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ghed "‘Recogmzmg

~_are also able to write'in an engaging manner, but if this were trug there would be
* " The focus of this journal s upon charige; that is, with Tésearch and jent wich -
 extends our understanding and thus justifies what we do or indicates what we ought'tobe -
. doing; and with: those developments in educational practice which:explore or exémplify more
. satisfactory ways of condocting the enterprise of higher edncatmn.%l:a focuswill .. .- v'

designed to illustrate this and so encotrage authors to submit appropriate miterial for future

scattered and often inaccessible publications, discerning trends, and identifying/fieglected: .. --.
.-» problems which could profitably be investigated, such articles are of the greatest value to the " . -
. - academic ,_’ty,.-_Ofnew;s'sity,tbeymake_very'heavydemandsofautbom.ﬁndthefeis o
: ;thu_sai;ui‘tenat:n’alrelqctaneetoembark'upontbepmpardtioh_ofthem.Forthismm’they? L
are much sought after by editors. Anderson and Eaton have produced a major.review of post- -
‘war research into higher education in Australia and New Zealand, the first part of which .-

' presenting data which-compares. the motivations and study strategies of studentsin " . .- i
. miverxitiesandcpll_egesofadvamde&nmﬁon. R PP 2 S ST
. Stanmntbmwsj;elpfulﬁghtonadailyproblemwhichfaeesanofus;namely,haww- SN
" make more effective use of our time in order to achieve the goals which ought to receive - ..~
) prioritying:mwdgdprofemimalﬁfalﬁaverypérmalamtof'thepmgressofan\"t' 1
academic career Prokhovnik reviews his development #s a.teacher in a manner which-speaks \

. ‘Muich of ‘our research-effort goes into producing data which'can be used by others to " - :

., construct an edifice which often takes many years of patient work to-complete. The building .~

*. " blocks can often be presented quite briefly in print with the author making further details .~ ~

* _available’to those most concerned to use them..Lublin's article is an example of a research - .

- “report of 'this.type and we hpe to be'ahle to publish a substantial number of these.::! .. ..

. Readers of journals frequently turn to the hook review section"before examining any of the -

. papers. Our policy will be to publish review articles which survey recent work in a particular
area (the' piece by Thiele provides an example of reviewirig work of this type) as well as notices
‘of new books. In addition, we plan to publish reviews of books which-have had a continuing .
influence upon the development of theory or practice. Suggestions for. reviews of either type. _
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Thesedaysallpubhshmgach\ntwsfacerapxdlynmngprbduchoncosts Theveryemstenceof
many;oma]smthreatenedbythe‘increamagexpenseofpnntmgand tion. One means
of containing these costs is to make usé of camera-ready copy and it has | decided to
produce the journal using this technjque’ places the responsibility for creatmgperfect
copy upon the author as no proof-reading i indertaken by the, printer or editor. The Times,
once without peer in its high standard of proof-reading, hasunforhmatelybecomeanobonous
back-slider and no longer serves as an example. We feel confident, however, that our authors:
mnmmnbamthehighestsmndardsmthmrattenhvenessfotheneedtoelmmheemm '

Theotbe&rwponmblhtywhchauthorswﬂlbeaskedﬁocarrymthatofensm'mgthatthexr
final copy arrives in the editorial office in' time to meet the deadline. The classic example of an
author who almost always failed to meet deadlines was Professor Rayleigh, the noted physicist.
‘His article on “Light” for the Encyclopedia Britannica was not.ready in time for the

* appropriate volume so it was deferred to come under “Optics”, and then under “Undulating "~
theory of light”. He’ finally made it with “Wave theory of hght" '
All journals are a collaborative venture between authors, readers and editor. If succemful,
thexr joint efforts progressively shape somethmg which is dasunctlve and valuable You are -
warmlymwtedtosharemthxstask. . .
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D S Anderson and E Eaton
Austra]:an Natnohal Umversxty

g ThmmtheﬁmtpanofamewofreeeamhmhgheredmmmAusmﬁaandNewZeahnd
mneeWorldWarEThemewmorgamsedammdfomthaneswhchmmmlemchmctense

- -higher education and society in the successive decades since 1945: post-war reconstruction, -

S nmngapwtatgnsandupangmmthemmhfwequﬂltyandtheenddapaanndmf

_. .the first post-war research otivated by a concern for efficiency, thatm,pmdu:hng .

studentswhowouldbeneﬁtﬁ'o:'h:gheredncatwn,later began to question;

. 'mmesentahvmofparhapaﬁonmhgheredwahmandtbemmreoftbeedueabm rOCeSS
»Dunngthemwtrmtdewdemeofthemmhquahmmmmtdtheh}elm

- thatm,howeantheefﬁaencyofhxgheredueabonbemproved"ﬁawever wheteasexpansmn _‘_-

._",mdophmmchmactmsedtheﬁrstthrtypmbwaryears,thewnﬁextmwuoneof :
eontrachonandsomep@mmmm. ‘

D.&AndeuonmamofessmﬂfeﬂowmtheSoadogyDeparmmoftbeRmchSchodof
Social Sciences at the Australian National University. His interest in secondary and
semndaryednmhmhasmdtedmsomebwhmdmomgraphmﬂyaﬂmmﬁmmth :
other scholars. The tj mchdéBegmnnlCollegea,AceeutoPrivﬂege,Commumtm-and
~Colleges, from School, An Inventory to Measure Students’ Attitudes, The :
-DeveIopmentomedentTeachers,SehmhmewIn,andYouth.TnndnonmdSoad

- Research. He is amenﬂyengagedonastudyoftbe?rofeenonsmAnsﬁaha,andthhCath :
: BlakersdnechtheNahonarCIeannghmseonTmnmﬁonﬁmnSchooL - T

: -'Addre-fnreorrupandenea: S'Andm Soci !- I" ."..--_: . t
~ SGences AmhanNatwmlUmvemty,PO Box4 Canberra ACT. 2600 Amz . .,: al’
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CINTRODUCTION: = - .° . o T A '

_ freview of research on higher.education embracing a period of nearly 50.yeams .
" has to select from among thousands of studies. In order to .guide.our selection and - :
_redlice the task to manageable proportions we adopted™three strategies. First, since . -
" resesrch questions dd not emerge immaculate from 8 value-free ether but reflect the = .
mu:et‘;s of the scholar and the times, we identified what appeared to.us to'be the.. -
‘main thémes connecting higher education and society in ‘each of ' four post-war .
< decades. “ Secondly, .as ‘a check on our own bisses;. we wrote to’ -professors of -
- % 8 of education research units and chairmen of ‘co-ordinating = ...
. guthoritfig# in Australia and New Zealand, (1) asking which studies they considered to o
. be most important’ and why. Third, with few exceptious, we restricted our review to - -
. published reports. - Some comment on each of these approaches will be of agsistance in -
" showing how our selection was shaped. , B A

. . i
. e : -

- The Themes of the Review

-

S The foui major- themes which characterise Australian higher' education and society.
' siace World War II are pogt-war recomstructiom,:rising public expectations.and .
" - expansion, the, search for equality and-the end of expansion. ‘The first and last of = '~
. . these themes correspond closely in time to the first and fioal decades of our review -’
:: perifod. Rising expectations and expansion characterise the second decade after the
"'War although the theme can be identifie 1ier and ‘continued until 1973. Concern -
for equality of opportunity in its variolis meanings 48 of course present throughout = -
the entire pe + nevertheless it peaked about 1970 in the middle of our third- - -
decade, when the student revolt ‘was at its height, vhen it ‘was becoming clear that '
. - expangion would not democratise the campuses, and.just before governments began ~ . - ° %
.~ handing down guidelines. causing higher education to look inward and worry about- “° . - o
survival. : T o : e : Lo

The period 1945-1955 was one of post—war -reconstruction in which an isolated

 nation with a rural economy began to lessen .its dependence on overseas- ideas and

" ‘€atablish a more diversified economy. Universities, which had been.seen. as . ..
4natitutions for national purposes during wartime, became larger due to the flood of -
ex-service students, and more intellectually egciting as research became an.* 7
established component of academic activity.  Education research in this period
reflected the- demands of the timés which, so far as undergraduate education wvas ..
concerned; meant identifying the talented so.that they could be recruited into * .-~
training -for the professions and posts of leadership ‘required by a nation intent on
social and economic reconstruction.  The researchers, often beginning with the simple o
question "who has the talent?", more often that not ‘ended with a set of more <complex
-questions about the process of education.* These were to be taken up ‘in the 19608
and 1970s. . - Lo et " -

. . - . - . . . " . .» ')

By 1956.a profound change “as evident.in education in: Australia and New Zealand.
For the first time a majority of ‘the population had come to see qualifications from
school and post-school as the major means of enhancing life chances, for their
children 1f not for themselves. Participation rates in secondary schools ‘escalated’
and universitigs, scarcely over the shock of the ex-gervice invasion, were subjected - -*-
ro uoprecedented pressures from yourg qualified school leavers, many of them S
recruited by education departmentsto, staff the burgeoning secondary ‘schpols: The_ - '
Commonwealth government, which had begun to assist universities daring the war, gow - .
started to assume major résponsibilities. “In Australia two major enquiries; chaired T
by Murray (1957) and Martin (1964) respectively, establighed patterns which would -
persist for the rest of the century: increased government funding, a two-paft- ’
structure for Australian higher education” and national co-ordinating mechanisme which,

for a decadeé or two, were to be.'rela:iveiy'ﬁdepe@eml: of govermment. . .
. : v . . ’ } L L
- . 039
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P Universitie&vdre fopced _a rutrict ¢ntry md 1nmy faculties there wete quotu :_"-
vhlch vere‘fﬂledaccotdingn “order of merit", since there vas not-the room forall ..
g qualifiod sppnc,mtt xdncst_ion Tesearch; somewhat reluctantly. ‘had to.aséist. {n e
devhinge&uitablemoﬁfelection ‘for these quotas. Itm@nmtwmy R
° researchers however- that: theui'-portann question .lay elsevhere, and reports began'to . .0
. 8Ppear on the. educational proml, ltndent -otiva:iou. studena velfa:e md, to &
luur ment, tuchinx-ethodc B TR : e e PR

- By 1966 the frtlevork fot“ ezpmion wvas: utabmhed. m nui»er of univer:itiu
mtotreblgfron‘tbepre—va:nx,thegruterpartofthemedmtimlbnxdcn '.
hovcver. was to be- cn'r:led‘bya neév system of colleges of advanoed .education vh:lcl_: : v
-incérporated so-e existing: mtitntu of technology, othcr new institutions’ and, e
after 1973, former teschers ‘éollegen..- _Co-ordinating agencies kept the two ucton o

X' distinct and directed the bahnce of development within and between systems. . There '

”  were obvious differences between universigies and CAEs, not merely in purposes and . T
. the extent of" mMmW,ButaMmgthucmmmof atndent-mdthc'
ycontus which were offered (uﬁ!veraitiu geneuny kept the more prestigious

professional schools). . Pierce debates took place conceninz the two-part synte- of

higbe‘reducntion‘invhichdiamﬁiohofeducationudn eq\ulityofeduat:lonnl -

: opportunity, parity of uteea aud‘ :lntellectual stmdards vas fteqnently very’ confnud ;

R B

[ "Equality"m a*slogan of.tﬁc decadz Despite the’ enomua expmion univerddes_

lppeu'ed to be as mder-reptesentadve of all classes of society as. they had béen in
the past. Demands for cqual:lty took -some ‘bizarre forms; in Victoria 'a secondary
‘teachers’ union asserted that entry to higher ‘education should be by ballot rather:.
than intellectual actalnment;. aid. arising from the turbulent student: activiss were.
demands for abolit:lon of exud.natians vh:l‘.ch, 1: was atgued, wvere a nem of socm

) contnol. o ]

‘ Equality, :In the sense of equal tepmentat:lon of all min social groups, is T

- reflected «ﬁ“ education research of the period and, for-the first time, _precise;

X .accounts becane availa.ble of participation and- non-participation by var'.lpus sbcm. .
ethnic, sex and :age groups. Furthermore the probléms of those students from =~~~ . "
‘"digadvantaged™ backgrounds who.do gain entry do not. cease’ at that point, because
-environment affects hcademic performance. This view led reseasrchers. to focus on the.
process of education in universities and- colleges. . Questions about” the inter- .
relationship of student cbuacteristics, teaching methods, curriculum and environnent .
had emerged from earlier studies; it was in the latter part of the 1960s" hovever tlut
_more cowplex reaeatch nodels of teachins and lu;u-uins appeared. o

" The 19503 and early 19603 m the eatabliahnent of student services in - :
_ counselling, health and bonsing«, even thqngh there had been suggestions for, university
teaching centres these were not to.come until later. .Perhaps it was easier or less - -
- . threatening to set up agencies to help students than it was to establish. centres - '
which might ask questions about their teachers. By 1975; however, most universities .
. and many. CAEs had education’ tenching and Yesearch units and these were nspmible ‘
fo!‘ the continuing debate on vaya of inproving teaching .nd leamins. Co

' By 1976 it was ’cpparent tlut the eud. of the solt!en age of. Mgbet education vu at
‘hand. On. any reasonable sccount the on could not have. been. expectcd to
“‘continue at -the earlier rate;: ‘hHowever € could have been a less painful: adjn.t-nt
'to steady state vas sggrmted by the e ¢ downturn and_the declining birthrste.
At, the game” tine as reducinx publ:lc 1tute generally’ gorvermlent q:peated :

" particularly unlyupnthetic to. b:lghet eduation, ‘perhaps_because of unfulfilled
expectations, pe_zhapn becanse criticism of public policies: muting Jfrom the - ™’ -
- -academy. fired anti-mcademic prejudfces. Within universities and colleges, .over half. :
a dozen-years,. climte chmged fron apti-iu ‘and expm;lou to cna of éontrutinn EIRN

-

JRA Some of the e-arginx remtcb quutionl of the 19808 are reliniu:ent GNtbou of .
. the 1940s and 1950s in that manpower issues heVe: returned. The. diffctence howcvel: B
is that there is now some scepticism sbout the "usefulness™ of certain classes of-:
graduates and assertions that curriculum should be more directly telmt to noads dn
the ccnno.y Suchiuuuhadbarely surfacodinmre procperonatino LT

- . '- .“ . : ] ) .
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. -writing ~ and precise targeting to the intended audience. "In fact »,a’ good .deal of . .
. semi-pyblithed research may not: have the generality of application whith justifies =~

I R Higher Education Research and Development Vol 1, No'1, 1982 . -

¢ . - LT R T T Sk
_* . The long upward treud in the secondary educa:ion-paruc{pa:m fate has pls y -
/.--and in fact reversed for boys. ' Og rop of this" the demand for higher education from . . .-
' % qualified school leavers had ine¥plicably lessened and, for .the ‘first time in 40 .-
years, universities and colleges -of advanced education are anxiously -looking to- their .. -
_ .sources of students.. To ah extént.the young have been rephce,d-.by’}'u;tu:e age" . :
SR T o ’. . - X

‘.studen_ts‘.‘.l._;_ I . 1 - ‘ o . -
) Bducation researcir within wniversitiés.is :eflecting'tiae_s'e"-chaggeh with questions -
. ‘about accountabilitys how to adjust to steady" state -conditions, causes of voluntary - ' .
.”withdrawal and‘the characteristics and needs of older students. - ' ° . e
. R - . o ...'~ 9

- Survey of Educationists " R B -
‘ ;.Our letter to 106.'edﬁutionisfs.1n Aus:tql@i aﬁd New Zealmd'reguested ':hu cgey 2

1ist the.three or four published research ;studies-which in their opinion were most .. . °©

. eigntficant for theory, practice or action. . ‘Replies were received from half of.the” -~ <
.35 heads of research units, from ope-quarter ‘of the 60 professors of education and .
one-quarter of the "heads of co-ordinating agencies™. Lo TP
- It m"a'ppare'nt' from die.repl’ies';ha; our respondents found the question . O
‘diffioult. Many said this and aifew said that there were no.outstanding ~ - . T
studies; c‘erta:u:ily there is no.agréement concerning the important studies, Of the =~ B

‘- 200 or so authors listed nome received more than seven mentions, and -of. the 50

topics .only one - studies of academic progress - received as many as nineteen . ' ol

" - mentions; research on the .characteristics .of students, particularly the sogm o S
composition of entrants to universities and colleges, was the second most- frequently .
mentioned area. Overall the feeling. seems to be that. the contribution of PR

research “on ‘higher. education has been generally disappointing, partly because the .
. field. is still a relatively new one but msinly ‘as a result of the piecemeal ad hoc’

_ nature of most of the research. As one respondent put ,it, “funds are needed,to .- - . .
allow time to consider and analyse major problems". o . . , e T
. - ' o ) . T e ",". e

.76 understand ‘the reason for thiyg lack of agreement on what has been ’ SN S

important in higher education reseafch it 18 necessary to appreciate the nature of
publication. Many reports - ‘perhaps 90 per cent in our estimation ~ -are .semi~ -
published; that is, they are .printed. by the author's institution and distributed .
mainly either within that imstitution or among an informal and limited network of"
collpagues working in similar areas. R . IR

_'i'he advantages. of this are, of cburse; that the journals and’ pubLish’é’rs" ,Ji'ntl

~are not even more overloaded-thram they are at present. Furthermore, semi-publication

has the advantage of speed - a report can be circulating within ‘a few weeks of the

formal publication. Nevertheless there remains a substantial body of highly
competert research directed to important questions which is not easily . . :
available to the commmity of scholars or to policy-gakers. The research
. itself suffers in-not being. gubjected to traditional academic: scrutiny, criticism o
+ ‘by-peers,and the contribution which research could make to understanding and progress -
in higher education is muted.. . . ~ SR

With some ,'exéeﬁtibqs‘,;..the' studies which are reported in t review have been - i
. published in established’professional journals or by #ndepi it publishers. - They = =

should therefore b'e,re_ad‘f}]“g.vailable to .readefs with access“to library systems.

e .
R . ) ’
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- -ducu.,munxatthembtukofthcmtm‘smnmnhtinly S
_ insignificant and added vﬁmuyuo:hh;totheunivmiﬂu'mﬂmm'
-umhu&nm:m-Mofmw&'awmmMMm
devoted to vesearch, but :hc-bul} of en (

_ 'and Infustrial Research (utbecsno

'.un.tvcrdtzgrmts._ R L

MERCS (3 uu the mimti:ie:' pmtical value in duvu effort vhich ca:ud the
- wwmttomtm”mmuofmmm 'Aftg D
- Japao'sentrrintotheurinnec@erlﬂl.tlh:lupburmmutnpdospeed,tbl -
"flow of scientific-inforsation from the six iniversities tb Commomuwealth 6fficers; = '
.uaduiudoophyodnhpntmtrolein Pnbuc&nmudinthwic r_.
_\,",mpoueridqhory oo-ltteuvhichnzeu:upuboutthwdn However, it was .
- personnel policy and funding for research which-were:to. timfon,uniutdtiu 1nco
. major. mtitntim in An:tnns'c scientific* culu;ul aqd pmimiml ufc. -

' Undervarthe—npo-erremhtim "tsin"ned_iciné.' 1Ay ,
" natural sclences were: ‘rdseryed from- up-getvi_:_:e v ot

- tlthoush they wére not rmrved fro- enlhtunt. .

. In thh contq:t the fall-ia’ enrolnents vhich occurzed ttpund 1
matter of great concern, and the Government took. udiate,lction to nctz:o—t{
.universities’ "productivity”. ' The Universities Commission (not to be confused with .

-lthebodyofthcca-enp-evhichmuubmhedinnmmutupﬁxmz .

" and the folldwing.year saw the introductfon: of the Commonwealth Financial Assistance

\. .Scheme to encourage the’less ‘well-off students to undertake degree -dourses. . studelu

. ‘entering upnder the quota.scheme, which operated for the reserved faculties bctv.cn

- 1963\-nd 1945, became eligible for' Goverament assistance. “This was the beginning. .

' of both competitive selection, which excluded some. qualified’ applicants, and nvinz
allovauces for- otudenl:n in Ana:nlun univenitie-" p‘lcnoncll, 1975- 8. . 0

The -c::-om'ulth Govcrmt's groving interut in rnmch activttiu. "also - SAT
". greatly stimulated by the crisis of wa to several criticvdl interventions vhich
contributed to univarlicy resburces. In , research grants were snbount:hny
ed to uniVersity research in the social sciences (these .=
by the Department of Post-ﬂnt Reconstruction). The Common- -
. wealth Office of Educat (COE), established 1945. was required "to advisp the |
.. Minister of Post-War Ra truction on mgtt .to education ... nadamhm“ .
. research relating to edfication [and] provide st‘af.h cs and inforsation relatingto = .- -
educstion Trequired by apy Cdimonwsalth’ auqiority (!duuti.on Act (Commonwealth). 1!95). )
. -(Gomuvulth-ouyhld 80. kept .the' Acnopentinzwhcn fuqﬂn;hy the Carnegie
*  Corporation-of America in 1943. 111 l Statu contributed um vith tho LT
,.Co-omalthonlyfml 6) B . 4 N 2 IR

C uco—udatinu o£ a co-ouvulth hnr—dcpctn‘nul co-lttom (ﬂalkor. 19&5)"'
_':I.t ‘up-in’ 1943 to cope with war-time oduc:tipna;l. problems and” to ratiopalise the -
) th's educafional commitments, led to: the:establishment of a saventh ' .
university, the Aus ian National University, “whose chief™ emphasis would be on iz
~ advanced research” (National University -Act (Commonwealth) 1946). There would he . no “
©: students apart from Ph.D scholars vhovot?ld do thcir tbemin,tlu ]-mtll ruqqrck N

- ..grants were adminis

)
‘."
P
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E:herﬂdmmmmvdopm VolI Nol 1982_ g

; Anstralihn Research’ Gmtl Co-ittee utabmhed in"965) m set o h 19“ ;
o ‘__:adninhter theu pm,, : Y - :

S G ‘ : . . LR } v
the Defenee Sdentific Advhory co-ﬂ.ti:ee, the URGC
»of an, adeqv.nte ‘iymber .of .

In the .same. year: (1968).
i th'

: ‘;Conom.vellth Reconstruetion?raining Schene grants. !hny ‘of these nev studento
'gi : ordinary- circumstances. would. not have. conteaplated higher- educat:l.on., By 1947

un:lveuit'ies .were bursting at ‘the -seans - roy huts' followed ‘the u—serv:lcenen to.'the
campuses and Helboutne University opmed 8 new branch in tbe ex-m base aﬂ&!ﬂ"dura

- Ihevindingdmoftbemschminthemsmmtalouof evenueat -
g 'when the’ univerlities were already. hard-preased to-meet spiralling. costs. 'Their .
." approach-to_ the Government: for”financial :support :led to ‘the passing of the States

- 'Grapts" (Universitles) Act-in 19515 the Commonwealth’s ‘commitment to the universities

mA thuz establtshed 3s & permanent feature of the Auntialun higher educetion sceneé

E o:herurt.gnemdxmdu:e posc-uardeve{ ;

- the .introduction in 1951 of the Commonwealth- Scho].nrsh:lp-Scbale ‘which Mrbed and’;
!, extended the earlier Commonwealth Financial Assistance’Scheme;’the Co-omellth ‘Soutl
-and South ‘East Asian 'Scholarship and Fellowship Schemes (1n 1949), :the: establishaen
of; tpe N.SW University of Techno)cogy (:[9,1949) and ‘the Rew&ast:_le lhiversizy’ColIege
o (1n 19:1),.and, sod»n after the war"'the ¢ f the Ph D degree

; ”.' E "'- _"l.'h:La period of nat:l.oul reconstruction.;mtxibnted to a njor expansion in
“ Australian’ nigher education Univets:tty ‘and” teacbera nege enro&mta, alnost

: daubted‘betveenlSkSandHSO ‘and, althoughfewguesud ‘at; : 3
%—aggsruere to. be sustnined for’ tHo more’ cadec

o Before the war the - universities:-were teaching rather'tlnn res'earch md tions
. 1- and were preoccupi.ed'a.lnost excl&i ely. ‘with undergtaauatet As?artr!.dge (1968)

e pre-var Anatraua [had] attached little ;prortance to
"7 Tadvanced. education. “Thé: energy. of . the’ sacietym P

concez;:aged fitst on: providins ‘universal elenenta.ry SRR

S later;. .+3 0n prcvﬁing secondary education f T

S smnn:(nority of :addlescents; and .again in’ ptov:l.ding
K ties for uni.ve:aity education for sn even .
‘smaller ninoriry mainly in order to man the teachins
profession and ‘the’ other 'learned' prdt“esefons"(p“m)"

‘rhe Comonuealth intervent:lon, 1n extend:l.ns graduateftesching and. researeb ‘had .

qthe ‘quite practical objeet:lve of neeting nqtiml 'needr Sanders (1950) ooment'

iar the tlasvass Lo L A

‘\‘mmlth ...hasbeennotivnted tbroushout by

. “intens¢ly practical considerations, including defence IR

. e - . neéeds, industrial, scientific agd lgriculturnl developnen.t
P .-and the ‘nécessity to render Ansmun reht:lvely

2 g "-independent of other, countries i the nuter of. h:lgbex

RO scientific training (p. ~47)" ]
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R probluvetycloulytolatedto:hn ofpicungthouuhomldmmth
. need,. in:certain £ {cultiu to.dcccfmmnmofqulmw
Befotc :bemmcmiumumminummlmdfectd’
) ».of:heaif:ingofltudenunn‘befote:hednofenttytomimuyOlpnonen
,_.-'1975) The immediate -post-war. period saw the beginning of ‘the rise in se
1mummduﬁmdoubtaabou:vbetbe:aﬂvhowzadtbefim11cboo1
t:ion lmrdle had the abili:y for h{shet eduat:ion@ e

. mhwmrwummwu«mnuﬁmn«;w
N Mfor!dmtimlkeuuchmukedtoumoubnimztipﬁcnin:othq
. problem of selection and. predic:ion to see whether.it would be feasible to mttiq:
Hm':lonvithoutlouof "output~. mﬁm:mnofthumvududon(hﬁyn
-~ - 1959) mprefaced ‘with- a ‘terse: obumtion from Sir: Geotse Curr:lh vhich rcﬂocced
- -hﬂmtialopiniondnbothcmmuuthedn,v L

-',‘pnblic ‘money: be ‘spent: only on those who are nkély to
e "-;‘bmfit from univerd.ty edmt:[on (pVI™. -

1 . ‘higher-

i going to stabilise,’ bntwuldconum to increase into the’ *60s, the un!vu‘sith&
-"hld mmmmmq-mmm:ormm ‘the increase: ofentunw
in:nyvhiehmldno:propordm:dy

1975 - thceo-n:uudeinrcfmto




12 N T HigherEdemrrhmdlkqupumtVoll.NqI, 1983 -

This queat for the philosopher 8 atone, tha £iric of _;lggy_,_!u_disappo :

"?aychotogicar iéa‘sunea did.not prove to be- superdor. in differenWthoae who-
-would .pass.from. those: who_ woula fail:- "Entrance- score. —: or. the: 1evel: of: attaim'
reaghed in ueondary school - was: the’ beat single predictor of :first’ year: success
" with -the_ tests, trnilins!arbehind .to-a lesser extent ... itmalaothebest

. predictor of ‘success in later yeara (Bohne, 1955' 126) e ;. it _m
appatent:.toﬂohnethat:.» T IR

. ~tMore. or less'- success. at the miversity d'oea not seem
T to depend very greatly on the poaaeuion ‘of - 'éore- or’ ‘1ess’
. ‘intelligence (or higher or ‘lower-ehtrance score) but on -

- factors, -such as . intereot,,atna; ‘habits, ‘personality,:

: -—Inéell.ismo-ie—c).urlv

a auffitient tondition ‘for- auceeaa (p,, 40)

Deapite, thei:r failure to preditt he felt that the psychonetrit 'teata eould :

. uaeful« toTe:in guidante -and.. counselling aaboth the aecandary and tertiary levels
“.and ‘in selecting’ atudenta enterins under Adult Hatricuatiod nnd tadet trainins' V3
lthenea (1951" 168). st G g o

'rhere were sone unexpected findings fron the mlysia aad thne folloued the_leada.
Both intakel, particularly:the 1944 -group, ~had an- average acholaatic achievenent far'
superior ‘to that of ‘any conparable -group: before, theineeption "of -the: quota achene.,
they were also well above average -in IQ. - Neverthe;est, delpite this. inprbvenent An’

ez" it was found that in all:faculties- except Medicine:and Dentistry. afnjority
selected ‘entrants took at. least .two yearé ‘moYe- -than: the preacribed time t

graduate, or’ failed and ‘abandoned their toursesg‘mus the - objectives of the .
* selectipn scheme:were scarcely achieved (1955:-126), I'urthermre, deapite ‘an:;
- 'increase in entry" standard between 1943 and 1944 there was-no- inprovenent ‘in’ the
overall graduation rate:in Arts - .65 -per:cent of the 19&3 gronp -and 62’per“eent f ’
- the. 1944 sroup bad graduated by 1950 (1951. 41")" Sonething odd m @ins oa "the
universities : .

’ Studies of pre-war, wartime ‘and - post-war atatiatica of the University ‘of ‘Western -
Auatralia's first-year courses had also found that paas ratea appea"red to 'be'-‘unrelated
to thanges in entry standdrds (Sanders, 19.58)., _ : L

. hne inferred from his resulta t failure ratea were deterni:ned by aonething
other than -academic -ability. ..Ih p! “and - chemistry- (both ‘critical subjectg:
stiente ‘and .to engineering - -courses) | considorable propdrtions were ‘being £ in
second and third year. -‘These were ‘students who had survived a high first year *
failire rate and had also obtained good honours. in" their qualifying examinations.
“Olsen's study of comparative-pass and failure rqtea at ‘the universities -of Queensland
Sydney and Melbourne (reported in' Sanders,. 1958: '20) also showed ‘that” progreaa ‘rates
-in several faculties could be determined by the ‘arbitrary atanda:rda of -an- exani‘nert
s in:a particular subject. ‘Often'a minor: subject with 'a low pasa rate could ‘retard a
‘1large number of- students inza tourae because academic progress fton'\one, yearato ‘the.
rext required a clean record. -Hohne (1955) susgeated that, ‘as well,as. arhitrary
*‘fluctuations in standards, - other causes of failure were inadequate first-year e,
.. instruction, ibefficient’ first-year examindtions, or extreuely high level: demands fn - ..
later years; whichever it was, Hohme-argued,:the’remedy lay: wi;hin:.ﬂeé:niveraity
4tself.. .The question was begimning to- chanse from "Hhat 8 vzong w&th e atudenta?
to "Hhatawrongwith t:heprocess?" T

u-.-

e Hoh:e came_across’ one intereating ba
- university performante was associated with type of seto:\dary‘sthool. _"Studenta
‘enrolled from non-Catholic private: athoola were most successful:in’ Arts touraes,
_those entolled from Catholic:schools were' tonaiderably less 'successful’ ‘than ‘efther - . -~
(stiteé. or wmon-Catholic) ... the situation. inArta prevail'ed even moxe ' matkedly ‘in
the stientific faculties™ :(1955:-109)% ““Ihe  numerous’ posaible expl.anations of: the

', assbciation uere not teated, rather critics ‘at-the" ti-e-uere incl}ned -to. accept at
face.value _the: suggestion’ that Catholic: education was \inferfor. - -Catholic’ éducation
" authotities were. stinulated to. eo-nente a large aca.‘le suzvey of students .at’ the "
University of Helbourne (Ryan 1967). e
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: ‘A:thist:lhzthev tter of soctal background was - mainly,

‘related to-academic success. - meuudybyum}u pubnshedmmo.
mmnmwmmmmq.,
‘of.odnlba;kgromlonmticipauoninmivarutyedmdonv?ﬁm Ana:ttlu'
:h31920cnd19303.u!memted : .

; there is considenble‘ineqmlity :l.n ‘the* opportunity o
.- acquire-educsation beyond the’ ndnimum: school—leaving age,y
_ -'mor.to establish that :hinineqndityiteonchtedvi:h :
"'thelevelofincou..nutthetenneedtorephce .
~impressions with exact information;- lnd wore: tlporm:' to
" analyse the effects of inequality:. It may then be possiple
T to deterlined the stages of educational life at which social
- 'poldey, could most’ uefully be applied to. eounteract 1e,71£€."
"vth:h:lseonaidered desirablz (P.\31)"‘ i el

It vas only mthe hte 19603 thnt tha probl.u of differentiaI p‘rd.dpatinn of
various _sod.al groups in higher educntion‘bem 'tor be ,;etiouly-uckhd by:

of uch Arts intake. had left: the ‘univer-i.ty_-fot Teasons: ot:her than
: . : Mélbourne: study:Bohne (1955) stated
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* "school, they performed better in'the Bumanities: ocial sclences

".1961). And in ome. of the first N.3.W. iuvest:[gpdons budy carz:l.ed
. TUniversity of ;Sydpey,  the onJ.yAust\ralhnunivers ¢ ’
- of. ehtry, found- tha.c’while Jounger :atudents verema

. over .tended. to petform better :han_cbe ‘uddle" o

‘ Oullen, 19558, 1955b).

. . The :ela;ionsh:lp bet:ueen age and :
.almost as much’ attention: 4n. the_ late: 1408 ‘and .
''70s when m:ure-age entry gained pron:lnence.

- servicemen led to curiosity about age and\s
- whether che very young students might be poor

. Earlier Sir Eric Ashby, In a 1944 ACER. pub'lv_ca

"dangerous drif: :oward the cndle" inch univers:lties.

' Suminsup:beresultsofhisminvuugaaonsinaelectionmdprediccion,_

. toge:her with those reported By other fesearch!workers. in Australia, Britsin-and. the.

- United States, Sanders concluded that :the ptediction of academfc performance. was:

: ,inpreciseandthat :hebes:buiampriorperformce. ukeﬂobne, vho hadalso

. “started with a simple psychometric model; he :oo, concluded that be::er exa:lination
results. required action within the university. racher chan more: st:ringen: ‘selection. :

¢ "No.amount of improvement in -the entering study: ‘body wﬂlguaun:ee .2 higher universi:y
pass rate unless: the u:aff... ‘allows the clmnge (1957:. 150).~ ‘Later, when-discusaing’ -

. the implications of the report of .the Government. Ccmn:l::ee on. Anstralim Universities

. -(Murray, .1957)), Sanders commented that "something’ 1ike an academic:revolution :In_v‘
_:Anstrau.uvouldbeneededto approach chetarget: [ofanmgnducionrate lnggecud

.'by the Murray Cm'nit:ee (1958' 37). oo R L

Inileuleal.md the . mcreased denand forentryto:heuniversideshadbecm oy
pressing problem. Unlike ‘Australia, whe St:ate-aide external examinations were.the - .
rule, New Zealand had, since 1944, a's “cfdchool—basedumm:asamof
university admission. - The introduction of the schene'had been influenced. by a'-

" large-scale longitudinal study ‘of the.relationship -between: - student pe:fomnnce on
. the University Entrance: .Examination .(UEE)-and ‘subsequent.: succesp.atmﬂersity
“ (Thomas, - Beeby. and Oram, X939).. . ‘The results of this. study, which: ;oo! 1926 and. 1927
_as the base years, show-a. high’ degree of - tviththeﬁndingatepo::edabove
{e.g. prediction was not- too.-bad in’ the - - quartiles of .average. UEE scores.but. .
,mc:illnotgoodenoush:obeuseduap c:orofindividmlsucuuorfaﬂnra
f-:oulmrlgon:heﬂ!!gavea:lm:usood redictor.of success’ as:

w:l:h 1ndiv1dua1 UEB subjec:s :ln mdivi.dxnl subjeccs m»f:lrst yent, zhe f:lu: yetz
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f.aﬂure rate was to be halved by .elccdon nhne, ‘then: it vould%—m
" reject over half the entrants, of vho- approx:l.n:ely half sctually passéd: (Pnkyn

' ~1959). (The actual failure rate - 33 ‘per_cent’ for: fmt-ym‘ﬁﬂidu students

u sinﬂ.a: to ﬂnt repott-ed fm Aus:ralun univcra:lties )

coupleﬂty of the problem of. fa:ﬁlnre ‘at the’ terd.u'y lcvel “and; dm ‘

[ction: fa:!lure could- nqt be sa!:l.afactorﬂy acoomted -for:by:




. ',-mgmmmxmmmmmz Nol, 1982

-timtheyvamedthatstmdardscouldnotbeminuinedmleutheﬂniversity ;
. .improved its teachinganddmticauy modified ‘its organisation.. suchmcmlations.
. were by no means new - Hohne,Smdmmelsenhadeaphasjsedtheneedfotmeping

clungec:l.nthooeerm mediffetencemthnt'Schonen Roeandneddleton-ugze .

.'4conc1usion m that, ubile

SO attenpts at‘better predictiob. nust continue, oe- the

Yo oolplexity\ of . factors so vividly illustrated in this study

. " ‘makes us pelieve that educqtors generally: should concenttate
- less on the niceties of. pted:lction and ‘more on ptactical Lo

._.__..neuuteu—(p;~3.,,.' = - - — — ‘T_ -

Sch:l.nd this shift towards abroaderandmre sociologicalapproach to theproblen ':

-~of fa:llure and wastage at the tertinry level was the fact that. "littIe advance was . .
being made beyond confirmation 'of .the basic -ptopositions, and’ interpretation of the

. fihdings depended ‘ori 'social,’ ‘economic and political factors™ (Caiden, 1964: 3s). T' :

: 'metemaI’oagrowjmgconcem that a high proportion of talented studeats - U

v (particuhrly girls ‘and ‘thoge from ‘state and’ Catholic’ schools, Jower income hones, and.- -
the non-mtropolitan areas). droppea out of' secondary school before. reaching: the Lo
starting-gate fot un.i.vetsity adnisaion (e.g. Btown, 19510. 1955' Berdie, 1956)

‘l‘be studies discusséd abovevere undettaken :Ln teaponoc either to the commmiealth .

- Govetnnent‘s wartime anxiety over atudent ‘wastage at. the’ un.lversities or .the ‘post-war o
problems assodjted with rapid. ezpansion -in ‘the tertiary sectot. The concern over -
manpower . needs continued to have-an iuportant ‘and lasting effect on the highet o
--education system.in. Austtalia - The need . for- graduates was. largely&esponsible for .
the setting up of- the Govetnnent Committee on Australian Universities in 1956 (the’
! Mutrray Committee) and the acceptance of the Committee's report, which included .
-4recomendat:l.ons to improve teaching .and tesearc‘h in the universities as a means of

reducing fa:llure and mt,nge. In view bf. natioml mnpower needs the COnnittee

concluded that' U . g Lo ) . ~y

"... the, universities ‘should be fut :Ln a position to accept C e
. allthose qualified who wish to enter, ‘and give them o T
-t teachingandfacilitiesvhichumensumeachof thema = . oo T
- " reasonable opportunity.to pass’ fton first to second. year ) ¢
and on to graduation (p. 32) RO “ S ER SLoTel

: In tecognitioh of the" tesults of the’ research in student selection, ‘the Comdttee
declared that no "solution .(to high failure tates) vould be given by raising . .
mtr!.culation stahdards p. 31). i ) . . ] : - N s

'Ihe Hurray Committee puned no pnnches lon the subject of the un.lveraities
productivity "Such a high \fa:llure tate is a, national eytravagance which -can be

'111-afforded™ (p: 35). Despite the consistently disappointing,: results, stndi.cs in _ -
which the ptoblenvas seen  as one Of prediction would continue to be. ‘carried odt. - T
However, the dominant paradigm. shifted during, the, next decade and the quéstions vhich )

- ‘excited teseatchers concerned what went -om’ ingide universities - Parallel with these -
new research perspectives .was a.concern on ‘the’ part of university authorities fot -

,student welfare, and it was during the’ late 19508 .and early 1960s that most of the --', o
student, services in health, housing and counselling were eatablitbed. . -~

<
-
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mtitutims A oea-change had " taken phca.:ln ‘the upiu:ions of‘o::dii:';ty'"l_len* :
_women :ln Anstralia and’ It s difficult to" overatate 11:3 :l.-po:tanoe._ _Por:hbf:l.rst

‘these econdnicmd pu“b].i.c preuutec ‘for: mhiﬂ:er edncation 'mec::-:mdtk,
hucepting&:rnysremdadona, prov:lded'the greaterpmoftbemm
.funding. Doub:ing -that’ univenidec alouecould ‘or: shonld ar&utrgte :he._mtize

Ofgrea:ersignifimubmvumtheshiftdfu:bodtyfozbfxbereducm&m
thesututothemth‘adboemvere replmed“byafederalco—
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" geberal secondary education. ' The old Leaving’ Certificate was replited by the Iigher
School Certificate to be' m:dedto students couple::l.ns ‘8ix years of.secondnry

) ‘_educa.tioo.

considered by. Huzray to be partly a consequence of public apathy and’ ignorance

(and int:errelxted) problena facing the. universi:ies at. t:his tin - 142. pmsnre ot'

-*

knina:ions for en:ry to secondary school educntion ‘were abolished, .and Dew
e:ninltions, genérally - called the Sthool Certificate, were inc:oduced at the: end
.ofche&th second;ryyesr (Year. 10). uacetdmdnsutrd,forthosecolplecinstbei:r

.education: ’ Passes in approved courses qunlified a student: to mnd.c{l.ste for-hisher’

e "One njor and criticsl field of gradnst:e:enployn’ent
.*{s" that of teaching. Unless the schoolg -can be.staffed
.. with’ soundly ‘trained grsdua:es, 4 iﬁ.obvious thst: the’
vhole educscional edifice’ :Lo c‘hres:ened ~(p. 16)" o

‘n:e Sut:es had reeponded to: t;be cthge of :eschers in t:he pri-nxymd second:.l:x

; 'schools by Aintroducing the bonding system -for:teacher’ tnineu The Murzay. conit:tee

saw 'the bonding system - which provided free education plus. a generous allonmcc
durins ‘the- years of the course . in- return for a legal commitment- to: :esch-for~sn eqsnl
mmber of years - asbeing vat best a,pecessa.ry evil" (p. ﬁ),mdinsou:especu
at: odds with the’ country 8 needs as~a vbole' T .

e ...'

Peee because of the pressu:e of demmd 1for :eachers], > o
) there is little ‘encouragement — ‘or, in casee, R I A
. opportunity. -~ given to studepts to P 6 an e ]
honours degree ...Tbisisadilembecsuse the oo N
". Education’ Departments are takifig a high ptoportion of . o,
. ~~‘; science gradua:es which the commicyneeds . ID". - :

(In 1957 ‘over 30 per cent: of the nniversi:ies' science snd m:henatics scudenu— were .
bonded t:o Scat:e educat:i’an departnen:s.)' e T L . -\. !
- Arts faculties expandcd most :me l!uzray &port‘drev a::ention,t:o the fact: thu, )
alt:bough abgolute numbers had increased, there.had been.no rise in_ the percentage "' -
. of university enrolments in the faculties of sclence; engineering and the other
:echnologies compared with’ ‘the pre-war years. - This, together with the loss of, talenc
“to. the universities caused by-early leaving at’ the secondary: schiol level,

"Certainly [hrge seccions of public opinion} are not: ‘as S . )
much ‘alive to the needs of the futire in this countiy as ... "~ . =~ . R
- the'y are in t:he United Kinsdon and the Unit:ed Stat:es (p. 26)" ’ oo

: The inndia:e ex:ension of- the Comomalth Scholarship Schane (and uodificacion
‘of the: mces: spplied to it:) was recommended partly as a counter. against the - _;; -
" ‘bonding.of sl:udent:a 48 vell as-a deans of: encouraging more “able students and’ those .
from che count:ry ro at:t:end university and 8o’ swell che supply of higher trsined o
Ihe vast: incresse 1 university enro‘lmn:s, :oget:her with tle- growins inporcsnce -
.of science and technology (the- Committee was specificslly ‘asked. to ‘enquire imto . .
:echno],ogical gduca:ion at che university .level) 'uere the tvo new developnencs given,
of necessity, nost: a:ten:ion in tt: Hnrrsy Repor‘t. : Lt R

Fimcial stringency was considered t:o ‘be’ the underlying c.nuoe of nll the :




-.,»""tommiueomﬂ:udm,izbutbedght:obe
7" ‘,assured that 1ts granfs are 'put to-effective use.(in:

T terms’ ol‘amﬁomlconartedpolicy) ves the day 4s " :
putvhenp‘lmingofunivmitydevdopmtmbehft
entirely ito ‘individual’ inqtitntimor confined within. -
theboundariu of one State (py. 98-99)"

ro facﬂiuf.a eo-otdmdon to- me that c:ur.ins_mou:cu were ;

aaqmcebmdmdupnadmdidmtm,apm:mdm
.Conission (AUC) as est:abhshed dn: 1959 in’ aceardmvith lhtray't.rce_o-_mdg

K fonow!.ng-cmo; £:ci :hdm’l ﬁm.report, yresented in:;
"Thc mponoﬂ;m:y ot theCO-:l.ntonenconnge p i
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mcmt%uofﬂeummfmmmmwmwm,r'
-that;the

,;.tkhmof!aﬁaq!dmmmmudhm 1966,) de:cuiud

1n:a-pardllel;

a couegu of admced educld.on

: Soﬁarusmdmumaconcemedthere_, : "Lden:lns

c:mpe:u:ionn‘tor adniuicn ‘to® my courses was. menne a:_:d':hk di.r.cr.od_ .o&;zuettcb

" ‘attention 'to”the -refinement ‘of ‘selection: procedures. ©: For’ those students:
adniuion thete ve:e velfa:e serv.l.ces 1n hul:h“ 'houing and.counseni;na.

: im:em;s.k A ﬁ:vey -of vesearch’ ‘on ‘factors” mpcﬁ:ed viﬂm:ba ‘output’ offmdmtu
fmn Aust:ralim universitm (Pundr"‘jl%&) ‘i.‘l.lns:racu ‘the concern. of:the 'time




_Brown , (1954, 1955), aserdie*(]ss%_, t

sutus, a category con:aining ‘only) 3.per cent of vorung mlu, whﬂe otgden 8wl

mar::l.n 1966) drev attention’to thc 7y po
S Hcdd_le:oa,": 1965;. nnttetfieldmdm,
. et y ‘e !:l .'_-“xl' or ] Il;'col‘]lﬂll i“-"“fﬂl!ll
- Results _published by Bchne (19512‘5_
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Mtim indicate that the association.of’ social, class and " ‘type. sphool,

for un:l.vetsi:y placu vi.u be d:lscuued-presently.

,?iany-fmt-geneu,uon en;rants m

- counseuins ‘health and Financial services were typical. outconea ‘of  the ‘many . surveys
. and the few m:erac:i.ve studies. of student -petfonmn:e carri.ed ou: :l.n the late 19508

“-t.:on:inued. ‘to be made, . ‘the ‘nuberous. ctudiu of . the mature and. influence.of . yostibl&
" failure ~inducing factors within.the tniversity.environment reflact. the growing:

a;nded up. reconzndlns guidance or be:ter""

"Bowever. conpniton between s:udiu

perforuneeh‘dveakened., I:J.s pouiblz:ha:,asaresul: oftheupturue;o_ :
"~ competitive entry which hegan in the early 19608, selection was’ opmdng‘:‘o‘red’ !
.‘the variations of non-intellectual. characteristics among: students and thus: masking.
- the pocsib:tlity ‘of - correlations with. ,perfotmce. . .Problems-arisisg fron ‘compgtition

Bven if :ecul:s had producod ‘a les eluaiva,usodacionvbems
performce they-would hardiy have been’ acceptable as “a; basis for. selection. Ho:e'
pronisémueninggininsaﬁmdersmdingoi thedynnics of. :heu.od:m_,
srorder to’ ‘discover and o correct the handicapping factora which appqred 0. pred:l.spo'e

difficulty. ‘to help...

"I: :Ls morm: fot us :o investiglte x:his prom];? and -
if necessary, to prov.tde ‘specific, help in the versity . .-
for. students who .are at-present_ ‘prevented. from reaching - .
- ) their po:ential -1imits: because of shortcomings .:I.n thei: SRR
0N pproach to universicy studies (p. 16) e BT .

aecomendaum fon cou:ses i.n s:udy me;hods, a8, ve11 as. fo: incredsed

and early :19608. . _‘.,-_-_%,-; o
Al:housh ;:tenpcs to teduceA failute'um by,.inprovins ted‘lction and.

- ‘belief among. x:emrch workers. that the: fanltsrve_re likely to.be. found not in the :“raw
na:erial“ ftself . bu: 4n: che. ! proceuins" & ; g

: ‘uauy's:udie--ma starced with the'dx

aa) practices innnivenid.e&.
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- - of fatlire,; ‘The fact:that wost of ‘the positive -
~-conmdmm:hmbc¢nfcmdbmmm

-irunlundothuvaﬂnblninthcntudmt, e

kvzenndhndmtribu:edtotbemwmwnthmwctof T
rgdudngfulurebyiq)mvingnlzcdanndpmdicum mkmummtdud
-.cond . = b3 e V.

bnckgnomd ’rheonlreonlutent n-oeindonmvi:hput—andfm—
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vio:Bad the desire and capacity for-it and opposed she

urged to pay more, attention to. their teaching methods;: to provide fo«r‘-n
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muny upward . but_uneven-trend 5. £1ret:-yur pass Tates, -
. years (1957-59)" elimination of" the- botec (_)_.ye: cent:'of @ entmte vould all‘othtr
"“condidonn rmining the: u-e. h_.ve nued;the peu Tate: me“.pe: ‘cent:to.:70:

.beins provided with sn eccepuble means fot Iiﬂing,quom vh:l.ch,_; the: :
‘were u:ebl:lshed for: _epst: courses. It: becne & rechnical‘mzcue to devhe:pe

ezninad.ons and_ so. :he predictive value of. ntﬂ.euhd.on mres m ealpered.wi.
_‘that of begguuten‘ Auelcnen:s ‘of appl:lcanu. Little” differencevu found. betw
- the velue of these measures and no apprecublg :lnpmve-ent ‘resulted fm cod:in!.ng
‘them. - The. probability ‘of success at the ‘cut-off :level-vas. generelly ‘around : SOpe 1
cent; predict:!.on had a high [ egree_o_f cetteintr o_nly at':he upper performee level
) 0).5. Anderson. 1963b). LR e

: -.During :he J.at:e 19609 and. 19703 Victor :
eggxemedmdculationmtimmb I.facandida:esbes:q:hwerefro-
a second’ or ‘later attempt: the total was: adjuated dounwu'ds €o. take. into. account .an:
ove:-prediction‘ factor.’: Runerout.versim of: t:!{e fom were eveluced by Biggs
,'(19611. in one; of :he mt: eoup].ex set: of act: : -

pudicmn, ‘bat’in, the a:t.enpt: -at-equalising’ the cupe:ittonfor entty.,
: adjust:nent ‘sffected, in the main, students”from famiiies ‘who'could:.af
: expense ‘of morethan one year in the sixth fotu" ‘tight:futudentg fro-
were on a nore equal footing :

= ,Becanse :he intenae conpe:ition fbt h:lghmrh was sﬂp
: ptépet ed%cational purpos'ﬁ'of ‘secondary. schooling, the; usa
as the basis for selection’and-the mrd:l.ngﬁf- ‘Commonwealt
;more and more. cri:iciu ‘A the 19608 “Many. -saw the ' “of aischolastic: tpd.tmie
* tegt of -the type videly used; for’ universi:y adn:f.uian dn Canada and the USA'as a"
"of 'reducing:the undesirable. pressure’ on; the ‘'schocls: aqd sﬁth-forn l:udenu-cmed
" by the matriculation’ exanfnition. By. the. n:m-19603,‘- & focus, of: t:he ‘debate had-: *
" shif;ed ‘from the -predictive validity. of ‘the ‘examination #0 a concern:for 1its. ‘effects:
) on t:he nature and qualitx_ of secondary school éducation

. mmzmmumﬂforndmumdnesecch-um)m te—ed.nento: -]
- research and developnent: of objectiVe tests and, awong’ the Sutet, Belte:n Ansmm
ia pe:r.icular had experinented wlt:h standnrdued psyehologicll and: achievenent ‘tests’
(San.ders, 1%63)." By the n:l.d-19503 ad objective testin: Engliql'r prepa:ad by ACER,. Ja
} Sas an’ essent!hlpart of the Western:Australian’ Leav_ins Englillte_xan:lmtion - Studies
" of its validity, reliabmt:y and predicd.ve value' were* xeported b
Dlmuen (1959. 1960). T . 3 i

school .prcvidea the best: prediction of un:l.versi:y
perfonanee, O Logl

' 2) combinations of mdnation mrks with date fm o:huf
o yredictots rarely .improve the. eorreh:ion by an mt:
vhic‘h would be useful in prac:ice, .

\3)’ even’ the best. predictors are not: vﬁy efficient.
-7 ¥ cases.the correlation. is Jdess than 0.6 which ) :
N . - about: one-:hird of -the variation found in. univez:si:y' R
: petfommce can be accounted fo: by :he 9red1ct:or..‘ SRER
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'_'L-\vith Arts atthe top ahd: mginee‘
. ifor.a broadei: curriculun. ‘the: value
studeut'relations. and better ‘te

‘A uqiguednvestigstion m‘ cartied_out”at. the University.of Sydney.
Z 964)‘ ‘samples-of ;graduages,. u detgraduates ‘and. the. 3eneral coumnity ‘
- in-order- to: discover “their: ews on ‘university- education - The - instru-em:h}.
tleersity purposes, which had “governments: to finance. the post-var éxpansit
-well: reor_esented n’ the results’. ALY threegroups gave 3reates' emphasis; to .tk
) It is oé interest ‘to note tbat wbeteas the “con-mit group ~gave

R { . § tbe third post-var -decade. questions concerning: _
S education ‘were; to become “the. subject of. urgem: dcbate beca.use. in .@65'. the
w comoove&l.tb Government had decided that bigher education ~sbou1d consist$ two pgz;t’c

: part ‘of- ‘the continuing expansion.
higber education research will be

-

C i--,other reasons. ‘because'-they. ve: c 5
; "qualified however " to provide ‘_an._accom‘ ‘of the socia.l ‘chemes which. ahaped»
- education’ 'resear ] New ZeaLan ‘and’ the: follovins intnoductory relnrk:

. to Australia only .

(2) 'ASee Australian Councu.' for Educatimf Resea.rch '(1956), -pp.
P ‘*detailed discussion of 'deve]opments. of this: kind. in the lat




An-trana Ca-dttee on: the Future- ofrerm:y bdncat;ton :an

s Chdm 1964)
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T ‘Guidsnce Journal,: 43. 580-85. ' .
Gi.bbt, D:N.- - (1966)- f&&ou-cultur_ *Comparis
. Un:l.ve:dty Freshmen.'
Gray, G.AL “and’, Short, L.B. :<,-(19_61)'a3;3tudeal:'-
Mversity of New South Wales: (proc.). e B -
nmd -S.Bo+ (1957) ‘Draft: Report of-a’ !int-Yen;Student ‘Survey. Zuelbounie
¢ Education-Research JOffice, Universiry of Melbourne {mimeo):---
Bmond, S.B. (2962) msmden:s and’ the Un:[veuity, A E.L. ‘French;ed:,
ualboume .Studies in’ ¥ducation, 1960-1961 “Melbourne: ‘MeYbourne: Univerciey
Bogbm Do (1961) Tbemduicl’rogteu ofsagnce Students “in’ :he!lninu:lty } 3
Veszern ‘Augtiralis.’ 'Australisn‘Journal “of iH1§ Bdux:at::bn, 1(1), 26-28
!!ogbenn. (1965) ThePredictionofAudmicSnccasin :
Selaction inf!!edicinz at-the University of Hestem Anstralh
A of.mgr ‘Bducation, 2, 152-60. - * : . L
Hohne, H.H.: ' (1949):: ‘!be-Pred:lcdan
B Echologz, 1, -38=42.: 7 PRS- 8 R
mhne, ‘H.H. (1951) ~The Predicdon-of Acadad’.c Sucma '&Ibourns : :n:lian
COmciI for: Educational Research.: SR : §
bhne. HH. (1955) "Suécess . and’ raﬂ.u-te in Scien:ific racnldu “of - ‘the Univerd )
. He].bourne " Melbourne: -Australian Council for Educational- Rueuch.- PRECAN
“.'_Bugh;a, s, P.W. - (1960a) Aade-ic Ach:levenenl: at :he Univeraig;a

Amtulhn

Ky

" i Research:Unit, University of lev W 2
Ll. llme, J.A.... (1940).; Some Aspects of Educn:iorml Omp::nnity mmm T
J..n.c.,&dlaey ed., Ausr.ralim Bducation:l Studies. -Melbourne ¥elbourne.
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T Australisn Universities: ‘
* . _-Faculty of Education, University of.Western Australis: (proc.)-’.‘

Badford, w.c. (1962) School -Leavers :ln Anstralia 1959-1960

———l

. ,(1960) T£“the Cown Fits. - mbom Helbomﬂqiveutty?:qn
Ryan N3, :(1967) . A Study of. cn_cboueluidencumd‘l‘utomh hthe‘- versity
-“;_‘ .of Hglbourne fm 1951 '£0-1961. 7

a
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Sanderc, Car. (1963)
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~ © e

of,

4. - Do studenty with highfad low peresp

* & -acadgmic performance have ‘different motive/strategy pattemns 83 . and:

': 4n conflict’and’its; resoluticn;:its wotivition is.an impelling

acgounting 1 piblitstion thicagh, teaching smd.writing.

dn:lnceruted" research ({i.¢: research that intrinsically needadohsrinaddiﬁ-m

- >

“’to that serving a- particular'vested need); teaching theisubject watter ‘that provided

erally,’ the triining of others vhose professicnal’tasks require-an:io-depth,

‘both_context. and-outcome of research; the training of reséarch:workers; and more
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(ﬂ!ﬂhivmity) as tlu-fiué Mepcndent ‘variable and Flulty
Science),: Sex, .Year ‘of Study (lar., 2nd, :3:«1), Educa
e oo e M S, Wi,
(Poor to kcellcnt).
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Institutica (I)

Sé: £8)

_Self-Baged _ 000 000 ' " 000.: 000 ..090 -- O
s Perfamnce (§8) oL : B :

Ix__ S.
I x SR
s foR‘:__' .

IxSxSR

Institution (I)‘ = Selffmed Performce (SR)
5_3 Avergs Av _a_g Above A 55“..( Excellent e
o m,’-f-‘ ' 17 2 > 21,0 - z1 s 206 -
Lt oA . 18, o . 13 6 . zo 3. ,23 2 e a =

The intmc:ions ‘with se: ms:ly :i.nvolve the ext:rene categoﬁu-(all p < .05).
In university, both males and females becoue more intrinsically motivated . the more P
successful ’ they see themselves becoming. In CAEs, on the other hand, females who see
themselves as either Below Average or Excellent are. most :i.ntrinsically 'lotivated, e
\zherm Below Avenge males aTe the least uotiva.:ed and Above Aveuge the -ocr.o
(p < -05)- d . . . :
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action with Performance ‘are. given 45 Table

v .

_most satisfied females vere less 1ikely still.to be:instrumentslly motivated than the -
‘¢’ most ‘satisfied males.(p_ <. J85). .Other pattersn were. digjoint.: - The topmost satisfied
~Ygroups were themost infrinsically motivated (p':<.001), with'no differences ' . ',
- ‘Bias’ &+ caFvilinesr’ U-shaped -relationship (p < --.01)7 the dissatisfied and ‘tlie most
" " satisfied scoring high, the moderately satisfied scoring’low;,.on achievement: sotivation
" The relstioriship with S 18 an/inyerted-D:(p; <" i01): “the moderately satisfied sre:
°. wost Tikely to use -the ,repm:bdng'ag?iW‘@itTm_" 1 g 8
-lesst 1ikely. " Finally, the extreme most satisfied group were the g

- (p~'€ .0001), ‘there being 1ittle difference-on .Sy from Quite Satisfied

anf miversities

-

Sittetaceton vish Pecsommmie

. Satisfied... These effects were the same-in. both coileges

g LS T T TableT:

DISCUSSION

O T

The results are best reviewed with reference “to the expectations Gutlined above: -

PN

) 1a"bighly significdat fn Tsbles 5 and’6, show= :

} that CAE students are more instrumentally motivated than university students. . .- -

""Students with terminal fir¥st"qualification.plans were most instrumentally motivated - .

" and_proportionately more were in-the CAEs. .As'is also indicated in Figure 4, however,

. ‘the largést differences between CAE .and uriversity students are in those plamning to =

"'go on’ fo.research or whd are undecided. "It is likely that _these'cafegories are: - - - v,
interpreted differently.’ For example, by "undecided”, CAE students ‘mean undecided .. 0 .- .

e

vhéther to leave at the terminatfon of ‘this course or. not, vhersas. university ‘students
. mean undecided sbout doing, research or'something -else. . ‘These results are completely-” .,
;. in ‘accord with expectations hased.on the nature of the two dnstitutions; pragmatically -. .~
- motivated students would aaturally. tend to- opt .for.the vocationally oriented mtitud,us.

L
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and- Bdilcation {but’ h highly .igniﬁ.cant
and Science (lov)) “As: for |

or: create intrinaically not:i_.va:ed students. 'Whether that: .due to‘the end<on’ patt
itself, or to something else, cannot be- decided:bere. . The implications wii \rupect’
to. recent attempts to- require all students ‘to move ':hrough t:he eoncutzent

(Con'ey, 1980Y are: d:l.scuued belov ‘

e ‘Hax:k:d differences in intrinaic notiva:ion berspm 0@2 -am zmive:ci
sve not hov;ever to be found only in Education: . as Figure 3(V) makes' «clesr,;
tho propose to-undertake a research’ ‘hidaer—degt i and:
legree ‘plans, .are ‘much more intrinsically mt:ivaced: thgn-their
\gain, these results. are in accord with cxpectations B
Lna:itudm m& the courm.offered -

Contra.ty to upectat:ions t:hete was.no. clear—an:differenoe hate, only c_nme_~ 1y
mu 4) showing & difference of .marginal significance. but with CAE studen bei.ng'.
lore'-achicvanen:. oriun:e i‘.than university : i

rimted than

Put:ipg ‘this; -cogetber v:u:h ﬂle findings t
hat Dip.Ed. students .are not’. teftﬂ’ly concemed abont gz-ades u such. y
ompleted the.i.r dqz"ee mtwnad.ou students, mtr the other. hlnd,

4nd- :l.cuhzl 3

bout :ﬁd.r 1gvef1-bf p:ogzeu.— y: intrinsicnll
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- -average, and those perceiving :bmdveo as’ mellmt, ‘relativeto, their peers..The -

or:lanted«in mhe ht !e;r, but" :h:l.s declinel\ upidly by an Year: md -again by

while there is’ 1:[:.:13 change in wiversity. The qmtion 1s of course whether. :hia
uwl or.a sampling effect: - does. increasing exposure to: the CAE. exguienee:"ull-,
.chuvmn t motivation? Or is it the case that-students in the’ "1979. cohort; were more
‘achievemént oriented thaa- yo- '78 and . '77 . mtakes. pouibly reflecting incressing:
eoqctid.on for. fewer jobs (pu'ticuln'ly 1n teaching)?-. 'mm is. no\nyo!
thc pruentwh:a vhith ittbe nore Iikely cxphnttion R T

p In abort, t:hen u.tbe CAE st:udenu vere note achicva:eut ‘oriente
-students odly in first year, and.in Education. ~In: Scien;:e, m:lvenity vere.!ore
achievement- ornnted than the CAE u-ple‘ Collese studenu vuc highly mz
o::lu:tod. m t.hdg L‘.xt: yen' t:m.l.y.~ A &

thcc m a conn:uun: tendency for ‘the: C’AE s:udenu to mport g:eatet use.of the-
rcproducing straugy Table™3 shows ‘that this- effect-is greatest in Education. This.
"finding ‘again supports’ ‘the ‘more, "academic” inse of the D:l.p Bd._ovcr“the concurrent
~patternbe1n¢.und1ncms(mbelov).‘--. A

JE rigure 3 shows that' the pattern for educltionnl p].ns is sinilu: for‘s as-for
71(1, .differences between CAB.uia un.l.vadty being gtutpt for zﬁ Bueu‘dl md,_:'
Undecidzd ategorhs. D ) p : e R

: ‘nxe S2- uin effect vas h:lghly s:lgniﬂcant m Two . mlysu, ahwing thnt univeui
-tudentl read widely and sought for mesning in’ their stx@y to.a amiﬁmtly«m
extent then ‘did .CAE students, irtespective of Faculty or’ !ear. JThe only exceptim to
this was found amongst thoge CAE ‘students who intended to-go oa to further degzeu.
r.hese studenu scored ‘higher on 52 thd theix university cmterparts. st ]

Univeui.ty'students consistently showed t:hanselvec as nore orgmued cbn the.i.x
‘CAR’ counterpu'ts _with two interesting exceptions, explained in the’ folloving section

1 Figure 2 shows. that this difference between CAE and university exists in 1st Year and
N 1nc:ea.ses mked.‘ly from 1st to 2nd and from- 2nd to 3rd Years. It is noteworthy, :hat ’

: univeuity ‘stiudents sppear to maintain both  théir motivation to achieve and an T
‘ organised appr chtostudy vhileCABstudentsappear.r.oloseboththev:lllandthh .
method of aclu.:%ng high Lt e ST Y L

R

P Alzhough miverd.ty s:udenu were’ nore orgmised then CAE studentl as. &;g
rnle, there are tyo exceptions: the students who see themselves as pexforming-below

! ditfemces between the Excellent groups are highly s:l.gniﬂcgn:. ‘The top- perfotl:lnz
CAE .tudents m fax-ore orgmi.sed :htn other CAB studen:s‘ and more; 80 than, = xo




. fact that’ there" nre-no h:tf!ereacec :tn'-perfomlpce as;wych relativeitol
pocaﬂ:!rm:n the fnct:ait_hm_t'ccvm__ udent 2alY: ~dn

: ctjcacegy oud‘dn Iime_z P
_nlcemtinly, :hcmle bf CAE- ltnden'tt—-r “more: vulne'ublgf :

s -8 mmwh ;
) niverd.:ydiifenneu, 2. mm ‘said. g
- . motive/strategy, ‘as this- 18 ‘sn fagoe-of: so-einttinsic
" :(independently of. mtiuxﬁm) ‘dtd not appear.in:inst:
. With- htzimic mundm, lwlvrewmtl kt& sdentex
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motivation ‘and attention to both org;n:lsing ‘and i
"acadnic" ‘approech, with. nid&]in& achievement and high: intrins
uae ‘of. the meaning strategy, Education: 2 4 v'z'ery«s 17’ to Arts,

" wotivation. - Most Education’ students "

Ed.- s;uden:a hatbScJ.enQe “degrees; ‘they|con

‘ ic nﬂysis 13 not - reported hgre). -

at In ohort _‘the Education students confomgd

disdyline,,except ‘for the one factor of low. chilex 3

" no doubt reflects the’ institutional fact that. ‘ther d.s no- presm.ﬂ

- the. typical Dip.Ed. progtm ‘many,; “more gubject:fun détehan
graduate years: the course. is-terminal- for the:

: pertin_gt) job phcuent is girtoaliy independen -of’

s axe in.ferufm only. ,

‘t;( Ithappened tallbutavetymn -in the un
S end-on Dip.Ed.; contrarivise, -the great majority of n.
. <% current programses. Diffcrmces in motive/strategy profﬂgl ‘between the two

7. groups.could thus be due’ to' (1) maturity, the unive:sity ‘student’s being’ two_ to’
. .7 .three years- oIder' I(:l,i) x:neral univers /oollege ‘factors,: :lndependently of ‘the
_strutture of the te y paxt:iculn' (441) eonmrrentlﬂd—;“

! ‘on differawes thenselvet*‘ nd (4 /). 4nk “Pe . all of thex £actors.
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; ».in ‘the-other sense of :the word. x_eitharm
may: bc vmtically relevant. _ne Oorrey propoul&' (Com 1980)’

» 'prepanum at_both: snbjecc di,scipline md -Educstion: levels. -Z:Lt‘hu' :h* Correy
ptoyouls ahould ‘be’ rejecte'd‘by :hellsw-St:ate—Govenpnt_,,or niversit:

h .'funcum of advanced
‘to canvas allposdbﬂt
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icalty d:[ff-rcnm Mpendently of m:itudon : { g
mt:ltutionﬂ: diffueneu, and 1t~ 'found that they ﬁ.tted “the fmcdom

: Pr

nimsitylconege mlpnt:lons : particuhr, current. rofiles in- bot:ycm ‘could
las future recuﬂtlen: of high, schooI:eschcudnavay t!utaiﬁtcuu ! )

). thouvhobold particnhtviu-ontherole ofschools in :unui:t.‘.ng

nuu and a aude-ic ﬁria:uﬁcn to learn. .

Ihe author 18 indeb:ed to' the -any eoneasnes ‘and  students hmmdtiea'nd'
. colleges of. admeed ‘education 'in" Tasmsntx, . v:._c\tom, “ACT, m and Qwendlnd
. who.assisted so generously, in -the ‘collection of-'data,:and-to the.
- Buurch and Developm: Cmi;cee £ot ﬁmdng the: project



o£ Bducat:lou.l Adlinictndgg, _1_3, 66—53. i

“: muns D. ‘& Hu:t:u. J’ (in p:eu) ‘rhc l.ea:ningAproceues of. Anstra.‘l.in univcd.ty
! students:: Invectigat:l.on of eontez‘mal and peraonolog:lcal Australian
Jou:nnlof &hmtim : .
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. mri

' Dr. Harry E Stanton. BA(Melb), B+1)(Melb.). M.A {Adclade), PR D

- Consultant on Higher Education at the Univensity of Tasmania. e hax' previowdy tugh
'~ secondary schools and at the Flinders Univensity of South’ Australia I addition to

Q
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e !ny Umm an:l Collegu .ike.
Sl dmloml: of their staff. -However, ofte
[+ & staff member's effxc:.ency h.e: outsid® the ptofeumnn bounla:na :-phc:.: in. :he
< -v;acuvitm of most Units. probla is personal’in: nature, ‘requiring, for: u: ’

" ,'nlntm,-o:e thn d"vice oo tuchms amd nseuchptocehra

RIS M .V - - -'-‘- b". s — b
S h 1umunn is tht"‘of '_Joli\' Royal
-‘ru-nm.a . Though the namer I have: used i’ f:.c:itzoul,-_ L]
" veal, and lns problcln ouen:hvlw:bmyaf\n sre. f-:.lur Jolnuud tuc
' poorly. .Be’ never seemed to have encugh time.ro do: the things | hm:d to. do. " Though
.a conscientious mm, -apd’ one who waated to do‘his: Job well, bgdxlnot pruex: v'cn
: epuul lectures. - He'would begin prepanng his course carefuny,
xncrmmsly preuunzed by sbrtage of n-e Thé‘reult w poo: preparaum'

- I‘rbes.epatcemmquatentmhurumcbvork Tbughbemkedhndm
- ' of ; ht resesrch goals, he publuhed little. 'nnrenever seemed encugh ti
. todo 0. !et, uhenbednl tav: uple t:ule mzhble, he did notue it effecnv'ely.',_

: Joln consulted me in my f&ctxon -as Du.reccor of the mﬁer mnc’amnlueu'ch
ind Advisory Centre (HERAC), uhna for assistance in the: ptepannon of his lecmru. s
oI became obviocus this.vas not really the problem, and that’ be’ needd‘help mm
. his life more ‘efficiently.  John: realized this during our initial ‘dueu_non md” was
more-than willing to try mythmgvh:cbnight help»hiny:hieve’tbet‘ “he ‘wal ‘e
do. - He was not. adverse. either, to the idea that eff:.cunt time unagaent
for m add:.nonal le:.me vlnch he cou]d choose to use. in my md:e deu::d,

_':,"; - Dunnz our f:.ru:~ dxncumé'n, vh:.cb tboh place in !’e‘btunry »‘before cc—znce-ent of

2’y the acadmc year, Jotn med himself on tbe simple sel.f-'report acale v!n.ch is g:.ven - .

" ‘below. VRN e
B fm -’ ] " G G R R . ! m -, s } -
~ time very’ . S g R & “rime vexry -
poorly L L B S effectxve};

~

' nu ulf-rat:.na vas 3. Whether there u any "ob;ecnve va.lnlxty" in. such s leore -
e is debauble, but probably irrelevant to the ‘issue. - Jobn, whom we mst preme knows -
‘- . himself better than, anyone tlse could pou:.bly Jnow him, felt this:to be an accurate Lo
T estzutecfbovnn orpoorlyheuud his time. 'rhere_fore, 1: wmldualtobeq -~
- ..approprn:e measure. B : . - _ SRR

- In the week which ensued before our second nee:xng, Joln kept s d:ury of all lu.s
) acnv:.t:.es h at the University and at home. - Thoagh he: -claimed be behaved as. uaul
" . during thisiweek, it is likely that the. very act of. self-obtemtzon influenced his . S
use of time) In fact, self-observation is the condition necessary if change ig to: uhe T
place. Until we become aware -of our behaviour, our thou , our feelings, ‘and our ., Cor
" contradictions, ve are full of "dark places™ which prevent us modifying our behmour R
Self-observation lets light into these "dark places”, helping us -see- things ;bout SE
. curselves which we did oot even suspect: existed. Ar-zd with this pew mteneu, ve. can’”
- .thep atteémpt: behavioural change, should ‘we.so desire. We may be unlnccu:ful in our
) utalpts, of course, bu: thhout ulf—obse:va::.cn, we, b:ve no bppe at a.ll. ;,: PR \ s

1

P

. Jolm'l dury recard:.ng a mk of lns hfe, m natcbed vzth f:.ve ca:egones of e

L tme usage wggeu:ed byuus (1976), - _ C ST

. ] o . . :

_l- . Doing tub wh;cb are botb :ulportant and urgent S e

~ "2.'." Doing-tasks which are important but mot urgent.. . . A 5

- . 3. Doing tasks which' are urgent ‘bat. not important TR T -

A % nusywtk, which is nrgmtllywrt’hdomg. but Tl e s
i-~. _ is neither -important nor urgent

S. Vutmg time, which brings no sense’ of - un.sfactm i :

: Lo or .ccc-phshea: after the time has been: spent. c - o i L

No entries could be _ - . ]

‘rbe hzlk of tbe entnes fen mto categones l. 3 and 4.
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’ nethod of»goal claniiatm,\ Fu:stly, ‘he: spent m mmtes anwenng :he 'que:non
"Hhat are my life time goala?" John. wrote down i

o .‘_m:cen, perhaps nah.ng add:l.t:.ons, deletzons,-'and c!nngeo :o his Listo M
sepultd cl:e w:ocm zaf .- ulu gﬂnerac:on_ from: :h»procé-t of,:.dea’ mlu.t
 Uohee the

: .. ":“dead. in- six months, howwould I Live. till. then?" mm questm beconet mts'spec‘;ﬁc
.:'vhu-,h forces Johh:o clan.fy in ‘his awnnmd those :'h:.ngs vlm:h e

. selectmg, in oxder of priority, the’ three ‘things vhich seemed nou mpormt. "Pro
-* these nine’ M¢mrm itéms, Jokm .selected’ “the top thzee. 'rhae ‘constituted: Jns
".'pnnary goals. in life. 'Only one of them related to his® work situation. _‘Be wanted €

. sta:nr m lu.s duc:.plme, so this. m mlud'ed on ithe'most mporcanc" 1:.::
. so that he del:.berately included specific activities: which would advance him’ toward
" their achievement. These ‘are the. ":.npo:tan: but not utgcnt" tasks .which he had been " -

-’ but not’ important™ tasks and "busy work" to do sci “Ia Bliss's tems, by acting in
_this way, John tmsfomng hmself from an- :meff'ect:.ve md:.v:dual mtu an, effect:.ve
achieve -

: wh:.ch he mu mpor:ant, macead of let:tmg tme use lnn S

" about this, in that he left “holes" to sccommodate: the unexpected.. However, he
“usually enphuned two or three gajox th:.ng; ‘he would ‘like to accalpluh._ Tbuemre

' men&ls, organ:.zmg dupl:.cated notes, plamu.ng the next stage.in a. reucrch project,

mt:ng several paragraphs of ‘a research. report, plannmg an u‘t:.cle, _lnd conmltxm
’.a specxf:.c reference source. . - A T R .

"The point is, how well do theydo t.ha? Bovlongdoes it tnketo do. then? Sope
" -academics spend hours- nnd hours settmg around”,

.. the former ca:egoty, be was now mv:.ng tovanis the utter :hroush use of unple'-

and "If T knew‘now I? uould:be stmc

P
spendtbenzxt:hree (orfxve)yuzsofuyhﬁez“

] I

Once he had h:.s thzee answer luts canplete. "Joi :

be an excellent teacher. However, -his number four _goal:was to achieve: mcreuea

H:.th; l’us goals’ clariﬁed m..:hu wty, John plannd h:.a mt veek's progt.e

neglecting. Now he intended to make-time for. these activities, downgndmg"urgma

ipdividual. . Concep::uah.zed m another  way, he was now using’ time to;

_\-

e Ia add:.uon to clanfymg the important goals ;n hu h.fe and deI:.berately o
- plannmg veekly activities which would move: -hils towards their attainment; John::’

mcorpotued‘ into bfs daily routines'a’ number of tecl.n‘:.qu “designed to heIp ln.n use
t:un more ef.fect:.vely than he ‘had"done- m the put [

. Bach evenu;g, Joln Hould prepare a plan for the. fouov:.ng day. ;. Be m fleuble

related to his 30113, and - :.nchnded preparation of lectures, nnk:.ng sudio-visiial X

-

'l'bere u, ‘of. course notlu.ng unusual about wch tuh. ALl academ,ct,_ o :ha

y: writing jreport oo :beir Tesestc
.Others do-the same thing in a fuct:.ou ‘of - :lz t:ule © Whereds John prmously“fell -into
nne =
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L Dyplnnxng a fevmydr items ‘bwed:.recuonl :o his'day : -
- that sany of these: tasksswere. ra:her lengthy, ned:.ng more: u-e-:’hn was m:.hble- .

dn-a single day.i: Wher ‘pou:.ble, he- divided ‘them into '.sect:.m taking - each of theu
u Y indxvidnd tuk.

hrthu' he lmed h:u days - act:.vx:m -in.order.of notit'y

. be tried: to»stxck v:l.:li his pumber. cde item until. bexo-pleted it. - This. m not‘,alnyr
pou:.ble. o:‘het evenu ‘occurred which demanded ii-dn:e attentzon becauu.athey were
zworr.ant‘,nd ntgent. ‘ However, by having® anutbe: opemonty:.te-, Joln provxhd

s hinself with a ‘focus. : Hehev;?mkhemét ‘come back £o, once he had ‘handled
:he o:her preumg utteu. e G

O Tes 'riority',— o

o£ rul acluevuen: nﬂmed on to mumber two. lhhnghsts and’ Jet:mg pn.ont:.ec :
wvere two ‘acrivities quite’ foreign to John's previous- belnv:.our, yet they- are.the heys
to-the effective ue of time. John cermnly found this to:-be true: for, by uorhng
in :hu vay, he vas now do:.ng my :nport:an: bn: no: urgen: tasks. every veek.

5o Anothct Qecln:.que ~-made & con:nbutm out of all propomon w’;:: sznphc:.ty‘ o
~ Before Iemng his cff.xce at- tbe ead’ of the day, :Joha cleared. his dak of a1l clutter..
The only-item which remained was the. pm:.cular tuk he* vmed to work oD :he follw:.ng ;
‘day. All other material was either placed in. approprnte :;1:: for hbeﬁ_r ttentzon,.
placed on"s table well avsy from the. desk., Thus, when Johgmved in- t‘l_ie mmg be'
Lmew. autly wlut ‘be vanted to.do. By :hn one :nq)le procedire he "dtved'(luny_ iy
hour:. JItis'se easy to come-in each’ nomng, upnder what ve-sbould do:first,
v cup of coffee, chat to a colleaque, fwonder ‘some more, and” fmauy get down" :omrka
_an _hour or two after our arnva:!._ This pattern repeq:ed :hroughou: the yearc,mste: Q
months. of our Iives.in inde¢ision.: By making oura!ecum ‘the: prevmus evenmg and- S
clesring away "all du:rac::.ons, ve have no dec:.uon :o make nu: nornmg. . iie ctar:
vork:mg msted. ot R . ) R

3 -

v

: ‘l'o mmze :he gains. dmvgi fron the :me he spen: vork:ms John oud Lakgm s

80/20 rule. Lakein-bas argned that, ‘of 411 the.things we do,”80% of the value comes’

from 20 of the :uks.‘ Accordingly, it is am- inefficient-use time to devote aqnal
3 . effort to each thing we do. Instead, most effort, should be d: ted towards those.

. tasks producing the greatest value. Through his earlier. goal ‘celarification” exerc:.se, e oo
" Joha:bad :.dent:.f:.ed :hese,, wks :o it becme mcrmmgly euy for hm :o do 80.. - Lo
vr - - <. ..w
~ A :econd’ aspec: of  Lakein's argunen: is that; “on’ any ‘one tuk, 80i of__hevalue PR

‘usuglly comes :Erom the first 20Z of the>work done. As we.engage in s: cerum piece. ’

. of work, such as writing an article, we are sabject to the law of dininishmg. returns. . !

- Most vdue comes from our -plaming and our inirial -attempt to put the appropriate .
words.onto the paper. A second draft. also contributes -significantly to-the worth of '

-'-:he final produc:. However, successive polishings' and repolulungs ofq_e_n lack -such - s
° value, retunu.ng very httle for the large investment of :me. . : PR

: Once he put :hn rule-into. pm:xce, Joln found it mcb eu:.er-xo mte u:en.al

. for publ:.cat:.on. ‘No longer obsessed by .the perfectionistic creed of "this must be 2 R
"nasterpiece”, he. upply let the words flow.. This new approach was further, remfomed s
by ano:her key time uvxng :ecln:.qne -"3o 1t “now’" s Pou:.bl'y the: gru:ut ‘of our . .
:elf-mpo:ed problems in vsing-time: eff:.c:.en:ly is our procrant:.nnt:.on. We see -

tln.ng: ‘which need doing, but put :hua off. As these mount up, ve. place ourselves " .
under ingreasing pressure. -Tasks which could have been done in a- 'few minutes mlt:.ply.v R
until we are faced with ‘a lsrge ‘burdei vhich must be shifted. - Academics constantly
po:tpone prepmng lectures and writing articles because they "don' e feel 1ike it" or -
- because "inspiration has not struck™. - v If we wa:.: for :hmgs :o be Jus: nght, ‘e v:.ll
‘find it very dxffx.cul: :o do wcb _tuks ) s 5 -

i

e
"‘

‘nn: bad been Joln': main problan. He uonld Nget - .atound to :.: la:er". Caxttntly _' S
procrmmtmg, bhe achieved Jittle. Ye:, by the simple device of :ellmg -himself - - B
"o it now", be increased his output immensely. We are. controlled, to a large’ mt,
" by the messages ve _give.ourselves and, by .changing this: particular: message, -John ‘was--
sble :o chmge h:u behlv:.our to a. connderable &te_n:. Be ::111 procmtuuted at
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items’ to a considerable atm:, ‘reflect care in: prepnuti.on
.of hu teadnng perfomce, leuurarl by the acal :

In theyeuf‘nonng ourducuu:.ons, tbeacore:ooe :o

-b‘}f-felt, to h.u increased self-confidence."

- time to .ormmg‘hn'metiarnd ‘planning up'propiin’e te;c :
dnpl-ayed greu:er self-um:uce lnij)oue. Studenta vu'e unutxve tol. -
"' :

e

. that 'my aim cmsulzancy umatm is.to act as
_‘realize their- potentul for :elf-mprovmt. If 1
the“lcaduxc uo longer needs e but can conume t

o Jobn'a cue :.llutmea zhat
petfomnce may stem
. pature. .

‘Pethnpa the’ connselhng we ‘provide in” Profmzml I)eulop-ent
be more btoadly baged, embracing -areas-such.as: the- effx.c:.en:,use
'~cercun1y an usue decerv:.ns of. vuIer conndeuuon. T

. Bliss), E.G.. (1975) ‘Getiing things done: ABCs.of time m
La.kein A. (1974) Hou to_get control of your time afd-
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,:.‘“ ' b"; 3 lttedth.b"m.;‘_ . 3 ‘ug’: SETPREN

. “’to road, think, test, argue and learn

- skills are.tot given a high ranking in,
gh . teaching and- tration are.

It is tacitly assumed that a person who ‘has panifestly mestered a-discipline
. -of commmicating suy aspect of it to peers and to students ulio may
.-interested. . It is also assumed that.such’ ‘a¥person is’capable ‘of arguing

-:. potential academic meets the problems of tertisry

- - case-of’

* organisations prévide s lecturer's-or tutor's <ollege
| edleation toverds a degrée. |

e

lectucers aad tutors who have often brought a fresh ideslisn'a
. . student: 5% ireatly ensmoured by attempts to
“irthe system: ; ‘it is easier to. take notes ‘and jexchange,then for marks tu '

-

Mn ‘. ,;; ] S,

':gl'a_'hnive::iiy}:tudeat;; “The classroom, the laboratory, the library and stodents’

as-well:as'a means o
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N

'azequiuinvisiblemdthm

k].ibmybro-singandwrhngoutp:obleu Inotberslwuldtt:end.evuy'b‘c'u:e

lmﬁdqﬂ.yreldtbecont asmny'of'

without: fail. Ialnmcwd,pethapsonlyinnymbcomcm by resolving that::
iflmhadmgtnalecgmozamthmlwuumid:heobmfmlu
uhich-rredsonurmverdty J.ectures. - .

. ‘-.».‘:. - ’ .
‘ﬁntarethecefml:sandvhyam minrdtylecmupmnemtw fI_
bdimtheyaredueklsimuymd:efouoﬂngma:dmdesmdoecupuimﬂ
hu:dsoftheaudm.cptofeasion :

(1) mdifﬁmltyforaspemnsttoco-nicatea:ahwlm:wt
ndofmunincem:edandieneemmz g Ap tutors-often find, the lecturer
':.p}ttofhislher :hinklngbntvhich

. e
- - POV

(2) The amnual reped.d.on of courses makes life easier and can lud;omte '

ru_earchmdo:hgtncciuds Butitmaholeadco_
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‘ :I.nd:l.vidulh or gnmps of s:udenu uho raise quaia 'oneo-enu uisd.ng._out of ‘.

; :huc dsyt (cf. unckenz:h et al., 1975).

has-suzed ‘the subject atter 1tismtsmhtdifficn1tandsenﬁt1vemk.uis

J .:I.a :hagedncadun 2
S Lto sugsesth solution ‘to-thisy thoudl,rthhk-},‘

'.ofontsoc:le:y. Lo . . S
: Hy pmtia]: edncsd.on_as a lecture‘t swtf.ed w:ltb ny. ffnt: full—t:lm un:lveuity
postin1955.- -Althou @:Iknevwhatlmted‘toadxieve, I had to leéam, by .

~

ahiﬂ:schoolumthmdamur. nxereIhadmleamao:uchattheseqond;zy
‘lmland, al:bou@-yprevimupaieqcemuseful Imtad-!.ttlutlvua:

- pomentarily with the idea of returning to'my

.lecture. Mmdxmwnmdmmpamﬁj‘aﬂyvumbhforhﬁ .
. students ‘and lecturer, .and for ;he latter they provideifyrther insights ‘dnto the

mmlo:mmlmkpcdmmlyifonesmdimemmhmdmdsuum

. Lol R. .1 . S

» .Ofepu_xse,m‘shmhadqsdomtamdtbmm:ofaminuﬂy
degree. . After gra dng,,lmapart-dnmthmﬂ.a tutor for many yeers.

" Ty . Intotinsinwlmmredirecttmdmaostudmuv
mredneduceperson-to-petsonco-miudm -so-that: if .one’

lecturing. However, a. titor. does -gain‘considerable- insight, not only in regard-to:-:
students’ difﬁmldesbntdso in-regard.to stodents' ‘Teactions.to -lecturers. ' ~Apart
_from their complaints,’ 1tissoonevideutaoatutorifstndmtsareeonfuedn:her
:hninfomdby:hd.tlectum,andyrbled
nenu:hl-indofmaade-icwhomﬁued‘meo-mimceﬂtbhkchu L If
nothinselse,-yexped.eneeuatn:oteonvincedg :h;tqmdxedfeeunpabou:-
mimitylec:mmveresharedhymystndean..n.,,_ : ‘

" Before achievins a uniw.ui:y lect:urins appoim:nent, I spent ‘over m yeanu:

Tmature-age'’ . (which “only means. over 25¢%) ; stug
“thedr. stnd:les than do most young post:-mtrx‘ ]
. colleges often only to eonfotn to :he atbfti

T

,dufted 1ato nn:heuit:lu and,

. experiment, obsérvation and. example. from my colleagues, how to deal with diffeunt
mesofwunesmdvitbtlasuswryinsim_sizefmtbreemﬁwhmdmd_

Somdm I learnt: by acc:ldént. - I pat:icnlarly remlber meocasi.on about
15. years ap when I entexed. ny “classroom.confidently, opened my folder, and found .

‘myself gazing at: the carefully-prepared notu&-”:o: .a-different course. : I ‘toyed .
to get the right folder but- :ﬁl.-

. would have- ukenéquarterofanhou,soIded.de&tnattfentthelecmewiﬂiouc

mymm—apmpvhinhlhadalwaysmsidetedtobemd:spemble qu Seeti s
surprise I found that.I:could clearly recollect and display
asvellas ﬂleillnstrad.ve emlples'vhich I.hadprepued fo

N
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r.s,. Keller: (1968). T fel: “that™
mat e—dqc eourae taken annually

wself boma‘vith the-
8 commffited to, d:ou: ISOU

. lecturers and;tutorss’ iy eduzs -
-exnn:l.ning and: assessmé proce&res) ,«amr 1 was beginn:lng w feel” ﬂxstny lect:ums

had got into a rut which:was becoming visfble ‘to’ students, so I.decided: to rethink
andcowposeafreshmymdonofthiscome.v .Ifqmdneuexupls w

ways of’ pmenting my: pxooﬁe, arguments: and applicadm “and-more: drmticﬂﬁys

m effort: Tequirdd fo

S particuhrly since ‘my . other’ -duties and Inr.erescs vere. more. dmnding t:hm ‘ever.’
. Eoveur t:his effo:t was' eerta:r.nly wort!whne £ gave ‘me. ‘tremendous sad.sﬁacﬁ.on

.and mathematics, it showed me .that learning to tead:has It:s ownmrdsand
v'plmuresand t:ha:onemus: nevetst:op leatning . R
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c oA

HigherEducauouRaw'chandDevelopmt VolI No 1 1982

9- .

lbom:‘iv o:her acadcuic ac:iv:ltica é&rcle of t:utod.als apd che differen: ways % Lot
:of conducting’ :hzn, University meetings, the problems of rming coursespSchooh and o
Pacnlties, the administration of the. Universi:y and the roles of its Council -and ics

Staff Auociar.ion, my efforts. to solve problems and understand theories' ‘the ‘art of . ) )

-‘comicating one's findinss _.the . .paramownt importance . of Tegular study ‘leave for At

keeping research alive,”and so_ on. . Yet I am pleased’ to” hiave "had ‘the:opportunity:to’ A

"discuss, before all else, my_ :ude (as student and ‘teacher) to lectures since.I ' -~

believe that this is still mkestfacetofourmiversitywrkandzhitthn‘..,-"'"

wukneos is nainly reoponsi.bf&«‘for r.he apat:hy of my of our studeg:s . ]

—R—u—uﬁely—hdd_m_sm;mm_drdzs_mwommwom_m—
enlivens ‘teaching. Ithink:hatinageneralwaythisisprobablytm,bu:only ’:_ *
inthe'sensethatgoodresearchrequiresahighleveiofscholarship,andi:is 3

" scholaxship which enlivens. and informs the good-lecture. In order:to mderstand and )
-hence transmit the fundamentals (or their -far-flung consequences). of a subject, in .,
order to describe the bounds and limitations of our understanding, :he)c'cturer must: -
-ievidently bé an enthusiastic scholar of that subject.. It is alwost a’cliche that. ** ".° "
one his never understood a :opic properly un::l.l one has delved 1n:o i: deq)ly in" S
order :o exph:l.n ic. . . -

» .
. _‘\_- s

e But schohrlhip'is no: ‘the only necessary 'Ingredien: of a good lecture, :lt nus:
be ﬁredalso by effort and’ capacit:y to commicar.e so thﬁ"t-he ideas presen:edwﬂ.l
tudents' thinld.ng and act:l.v:lty. Lol . . g

: _eve tha: ‘the standard ofiec:uring}fas ggﬁ‘etally :l.uprpvedover:helu: LT
forty ‘years. due in part, no doubt, to the efforts of-centres 1ife. T.E.R.C., bu: e
‘the status of. leccuring (compared to research) has remained low. ~So:long as.

universicy mcﬁinz achievencnta remain unrecogn:l.sed by.promotion comit:ees - .
brushed ‘aside because théy cannot be weighed or. counted like research: papers — there ol
will be-scant incentive to.bécome.a real 'leccurer' and :ea.ching u;f.ll Temdini- :;he .
ﬁereua ‘of university activities. : . o

t
K
:

,':Barrert-,l E.M.- ana Prokhovnik s.3. (1980) Refleh:ions on. a- Keller Plnn kperimnt -
-1¢s esgegce .and adapubility. ' Journal -df Personalised Inatn:cticu,)l;, 100-10

KeIler E45. (1968) Goobye Teacher. *. Journal of égpl:led Behavioural An.l.‘l_q_, R
Hackenz:le, mz., Grsy 3 and Prokhovnik s.J. {1925) I.arge-croup Leetum; Aa” T o

- Mathematics. . Educational Studiesin ua:hmcics 6, 293-309%-. " .
of: Nev“South ides.

-Prokhovnik, S.J.. (1975) The Keller Plan’ at the. Universi 3
M:nIun Hnthcmtical Society Gazette, 2 !.3-15'
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.& -ability to. .e:.ce:-stna.ﬂe'- who wn.:."h-'.daé‘my,eé gfdum,
will’o th\uspofeducaﬁmd:uea:chu um«:m last -

mm m:::u!y :nhintotlnnmtottbtndiﬂml.ea:chmpmﬂct-'

.mummmdmmmmmmam

L _-'uxtiuymutith noteont:l.mdtopmdicuom b-od.olalyonscholntic

2l mm.semm.mmmmmm cq:;sr.tono{md.aty ;

~ ] . ':mimm!cu,mm”uofmuwmq.cmm
. : . -.:mninvic:oria ttthatti-c >

5; Egntiil. - stmmproaedingsoqmntianyfnmfuutiuaeconduy

o _ educationintlnpreviom_”ar .
'4.;uo5£n_a' ntial. stmamwmmmcmﬁénfm"éue schoonng-mtha'_

) puvionsyear. ;
- . ")
5.' ﬁarlz hmn > students who were grantedentry und’b: spec:lal conditions as
: theyhadwteomlmdafuusecondatyedmdon. L e

6. mumlmm Studentsvhohu!md:.mctlyfrontulltile

T __mnauyedxa:ionandvhohaafuudnwmm-s'

.- . v -

- 7. 'cnem C*Z»Mvho,aow:dingtothairmpbwontqudm

. hadmdathadedsiontopu::mtbcouruinvhicht&?m
-then enrolling within the month preceding enrolment, i.e. stulents ’

’@’ . vhovouldappeartohavehaﬂtlnueabctozsmte_imw
,thai: course of stuly of' @11 entering £s. .
3 e

- ] hagrmlydismpmtmtha:oftheitﬁmdniccpfstnﬂya
) . “1isted on their vict:orian Univezsities Acceptanee ca-iﬂ:oo '
m applicati.on . e 5

o inanenvixomentinvlﬂ.chmnhaveheenconside:ablyundor—

»

Clearly, tln nbuvn are not: exclu-ive caf.ago:ia. novave:, ﬁoz t:ln sahe of'thb '

si:ndy they were dqalt with’ as discrete subgroupu. ,

e Five yea:s aﬁse:enzolnmmgradmionmeof this\cohort: was S54s. The

papetdiscussecthe comparative signiﬁcanceotthisﬁgmeand]oobattb .
graduation rates of the nine categories. If the average chance of successfol -
, completion of a coursé *of study is taken as. 54% (i..o.‘tha gradun:i.on zmwﬁor the .
mum)muwmvbemqmmm,ascpm,vbmm
vhovex'énonseqmntial andvhonremlyl;.tthadabettarthmmag&chm

Y

W

. 8. "Groudj.screpanq sendentsvhosemntualﬁurseofenro]mtmjulwdto,~

_'9.._'@#.' It isaceep:pdthatt!z graduationzmofmnuofsmmt
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'-.f&aayfanmmhmmgher“mm 197 132 pp., £6.60.
< Personality and Academis Perforince. ‘Roger Holder and Jan&Wankowsh.Guildfotd.
Souetyforkeaearghmtoﬂighermnmhon.lsso 103pp.,£860_ :
Helping Students to Leern at University. x}'amaammanumkwmsh.nm,
:5,~_-:sgxnarodag.1981,179pp..’£650 C ‘

TS ,q -

. th lmivers:.ty students suggegt tha.t' ity of stu-
dents make np:.d‘tnns:.t:.ons to succes$ful . tert:ary study with little’dr no. difficulty.
.-Bstablished stiidy competence, . superior scholasti; ability, temperamental pred.i.sposﬁm
fanily ﬁlpport, -subject content, znd assistance by: way. of .effective lecturing and tutor
mz appur to be; so-e gt’ the. factors contributing 0. the suocess-\-. "For-many others-.

developent otehgpmpnate

with .other interests, fixation

' .personality predisposition,
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lications Resheim and Wankowski’s Helping Students:to Learn at Univer-
. n publication) most -consistently strives to provide for tertiary - .
‘ .#’basis forunderstanding students, for becoming aware what factors condition
the:Teafning process and for optimising their own performance as_ facilitators of ‘learn-
ﬁ:@" Rasheim, on the basis of h:.s;xpenenceas&tertmteacher in. Norway: S
‘observations made there and in England, poses ‘questions and offers opinions especially -
- for the. teacher:. -suggestions sbout:good teaching practices; - observations on the char- . -

" _acteristics-of teachers as well as those of students, and on the poverty. of psychologi-

" “cal tests as predictors-of performance. He prg Zan iTlustration of simple ways in- - -

.. "fical studies carried .out in Birmingham relatigg students’ success and failure. to. - .~

)

.w thatforso-e sgude_:lfts__;he "spark of awareness of imner strength™. (p. leQ)‘becqns.-g

" —wiich.lecturers who are interested in thei s_tgdeﬁtﬂ:dcrelopent!éand who commmicate .. . °

. *.encourigement which students receive- from their teachers "become[s], 'i:pe;_'_ceptibly',""ibe.a C
" ‘currency of emotional:security”-{p.. 52) and a foundation for- academic competence. | LIRS

this fact “”‘mblé ME'TWTW{ $sessing “theix: - ~and-examining. - -
activities, produce™ student performange-and perhaps-: Ansight: imto-apd-. -
- improvement in their own performance. - The roach of Wankowski, the major contribu- - '~

--toF,:is much influenced by his experiemce as ‘an educational psychologist and by statis- - . =~

" ‘earlier school performance and to their ‘performances’ in Aintervim~-mdt-on=que'stio_n;. L
naires, including the Eysenck:Personality Igggntm.__-..;m;lmkoﬁski, a basic premise is°

- that teaching and.learning constitute:a continuous sdgal‘jin‘téractiop'_betm'hdivi-‘ .

. duals" (p.:151), in fact, am ‘inter-reactiom,'a. relationship of mutuality wilich:is - ~-

" directed towards.academic, emotional, .social and economic goals of teachers,. as well as:.

Jearners. . In“the- secondary--school setting, students reward their teachers,iwhile -

. the tertiary setting this mutuality of interest-and support is So.greatly .attenuated-
“The formerly-enchanted person, who<is ‘now being challenged to-become .

gxtinguished.”

" . ‘independent learner, ‘§nistead may become disenchanted, bored, angry, ‘depressed;’ experien-

"¢ing a- sudden "d!a.,s‘:t:mt:':.mxity&:of..l.carn:'m'gL competence.. Naturally, Teactions to -the tran<’ = -
sition are as varied as individuals, but studies using the. Eysenck Personality .Inventory - -

. tend to show that educationally tractable people. (G.G. Stern's term) score highly'on - - * -

both the factors of stability and introversiom while academic vu_lnezabili_ty:tmds to. . ..

"~ “accompany 'a combination of high extraversion and neuroticism scores. " This is in fact .

A .

N (p. 80). .

.' cators of academic ability, ‘whereas "Ne just don't know what kind of temperaments make e

" forty tertiary studemts in the interests of ephancing their perception of their own

a conclusion which is_cautiously expressed in Holderrand Wankowski's Personality and .
Academic Performances" "The formalized intellectusfaCtivity, sxch.as‘T%_'ten K oarish .
in the sixth form-and at the university, favours definitely, and not surprisihigly, the
sensitive, cuiet;*Fetiring, meticulous and syst sticiisocially coercible and hence ,

. relatively easily self-coerced and reliable intrbysets.’ (p. 73). - These authors point ’
out, however, that this statement is based upon the use of examination results as indi-
for the most enterprising researchers or for the most stimulating university téachers.” .?
. : . . - R = T T

- Sy DN . . B

-Personality and. Academic Performance presents detailed results of the extemsive
_ studies carryed cut-at the University o Birmingham to explore relationships between
results gained by, students taking the Eysenck Personality Inventory, GCE "A" Lgvel ., ,
examinations and university examinations. About ome third of the monogragh is.occupied
by- a histoxical "introduction by Desmond FurneBiix, himself an.experienced investigator in
the same area. ; An Appendix presents a case fo gstablishing experimental study assis- ?
tance. centres:in universities. Among the many detailed findings is. the.viey "that . °
students? .

RULLIRS

joourSes. with 2 "theoretical®’ bias tend to be introverted, those in the more
11¥ biased courses tend to be extraverted and stable, whilst those in the - -~ '«

" . 'practitally’:bias . : )
'gl}cpwcl:fenfed' courses tend to be neurotic and extraverted.” (p. 74). *.There are
also indicaty

fcatjons of areas in which:sex, social class, and type of secondary school . ’ 3
attended hdve implications for survival at the tertiary level. . . o .

. " - Gibbs' Teaching StudentsGto Learn, a Student-Centred Agmg;ch,pz_‘e'se'ms;a series of -
‘six exercises,. eachsof an hour's tion, which can be with groups of up,to about. K
study performance and their understanding of the nature of their learning tasks. 'The

. exercises”encourage participants to become involved in, and to take responsibility for, -

" a process of improvement. “The writercinvites readers to adapt and ¢gtend the exercises -
as.they consider mecessary. The exercises focus upon: study process rather than o= -

. tent; and their streagth ‘derives from.the products of group process as well as ffom-
structure. and content supplied by the group leader. - The exercisesihave been widely. -
used 'and _apparently well re ved. - ‘They are designed to encourzge" student‘;cen:red'.»'i e

. . > - L. ; - : . - .

. 2 *
..‘_, X ';

1]
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w‘ e lhereas eacb of the foregomg publ:.catzons po x-P -degree
THillsv Study ' Courses and Counselling: Problems & Possibilities ., which has been Tex
- viewed in a .Tecent volume of HERDSA News (Narshan 1979) and : is bnefly revieuei
-Helping Students to Learn at. University: (pp. 115-156) ;" s ‘1ess s0. 5 It is< cat:
'."_-. .- the present level of.progress in relation to study courses®and counsellmg X
. greater part of the monograph is takenupuith "th:.s:.showlantrymg_to do it™
-articles written by capable and ‘well-informed’ practitioners.who-describe: their‘stu&y
_ skills workshops or counselling methods.  ':We can-all.-learn from someone el
T Hills* pnbl:.catm, though it lacks thrust.as’a refe;‘ence for Mall. eic}ei’s.in h:tgher
agd’,_.futgher ‘education"-(p.. 3). may. inspire readers to-further develop: WebiT ovn theories
and- ' “The, obv:.ous scarcity- of“ sophistica;ed evaluauve studies of lem'uing

T > sycholog:.es vduch the wnters St these four. publg,eations have:fou:yl :

be most useful in working with tertiaxy ,studem&s“are ‘those nh:.ch e-phas:.ze the' import-

.. ance  of the person, for example;. those of Rogers; Erikson, and Kelly.x They therefore

‘naturally give much ‘consideration.to the individuals.who, as tertimry students, a:l.'er

the process of becoming _in t learners. .. For tHe same reasom individual and -~ " .

‘_/?all-group counseliing Feceiv, mch attent:.on’.'.\ JAf phenonmologcal« andghmnzst:.c ‘ '
S;

ychologies avoid the limitations-of. classical ‘learning: theones, ‘their chsadvantage is
that they tend to provide general rather than spec:.f:.c guides for- action.: G:.bbs, “for.

example md:.cates thzt he bases h:.s approach upon ‘sets’ of bel&efs p '87)'

s,

. Bat \dule the adv:.ce of study manuals’ based upoﬁ.laboratory psychology :ls unhkel
“‘to be helpful ‘toall students, for all sub;ects, underyall conditions; of teaching’ and’,
learning, broader approaches can be adapted to-the myriad differences’ ‘of human persona_-
licy and circumstance. <t is"a strength of these approacﬁes that. they"mcom'age ter-~:
. tiary lecturers and bthers to take account -of-théj Acteristics ofieach™individual
. student, including students" purposes in. Iearning % ._S_wch-‘s'pgroache# ﬁso.hzve patenmlﬁ
for adaptauon within a \ude range of acadeizi?: dix;plhes, in s!uz;g coa
‘earlier study methods wmals. " Additiqnally, the’  “broader; approaches G-
. vide; more powe_rﬂu :bases €T the enhancement of.interaction :between tdach :
tifigble, Howéver, to .forsake the sn:dy,.sk;l;s’&atechisgm 2 more’ ﬁsion

cational -development which had -been; ;subjected £5 no more. than Yudimen-'
.\@pinions of ‘the prav ‘d£ learnmgrgsmanee- and expressed ‘con
| sumer’ samsfacnon are ‘mot enough. e

o Learning Skius- A Rev:.ew of Needs. and Serv:.ces to Um.versity Students by Fredenek“
et al, is 4 report on a project. carried out within the Universityrof Melbourne. Hap-
p:.ly, though it-was_intended in the first place for presenfatuon within the Dm.vers:.ty
.j. - of Melbourne,*if.was, decided to make it more widely" avaizable. . ‘I ‘a two-year. leaming
«.skills:project.a. research’ study was’ eodune&:lg.th ait:exfended ‘service. del:.very.- Y S
learning skills coansellcr, in’collaboration-with:the Centre for the Study'of Higher '

~ Education, proyided. individual and group assistance.to- su;d_e_nts and & consultancy:and
'vorksbops for. staff, -and. developed resource mtedd’s_ Studies ‘of the experiences “and,

- attitudes of students and staff were also. earried% “The writers ‘claim: that: the

; ekercise conf tbe value .of the "whole person” -approach in which students -ave- -
; -'btoad range of relevant learn:l.ng sk:.us ratber tha'n to i-prov :
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. Basic té the research is-a viewpoint which bas mich in ‘common with'those of the -
. . four preceding publications. _In addition to the value of its-contents and the outreach
. qctivitigs it #rec'g:ds-,' ‘the report_-:,igself., '__;ccnst_:i._t,utes'a~ very 'good '_mle of an instru- -

.| Clanchy and Ballardrs Essay Writing for Students is, by . a j
craft -of essay writing for: tertiary. stu s in Arts (Humanitids) and Social """
ences students”. Its treatment of the elements of essay writ

j¥s explanations and advige. thoughtful. _The write DI

. writimg. * - A S A
.~ Esssy Writing for Students will be popular both for its acceptability:améng Sto-i.. ...
- 'dents * 'ﬁﬁg in mind Gibbs' statement in Teachin Students to Learn, "I-believe that
quite often students do not follow advice sinp,ly;ﬁse, what _is suggested sounds
. unsppealing” (p.. 69) =~ and for the quality of its content. = " i

J iy LS i i ST ST
] In all of these publications is evidence ‘of ‘close acquaintance with the study -~ @ _ -
. problems encolintered bygtdrtiary students. ¢ If professional activity in this area still- =
iddtién Serudges -of procedures which are currently. recommended -or being | -

,?%gg_e;theless offer insightful comment and suggestions com- -
Y v naly pSychological and social factors which bear upon the perform-
- _ance of students and their teachers. For ‘their messages to be of optilal effective- L
-~ ness, however, there Temain twy; important allied areas in which advaricgs: are needed.. -’

_In the first place, methods of -selection for emtry to tertiary study are at present no

‘more than moderately successful, despite some decades of attempts to improve them. -

Secondly, there is scope for emormous-improvement in the ‘teaching component of the -

teaching-learning relationship, and for change in a reward system which perpetnates this

deficiency. ., - o ’ : o - e
- Too oftem, books which have the potenmtial to bri.é‘ about incremental changes in the

quality of tertiary teaching are read only by the converted. “Again, their poténtial is

- generally opposed by the strongly established reward system. It.is therefore of pro- ~
found importance that change be made in the reward system. ' In Australia a working -
party of the Australian Vice-Chancellors' Committee has recently made recommendations -
which, if accepted, could lead to changes: which could enormously facilitate the |learn-: -
ing-teaching, process while bringing to tertiary educafion the improvements in st LI
development which so many institutions have: lacked (AV-CC Working Party, 1981). If its
recommendationis are widely adopted.by Alistralian universities the publy itions here ..
teyiewed (in company with many others of similar intent) will hopefuligegn ome well

sn and used as stepping-off points by -increasing numbers of terti teachers. ~ That

is -long overdue. . R S . _ IR

. o o
T < . . °, » . .
) . b . . i
Al Se o ’ . . : . - .
1l : . Syt L S .
‘ : REFERENCES
. R .. . . N

'3.‘;;#, prra: Australian Vice- . -
X W - '

- AVZCC Working Party (1981) Academic Staff Devel
Bmsell ing: Problems and Po_ssibiljé_ -

" Chancellors' Committee.

.Marshall, L. (1979) Review .of Study Courses and'

ties. HERDSA News, 1(iii) 7-8. e . . :
o ' ' o ’ University of Queensland




. Onthenenoccasion thatyouaremilibmy',';go " the “section’ dealing ‘wi

o teachinz’and notice the shift over the last decadei'froa’-dtle's-eontainin’g’-ﬂiév‘io}a

© ... .tteaching? to- ‘those that' Focus’ outhelearning ‘process. : -This. change “in focus. 6£ -books.

7. - written for-:those tecclung in higher ediication reflécts a’ grecter mderstandﬁxgoftl{e’
‘ tachmz/learnmg procdss in that it .places the ‘student - centre.staze eT. - :

"teacher. Havinzrecogm.sedthe znportance of the studént, one has ¥ak

leads’ evemally to. the acccptance the mdivxdual needs of students"

QL

The elphasi.s in our tert:.ary m‘stitutions on mass. education zgnores,the cept..of Y

mdindual differmces, -and it has’ been only relatively recently that the’ individualised

- learning movement has_ariseén aggin. I say- *again® because- the cancopt of students;
“"working alone and- becmng"mdependenﬂ leamers-'v is not nev“ S

K:.ners and Renn:.e in’ theu' book “The. Tnumpﬁ of the Dalton: Plan, ’ "
that studenzs worlung by thenselves was a procedure followed in-the old: Pa:nsb Schoo!ag_ :
of d. . It is interesting note .that the authdrs-sew, as ‘a conSequence of this
those ob;ectng:’s wlu today we see as desu‘able ou‘tcoues of tertxary

P - -

tio:_x. .

Nor is it. an mrhkely con;e
. . its own sake, so much’
S _Engl:.sb had"its _Toots in

- »zad re-e-ber the longest. (pp 4748)

A concep‘t arisinz frou these ea.rlier unt:.ngs is'that in-talking-ab

such as ’indepeudent learning, we _are ‘discussing vehicles’ for ‘the "eurrical g
‘question we do not tackle’ is. whether. the studen .- 'uental food' transported by’

e 'velu.cle' satisfies the students' needs o e :

1 t Study;, by Percy and Ransden 'describes how. the 'vehicie

~independen
study - within a. typical tertiary" institution, ‘not’inténded’ either by: design
,.,ot thlosophy t cater ‘for individual differences.. . ‘I’ found this the most '
. of. the’, books. .’ 1t is practical and h:.ghlights nany ‘of the: problems .which arise
‘when " cing imovatzon, particnlarly if such u.nwation calls for mote of ‘aisocio-

Jogieal change than a cm:'ricula one.
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LA _ : ‘is the feeling ¢ 'i_s«ﬂatiohr_t'hat-'unxﬂstide‘nt:;‘experiqncé;ihen
- working“in such_programses. . *A view expressed in‘all -discussions was that students "
"‘were.experiencing & sense:of isolation and unsuremess. becausé theit work did not. relate

PR N SR L)

X0 importance ‘of this is picked up by -Jane ‘Routhin Postscri
- that'a surprising number of -difficulties'. were overcome by the ]
. groaps'. SEeL L LT T el S e B

©..%  Measuring the.success of ‘such programmes is never easy. - ecent - 1
*l—{lms—snums._tm_'mtil_recenny,_studzes__gf teaching. methods. were-baséd ofi-a-two-
| -pirt paradigs and consisted of .measuring the effect on perfdrmance. of variatioms in =
* 7 instruction’(p: 230)... .He goes on' to trace the developing complexity. of ithe teaching/-

earning paradige.to the stage where the interactive nature; of the process:is recognised .
eraction between student/teacher, process and content... “In-_such:a ‘para-

e ‘emotions-is seen as,providing imporrant input into.the teaching/: - . .

T

" in terms of int

- ;, in his. book Emctions and Adult Les -focuses on;what,’
- & rather neglected area. ~ In his opening _ ,- himself:atutor in av’
' Polytechnic, illustrates how what we:say can trigger off some kind of feeling.- “The- . .
" case studies he presents illustrate how such ‘emotions not only hinder teaching but block. .
' learning. - As More admits, the topic- is a *hobby horse’ and, ‘unfortunately; he does-: -
oversell. If is interesting that, while the content of: the book shows an understanding
of the tole played by the -emotions, his'style of commmication is repetitive. and,-hence,
csuses adverse emotional regponses. - It is obvious ‘from what he ‘says that such res<"""
are felt by his.colleagues.in the staffroom, who_he feels have rejected him.

.. ThYs'is a pity as 1 feel that what he has T5say is worth listeming:to.. . .-’ .

) “The first tr bogks, .with their’ 1e and :straightfqrn;d'stjlé;:y&g"clearu o
" written for the lay educationalists - that is the majority of weachers in our tertiary. . .
- institutions. This clarity of aim was lacking in the third book, Developing -Studenit =
* . Automowy, edited by David Boud.” T . Tl M ULTo L T
: - Autéiomy in leatning.is a chdllenge for both student and teacher. . Students’
.'to learn to set their own-goals,;think for themsélves,. and to control their own: Tearning. . - .
7 Teachers, on the other hand; have to change.their ‘style, to recognise that ‘the studept’s .-
.state is not one-of *immocence’ nor is the student # 'passive receptacle’. -.While this
- book may be dealing ‘with 2" 'new. assumptién about the purpose of education' (p. 8), the .
" writers” (teachers):havefailéd to change their ‘style.to meet this challenge. ' As-a =™ -
yeader (learmer);-I:-found-that ;5 I had an interest in the topig, ‘the-book failed tg..:..:-
focus my attentivh om the reat obiRctiva*dE the book. The firsk chapter, 'Toward X
. Student: Responsibility For-Learning®,as, for me, a rather tedious academic exercise. .
By the use Of a liberal-mmber of qudt#tions, the author tries to 'sell’ the idea of the :
-need for student autonomy,:but" 1acks -the conviction which is so evident 'in More'’s:
. “book. e L T . . o - . : . .. :

R

’

- | “intebdéd to.deal with 'The Issues', but what are these .
- issiues? - Having read thix'Part,-l was still not at all clearzps to.what they were. It

Part 1.of thé book’
.took. the_Percyfand.'Ranst_!en‘-'b&Ié,:&’:ﬁﬁng them alive: the important issue of social - - §

~ factors; the~frustratiéns'_,e§j:_‘9?fi;§ééd;-‘byf-’1eécher9 and students alike in learning to .
;- handle “these-new skills;:: the “coniservatisn of academics. and.'students; = and the political
climate. of. the, institution that is seldom condugive ‘to the introdtiction of radical
Chmseyf' ’ . ) ’ ’ " "I:\A‘." - ) . T . -‘_'.-1..--‘_ " " -"" . -
: * The case studies presented.in Part 2 re more informative, ‘and would be useful for .~ .

. _the lecturerfor'tu_;or interested in using these procedures. “ However, it was the . '
. *putting into Practice' chapter by-Cornwall that 1 felt made some effort to guide those -
teachers interested. in prosoting independent learning. 1 would-recommend this chapter =

for ‘would-be innovators. =~ - ) . . T R

.. These three books had one theme in comeon: the importan& of, meeting student needs.
More's book on'the emotions gives a basis for this theme, and the other two books com- ~ -
" sider the vehicle for achieving autonomy in learning. . o to C
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O },amryinto'u ptofession. 1)0 these: qzuufiu?:ions and ptofessions hue neods uhi.dr-lst
- . be eonsidemd in providing an- ednation for. tba student?

e llelwedta.ﬂus is-yseoondconcm Thesebookslmreurittcntt'l
L ,_"veh.icle' Ihidl we b_el:lcve qtn help us’ : L

Ki-ins co andnmi.e B (1932) ‘l‘he'rrim!phofthenutJn Plan.‘ Ivorlli
andlatson. : :

Ih:lte, R.T.. Al
... Journal of

» 25, 3:

224-257.
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wbooks'hem lished ‘then or,'mch ‘Bore: likely,
nffer’earnchur opguo:umiues ‘for. agreeably. pros 4

t to-be about ':Ba-nely encountered .despite the
outputofthgmrl&"kpres;es Inqﬁéﬁ:togakeanimct

CAS mdentslreanbemg-xchinﬂuenoedbyn.cerard!lones' The Idiot =, %
eicher.: Afterthutyyetrsthishasnovbeenreprintedbythekemma Russell: Pes

. le continue to rely heavzly upon -Iectuz-es despitc Dr. Johnson's; i
" the -invention of the. printing press. rendered them wmecessary, It may.be: :

. ing 'is ome of ‘the.pathologies associated with’ ne-bersb:.p of the acadewic’ profes

. 'rhere is some support forthz.snew tobefound m the‘EncyclogdnofAberrations

2. as’in statesofnervousness ormmn. v

N 1

N In pursm.t of informtion on lectm:ing 1 consulted
 Encyclopedis’of Higher. Education, edited by A.S.. xnaures‘fﬁzossey-sass 373)- only:
-* discover that the term'did mot eyen-rate an entry in the index.. . The’forthcoming:

- International Encyclopedia’ of Educationc. Reséarch and’ Studies, edited by Ts: Hnself“and

. T.N. Postigthwaite and to be published.by Pergamon Z:cs, 1S, not even to. 'include S

seCt;wn ‘devoted solely to higher education. - iR

“section which is concemed with echxcatxonal teclmologr

even talkmg to othu: people is to be-converted into.a techtﬁlogy.

: ‘_._ 'rhe Intetnst;onal Dictionag' of Edueatmn, oo-piled byﬁ. Tmy Page .2

m(xomhao lsm,definesalecuneasa"l‘oa_chiu

pnrticipation -in-learning, and experience' passive rather than: sctivg earn:mg'
wourd be‘hn'd to beat), spart, ,Erom., so-e‘redu_ndancy -but ‘the ‘compilers: go.on:to excel
theiraCcotmt of. pmter one’ of the ‘most abused words..of: recent.




:uzg of 'Mistms of H&’bod waever, I was :.nstructed to. -
‘surpnsmgly, there was nocntry under 'Sex:.sn MU

Those. whose favour : t.:.le md:mg is- the 1ist, of the Calnan of lhmt:mgdnnshﬁ'h—

. 'will be doh.ghted with ; in's. kable Nimes of Real. People .(Harvester. Press,- :
-.1978). s a treasire.trove %or rﬂiose Tesearchers who publish. their findings. tﬁder

* bogus mesf who could hope t8 ‘invent Charles. ‘Adolphé Faux-Pas Bidet, Thusnelds . .\
-~Neusb1ckle and Eucalyptus Yoho?. . Evidence ﬁa t ‘the book is being ‘widely stulted my

. be: Seen in the recent pubncanon of '"Thé.e tional. Jjmplications of varigtions in
“electrodermal responsivity among’ Alaskan clcrgymen policemen and h:.gh school princz- 2
pals" by Gaston,J. Feebleg .t : % )

.
s
- - .
~
b .
‘e
. . -
.
- >
: P - n
- .. : Ao
. - JEE ? .
v P SR ‘
. T e -
: x 1@ !
- - ." . .
3o
- : ; ’ P ¢ -
2. ' -
" .
Bl - -
.* ™ .
. v o - ~or
R4 -
v o
- S - ) - .
Kt «

r - -~
’ EN . . -
. ‘- . - -
s a . : - - -
Ead -
K L i -

. K
'
E ~ .
N .
W , ‘. : =
£ i
° N
I - ) ‘. ,ﬁ‘,. .
-~ .

O

ERIC

Aruitoxt provided by Eic:



Volimes'1 'and 2 are out of print
Volmine 5 (1982) will be publiahdd Iste 1982.
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shomﬂﬂ senftotheedxtor,' /- T POuB : '
Threg\cﬁax ‘photocopies shogld beksen ; and authorshould_m"imn

]oumal The’ authorsofpapers _wlnch are a.cceﬁbed:for pubh tion will be mgt_nre& to.
preparé the final-copy mmmerareadyformat. details of this will be'sent upon acéeg
fIt will: be assumed thsti"' blmtted papers_have not been pubhshed.
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