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INTRODUCTION

The target group for the projec; was secondary gii;bd
students. The project continued to develop a model program -
for gifted students in a small, rural high school aurinx the
1981-82 school year. The innovative aspects of this progr@u
wore three-fold: First, the project continued to train
teachers through an inservice to work individually with
students eligible for the gifted progrgn.' The resource

teacher for the gifted worked with regular teachers on a

~ volunteer basis to obtain theiy participation in designing

&

individualized programs for se?ectedﬁstudents. Thése teachers
helped superyise students in the completion of individual
projects inthe area of their interests. Secondly, the

Pe

program developed a "Mentor Approach" whereby students wé;ﬁt”

- _able to work part-time in the community under a specialist

or expert in the arca of their interests. -These specialists
were drawn from the arcas of business, law, me&icinc, education,
and ether professional groups. Thirdly, ihe progranm utilized

a TRS-80 RadioVShack conputervfor the direct instruction of

_.students_as well as supplemental option for those-desiring:

to "progran" their individual study project.
A related component added was a special ar%”program for
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"sr:isti;ally talentcd" under the guidelines of the State
Departuont of Educatlod. This progran served approxinately
tweonty 3tudents at the high school level. A teacher unit
vas funded under the minnum foundation progran for this
component. a )

A project goal was to iapreve positively teacher -
knowlodge toward gifted programs. Secondly, ig@vas
hoped that student's knowledge and skills in séiected
areas would increase as a result of the mRentor progran

and individual projects.
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‘A. Problem
A. Statement of the Problen .
¥ill teacher attitudeslknovledge and students’
skill and knowledge i ;electedkareaf increase
“ or improve as a rosult of participation in a

gifted progran?

B. Questions to be Answered

1. Kill teacher knowledge toward gifted prograns
inprove as measured by pre/post aéniniscration
of the Wiener Attitude Scile?' ?

2. Did the experinental group show significant
!aprovement on the California Achlievenent
Test (CAT) as compared to the control group?

3. Will students' knowledge and skill in selected
areas with nentors and/or regular teachers

‘inprove as measured by a pre/post questionnaire
N developed for their specified area?

4. Did students select vocational and/or academic
céreerg based on experiences received in
the gifted progran?

5. Did the artistically talented students have a
| positive attitude toward the program?

6




c.

D.

Rationale

It is recognized that much of the needed help
and atteation that gifted students deserve
ceuld be arfangeé by their regular teachers if
provided the necessary materials and inservice
trainlng. An enrichrent/tutorial progran
utlizing regular teachers and/or mentors fron
the conmunity would bc lass costly than

m~currieulua not pregga:ly offerad in. thg Baldwyn

Schools.

Assunptions

It was assuned that the Wiemer Attitude Scale
measures teacher attitudes toward gifted students
and prograas. * -

It was assuned that the CAT neasures acadenic
achievenent in the%aréas of reading, math,
lagguage, and §peliing. /

It was assuned that theytéééhéf/aénfef questien:
naires measure the knewledge and skills aequired by
»the students conpleting research projects and

@ther activities,



It vas assuned that the questionmaire for the
art students measures the attitudes and
feelings about their participation in the
pregran.’ - ‘

¥

E. Linitatisns
The experimental and comirol groups were mot

randonly selected, but were chosen as a result
of meeting specified eriteria.

As a vesult of late idestification and sereening,

as well as s@hﬁkhiag cenflicts, not all exa@ﬁneutial
students speat equal time en independent prejects
vith regular teachers or working with nenters.

The nunber of subjects in both comparison greups
varied due to progran withdrawal, transferral to
another distriet, or other reasons.

The CAT was not adninistered to all subjeets en =
the same date. Approximately one month separated
the groups in the data eellection.

Teaeher’qualifieatieng;faleng with teaching styles, |
curricula used, scheduling and progran activities
differed betveen th@ tuo ptograas.




~ Gifted and Talented - C&ildt@n and, wtcaefer, y
~ applicadle, youth who ave ideatified at the

- prescheol, elemeatary, or geeoadaryllefﬁl as v 7 ¥
ggsggiéiag deononstrated or potential abilities -

that give evidence of high-performance capadility

in areas such as inteliectual, creative; specific .
acadenie, or leadership ability, or in th@ per- |
forning and visual arts, apd wdo, by reasoa tbere@t.~»,,
require services or activities po2 ordinarilr
pr@viagg by the schoel. 0

Eescurce Teacher for Cifted - A teacher who is

a specialist in the educatien of gifted/taleated
students. She is endorsed in the gifted area .
and conducts evaluatioens, de#eléps effective
teaching strategies, and warks with colleagues ;

as hﬁll as directly with p@pils,

Mentor - An individual frem the §cbool or comnunity
xho provides expertise in his/her career or
vecatienal area.

- Significant gains in achievenent - For the purpose
of this study a significant dif?efeaeé will be
accepted at the .05 level. ”
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Afti§titalliqfale§t&é > Refers to these students LT
~ who have deneastrated or 1&@36&!@@ thmwngﬁ |

aftestive as well as cogaitivs perfbmn;scc, !q‘y&é
eutstaadiag ability is art. T R fﬁ

P L4
LI

it. Pfég;an 5}@eeéﬁre§~ )

A. Subjects
Tﬁ: experinental subjects repfeseat seven
secendary acadenically gif&@a students at
Baldwya High School. Imitially, the growp
consisted of thirzeea studears. Six students
had seheduling cenflicts that prevented their
remaining in the TAG Progran. The pregran
centinued its efferts to identify eligidle
students. These students came frem grades nise
threugh twelve and were selected Sy the fellewing
eriteriaz S

¥, Progure referrals &hr@ﬁkhs;
A, T§a€b§r3f§¢GMES9§§ti@ﬂ
‘B, inspectien of year-end greup achievenent and/er
intelligence scores b :
€. Referrals ffen,prin@ipalﬁ, ceunselors, pareats
or peers o I

[Kc

Aruitoxt provided by Eic:
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| 11, Screening through the ebtaisment of ihe |
fal wugg mf@mu@m T L .
A, meamuamrm Scale for Ratisg Bedavisral’ e
- cmragwﬂseicg @f %@fi@f §m§mt§ @wle: = w/
, Y. by teacher mkm,g imual mfsml,
v B, Pemiﬁim for tsﬁia@ a@qaimﬂ t‘m pamt | ; %
 oF guardiay; | L o N
€. Scores from @alifami’a Achieveneat Test aaa " |
" wide Razge Achievenmeat Test or Peadbedy A
Iadividua) Achievemedt Test. Scoves sheould
reflect studeat functieanimg at epe grade
level absve plagement in eRe 8F naye §@§j@@s areagu »

D. Crowp iatelligence Scoves, iy wauable =
Short Form Test of Agsdenie Aptitude. -

E. Crades for the pa§t %9 years.

F. Wechsler imglligsme Scale for Childrea -
Revised, Weghler Adule intelligence S@ale,
oF §wa?@rd=3imt Scoves. The studeat
must sesre 120 er abeve en Verbal, Perf@ma@@a
.and/fer Full Scale seeres. ' ‘_

€. Evidence ef vegular classroon work méiea&iég
putstasding perfermances prier 1o the scheel
yea¥r, The reseurce teacher and/or preject

ERIC

Aruitoxt provided by Eic:



- dizector will mest ¥ith m;m mgim sms; o
m bis/her pavents m mlsim
‘the variess conporeats sf s.&e pregran,
peadizg @3 the studest’s iassmst, &8 iﬁiiﬁi&m
progren will be drewa-wp aad a aauﬂmm
schedule »ill iadicate the specifie m&iviuu
. for that student, Dich student will mt ﬁva
._ bhours per mk with the Fesosrce teather. m =
. resource w@@w will be: responsible for - n
mepitorizg each amﬂmm"s @:Mlg. iaitiatisg - o
changes, working with mgalar teachers aad mmm, o
end srranging fer iadividual prejects. .»

111, Plsconment in the i’f@gﬁ@

4, &11 & "‘hf'nﬁg dats Feviswed %y he local @ww |
Conmittes ;- | el

B, All data seat te the %&gi@mi %iimm Tean fer iimi
appreval of placeneat i

€, Pareats and studeats mtiﬁe@ of plmt mssm

B. Pareats siga stateneat that they mwm tmt o
‘iheif child w;n girtieisue iz the pm;tm as mm i
as the scheol aﬁalar they feel that befshe is 3

) | _ besefitiag fron e pregran m hefshe is @ mtiwtﬂ. &
@@nnbmim; nenber '

.

3 B

EKC

Aruitoxt provided by Eic:



BE. Year-end evaluation by the Local Survoy&Connittoe
. to roview grades for the past year and discuss
- placement for the program for the following year:

The control group was locatod at Nettleton High School in nearby
Lee County. An equal number of control students was solocted
tovbo a comparison group for tho project. Since Nott}oton '
ﬂﬂikh School has no socondary gifted progrom.tho control students
‘were selected on the basis of a notionol score at the 85th
porcontile or better on the Short Forn Test of Academic |
Aptitude. E , : :.

) Tho Artisticnlly talented subjocts represented sixteen
| secondory studonts at Baldwyn High School\' During the 1980-81
school year, ihirty students were enrolled in tho'brogroo.
,gowever, due to schodoling oonflicts. lack of student interest,
:.ondvcompe;ing interests, the number decreased for the 81-82 ’

school year. The program continued its effort to identify

eligible students. Those onrolledwcame»fron grades nine .
- through tdelve and were se;ected by the following criteria:
I. Initial nominations through:
A. Teaq@er referrals and recommendations .
B. Referrals from principals, counselors,

or parents -




11.

I11.

C.
D.

.Self reforrals

Peor referrals

Screening through the obt@inmeﬁ: of the following

information:

A,

B,

D.

Permission for testing obtained tron‘parent

or guardian '

Tca;her recommendations using characteristics

of the artistically talentcd from Rentulli-

Hartman Scale for Rating Behavioral Characteristics
of Superior Studen:s ‘ a .

Three separato audidons in which the pupil has

been observed to have aptitude in art

Evidence of superior pcrformnncékwlthin the
auditioning period to be determined by an

expert in the area

Placement in the Program

A.

B.

c.

_All _qualifying data reviewed by the Local- Survey

Committee.
All data sent to the Regional Screening Team
for final approval of placement

Parents sign a ‘statement inforaing them of yearly re-

" assessment procedures. Parents will be notified
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if there is any change in status eccurring
as a result of motivational factors and

contributions toward the betterment of the class.

Treatment

Regular classroom teachers ;eccived'inservice
training to assist them in designing relevant
education experiences and unique teaching
strateglios for eligible students.

The oiﬁof!ﬁontal:group‘?ecelv&d a ainiuua of

five hours per week instruction in the resource
room. Each student completed an independent
project in his/her chosen area. In order to lead
the students to more specific, detailed thinking
cach appeared before a teacher comamittee to
receive approval of the topic. The committee
listened to each student's ideas and plans. H
offered suggestions. and granted npproval or dis-f
approval of project plans. Areas that vere,sclected
were brain dominance, computer programming, German,
racing cars, sculptu;e. and typing. Students worked

closely with an advisor and the resoufcémtcache?.

Students worked élosely with an advisor and the

[ 9%
(9] ]
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resource teacher. Students also worked out

in the field directly with a mentor. The anount
of tine spent with the mentor was dependent on
the students® and mentors' schedule. (See |
Appendix A for Independent Project Outline). In
addition, students recélved enrichoent activities

in the rescurce roonm.

The control group reeeivéd the pre/past“éAT only.
Since Nettleton High School has no formal

rcondary gifted prograh, the control students
attended the regular acadenic progran. No special
enrichaent activities vere provided them during

the school year.

The artistically talented students received a
aininum of five hours per week instruction in the
resource room. Students received instruction in
art history and appreciation as well as individual
vork on art projects. (See Appendix B for outliné

. - of anticipated projects.)

I11L. Evaluation .

A. Instruments to be Used
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The following instruments were used in ths cellec:
tion of data: Miener Attitude Scale and the
California Achievenent Test., The Wiener Scale

means of detemining staf{ attitudes toward the
gifred. xThgascale consists of twenty-eight

itens in vhich the respondent is asked to select

a response on the basis of agreement or disagreenent
on specified statements. (See Appendix C)

- The C&lltornladAchieven;ut~Toit is a widely used =
instrunent throughout the nation. The forn
appropriate for high school students was selected
which measures knovledge and understandings in
reading, math, language, and spelling. The test
| consists of national norms and can be scored
objectively. Additionally, a series of checklists/
questionnaires were devised which neasure the
students' knowledge and skill in their selected
area ¥ith a regular teacher and/or mentor. These
che: klists vere devised by the nentors, regular -
teachers, and resource teacher*and were used on

a ﬁrc/pgst basis. (See Appendix D)




Another preject objective to receive evaluatien
vas an end-of-year assessnent of the regular
teachers’ and nentors’ attitudes/epiniens toward
Balduyn's gifted pr@grah and the various eptiens
avajable to students. (See Ag;@ﬁﬁixtﬁ)

A final evaluation consisted of an individual
case study conpleted by the vesource teacher
on each _ﬁtuden: in the experirental group. (See
Appendi:hﬁ) Follow-up information has been
maintained on each student on a yearly basis.

(5ee Appendix G)

A nem form of evaluation added this year was

an end-of-year assessnent of the artistically
talented students’ attitudes and feelings about
their participation in the program. (See Appendix

H).
B. Procedures for Collecting Data | . i

The following schedule outlines the collection of
pretest data:
Xeiner Attitude Scale - September, 1981
California Achievenent Test - April/May, 19(1 :
. Student ChecklfttsIQues:ionnalres - Octodber, 19!1' ;
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The Miener Attitude Scale was adninistered by
the preject directer during &h inservice traina:
ing sessien. |

The CAT scores for both expgtin@nta} and centrol
groups were oblained ghr@ugh‘iaf@rmati@a on
cunmylative folders and testing where the CAY
had nat heen previously adninistered,

The student checklists/questionnaives were
adninistered by the resource teacher prior to

initiation of research on their independent projects.

These sane questionnaires were readaninistered in
Nay, 1982.

The project director and resource teacher aaaiuistered
a questionnaire sampling the opinionsof regular
teachers and adninistrators tovard the operation

of the Daldvyn gifted program. This questionnaire '
vas distributed and analyzed in May, 1982.

The resource teacher collected data throughout the

school year and maintained records on each student.
These case studies include informatien such as




€,

‘teacher attitudes. A nonrandonized control-group

R - . :ﬁ if7f§

the following: piegran eptien chosen by the
stiadent, types and aress of research studies
conducted, activitier and exsperiemces participated
in with nearors, and knevledge and skills obtained
thraugh researeh 254 mentor SK?@?iQS&QQ;

The piejesy director apd teacher of the avtistieally
ts3lemged sinipi-tered the questicnmaire regarding
*his aspecy of the progran. This questiommaire

wis disvributed and amalyzed ia May, 1942,

Arslviis of Para

A ¢ne group pretest-post-test design vas used in
analyzing resules from the Wiemer Scale., This
design looks as folleows:

Regular Teachers

A correlated t test conparing mean scores was used to
deternine if any significant change occurred in -

pretest-post-test design was used to anmalyze e
differences in CAT scores between the experimental

¥
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#5d comtvel g¥owps. This desigs lecks as fellewss

A t test was used 17 deternine if sigaificant differences
i schievement eccurred betweea the 1we groups. The
.05 level ef significance was used, \

The spalysis of the student ch&ﬁlimgmwstimini -
ea kasvwledge apd £Rills was made by the project I
- director and rescurce teacher at the ead of the é@*&bﬁ '

year. The percentage correct fron pretest (o post-
test vas calculated for each student and added to
the case study iafernatien tol’ie@xed by the resource
teacher. These data are illustrated in table forn.

«  The end-of-year pregran evaluation on teacher and
mentor attitudes/epiamiens and the questiommarie
for art students were analyzed. Teachers, meators,
asd students were asked to respond to ﬁh;t extient
they agree or disagree with varieus aspects ef the
progran. (See Appeadix 1 for all raw scores collect-
‘ed during the 1931-32 school year.)

Full Tt Provided by ERIC.



The follovisg tadles preseat the data collecied
duriag the secemd year of the prejeci.

TABLE §
PRE AND POST MEAN SCORES ON THE WIENER
ATTITUBE SCALE (N+20 Teachers)
(1981-83)

Oa the pretest fifteen of tvemly teachers indicatad
a positive opinien tovard gified educatien. Five
teachers iadicated a somevdat aegative cutlosk. Oa
the pest:test given mime months later, their attitude
kad shifted so that ealy thirteem tedchers shoved a
positive attitude, Vo teachers were neutral and five
. renained pegative. A‘gemul satisfication with the
 progran even though the Wiemer Scale was not seasitive
ensugh to reflect these attitudes,
Table Two shous a comparisea of the total CAT scores
for both groups. It skould be poimted cut that
different forns of the CAT were used for the pre

ERIC

Full Tt Provided by ERIC.
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ahd post xesis, This eteurred becavse of ehanges
requized o1 the State Jevel. 4As a remvly, the

PpEiCEnIsge correst was caleulated for esch sabiesy e

(pre and post) aad satistical +nalyies rap on the |

difference betwesn the pe¥ceniage eovreci. .
TARLE i1

PRE AYD FOIT MEAN SOORES OX THE CALIFORNIA

xmgﬁ gmm Batrery) I

Cotrsl Grop 7 16T 7.53 m.8 .97 000

M values represont actual Do-tailed prodadilities ebuained
fron the amalysis.

s#gignificant loss beyead the.03 level.

The pre:-p2ost analysis en the total CAT Battery faﬂed
to reach statistical significance for the :mfi,gnm.al

graup. The pre-pest amalysis showed a sigmificanmt
10ss beyond the .05 level for the contrel gm. Evea
though the experineatal group scored higher thaa the
control growp em both the pre and post tests, the
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shall semple size seduced the mamgitude of Whis
diffeyeance, ;

Table Thyse presents the dits on esch CAT sabtest

fron the pesti-1esis given im the Sprisg, 1992, M3

spalysis of COVarient® »as ren oR 23ch Fubiesy

prel-tesy which s¥svistically accownis for the

megnitude of gain made For eath growp, singe gfmy

we¥e wregual at ihe STEFL, |
TABLE i}

SULTS OF ANALYSIS F COVARIANCE ON CALIFORNIA
ACHIEVEMENT POST-TESY SUORES
SETWEEN EXPERIMENTAL AND CONTROL CROUPS

(1981-82)




*3n F updue of 480 33 aeedsd for signifieesce ot

3¢ .83 jeved,

The CAT resndns in Table Phyes show 1he meghitnde

of difference between the Twd §FOups O the ppil-
teses. None of these saelysis reached @ significwmee,

aishongh the gres of spsilisg sppresched 3 significanee |

&8 the 03 level,

Table Four presents the sceves aghisvad by sach
stmdest on the speaific sves teats develepsd by

the mentars/advisers, Each stndent nade 3 2Giadle
gain @n e poststesy with oie sieFimg 10D peresst.

(1382:82)

Computiesd Programmisag 26% 9%
Typing 43% 1994
Gernen 184 2%
Brain Dominance 298 L1}
Scalpture 23% 8%
Computer Prograpmisg  26% 933
Racing Cafs 143 2%

@ e . LN e

g’




Tebie Five a5d SiF indicete She M

s TAG progEem Aay heve Fedy

H

1
a%m seepdded for #4ch 119 OB am @im "
a‘ma Grestionneive adRinisteTad 12 Bigh ﬁ%’@i
VeuERaes a0l RORIDIS/EBNISDTS FoE the gﬂfﬁ
PIVETHR e Sppendis € for the &mﬁsw
QST IOPRRITE, 5 3 gIOup, These data Elearly
bopd peeitive swpEert i She TAR %@gr@m »inh
IRRTAENS SCDFIRG AoFe THewIiRl" ﬁm Qimiw*‘
123pIREPS 1w thase sore Imalved m Ve praghen,

Ta seackess® laak of :ﬁr !@w@@; %@saﬁm with

ﬁ!mﬂ&i@iﬁl EDWRNHEY
Who wede mofe personally imvelved in m m@gmﬁ
(R0 2 @ :
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TABLE VI .

FREQUENCY OF RESPONSES BY MENTORS/ADVISORS ¥

ON QUESTIONNAIRE ABOUT TAG PROGRAM (N=5)
(1981-82)

£

v

Jtem  Mumber Disagioed Mumbor Noutral Muber Agreed ~ -
.. . e 5

2, 5

3. - ‘ - " a‘ ] ‘ %
[ N 1 4

5. 5

6. 5

7. 5

8. s’

9. S .
10. 5

1. 5

Table Seven presents the data obtained by'#tudonts
enrolled in thégartistically talented progran.’ The
questionnaire is,diiided‘;nto three sectioné'ﬁeasu;i;g
students' att;iudes; program evaluation,‘and Ciisstoﬁ‘
‘involvement. (See Apéendix B) Scored as'aﬁeiéhted )
. scale, the derived ééorés for each student, including

the total score is shown in this table.



TABLE. VII
RAW SCORES ON ART STUDENT SURVEY
(1981-82) |
Student AAgituda a:gx i %c"‘m |
N t uation 233 *
tense9 Ro. Items=20 ‘ toms=20
Total Possible-45 Total Possiblos100 Total Possibles210
. R 42 79 128
2 - 69 133
. 38 69 118
4 18 s - 10
5. 2 . 64 114
6. 32 60 107
7. .3 - 59 ©o107 . 197
8. | 24 59 ,, us 196
9, 30 65 111) S 196
10. S B 89 185
11. 26 56 101 183
12. 3 53 91 ,} 167
13. 19 50 75 144
TOTAL “ 367 ° 841 1,387 2,505
Scaled Used: .
5 = Excellent N S URR
4 = Good ' "
3 = Satisfactory ; -
2 = Pair
-1 = Poor




~ APPENDIX A
INDEPENDENT PROJECT OUTLINE



INDEPENDENT PROJECTS
BALDWYN HIGH SCHOOL

FORMAT:

1.

11,

11,

v,

V.

" ing Project.

Introductory/Background Reading
Each student will find a book/article with some in-depth
reading materials on the topic. Materials can be found
by the student and with the assistance of the teacher. °
At least six reforences are required,

i

L

Interview | )
After developing a list of quo:tloni, the student contacts
and intervlew: a person in the community/area on their

views about the various elcnents of the Independent Learn-

Observation

The student will observe his rRentor or a certain selccted
event associated with the Independent Project. He then
vrites an observation report.

Essay ‘

The studcnt plans and wrltes an expository essay on the
Indcpendent Learning Froject, integratlng his reading notes,
his interview results, and his observation conclusions.-

Role Plnying
The student develops an idea that will 111ustrato his
Independent Projoct theme to the class. CIlssga;as ray be

R T IR R IR SR




used to aid in the role play situation. If role

playing is not suitable to a specific topic, then

an alternative neans of class participation nmay be

found, ¥ . v

- V1. Personal Project
The student picks a project with teacher s clnss’ hnlp,
develops, and presents it as a learning experience for
the classmates.




APPEXDIX B
ARTISTICALLY TALENTED OUTLINE




i,

11,

"

ART QUTLIRE 41-82

Art History and Appreciation

As
B,

Cr

b.
E.

F.

Individual Reports

Class Exhibits .

Filns ' iy
Pield Trips

Class Discussions

Constructive Critiques

Projects

A.

B
c.

D.

Color Theery R
Calligaphy
Printmaking
1. Basic introduction with extensive exploration
2. Rubbingswith texture study "
3. Block printing
a. linoleun
b. wood
 ¢. corrugated cardboard
Sculpture
1. Basic Iastruction
2. Paper nache’
3. Clays
4. Carving
S. W¥ire
6. Mobiles
7. Plaster casting
8. Metal tooling




111,

E.
F.
G.
H.
i.

Crayon tachaiques

Matting techniques
Collages and mosaics of paper
Draving “

Crafes

}. Quilling

2. Décsupage

3. Ceranies

Art Vocabulary Words

N




APPENDIX C
WIENER ATTITUDE SCALE

Qo
ERIC

Full Tt Provided by ERIC.



ATTITUBE SEALE

This questionnaive has been devised 19 neasuve your attitudes.
There are »0 “Fight™ ansvers and 29 “ViOng" IRIVETS. The enly right
ansver is the ene which best reflects youv true persensl epinien

tovard the qw-gti@a considered. .

To amswer questiens, €hoose the #Rswer belew which e@rmamﬂg
most clesely with yeur persemal atcimude sevard the particular
questien, and place the covvesponding sunbeF in the spece provided

at the left.

= (plus) 3 fer siengly agree
* (plus) 2 far agree ?
» (plus) 1 for ndily agves

1.
2

3,

4.

5.

e
———
TR T
XN
p=
S

6.

Full Tt Provided by ERIC.

L]

(minus) 3 farstvemgly aisag’m
(ninus) 2 ferdisagree |
{nisus) 1{oraildly disagree

L]

"

Gifted ¢child want to take too much of class time.

There should be a change ia the gradiag system

for gifred students in special classes for the

gifeed,

The aptitude of a given child is the primary comsidera-
tien in the screeaing and selection of gified ehilln;.
Cifted children should remain im heteregemeous classes
because they will spend their lives with all types of
pesple. : o
Gifted children develop cliques and exclude the vest
of the class. IR ‘ |
Gifted children make greal progress vhen placed ia
special classes. S




e 7. The nest importani kind of abilily te single eut
for censidevation im 2 gifted ehild pregran is
intediectanl or wental adility.

8., Tes mamy suppliss are gives %o glf&eﬂ @&mdnm
58 denied o the ether childrea, .

9. Teaghers sdeuld be selected en the basis of
persenality im sddivien 12 imovledge fer insumuciing
gified cliasses,

19, Pavemis of gified mmm interfere with Uhe teachers
and the teaghing of the children,

11, Simplisg out gifted gmﬂéﬁ for special treatment
resules in the estadblishneat of am elite ¢lass.
12, The rigidity of teachers asd adninistrators bas

acted a5 a buffer against reve effective programs
for the giﬁ&d,

13. Special classes and special teathers amu be
effered to 13w gifted childrea,

14, fr is wiser te accelerate the gified in the
eleneatary school than ia the secesdary scheool.

15. Teachers becone too interested inm the gifted and meglect °
the average and belov average im the classroon,

16, OCifted children stinulate each other to greater
enthusiasn, effort and accomplishnents.

17. Cifted children tead to display a degrading disﬂsmt
for the teacher. I




8.

19

%>

i3,

it

2%,

2%,

E

27,

2,

B -

There is & tendency 1 3light she gified children
»3em 1here i3 3 wide Fenge of #hility im 2 €lsss.
The school s 1o be concernsd »ith the fuadmeatal
learnings aad skills for 21} children and ast with
pregress for special abilivies and mﬂm

iy is more inperiaal 1o previds iwﬁal seFvices fav
fer 1he hardicapped child Vhan for the gifued.

¥hen considering sccelerstion for the gifred, ftee
etk enphasis is placed o» the soeial 4nd efctionsd
fectors rether then intsliectual growih,

Gifred hildren shovw sustaiped intedlectwal capagivy
proved by repearedly Bigh imtelligesce test Farimgs,
jt is 3 wize edazations] procedure 19 Teguive the
gifted ¢hild 2 assist U2 slover le:mma

Too many Righ 1.0.%s tepether Creme nany pm&lms > the
interests ate 100 great and varied for the teacher,

Heving 2 gified ﬂua earries special esteen for the
teacher,

Cified studepts can be taughi meve eff%tit@ly when
grouped with ether gif!@d childrea than m grouped
with pea-gifred children,

The 1.Q. of a child is mot a fair estirate ef bis
adiliwy.

Teachers should have §mia1 gualifications if !bey
are te work with the gified.

s
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1.

LELELEELL

e

I._. I

Matching:

W O 3 O v B WG N e
. . - - . - - - 4

0.
1.
2.
3.
&,
5.
6.
17.
8.
19.

[ A - B

||

IN I
o
.

21.

[

N

23.

'I

Goto . .

Computer Programaing

Statements

e,

Auto

Cload

s
Defint

Delete

Ldic

!Of.’o . 1{- T 0‘}“’““‘

L]

If..othenssetlse .
Input

let ,
List

Ncy

Print

Print Tad

Print Using
Read

Rem

Run

-

Return

Set (x, ¥)

'+ Stop
‘Reset (x,y)

be

Co
d.
L [

he
L.
(R
k.
1.

Be

: rtturnr from tubroutinc to “'ff ctstc

et current cursor position

ST

defines vnhblu as lnusu' tm

transfers program conmﬂ to the
lmctﬂcd line ~ o

erases yrc;rn from memory
moves c\mor to upulfhd n$ poutioﬁ
mn\nra urgc lumutenllr
resds nl\n(n) tren s DA‘IA nl:

optm pto.,ra loop

otopl cxuuucn of a pro;rn

aseigns vclut to vnrscblcwf_,fii_
locdu BASIC pro;rlz from cuvlc::t
tomta uﬂnu and mnbeu o

muc pmna unu fm mry :_;

N

,‘ N : » .
vemark L

inputs data frnu ktyboard
cncu:c‘:u pro;run or poruon o! t {3
clclro the dllplay ’

3tuxn| off grnphlcl block at
upociflcd locltien

ltu: prograa lincu to the vidlo‘dtop

N

mant .f:nz~cosun
tcltl eonditlonnl oxpro:tlon o

“‘ri?.‘ J

turns on graphics block at tpcciflcd
location

print an: lten or items on thc dtsplny




cuupultr Ptanranuln; (Page D)
2 Opnratnrlt Natahtng
torl

“w A e
[ 3 L ] L]
. L

t 4

»
.
*

5. /

LTLLLLE

o~
.

£)7,3,£2,22 &>

3. Edit Cowmgndssr Matching

. @

» e N
. . M
3

o
.

>

wm
.

3G

L

10. n@ <

1 0@

12. @ ()
1. D

14, 1 @pacetid
3. n@

-

!" l

i
v
%
- | |
o RS
s

A FuiText provided by Eric

&e
LT

Ce

d.

L D
£,
B
h,

T

¢

relational tests
multiplication
eyponentiation
addition ”
diviqu

&

lilukiion ’

ki

deletes a charscte?

inserts characters

lists the line .~

searches for the nth occurrence of ¢
csures excape from comnand

eancels changes and starts sgain
weves cursor n spaces to the right

ki1ls all characters up to the nth
oceurence of ¢ '

changes n characters .

records all cbmcn and exits cdl:_ncdl

ends editing and savey sll ehan;gl_
quits edit mode and’ cmcch All m I
hnh lines and inserts at cnd ‘
poves cuﬂor n lpaeu ‘to tht leﬂ:

extends lihe (inum at cnd)



d Coeputer Programsing (Page 3)
4, Control Keys: Hatehing

3.

1 8 cancels last chavacter typeds moves
cursor batk one space :
2. shife
" be erases a current line
3. break o
¢» clears scremn
& clear L
: de enters & space charscter and mnc sl
_ 5, enter cursor 1 apace forvard T
6. spacebar e, puts display in Jdecharacter nda
7. f. sdvances cursor to next b fé;uuﬁ
. 8. il g+ line feed and carrioge nmrn =
—_— he “contre)® kay - B
10, shife fo signifies end of current TR
11. shife Js causen curnnuy cumtln; vnsun u g
pause |
5 ke interrupts mnMn; in progress cnd

returny to level coceand

Take these statemente in Section !" and construct a prograa of not more
than 25 lines., A

“\




-

Cerman :

T, Hatch the nouns below with their German singuler and plural forms
in the right ¢olumn, : ‘

A

1o father - & das Kletd, die Kletder
2, mn , b die Ravv, die Daman

3. son — € das 14nd, dle Lander

&e brother d, die Yante, dle Teaten
S. gentlesun — o, die Minute, die Ninuten

6, uncle s der Lehrer, die Lehrer

7. mothert 8¢ die Schult, die Schulen
:' voman he d2s Nidehen, die Nidehan
% davahter , 1. die Strisse, dle Strasten
10 stster Jo das Kind. die Xinder
11. 1a8y ks dlis 3tunde, die Stunden
12, amt , 1, der Avm, dils Arme
13, teacher T “ un. die Tasse, dic Tassen
14, gird — - fe der Berg, dis Barge
13, Ml — ©. das Fenstar, die Penster
16, arm —— ps der Preund, die Freunde
17, wountain q. dle Tir, die Kiren *
18, legtar . Fo 2ar Brief, éte Briele
19. friend 8. die Antwort, die Antvorten
0. dog R dar Bund, dfe Nunde
N war u, die Teiltung, ¢ia Zeltungen
g. ::::h Yo ::r ‘frtl;, ﬂ:‘kun

- e s Voh RGN . ] "mtﬂ
. plate — %s der Nonmat, die Monate
3., day - — yo die Katzg, die Katzen
6. hand — 3¢ dar Schuh, die Schua

7s night As dar m‘". dle Roffer
28, clty s Be der Teller, dis Tellar
9. year — Ce ‘l' 'Cl.‘. die Rotels
3J0. antmal De dar Tag, die Tage
N. pleture L. das'Auto, die Autos
32. book Fo dis Schvastar, die Schvestarn
3. glame — Go die Rand, dle Rande
M, house He die Tochter, die TSchear
33, flower - I. dis Nacht, die Nichte
35, dress : Je die Frau; dis Frauen

v .37. country K. die Stadt; die Stidee

38. ainuta . Le die Nuttar, die Mitter
39. schonl ) M. das Jahr, dia Jahre
40, etrest . ¥ dar Onkel, die Onkel
42, cup - Po dar Herr, die Nerren
43, door Qe dar 3114, die Bilder
&b, answer - Re der Bruder, die Brider
A4S, week ~* 8 das Buch, die Dicher
46. nevspaper - Te der Sohn, dis SBhne
47. apartment U. das Clas, dis Cliser
::. ::: : . ‘7'. dar Mann :
50, hotel . _ r Vater




i S S Wi e

Oerman (continued)

1t

1.
2.
3.
4,
S.

6.

F IR

Fore the plurals of the folleving Cerman nounst

1s dev Finger

2. d4s Fraulein
3s Sar Apfel

6 dle Cretmmutier
e dar Tisth

6. die Vurst

Ts ‘l‘ Yolx ,
8. dar Nam ,

9% die Nation °
10. das Rudio

Using the tables bﬂm, conplata the Mlanks with m @amu form -f
the vord or words in the parsathasis,

Cxample: Wum 1eigt (2) oin Prevnd (of an) otmm (s) g!@ g
e Eolll:l: (o) le Vap sus mu‘ﬁ"‘! ;

All Cases of der (the)

Illll

msasculine  fenlnine nrutsr ,;lir;}
Noainative: der dis das le
Cenitive: ¢ des dar des
Dative: den der dom :
Accusative: den die das . ile
ein Ca, an) ein eine ein
einen einer eines )
sinen siner efmee
| einen c‘l‘ug‘ el
dleser Cthie) dleser diess divses
dlesrs disser  dlisses:
diecsan dieser dissem
dlesan dissa disses
Jener (that) Jeper ]m | Jenes
* Janes © Jemar jJenes
Jeram Jenar Jenen
Jemen Jene Jsnas
(The) Freund (of the) Yatars saight (ths) Schular
(the) Veg nach Rause. S
(The) NMutter Cof the) Dase bringt (the) "Prau (the)
(The) Kind- singt (the) __ Hadchen (the) Lisd Cof the)
&8
(a) Mann bringt Ca) Treund (of a) Lthrttl (n) ____
’:ﬂh‘t . T
W Dame gidt (o) — rrau Can) Aresse (c! l)
Freundin in Berlin. .
(A Kind gidt m Midehen (@) ______ 3114 (of .)
uhlun. . L SR

: wmm'(m-) ‘ 




!E&cm {eontimmd)

.
2

11 N

1.
2.
3
LTS
5.
‘.
T,
8.
9,
‘00
1.
12,
13.
1,
13,
16,
17.
18,
1%.
20.

Iv.

Dann erzidit (unMe) _______ Fre mm) :
Ceschichia Cof that)” Schule i nm ""—'A
Bun schickt (ubts) Widehen (!h Rird (!M!’

Bush (of that) ' ?ns! fns, w

a:hu the blanks by glving the misaing pringipal part cf m follwiu

Keaning Infinitive
say,tell sa5en
shine sihelnen
elind stefgen
stay bleiben
1ote werlinren
fly fliegen
offer beten
kelp Melfen
taka nelemen
prak sprechen
et ssEn
glve gthen
drive fahren
vear tragen
beat schlagen
fall ‘fallen
sleep schlafen
be . seln
nane nannen
can, adle to  kéanen
want wollen

14

Present

sagt

steipt
Bleiks
verliert
bistet
Mift
sprieht
tas2
gibe
farrt

schlige
il

nemnt
kamn
will

l'ug B
%}tn

dlied

I

fley

muu

Dave (Tois)

Past Pi?i!dpl F

- i8t

hat gesagt
hat gese e

tsL ;!atuta :

nat verloren
ist geflogen -
e
bat gebolfen
hat gentmman
O
hat
bat gegeben

st gefadren
hat getregen
hat ‘
—rtallen
hat ;:nlwtn
fst lmm

-hat

PRESENT TONSE . mnrm (mt)

2ol —— . e
he r o« - e
gﬂ vir wir -
you) thr " -

(%, ke, Sle ,‘;,-..;;::r"". ‘Ste

Conjugace the verd s sagen C(co asy) lndxnm below, Than m}nou ,
geben (£o give) in the same menner. (Indicative mood enly, pkm.) )




Grreen (contimoned)
PIRFICY (present pryfest)

PURPIATICT (past pevfedt)

TUTWRE PERTECT )

[ J <y

CCMIN (to give) = = = a3 adove, plrase, : .




Gerpan (continued) » | o ¢
Vo Express io Cermani |

1, W eften sat In the shade of the ey,

2. ¥ kaev the ve) hems?

3, Be geve ue on exaple vhidh ve didn't wdersiand,
ks Van di1 you see him for thg Flvst tive?
S, T heaw LRt you were S\SYing hete,

6, vy d1da't e sppest 31 stvers DriFyy?

Y. Thry bave tnu&mﬁ ¥

8, 1 sshed {f Uy emvld walt,

9, Bever hed be been 1n the covatry,

10, Me thesght of then vhile e lesrmed the words,

1 Neither wy mother 2or wy father belleved Lstse puple,
12, Instead of édsscriding U pleture, be (ld a falry tisle,

13, Tor U last tie be ssked pe 9 g9 badk,

16, Rov has your Imity bren?
'l}. -Re alvays m;id the windews (n erder to b adle 10 sleep Matinr,
16, During the trip they sent many greetings to thelr friende,
17, After they had eaten the brasd, they had to drink & cwp of coffers
18, FNr, Dietrich, ¢ you wwmilly play Ms ia e wmlnt
19. Friedrich, 4id you have %0 success -lth the peens vhtch e mt

20, mmmumm»zmamwmum




1s
-1
2

LD

- B

L8

€

10.

FBazing Cave

Ewplain the oveihead syeare prisciple,
Name tve types of freat sod suipeasion comaon i sperts cars.
Weat is the porpess of Fowimg he!s; is breke dises?

Wrat metsl is comonly ased In SPpFLs oF emumg nﬁ ”d
Yk shefs? :

Exzlain the differences dapwmsen anm@da verdarsarged. ool |
reterally sepireted engines,

Vrat was e preatest flav of e NN

Va3 the selution foumd Dhreggh e wie of comPalers, eRgiveers,
drivers, visd rvemls, oF prestinal? ‘

List 1D thisgs rasinmg cors mave contribaled (9 PasBONEr &a%5,

4

Explain the diffevesses botwesd sperts cor vading ond drag vasing.

Nare 3 thimgs that made mmgmﬁtmdhl:ofm«ﬁofm
m:dwm; ia O werld,

* / -

B T R !




¥ Sialptvie
1y Rewe sl mn vied foF sculplnre,

2. Dafise phage #71 vestmalesy werds a3 they prrtals (o seal;m .
& AFERBVIE
b, walam
€ wold
4y Wﬁ ¢ » ‘w

€ AiEIEOmIE

3. Duplaim sech of (e Ohrer soipesssty of Creewdineationsd sFi
#s
B,
L 1) .
bs Evplain sach of the seven slonears of hrwesiimession? ferm
#s | ‘
¥
€
4,
*e
f.
g

el

S, VHIch of the above elameats 15 waigve U9 Dhe 3D erts? Vhy?
&, Explain hpw the ss of threevdimentional orier are pc sane,
but applted diffevently 1 in tm dmtml arte

*

7. !..}i:rga mejor gharagterisiiey of sculpture in du folleving uﬂm

4 Antinng
¢ Resalssante
ds 19k Ceatwry N

8.

& 20th Coatiry = Fre ¥orld Var I3




Ssulptvee Coomtimnd)

Fo Bohure = Tort World wer T8

g+ Pre Colwdien 210 (id Whut cowniry?)

By Tha seulpivre ef Tadis
30 Nprth Awerises Tndimm A%g

8 Waing the periady of pit lisind in
fatiowing scalptors ol seuiptaiesd

s sonlptors
Vs Rt}
2 kelm
3. Calaes
§; Siscommesy!
3. Peidias
§ Domtalls
T, David
8, Prevaasi
9 Feljhlsites
b  senipivres
19, m
11, Yate Palaring
13 Rahises

13, Swmigtures from Tell Awar

14, Baddad
15, Stomdanije

?mvm stvem, place tie
2 Baiy corvest cotegdys

®

9. ETrplatm twe Eifferent processes an srtist emld e u:}u; a

atsliptate, ;

10, Exmplatm U wiys ad dows of the plasiic s¥ts.

ERIC

Full Tt Provided by ERIC.

2



I Fill ta tha mm a8 o m%m&aﬁ of tach statenial with words er
ﬁ:ﬁWli at tam, sorglate 1%

‘ VImemwmn "
'%Aﬂﬂmﬁmﬁl wa‘m

A standard nm Mtﬂmu_};mmm,

we mEsgise for 2 EDr3pice lmmnsliwmum
”iﬂ-tm’_’wxs &

:t::m:mm fﬂn@xﬁﬁi Mﬁnaﬁum)&m
#

gim 129 sovible pare of MWm&saiMi

m‘

mmmssmm&m
mmmmsmmwxm;u__, o
Spiee ., STU2E & soniseion,

Spece . ofUaF 8 eslon,

Spree ____ afuer & period at the ond of 2 senience,
!ﬁmmamam }v
m“#mam!ﬂmﬁﬂmmm&m
™ mtmnmimmm mfm.ﬁ

® s 7 *

e bonerey kaye fuwﬂmhﬂm et

msmmmm&mmmmu
mmm —

mmmfnnmnn:m;nwua




.

3 %

o —————— 1 ? Mmmmm»@mmm #InE e
| sylinder 49 called .o *

fpas ___ter & utation sk,

itmmﬁm!mimmﬁwﬁmm
Mm&,m%mmmnmma

Te senter Rortzontally moﬁswmxm m
vould Sk ipais &M: f199 genises,

»
x

&
-

2o Ted2 ahdch FUrger 18 whtd (o tiaihn Shest Reysy SRR

i F sk
ﬁ {Z;"‘ 2, : 2%

»

LLLLLLLELLL




X4
-
-
»
¢

%

ERIC

PAruntext provided by eric




R

TAG QUESTIONNAIRE FOR NTNTORS/ADVISORS

\

i
H
i

Digagrae iﬂgree

1. The TAD progres has basn & positive eddition 1 2?2 3 &
and benefit to the high school curriculum.

2. Realizing the difficultiss tn echeduling 1 2 b I 3
student time with mentors and advisoés for .
irdependent studies, the danefits of the
program outweigh the inconvenience,

3. The mantor and individual study approach Ls v 1 2 3 &
appropriate for a small, vural school dutrgc!. ’

4, The mentor/edvisoi approsch mests the interests 1 2 3 4
of the students. > ‘

5. The mentor/advisor approach mests the neads of - 1 2.3 & |
the students,

6. The use of mentors and advinors Is a more 1 2 b [
affective approach than the traditionsl ‘
classroom approach for TAC students. -

7. TAC students have benefited more as a result 1 2 3 4

' of the presant program than no program at atl.

8. The use of Independent projects, mantors and 1 2 b | l|
advisors is an effective instructional
technique for TAG students.

9. TAGC students attitudes and knovledge Improved ,. 1 F 4 Y &
as a result of their experiences with advisors )
and mentors,

10. Hencau‘ and advisors benefited from their 1 2 L
experiences with TAC students.

11, Mentors and advisors have a |;onlti.vc attitude 1 2 s Y
tovard the TAC program, .




1,

5,

¢,

8.

9.

10.

1.

T

YAG QUESTIONNAIRE FOR MENTORS/ADVISORS

The TAG progras has been a positive sddition
and benefit to the high school curriculum,

Realining the difficulties In aschedul.
student time vith mentors and advisors for
indcpandent studies, the benefits of the
progran outweigh the inconvenience,

The mantor and individual study approach (s
appropriate for a small, rural school district,

The mentor/advisor approach meets the {nterests
of the students.

The mentor/advisor approach mects the needs of
the students.

The use of mentors and advisors is a more
effective approach than the traditional
c¢lagsroom approach for TAG studants.

TAC students have bansfited more as a result
of the present program than no prograwn at all.

The use of tndependent projects, sentors and
advisors {s an effective instructional
technique for TAG students.

TAG students attitudes and knowledze tmproved
as a result of thelr cxpnrlcucc- vith advisors
and mentors. .

Hentors and advisors benefited froa thelr
experiences ul:h rac studente,

Mentors and ldvllors have a positive attitude
tovard the TAC pro;ru.

ob

2

Disapree
] 2
| 2
Poa
) 2
1 2
1 2
1 2
1 2
1 2
I
1 2
1 2
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I,
I,

Irr.

Iv.

Mentor:

STUDENT 1

Computer Programaing
Experiences

A. Toured conputar‘programning departnent.
at University~of Nississippl

B. Visited computer center at Northeast
Mississippi Junior College

C. Demonstrated computers at New Albany
for School District

*

Mentor Experiences

A. Neontor came daily to class for
-computer instruction
B. Learned programaing and computer use
C. Completed numerous projects and assignments

Reaction

A. Extremely positive and productive fron students
B. Very positive froa mentor

Bro. Jan Milton, Pastor
Local resident with vast knowledge and interost in
computers and progamming.

g,,,r,
%]
(s o)



STUDENT 11
1. Typing
I1. Experiences

A. Completed Units 1-3 =

B. NMastered basic typing skills

1. Letters and Nunmbers
3+ Tined ¥Writings

3. Margins

4, Typevwriter Parts

I11. Mentor Egperiences t
A V1d£e§d local secretary )
B. Toured secrotarial science departnent at
Northeast Mississippi Junior College
€. Toured computer center at the University of Mississippi
IV. Reaction )
A. Positive "
B. Mastery of skills seen daily

Mentor: Mrs. Gail Dillard, ing and Accounting Instructor
at Baldwyn High School.
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STUDENT 111

I, German
I11. Experiences

A. Met with University of Mississippi Gernan
Professor |

B. Toured language department at Northeast
Mississippi Junior College

C. Taught German to third and fourth grade at
Baldwyn Elenentary School for four weeks

I11. MNentor Experience '

A. Studied with nentor tvice a week

B. Conpleted firsc year German equivalency
IV. Reaction

A. Extremely positive from student

B. Much enthusiasm and effort fron mentor

Mentor: Nrs. Bonnie Bennett, Local resident with
certification in German.




STUDENT IV

I, Brian Donainace
11, Experiences

A, Visited psychology department at the .
University of Mississippi

B. Toured guidance/counseling deparument ax
Northeast Mississippi Junior College

c. .Maéﬂ nodel of brain
11, Mentor Experiences

A, visited three times with ne;tor at
Northeast Mississippi Junior College

B. Completed ten assignments given by mentor
IV. Reaction

A. Positive fron student

B. Positive from mentor

Mentor: MNr. Donnie Sveenciv. Guidance/Counseling Departnent
at Northeast Mississippi Junior College

Full Tt Provided by ERIC.



STUDENT V

i. Sculpture
11. Experiences

A. Teured art departnent at the Unaiversity.
of Mississippi

B. Toured art department at Mortheast
Mississippi Junier College

€. ngelopsd ovn sculpture c¢reatieas
111, Mentor Experiences
A. Met with nentor several times a week

B. Completed rescarch and yeadings assigned
by neator

C. Conpleted sculpture work
IV. Reaction ,
A. Sonewhat positive fron student
B. Positive and responsive fron neater

Mentor: Mrs. Bonnie MeVey, Art Instructor for Talented and
Cifted Progran at Baldwyn High School.

o 62
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STUDENT ¥i

i. Corputer Progranning
it. Esperiesces

A. Teured ¢conpuler pregramning depariment at
Uaiversity of Mississippi

B. Visited conputer center at Northesst Mississippi
Junier College

€. Deronsirated computers at Nev Albamy for
school district

115, Mentor Experiemces ’
A. Mentor came daily to class for computer
instruction

B. Learned progranniag and computer
€. Ceonpleted munerous projects apd assigareats
IV, Reactien o
A. Extyenely positive and productive fron student
B. Very positive fron mentor
. Mentor: B3ro.Jan Milten, Pastor

Local resident with wast knovledge and intereste in
computers and programniag.

- 63
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STUBENT Vi1

8 Racing Cars
1. Eaperiences

A, Teured eaginsering depaviment sy the
University ef Missiszippi-

B. Visited lecs] car mechsnics

€. Visited nechanics deparinent at Northeast
Hississippt Jumisr College

1. Meator Experiehces
A, Read bosks 'aﬁigﬁﬁ
B. Completed vating engise madeld
€, Learped parts apd fusctisns ef emgine
iV, Reaction
A, Pasitive {ron studeat
B. Pesitive fron menter

,-ﬂeét@ﬁ ¥r. Jerone Larkiam, Bamd Director at Baldwyn High Scdoel.

&4~ .
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STUDENT 1

This studeat did #» independent study in scemwnting
diring the 80:81 schosl yesr, He did not participate ia
- TAD im 81-97 due 15 lack of imtevest. He graduated thivd
in the 3931:82 class. He he: completed his freshmam year
2t Yortheast Miseizzippi Jumier Callege with 3 majer ia
MEDunLing.

.‘ STUDENT 11
This student conpieted sn independent s1udy ia
ergipseving during the £0:31 year. #He did »et pavticipate
. in TAS im 81-32 due to i+ ef imterest and his dasire 1o de-
| vote move time te his stedies. He vas salutatorian ef the
. 1981-32 class, He has completed Bis freshman year at
«rg Mississippi State Usiversity, najering is electrial enginvering.
He participated is the Co:0p Progran gaimisg werk expeviente
alerg with educaticn. He worked with l'ggan*;, Ship Bailding
‘o8 tbe C2:0p Progran.

STUBENT 11} .
: This §masgt:dia ] imﬂn&gt study iz psychology Jduring
the $0-8] school year, She did sor participate in the pregran

’

4
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daring 31:32 dve 1o siheduding eonflicis. She gradvited
in 1992, She did mot atiend college, She worked 3t @
tocal clethimg siere after gradwation, She i3 enrrently
enployed at North Wississippi Medical Oenter ia Tupelo
ard is married, )

This stadest conpleted an indepeadent project ,i,sg Tow
" during e §3:81 sehesl year. She did aat participate in
- WS durisg 81-82 oF §2:33 schonl yerr die te scheduling
" conflicis. She was oa the Co-Op Progran and ealy had time
" for required sybjects. She werked au Peeples Bask and
Trust part-tine axd continues 1o work in 1his capacity.
Upea gradwatien is 1983, she plias 19 attead Nerideast |
Mississippi Junier College with 2 pajer in atcownting and
centisve 1o werk at the bamk.

STEDENT V 4
This student mi been im the TAS ;w;m fsr Im ba: 118
ile completed independent studies ia jousalise (80-81),
sculplure (m»@z), ard coRpuler pregiamnisg (@;=§S)a e
gn&at@a 2s the ﬁleaicwﬂ@ef the 1983 class. He iﬂll




S

attesd she Gaiversity of Mississippi o» @ Tour:yser feethall

Aelarship, e 3180 received @ wehelagship &9 he Biversity
for gredvstisg as yelodiziavisn, ®e plens 9 meleF iR
cheRigal m@,i@i@gim #3d COMPYISE PUDETARMRIRE. Fe 2l %
eyprested intpFesy in daw sThoald,

TEDENT Wi f
This studant mﬁw#m&"ﬁ independest shudy In SEIDH 7
Suring 4he $D:-8) sehool wz-r@ She did et parsicipute in TS

in 80:=37 dus 12 %&a}iﬁ imﬁ&iﬁa e wi O3 v

Co:0p Picgian 43 only Aad time for 1he seanived Mbjesis.

$he worked part:iine 31 Medizal Aris Phwwey. @m“g!@m";m

a3 vaisdigierisn of der 198182 class. Afrer gradustios he
worked full-tine 31 the Pharmacy. She entered NoFIheast
Mississippi Junier Celisge in Jomwav¥y, l@i: ® majer in-

*EMINIRG- | | .

This srndens corpleed MWMQ &1‘%2@:@ L !%l%ﬁ %r&
in 1991-32 a2d on spavis writisg 3ad avhletic trainisg in 1982:83,
_ Fe will attend Yortheast Mississippi Jenisr College 3ad mw

- feetball, Bsﬁ@lm to majer ia W@i@ﬂ edvcation,
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ART = STUDLNT SURVEY

As Attitudes 5 A, s . v

1, Rate your attitude tovard the srt work
you produce. :

2. What or how is the art teacher's attitude
tovard your vork?

3, I am open to experiencing any media techs '
- nigques which are new to ee, '

& T am aager to learn about all areas of
art, .

5« What or how {s your attitude tovard the

vork of your clasemates? ’
6, This program is accepted and supported
by the adasinistrators.
7. Teachers have a positive attitude tovard | '
this progras. ‘ '
8., Non-art students have a pouthn attitude
about this progras. :
9. Parents and the local co:mmléy accept
snd support this progranm, ‘
Number of Cof\.‘an Checks
Hultiplied by | S _& 3 ? 1
Subtotals Section A 5 22;
¢ — T
25 -« Excellent . .
4 - Good . |
3 < Satisfactory =~ . i -v :
2 « Falr a 8 : vt
1 = Poor - \ o
' | )
‘\ | .
\ ' %
Vo i
i i
. {
Vo §
VL.
1 Voo
\“ . : s .
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B,
10,

1,

12.

.
14,
13,

16,

17.
18.

19,

20,

21,

22.

tvaluation 5

Row lut art helped you in othar school
subjects? )
Hov has art helpad you to ocwp} your
spare tim?

Hov do you rate your own ability to
exprass your thoughts and ldeas through
art work?

,re you able to organixe thess thoughts
and ideas into an art plece?

1 have devalopad a keenar sense of visual
avareness of the world around me,

I have learnad to appreaciate the world
around ma == natural and manemade

Problem solving, or opansanded projects
really make m¢ THIRK {n order to use my
crestive adilitias; they are not as
spontanecus as you might ballevs,

I accapt the fact that T make mistakes
and have rooa for improvemant,

I realize that I do learn through wy Cees
mistakes, :

I am laarning responsidility through
caring for supplies, having due dates
and homevork, and participating in
group projects.

How has your general knowledge of art
izproved? '

X have knovladge of a varisty of art
techniques and/or mathods to choose
from in order to satisfactorily axpress

myself. .

T am adble to avaluxte my work according
to standard guidelines,

S « Excellent
- & = Good
3 « Satisfactory

2-
1 « Yoor

Fair -

71» :
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B+ Evaluatfea tsga\“w 4) 5 & o3 2 1

23, 1 s able to recognize famous vorks of
artj (o nane their artists and titien,

24, 1 a» able to recognias vhat period art
period or movement an artpiece belongs
10, R '

25. Art has deen baneficial to the school
curriculums, ‘

26, 1 htvi henafited more from being 1in the .
art pregras than {f thers vere no pro=
Aran at all,

27, 1 enjoy having wy art vork displayed
for othars to visw, ’

28, Taking into consideration our rural
location, rats how your needs and
interests in art are bdaing met,

2% 1 ganerally enjoy this progran.

Husber of Column Checks

Multiplied by 5 4 3 —te et -
Subtotals Section B Smm—— —

S » Excellent

4 « Cood

3 = Satisfactory ’ o
2 - r‘t: ‘*; .
1 = Poor ' 3




-

&hu;m gmom;s [ Resoyrees

¢

30, learning art vecabulary verds helps »e
better understand instructions, lectures
and veading materiala,

31, I an learning te use and understand »
variety of art medla,

32, 1 an lsarning to use and mafntain art
tools and equipment, .

3), The art teacher uses constructive
sriticisa vhen evaluating my work,

i, Tt te helpful to me when v atudents
do construciive crivicime of aach
othar's work,

35, Projecis ars opaneendid faor indivie
duals, not mass=produced coples,

36, Origtnal work (s required in order .
to devalop our creativity,

37. 1 would like to do (ndependent proe
Jucts vhtch {nclude self-study and
individual projects Nli“l&
ressarch. '

38, I want to only do projects similar to
vhat everyone else {s working on at a
given tine,

39, Ve experieent in two-dimentional art
satisfactorily.

40, Ve cmrluﬁt in three=dimantionsl art
satisfactorily.

41, Hore practive in draving would help me
do all oy projects batter, ]

42. I have a satisfactory understanding of
tha elepents of basic art design,

43. I have a satisfactory understanding of
the principles of basic art design.

S « Excallent

& » Good *

3 - Satisfactory

2 « Fatr .

1 « Poor




. @gu

€, €las sphere & Bosourees (¢ 4H 93 4 3 ' D

4%, The ameunt of class tine alloved for eath
preject 1s satisfasteory.

45, Doing art werk as homuork assigamants is
neceisary for progressive davelepment,

6. T want 1o enter some of wy art work ia
contestys (school, lotal, state, nitional)

47, Our prograr®s limived Dudget provides
variety of supplies and eguipment to
choose from,

48, Students hesp wvpplies orderly In stersge
areas and weTk areis,

49, Students yse tools and equiprent mily for
vhat they vers intended ftor,

59, Students keap tools, squipment and work
sreas clean and well matntained for the
BEXL person o ure,

S1e The churm"pmﬂu satisfattory
wvork arss.

$52. The cleerroom provides satisfacrory
storage space,

53. The classrocon provides satisfattory
facilitier,
"84k, Lvaryone cleans up his/her owvn daily
mEs,. ‘ ’

55. A satisfactory anount of ndltw{ refer- ,
ences for art are provided in the class-
TOOM. :

56e 1 use thewe art references vegularly, P,

57, A satisfactory smount of resding
" vefereances for art are svatiladle in the
echool 1ibrary,

© $8. 1 use these references rezulsrly.




€, Classveom Atmaspheve & Ressorses (sontimued) 5 & 3 2 1
59, A satdsfaivery amovet ef veading nttr;mu

or the availsbility of borrewed materisl is

previdid by the towm library, — s weewmr  emmmss s—
60, 1 wye these relferesces vegularlys — vo— wo— a— w—

61, Using lidrary materials fer vestireh
s~d Fepovis vould give ne meve knove
ledge and insight inte general avess
of art, as well as apecific teples,

62, Our textboeds give setisfactory genersl ’
infermation about srt histery snd
sppraciation,

63, Our tantieed(e) glve satisfectory infors '
*mation adoul Basic design guidelings
spplicadle o devalopiag my aris sndfer
projects creativensds.

64, Novies/filmnstrips/alides/sletures Mlp
pe batter undersiand art topics,

65, MNovies/filmstvips/siides/pietures Wlp
we batter veatain art tafomation,

65, This progran provides satisfactery
' svito-visual alde,

67, Tield trips are satisfactory in amowmt
snd in subjects they pertain (o,

63, This pregran prevides for guest artists
to lecture and/or demonstrate Unir
talents.

6%. A variety of Information adout art
schoole and college prograns is
availadle to m.,

70, Vhat 'u the possidility of you chovering
an sres of art for a lifetisw career?

71, My snswar to quastion #70 might change
for the betiar Af we wire introduced
to more carcer opportunities through
the ways suggested in questions 66 to 69, -

5 = Excellent

& « Cood

J « Satisfactiory
2 =tale

1 = Poor
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" RAW SODRES OX TESTS ADMINISTERED
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RAW SCORES ON WIENER ATTITUDZ SCALE
£1981:32)

Teacher Pratest - Auzusi, 1981
il

30
*4H
*49
*33
=30
»28
27
o *21

18 . *18
| § *12
12 »10
13 = 9
14 - B
1% » &
16 =34 -
17 =14 . =
18 =11 =
19 ) = 8
kL) = 7

8 * & »

é
S
4
2
0
)
3
4
6
4

L]

]
-
E Y

MNean 16.2 6.8

2



AW SEORES O CALIFOMNIA ACHIEVNENT TEGT (PRE AVD FOSTTESTS)
EPEMBTAL OOP .
(191:92) |

Wb Lepage

1 Differeat forns of the AT were wsed on the Pre and Post tests dve to chamges
made al the State level. 1a each comparison, the percentages cervect mym’n
eubtest was caleulated apd statistical anslyses applied to Uhese percentages.

#
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RAW SCORES ON CALIFORNTA ACHH]VEMBNT TEST (PRP AND POST TBAT8)

(ONTROL GROUP
| | (1081+82)
Honding Wath  lagge St Total
Total Possible 100 70 125 85 8 & W 20 333 28
Pro Post | Pre . Post |Pre fory | Bre Best |Pro’ Rost
B IR 95 51 ] 8% S6 35 1Bl I

w4 | s e [ ost| o njm wm

B3 % | 115 . 7% | 6 S6 | 10 W

76 % | ol % 168 #H] ¥ 13

NN | R T St B | A SO I RN A I NAR

— 7 ‘ir“'m‘ S W I/ R A S R VA R .

T e TR TS R

- |
32 33 |
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