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. PROJECT “RESCATE"
JOHN JAY HIGH SCHOOL BILINGUAL PROGRAM

Location: 237 Seventh Avenue, Brook]yn, New York ,
Year of Operation: ~1981-1982, Second iear of funding-
Languages: Spanish, French/Haitian Creole
Number of Participants: 285 Students

' Prin;ipa]: Enzo Togneri
Project Director: Eduardo Uribe

I. INTRODUCTION

At the end of its first year of operation, Project_"RESCATE" at
John Jay High School was documenfed quite thoroughly in a report issued by
the bffice of Educationq] Eva]uatioﬁ. This report reached the following
major conclusions: )

The project served a population- of 300 limited English ﬁ;oficient
students representing more than 15 national background§, who had arrived
in the United States with various degrees of educational preparedness,
and who differed in terms of socioeconomic status and 1éngth of resi-
dency in the United.States. In working with these students, the great
majority of whom were Sﬁanish-dominant, the project stressed dropout
.prevention. The program staff worked toward providing and r=inforcing
e%fecti;e classroom instruction, while the various non-instructional
compohents emphasized motivating students to come to and remain in
schooT, providing skills which would hé]p students outside of the school

setting, and providing family members with the necessary skills and in-




formatibn to negotiate their new'environment. These objéq?iyes were
largely met through an effective array ofléupportivesservices including
individual and group guidance, career orientation, an outreach program of -
visits to students' homes to reduce truancy, and a Family Lanquage Pro-
gram which offered English language and cultural orientation instruction
in students' homes. '

Quantitative analysis of ;tudenc achievement and interviews with
administrators, p;ogram staff, and students indicated that the project
was, to a significant extent, successful. Test daté'suggested room for
improvement in the area of mathematics. |

The following recommendations were offered to improve the program's
overall effectiverass:

-=-an assessment by bilingual official class teachérs of.the
participation of monolingual English-speaking students in the
bilingual program for social integration;

--better documentation of the actual services provided to the
French-, [talian-, and Portugi2se-dominant students. participa-
ting in the program;

~=an increase in staff involvement in policy planning and other
aspects of program administration;

--the formation of a clearer 1anguage-use policy in the content
areas, the restructuring of Spanish-language instruction to
reflect the needs of native speakers and second language
learners, the extension of E.S.L. instruction, the incorporaton
of remedial mathematics course into the program, and the expansion
of tutorial services;

--strengthening community and local business ties in an effort
to locate new sources of employment for program students;

--reinforcing the successful parental involvement component, including ‘
the maintenance of the family language program;

——conductihg an assessment of existing curriculum needs and a
search of available materials from central sources and other
Title VII projects.



This year's report attempts to document areas Qhere changes have
occurred or the program has been modified, and to elaborate on a number
of the program's special features, including the Family Language Pfogram;
it will report in somewhat more detail students'rreactions to the program
and observations of how the program functions day-to-day in the classroom.
It will not dwell on aspects of the program which have been extensively
documented in the last evaluation. Readers who wish a fuller picture of”

the project are referred to that report.
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II. CONTEXT

COMMUNITY SETTING

John Jay High School has operated for nearly a century in Park Slope,
a-Brooklyn neighborhood which has traditionaliy encompassed a hetero-
geneous population. While wealthy brownétone owners lived along Prospect
Park West and adjacent streets, the 1afger area bounded by Ninth Street,
Fourth Avenue, and F]atbush.Avenue has been home to a racially integrated
middle- and working-class community. -Throughéut the seventies, Park Slope
underwent sporadic but intense gentrification. Newcomer; bought up and
renovated many blocks of brownstones; less affluent renters continued go
dominate other blocks. The small businesses on the ne{ghborhood's
commercial thoroughfare, on which fhe school is located, serve both kinds
of residents, but specialty shop§ and restaurants increasingly cater to
the needs of more upwardly mobile “Slopers."

In the midst of this neighborhood stands John Jay High School, one
of the country's largest public schools. An imposing, five-story, red
brick bdi]dihg, it occupies a square city block.

Park Slope residents generally send their children to local nursery
and elementary schools but for secondary education many opt for specialized
public schools or private schools. John Jay draws its students from the
other neighborhoods with District 15. A majority of Jdohn J;y students”
commute from Sunset Park, Red Hook, Prospect Heights, and Crown Heights;
fewer 1live in other neighborhbods served by the school, that is, Carroll
Gardens, Brooklyn Heights, Boerum Hill, Cobble Hill, Pro§pect Park, and

South Brooklyn. For the most part, students come to-John Jay from neigh-
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borhoods which have fewerleéonomic resources than Park Slope, and many
more of the prob]ems'associatéd with poverty and unemployment., The
disparity between the school's settiﬁg and its larger attendance area has
important implications. Most evidently, John Jay brings students into |
a neighborhood in which few of them could afford‘to live. Furthermore,
‘the school must relate to two distinct communities: the large community
dispersed throughout several neighborhoods and has.little cohesion: and

the sometimes more vocal community which lives in the school's vicinity.

SCHOOL SETTING

John Jay accepts students from a district in which the majority of

\k students aré Hispanic. The South Brooklyn area, in which the school is

Egsituated, attracts about a thousand non-English-speaking families each
;gar; as the largest high school ih'the area, John Jay enrolls many of
tgé’ado]escent children of these families.

‘EThe bercentage of Hispanic students at John Jay -- 60 percent in
1981%?2 - approximétes the figure for the district. The percentage of
Hispéﬁic students at John Jay is increasing gradually; Hispanic students
consé&tuted 56 percent of the population the previous year. The ethnic

bregkdown of the student population for the years 1980-81 and 1981-82 are

provided below in rounded figures:.

Percent Percent
of Total of Total-
Enrollment Enrollment
1980 - 81 1981 - 82
Hispanic ' 56 60
White, non-Hispanic - 22 17
Black, non-Hispanic 19 21
Asian 2 f 2
American Indian | 0 (2 students)
-5-




The fo]]oWing tab]e ndicates the home 1anguage§ of John Jay students

for the same years:

TABLE 1
Home. Languages of John Jay High School Students
| 1980-81 and 1981-82°

1980-81 o 1981-82°
: Number - Number Number * Number
Language Students LEP Students Students - LEP Students
‘Spanish  © 1,604 232 . 1,853 175

~ English 1,240  eem 1,327 -

* Creole- 3% 22 ' 51 17
Italian - 21 15 35 13
Other 29 9 83 6

“Total
Enrollment 3,025 278 3,309 211

k]

aSource: ‘High School Data Fomm For Consent Decree/LAU Program

-6~
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ITI. STUDENT CHARACTERISTICS

The bilingual program served a total of 285 students in 1981-82.
Of these students, 17 (about six percent) were English-dominant students‘
who took part in official classes with bi1iﬁgua1 students, and whose
enroliment in.fhe program was meant to stimulate social integration.
" The remaining program students were all foreign-born, and immigrated
from 21 countries. Eighty-threé percent of participants came f rom Spanish-
'speaking countries, as compared with 67 percentlthe prévious year. The

following 1ist indicates countries of origin:

" Country of Origin Number of Students

Puerto Rico ‘ 84

Dominican Republic 72

Ecuador 41

Haiti 17

Italy 10

Columbia

Guatemala

Cuba

Panama

E1 Salvador

Honduras

Nicaragua

Peru

Uruguay

Portugal

India

China

Vietnam

Korea

St. Croix

Cape Verde

U.S. (English-
dominant)

N e e b ek ek e B s DN GO OY OGN O D
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The number of Italian-dominant studentﬁ’has diminished. Jehn Jay-
remains the zoned school for the Carroll Gardnns area of Brooklyn, which
does have a popu]at1on of recently arrived Ita11an immigrants. The grade
advisor at John Jay said that the Central Board of;Education has apparently
been issuing variances so that Italian-dominant stu&ents might attend
New Utrecht High School, which has a program geared to the1r needs. Very
‘few are enro]led at John Jay. t,

While the number of Haitian students enrolled at John bay has slightly
increased since 1980-81, the number requiring bi]ingqal servfcgs has de-
creased. As a result of these factors, Project "RESCATE" is, ébre than
ever, geared to meeting the needs of Spanish-dominanf students. )

The program continues to count.a small number of English-dominAHt
students‘in its target population, although their number has been
halved. It does not appear that the inclusion of these stqdents in the "x
program serves the purpose for which it was intended; the director observea\
that in the official classes, where social integration is presumably to
occur, bilingual students tend to converse with others in the%r language
group. 1

One group of students that merits particular attention at John Jay, as
at other city high schools, is bilingual ninth graders. The project's
typical ninth grader was 16 years old in the spring term. Of 44 ninth
graders, 22 were 16 years or older. The following table indicates age by

grade of program students:



TABLE 2

Number of Students by Age and Grade

Age| Grade 9 | Grade 10 Grade 11 Grade 12 Total
13 | 2 | 0 . 0 0 ’ 2
14 ' 1 0 10
15| 1 1 38
16 w 8 78
17 _ 78
18 1 9 21 2 53
19 0 0 7 12 19
20 0 0 0 3 3
24 0 0 1 _.0 1
Total 44 81 94 63 283
Overaged

Students

Number 22 22 29 15 88
Percent 50.0 27.1 ~30.8 23.8 31,0

.Thirty-one percent of the program students are overage for their
grade. The highest proportion of overage students is in grade 9.

.Most program students are 16 and 17 years of age. Most of these are
in grade 11. .

16




The age factor has humerous implications for instructional planning
and support services. Clearly, older ninth graders havg special needs.
Many appear to be encountering academic difficulties: an evaluator
compared the mid-term grades of ninth graders in each age group, and
noted that younger Students were faring better academicaaly than their
older classmates, although this pattern was not entirely consistent.

Furthermore, 17 or 18 year old ninth graders appear to require addi-
tioﬁa] help in exploring vocational paths, obtaining part-time employment,
and considering high school equivalency programs. The pressures on these
students to contribute to their households, which is already intense,
can only become more acute as they leave thé teen years.

Because there may be selective personal and environmental pressures
on students in urban communities, the composition of the student body
may vary from school to school, and within a school from grade to grade.
At John Jay, the percentage of male students in the school as a whole
is slightly higher (53 percent) than that of female students (47 percent).
In bilingual program, the situation is reversed, with females (51 percent)
s]jghtly outnumbering males {49 pefcent). The following table presents
the distribution by grade and sex of bilinguai. students for whom informa-

tion was reported:

-10-



TABLE 3

Number and Percentages of Students by Sex and Grade

Grade Male Percent of Female Percent of | Total Column Total:
N Grade N Grade "N Percent
of A11 Students
9 24 53.3 21 46.7 45 - 16,1
10 45 56.3 35 43.8 80 28.6
11 42 45,7 - B0 54.3 92 32.9
12 27 42.9 36 57.1 63 22.5
TOTAL 138 49.3 142 50.7 280 100.0

.The program students are comprised of about the same number
of males and females.

.There are more male students at the ninth- and tenth-grade
Tevels and more females at the eleventh and twelfth-grade
levels.




IV. PROGRAM DESCRIPTION

HISTORY OF SERVICES TO STUDENTS OF LIMITED ENGISH PROFICIENCY

Prior to 1975, tax-levy monies supported English as a second lan-
guage (E.S.L.) classes at John Jay. One staff member provided guidance
in Spanish or French to students who otherwise could not benefit from
guidance services. No other non-instructional services were availahle.

In 1974, a five-yeéf Title VII program was funded to offer basic
bilingual services to three groups which were, at the timé, roughly
equivalent in numbers: Spanish-daninéht,_Ita]ian-daninant, and French
Creo]e-daninant; After a one-year hiatus in sdpp1emeﬁtany bilinaual
services, (when tax-levy services met the basic instructional needs
of Spanish-dominant students) Project RESCATE was funded. SffessingL
drop-out prevention and career education, the program placed, in
supplementary positions, staff members who with one exception had not
been on the staff of the previous Title VII program. The exceptign
was the project director, a native speaker of Spanish who had serQed
as a math teacher in charge 6f curricu1dm and testing, as well as

consent decree and LAU coordinator.

STAFFING
Duringcphe project's first year, its full-time professional Title .
VII staff included a coordinatqr, é career advisor, q‘guidance counselor,
and a respurce’Spe;ia1ist. A 20 percent reduction in monieé budgeted for
salaries for the project's second year meant that the restrce specia1ist,
a very valued member of the staff, was no longer associated wjth the program.

In addition, the project director and the career advisor both took classroom

1

-12-
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. responsibilities: the project director taught algebra II; the career
advisor taught gioba] history.

AParaprofessionaH support has beén inconsistent during the project's
first two years. Last yeér, funding was a]]bcatgd for two paraprofess-
jonals, but the dearth of -eligible candidates meant that these positions“
were not filled until the second semester. This yéar, another complicated
problem arose. Two paraprefessionals were hifed foﬁ the first term,'but
due to a personnel problem involving a qﬁestion of sépiority, neither
could bé employed for the second. (These paraprofess%gna] po§ﬁtions
were both funded by Title I.) “

The fo]]owinéﬂtables indicate the funding*éf the prégram's instruc~

tional and non-instructional components: . ‘\
\
TABLE 4

Funding of the Instructional Component (Spanish) \‘

\
\ .-
Funding Number of Personnel:
Source(s) Teachers Paras
\
£.S.L. Tax Levy .4 1.0 ,
Title I 1.0
Reading (English) Tax Levy 1.0 S
Native Language Tax Levy 2.0 -
"Mathematics Tax Levy .8 1.0
Social Studies Tax Levy L2 --
Science Tax Levy .6 -
Ot her | Tax Levy 2.0 -
-13-




TABLE 5 -

Funding of the Instructional Component (French/Haitian Creo]e)

Funding Source(s) Teachers
E.S.L. : Tax Levy ..2
Reading (English) Tax Levy .2
Native Language Tgx Levy .4
Mathematics ~ Tax Levy .2
Social Studies Tax Levy .2
Science “ Tax Levy . | .2
Other | Tax Levy o2
- TABLE 6

Funding of the Non-Instructional Component

Funding Source(s) Personne]:‘ No. & Title(s)

Administration and < Title VII .8 Project Coordinator
Supervision

Curriculum Development Title VII .8 Career Advisor
Supportive Services Title VII . - 1.0 Guidance Counselor

Staff Development

Parental & Communit Title VII 10 Bilingual Bicultural
Involvement - Tax Levy Specialists

: (Family Language
Program)

-14-




While the staff was diminished during 1981-82, its responsibilities
were not. The issue of classroom coverage somewhat aggravated this
situatioh. The principal explained that covering classes of absent
teachers'is a matter of security: "There is a direct relationship between
fheAnumber of teachers out and the number of footsteps you hear in the
hallway during class time.” He added that helping to cover these classes
is a matter of "citizenship": ("Everyone lives in this building") and of
addressing the school's most important goal -- effective éducatioh. He
therefore felt that Title VII staff shou]d.hot be exempt from covering
classes during the day. Staff members in some cases felt, however, that
the& were handling a disproportionate amount of coverage -- typically one
or two periods a day.-- because they were perceived as having free time.
One person felt that in some cases, the amount of work that program staff

is expected to complete, such as testing 400 students in several areas,

was not sufficiently appreciated.

PHILOSOPHY

The assistant principal responsible for bilingual education and foreigp
languages, in his first full year in that position, was quite direct in
articu]ating his view of the program's major goal. Although the'perosal
defined that goal as dropout prevention, the assistant principal stressed
the related dbjective of English-language acquisitioﬁ: “If a student comes
to me and within a year can't speak English fluently," he said, "we have |
failed." He added the project anticibates a 'greater influx of students with
limited proficiency in English, and therefore transition to the mainstream

in one year is all the more important.

-15-
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Speaking to the program's philosophy, the career advisor stated that
the bilingual staff seeks to get students linguistically and culturally
acclimated to thé American environment, to promote acculturation through
gradual mainstreaming. In addition, he stressed the importance of pre-
serving home values in the new social context and providing students
with the skills which will help them negotiate successful entry into the
job market or university training. |

John Jay's administration expresses support for the goals of the: bi-
1ingual program, and foresees expansion of bilingual services in the
future, perhaps in the development of a "bilingual academy." The possi-
ble incorporation of computer science into the curriculum was mentioned.

Continuing the Fami]y Language Program was cited as a clear priority.

PROGRAM OBJECTIVES

Specifically during its second year of operation, the program pro-
posed the following objectives:
1. As a result of participating in the program, students will

master an average of one objective per four weeks of treat-
ment on the Criterion Referenced English Syntax Test.

2. Students part1c1pat1ng in the program will show significant
gains in their native language.

3. As a result of participating in the program, 70 percent of
the students will achieve a passing rate in the areas of:
mathematics, social studies, science, career education, and
vocational training.

4. As a result of participating in the program, the attendance
rate of students will surpass that of the mainstream students
,hy at least 10 percentage points.

5. As a result of participating in the program, the dropout rate
of students will be at least 10 percentage points 1ess than
the dropout rate of the mainstream students. :

-16-
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10.

11.

12,

13,

14,

Individualized Learning Activity Packets will be developed for
four courses of study during the year.

As result of participating in the program, at least 60 percent
of the students will increase their cu]tura] and extracurricular
activities.

As resu]t of participating in the program, 50 bercent of the
participating students seeking a part-time job will obtain
employment, after school hours or during the summer vacation.

Over 50 percent of the staff members will enroll in co]]ege/
university courses and achieve pass1ng grades.

At least 80 percent of the staff members will participate in

at least 80 percent of the inservice workshops offered by

the program.

The drop-out rate among the students of participating families
will be less than one-half of the on-going drop-out rate for

a matched control group of non-part1c1pat1ng students in the
school.

At least one parent or other adult from at 1ea$t one-thi rd
the families being served will attend two or more schoo]
functions during the year.

At least one parent or other adult from at least one-third
of the participating families will attend adult education
and/or will improve his/her employment status through a
promotion to a better job.

At lTeast 80 percent of the participating families will
evidence a better awareness of consumer 1ife.

-17-



V. INSTRUCTIONAL COMPONENT

PLACEMENT
Students qualify for the program if they have scored at or below the ‘

twentieth percentile on the English version of the Language Assessment

Battery (LAB); teachers' referrals and parents' requests are also taken
into account. Their programs are assembled on the basis of previous rec-
ords, language skills, special interests or abilities, and performance

on placement tests. Programming is fairly uniform until the fifth term,
when students may take electives. Students are grouped for content-area
instruction according to their academic experience and ability.

While the assistant principal responsible for bi]ingual education
stated the program is working toward preparing students for work in the
mainstream in a single year, students presently remain in the program for
an average éf two years. It takes this long, fhe grade advisor explained,
to fulfill basic requirements. He stressed that the principal ﬁﬁst be able
to show that students in the eighth-term (senior) c]a#s are indeed eligible
for graduation. This may be problematic if, for example, an\eleventh
grader who has had one year ofrEnglish in the native country enroi]s in
thé program and wants to graduate in a year. This student'may receive
two miscellaneous credits, in Eng]ish; enters E.S.L. 1,%ahd.takes an
extra English course for additional credit, but still néedg two years to
fulfill basic requirements.

Occasionally a student will enter in the seventh term of high school. In
this case, placement décisions rest largely on the amount of English-language
instruction which the student_réceived in the native'country. One student
Qas referred to City College for evaluation since she had taken four years

-18-
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of English and was within one term of graduation when she immigrated to the
U.S. In this case, her parents preferred that she remain in high school for
a year because they felt it would be a more secure environment.

Several students from the Dominican Republic and from Haiti entered
without records. Some had not been to school in some time. The grade
advisor said that the program had no choice but to place them.in the
ninth grade, regardless of age. This left the staff with the challenge
of meeting the needs of 17-year-old ninth graders whose 1ike11h9pd of
gfaduating was not great. Many were willing to pursue the G.E.D. diploma,
but there are limited Spanish-language G.E.D. programs. The goal of the
program in such cases is to find some means of dealing with the adjust-
ment problem and to provide English-language sk%]]s at the same time, and
in these ways to increase preparedness for an equivalency program or en-
try into the job market. Ideally, programming for overage students would
stress courses directly relevant to employment opportunities. However, the
grade advisor is obliged to place students in requifed courses, and for
the first two years students'’ programé cannot accommodate vocational
-courses. An eva]uatof looked at students' program cards, and noted fhat
overage students generally are placed in the same c]asﬁes as their younger
grade-mates. For exampTe, a 19-year-o]d ninth grader was taking the
following courses: Spanish, global hjstory; Matﬁ: English-EX (remedial),

E.S.L., general science, baseball.

CHANGES IN THE INSTRUCTIONAL PROGRAM IN 1981-82

The assistant principal pointed to four major changes in the project's

instructional component this year.

-19-




."First, Spanisﬁ-]anguage offerings have béen modffied to better serve
_ nafive speékers. For the first time at John Jay, a]} but the first level -
of Spanisp was taught in separate sections for native speakers and for those
~learning Spanish as a secondvlanguage. The.assistant principalladdéd that
B next year, a 1e§e1 I course will be added for'those native speakers who have
comé from areas where educational opportunities were 1imitéd, or where
schooling was interrupted.
Secondly, “éxtra" English classes were organized for.homogeneous groups
" of program studen}s. An Eng]ish teacher descfibed these courses, which are
taught, under the aegis of fhe English depaftment, by mainstream teachers
who‘rotaté in assuming this responsibility. These c]assés,are.taught~entirelj
in English, énd serve.the dual purpose of orienting Bf]ingua] studén;s to
mainstream English classes and allowing the English department to meeﬁ
and.assess these students for a later pla;emént. “
A third change was organizationél: the instruction of English as a
sétond language was,‘fbr the first time, incorporated ihto the foreign
\ Tanguage department. !r this way, a single administratof'yas reonsible for
the full spectrum o% courses designed for bi]%ngual program'stUdents.
Fiha]]y{ tﬁe‘program clarified a policy of 1anguade usage in content-
area classes. In this way, it responded'to a recommendation in the |
previous year's eya]uation report, which had concluded that "no clear
languagé policy governs 1ns£ruction... The use of English or'Spanish in
a‘pafticular content area course seems to hinge on the maferja]s available,
";}ather than on students' needs" (p. 91). In 1981-82, inleach subject
‘claés, teachers were to evaluate the sﬁudents'zlevéi of [anguége competence
'and then to adjust éurricu]Um materia]s accordingly, maintaining a basic

‘core of content material.
' : -20-
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LANGUAGE POLICY

The assistant principal set out the fo]]owing.policy for language use
in content-area courses: Spanish is used‘for all aspects of classroom in-
struction except for technical término]ogy. Homework and tests are to be
given in Spanish exclusively. - The asSiStant principal monitors language us-
age in his observations of teachers.

This.policy appafent]y supplies general guideiines and not firm rules.
The project director stated that he and other content—areabteachers in-‘
troduce English vocabulary and_somet{mes'include a brief review in English
at the end of a class. (The grade advisor, who teaches social studfes,‘
indicated thqt occasionally work will be assigned in English; he some-
times asked students to reag‘a newspaper article or write a combositioh in
-English. He added that in_%ﬁé more advanced content-area classes, teachers |
tend to'introduce-English more freduently.)

In practice, the assistant'principal's policy appears to be widely ‘
-applied. - Of sik content-area classes visited by an eQa]uator, Eng]jsh
vocabulary was introduced in one .case -- an economics class. In this class,
students were usinQ an English te*tbook. Even when referring to this text,

teachers and students spoke Spanish exc]uéive]y.

. COURSE OFFERINGS

English as a Second Language -

Each student tékes oné-period of English as a second language and one
period of “extra“‘Engiish (as- described ;bove), The assistant principal
has bréught to the princ{pal's attention the lack of a transitional E.S.L.
class; after takihg the program's offerings, studénts are placed in regular
English c]asseé br in remedial Eﬁg]ish classes funded by P.S.E.N. These
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do not appear to fu]]y meet students' needs, in the view of the assistant
principal. He added that the institution of a transitional E.S.L. class
'Will undoubtedly hinge on budgetary c:onsiderations. Table 7 outlines the

two-year E.S.L. program currently available to program students.

Native Language Instruction

Hispanic and Haitian studenfs took courses in Spanish or French.
After Level I, native speakers of Spanish were placed in different
sections from students learning Spanish as a second language. Those
John Jay students whose home language is Italian had the obtion of
enrolling in an Ita]ian language class. Table 8 indicates native language

courses.
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TABLE 7

Instruction in English as a Second Language

Course Number of Average Class Class pds. Description Curriculum or

Title Classes Register per Week Material in Use

Fall Term

TESL I . 3 21 5 LEP Beg. class In-house material

TESL 11 1. 23 5 LEP Sequence Real Stories (Katz)

TESL III : 2 22 L LEP Sequence Modern Short Stories
' (Dixon)

TESL IV B | 21 5 Last LEP Class Test Drilis Eng;

Grammar (Dixon)
Exercises in Com-
prehension

(A. Cornelius)

Spring Term

TESL 1 1 16 5 Same as above
TESL II 2 27 5 "

TESL 111 2 13 5 "

TESL IV 2 23 5 z

.Table 7, supplied by the project office, indicates that a total of
151 students-in the fall and 142 students in the spring were enrolled
in English as a second language classes. These figures represent
approximately half the total number of LEP students being served by -
the project. : ' .
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TABLE 8

Instruction in the Native Language

Course Number of Average Class Class Pds. Description Curriculum or

Classes Register | per Week Material in Use
Fall Term - _
Spanish 3% 3 35 5 Intermed.  Espafiol Al Dia Bk 1
Spanish 5N 2 35 5 Intermed. Espanol Al Dia Bk 2
Spanish 7/8 2 | 35 5 Advanced Literature:
i ‘ Calidoscopio
_French 3/4 2 34 5 Intermed.
French 5/6 1 34 5 Intermed.
Italian 4 1 30 | 5 Intermed.
Spring Term
Spanish 4N 3 35 5 Intermed. Espdﬁo] Al Dia Bk 1
Spanish 6N 2 35 | .5 Intermed. Espafiol Al Dia Bk 2
Spanish 8 1 35 5 Advanced Literature:
' _ ' Calidoscopio
French 3/4 2 34 5 Intermed.
French 5/6 1 33 5 Intermed.
Italian 4 1 30 - 5 Intermed.
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At ;he teacher's discretion, courses in the language incorporate
‘material dealing with students' native cultures. At least one staff
member thought that a more consistent, organized approach to introducing
the material into the curriculum would be beneficial tb teachers and
students a]ike.\

An eva]uatoﬁ visited a tenth-grade Spanish-language class. The
teacher said thaﬁ\its 30 students had been assigned to the class after
taking a test to ﬁeasure ?heir.academic achievement. The teacher was
vpresenting a gramm;r lesson on the future tense. First, studentsvfi]]ed
in blanks in sentences written on the board. They then did exercises
from,the’textbook, which was designed for Enngsh-dominant students,
and asked students to translate between the two languages. Students
copied exercises from the text into their notebooks while the teacher

went around the room, checking their work. In this way, ‘students

received both whole-gronp and individualized attention.

Content-Area Instruction

Bilingual courses in SOCia] studies, mathemétics, and science -- that
is, courses taught almost entirely in the Spanish language -- were
offered by the project to eligible students as indicated on the follow- -

ing table.
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TABLE 9

Bilingual Content-Area Instruction

Course No. of C]asse§ Average Register

" Fall Term "
Pre-Algebra 1 1 36
Algebra 1 1 .36
Algebra 2 1 33
American history 1 2 34
American history 2 1 36
World history 1 1 34
Global history 1 1 37
Biology .1 - 1 34
Careers * 1 ' 28
Spring Term
Algebra 2 1 35
Business arithmetic 2 1 34
Fundamental math 2 1 34
Economics 2 35
American history 1 1 35

~ World history 2 -1 35

~ Global history 2 2 34 .

‘Biology 2 2 34
Genéra] Science 2 1 " 34
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Two changes in the content-area curriculum may be noted during
1981-82. First, a global history course was added to the social studies
offerings. Secondly, a remedial math class was introduced to reduce
students’' reliance on iﬁdividua] tutoring, wﬁiﬁh has been draining a good
deal of the mathematics teacher's time.

There were 25 students]jn a biology 2 class observed by an evaluator;
the students were tenth, eleventh, and twelfth graders. The teacher was
discussing the nitrogen cycle, and had written some notes on the bogrd
to clarify the process. Two charts were also displayed. Comhunication;
between teacher and-students wasvexclusively in Spanish. The teacher
" lectured and then aSked,questiQns. Students were attentive and orderly, -
and responded to these queStions. When the evaluator asked a student
to see the textbook which the class used, she was told that none existed.

In an economics class, the teacher presented a series of ‘questions in
Spanish and accompanying English vocabulary on a portable blackboard to
. 15 students. Students were agked, for examp]e;ﬂwhy it is important to
know how to ca]cu1ate paycheck deduction;. The English vocabulary included
such words as paycheck and deductions. At one point, a student asked for
explanations of these terms. / '

The teacher lectured in Spanish, but did iﬁtroddce some English-
phrases from fime to time. After discussing tﬁé written questions, the
feachér asked students toulook at a table initheir Engiish language text,

Ecoﬁomics for Everybody. Siudents were asked to calculate hourly wages
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based on this table and to figure out double-time pay. - This exercise

waS'conducted in Spanish.

MAINSTREAMING

The project encourages a gradual transition to a full mainstream
program in several ways. First, as noted-above, students take “extra"
English courses in the Eng]iéh department after they comb]ete E.S.L.
Students also take other required or elective courses in phe mainstream;
about a fourth of program studeﬁts-were reportedly taking two or more of
their content-area courses in English. Approximately 15 students com-
pleted the program's E.S.L. offerings, but cqntiﬁued to take some or all
of their content-area instruction in the program. About 35 students, in
their senior year, were taking all of their conteht-area c1a§§es in the
mainstream, but continued to receive supportive services from the program.
Table 10 indicates mafnstream classes taken by prégram students.

There has been.some discussion at John Jay about how bi]ingué}
students might best be placed in mainstream Eng]ish c]ésses.: The head of
the'English department has been urging the establishment of objective
'criteria, such as scores on a placement test. The head of the foreign\
1anguége (and bi]%ngua]) department favors teacher recommendation as the
primary means of deciding in which term of English a student should be
placed. In general, placement procedures have yet to be refined.

,Parents are consulted in the mainstreaming process. They are asked to

approve this step in writing. Parents and students are reassured that the
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change will not be entirely abrupt, that the'career adviser will be doing
follow-up on these students, and that transitional support services will
be available when needed. Mainstreamed students sometimes remain in bilingual

official classes.

TABLE 10

Enrollment of Program Students in Mainstream Classes -

_ ) thber of Hours Per ~ Criteria For

_ Subject Students Week Selection
Industrial Arts 28 -3 Hours 20 Min. Elective
Art 45 " Electiyg/requiréd
Hygiene ' 35 | " Required
Careers ’ 0D " Elective
Bookkeeping “ 25 " Elective
Mq;heh&tics_ éO | f' Elective
Data Jobs 17 - _ | " Elective
Music 33 S Elective/required
Typing . 60 " ' Elective
General Science - 45 - " Required
History . 50 o  Required’
English ' | 65 " " Required .
Reading 20 " Teacher Evaluation

| Aléebra/Geoﬁetny ‘ ' " Elective/required
Gym - : 260 h " Required
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VI. NON-INSTRUCTIONAL SERVICES

AcﬁordingAto the proposal, Project‘RESCATE‘s non-instructional services
were to be geareq toward dropout prevention and career development, two
goals which the staff consider to be closely related. This section of
‘the evaluation will stress those aspects of project activities which
related to these goals, and will highlight the Family Languaée Program,

a2 unique aspect of bilingual education at John Jay.

SUPPORTIVE SERVICES

Two Title VII staff members, a bilingual guidance counselor and bi-
lingual career advisor,‘worked closely with the broject director and
grade advisor to identify and meet students' academic énd emotional
‘neéds. Ih this way, the staff attempted to alleviate adjustment problems
before they become severe enough to cause truancy or dropping out. In
some cases, the staff sought assistance from other prpfeésiona]s with
ﬁore specific expertise. .For example, .six students'who‘were thought to
be hampered by learning problems were discussed with a social psychologist °
and with thélstudents' parents. In four cases, extra tutoria]lassistancg
was recommended; in two cases, special education programming wés deemed
appropriate. |

Like other John Jay students, program participants met with the
guidance counselor once each semester to discuss their progress in the
proéram and their adjustment to the school, and to consider the possibility
of transition into mainstream classes. The bilingual guidance counselor

speaks Spanish and.Italian, and to a lesser degree French. Hg*has had
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occasion to make referrals to local agencies or health facilities on a
number of occasions. He also has given parents assistance in negotiating
the maze of bureaucratic and legal tasks that face new 1mmigrants{
Students are also encouraged to consult with other members of the bi-
11ingual progréh staff for assistance or advice.

The project also offers tutorial assistance to students who are
experiencing difficulty in program courses, or who need help making the
transition into mainstreamhclassesL During the first term, a para-
professional was available for tutoring, and kept a log of these services.
-.Record-keeping became more difficult during the second term, when no

paraprofessional help was available to the program staff.

CAREER_ADVISEMENT AND VOCATIONAL EXPERIENCE

The proposal stated that the project's career component is designed
to givé students hands-on work experience to bolster their chances for
finding jobs after graduation, and to place them in an environment where
| speaking English is more than an atademic exercise. This has proven
difficult to implement, since participants have few marketable skills,
and the language barrier has proven more of a problem than the staff
anticipated.' u

John Jay took part in the TOP program, through which the New York
City Pub]ic‘Schpols offered to cover the wages of students whom local
businesses would employ on a part-time basis. John Jay was offered 150
slots in Febfuary,rbut on]y gd stpdents‘had been p]aced'by the spring,
partly because some wi]]fng employers had not yet been certified as
eligible. Some bilingual students were placed, said the principal, but
he could not éay'how many. -He mentioned that TOP's placements often
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required the skills of native English speakers.. He also said that he

was committed to placing more bilingual students in these jobs during

the next school &ear. According to program sourceé; a total of 35 program
students have after-school or summer jobs.

Due to the lack of job opportunities open to program students, the
career advisor shifted the program's émphasis to preparation for college
enffance. He noted that the vast majority of program students apply for
college entrance. The program offers students a one-term elective course
iﬁ career education, which was taught primarily in Spanish, with English
vocabulary enrichment and review.. The assistant principal said that in

this class, it is appropriate to introduce some English at every meeting. -

CURRICULUM DEVELOPMENT

During 1981-82, the project was working toward reQﬁsing or completing
econoT}cs:and g]oba]}hié;ory curricula, which were schedﬁ]ed for piloting
the fb]]owing year. The staff was also preparing to institute stenography
and typing, and a Hygiene course 1in Spanishf* The progrqm has acqufred
materials from other Title VII programs,lincluding that.at Bushwick High
School. An evaluator visited the school 1ibrary, and observed that
although Spanish is the home 1angua§e for a majority of John Jay's en-
rollment, the library's collection of Spanish language materials occupies
approkimate]y"one shelf. There was no Spanish dictionary. - One of the
1ibrafy aides mentionéd that many books-acquired by the library soon
vanished; she}added that she had pebsona]]& brought some of the few
Spanish-]anguageAhagazines andvbooks into the library herseif.

The bi]jngua] office has on its shelves Eng]ish-]ahgﬁageutapes,

materials on careers,-and other resources for teachers and students.
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STAFF_DEVELOPMENT

Project staff took part in staff development activities in and outside
of John Jay. Departmental meetfngs and monthly workshops focused on the

following topics:

Department Meetings Workshops

Student placement Classroom management

Disruptive students Problems facing students
from Central American

Tutoring bilingual students Infusing.career education into

" the curriculum

Mainstreaming - Mastery learning

Report on SABE Conferénce National issues relating to
bilingual education

Report on NABE Conference . Testing and placement

Freparation of a New Title VII Dealing with disruptive

proposal students

Grading policy

Staff mémbers a]so attended workshops ét the Board of Educétion,

_ Fordham University, andvthe Hunter College bilingual department. Those
attending were represented at the Eleventh Annual Internéiiona] Bilingual
Eaucation Conference, and at the Fifth Annual NYSABE Confergnce; Four .
teachers attended summer workShogs on mastery learﬁing‘sponsored by -
Division of"Curricu]um and Instruction, the United Federation of Teachers,
and the Economic Deve]obment Coun;i] of NeQ York.

Eight memgers of the bilingual program's Title VII or teaching staff
Qere attending courses or workshops at ﬁew York colleges or universities

on a weekly basis.

<
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FAMILY LANGUAGE PROGRAM

the evaluation of Project RESCATE's first year cited the Family
Language Program as a particu]ar]y innovative.and effective aspect of
John Jay's bilingual services. By offering English as a second ianguage
instruction to students, family members, and sometimes other re]atiyes
or friends in the_home, as well as consumer education and basic informa-
tion aimed at helping an‘immigrant family adapt to its new surroundings,
tne.program forges a strong']ink between home'and school. At the same
time, it helps parents to gain ski]is which will reduce their reliance
on'their children. Last year s evaluation concluded that this may help,
in the ]ong run, to al]ev1ate demands on the time of bilingual students
-- 'who are often called upon to translate or to negotiate financial,
housing, hea]th or legal bu51ness -- and in this way to promote better
attendance and improved performance. —_ _ |

This year's eva]uation focused ‘more close]y on the workings of the
Family Language Program (F.L. P ). Its coordinator, a John Jay.teacher,
received funding from two sources for the.work of the F.L.P.; from Title
VII (which covers 400 hours of instruction per term, or a total of .5
teaching units) and tax-levy monies (which supported 475 hours per term,
or:,6 teaching units). Teachers are paid on a per session basis to visit

a family for one hour per week. But as the coordinator. pointed'out, no
bell rings," and the sessions often run aubit ionger;. Teachers do not
receive release time for this assignment. -

The F.L.P. was originally funded,b§ a specia]'grant from the State
Department of Education. This was discontinued in‘'the late seventies,

.when stringent cuts caused”the'program's dissolution. It resumed func-

- 34-



tion with a reduced allotment in 1979, allowing services to 12 to 15
families. Since that timé, however, Title VII and tax-]evy monies have
enabled the program t: serve some 35 families on a regular basis. (rorty
families begin the program in the fall term, but due to mobility, there
is usually some attrition during the year.)

The se]ect{on process is quite straightforwérd. A»survey form sent
to E.S.L. and bilingual classes determines student interest in program
" participation. The coqrdinator gives priority to those who ask for a
teacher to come4to their hones, énd to néw arrivals. In other cases,
a teachér may Eecommend that the family of a particuiar student become ‘
‘jnvolved in the Family Language Program. In such ingtan;es, the coordina-
tor stressed, it is pqrticu]ar]y impor;ant to clarify that'inst}uction
is without cost to the student or family. ' |

During the 1981-82 school year, the program employed 11 part-time‘
teachers who together offered 980 sessions to a total of 41 famf]ies
over a perzod of 36 weeks. The 12 participating teachers most of whom
have a- wocy1ng knowledge of Spanish (two are fluent in French and two
1n Ita]tgn) submitted monthly logs indicating the progress of each
fam11y. Pre-tests and post-tests taken by the students and fam11y members
were compargd by the. coordinator in June. An evaluatidh of the program
(see appendix) coanuded that its objectives‘hadtbeen successfully met,
and highlighted the'following facts:‘ .

--F.L.P. played a role in colving administrative prob-
lems, such as ensuring that students were appro-
priately immunized;
--fhe'41 participating families represented 20 countries of

origin and 8 language groups: Spanish, French, Portuguese,
Italian, Chinese, Vietnamese, Arabic, and Hebrew;
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--nine of the eleven participating teachers marked their

ninth year of working in the program, despite the fact that

the per-session rate of pay has hardly kept up with inflation

in that time (an increase of 16 percent over the last decade).
The evaluation stated that beginning in 1983-84, the program hopes to
incorporate career education modules into the family 1anguage program
particularly to acquaint students and family members with careers in
high technology fields, as well as office procedures. It states, "We
believe that many of the mothers and fathers we have met are capable of
more challenging jcos than those they are now filling." Helping to
a]]eviate parents' employment and financial problems would offer as
secondary gain: improved performance by their children in school.
o An evaluator visited the home of a family which was participating
in the F.L.P. and spoke with the parents. One parent mentioned that s?e
had not seen the teacher for some time. (This may have had to do w1th
holidays and other activities, such as a bi]ingual program outing to

the circus, which interfered with home instruction.) On the whole,

however, all involved were very enthusiastic.
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VII. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

The fo]]ow1ng section presents the assessment 1nstruments and pro-
cedures, and the results of the testing to eva]uate student achievement
in 1981-82.

Students were assessed in English language development, growth in
~ their mastery of their native language, mathematics, social studies, and
.science. The following-are the areas assessed-and the instruments used:

Eng11sh as a second lanquage ~-- CREST (Cr1ter1on Referenced
English Syntax Test, Levels I, , 111) .-

Reading in Spanish -- Interamerican Series, Prueba de Lectura
(Total Reading, Forms BS and AS, Intermediate and aavancea
1evels, 1950 vers1on)

Mathemat1cs performance -- Teacher-made tests
Science performance -- Teacher-made tests
Social studies performance -- Teacher-made tests
Native 1anguege erts performance -- Teacher-made tests
Attendance --School and program records
The following analyses were performed:
On pre/post standardized tests of Spanish reading. achievement sta-
tistical and educational significance are reported in Table 17.
Statistica] significance was determined through the application of
the corre1ated t-test model. This statistical analysis demonstrates
whether the difference between pre-test and pcst-test mean.scores is
1arger than would be‘expected‘by chance'variation alone; i.e. is sta-

tistically significant.
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This analysis does not represent an estimate of how students would
have performed in the absence of the program. No such estimate could
be made because of the 1napp11céb11fty of test norms for this popdiatibn,'
and the unavailability of an appropriate comparison groub.

Educational significénce was détermined for each grade level by
calculating an "effect size" baéed on obsérved summary statistics using
the procedure recommended by Cohen.*_ An‘éffett ;1ze for the corre}ated

t-test model is an estimate of the difference between pre-test and post-

test means.expressed in standard deviation units freed of the influence
of sample size. It became desirable to eséqb]ish such an estimate
because substantial differences that do exist frequently fail to reach
"statistical significance if the number of observations for each unit of
statistical analysis is smé]]. Similarly, statistically signficant
differences often are not educationally meaningful.

Thus, statistical and educational significance permit a more mean-
ingful appraisal of project outcomes. As a rule of thumb, the following
effect size indices are recommended by Cohen as gquides to 1ntérpret1ng

. educational significance (ES): F '

low ES

a difference of 1/5 = .20 =
a difference of 1/2 = .50 = moderate ES
a difference of 4/5 = .80 = high ES

*Jacob. Cohen. Statistical Power Analysis for the Behavior Sciences
(Revised Edition). New York: Academic Press, 19// Chapter 2.
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The instrument used to measure growth in English 1ahguage was the

Criterion Referenced English Syntax Test (CREST), which tests mastery of

specffic syntactic skills at thrée levels. Material at the beginning and
intermediéte levels of thé CREST is broken down into 25 objectives pé?
level, such as present-tense forms of the verb "to be" (Level I), or
possessive adjectives ahd pronouns (Level II). Material at the advanced
level (Level III) is ozganized into 15 objectives, such as reflexive
pronouns. At each vae], students are asked to complete four items for
each objective. An/itém consists of a sentence frame for‘which the
 stu&ent must supply a word or phase chosen froﬁ four possibilities.
Mastery of a skill objective is determ{ned by a student’s ab{1ity to
answer at .least three odt of four items correct]y.

This report prbvides information on the average number of objectives
mastered, and the average number of objéctives mastered per month of
treatment by all program students who received Title I E.S.L. instruc-
éion in fall and spring semesters by grade and test level (Tables 11

and 12). Tables 13, 14, 15, and 16 present CREST performance by language
group for both the fall ana spriné seﬁesters. | '

Rates of success of students in mathematics, science, and social
studies.courses taught in the bilingual program are reﬁortpd by grade
and language of instruction in Tables 18, 19, 20, and 21. These tables
contain the number of studehts reportéd as taking the relevant courses,
the number reported to have passed, and the percent passing, for fall

and spring courses separately.
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Performahcé on teacher-made tests of native 1anguagé achievement are
reported by language group in Tables 22 and 23.

The:combined performance of Spanish, French, and Kaitian Creole-
speaking students in business and vocational education courses is presented
by semester in Table 24. ~ '

‘,A comparjson'of the attendance rate of program participants with
that of the school as a whole is presented in Table 25. This table
centains the average rafe fbr the'school and for the various participant
groups, the percent difference, value of the z statistic, and its level

of statistical significance,
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TABLE 11

Performance of Program Students Tested on the Criterion Referenced English Syntax Test

(CREST): Average Rumber of Objectives Mastered by Grade and Test Level
{A11 Program Students, Fall)

LEVEL | LEVEL 11 CLEVEL TIT TOTALS

Average Number of . Average Number of Average Number of " Average Averhg
Objectives Mastered Gain/ Objectives Mastered Gain/ Objectives Mastered Gain/ . Months of Object

je N __ Pre Post Gain Month N Pre Post Gain  Month - N Pre Post Gain __Month N Treatment . Gain
21 a8 9.3 45 L9 4 1.0 146 30 L1 .- R — a 2.4 4.2

W 58 4 53 L7 1 89 M2 53 L9 - emneeee 48 31 5.2
6 67 1.7 S0 L7, 23 7.2 142 7.0 26 - -mneeee ——--- U 2.8 6.2

.\ 30 60 3.0, L1 14 104 182 80 29 1 7.0 120 50 1.9 16 - 27 7.t

AL 72 5.7 10.6 49 17 58 87 152 65 247 1 7.0 120 S50 L9 12 2.8 5.

e, number of objectives for each level: Level 1-(25), Level 11 (25), Level 111 (15).

.Progrhm‘sthdents at each gradévlevel met or exﬁeeded the program objective of one objective mastered per
month of.treatment. ,

.The average gain per month for Level I was 1.7 objectives; for Level 11, 2.4 objectives, and for Level 111
1.9 objectives. It is fmportant to note that only one student was pre- and post-tested at Level III.

.Most program students were pre- ahd post-testéd at ‘Level 11 where the average g&in per month was double
the program objective. ' . ’
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TABLE 18"
Number and Percent of Spaﬂish-Speaking Students Passing
Teacher-Made Exam1nations in Content-Area Courses by

Languaqe of : Instruction Fall

ENGLISH SPANISH AND ENGLISH - TOTAL
" Number Percent Number Percent Percent
Grade - N ~ Passing Passing N Passing Passing N Passing
Math 9 7 6 85.7 14 12 85.7 21  86.0
10 . 20 9 45,0 42 31 73.8 62 65.0
11 - 24 17 70.8 28 23 82.1 52 77.0
12 /12 11 - 91,7 .3 3 100.0 15  93.0
Totals ;/ 63 . 43 68,0 87 69 79.0 150 75.0
Science 9 ' 4. 4 100.0 16 13 8.3 20 85.0
' 10 - 18 8 . 44.4 43 35 . - 81.4 61 70.0
11 14 11 78.6 23 21 91.3 37 86.0
12 9 7 77.8 4 4 100.0 - 13 85.0
Totals 45 30 67.0 86 - 73 85.0 131 79.0
. Social . _
Studies 9 6 6 1000 16 - 13 81.3 22 86.0
- 10 19 10 52.6 47 40 85.1 66 76.0
11 19 11 57.9 42 - 28 66.7 © 61 64.0
12 15 14 93.3 27 . 22 81.5 42 86.0

Totals 59 41 69.0 132 103 _ 78.0 191  75.0

. The esféb]ished criterion level of 70 percent of program students
passing mathematics, science, and social studies courses was exceeded
overall for. each subject area in the fall.

.The overall passing rates of Spanish-speaking students in the
bilingual courses in the fall were higher than the passing

rates of program students in mainstream courses in these content-
area subjects.

.Program students in mainsfream courses came close-to but did
not reach the criterion level_ag_the fall,




TABLE 19
Number and Percent of Spanish-Speaking Studénté Passing
Teacher-Made Examinations in Content-Area Courses by

Language of Instruction, Spring

ENGLISH | SPANISH AND ENGLISH TOTAL
Number - Percent Number  Percent Percent
Grade N Passing Passing N Passing Passing N Passing .
Math 9 6 2 33.3 ' 24 17 70.8 30 63.0
10 19 7 36.8 43 30 69.8 62 60.0
11 22 12 .54.5 26 22 84.6 48 71.0
12 " 16 11 68.8 2 2 100.0 18 72.0
Totals 63 32 ' 51.0 '95 71 75.0 158 65.0
Science 9 5 3 60.0 26 18 69.2 31 68.0
10 18 8 44,4 4 30 68.2 62 61.0
11 13 5 38.5 19 14 73.7 32 59.0
12 8 6 75.0 3 2 66.7 11 73.0
Totals 44 22 ...50.0 - 92. ...64.  ..70.7-.136.. .63.0 . . ..
Social . ' ) .
Studies 9 6 3 50.0 26 18 69.2 32 66.0
10 18 . 9 50.0 48 37 77.1 66 70.0
11 19 12 63. 40 30 75.0 59 71.0
12 5 4 80.0 16 13 8l.3 21 81.0°

Totals 48 28 58.0 130 98 75.0 178  71.0

.As in the fall, the established criterion level of 70 percent of
program students passing mathematics, science, and social :studies
courses was exceeded by program students in bilingually-taught
classes in the spring. ‘

.Again, the overall passing rates of Spanish-speaking students in
the bilingual courses were higher than the passing rates of students
- in mainstream courses in these content-area subjects.
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TABLE 20
Number and Percent of Haitian Crecle and FrenchfSpeaking
~ Students Passing Teacher-Made Examinations in Content Area

Courses by Language of Instruction, Fall

1. ‘ 3
3 ENGLISH ENGLISH-NATIVE LANGUAGE TOTAL
Number Percent Number  Percent " Percent -
Subject Grade N Passing Passing N Passing Passing N -Passing
Math - 9 - - . 2 1 50.0 2  50.0
.10 4 4 100.0 5 5 100.0 9 100.0
11 5 3 60.0 4 3 75.0 9 67.0
12 1 1 100.0 4 4 100.0 5 100.0
Totals 10 8 80.0 15 13 87.0 " 25 84.0
Science 9 - - - - - - - -
10 4 4. 100.0 3 3 100.0 7 100.0
11 8 5 62.5 = 3 2 67.0 11 64.0
"12 - - - 1 1 100.0 . 1 100.0
Totals 12 9 75.0 7 6 86.0 19  79.0
Studies ° 9 - - - - - - - -
10 4 4 100.0 1 1 100.0 5  100.0
11 10 7 70.0 5 2 40.0 15 60.0
12 1 1 100.0 7 7 100.0 °~ -8 100.0
Totals 15 - 12 80.0 -13° 10 : 77.0 28  79.0

.Overall, the established criterion-level of 70 percent of program.
students passing mathematics, sc1ence, and social studies was met
by students in all subject areas and in classes taught in English
and b111ngua11y.

.Tenth- and twelfth- grade Haitian Creole and French- speaking students
performed remarkab]y well with overall passing rates of 100 percent
in mathematics, science, and social studies. .

,ﬂ.The”e]eventhggrade_students_dld-not—perform—quite—as-wel}—as~theﬂw—m*—-—;w—f——
other grades in each subject area in the fall.
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TABLE 21
Number and Percent of Haitian Creole and French-Speaking Students
Passing Teacher-Made Examinations in Content-Area Courses

by Language of Instruction, Spring

ENGLISH .. ENGLISH-NATIVE LANGUAGE TOTAL
Number  Percent Number  -Percent _ ‘Number
‘Subject Grade N Passing Passing N Passing Passing N . Passing
Math 9 - - - 4 3 75.0 4 75.0
10 5 1 20.0 4 4 100.0 9 56,0
11 6 3 50.0 7 6 '86.0 13 - 54.0
12 1 1 100.0 - - - - -
Totals 12 5 42.0 15 13 87.0 27 67.0
* Science 9 - - - - - - - -
10 -5 1 20.0 2 2. 100.0 7 43.0
11 3e 3 100.0 3 1 33.0 6 67.0
12. - - - 2 2 100.0 2  100.0
Totals 8 4 50,0 7 5 71.0 - 15 60.0
’Soc1a1 9 - . - 3 3 100.0 3 100.0
;»Stud1es 10 5 1 20,0 1 1 100.0 6 33.0
11 13 7 '53.8 5 3 60,0 18  56.0
' 12 - - - 4 3 75.0° 4 75.0
' Totals 18 8 44,0 13 10 77.0 31 58.0

;Haitian Creole and French-speaking program students tested in their

I_native language performed quite well in each subject area.

{

.Tenth graders tested in their native language achieved passing rates

! - of 100 percent in mathematics, science, and social studies surpassing
by far-thelestablished program criterion Tevel of 70 percent passing.

.Ninth- and twelfth-grade students tested in their native language also
~exceeded the established cr1ter1on of 70 percent passing in all subject
“areas tested. .

.The e]eventh grades tested in their native language surpassed the criterion

e - <1evel-of-70-percent-passing-in-mathematics; but-did-not-perform-as well -
in social studies and science with passing rates of 60 percent and 33
percent, respectively.
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TABLE 22

Number of Spanish-Speaking Students Attending Courses and Percent Passing

Teacher-Made Examinations in Native Language Arts, Fall and Spring

‘Grade 9 Grade 10 Gradé 11 Grade 12 Total

% - % : % )
Courses N Passing N Passing N Passing N Passing N . Passing
(Fall) | a
-Native ‘ , N
Language .
Arts. 19 73.7 56 82.1 57 95.0- 25 96.0 157 88.0
(Spring)
Native
Language ' o ;
Arts 30 63.3 56 75.0 47 78.7 14 . 92,9 147 76.0

.The overall passing rate for Spanish-speaking students in native
language arts was 88 percent in the fall. The.results for grades
11 and 12 were quite goed with 95 and 96 percent passing, respectively.

.The overall pass rate for Spanish-speaking students in native language
arts was 76 percent in the spring.
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TABLE 23

Number of Haitian and French Creole-Speaking Students Attending
Courses and Percent Passing Teacher-Made Examinatibns in:

Native Language Arts, Fall and.Spring

Grade 9 ~ Grade 10 Grade 11 Grade 12 . Total

. % % . 4 ' % %
Courses N Passing N Passing N Passing N Passing N Passing
(Fal1)
Native
Language )
Arts 1 100.0 2 100,0 - 1 100,0 =~ 2 100.0 6 100.0.
(Spring)
Native .
Language ) , h : -
Arts -7 100.0 2 100.0 : 2 100.0 11 100.0

.Haitian and French Creo]e-spéak1ng program students performed
remarkably well in native language arts with pass1ng rates of 100
percent each grade level both semesters.
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4 TABLE 24
Number of Program Students Attending Courses and Percent Passing

Teacher-Made Examinations in Business and Vocational Education

Grade 9 Grade 10 Grade 11 . - Grade 12 Total

: % % % . % %
Courses N Passing N Passing N Passing N Passing N Passing
(Fall) |

- Business/
Vocational ‘ ) .
Education 2 100.0 10 80.0 30 90.0 42 88.0
(Spring)
Business/
Vocational

~ Education 1 100.0 7 71.0 30 77.0 37 89.i 75 83.0

.In both the fall and spr1ng semesters, program students at all grade
levels exceeded the program-objective of a 70 percent passing rate
in business and vocational education courses.
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TABLE 25

»

‘%ignificance of the Difference Between the Attendance Percentage

of Program Students and the Attendance Percentage of the‘School

‘ Mean Standard
Grade N Percentage Deviation
9 44 88.4 12.7
10 81 90.1 11.5
11 94 81.5 5.8
12 62 93.8 6.0
Total 281 . 9l.1 9.2

Average School-Wide Attendance Percentage: 70.74

Percentage .
Difference= 20.36 z= 6.63 P= ,0001

.The program objective that the attendance p.; " ::itage of program
students surpass the mainstream attendance rate by at least 10
-percentage points was not only met but exceeded the difference
was twice as much as expected.

.The difference between the attendance percentage of program'
"students and that of the schoo? ‘s stat1st1ca]1y significant
at the .0001 level.

«The mean percentage ranges from a low of 88.4 for grade 9 to a
kigh of 93.8 for grade 12.

.The standard deviation ranges from 5.8 for grade 11 to 12.7
for grade 9.
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SUMMARY OF FINDINGS

Knowledge of English Syntax

In both the fall and spring terms, all program students achieved the
program's objective by mastering an aVerage of one curricular objective
per month of instruction as measured by pre- and post-administrations of

the CREST test.

Reading in Spanish

. Because the LAB was revised during the school year, students' scores
for the pre- and post-tests were not comparable. Spanish-speaking

students tested with the Prueba de Lectura showed statistically and

educationally significant gains in all grades.

Achievement in Mathematics

In the fall .term, Spanish-speaking program students achieved an ;
overall passing rate of 75 percent on teacher-made mathematics tests, a
‘rate well above'the 70 percent criterion level. Of those tested, the
tenth graders tested in Eng]ish demonstrated the lowest performance,
while all other grade levels in both the mainstream and the bilingual
groups met or surpassed the criterion level. In the spring, the overall
passing rate dropped to 65.percent. The ninth, tenth, and eleventh
araders tested in English did not meet the criterion, although the twelfth
9y aders testes in English came close to the criterion level with a“paSSing
rate of 69 percent. All grades tested in Spanish met the criterion level
in the spring,

Overall, Haitian and French Creole-speaking program students

met the established criterion level of 70 percent passing'in“only'the
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fall term in mathematics (84 percent passing). However, program students
tested in mathematics in their native language performéd quite well with
overall péss{ﬁg rates of 87 percent passing in bbth the fall and in the
spring. o |

Three Italian-speaking program students weré also tested in mathe-
matics in the fall and spring. They performed exceptiona]]& well when

tested in their native language with passing rates of 100 percent both

semesters.

Achievement in Science

,Spanish-sbéaking program students in the fall semester achieved overall
rates of success which equalled or squassed the program's objective
of a 70 percent passing rate. Of those tested, only tpe tenth graders
tested in English failed to meet the criterion. The other studenté in
all grade levels in both groups not only met, but greatly sﬁrpassed the
criterion. . In the spring, the established criterion of 70 percent pass-
ing was met only by eleventh-grade students £ested in Spanish. Qf those
students tested in cnglish, on]yﬁt;e twelfth graders met or exceeded the'
'estaSIished criterion.
Haitian Creole aﬁd French-speaking program stddents tesfed in their
'native.]anguage in.science exceeded the established criterion level of
70 percent passing in both the fall and spring terms (86 peréent and
71 percent, respect%ve]y). Tenth and fwg]fth gradéfs tested in their
native language pérformed remarkably well with passingvrates of 100
percent in both semesters. Tenth graders tested in English in the fall.

aﬁd e]evénth graders tested in English in the spring also achieved passing

rates of 100 percent in science.
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~ Three Italian-speaking program students were also tested in science
in the fall and spring temms. They performed quite well when tested in
their native language with passing rates of 100 percent in the fall and -

67 percent in the spring.

Achievement in Social‘Studies

Spanish-speaking program students in both fall and.spring semesters
achieved overall passiné rates surpassing thg 70 percént criterion level
(overal] passing rates were 75 percént in thé fa]] and 71 peréent in the
spring). Of the studénts tested in English in the fall, only the ninth
and twelfth graders performed remarkably well with 100 percent and 93
percent passing, respectively. Of those tested in English in the spring,
only the twelfth graders met or exﬁeeded the criterion. Overall, the
students tested in Spanish met or exceeded the established criterion in
both the spring and the fall temms.

Overall, Haitian Creb]e and French-speaking program students tested
in their native language in §ocia1 studies met the established critenion
l1evel. of 70 percent paésing with a passing rate of 77 percent both
semésters. The eleventh. graders were the only group tested in'their hative
]anghage that did nof achieve the established criterion level. Of those
students tested in English, ihe criterion level of 70 percent passing
was met only in the fall semestef. |

Six Italian-speaking program students were also tested in social .
studies in the fall and spbihg; When tested in their native language,
they exceeded the established criterion level in the fall wifh a passing
réfe of 83 percent, but did not quite make it in the spring (when their

’passfnd rate was 50 percent).
-58-



Athievement in Native Language Courses

Generally, the program objecfive was attained by students in both
semesters. Spanish-speaking Hintﬁ graders showed the lowest passing
rates (73.7 percent in the fall and 63.3 percent in the spring) while
the Spanish-speaking twelfth graders performed much better (96 and 92.9
percent passing in fall and spring, respectively).

The Haitian Creole and.French-speaking‘prbgram students performed

remarkably well with passing rates of 100 percent for each grade lev~] in

et

both the fall and spring. T

Business and-Vocational Education

In both the fall and spring semesters, program students at all grade
levels exceeded the program objective of a 70 percent passing rate in

business and vocational education courses.

Attendance

The attendance rate 6f program students was considerab]y'higher than
the 71 percent reported for the school as a whole. The program objective
that the attendance percentage of program students surpass the mainstream
attendance rate by at least 10 percentage points was not only met, but the

difference was actually twice as much as'expecfed.
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VIII. CONCLUSIONS AND RECOMMENDATIONS

~In 1981-82 Project RESCATE at John Jay High School provided bilingual

instructional services to 237 Spanish-dominant students. zAn additional’
17 Haitian youngsters received E.S.L. and native ]anQuage, but not conteht-u
area, courses through the program. The project also éontinued to pbovide
supportive services (guidance, career deveTopment, outfeach to faﬁi]ies,
 staff development) to these students and‘in some cases“to their families.

Several changes were made dur{ng tﬁe year: a ]angdage policy -for
content-area ihsfruction was developed; "extra" Eng]iéh classes were ‘
introduced under the auspices of the English department; responsibility
for the instruction of.Eng]ish as a sgcqnd ]anguage shifted from thef
. Eng]ish to:- the foreign ianguage departmenf, SO that3§11 basic fnstrucfion
to b{]ingua] studeﬁts was concentrated-in a single 6rganizationa1 unit;
and a basic mathematics coursg, taught in Spanish, was added to the.
curficu]um td reduce demands on the mathematics teacher, whq had been
doing a tremendous amdunt of tutoring on a vo]untahy basis. |

whife the resource teacher was missed, thgvstéff continued to work
conscientiously and devotedly fo serve dJohn Jay's'bilingua] students.
0utreéch to families of absent students and tutoria{'services were reddced'
in the spring semés;er, due to the ]ack.of paraprofessional’ suppobt.

Because of the diversity of students served at John Jay, curriculum
devel opment cont%ndes to be an abea-wﬁich requires attention. The lack
of funding for é resource specialist, canmbined with the school library's
limited materials in Spanish, makes this a difficult area. One possible

'approach to this question might belto seek materials developed by other
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Title VII projects in New York City, while continuing efforts to develop
curricula and materials at John Jay.

Staff development activities Qere numerous and c]eér]y focused, as
indicated by the 1ist of specific meeting topics and workshops offered
during the school year. Some of this might well beaused, in the future,
to iron out sevgra] problems which involve program and mainstream staff
(such as mainstreamjng criteria) or program staff and administration
(such as the issues of class coverage). The’newly instituted language
“‘ policy merits further discussion by the Title VII and teaching staff,

”so that it might be implemented on a more consistent basis. | |

n The Fami]y”LanguégeAPrdgram continues to be an important aspect of
the program's supportive services, and-its continuation wouid seem to be
of great importance.

Certain aspects of the project's function remain uﬁt]ear and the
'project staff might attempt to provide some clarification. The continued
presence, in the program population, of English-dominant students may
-ca11 for review. Also, the program indicates that it is providing limited
services to students who have not been designated LEP, such as the Italian-
speaking participants. Services tq students dominant in languages other
tﬁaﬁ Spanish might be clarified in the nexf evaluation. Also, the numbér
of students who were said to be enrolled in E.S.L. classes appears to be
less than the total number of students in the program. This may be relatec
to the rather limiféd scope of E.S.L. instruction presently offered by -
the program. It is recommended that the staff‘negotiate expansion of these
services with the school's administration. |

In general, the program operated extremely effectively in 1981-82, and

all concerned -- administration, staff, students, parents -- deserve praise.
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BACKGROUND

We are sometimes reminded that it is a quirk of fate
that English is the official language of the United States.
Had the Spanish Armade not been defeated, we mlght all
be speaking Spanish. Had a certain tight vote in the early
days of our country's development gone another way, we
might be speaklng German.

However, the fact of the matter is that we are an
English-speaking nation. Traditionally, since the great
waves of immigration in the 19th century, the two big
challenges for the newly-arrived non-English-speaking
family have been: (1) learning to understand, speak,
read, and write English; and (2) surviving in the frantic
urban. environment. 1982 is different from 1882 in that
the .pace of life in New York City is much faster, the dangers
of city living are more terrifying, and the secure native
language ghettos are no longer intact.

John Jay High School, a venerable Brooklyn institution,

"has functioned in Park Slope for over 90 years. It has

greeted newly-arrived non-English-speaking students

since the thirties. The school's commitment to this special
educational challenge has always been outstanding. As

part of its ongoing concern, John Jay High School solicited
a planning grant from the office of Urban Education (State
of New York) in 1970. Using that grant, a teacher who

was specially trained in English as a Second Language,

and a bilingual paraprofessional, set out to study the
areas feeding the school- to discover what -methods would
best help students and their families to learn English and
become acclimated to life in New York City. Some findings
of that Planning Grant were:

1l - The biggest problem with ESL classes in
~ community evening centers is attrition.
People who work in a factory all day lose
motivation for going out at nlght, especially
in the winter.

2 - Eighﬁy per cent -of the students entering John
Jay from a non-English-speaking environment
never graduated. . -

3 - Some non-English-speaking families lived in
pockets of the surrounding community =-- Haitians
were concentrated in Crown Heights, Italians
in Red Hook, Ecuadorians and Puerto Ricans
in Sunset Park, orientals in Park Slope, etc.

4 .- Because of their linguistic vulnerability,
the newly arrived non-English-speaking family
is a prime candidate for consumer fraud, low
wages, and rent gouging.

-64- 78



-2

The idea began to emerge for a program in which the
teacher would visit the family's home to teach English to
the whole group. Attrition would be difficult, embarrassment
about speaking a new language in front of strangers would
be nonexistent, and everyday realia would abound. '

. Funding was eventually secured from the High School
Funding Office at the Board of Education to begin the
program in the spring of 1971. Thus one bitter cold

. February night, five John Jay teachers ventured into Crown
‘ .Heights, Red Hook, Boerum Hill and Sunset Park to teach
their first home lesson.

Twelve years later the program is still operating
successfully, albeit on a much smaller scale and with a
smaller budget. Although the Family Language Program has gone
through some changes in the past 12 years, its aims have
remained the same -- to help the newly arrived non-English-
speaking student and his or her family adjust to the strains
of a new urban environment through instruction in language
and survival skills. Since this student is the most. _
likely to drop out of school early because of academic frus-
tration and economic need, the program naturally works to
prevent that eventuality.

During the past twelve years, John Jay has had five
different principals -~ Aaron Maloff, Abraham Venit, Robert
Sears, Robert Weinberger, and now Enzo Togneri. Each of
these pr1nc1pals has been extremely supportive of the
program, recognizing it as a rare educational experiment
that costs little and works effectively.

Even though the budget for Family Language is only
a third of what it once was, the program survives. During:
the 1981-82 school year, the teachers were paid out of a
skeleton budget consisting of 0.6 of a discrete unit
allocated ° through the auspices of BASIS Superlntendent
Charles Schoenhaut and High School Division Director '~
Nathan Quinones. From the school's newly revived Title
VII Program, Rescate,. there was also an additional alloca-
tion of 800 hours wnich was earmarked for implementation
.by the Family Language Program. All of these funds were
used for teacher per-session hours only. No money was
allocated for supplies, books, clerical help, transportation,
~ or paraprofessional assistance.

During the 81-82 school year, 1l parttime teachers were
employed by the program. They worked for 36 weeks and gave
' a total of 980 training sessions in basic language and
‘math skills, consumer awareness, and most importantly,
dropout prevention. " During the year, 41 families were
serviced.

In order to systematically measure their success in
these endeavors, the teachers used three instruments:
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. The FLP placement test in English Language Skills
(given pre and post) ,

. Weekly logs of student and family activities
. A consumer-awareness checklist (pre and post)

During the 81-82 school year, the program continued
in its.new effort to bring the families out of their apart~
ments and into "the Big Apple." Teachers, students, and
parents enjoyed several group outings: a Mets game, the
Ringling Brothers Circus, and the United Nations. At the
school itself, families (encouraged by and often transported
by the teachers) attended monthly meetings of the Bilingual-
Parents' Council, the school's Carnival, a 3-D movie night,
and the annual fashion show.”* :

* plans to do the traditonal end-term International Dinner
went awry this year. Because of custodial and cafeteria re-
guirements costing hundreds of dollars, it is no longer
feasible to pay for the dinner in the school cafeteria.

In ti.z past, the teachers have paid for the cafeteria help,
paper gocds, and soft drinks. Each year it has grown more
and more expensive until this year when the costs would

have been exorbitant. .
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” OBJECTIVES AND RESULTS (1981-82 school year)

Following is a list of the program's objectives
for the 81-82 school year comparad with the statistical
results derived by the program coordinator, Robert Ellis.

OBJECTIVES

1. The aropbut/discharge rate
for participating students will

be less than one half the school

average

szhool enrollment 9/81_ 3334

new admissions 762 .
total 4096
discharges 1411
new total 2685
graduates 350
school enroll. 6/82 2335
1411

4096 = 34.4%

2. The average daily absence
rate for participating John
Jay students will be less
than one -half the school
average .

average absence rate

(including ~LTAs) 28%

"73.60°% of the participating

" John Jay students will incre
at least 15% on the FLP Test
English Language Proficiency

ase
of

-67-
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RESULTS
participants 67
new admits 0
67
graduates .2
65
discharges 5
63
5
67 - 7.5%

Objective met

ébsence rate for FLP ‘
participants (John Jay)

242

= 4.,2%
5742 (days) &

Objective met

28 out of 32 who compfeted
bcth pre anc post teszs
echieved this result:

28
32

pre-tast average:138
post test average:128

o . Objective met
87 o
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Other interpretation cf datz on ObjectiVe 3:

There were 63 participating Sohn Jay students. However,
accurate pre and post test results were availableonly for &
sample of 32 students because of the transience of new
arrivals. Even so, it is significant to note the rasult
~of the average scores of 2ll the participating JJ studen
2t +he beginning of the program and compare that average
wita the average of all tliose participating at the end
of the program: .

PRE: 49;2 - 1382 POST: 7215 _ . g0 4

’

)

‘an increase o¥ 50.0 points of 50.3%

4. 50% of the participating 18 out of 26 who completed both
family members will increase pre and post tests achieved
i5% on the FLP test of this result:

'English Language Proficiency.
- 69.2%

Objective met

Other interpretation of data on Objective 4:

There were 75 participating family members. A comparison -of
average pre and post test scores of all these participants
yields this result

PRZ: 3327 - 98.1 POST: 8388\ = 167.4

5. The participating JJ students
~will average at least 5 points
higher in their English class
marks as compared to a randomly

selected control group in the
same English claczses

CONTRGL GROUP: 3520 FLP GROUP: 5163
34 = 6§5.2% 67/ = 77.1%

(hjective mot

6. At least one parent or adult
“from at least 35% o the partici-
pating families will attend two or
more school runctlona during the-
school year.

("




7. At least one parent or
adult from at least 30% of the
participaitny famdilies will
attend adult aducation lassis
or will improve his or Ier
employmen’ status thrsuth a -
career ladier srogran, setter
job, or prumwmstion.

W+~
=0
i
(o))
[
rn
3R

2

Objective met

8.At least 80% of ths participating

families will evidence better zware-

nuss of conuumaer (moaey-management P
and buying) si ills. (This ohjective

was measured tarouvgh the use of

a consumer-awz enéi#s questionnaire

administered r+ th¢ teacher at the

beginning and 3t the end of the

program.)

Of the 24 families who were
surveyed pre and post, 21
showed significant increases
in .consumer awareness.

Total* pre scores for . all 29
families was 708. Total post
scores for all 28 families

was 1094, a marked increase.

Total of all pre and post tests: .

108 o 1. 504

-

Objective met.
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SIDELIGHTS AND HIGHLIGHTS of the £1-82 TERM

. As the fall 81 term kegan, Jchn Jay High School,
like other schools in New York City, was faced with the
monumental task of ascertaining the immunization status
of every student on record. = Since there were many

- transient and no-show students oa the school's rolls, it
becane clear that some effort would have to be made to
"track down" the long-term absentees. The FLP teachexs,
long familiar with the strategies of going out to the
neighborhoods, came tc the rescue. Before they began
their annual ESL lessons, they spent a week playing
detective in the tenements of Red Hock and Sunset Park,
uncovering the real status and whereabout of 150 LTA's.
This "blitz" was in no way a part of FLP's activities;
however, it's one way in wnich the e=xperience of the
program's teachers proved—invaluable to the school's
administration.

. The diversity of languages and countries of origin
of the 81-82 families rc¢=» markedly, reflecting the
changing immigratien pat*erns of the 80's.

The 41 families'represented 20 countries of origin:

Dominican Republic
El Salvador
Colombia
Portugal
Israel/Palestine
Puerto Rci

. —---- Haiti
Vietnam
Sri Lanka
Ecuador
"Honduras . _ T
Guatemala
Nicaragua
Italy
Port of Spain
-China
Yemen
Hong Xong
Cuba
Panama

The families represented 8 language groups: Spanish, French,
Portugese, Italian, Chinese, Vietnamese, Arabic, and EHebrew.

. .Access to buildings proved a real problem this year.
Due to a heightened concera for secuiity, many buildings
have locks on the door outside the bells. In one case, the
family gave the teacher 'a key. In another, a child was sent
0 wait by the door at the appointed time.

Q - ) - _T0_ oy o» '
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. It is interesting to note that 9 of the 11
teachers markad their 9th year of working in this program:
-~ a remarkable fact in an era cf teacker burn-out. These
teachers seem to find renewal of spirit in the program.
Their per-session rate of pay has increased only about
16% in the past ten years.  They often bring snacks,
presents, and lightbulbs with them -- which expenses come
out of thzir own pockets. There is an extraordinary
dedication evident here.

SOME SOFT DATn FOR '81-'82

The real story of the Family Language Program is -

not found in statistics, but in the teachers' weekly logs.
From these sketchy reminiscences, one can get a keyhole

view of families -~ nuclear and extended; literate and
illiterate; black, oriental, hispanic, and middle-eastern -~
struggling valiantly to adjust to a new language and culture,
all the time hoping for a better future for their children. .
Consider the following gleanings from the weekly reports:

. Mr. and Mrs. C---- from Canton. She was an
obstetrician; he was an accountant. Neither is -
able to work at these professions in this country
because of language barriers. Father works

70 hours a week in a restaurant. This family Lezd
never encountered Christmas before. Even as the’
teacher explained American Christmas rituals, he
later learned all about Chinese New Year.

. The S====- family who would prefer to live in
Manhattan, but opted for Brooklyn because they
were so happy with son's schooling at John Jay

. The Vietnamese family who went on tiie UN trip
hoping to meet “he representative of their country.

. The P~-- family wherein everyone was working in
factories until Mrs. P---s illegal alien status
came to light.

. The G-~- family whose son dropped out of school
rather than be transferred to special education.

. The C--- family where son Dennis showed pPprcmise
of becoming 'a track star until he had to go to
work in a bodega to help family's slim finances.
Daughter displays serious learning disabilities.

.Tach of the 41 families has its own story to tell. Most

became so attached to the teacher that they want him or her to

return next fall (a decision yet to be made based on overall
need) . e , :

- -71- .
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WHAT THE FUTURE HOLDS

In the year ahead, there is good reason to believe
that Family Lanquage will continue to :ifunction with the
same 0.6 unit from Distric: funds and a somewhat smaller
allocation from the Bilingual Program. We have garnered
some suggestions for private fudinyg -- specifically from
the New World Foundation who allocated some money to
the program the year before last.

Hopefully, next year an end-teym picnic can be planned
so that there will be some way for the families to share
their feellngs with otaers. ;;_;§_§l§g hoped that the
“Eilingual parents council meetings will make a broader
effort to comnmunicate with non-hispanic families.

We are entering the third and final year of the Title’
VII fundlng, We expect to lose at least 200 teaching
hours irn 32-83. After that we will probably have no Tlt;e o
VII funds to rely on at all.

Looking to the future, beginning in 83-84, we hope to
incoxrporate career education modules into our family teaching
structure. e are planning ways in which to work with
parents and students together to get them acqualnted with
up-to=-date technlques in computers, ‘data processing, and
cf{fice procedures. We be&lieve that many of the mothers and
“athers we have met are capable of more challenging jobs
than those thevy are now filling. They came here beli@ving
that the United States is the land of opportunity. We in
the Family Language Proggam would like to make that belief -
a reality.
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