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The education of giited and talented students is a vital and growing national
concern. Our belief in the right of all individuals to a full and meaningful educa-
tion has joined with our conviction that we must develop all of the talents of our
people if we are 1o grow and prosper as a nation. These separate and compelling
aims have focused our attention on the education of the gifted and talented.

Our nation has learned a valuable lesson from providing for chiidren witn
special needs. It has been shown that students with varying capacities and dif-
ferent opportunities in life require an education which considers their needs as
individuals. It can not be assumed that children enter and proceed through school
with equal case. We have learned that the traditional curriculum must be altered
.0 accommodate differences among children. As this is true for children who
struggle with the regular carriculum it is also true of those who quickly surpass it.
All students must be given the chance to perform at their best, whatever that level
may be.

Our nation's future depends on the capacity of our people. Recent events have
taught us this simple truth. The failure of a substanual number of children to
develop to their fullest must weigh heavily on our national conscience. Pasteur
once said that **Chance favers the prepared mind."" Our responsibility as a soci-
ety is to provide the foundation upon which the next **chance’ technological,
seientific, artistic and humanitarian breakthroughs may occur. We must develop
an cducational svstem which values individual students and simultaneously
develops the natural abilities of our peenle.

The public schools taroughout the nation are taking on this challenge by ad-
dressing the needs of gitted and talented students. Their extraordinary capacity to
learn, to think, and to perform must sct the standards by which the school pro-
gram is altered. We need not debate what is distinct or unique about programs for
the gifted and talented as opposed 1o other programs. Rather we acknowledge
that the important distinction is in how these scudents react to advanced matenals
and conceptual complexity in a special way which sets them apart from other
children. This is a question of emphasis rather than of kind, and therefore sug-
gests four major requirements for their educational program:

Gifted and talented students nust be able 1o move at their own rate, regardless
of chronological age or grade placement.

Gifted and 1alented students require a diversity of learning experiences, in-
cliuding instructional methods, materials and activities.

Gifted and talented studenis need to be challenged and stimulated in an
environment that allows children of like ability to learn from one another.

Gifted and talented students require guidance in the educational programs, so
that thev mayv undersiand themselves and make best use of their educational

vopportunities.

A variety of models for serving gifted and taiented children have been imple-
mented in schools throughout the nation. Rather than espouse a single prototype,
we believe that there are key elements which must be a part of any program that is
10 be considered of the highest quality. These are:

Broad-Based Planning. This includes teachers, ac- ‘nistrators, school board
m.embers, parents, students, and the community at large. This planning should
always be the 1irst step in establiching a program.

An Established Process for Seeking and Assessing Students. This should be
carried out regularly with a well-trained staff. The process must seek both
demonstrated and potential ability, with special effort made to include students
from all socioeconomic groups. The measures used 10 assess students should be
appropriate for the ability which is being sought.
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Staff Development. This includes general training for all the staff of the
school Specific training should be provided to interested staif to refine their
teaching in order to work more effectively with these students. An effective
and well-trained staft is the most essential element in providing for these
students,

A Defined Program. This should be established and maintained as a natural
part ot the regular school program and should continue from primary through
secondary grades »n a regular and consistent basis.

A Challenging Curriculum. The elementary program should focus on the
development of students as independent learners. This should include thinking
and research skills and wide exposure 10 ditferent areas of study. The second-
ary curriculum should be rigorous in content and approach and grounded in a
far-sighted vision o1 knowledge.

A Variety of Options. These must be available within the reguiar and extra-
curricular program 1o encourage exploration and development of talents.
These include issue seminars, mentorships, advarnced courses, independent
study, resource clubs, acceleration, early entrance, and career internships.

Development of All Facets of the Student’s Growth. This includes the intellec-
tual, physical, social, emotional and ethical. A comprehensive program in-
cludes providing 1or the child's full development as a human being, including
his or her special gift.

The services which encompass these key elements may vary in style and ap-

proach without diminishing their effectiveness as long as they may be judged suc-
cessfully against these requirements. Programs for these students can be justified
only if they offer the highest quality of learning to match the extraordinary
capacity ot these student's minds.
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“THERE WAS A CHILD WENT FORTH”

There was a child went forth every day,

And the first object he look’d upon, that object he became,

And that object became part of him for the day or a certain part of the day,
Or for many years or stretching cycles ol years:

The carly lilacs became pait of this child. ..

And the Third-month lambs and the sow’s pink-faint litter, and the mare’s
foal and the cow’s calf,

And the apple-trees covered with blossoms, and the fruit afterward, and
wood berries, and the commonest weeds by the road. ..

And all the changes of city and country wherever he went.

His own parents, he that had father’d him and she that had conceiv’d him
in her womb and birth’d him,

Thev gave this child more of themselves than that,

They gave him afterward every day, they became part of him. ..

The family usages, the language, the company., the furniture, the yearning
and swelling heart,

Affection that will not be gainsay’d, the sense of what is real,
the thought if after all it should prove unreal,

The doubts of day-time and the doubts of night-time, the curious whether
and how,

Whether that which appears so is so. or is it all flashes and specks?. L.

These became part of that child who went forth every dav, and who now goes,
and will always go torth every day.

Walt Whitman (1819-1892)

Whitman’s theme of a century ago is still a reassuringly familiar one: parents
giving their children the love and life experiences with which the children make
sense of the **flashes and specks” of their own lives. But parents’ search for
the *‘right’" experiences and "‘appropriate’ education for their children has
become more intense. as the pace and pressures of living have increased over the
past hundred vears. Children today are more likely 1o look upon home video
games than third-month lambs, and parents are having to respond to both the ad-
vanced speed and content of the twentieth century in preparing their children to
judge “*what is real’’ in today’s — and tomorrow’s society.

In diszussions of how best 1o undertake the preparation of children for the
future, our society has moved increasingly toward an acceptance of and even a
preference for the education of younger and younger children. Kindergarten is
now ar. accepted part of the educational program in all 50 states, and the number
of preschool and day care programs is growing rapidly in response to broad
economic and social changes.

Coupled with this emphasis on the potential of the yvoung chiid is a growing
concern for .e preschooler who demonstrates exceptional intellectual or creative
promise. This concern is shared by many educators. parents and the general
nublic alike, all of whoin have a stake in the development of our nation’s most
able children.

This monograph i< a direct consequence of the widespread interest in these
voung gifted and talented children. More specifically, it is the result of thousands
of parental requests for assistance made to their State Directors of Programs for
the Gifted, and 10 the national Gifted Child Information Hotline which has been

4 J
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operated for the last two years by the Council of State Directors of Programs for
the Gifted through the National Association of State Boards of Education in
Washington, D.C. Though different in specific content, these requests share the
underlying concern voiced by this Hotline parent: ““I've just read an article about -
gifted children and my preschooler seems 10 {it the description. Help!! What cdo 1
do now?"

The purpose of this monograph is to provide some perspectives for parents on
raising their intellectually and/or creatively gifted preschool child. The content of
the monograph provides information which responds 1o four of the questions
most frequently asked by parents of gifted and talented voung children:

(1) What are the implications of having a “‘gifted and talented’” child?

(2) Should I have my gifted preschooler tested? With what tests? What do the
test results mean?

(3) How can ! find a good preschool for my young gifted child?

(4) What can I do to encourage my young gified child at home?

The provision ¢ this information is a central focus of this monograph, and
cach of the articles individually provides insights related 10 these questions.
However, the articles 1aken as a whole give focus to some broader, equally impor-
tant points:

® First, there are no “‘right’”" answers. An individual's sense of the best
response 1o a situation grows out of many factors such as his or her belicfs,
value system, personal resources and sense of possibilities. Thus, the authors
of these articles present viewpoints only; their primary value is in the ideas
they stimwiate and the discussion they engender.

* Second, there are no *‘perfect’ programs, teachers or family settings. No
day-care center teacher or parent can stimulate, encourage, support and
enhance every child, all the time. There are always compromises and trade-
offs, necessitated by the demands of everyday life. Doing the best we can
may be ar close 1o “*perfect’” as we can get.

® Third, there arc no “‘normal’’ children who could not benefit from the sug-
gestions 1o parents offered in these articles. We cannot (nor would we want
to) make definitive predictions about he future of any child—and
therefore it is incumbent upon us to nurture carefully and lovingly
the potential of and pessibilities for alf children.

* Fourth, there are no *‘experts” more dedicated 1o or informed about a
voung child than his or her parents. Both parents and the *‘experts’ need to
be avare of and respect this knowledge born of love aad experience.

In conclusion, it is hoped that these articles provide both provocative informa-
tion ‘o assist parcnts in the total education of their voung gifted child — and a
reminder of the not-to-be-replaced role of the parents in giving of themselves to
their child, “‘who now goes, and will always go forth every day.”

Roberta M. Felker
Editor
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At a meceting of parents of children beginning a program for gifted pre-
schoolers, one parent turns to another and asks, *“When did you first notice that
your child was different?’’ The other parent responds, **We don't think she’s that
different because we deal with her giftedness only about one-quarter of the time;
the other three-quaiters of the time we're dealing with three-vear-oldness.””

Most articles and books about raising a gifted child have focused on the utique
propertics of gifted children and their need for and right to educational services
“beyond the norm.’” However, it is important not to lose sight of the fact that
gifted children share most characteristics and needs with all other children in our
scciety.

The issues which confront parents of gifted children cannot be considered in a
vacuum. This article examines parenting gifted children within the broader con-
text of parenting in general; it examines educational services for gifted children
within the context of the broader public education system; and it looks at
advocacy for gifted children in the context of child advocacy.

Rather than attempting to provide definitive answers, this article identifies
questions which are likely to be raised when decisions are made affecting gifted
children and when programs and services are designed for these childi en.

1. What is the significance, for parents, of the label *‘gifted’?

2. What kinds of educational services should parents seek for their preschool
gifted child?

3. What rust be considered in choosing a progi~ = that segregates gifted
children vs. choosing a program that integrates gi‘ ind normal children?

4. When parents of gifted children want to advocate 1. better services, what
avenues are open to them and what are the advantages and disadvantages of
different strategies?

Most parents of children identified as gifted suspected their child’s special
abilities long before they -were ‘‘proven’ by formal testing (Ehilich, 1982).
Regardless of the fact that parents are rarely surprised by the formal evidenc-. the
act of labeling a child brings home a variety of issues which parents mus:  on-
front, and questions to which society will demand answers from the paren:

We live in a society in which one of the main tonics of conversation among
parents of young children is ‘‘child comparison.’’ Parents of a young child who is
formally labeled as ‘‘gifted” have probably had plenty of experience fielding
questions, compliments and veiled criticisms ranging from, ‘‘Gee, your child
talks so well for his age!” to *“Why did you push your daughter to walk so
early?”’ Pride in one’s child may be coupled with the reluctance to seem a brag-
gart; the question may arise as to what to say to the parent who points out that his
or her child hasn’t achieved some milestone by the age at which your child has.

Parents of children labeled gifted are also asked, ‘‘Do vou think that there’s
something special that you did, or did it just happen?’’ Parents, and sociely n
general, entertain a variety of theories regarding the origins of “‘giftedness,”’
covering the entire continuum of the *‘naturc vs. nurture’” controversy. Although
most writers on giftedness prefer to consider the heredity vs. the environment
issue an open question, current social attitudes are likely to have a serou. impact
on social policy. For example, as Laycocl: points out:

Social theorists who helieve there are natural dirferences in mentality from the
earliest vears usually propose seeking out these (giftad) children and devcloping
their talents, so that they may better serve society. This is particularly irue
where a complex social order — whether a dictatorship or a democracy — re-
quires highly trained citizens. The stronger the assumption of native gifts, the
earlier the search begins (p. 155).
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In contrast, an environmental theory of gifiedness will be likcly to lead to ex
panded programs of enrichment and intenstfication for all chiidren, particularly
those perceived as not having optimum environments foi cognitive (in*ellectual}
stimulation. Such an orientation is at the basis of such programs as Head Start,
for cxample.

Extreme examples of the environmental positior are found ii: the writing of
David Lewis {1979) and Norton and Doman (1982). Lewis states:

Your baby was born to be brilliant. Whether or not that potential is 10 be
achieved will depend on vou. Recognizing your chitd’s real potential is the first
essential step towards realizing it. Providing the child with the environment
which will allow that promise to grow into the real:ity of superior intellectual,
creative and social abilities is both the challenge and the reward of being a
gifted parent ‘p. 272).

Norton znd Doman, in discussing the program of the Institute for the Achieve-
ment of Human Potential, state:

Given the proper informational, social, nutritiv,nal, and cmotional n urish-

ment (c.g., speaking, understanding, reading, wiiting), most children are ca-
pable of functioning at the level which is called gifted (p. 249).

Differences in specific abilities do exist between children, but our impression is
that these differences are due more to the time and desire which parents have to
apply to the program, rather than to innaie differences between the children
(p. 254).

On the positive side, such arguments suggest a hopeful outlook on the potential
for all children to achieve, and may encourage: parents to enrich the environment
for any child. However, by suggesting that *‘giftedness’ 1s an achieveable goal
for all children. these authors leave no alternative to parents whose children do
not all “‘make it’" to gifted but to consider themscives failures as parents.

Regardless of one’s opinion about the nature/nurture continuum, the reality
for many parents centers around a specific child who has been labeled as
““gifted.” In books and articles about edication for chil¢en with handicaps or
other learning problems, much has been written about the dangers of labcling
children. A ‘abel such as *“‘retarded’ can become a stigma or mark on the child
that prevents evervone. including the child, from appreciating the child’¢ normal
and exceptional qualities and from working to strengthen the below-normal
abilities. A label like “‘disturbed’’ can become a self-fulfilling prophecy when
everyone, includinig the child, expects and excuses disturbed behavior because the
child has been so labeled. i.abels often become barriers to successful social in-
teractions and appropriate educational programs.

Clearly the label ““gifted”” differs frun: Jisability labels in several substantial
ways. To begin with. it is considered a positive label, one which credits cither a
parent’s heredity or child-rearing practices with having created a success. As
such, it is a label many parents are happy and proud to see attached to their child,
in contrast with labels such as ‘‘rerarded,”” **disturbed,”” or ‘‘disebled.”

The word “‘gifted’” is nonetheless a label — a word which holds significant
meaning and implications for the listener. It is important, therefore, to identify
some of the dangers involved in its indiscriminate use, if for no other reason than
to make parents sensitive to the power of language and its potential for affecting
how their child is viewed and treated.

1. Labels lead to over-generalization arid over-simplification.
The use of a sing’e word (*‘gifted’”) 1o describe a child contributes to the
assumpiions and stereotypes which many associate with the term. Parents
must be wary of their own and others” use of *‘gifted™ as the lone descriptor
of their child. Contrast the statement, ‘“Mv child is gifted”” with *“My child
is brown-eved, athletic, friendly, artistic, energetic and cheerful.”” A label

8 .
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fails to communiczie the ;oeny dimensions that make up a person and con-

tricutes to a narrow view of children Pused on @ single feature (such as 1.Q.

SCOTES ).

I.abels can be used as explanations and excuses that prevent us from helping
= child.

tvery child’s day is fiffed with a wide rang- of ac:ivities. The same child
who s dedicatcely stacking blocks one moment wil! be leaping from the cof-
fve table the next, and two minutes later may be telling an elaborate story
aoout an imaginary friend.

!nits best use, a label such as *"gifted’” can be used as a sort of shorthand
war of characterizing come of the things a child is observed to do. However,
hehavieral tabels such as “‘gifted” often take on a separate reality, and
come 03 be seen as explanarions accounting for a -hild's behavior.

For example, a parent may hesitate to intervene when a *‘gifted child™
starts to bully an older brother. **He’s probably doing that because he's so
gifted. . he needs to take the lead.”” Seeing every behavior in which a child
engages as rclated to his or her giftedness, or excusing inappropriate
behavior becaus~ it is *‘caused’” by giftedness, is a mistaken interpretation
of the label and is likely to vad to mistaken child-rearing practices which
focus unnecessarilv on the child's giftedness to the exclusion of other
characteristics.

3. Labels can lead to stereoiypical predictions and expectations.

Another issue wiich parents of a child labeled as gifted must confront is

“*What should I expect from my child?’ Parents are confused about reason-

able short-range expectations and concerned about a child's long-range

future as well. When one's child is labeled as gifted, ='l of the normal
answers to ““What should my x-vear old child be doing aow?"" are called
into yuestion.

In terms of relationships with other people, marturity, handling frustra-
tions, and self-help skills like brushing teeth or bu: ering kread, the parent
of the gifted child may wonder whether to expect the child to perform
according to the child's real (chronological) age, mental age, or some other
factor. **My three-year-old is throwing tantrums just like the three-vear-old
kid across the street — but my kid has a mental age of six years, four

months Should I be worried?"’
For some parents, there may be a fear of *‘pressuring” children into

activities and experiences the child is not ready for. Lewis (1979) states:

[2%]

Parents sometimes say to me: “‘l don't want my child to be especially
gifted, orly happy or well adjusted.”” This makes it sound as if they are
being offered only two alternatives — giftedness or happiness (p. 157).

Either intentionally or without meaning to, parents may direct their
“gpifted™ children according to a set of ideas about ““what gifted children
are like.”” Children labeled as gifted may ther have a relatively small set of
choices presented to them bv their parents and surrounding society.

In general, parents of children labeled as *‘gifted’” must guard against viewing
their children in narrow, one-dimensioral wavs. It is the responsibility of parents
of gifted children to make sure that their children are viewed and treated as
*‘children, first — gifted, second.”” Gifted children have the “‘right’” to be
naughty, to run around on plavgrounds with other children their own age, and to
engage in the full range of childhood activities.
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Probablyv the most pressing practical decision parents of gifted pre-schoolers
face is determining what kind of educational programs they should choose or
create for their child. Within this decision is the hotly-debated issue of whether or
not parenis shoutZ choose a segregated program (one specifically for gifted
childreny it one 1y zvalable.

One of the strongest reasons why parents C
their belief that their child’s nieds will noi be met in the
features common to many schoo!l programs can be identi
education for gifted childien:

mayv choose a LE regated setting is
cal

Llassroom Three

1. A lack of acceptance of individual differences by teachers and staff;

2. Teacher's inability to teach all students well when faced with @ group of
children who have different needs;

3. An atmosphere of competition which emphasizes individual differences,
leading to difficulty for the gifted child in making friends.

These same three factors are often cited as problems in successfully integrating
handicapped and disabled childien. Schools can be criticized for failing 1o deal
with the children on both ends of the spectrum.

In considering the educational alternatives which exist for gifted children, it is
important to discriminate between solutions chosen by po ents because they are
ideal, and sol'vions chosen because there seem 1o be no alternatives. Given a
choice between a regular educational program plagued by some of the weaknesses
described above, and a scgregated program designed specificiily for gifted
chiildren, many will choose the segregated program. The assumptions which
underlie such a decision musi be examined carefully however.

Assuming that regular education is inevitably geared toward *‘the norm,”™
unaceepting of individual differences, and competitive leads to a second assump-
tion that programs for the gitted will 2void these same pitfalls. Both of these
assumptions must be challenged. It is possible for an educational setting to be
designed to meet the needs of @ wide range of children includiy 2 the gifted.
Although there are many conceivable designs, the following cenarios describe
important, minimal features of such a program:

1. Acceptance of individual differences:

\n aceepting attitude would pervade the classroom and would be obvious
srough the teacher’s behavior and the curriculum. Individual differences
recarding race, sex, and ethnic origin as well as differences in educational
abiniy would be dealt with in @ positive and realistic manner. The teachers
and staff wouid know what the school is teaching aff children regarding
their questions abeut individual differences (Why is Bili in @ wheelchair?
How come Sharon reads so much better than evervone else?).

[ 2%

Multi-ievel teaching:
The classroom would be org: mized in such a way that mdividual needs are
met whiie still maintaining a group atmosphere that allows interaction

ameng all dass maabers in both insiructional and intormal activities,
3. An atmosphere of cooperation rather than competition:

Ihe school would avoid emphasizing competitiveness and constant com-
parison among students. Working together, cooperation and sharing, and
helping cach other to learn and to do would be prominently featured. There
would be no star charts on the walls or other graphic demonstrations of who
io hest or worst at some activity. Teachere would eliminate both compara-
tive terminology (““George wrote the best story in the class™) and competi-
tive activitios stei s spelling bees and other contests (Johnson and
Johnson, 1978).

Classrooms characrerized by the features described above are likely to be far
more conducive to providing the educational experiences needed by all children,
mcluding the gifted (Revnolds and Birch, 1977; Dirkes, 1981).

10
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The second assumption must also be challenged, i.c., that all gified programs
automatically avoid the pitfalis described eartier and contain all the positive ele-
ments which parents seck, and that therefore any program for the gifted must be
better than all the available “‘regular’” education programs. Parents must care-
fully investigate programs for the gifted to see if they contain the elements
parents consider to be most importart. The iabel of *‘gifted” on an educational
program docs not guarantee its suitability for one’s chiid.

tven if one is able to locate an *‘ideal’”” program for the gifted at the elemen-
tary level, many of these programs are designed to provide only /imired services—
one hour a day or three times a week. Therefore, it is still important 10 look at the
overall cducational program which includes the gifted component. If gifted
students wilt be spending a significant amount of time within the regular class-
rocm, it is important to consider the quality of education being offered to all
students within that classroom. Treffinger (1982) notes:

Ve are becoming less concerned with selecting a small, special group or an
arbitrary percentage of gifted siudents and becoming more concerned with pro-
viding many options to maintain challenging opportunities for a diverse group
of students. Gifted education is becoming more and more concerned with
meeting students’ needs and less concerned with developing a rationale for
selecting or excluding students from various programs or activities (p. 268).

In the area of preschocl gifted education in particular, we often find that the
goals of a quality gifted preschool program are very similar to the goals of any
quality preschool program. The Developmenial Psychology Laboratory
Praschool at the University of Washington operated under the following zeneral
principles:

(1) children have a natural desire 1o learn, which is maximized when new ex-
periences are optimally matched with the individual child’s previous ex-
paiences and existing fevel of understanding; (2) although young children can
learn by quietly watching and listening, many ideas are best lecarned when
childien have opportunitics for active involvement — for touching, talking,
and testing on their cwn; (3) a child’s performing a particular behavior is af-
fected by the intrinsic consequences, and behavioral models of teachers and
other students; and (4) children learn from each other — they learn skills by
observing each other, and they comn:unicate information 1o one another (Klein

and Lvon, 1982, p. 289).

It would be difficult for any reader familiar with preschool education to regard
those goals as unique to a program for gifted children and different from the
woals of a quality prescheol program. This can only be said, however, about
quality preschool programs — those which meet the :;eeds of voung children,
regardless of whether these children have been labeled as ‘‘gifted.”

Bevond meeting the day-to-day educational needs of one’s own child, it may be
difficuit for some parents of gifted children to see the importance of their concern
for the “‘regular™ education program. A case can be made for this concern on
three levels.

1. Parents of gifted students are still part of the general community of parents,
with whom they share numerous other concerns—such as safe neighbor-
hoods and playgrounds. Isolation which is interpreted as ‘‘those parents
only care about the gifted program -— they don’t care about the rest of the
school” is likely 1o stand in the way of successful cooperation in solving
other educational and social problers.

Much is communicated to our children by the actions we take on their
behalf. Gifted children are likely to be keenly aware of questions and con-
troversies surrounding their education. A concern for civic responsibility
ana for the lives of others can be communicated to children through parent

to
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involvement in broad-based act.vity directed toward imiproving the educa-
ten of all children.

Socicty ultimately pays the cost ot educational systems which fail: crime,
unemployment and apathy are social ilis which affect all ot s, A conce: ..
tor improving the general education system (as weli as programs for the
gifted) can be seen z$ a moral obligation,

‘a3

In an article entitled, **The Alpha Children: California’s Brave New World for
the Gifted,” Weiter (1978) describes a rrogram in which the gificd are provided
with rich, varied, creative learning activities in view of, but excluding, all the
other children. In this program, the gifted children build gingerbread houses,
nmake movies, publich a newspaper, take trips, build rockets and produce plays
while their peers fill out endless dittos and worksheets. Although this may repre-
went an extreme cxample, the issue is an extremely serious one. Fenstermacher
(1982\ writes in response to a collection of articles on educating gified learners
that:

Nany of the authors in this collection argue for special instructional treatment
of the gifted, particularly the provision of freedom, encouragement, support,
apenness, humor, and a broad range of challenging materials and resources.
By an unintentional implication, the average and below average learners are
left to tend with the absence or minima presence of these instructional treat-
mients. On what grounds can the pros -ion of special instructional and cur-
ricular treatment to the gifted be defer. «d? Many of the characteristics deter-
mined effective for the gified learner are also quite obviously effective for the
average and below average learner. -2 the gifted to receive these resources
hecause they are more able to profit f- - them? No ¢ne argues this way, as it is
recognized that the average and below. average may also profit greatiy from
these same resources. ..

On the basis of common sense and accumulated experience in the teaching of
children, it seein- - lear enough that many of the curricular and instructional
treatments thought appropriate for the gifted tearner also are deserved by all
other learners (p. 301).

This is not 1o argue simply that all ¢hildren should receive identical treatment;
the uestien is a complex one. Inan article entitied, " he Pursuit of bxcellence 1s
Not Elitism, ™ Olstad (1978) argues that:

There is a difference between providing an equal education for all students and
providing an cqual opportunity 1 - alt students to acquire an education com-
mensurate with their abilities. The @ifted program provides them with oppor-
runities to exercise their potential ihat often would not be possibic if there were
no such school program (p. 188).

This argument is debatable on several grounds. First, a child’s true potential is
never fully known and it is difficult 1o separate potential from performance.
One could argue that @/l children have the poteniial to achieve at a higher level
than their current performance. Second, while providing spccial services 1o the
gifted does not by definition deny these services 1o the non-gifted, Fenstermacher
(1982) argues that the special opportunities provided to the gifted lead 10 a situa-
tion in which ““attention 1o rote, low-order questions, dittoed work sheets, and
texthook exercises becerae appropriate for the less able in the very recognition
that it is inappropriate for the more able” (p. 302).

This debate is not easilv resolved. The Marland Report (1972) makes state-
ments concerning the necessary uniqueness of programs for the gifted, ie., **Is a
good program for the gitied a good program for all children?. .. No. If the pro-
gram were good for all children, it would net be good for the gifted™ (p. 27). In
the same report, a favorable light is cast upon the general applicability of fea-
tures ot gifted programs.
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As educators study and evaluate various arrangements for children with excep-
tonal learning nceds such as the gifted, they learn of their value and mav
emypldey them i other ways. Schools which have used open time for even pri-
mary gifted children to pursue rescarch interesis have founw :hat similar
freedom, at less abstract levels, appeals to other children. Where teachers have
had special preparation, theyv have reported that programs have made them
betier teachers ior all children (p. 104).

Parents must be concerned both with the appropriateness of the education their
gitted child 15 receiving and with the < “fects of the gifted program on the rest of
the schocel. Cifted children will often be a part of the regular program for at Jeast
part {if not most) ¢ f their day and are thus affected by the quality of the program.
Alvo, gifted children are a part of the larger school community and their paients
are al<o part of that community and should share with its other members a con-
cernt for social justice and responsibility.

Another aspect of the segregation/integration guestion is that of friendships
and social adjustment. There are some who argue that segregated programs pro-
duce snobby, elitist children who view themselves as *“better’” than other children
{Gray, 1979). Others argue the reverse, that by being grouped with their true
peers, gifted children are less likely to develop feelings of superiority and elitism
(Marland. 1972).

The social consequences of segregated rrograms will depend to a large extent
on how they are organized, labeled, and described to the chiidren, parents,
teachers and administrators. In the same way that the stigma for handicapped
children of receiving special services depends on the organization, tact, ard se¢nsi-
tvity of the school program, specialized services for gifted children can lead to
their recognition as being different, (**Billy goes to the special room because he’s
working on some things he needs to learn™) or as better, (**Susy gets to go to the
special room because she's one of our smartest students™).

It is alvo important to recognize that gifted children’s attitudes toward their
own abilites and those of other children, and their propensity for comparing
Hiemselves to others alse is shaped by parental attitudes and behavior. A concern
for tabeling and language has become a major focus in the area of education for
the handicapped. Educators and parents have been urged to see handicapped
chilaren as children first, handicapped children second, and 1o talk about a “‘six
vear old boy with a visual impairmenc rather than a **blind bov.”” Equal sensi-
tvity mast apply to education of the gifted. Although perents are clearly more
willinz to publicly Tabel their child as *“gificd’ than as “‘retarded,’” and are less
likely to see the dangers of repeated references to their ““gifted child,” labels of
winitover type can actually stand in the way of certain friendships or can hurt
~onie children’s chance: of being accepted as individuals.

One o1 the major argaments advanced in favor of mainstreaming (integrating
handicapped with typical students) has been the beneficial eftect on achievement
and behavior produced by exposing retarded students to the greater intellectual
stimulation and moie appropriate role models provided by tvpical students. In
contrast, the role of the gifted child as **monitor’” or “‘demonstrator’ is generally
considered to be inappropriate, a violation of the gifted student’s right to an edu-
cation and to healthy social interaction with classmates. Cushenberry and Howell
(1974) write:

This is a dubious practice in which the bright child is used to assist other stu-

dents with guestions or difficulties or 1o help the icacher with record keeping

and similar tasks. The voungster is kept busy and other children may profit
from the extra help provided, but it cheats the gifted one from developing his

abilities and interests (p. 48).
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Parents =nd teachers must clearly be sensitive to the abuse of gifted children
when they are used exclusively as assistant teachers or paper graders; from
another perspective, however, one of the goals often cited for gifted children is
the development of leadership skills and social responsibility (Ehrlick, 1982: Sisk,

19825, Non-exploitive use of gifted children as occasional peer reters or as par-

learning groups can be seen as exciing possibilities for

aratiye
Taus <

ticipants in cooperd
developing such leadership.

Decisions about placesnent and educational programs for gifted children nsust
take inio account the fact that a gifted three-year-old, despite exceptional skills, is
otill a typical three-year-old in many ways. Parents and schools should consider
wavs of challenging the child's capabilities without neglecting wayy of meeting
the needs of that child that are just like those of all three-year-olds.

»n
<

Like all parents, parents of children identified as gifted war the best for their
children — the most appropriate eduzation. the best preparation for adult life,
the ereatest respect and help for a chiid's particular talents. On local, state
and national levels, organizations such as the American Association for Gifted
Children and the National Association for Gifted Chiidren previde parents with
an opportunity to work together o create services hat meet their children's
necds.

Any parent advocating for the needs of his or her child must make some strate-
vic decisions concerning how narrowly fovused tha effort should be. “*Should |
attempi to make changes which will apply to my child, or should T ry for changes
that will aitect the other children in the class as well? Should I be working tor
changes which will be felt throughout the school district?””

There are advantages and disadvantages 1o both broad and narrow ap-
prodaches. Working for broad changes means confronting systems and their reluc-
rance o change, but provides the advocate with allies who can work together for
chunge with the strength of numbers. Narrow changes sometimes can be effected
casily, even casually—"‘IU's not policy, but we'll make an exception in your
case T —but such casual gains also cu: e reversed or reduced casily and quickly.

Parents banding together in local advecacy organizations for gifted children
jace a similar issue of how broadly to define the goals of their proup. At feast
tiiree levels of objectives can be pursued by such advocacy groups:

i. Effecting changes for gifted children — better identification of the gifted,
the creation of enrichment programs, finding and employing teachers with
special training in working with gifted children, etc.

2. Effecting changes for all children with “special needs™ (gifted, handi-

capped, disadvantaged) improving diagnostic services, increasing fund-

ing for special services and resource teachers, limiting class sizes i all
special programs, cte.

Effecting changes in the guality of education for all children in the school

system — instituting smaller class sizes and flexible, interest-related pro-

gramming, access 1o community resources, teacher training and administra-
tive support to foster individualization for all students, etc.

‘a2

Bevond the general pros and cons of “working large’ and *‘working small”
mentioned above, the tvpes of coalitions and alliances which advocacy groups for
the gitted make will influence their objectives. An organization focusing exclu-
qivelv on services for the gifted can base its advocacy on the particular *‘lack of
fit* which gified children experience in typical classes, on the **wasted resource”
of gifted children going unchallenged, and on the threat of highly desirable
children and families withdrawing to more congenial educational settings. Such

apnroach has the advantage of seeking small, limited changes, advocated for

an appr

by a tightly-knit group of activist parents. The weakness of this approach is

L
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SHAL IS subject to aceusations ot elitism, and is vulnerable in times of budgetary
TS

An approach which advecates tor the gifted v in the context of special edu-
cailon can base ity advocacy on the needs o all children who depart significantly
fromi the norm for which schoois supposedly exist: curricuium inappropriate 0
their ~special needy can be shown to be a stumbling block for these children. Advo-
ciaies for both the gifted and handicapped have demanded that educational ser-
vices tor their children not be based on preconceived notions and stereotypes, but
rather on cach child's individual needs.

Organizations representing disabled children have an exceilent history of suc-
Zess. This offers a distinet advantage to parents of gifted children when they ally
themselves with parents of disabled childen. These organizations have experi-
enced success in setting objectives and mobilizing to meet those objectives, in ad-
ditien to having a good deal of momentum and sophistication in getting laws
enacted and in winning lawsuits.

The disadvantages which some advocates for the gifted find in allving their ef-
forts with organizations advocating for services for handicapped children lie in
their fear that, when it comes time to **divide up the pie,"" the gifted may end up
with the smallest piece. Mitchell (1981b) points out that handicapped <hildren
Have legal and  procedural <afeguards guarantecing their services which
are not necessarily available to gifted children. She also points out that tactics of
confrontation and plaving on societyv's guilt for past abuse, tactics which have
often been successtul in obtaining services for disabled children, are likely to be
of dittle use in advocating for services for gifted children (1981a).

Aubrecht (1981) finds that it is more difficult for organizations representing
gifted end disabled children 1o work together when they must comipete for the
same funds. However, she deseribes how such advocacy vroups have worked
together suceesstullv in North Carolina. Parents of handicaprad children rallied
heivnd gifted education when it was to e excluded from 2 new state budget, even
ceogh this meant that various categories of handicapped children would cach
receive proportionately less o iey. According to Aubrecht:

The rationale behind this decision was simple; working together, proponents of
special educaticn for all exceptional children can do more than proponents for
individual categories of exceprional children can do separately — cspecially if
they must compete with cach other. It the legislature exciuded one catcgory this
timey which category might they exclude the nest time? In the end, gifted
chitdren were added to this budget, and the total amount funded was increased
v omore than tventy-five percent (p. 39).

A third approach, one which advocates change for all children within a school
sosteny, cenld base it effort on principles swwhich huy e been cailed for by Fenster-
macher (1982):

Siosound theory of entidement, which =tates what any learner is entitled t¢ in
the way of curricular and instrucnional resources, soiels on the basis that he or
sheis alearner. Onee the entitlements of any learner are clearly set forth, then,
and onlv than may we begin to entertain justification for additional entitle-
nments for the gifted learner (p. 30D,

“ochoan approach could demiand that cch child within a «chooi system be

doal o ith as a unigue case, a starthing and precious combination of strengths,
pevGaomterests and potential which canror be adequately served in the context of
Jducational awcsblv line. Inoterms o curoiculum, advocacy tor ali children

cie o cek dTowniliny g programming, innovative educational resources, greater
perent volvement in decision-making, and the allocation of enough funding to
pormit educution o tike place i appropriately nurturing and <table environ-

ments.,
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I'here are obvious disaavantages to the pursuit of such an approach as the sole
wvenue o advocacy for gifted children. To gquestion the way in which a Lystem
meets the needs of the main body of children which it is mandated to serve is to
contront simultenecusiy the entire educati om and legidative establishment of a
civen community. The changes bum, called for are at the most besic and far-

it in the educaticnal system is, potentially, being
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a-ked to make changes in wha hc or she does. In the unl:kely circumstances that
rerental pressure for such far-reaching changes s successful, the gifted
preschooler who was the parent’s incentive for working for charge niay be cn

- her wav to high school before the changes begin to be seen.

The moxt realistic stratezy may be a two-pronged approach — one which advo-

ates for specific short-range changes for gifted children in addition to
hroud"r more comprehensive changes. At its best, the gified education meve-
ment can function as a catalyst for overall change, forcing educctors and
adminisirators to confront the individual needs of all childien.

There is little evidence for the advantages of advocasing for gifted children in
the coniext of advocating for all children. Authors who have written on advocacy
for the gitied have, by and large, been silent on this issue. This fact should not
discourage advocates for the gifted trom broadening their advocacy base,
however. The movement of education for the gifted prides itself on its foresight,
it~ grounding in futurist studics (Sellin and Birch, 1981). On this basis, the ““long
haul™ called tor by this kind of advocacy is not bevond the movement’s grasp.

w

In the cerly stages of any advocacy movement (Civil Righits, Vomen's Libera-
tion. ete.), as it begins to grow and strive for social legitimacy, it will most likely
focus on the unigue needs of group members and their particular history of dis-
crimination or misireatment. In their later stages, movements for change often
aitempt to go pevond the tactic of pleading for a special interest group and scek
Cidentify the wavs in which the special issues they address are pari of h-oader,
SdMman gssues.

Ultimaiely, the only way we can guarantee that our schools meet the needs of

siated children is to work towards the establishment of educational systems in
~\hl I glf children are treated as individuals and maximum resources are devoted
o hielping every child reach his or her full potenti: .
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Issues for Parents:
Encouraging Development
of the Preschool Gifted
Child
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In our complex world, parenting is a ditficult task. When parents suspect that their
chitd is exceptional Because the child demonstrates unusually capable behaviors and
lunguage. parants oien need help in coping with and in tacilitaung their child’s
rrecocious development.,

Ot course, the guestion could be asked, "Why is it necessary to be aware of a
child's giftedness or talent? After ol if the child 1< “ahead™ of rhersin @ ontifable
wans, W't that enough?™” The wnswer s an ungualified, “"No! That isn’'t enough—
tor most individuals.” Giftedness is abnormalit: . cxceptionalitv—2and our society
socializes toward conformity. Being different pouses problems.

If a very able child (or adult, for that matter) is consistently not provided with the
intrinsic reveard that comes from competently hand’ o challenging tasks, within a
very short zime that individual will be bored. If the environment does not offer op-
poitunities for problem-solving, creative thinking, fluency and elaboration, the gifted
person witl seek these challenges elsewhere or will become inattentive and uncom-
mitted 1o tasks that are accomplished too readily. Support for such a view comes
from the following reports:

* In 1967, the State of Pennsylvania studied high schicol dropouts and found that
27.8 pereent had 1Q scores of 120 orabove (Axford, 1971). Equivalent popu-
lation distribution would have been approximately ten percent.

¢ The National Science Foundation has reported that vouith: in the top ten percent
of 1Q scores failed “*to prepare themselves for the high level pursuits that would
otherwise be available 10 them'” (Axford, 1971).

¢ In 1931, the Phil Donzhue Show called atteniion to the tragic fact that our
nation’s gifted and talented adolescents have a higher rate of suicide than other
segments of the population (Transcript #01161, 1981).

Obviously, we need 1o find ways to encourage gifted and talented children 1o maxi-
mize their poiential. [f we can begin that focus carly in lite, purhaps later trauma
could be avoided and the potential for abundan:ly productive lives enhanced,

Giftedness— What Is It?

Perhaps the phrase, “ItUs all relative,” most appropriately appiies to the terim
“piftedness,”” as we now use it. What is really being described is a level of capability
of an individual in a given area or arcas—intellectual, creative, specific academic,
tcadership, or in the performing and visual arts—that is (or has potential for being)
demonstrated at a signiticanty higher level than is being demonstrated by ninety-five
percent of other human beings. Obviously, if all humans perform at any ume
at the high  tevels of behavior previously atiributed to the “gifted,” that individual
ol would be gifted’ if performing at siili significantly higher levels than the
oth. - ainety-five percent. So, by definition, ‘‘gifted and taleniedness’’ only oc-
culs . such capabilities can be compared to the *“‘average™ or “‘neormal’” levels of
the rest of the population at a given point in time. The vardstick for ¢‘giftedness”
depends, then. on the methods for determining what is *‘normai.””

Though a number of hurnan characteristics may be <« mpared in order 1o discover
who is gifted, curreni thinking relies primarily upon the measure of a single charac-
reristic—intelligence. An individual's measured intelligence quotient (IQY nsually
determines educational placenient or non-placement in the category of “gifted.”
The score selected for placement varies. Ior some programs it may be 130; other
programs may sclect 125 or 160 as their *cut-oft.”

P’robably the major reason why few efforts have been made to identify young
children as gifted is that the instruments for measuring the intelligence quotient
ot children below the age of five vears have been considered to be
unreliable and not predictive of the IQ five to ten vears later. This lack of predic-
tion of giftedness from carly vears 1o iater years as sometimes reported (Willer-
man & Fiedler, 1977) may indicate flaws in the validity and reliability of the test,
it also may be due to the child's lack of continued achievement.
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Impact of the Home

The tamily and the home eavironment are without doubt, the single most
<eniticant influences in the voung child’s lifv. On the whole, pairents provide
many and varied opportunities for learning, including encyclopedias and other
hooks und magazines; cultural and artistic activities; lessons in music, foreign
languages, art and 1yping; organizational cpportunities such as scouting; and
travel (Cheviey, 1962). Research indicates that children who are early readers
(hefore first grade) almost invariably have had a wide variety of pre-reading ex-
periences with parents or siblings (Plescas & Oakes, 1664).

The literature from Plato to the present asserts that human poteniial (of both
gifted and normal children) is most promoted during the preschoo! years
(Sandertin, 1979). Sanderlin quoted Fitzhugh Dodson, psychologist, educator,
tounder of La Primera Preschool, and consuliant in 1970 for Head Start:

.. .the more intellectual stimulation you can give vour child in the first five
vears ot his life, without pushing or pressuring him, the brighter and more in-
relligent he will become, the higher IQ he will have as an adult (Sanderlin, 1979,
p.12).

Relating his experience in Japan in 1980, E. Paul Torrance, Alumni Founda-
tion Distinguished Prefessor of Educational Psychology at the University of
Georgia, remarked that the United States should provide a great many more ex-
nerfences 1o voung children in developing physical, visual art, music, drama,
dance. and team skills:

I had been almost totally unprepared for what I saw in the 15 preschools that 1

visited. The physical skilis, musical performances, art products, dramatic

eiaciments, and skills of group cooperation were beyond anything I had seen
hetore and bevond what ! thought was developmentaliy possible. The perform-
ances were also accompanied by a quality of creative expressiveness and prob-

fem solving that T had thought was beyond the capability of children this age (3

10 6 vears). Many people believe that emphasis on these skills accou:.:s for the

tact ihat there are no reading probienis in Japanese schools and an almost 1otal

lack of illiteracy (Torrance, © 50, p. 12).

Early School Admission

Jacob W. Getzels, Professer o) Iducation and Behavioral Science at the Uni-
versity of Chicago, discussed the suggestion that early identification of gifted
children and subsequent car!y admi~sion to school should be practiced, stating:

The things that happen 1o a kid ‘ter he learns a language, say between three
and six. are much more import... than what may happen 1o him in any other
three vears of s hite (Getzel, 1977, p. 328).

Assuming that schools might allow _arly admission for children identified as
gifted, what happens to the child? Braga (1969) evaluated the success of 63 gifted
children who were admitted eariy in relation to classmates who had similar 1Qs
but were 7 months older. No special program was provided for the early admits,
but they rated as well as their classmates on acaderric achievement teses as well as
peneral behavior, work habits and teacher evaluations.

P[]blic Federal Commitment

Very few publicly supported programs include four-year-olds or five-year-olds

L
COmHnltment —much less younger children of two or three years of age—even though the
2 2.
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federal statute—Public Law 95-561, Tirle 1X, Section 902—specifies the i -
ston of “*presclool”” children:

.. .the term gifted and taiented children means children and, whenever appiica-
ble. voutn, who are identified at the preschow:, elementary, or sscondary level
as possessing demcenstrated or potentiai abilities that give evidence of high per-
‘ormance capability in areas such as intellectual, creative, specitic academic, or
leadership ability, or, in the performing and visual arts, and who by reason

thereof, require services or activities not ordinarily provided b, ihie scrool
(Public Law 95-561, p. 151, eraphasis added).

State Commitment

As the National Association of State Boards of Education stated regarding the
assumption of “‘commitment’’ to the gifted and talented by the states:

As of June, 1981, most states had demonstrated a commitment to the educa-
tion of gifted and talented children through policies, special funding, and full-
time personnet in the state department of education (Mitchell, 1881, p. 2j.

It is noteworthy that in 1981—1less than ten years since the Congressional Report
of U.S.0.E. Commissioner Sidney Marland reported the desperate nced {or at-
tention 1o the gifted and talented—more than ninety percent of the siates have
specifically earmarked funds for gifted and talented education. Even so, the
states’ allocation of funds 1c the gifted school-age child does not include atten-
tion to the preschool gifted and talented child under five years—the age at which
the potential for growth is probably the highest.

Local Commitment

What happens at the local levels of government depends upon the school dis-
trict, the citizenry, and, especially, on vou, the parent who speaks ¢ut and
demands that the needs of your child deserve attention and funds from loca! com-
mitments. Through demands from parents, local funding has been earmarkcd 1o
meet special neecs of other students such as athletic, handicapped and pregnant
students. Of course, parents need 10 choose the most effective ways 16 be heard.
In these years of tight dollars, supporters of education for the gifted and talented
—who represent only five percent of our total population-—must present a case
that is well-supported.

Few oreschool programs for the gified enroll children below the age of thres
and one-half years of age. Of course, this is not because ‘‘gifiedness’ does not
occur prior to three years but, rather, because identification of gittedness in ex-
tremely young children has only rarely been undertaken. Several obstacles 1o ear-
ly identification—below the age of four years—are yet 10 be overcome. To begin
with, in previous years children prior 10 three years of age have more often been
at home with their mother. Observation of children’s behaviors is necessary in
order 1o design ... ' administer tests. If the child is not usually in a public situa-
lion, observation and tcsting are much more difficult—except for family
members.

Perhaps most important, the testing devices that have been developed for
children under four years of age are not reiiable, ie., when retested
on a particular characteristic, the child does not consistently respond in the same
way. Rescarchers believe that such lack of reliability may be due to the fact that,
in very siiort periods of time, the factor being tested is no longer the same charac-

oy
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teristic in the child who is now a few months 1o a year older. Validity of the tests,
i.e., confirmation that test items are really testing what ene intends to measure 15,
therefore, also in question.

Better methods of identifying the giftedness and talentedness of very voung
children must continue to be established. As much as possible, formal methods
should be valid, consistently reliable, and predictive of future ability. They
should test intellectual ability, academically predictive achievement, leadership,
creativity, and visual and performing arts aptitudes.

With these caveats in mind, the following is offered as a resource for parents. It
is a description of the methods currently being used to identify young gifted and
talented children. They include formal tests of intelligence and achievement,
some of which have been adapted for very young children. They also include
questionnaires given to parents and teachers, as well as informal observations of
children and use of any available records.

I. Observational Methods:

(a) “‘Babybook’ records—Parents often write down facts about their
child’s growth and development, such as the month the child first walk-
ed or talked. ’

(b) Anecdotal records—Parents or nursery-school teachers often write
short descriptions of something a child did or said that seemed
unusual (compared to the sayings or doings of other children the same
age).

(¢) Humorous events—Among the stories parents tell about unusual hap-
penings involving their child are some which contain an inference that
what is being recounted is hardly able to be believed even though it is
true. Parents of gifted children often ‘‘know’” their child has exceptional
ability without recognizing or labeling it as such.

. Checklist Methods:

(a) Lists of the normal behaviors characteristic of a given chronological age.

{b} List of developmental milestones organized in a sequence of age and
stage levels.

(c) Chronologically listed tasks that become increasingly difficult with ad-

vancing age.

N

3. Intelligence Tests:

(a) Stanford-Binet Intelligence Test—The Stanford-Binet is a test of
general intellectual ability. The test items are arranged by age level; at
each age level, six tests are administered. They assess a variety of abili-
ties such as vocabulary, memory, abstract reasoning, nemerical con-
cepts, visual-motor skills. The test is reported to be reliable at both
lower and upper IQ extremes (Compton, 1980).

(b) Wechsler Intelligence Scale for Children (WISC-R)— This is an individ-
ually administered intelligence test designed to test broad aspects of
general intelligence. The WISC-R is divided into two main parts, a ver-
bal scale and & performance scale, each including five mandatory sub-
tests and one subtest which is usable as a supplement or an alternate.
These 12 subtests (in order of administration) are:

Verbal Scale Performance Scale

1. Information 2. Picture Completion
3. Similarities 4. Picture Arrangement
S. Arithmetic 6. Block Design

7. Vocabulary 8. Object Assembiy
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9. Comprehension 10. Coding (or Mazes)
11. Digit Span (supplement 12. Mazes (supplement
or alternate) or alternate)

Voczhulary is arten considered to be the best single measure of intelli-
vence; block design is often considered to be the best single non-verbal
measure of intelligence (Compton, 1980).

Weschler Preschool and Primary Scale of Intelligence (WPPSI)—This
test 1s intended for use with children betveeen the ages of four and six-and-
ce-halt vears. There are 11 subtests, 10 of which aire used in computing
the 10Q. The subtests are listed below in order of administration:

Verbal Scale Performance Scale

. Information 2. Picture Completion
3. Comprehension 4. Block Design

S. Arithmetic 6. Animal House

7. Similanties 8. Mazes

9. Vocabulary 10. Geometric Design
11. Sentences (Alternate)

As on the WISC-R, verbal, performance, and full scale 1Q scorces are
obtained.

Siosson Inteliigence Test—This 15 a brief, individual test of intellectual
abilitv. It is a question and answer test; no reading or writing is re-
auired. The studenc is asked a series of short-answer guestions covering
content areas such as math reasoning, vocabulary, auditory memory,
and information. The test was desigr.ed as a screening test, and hence is
untimed. The content ot the Slosson is limited to items tnat can be
presented in a guestion-and-answer format; no performance tasks are
include...

4. Vocabulary Test:

Peabody Picture Vocabulary Test (PPYT)- -This is a test of singie-word
vocubulary. The examiner pronounce : 2 word, and the cnild selects the
corresponding picture (*‘Show me the wagon™’). The vocabulary words
cradually increase in difficulty. 1t usually is used as a broad measure of

receptive vocabulary,

S. Problem Solving Tests:

tu!

(h)

kansas Reflection-fmpulsivity Scale for Preschoolers (KRISP)—This i3
a measure of problem-solving abilities, particularly of the type of prob-
lem solving that leads to acquiring greatei and greater knowledge. It
consists of five practice items followed by ten test stvrs. Each item in-
volves matching a black-and-white line drawing of similar objects with
its exact duplicate by choosing the duplicate out of four to six alterna-
tives, Independent observers record the length of time for the child’s
response to the first choice as well as the tutal number of errors made
until the exact duplicate is located.

The Preschool Embedded Figures Test {PEFT)—The PEFT is a series of
three practice items and wenty-four test items. The items are black-
and-white line drawings of familiar objects embedding (or *‘hiding’’) a
simple geometric form (an equilateral triangle). The young child who is
able to find the hiddein form is thought to be more analytical in
problem-solving style (sometimes called ‘‘field-independence’’) and is
considered to possess a higher level of cognitive or intellectual ability.
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6. Achiovement Test:

Pezhody individual Achievement T- t (PIAT) - This tust has been designed
1o provide a quick ostimate of achievemeni levels in five areas: 1)
mathematics: 23 reading recognition: 3) reading comprehension; 4) spelling;
<) general information. The PIAT combines short-answer and multiple
cholce guestioneg no writing is required, In general, reading recognition and
total tost seores are considered most reliabie, and the spelling and reading
<cores are considered least reliable (Compron, 1980).

Ihi~ list represents @ range of possible miethiods which programs can use in
welecting children. The listing is not exhausiive, but should give parents a good
idea of the types of procedures commonly emploved. Most programs use only a
tew mesheds, as can be seen in Table T that follows.

This table summarizes descriptions of sampie preschool programs outlined in
Gified Youne Chitdren by Roedell, Jackson, and Robinson (1980). In addition to
listing the idennfication and admission criteria used by soecific programs, the
cammary also includes the age groups admitted, the major goals of each pro-
vrarn, o 4 how parents coniribute to the programs. In the next section, one of
thewe programs will be deseribed in detail.

A tes generalizations can be stated from the information in Table 1. Parents
il note tha mos: programs do not try to identify gifted and talented children
S w the ase of three vears, Further, the Stantord-Binet hitelligenee Scale is
sore freguently ased as the basis for determining arelligence quotient (IQ) than
anv o ner nieasure, This test does clain 1o measure intelligence fevels at two vears
ol aze. 1t alao noteworthy that academic achievements are more often listed as
objectives of the programs than wre the development of social and emotional
capabitities, Creativity, Jeadership, visual and performing aris—competencics
ceceenized within most definitions of the gifted and - slemed—are specified by

cnleorlow T e,

)

~ o/



TABLE 1

SELECTED PROGRAMS FOR GIFTED AND TALENTED PRESCHOOL CHILDREN

Ages of
Preschool Program Children _Identification Procedures Goals of Program Purent’s Role
Socaral Progran fog 2ioh 1 =125+ Stanford-Bincet increased academic FPurents' questionnaires
G&T Children, Tesas AT Kansas Reflection-Impulsivity skills in identification for
Tech University, Scale tor Preschoolers (KRISP) social-emotional admission
Fubbock, Texas Preschool Embedded Figures Tew zoceleration G&T support group
(PEFT) seif-conitoi Liaison to Lubbock
NMalone (adapted) Parent Q abilitics Independent School
Abraham (adapted) Parent Q District
o ) 7 _ Reneulli (adapted) Teacher Q e -
Scattie Country Do RIECSI Wechsler Preschool & Primary Scale Building {~undarion
Sohool, Scule, wedrs of Intelligence (WPPShH for academic il
Woashingron WISC-R
Parent & child interviews
Pro us school interviews
Social maturity level :
Flunter Cotece I 6 1) - Stantord-Binet Academic skills

Spanish facility us @
second language

I eadership & creative
qualizies, esp. dradvantaged

Flementary Schoad

ARSI

(puilg

New o Ye ko NY
Roepe. Scho-n
{(private)
Bleomtield Hill-.

Affective compe-

children ) N o .

tence
Problem-solving
Divergent thinking shilly

Michigzan ~ o thn o o
Cnfred-Handicanped R fandicappedness and 1 ovear ahove Hivi - fevel thinking Parents assist teachers
Preschoot, Chaped nosmoin a G&T area Mus g, recreas in C'assrooim & carry
PO North Care ing poacher’s unstructured obscrnanions tHona skilis an sotivitics at home

Checkhsts
Siriic
Sociommetric meadsures ) o
Astor Prooan a5 i) 132+ Stantford Binet Hivh level thinking
Sodial merturiny intonaes Soctal cause etfet for idertification of
suitability for program *

ired observaaons by readhers

Ini-home observation

{(puthy) RTINS
\‘f,‘\‘» \‘Hrfu_‘ \\ !“
Ui alenion spitis

Tective responses

Parem guestionnaires

Increased achieve-

Child Drevelop e o RERTEER Spectfic cognitive skifh
Proschoot, NERIE [y = 135+ Stenfo.d-Binet mieni abilities for admission to
Uinve, i of WISC-R Block De wn & Orhics Demuonstration ot program
Widhineno: WISC subrests social maturity in
Seattlel ioanody Pretare Vocabuiary e o mdependence
ASREINE TR Secsnn Form Board o sscrtiveness
~armerical Memory subitest o the o ol sensitivin
NMoCarthy Seaics e makiny foiendships
Reading Tosts e ~olving problems
Peabody Individual Achicvement T
Goldschmide & Bentla™s Concepi
Assessinent K for Consersation o -
ROy T By P e Soreeniny - hadicappednes Increased acaderiic
et v & A ok and MY e e 120 skills tor gitted
Atton ci dtoemn e Landicapped preschool
Young Hoadic gpped civ, Convergent, diver
and Lalenredy sent, and evaluative

Instituie for Chid teking stimuiated.

Behavior & Dovelop Sewal-emotionad

meni, Universigy o development through
Hhnois, Champaon masie, i, dance

Urbana, Hhnar
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Identification and Selection

The Special Program for Gifted and Talented children at Texas Tech University is
one of five programs in the Child Development Research Center at the Univer-
Jitv's Department of Home and Family Life, College of Hom * Economics. Since
1978, . Program has used measures described earlier to select children between
e 9o of two ta six years for participation in the program. Three individual
tests re administered to the child, the Stanford-Binet [niellivence Scale (Form
1-M, 1972), the Kansas Reflection-Impulsivity Scale for Preschnolers (KRISP),
and the Preschool Embedded Figures Test (PEFT). In addition, parents complete
1wo behavior checklists, The Behavioral Identificetion of Giftedness (BIG), and
Abrakam’s Checklist About Your Child. Finally, a previous preschool teacher
rates Cie child's behavior using a checklist called Rating Behavioral Characieris-
ties o Quistanding Young Children.

Although the ideniitication of preschool gifted  1d talented children is an
ongoing process ar lexas Tech, statistical methods were used to analyze the
results of the original testing of 62 children, ranging in age from two years, three
mmonths 1o six vears. four months. Based on the testing. 17 of these 62 children
wery ~elected for the progrem The znalysis o1 the testing results shows why these
chitdren were selected. but it also raises certain questions that wili be of interest to
s,

I;. the three tests given to the children, the scores of the i
CSildren were significant!y higher than the scores of the remaining 45 children.
~anterd-Binet 10 scores of the gifted group averaged 137, compared to an
crerage 1O tor the normal children of 1110 Errors on the KRISP were signifi-
cantly fewer for the gifted children than for the normal children: but time-tzien-
tor-probiem--olving was not signiticantiv differeat for the nvo groups. Co.wct
fdeitioations of the hiddes. tigures on the PEFT were markedly higher for the

7

gittee and talented

citted group.

When parents rated behasioral characteristics of their own coodd, the answers
of the mothers—but not fatiers—to the Malone Quesiionnaire (BIG) were dif-
seient for the pitted group and the normal group. Neither mothers” nor fathery’
responises on the Abraham guestionnaire ditterentiated betweer the two groups.
Ol roecarchers have noted superior ability of mothers to evaiuate their chilid’s
capabibities (1 endzion, 1974 Woltensbergar & Kurte, 1971). Conistenily (or all

e bui one). raothers of afl 62 children rated theie children bigher than wd

Liher-.

With this sample of pazents, saveral factors may account 1o these results. The
parents received no training regarding characteristios ot giited and talented
children, and many tathers have " time to chserve their preschool child than do
mothers. In addition, the guestic, naire may not be specitic enough to focis on
rariicular characteristios that would permit the parents to identify their children

gitted.

Feachers of the Child Devejopmen: escarch Center completed the Renzulli
guesiionnaire for each child who had pa:icipated i each teacher’s program. The
teachers were unaware of the 1Q seares of any ot e children. With repard to the
tollowing six characteristics, these teachers were very effective in welecting poten-

tally giftedstalented preschool children:

(z) | earning Characteristics,

{h) Teadership Characteristics,

(o) Musical Characteristics,

1d) Commiunication Characteristios - Precision,

(¢} Communication Characterisiios-—Expressivencss, and
i) Planning Characteristics.

26 (} ;
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They did not differentiate between the two groups of children in their observa-
tions regarding:

(a) Motivational Characieristics,
(b) Creativity Characteristics,
(<) Artistic Characteristics, or
(d) Dramatics Characteristics.

The difference between the parents’ and the teachers’ discrimination in the
selection of children as gifted may be accouated for by several factors. To begin
with, parents and teachers were asked to rate different aspects of each child’s
behavior: the items on the parents’ Malone and Abraham questionnaires asked
about parents, home and family experiences, and the items on the teachers’ Ren-
zulli questionnaire asked about school experiences. Also, parents were not
specially trained to observe discrete behaviors, language, and other
characteristics in their children. Although teachers received no special training
regarding gifted and talented children’s characteristics, they were master’s or
doctoral candidates in Child/Human Development, and therefore trained in
observing and evaluating specific behaviors.

The Gifted and Talented Program for Preschoolers

The program for very voung gifted children at Texas Tech does not, at first
glance, appear to be much different from a more traditional preschool laboratory
unit associated with a four-year instructional coilege. The schedule includes free
play, circle time, learning centers, snack-time, outdoor activities, and sharing
among faculty student teachers, undergraduate students and children.

Each child’s program of curriculum is based on tested or observed strengths.
Pians are developed for each chkild based on objectives for meeting unique
individual needs. Question and answer techniques crcate flexible and expansive
opportunities for beth the child and the adults involved in the program.

Individualized Programming. For the *“‘free play™ and learning centers por-
tions of the program, the environment is always prepared to serve specific objec-
tives for cach child. Usually such preparations include materials and ideas design-
ed to challenge at least three developmental levels, even though the chronological
ages of the children may be very similar. For example:

During the construction of a city made with large cardpboard boxes, ihe
children worked cooperatively although at different developmenta! levels. The
vounger children in the group worked very persistently at painting the boxes
witn large brushes and cutting doors and windows in the *‘buildings.”” The
older children worked briefly with the painting and then moved on to more
complex activities. Through cooperative ‘‘brainstorming,”” these children
decided what the individual buildings should be in our community and began
making signs for those designations as well a5 for ine posting of the office
hours or “*hours of operation.”” Finally, the children worked out what the {low
of traffic and parking arcas should be and constructed and posted the ap-
propriate traffic lights and/or sigus.

Prereading and Prenumber Activities. All activities include opportunitics for
those children who cannot vet reac or write, while encouraging the chiidren who
can represent ideas by use of letters or numbers to do so. For example:

The children were divided into three groups accerding to their pereeived devel-
opmental ages. Each group was shown the same picture and asked to “‘write a
story™' pertaming to the pici.re. A coilege student wrote down the sentences
that the chi'dren used 1n telling thenr stories. The highest developmentaliy-aged
groups helped with some of the actual printing. When the three groups were
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finished, they all registered surprise that another group could look at the same
picture and write a story different from the one they had written.

Leadership and Tutorial Experience. Each lesson plan is corapiied so that
children at higher developmental levels can become tutors for the children who
are less advanced. This planning is based on the idea that both the tutors and
thowe taught will benefit. For example.

% hopscoteh pattern was outiined on the carpet using mesking tape. The first
fime it was presented the teacher expiained the ruies for the game. At this point
onlyv the oldest child in the group, Tucker, was interested in the activity. He
plaved hopscotch for almost one hour perfecting his ability and learning the
<pedific ruies. The next week this same activity was available dutiug the “iree
choice time, ai which time Mareo and Kathleen. the twa voungest childrenin the
croup, became interested in the task. This time Tucker becarne the “*teacher”
4t when it appeared to him that they were nnable to do successfully the wask
i~ prosented, he altered some of the rules in order to allow them some success.
Ihe third time the activity was available, two other children decrded to attempi
©and again received instruction from Tucker. Both times when Tucker assum-
2 the role of “teacner.” the children being taught by him accepted and
welcomed his help sinee they had observed his mastery of the task upon its first

Preseniation.

Two Case Histories

Pwo examples from experiences of children who attended Texas Tech are
Sdicarive of what can happen later on when a gifted child is provided with this
Lind of education during the preschool vears. In both cases, parents were very n-
volved in the development and formal education of their children. In both cases,
She porents were able to use the fact that their children had been ~elocted for the

~reschool provram to gain the Teaability their chiddren necded tfrom celementary

t

Schioe! adnumistratoers.,

Friewas tested overal davs following his fourt hirthday in 1978 His 1Q score
o 12s placed his e a mental e or just over S vears, Heread a book judgeed
f0 e at third grade reading level, and he was solving mathematical problems at
(e ~econd to fourth grade level. He talked animatedly about plants and
Al i conversadion with his father, whois a farmer cnd buailder. Admit-
rediv, the TOQ test did not seem o evaluate his mental stctures as high as they

were displaved i conversation with his futher,

When Eric teft the program, his father equested that the schoor distnict
piace him in second grade—instead of first grader the school system (atter
much divcur ~ion) placed him in second grade—even though he was smailer
(han other childien ot his chronciogical age and somaevhat shy as compared 1o

ather tive-vear-olds,

Now at 8 vears of age, he s in fifth grede and results of recent achievement
tests show that he is functioning a the top level in sof -ace achievement at grade
12,6, with his lewest leve! of iunctioning it language at the 7.4 grade fevel,
Throughout his four vears since the tirst evatuation at the Texas Tech program,
hie father has insisted at home and at swhoo! that he be encouraged to learn
about special projects that interest him most as well as complete ail assignments
that were reqgiired of the other children. His wocial skills have seemed o
develop congruently with his intetlectual prowess. His tather reported in {982
as he entered 1ifth prade that the much larger and older children were more ac-
cepting of him thar his chronclogical age-maies—und Bric, who was listening,
agreed, U Yeah, blike ihe kids snomy room!™
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Sarah, entered the program with an IQ score above 135, Mother and father
observation rated the child as a high-level achiever. Again, the father was par-
ticularly interested and supportive of the program and curiiculum individually
prepared ror his daughter. Sarah was allowed carly entry 1o the Labbock In-
dependent School Distriet’s first grade—after consultations between the pre-
swhool head teacher and the first grade teacher. During the 1981-82 school
vear, Sarah moved with her family to another state, where she was tested to
determine appropriate grade placement. She was placed in the second grade for
ihe 1982-83 academic vear.

Whether or not Eric’s and Sarah’s 1Q .cores predict from four 2nd three vears
of age, respectively, to adult 1Q scores is not vet known. But the Stanford-Binet
and other tests selected these children for admission 1o Tevas Tech’s gifted/
talented program, their parents continued to provide support emotionally and
with special activities in the home, and the children accelerated their perfor-
mances. As Roedell, Jackson, and Robinson (1980) nointed out:

1Q gains. .. can hardly be expected from a group of children whose mean IQ is
already at the 99th percentile. Evaluation of academic achievement poses the
same problem, with the added difficuliv that academic achievemens: tests norm-
od for preschool-aged childrern co not allow them to demonstrate the advanced
academic skills of which they are often capable (p. 76).

As there has been <n little follow-up study of gifted pre-schoolers, parents
vould write case histories of their own children and encourage pre-school pro-
arams {0 keep infermation fiies. Eventually, comparisons could be made between
eifted children who participate in early entry and acceleration and those who do
not. '

I. Beeome Bnowledorable About What It Means To Be “‘Gifted and
Talented.”’

Find ovt what action you can take 10 help your child develop his er her full
potentiai. Read all you can, observe all you can, interact as often as vou can.
Most of all. know what it means TO YOUR CHILD 10 be gifted. The exceptional
“lent may be unique and not usually observed in other childrer of the rame age.
~ .o the chart that folfows (Tabie il) for sample characteristics that may aid in
ideniifving your child as gifted and talented.

2. Ohbserve Ynur Chifd!

The earlier vou discover your child’s gifts and tzlents, the carlier you can en-
courage those capabilities. Since parents have more opportinities tor closely in-
teracting with their children during the carly years, you more than anyone else
can observe your child’s interests, needs, typical responses, and unusual
Febaviors. Recording of observations—using checkdists or noting anecdotaily
what the child did or said-—provides useful information tor ¢ atluazing the child’s
abilities (as well as providing vou with pleasant memaries ve -1 {ater).

Joser iip A Family Conneil.

When a child’s interests and needs dare known, 2 family muy  cide whicn of
these can best be given attention Initiate a family council—father, mother, child
- where vou, the parents, and vour child have a chance 1o be «een and be heard.
and 1o hear and scee cach other. This might begin carly—when vour chila is jus:
beginning to talk and obviously wants to make some choices. (Of course, a family

nnetl can begin when a child i ar any age)

e chivices oftered to a child must be limired to what i approvpriate for his or
herdevel of maturity. For example, vou might offer a choice between two items at
o vears developmentally, three items at three vears, four at four vears. You, as
the parent, must use vour vears of experience to select opportunities that
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voars of age (samples of items are listed helow)
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cateevard Bt ellow appropriate frecdem for vour child. The choices must be ac-
_eptable 1o vou, because onee the Juld selects an alternative. the family should
nonor ihiat choice, At the same time, at a tamily mectng, a chitd Tearns that not
oniv hic Ker needs deserve attention but abo tha: others have request and needs
deserving of consideration,
4. Communicate Openiy With Your Prescisol Chiid.

Positive and supportive Commiunications e e - ary-—aoven v.hen the teelings
Heiren. but espedially gifted

commuicared are pegative as well as postiive. All
abour the tollowing:

and talented children, necd to be able to comutin.e.

o teelings of being different:

e wavs {0 capitalize on one's strenyiig,

o wivs to deal with eriticismy, sarcasin, witferaatness, pittedness, talentedness;

o exeossive or unrealistic expectation of one’s sclt.

e decivions 1o he made—e. ., where to hang clothes, put away shoes, place
Gan dishes: whac special activities o pureee thiatlen seienee codrses, foorhall

OF soCeCri s o evests 1o attennd (museums to e deted).

v/
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5. Arrange Home/Yard/Pley Facilities To Promote Exploration/Questioning.
v oung children feed pride in choosing their own space—a rocm or corner
o1 o room for their eolicctions of rocks, shelis, or birds™ nests, thar prefe:red
1ovs, projects, drawings, clay sculptures, musical instruments, etc. Children also
crjoy having their own private place to play. Even a small plot of dirt out-of-
doors provides opportunitic: for s2eds to be planted, vegerables and flowers to
STow, needts 1o be examined, water and cand -7 v, rocks and wood piles, 2and an

observatien place from which to watch weather _hanges. From such exploration
and questioning about nature and living things, vouny scientists may evolve,

6. Support A Program For Preschool Gifted/Talented Children.

An carfv chi‘ahood program for developing the potential of preschool gifted
and talented children can beconie a demonstration model for the continuation of
-pecial educational prosrams through the early ¢iementary grades. The Special
Program for Gifted and Talented Children at Texas Tech has been supported by
parcnits who have initiaied a city-wide effort to estabiish a program for giftec
Jhildven trom kinderpgaiten through the tveitth grade. The use of niultiple
measures for idendifving gifted preschocel chiliren and of individualized program
plaining for cach child in the pieschool program provides thwe basis for the Lub-
bock Independent Sche o] Distiict’s placement of the children {rom the Special
Program mic the purlic school classrooris.

7. Share Ideas With Other Parents And Educators.

Farerts of gified children find it helpful 1o talk with cach other about their
children’s specdiail needs, and often can wo:rk together to create more oppor-
tunities for mecting those needs. Beginning as a group of parents whose children
wers enrolled 1o thie Texas Tech Speciai Program. the parent group invited the
Lunbock Superintendent of Schoois, principals of elementary schools, interested
ieachers, especially ot the primary arades, snd Texas Tech administrators to a
meciing o discus the means for o div-wide and school-wide educational pro-
crain plan tor gifted and talented children. Positve resp <o from all parts of the
conunuaits fias resulted ina thriving, though beginnin . program for the gifred.

8. Select The Best Teacher Avzilable For Your Child.

You, the parents, are the single most important foree in developig vour child’s
poicrinial. But the teacher who complements your work 1o trueial to wheiher or
rot vour child's schoot experiences will be valuable. Farthermore. the teacher can
feomare heneticn o vudoing vou toward specific behaviors and responses that

reate L postteee conne enviranment for learnine. Per both the teacher and
parcivis, eseental guaelities for encovrazing o gitted chiid’s abilities are:

» Leen interest about a lot of things:

e anoalert ability to observe behaviors, events, and lun.oazc of vaung children:
s ogparkiing soense of humor;

¢ cnparhy for the wery voung. vnusuallvintellivent civld;

* rhie abidity to be flexible with time, noarerialy, pace and schedule and

o an abilitv ro analve. svirthesize, and articuiate vour child ™ inrerests, needs,

and dabilities 1o others

2. Arrange A Flay,Work Group.

The Feat “proprom’™ for maximum developmen: oi vour child’s potential may
he o small number of chitdren plaving, discovering, and asking questions about
rems that veu provide Yor a plav/wort group in sour owit iving room, base-
vient, or hack vard. Cheldren's plav—, cparded by them as their “*work ™ —can be
cuided througl preparcd environme:ts that are castiy as effectice in vour home as
i preschooll Sonice o itiese Uenvine nments” conld be:

‘
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e mixing and baking (cookiv.. judding, casseroies),

< pianiig (vegetables, flevers), weeding, rakin .

¢ housckeeping by both Bovs and girls (making the bed. cleaning and organiz-
ing the 1oy <helves, poli hing silverware, folding or sorting and putiing away

Ty e
Launery).

Provide Creative Responses T ar Chiid’s Learning Needs,

seing in o proschool program o et oo ccational setiing such @ a small
stavowork poonp may not even provide the poteniial tor learning that you as a
P ent can oifes 1o vour Lrild. 1y the environment-for-learning that fisally raat-
ter~: who' doee it or “where” it is accomplished are ihe means o the
e saweek for vour child. Plewse remember that much developmenial progress
cecurs tor evervone—end probavly especiaily for very voung children—in very
‘nrarmal circumsrances. »hat sometiines passes as a small incident can be aa im-
. milestone for problem-solving and information-processing that is siored
~ney for later use

i, vVisit Local School Board Meetings.

.= caucational goals vou seck for vour child's schooling are dependent upon
‘he support (enthusiasm, commitment, attitude; of vour local school bourd
~ombers. Although a program tor the gitted can be developed by re-thinking
anere doliars bat can be spent to produce a sequential developmental pregram
cor ali chitoveni—rather tnan by allocation of large sume of money Ly special pro-
cramuning for gitted children only —funds are still needed ta:

. devdop and eveluaze individualiced programs for gitted chiidren with
spedial interes e

2. irain teedd -~ how to indfiate these individualized nrograms: and

3 rewcarch possible iests for assessing strengths in intellectual. leadership. per-
forming arts, creativity, and academic achievement.

12

. Volunteer To Seive As A Parent Kepresentative.

A~ 0 representative of parents’ conserns serving oo G commumity or ~choo!

Committee, You can:

1.oenlist the heln o0 committed parents and focal support groups that may
ke the ditference in wheiher or not vou can obtain fuading for gitred and

fajented persons In Vour ori.

2. ceeo that arate dodlars for edecation be silocated o local preschool and
o\ elenemiary programy,

1 ind onr how your state and jocal school district are currently distributing
ceads tor pifted educatien: and

3. if 1 competitive proposal must be wriiten in order to obtacn state funds for
alloeation to your szhool district. submit promising ideas for obtaining the
doliars—ideas that von believe will caprure the attention of the committee
Judginyg the proposals.

12, Insist On Adequate Training Of Teachers—Especially At The Preschool
ipevel
You will be working with teachers at the preschool level and all the way
thyough sehoe!. You have become knowledgeable about what te expect from
vour child—by observation and interactior: with vour child, by vour reading, and
v discussing voar child’s behaviors, langiays e and responses with viher parenie
ot gifted children. Research suggests 10 us that you, the parents of preschool
aildren. are better judges of vosnr ¢child's giftedness than are most teachers
(Jucehs, 1971 Ciha, et al., 1974). The tachers of gifted children neced and
deserve specitic training in how to start individualized programs for each child
daring the carly years—either witiiin school or before formal education begins.
{
o,

w
T

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

14. Encourage T¢  her Training Institutions Te Provide Specialized Courses
And Degrees.

Universities” curricule are notoriou-ly difficuit to change very quickly. You,
the taxpaver who pavs the bills for higher education, can intlecace whether or not
spedialized ccurses are prowided for training “teachers of the gified and
cudented.”” Write terters 1o the deans of (he instructional collzges with depart-
ments (home econemics, education psvchology) thas prepare and certify public
und private school teachers. Tell them the quelificatinns needed 1o adequately
train teacners of the wifted and talented. Necessary raquisites tor becoming a
teacher of the gifted include tne abilities:

+ 1o be an open-minded. fievible “‘questor’’ for knowledge;

* 1o aocept and promote the fleurishing of divergent. cruative, and expansive
Thinking:

e -~ ke intensely interested in the dvnamics of chunve;

e e acutely awere of a :hild’s uniguenese

e 1. observe highly specific behaviors;

¢ 1o oxpend high energy cutpur and fike it:

s ¢ be comrassionate and empathic.

e 0 conceptualize how xaowlzdgee discovered in the group or by individnals

an be chamaeled 1o zllow individuals te progress through a hierarchy of

learning les els—frem knowledge 1o syuthesis and evaluation (Bloom, 1956);
and

¢ above all, to be a learner—in addition 1o being a teacher or parent.

15. Reqguest Early School Admission-—If Your Child Seems Ready.

Sounie re-cnrdhers have found that entering school carly seems to accelerate
learning Tor the voung gifted child (Hobson, 1949; Braga, 1969, 1971;. 1t scems
jogical to insist that ~chool boards realize that grouning {or learning at develop
smental age (the age =t which a certain behavior or characteristic is evident), not
chronological age (ene'~ torthdare:, allows all children of similar developmental
age 1o inleract of poe o rm iogether. Wihen vour child plays, works and competes
with children ot sim:.ar capabilities, he - she feels stight tension and challenge
cod wsoalis £ b e mine a delightful o perience. Feclings of competence and
worth result.

16. Lobby State And Nationst I egi-lators.

Parents are aspayers as well as parents of rreschool ¢ ildren. Contact your
<tate and tederal government representatives: let them know what programs are
needed in vour community at the preschool, elementary. sooondgary, and college/
aniversity ievels. Request that information about legislation regarcing *‘gifted
and talented program<™ be sent to vou, with an indication o what action the
ofticial intends 1o take on it By return miail or telephore call, indicate to
fepislator(st vour position on legislation. Cemmunicate with 5 our support groups
atie vour ocar schoo! Poard ahout what s happening regarding giftedness, and
sain thar backing o vour position.

17. Identify And Use Community Resources That Support Gifted Education.

Ceriain civie and sovial organizations in vour community can be contacted in
order to eniict their support for gifted and talented educiation: examples include
the Junsor League and the League of Women Voters. These zroups are powerful
Jobbyving units with state and national legislatures.

18. Contaet Industry/Corporations That Are Interested in Maximum Develop-
ment Of Human Poteatial.

By viewing local commercials on television, vou can begin to list the industries
and corporations that might have a commitment to developing the brightest
mind<, These companies ar: strong contributors to the comeaunity’s tax base,

.
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and. therefore, 1o 1ty educational svstem. Locate a supporter who can represent

thoocommiunt
might be allocated for relesznt discretionary programs.
19. Insist On A Second FEsaluation Of Your Child—If You Think It
Appropriaiz.

Sone parents believe their v id 1o be gifted ana taiented, but the child is not
selected tor the special prograr . [ you observe in vour cnild unusual characteris-
nos of intellectual ability, leadership, achievement, musical or drematic ability,
or creativity—and it you really bolieve that he or she could profit from participat-
w3 program, insist fhat ine testing, evaluation, and/or admission per-

HITUB TN

~onnel eassess vour childs abilities.
2. Continue Your Zest For Learniag About Giftedness And Talentedness,

I'he syetematic vtudy of gifted and talented preschoolers and support systems
that meet ihese children’s needs is . relatively new one. Identification procedures
are not well refined. i in the tield are struggling 1o find new, fresh insighis.
[ carning how to develop the peak potentials of extremely taienied, very young in-
dividuals ionnly beginning . Your observations and contributions can continue 1o

'
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Chewing an all-day educational setting for a preschool gifted child is often a
difficuit process for parents. One problem is that adequate testing to identify
giftedness during the carly childhood years is rarely available. In fact, some
psychologists and educators believe that children cannot be accurately identifizd
as gifted before the age of eight or nine (Whitemore, 1980;. Thus, even though
parents are ustally the first 1o suspect the presence of unusual girts or abilities in
their child, it is often impossible to have their intuitions confirmed. Nevertheless,
educational decisions need to be made, especially by parents who work and must
arrange all-day care for their <hildren.

Another difficuliy is a lack o: preschool programs designed to address the
special strengths and vulnerabilities of gifted children. A recent national survey,
reported by Karnes (1980), identified 113 existing programs at the preschool and
primary level for gifted and talented. Of these only five programs admitied
children below kindergarten age.

It appears that the responsibility for actermining that their child’s special needs
are met is lef1 to the parents of the gifted child. This means that parants need to
be awaie of the characteristics of gifted children, especiaily their special
vulnerabilities; they also need to know what constitutes a quality : fucational set-
ting. Day care that serves the best interests of a child offrs a closc :natch between
meeting developmental needs and providing education2! programming. Deter-
mining if such a match exisis in a given educational setting becomes a very impor-
tant task facing parents. It is the purpose of this paper to id..tify some of the
issues and concerns related to this task and to provide some guidelines for
evaluating the learning environment of a day care setting.

Programs for the gifted preschool child should include activities designed to
foster growth in @/l developmental areas. Because of the nature of giftedness, it is
uscful 1o emphasize that children’s development does not proceed at the same
rate in all areas. Giftedness in one area, such as intellectual development, does
not mean that a child will demonsiraie advanced abilities in other areas, such as
phvsical development or social development. Also, while rates of deveiopment
differ from one child to another due to differences in inherited traits and in envi-
ronmental opportunities, a developmental stage itself cannot be skipped.

This is especially important when considering the social-emotional area, other-
wise known as affective development. The term “‘affect’” is used to describe a
child’s self-concept, attitudes toward school and learning, social interaction
«<kills, and other related learnings. There is widespread belief among early child-
hood ediicators that cultivation of young children’s affect is of equal or perhaps
greater importance than cultivation of their intellect (Goodwin & Driscoll, 1982).
Others state the same idea in a little different way:

. 1t 1s our position that the noncognitive experiences children have prior 10
school entry are major determinants of what the: will learn in school, and what
they are willing to learn. It is also our belief that the way the school and its
teachers interact with children has a major effect on emotional and social

svelopment (Seagull & Kallen, 1978, p. 3).

Enzer and Goin (1978) wrotz that:

The emotional status of a child as well as his ability or inability to interact with
others are major prerequisites for intellectual development (p. 17).

One of the most important affective experiences is the opportunity to play with
triends or peers in a social context; thisis termed *‘pecr interaction.”’ Hartup, one
of the researchers who has contributed most to our understarding of the impor-
tance of peer interaction, states: ‘“‘Most social scientists think of child-child rela-
tions as subordinate events in personality development. Peer relations, however,

37 q.
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contribute sizbstantially to the development of social competercies in children™
(1978, p. 1).

O)pportunities to interact with peers and o lezrn how t¢ ~et alog are so impor-
rart that 2 number of researchers nave <tared that it is possible to predict later
menial Leolth statse on ratings of peer acceptance in childhood tHartup, 1978). A
creater incidence of emotional problems in adulthood has been found to be
associated with poor peer relaiions in childhood. The significance of this for
aarents of wifted children is not 1o imply that intelleciually gifted children cannot
also be well-adjusted, but to remind parents of the importance of balance be-
tween opportunitics for inteiectual deveiopment and opportunities for social and
emotional growth. To help parents nuriure this balarnice, an aiertness to the spe-
cial ~ulnerabilities of gifted children is paramount.

VUlﬂerabiEEﬁQS ‘ It s imrorla'm 1o focus a.tlcmion on 1 eer rcla.lic.)n.ships ot gifted c.hildr.cn
because many times these children have ¢ ‘v socializing, not necessarily with
A . d adulis, buo with their own age-mates. As arces.. . a gified child may be allowed to
SSOCIate ' «rend hours alene plaving with blocks or invelved in other solitary activities, but

. ~1ay not be given sufficient opportunities to develop soaally.
Wlth Although it is common to think of peers as those of the same chronolegical
ave, in fact Hartup points out that children the same age differ greatly in size, in-

® £Lh
Gli!gdnegg iliectual capacities, physical skilis, and social abilities. Thus, probably the bes

wav 1o think of peers is that they may be at the same chronological age, and they
may not. For the gifted child, it is likely that a peer in the intellectual area would
ve somewhat older; in the social area, a peer may be younger, or the same age, or
older.

Gifted children have been found to ha.  other vulnerabilities associated with
theii giftedness (Whitemere, 1980). For example, gifted children are particularly
v cinerable 1o the emotional stress and sccial conflict that may result when
ciildren are required 1o adapt to environments that run counter 1o their inner
necd-. Nany gifted children develop an unusual ability to concentrate and have a
need to Tinish a task before beginning a new activity. Consequently, they find it
verv difficult to be in an educational setting where prearranged blocks of time are
allocated for various activities. If a child is not allowed 10 finish atask, and if the
child tinds no emotional support for the need 1o finish the task, and if this
represents a recurring pattern of how this situation is handled, negative attitudes
mav very well ensue. The fact that society tends to reward conformity only in-
creases the burden on the gifted child who already is finding it ditficult to adapt
(o situations reguiring conformity. Long term stress of this nature can contr’™ “te
1o serious problems as the child gets older.

Another. related vulnerability of gifted children is their tendency to be per-
fectionistic. There appears to be sn inner drive for perfection and when a task
cannot be completed or completed to the child’s standards, the child may
withdraw, refuse to try, and become disinterested. Itis known that gifted children
rend to be highly critical of themselves. Parents also, without meaning 1o, some-
times push their child in various ways because of the giftedness. A child may be
expected 1o excel in all areas. When children begin to sense failure and/or that
thev are being used to fulfill the parent’s own cgo needs, they may rebel,
withdraw, or demonstrate erratic behavior. Of course, a tendency 10 project onto
others as a means of coping with a sense of inadequacy and failure is very rezl.
and parents need to be aware of that. What is needed is @ learning environment
that supports the chil:'s development in all areas, vet reflects the special stresses
(0 which the gifted child s vulnerable.

Another area of concern is the sensitivity of the gifted child. Gifted children
tend to pick up cues, both verbal and nenverbal. very quickly. This can lead to a
sense of social isolation because the attitudes and behavior of adults, including
their nonverbal behavior, may communicate resentment or rejecticu to the child.

l » 1
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Alsor oozl isolation from age-mates can resuli from name calling or expressions
ot envy, W cennot, of course, protect the child from these experiences but we
can try to prepare him or her to cope with them. For example, name calling is
pereeived as a kind of wocial failure. Yet all sorts of tailures are a fact of life.
Parents should be dlert io micbehaviors which may be indicative of the child's
e of inadeguacy or social  oletion. Thev should also help prepare children by
tvaching them to deal with the tailure experiences in their lives. For the gifted
<hild this iy especially important because of the heightened sensitivities oiten
assodaied with gifrednens.

Schooling, especially during the carly vears, should support parenis’ desires
and goals for the heatthy develepment of their gified child. Finding quality day
care 1s otten a very difficult process becanse of contraints of time, money,
distance, and the limited resources of the center. Added 1o these considerations is
the need for parenis to find an educational setting that reinforces, outside the
home, those values and attitudes that they are trying 1o teach at home. Learning
how and what to observe in a day care center is critical, and for the parents of a
ciited child 1t is further complicated by their child's special vulnerabilities.

The Day Care and Child Development Council of Americd has produced an ex-
cellent set of guidelines for choosing a day-care center. These guidelines are
available from the National Association of State Boards of Education, 444 N.
““apitol Street, Washington, D.C. 20001. The following chart summarizes these
coidelines, 1t includes the observation categories, examples ¢f issues for parents
to consider and questions te help guide their observations.

The learning environmer.: 15 divided into four major categories: the
physical setting, the interactional seiting, the program, and the social-emotional

Jimate. For zach of these categories, issues or areas of concern are described.

Then, as @ means of further defining the issizes, grou;'s of questions are posed to

heip parenis make specific observations.

[t is hoped that awareness of sorie special vulnerabilitics of gifted preschool
children coupled wit: guidelines for selecting di are »»hich i responsive to
these vulnerabilities will assist parents in making more informed, and thus more
sarisfacte v, dav-care decisions.
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INES FOR DAY CARE CENTERS

QUESTIONS TO GUIDE GBSERVATIONS

What place is there where o Jhild can get oft

ey himselt or hersell and have some privacy?

How doges the setting change tor t.e children
durirg the long day? What provisions are
there for more indimate greuping: at ceriain
tines (during meals, rest, storytelling, carly
motning. late afternoon, hefore lunch)?

Are there materials for structured activities
(such as puzzles. counting boards, pegs.
Bends, dominoes, form boards. ete.) as well
Ay miaterics o for anstructured activities (such
as poontl cayv. woodworking. dramatic play.
sic)? 1s there a balance or does one kind
rredominate? Which?

Do most materials inspire children to
thounchtfol experimentation or do they
mierely lend themiselves to perfunctory pet-
formane? (e.g., a large wooden dump truck
versus a wind-up rov,)

Are there certain times that some events take
place cach day? Are these rigidly adiered to
or is there some flexibility (1.e., have a snack
a litdle later because most children are still
deeply engaged in a project. or a little carlier
because children are tred after a trip, or go
sutdoors early because children are restless
after several days of rain, 2ic.)? Deseribe.

How do the children indicate whether there
is enough time allowed for them to finish an
activity or whether the time allotted is 100
brict?
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Teachor'™s resmect Yor children’s ideas.

TERS

QUESTIONS TO GUILE OBSERVATIONS

How does the teachar »o yw tolerznce ot
child-like demands, ot imiparience, mood
swings, self assertion, ~cgativism, impulsiv-
ity, exuberance, brage.ay, angry feelings.
tears, testing behavior? Hew does she or he
cuide the childres at such times toward ade-
gaate coping and acceptable behavior?

Are guestions rassed with children that com-
municazs a real intcrc\t in learni=o? (e.g., **1
wonder what will happen to the -now if we

out It on the radiator? ™)

Are the teacher’s questions open-ended,
thought-inducing questions or are they close-
cided. fe., thereis only one right answer?

s

Ave lims explaimed or does ihe teacher “lay

down the Juw™?

Descrine the opportunttic. for meaningful
ntera. tions among ciildren in this setting.
Are groups hept rezsonably intimate ~o
children can gzer to know and enjoy cach
other, or are they so large that children are
overwhelmed by the crowd, the noise and
commotion? Note the importance assigned
to sociability in this program: are interac-
tions fostered, are children shushed or in
other wavs discouraged from relating, or
are they left 1o their own devices?

Do children tell cach other about their ex-
pericnces or demonstrate to cach other o
newly-learned skill?

Is there opportunity 1o interact with children
from a varicty of backgrovnds embracing

different hite stvles? Is interest in and respect
for differences manifesied by introducing

different toods, stories, holiday celebrations,
nuste, attire, cte.? Are children encouragc.
1o expiore botli Crierences and commonali-

ties”
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DELINES FOR DAY CARE CENTERS

QUESFIONS TO GUIDE OBSERVATIONS

Wohich ot the subjects, such as language
ar-omath, sclenses music oLl ure oRgoing
jarts o the prograny: which are limited to
detiniliie periods, which cannot be observed
atoall?
Voich of fhe trogram compoenenis build
sed-rnowlede . self-esteem and ~olt-
sontidence ¢ the part of the
children (arc nirrors used? are booiks made
with Juldre entitled. *Tiings T oo ‘
[earned Te Do.77 erel? are there
photographs of children, height aro weigh:
measurements? do chitdron care fo- pers.
wounger children? dictate stare o

themselves? pertorm short chores.
Rl

inave
frecty 1o music? eie.
Describe the s des and Jevels of svmabolic
play tne chi i:‘:n ciipage in. Note the variety
«.»1 dr:xmaliL and creative expressions that are
alt vnzoing pare 01 the curriculum, What are
sone ot the means used through which the
i dren represent their ideas, experiences
did concerns? (e g, blocks, woodwoerk,
paimnting. dance, svmbolic playv, dictation of

~tories and poems. o)

Deseribe teaching strategics most apparent
in this selting. FNore the match between:

4) teaching strategies and competent func-
tioning by the children and by teaching
methods and developmental needs ot a
given group. In what vov does the teacher’s
vuidance assure the kinds of teelings and
attitndes that permit the children’s concen-
tration on the learning et hand?

Are most activities mittated by children or
b teachers? Is there a balance of both?

Are children allowed to complete what they
arce invalved in or must children stop at the
sane moment 1o do something else? What
happens to those children who are “finish-
ed”” while most of the others are sl involv-
ed? How are children helped to move on
when persevering in a task?
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Phrases describing the world today as an *'information society™ pintlo anim-
~oriar chenge taking place as the age of compiaters graduaily replaces the indus-
iri.t age. Thie techneological progress in turn is bringing about changes in our
coonomic structure and in our values and beliels.

Though techiiological progress has undoubted!s solv ed some old preblems, it
at+o has created new problems in the areas of, for example, eavironmental pollu-
tion, enerev depletion, inflatior, unemployment and underemployriat. To pui
Liis anotiler way, our society continues to grapple with enormous and complex
problems in spite of (and sometimes beczuse of) cur QrLaI technoiogical ad-
vences. Vet we often persist in our belief that “solutions’” wiii be found through
cientific discoveries such as computers, telecommunication devices, or advanced
w-ray machines.

It vers well may be that selutions to thee ypes ot problenis demand a difterent

kind of thinking than the scientific thoughit that prrmuu\ technological devices.

What we mav need are told and imaginative ideas, developed by creative thinking

wterns that m«)L at problees from a global perspective. A global perspective
mptasize rebating a probicm to its troader context, rather than ¢ amining it in
i« on. For example, the present trend in holistic medicine emphasizes the well-
heire of the entire person’s physical, emotional and mental health, rather than
I [hL rart of the body that hurts. The implication of this for our progress as a
wdiety i+ har we may have undergone a primarily one- sided development of
Wientific nr o ledge and technological skills without a parallel development of
concern for human and social affairs

Parents of gitted and talented childrer have a special chance to influence our

4

nation’s future progress. for the abilities ot their children are & hizhly valuable
quman resource. Helping childien to develop their abilities is mere eritical today
tan ever before. Parents have the important role of creating an environment at
home that is continually stimulati.o to children as they grow, and of playing and
working with them, and iistenmg and talking 1o then: as their learning develops
through new experiences. In this way, parents encourage childven to become
aware of and 1o maximize their own capacities, and 1o become problem solvers
who can ultimately offer creative soiutions in the world they will inherit.

To uncerstand he context that has produced these needs in our society, an
sverview of current social and cultural changes is provided in Part One of this ar-
ticie. Part Two gives some suggestions for creating ¢ home environment that emn-
nhasizes the development of certain skills related to this larger social environ-
ment: thinking end learning «kills, language and communicatian ability, and

creativity and imagination.,

Todzy, many believe that our tormer ideas about progress and the “good life”
s1¢ no lonzer visble. These ideas include the assumption that advances in
“cchnology would cenable us to live easier and more fulfilled lives. Reliance on
~chnologicai and materialistic advances has not, howeser, produced an end to
Peserty o ceenomic problent ner has it resulted in universally happy lives for
‘ndividual members of our sogicly.

Thus it is little wonder that people are asking serious questions about how to
fve a qualie: Hfe. This is evidenced by the increased interest in the quality of the
.workplice, inthe greater ni: .o of people joining social and spiritual organiza-
“ione. and in the current focus on general health and fitness. These changes in

lues parallel changes in technology and the economy. A discussion of these
(- ee arcas will provide, it i+ hoped, a global perspec ctive on ¢rrent trends in our

NENILASH
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Technologica! Changes

Todany SpLTichicdng 4 new conmunications revoluton hrought about by
osin techinoiogy, Inst o carlier re lutions in communications—ihe
~w-clopient ot human specch, e introduction of wrinng, and the invention of

printing—ied tonew tvpes of information and sew wavs o sharing it. so too, the

'

qdus dn

discovery of new commurications technoiogy is transforiming society

I are all around us. Large numbers of pzople @i now connected 10 in-
tormaie ooabout the workd through tetevivon and arellites. The cxpanding use of
ciable elevision, radio, welegranl Lephone, video 1ape, video discs, computers,
and other telecommunic. - devices are intensifving interchange among people

aibover the world, as well as increasing the sheer amount of information avail-
able. The intormation is itself increasingly diverse and so are its sources.

A problem tnat all individuals :nd societies face today is the need for publicly
mierpreting such a large volume of information. Once we kr.ow all these facts,
how are we to decide what they mean to us? Determining what information
means is accomplished by discussing facts and negotiating ideas. The tasic skill
necessary for determmining meaning is the ability to communicate effectively.

Communication skilis include the ability to listen in addition tn expressing
oneself and articulating ideas. Those who communicate with ease and conviction
will find that their interpretation of infs.mation has greater influence. Commu-
nicators who also understand the implications of their skills are in a position of
greater petential influence than those who posscss neither the <kills nor the under-
standing.

turther, the role of parents goes beyond helping children to develop both skills
A an understanding ol the importance of communicaton. A specific skiii can
be practiced and rehearsed, but an appropriate attitude is acquired in a more sub-
tle fashion. Yet it is no less important to develop realistic attitudes toward what
technology can and cannot do.

A parent’s attitude is seldom hidden from a child. We are living in an age that
provides us with a multitude of technological conveniences, but technology in
and of itself does ret provide answers to questions or solutions to problems.
Human values, judgment and communication cannot be repiaced by any
machine. Discussion of the implications of such a stance toward technology will
encourage critical thinking aad value (esting by children starting at an carly age.
Such a discussion is particularly relevant in light of the electronic games and
clussroom computers with which children are so fascinated.

Economic Changes

Today we also are expericrcing changes in the economy that are closely linked
io tezhnological chsnge. We tsed to be a society that Yocused primarily on pro-
duciag goods. But now we have become a socicty whose primary economic ex-
change consists of the buying and sclling of services. Statistics provide a dramatic
ilustration of this trend. In 1920, 53%% of the workforce worked in manufactur-
ing, commcice, and industry, and 19% worked in information, education, and
service industries. Tode the corresponding percentages indicate that 29% of the
worktorce are involved in the production of goods, and 67% are working in ser-
vices. By the year 2000, experts project that only 22% o the work force will be in
manufacturing compared to 76% in the information and service industries.

Out of these chinges, a new kind of economy is emerging that relies on dif-
ferent Kinds of resources and forms of production. For example, an economy
that is based on manufactured products reguires, creates, and depends on forms
of energy such as electricity, oil, gas. coal and nuclear power. The emerging new
service economy relies on technologies such as computers and videodiscs that, in

.y
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turn. rddy more heevily on services and on economic activities. In a service
ceonomny, the emphasis shifts to the exchange of specialized skills for money or
sher skiils. and these skills are, in turn, based on having certain information.
~ . we adjust to these changes, we will nced to develop different ways of
relising 1o people in our work and personal lives. Instead of the traditional
arhoritsrian relationships, more supportive, cgalitarian models become neces-
wary. Everyone in society will have more access 10 information than they do at
picsent, and this access will create a more equal basis from which 1o com-
municate. As a result, new interpersonal relationships will emerge within

Camilics. beiween workers and management, and between workers and clients or

COnsumers.,

[t is important for parents to have an idea ot these new directions within our
economy for several rcasons. The first is to help guide their child toward appro-
price study and eventual career choices. The second is 10 provide an environ-
menti—in terms of organization of family life and attitudes and values modeled
hy the femily—that encourages children to maximize their potential. Finally,
narents car: do much to Felp their children develop the <kills that are most

sluable in an information society; such skills include critical thinking and the use
of ereativity and imagination in problem solving.

To prepare children and adults for this new society, the very nature of learning
fwelf must change. In an industrial society, “what'" is learned is particularly
important, because specific actions must be carried out to produce specific pro-
ducts. In an int-reation society, however. the *“what’ is no longer as important
as the “‘how." Cnilaren need 10 Jearn how to think, make decisions, solve prob-
leme, and use iormation. They need to know how io synthesize, interpret and
negotiate the meaning of intormation, and how to apply their knowledge «
Ceaiive thinking to finding solutions for proctical problems

In short, a learning society requires that learners become far inss passive and
hoth more active and interactive. Critical and creative thinking and communica-
tion skills become increasingly important, as successtul interpersonati relation-
<hips and dvnamic problem-<olving become more integral to the tunctioning of
an information «nd service-based economy.,

V.o o Changes

Technological and economic changes are producing value shifts. Whenever .y
cultureisinar iod of transition, many peop’= find it difficult 1o understand and
aecept the changes. This has been the case in our society for ithe past few years.
The economic and f+ -hnological changes are <ot using and leave people fecling
unstable and more vulierable to foreign turmoil, financial difficulties, and
changing definitions of ‘“‘the good life.”

Because this is a time when past visions of affluence have been curtailed, some
people have begun to place less value on the mascrial possessions made possible
by technological advances. Correspondingly, a renewed emphasis on relation-
ships among people and an increase in concern for commitment and cooperation
appears to be gradually replacing the emphasis on expressing self that characteriz-
ed the 1970s. Accordingly, developing the cooperative abilities of children and
adults should be emphasized in response to these shifts in values.

As mentioned earlier, styles of problem-solving are changing too. Since many
of our problems are social rather than technical in nature, wc cannot rely strictly
on scientific or mechanistic ways of thinking to resolve them. Today, there is an
even greater need to inciude human and social-moral perspectives in our
approach.

Thus it is important for problem-solvers to have an empathic identification
with the everyday realities faced by ordinary citizens. It is important for them to
be creative leaders who can inspirc citizens at all levels of ~ociety 1o participate in
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Part Two:
Raising Gifted
Children In An
Information
society

Q

imaginative and holistic solutioris. Growing citizen involvernent in the problems-
soiving process alrcady is resulting in the emergence of greater ecological
awareness and a more holistic approach to education, health, and other areas of
life.

Many of the gifted children of today will be the leaders and problem-solvers of
iomorrow. They can make ag. ' contribution by using their exceptional abilities
to loow for innovative sclutions to our most serious problems. The world they
will enter as adulis sorely needs their skills if, as children, they ar¢ properly nur-
tured to become productive, creative people.

Parents caa create a home environment that responds both to the special needs
of eifted Chiildren and to the social and moral problems we now face. A pieschool
environment should enhance the uniqueness of gifted children, who can differ
markedly from their peers in abilities, talents, interests, leadership and psycho-
logical maturity. The pre-school years are {formative years and they affect the way
the child will learn for the rest of his or her life. After school begins, parents
should continue providing a challenging home for their children, and shouid
collaborate with teachers and administrators to help provide an educational
clirnate that nurtures their child’s special gifts.

In response te rapidly shifting societal conditions, parents can help their
children to dzvelop three key skill areas at home: a) thinking and lzarning, b)
language and communication, and c) creativity and imagination. These skills are
highly interrelated, but the following discussion will explore each in turn.

Deveioping Thinking and Learning Skills

There is considerable interest on the part of educators and the public in the way
television watching infiuences how children learn and think. In our modern age,
children spend more time in front of television sets than ever before. According
1o studies, children one and a half years old watch one and a haif hours of televi-
sion daily, and by the time tiey are nine they watch an average of five to six hours
of television each day. Conservatively, researchers estimate that before the child
enters first grade, 4,000 hours of television have been watched. And by the time
they enter college, most students have spent many more hours watching television
than they have in school.

How Joes TV viewing affect the development of learning and thinking skills?
First, watching TV is predominantly a passive activity; during viewing, thinking
tends 10 ne non-critical because the child is merely receiving information. Unless
parents intcrvene and promote some discussion after a show, children :nay rarely
analyze or think critically about what they have seen. The discussions might focus
ort what or who the children liked best on the show, why they feel this way, and
why they would (or would not) watch the show again. Parents should respond
and participate as well. Such conversations encourage the development of a
child’s ability to analyze both information and feelings.

Second, teachers commonly complain that children reared on televisiaii view-
ing often have shorter attention spans and have difficulty staying on task more
than cight or ten minutes. They give up easily if they {ind the project too difficult
or are unable to obtain an instant response. Instead o! searching for their own
answers to problems, they tend to want answers provided for them about what to
do. Many of these pre-schoolers have a difficult time distinguishing reality from
fictior, 2nd have trouble creating original stories; instead, they tend to relate what
they have seen on TV.

Parents car ceunter these unproductive trends in several ways. First and most
obvious, they can cut down on the number of hours their children are allowed to
spend watching TV. Second, they also can provide their children with other ac-
tivities in which to become involved besides television. Third, when their children
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are watching TV, porents can help make television a tool for learning and
teaching by helping them o develop critical viewing sxills. Some suggestions for
accomplishing this are offered below.

1) Encourage vour child te talk about a television show both to stimulate in-
teraction between vou and vour child and to provide a context for reviewing
ideas and values that you may or may not want your <hild to grow up learn-
ing.

2i Teach children how TV can distort the real world by helping them to test
wiut is viewed on the screen against their own experiences, This is partic-
ularly imporiant because many shows depict people unreaiistically.

3) Heip vour child become aware that there may be a dirierence 0 the alue
that one sees on TV and their own values or the values you are trying to
treach. For example, secing a wholesome breaxfast portray:d as wne that in-
cludes sugar cereals may confuse a child whose parents w= attempting to
tcach the avoidancee of sugar as an additive in the diet.

4y Help vour child distinguish between the show and the commercial. 0 the
child learns 1o differentiate between information and propaganda. Many
commercials directed toward children use a format similar (o the vartoon
the child rrey have jast seen. Start with a comparison between a do_umen-
tary for children and the commercial that foliows it, as there is « notice-
able difference between this kind ot show and a commercial. Then work up
10 the more subtle difference between othier shows and coimmercials.
Aany shows are based on propaganda and you can czach vour chiidren to
thint. critically about what they see on TV.

Purents also should encourage their child to become a good listener. Be aware

“the things children are particulanly interested in and nurture this curicsity.
““hen children are curious. they want information and. uat least for a few
moments, are ¢oer o diste. - But urless the information is presented n o2
challencing was, their curiosity may wane, Commenicate through the way you
apswer questicn that vour child’s interests are important. Trv to spark further
curiosity thiongeh vour answers. but avoid providing mote “nierine “han the
child has (e interest o capacity to absorb. When vou notice »our chus ~ curiosi-
(v or atrention span dwindling, it's time to chianye the subjeet. To foster yow

Chitd's fearning, begin wit® hat tae child is obwiousiy cisious about and work
through to other interests oo there,

Many resources for teaching very young children arc available to parents who
~eek them out. A few examples are offered to help motivate parents to undertake
such @ search, and to inspire them to create activities of their own. To encourage
the development of critical thinking skilis, parents might ask hypothetical ques-
tions ke the following (adapted trom Sceott, 1968):

What would vou do if you found some kevs on the plavground?

What would vou ¢ if vou broke Grandmether’s best cup when she was not in
the room?

What would you do i, afier vou had built a fine tower out of blocks, someone
came along and knocked it over by m'1ake?

What would vou do i you were having lunch ¢t a friend’s house and vou were
served som2thing vou didn't 1i've?

What wauld vou do if someone went ahead of vouin line when you were taking
turns at jumping rope?

.-
S
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e tollowing is an example of a ““high-interest™ activity (adapted from Scott,
“8).

Here are some words which mayv help stimuiate discus-ion and arouse the
Child™s interest quickly, since many of the words are cose to the child’s

e erienee.

love warm screaim
feurs win dream
tight bad mad
seared bath lick
ugly lazy yeli
hug kiss tough

You can have vour child draw picinres deseribing the words, «nd often you can
el through discussion of these pictures what dreams and ditficuities the chiid is
experiencing.,

Here are some examples of questions designed to elicit responses which will re-
guire reasoning (adapted from Scott, 1968):

¢ How do vou know when you are caiching cold?”

e Hoew can vou teli an orange from a ball if your cyves are shut?
e 'y don’t vou play ball with an egg?

¢ \Why wouldn’t vou give a tiny baby an apple to eat?

* Wny do yvou waier flowers and not rocks?

Developing Language and Communication Ability

You help children 1o develop language and communication skills every time
vl engage in conversation with them. By the time children are two, they need to
bezin learning how to use language effectively in communicating with others. It is
through verbal exchange that children become sensitive, investigative and think-
ing individuals. Developing these language skills is cracial in today's information
society,

Sirce parents are the first teachers and modeis for their children, they need to
take an active, supportive role in encouraging verbal responses. This means pro-
viding the child with continuing aural and verbal stimulation. Parents should
remember to <peak carefully, slowlv. plainly, and with a tone of voice that
demonstrates genuine interest.

Parents also can provide a variety of language learning experiener to encour-
age their children’s interests, such as play, poetry, physical movemes: nnd listen-
ing activitics. Examples are included at the end of this section. A child begins
learning to read when the parent reads while the  1d follows the picture in the
book. When the very young chiild asks questions, parents should answer using ac-
tton and sensc words the child can readily relate to.

Then when the child is older, the answer should nurture the ability to reason.
Since a gifted child often is able 1o reason mucl: carlier than the average child,
parents should encourage the development of reasoning and thinking processes as
<oon as possible.  asking questions and urging the child to make observations,
recall experiences, use his or her imagination, or ask questions.

These verbal exchanges combat some of the questionable ceffects of television,
such as the rapid shift of images that tend- 16 produce a poor attention span.
Rapid-fire presentation of visuals on television, 30-sccont commeicials and

ust diglogue often hold the attention of the child so Jively that there is
no time to process, or think about, the information. Neuman 1990 fod that
pre-schoolers could keep track of less than 59%% of th ariet’ se-
quences. But if parents cever this ground in conversation _aild, the
o
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The Strange Noise

sen o floer Theys

Dihat vou could |

o bov s and wirls e resns

el was cve o guiet v e
diedct izzing on the window st Towas @overy good tme 1o think,
Suddenly there was 4 noise.
[t was 4 soft noise. @ strange, smalll mony notse.
Listen!™ whispered Bobby,
chisten! whispered Susie.
“Tiien!” whispered all of the childien
Ihie teacher caid sotdy, Lets think ubour e strang:

[HOSRER

Doty puess what s making the © 0 e nodses Ler’s tind ou wioosthe

rranye noise is coming from.”
The children asked questions about the strange noise.

S Cun vou sk a question about 10777 (Responses.) They tricd ro

coess what vus making the strange noise.

o vou have some guesses? ™ (Responses.y ©Shall 1eell voul then?™

“owas ¢oshing black ericket with vousy wings and strong blact

foespustiing coound in the wastebasket looking for something to cat.
T vou nnhe apoa cood ending for this story?T (RResponses.)

Cats” Eyes

Sooo0 i b cood eves aind they can see m the derk ™
CCasT eves are sieadbahen st s light,
But thev are round and brieht at night.”
Hodd womirror behind a cundle, Suv: " What hiopeens to the hght?™
CRespenses o U Tooks erer and brivhier, Cats have oves that shine
pieh T Bring oocar into a derk closer. Notice how s eves shine. Discuss,

~ncouraging Creativity and Imagination

et

Nurturing creativity and imagimation in the child, particularly the gitted child,
Cpenially needed. The pifted child often possesses excepiiona! imaging-
tive strength. Imagery serves i major role in developing thinking «kills, and in
imadating artistic, creatis e, and leadership talents. The imagination also contri-

aontal processes such as problem solving and,

s

butes to the tunctioning of highe
esult, plavs an important role in developing an individoal’s reasoning and

“hinkine skills.
Cthe hest wavs parents can encourage their child’s imagination is through

Sarticularly through fantasy play, or “let’s pretend.”” Fantasy play usually
children. Common props include doc-

rov cos around favorite themes of Lo
tor wid nurse equipment, action-tigure Jolls, trucks, airplanes. soldiers, boats,

and prehistoric animals, Fdenty . sares should et children sonerate themes

thenselves, so they are choosing themes they hike.

Q .
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¢ se ditticulty many parents have with tantasy plav is the preference young
JUsmen hove for repetition. Children have a need o ve-create certain play situa-
tions many times. Most grown-ups are quickly bored in repeiitive settirgs and
fi:d 10 uncomtortable to play with pre-schoolers for long periods of time. When
sbuin and children are plaving together, it is the adult vwho may have the shorter
~nvon span, To reduce some of the monotony, parents can combine the child’s

inferest In repetition with vaniatons on a single theme.
Here are some other (v for masimizing the benefits of playv:

¢ Spend a few minutes cach dav in play with vour pre-schooler, rather than a
leng play period once or twice a week.

e Choose @ play time when vou are (resh, not feeling friigued.

¢ Re aware of recurring patterns in vour play sessions. and use this informa-
1lon to cructure subsequent plav sessions for maximum interaction and en-
JOVIIRHL.

e Tuke advantage ot plav time to present vourself as a role model for vour

child.

As Jong us parent and child are having fun while creating their make-
Believe world together. this tvpe of play is far more productive for a child than a
structured game. Children have less power than an adult in games oriented
voward rules. Often parents will decide 1o cheat iz favor ot their young opponent,
©with theidea of teaching the child dishonesty but razher to make the child feel
powertul. In fantasy land, however, the child is controlling events imaginatively.

Researchers at the Parent-Child Leb at Arizona State University found that
parents who engaged their four-vear olds in fantasy play {or ten minutes ach
seaing and evening for a week noticed imiportant changes in their child’s
soiiavior in comparison to the following week when they did not engage in such
~tav, Significantlyv, their child was six times less tikely te misbchave when they
cooaged in fantasy play, This finding suggests that fantasy play may meet certain
~ower needs tor children. removing some of the mntivition 1o mishehave.

Play sessions also can be used to enhance vour child's - ocabulary. Talk to vour
child s vou plav, and use the period following play 1o d scuss the child’s play ex-
poriences, o morate kev words the child may enconnter in daily life or on

televinion mio - vosessions, so vour chitld acguires o meanings and becomes

e fanalivr - common words

Phe tollowing tist ofters hings for making the most o mhe-beliese activities
(adapted o Fabada, 1974).

# Hhave chinbdren enact a scene from a story suchy as Pecer Rabhir: Pretend to be

rahiha crotetea Behind an imagimary senoe, eveing Mo MoeGireporTs every

Seal ihal i o

e aiting tor by wachilul ove to disappratn, giving the
cate toowriggle under the fence.

o To climinaie unpleasant siteations, setlimiis o e~ find o place for turning

©rope so that it will not bumip anvbody ' altows trecdom. sets standards,

Cestabbishes aopre edent tor future actions.,

e To nrovide a rich source of satistacrion in “*being the cause o™ something,
v e child so that he or she will understand what caused his or her success:
Have bim oor her move into an imagindry gaeden as Poer Rabbit, making
abhaolarcdy v Ty il may say comethin like, U You know, my feet
wore so guict Foeowi o cven hear them myvesf”

e Pormit cach child 1o experanent: Honor the child™srequest to 1 et me do it
Gdifferent wav,”

e o open fispiraion channels, encourage verbalization: Ask children what
thev think hould happen, have them act out cne ancther - ideas.,

N
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¢ Tao help children gain insight into another person, provide viewing experi-
crices: Let ashy child observe other children pretending to be Mr. McGregor.
Eventually, the shy youngster may say, 1 ket now I could be Mr. McGregor
and scare ‘em out. huh?”

In summary, there are many methods you can use to stimulate vour child to
muahe better use of his or her abilities. The preschool vears are extremely critical
o the way children will develop when they reach school age and bevond. Without
ihie proper training, porential skills and abilities can be losi, and for both the
gifted and for society, this loss can be especially tragic. Given the challenges we
tuce today, we have a pressing need 1o take advantage of what the gifted child can
contribute to society when he or she grows up to be creative, productive aruit,
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Despive it ancressed attention to the gifted that we have witnesced in the last
reoniteration of specialized programs in locsl scnool ~ystems across
v hies not been matched with comparable options tor the preschool
Conseguently, the growing body of knowledge and wisdom regarding the
curanoe of gittedness tends to emphasize the academic needs 1 the school-age
fhe wrticles in this monograph expand the literature on the very voung
cinied child Ladlin doing <o, contribute 1o narrowing the gap between the con-
orns voiced by parents and educators ard the available insights and information.
Ao the other areas within this ficid that we call “‘gifted education,”” new
ynowledge and experience brings with it new questions and concerns. The
area of the preschoel giited is no exception. It is the hope of the Council of State
Directars of Programs for the Gifted that this monograph will lessen the echoing
o' guesitons between parents and educarcers that occur when too ew practical
an~wers are ssailable. Tois also hoped that the collection of articles will give time-
v orecus o somie Issues needing further attention. The Yolowing areas invite early

COTINIUCT GHT0T.

Steele and Gludéen have provided the reader with 2 comprediensive overview of
e rogram oftered for the voung gifted and talented child at Texas Tech Uni-

A

Lersity . end aosunnnary oo simtlar programs in other institutions. Yt aceess to
sech tormal educational programs continues 1o be rare. Undoabtedly, efforts
miust be strengthened to foster the development of programs like those
deseribed. Observation and evaluation guidelines such as those cited in Thor-
mannr's paper provide a basis for such efforts in a varieiv of pre-school setiings.

[ikewise, = rention should be directed toward providing parents with skills and
resouraes for Curturing the abilities of their young children within the context of
their dav-ta-day interactions. How can parents encourage and respond to the in-
citios of vourye children about subjects with which they have little experience or
expertise? How can parenis informally previde experiences tor their children that
cntend bevond the interests and abiiities of an individual family? Can some of the
techniques used by teachers of tre gifted to develop questioning skills, creative
thinking, ~elf-directed learning, and etffective use of community resources, for ex-
ample, he adapred to help purents of the gifted to nurtare similar abilities? Both
Herda and Supon-Shevin and Shevin reinforee the urgency of such questions for

parents of @ff chiidren in the “information age’” now upon us.

Adtentton o advocacy for the gifted has focused largely on group efforts to ef-
rect changes in governmiental and educational systems. This work is essential in
accomplishing the leng-term changes that can influence the lives of many gifted
children in the future. Yet the wealth of information and advice available to the
would-ne advocate gives too little attention to ettective advocacy by an individual
parent for an individual child. It might be enlightening to discover how many
political activists who have successfully navigated the adoption of a new school
hoard policy, the appropriation of special funds, or the enactment of new legisla-
rion, have found themsclves unable 1o biing about a minor change that could
enhance their own child’s life.

All too often, advocates push for the adoption of a *“gifted program™ with too
little understanding of the specific task. volved in mounting a systematic effort.,
Thev are therefore unable to advocate tor a single appropriate modification that
would benefit their child, Yet several small changes may combine to yield resualts
that match those procuced by a single major change. Parents and cducators can
hecome more effective advocates by increasing their sensitivity to the potential in-
fTuence of specific small changes, and by increasing their skiltin promoting such
changes for individual children.

h
~J

398



Parents
As a Resource

ERIC

Aruitoxt provided by Eic:

T T A R T S A T N

A still under-utilizea resource in understanding the complexity of the - oung
vitted child is the parent. singly - in combination with other parenis. The
rarents of preschool children who ivpivally come to the atteniion of edu.. “ors are
Jmove who are puzzled over how to deal with the exceptio: | ability they suspect.
Srowie have deep dissatistactics vith the opnons open to them. For all these
Ivisible porents of vour - gifted children, there must be many me whe

qeietly and etfectively nurture v .cir children’s abilities. Systematic way ap
P T U T R SN RO T (SO Toadoow ~ 8 sda oov Focnale, ilhame mnrant. (hoy 4 ho
T eOMIrINea W A0M did kNDOWICUEC OF tnd~C rargaly >ulne pdi Cijin SnouiG OC

developed and nvplemiented.

e contribuiors to this mono: - :ph and the members of the Councii of State
Directors of Prograias £or the Gitied offer this publication with the expectation
that it will provide both educators and parents with fresh insights and will invite
ther collaboration in the guest to better understand the dimensions and impli-

‘s 01 exceptional abilities it e preschool child.
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Serican Association for Gifted Chiddren, Inc. (AAGC)
18 Gramerey Park
New York, New York 10003

212 4733266

T he activities of this national, nen-profit erganization include support for and
desclopmient of seminars and publications related to wiftedness and education of

]
she witied. Membership iy open to lay persons and professionals,

Council for Exceptional Children (CEC)
19200 Association Drive

Reston, Virginia 22001

NEE 23623728000 Virginga call TOR 7 2023661

Thi- nutional organization i- ¢ major resource tor furents and professicinals in-
cerested in gitted and talented education. Their acte e include a large number
ot pubitcations, including CEC Fact Shects. and the soembersiip organization:
e Association for the Gited™™ (TAG).

Citicd Advocacy rnformation Neowvork (GAIN)
203 West Orchud Tane

Phoenin, Arizon: 88241

62 G232

Phis oroanizeon weeks o dacilitare aonatonside information and advocacy net-
work of persons conceraed about ind involved with gitted education. Ther pro-
vide intormation o their membership on dsaes such an adsosacy maethods,

tederal-terel activiny i eitied and talented education, and tale prograns.

Menva Gitred Children Procram
J¥1T West Kirk
Skokie, Hlinows 60077

2 6774518

R
Al
s organization has established @ nationwide network of coordinators o dis-
Ceminate information on programs end o encourage the establishment of pro-
sans for the gitted.

Nwiional Association for Gifted Children
217 Gregory Dirve

Hot Springs, Arkansas 71901

01 767-6933

PDIS organZation has i major CImnhdsis oh e aavdlioenlcin ol rescarh o e
area of pifted education. The organization abe provides intormarion abowt
ciftedness and advocacy. and assists in the development of Jeca! and staie groups

(o promote gifted education,

Nutionel/Stare {eadership Training instivate on the Giticd il Taicnted
316 West Scecond Street. Suite PH-C

Los Angeles, California 90012

213.489-7470

Ihis organization sponsors a variety of training and cechnical assistance services
through workshops, conterences, and seminars on giftedness. They also produce
publications on a range of topics related to gifted and talented educarion.

.‘F
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Ginsbere, G. and Harrison, C. Hos o kelp L our Gifted Chilid: - Hendbook
for Purents and Teachers. New York: Monarcn, 1977

kauiman, . Y wr Gijred Chiid and You. Reston. Virgini: Counal! for
Exceptional Children, 1976,

Khatena. 1. The Creatively Gifted Child: Sugeestions for Parents and
Teachers. New York: Vantage Press, 1978,

Kruceer, M. On Being Gifred. New York: Walker and Company, 1975,

Powenteld, V. Creative and Mental Growe/z, sixth editon, New York:
Sacmillan, 1975,

Miller, BUS. and Price, N (eds. The Gifted Child, the Family, und the
Compuoity. New York:s Water and Compuny, 1981,

Ponno, SO and Prerino, 10 Parenting e Gifred: Developoig the Promise.
New York: RUR. Bowker Co., 1981,

St S Hfelping Your Gitted Child. New York: Dutton, 1960,

Vol P L World of the Giteod Chil:loNew York:s Walker and Company,
1979,

Youne, Mo Buttons Are to Pusie Developire Yo Child's Creariviey. New
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aaluation and Testing References

Compten, CoA Guide to 65 Tests for Special Education. Belont,
Calitornin: Pirman ©earning, Tnc., P80,

Sorna, Roand Boston, B. Testine ¢ Gifted Child: An Interpretation in

{ v Dunenaee. Reston, Virginia: € ouncil for Ixceptional Children, 1976.

Oardner, o ocirtfud Seribhies. New York: Basic Books, 1950,

Preschool Gified/ Talented References

Abraham, W. et al. Gitrs, Tulenss arid the Very Young. Nationals Star:
I cadership Training Institute o the Gifted and Talented, Venture County
superintendent of Schools, S35 F. Main Street, Ventura, California 93009,

i
VRN

peeh, 1 How (o Ruise a Brighier Child: The Case for Farly §carning. New

York: Pocket Boo o) 1975,

P TGl oand Skinner, No Somewhere to Turn: Strategies for Parents of
the Gifted wndd aleniied. New York: Teachers College Press, Columbia

Uoniversity, 1980, ¢
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To help parents in their search for further information and/ar specific pro-
erais, the tollowing list provides addresses and telephone numbers for programs
and personrel in the tield of education for the giitzd. Below the name of cach
state. the reader will tind listed the office of their State Director of Programs for
the Gitted.

On the right, the reader may find information about universi's programs that
offer services 1o pa. wiits of preschool gifted children, sk as: testing of a child

for giftednes, answering parents’ questions or offering guidance in other ways,
recommending or providing written materials about preschool giftedness, and/or
actually operating a preschool program on campus.

This information was obtained via a questionnaire. and there may be other
r ograms not included in this compilation. Many responses were received siatng
el no programs were available for very young children, Parents who find no
resourees listed for their state or eity should contact their Sti.te Director who may

know of eiter programs and services.

STATE PRESCHOOL. GIFTER RESOURCES
~_State Director Contact _Seryces/Materials Offered

Alaboma: Teacher Fducation Program
state Consultant for Gifted Programs  Education of Gifted & Talented

I8

Alabama State Department off Building #1. Suiie 137
Fdueation Unitversity Station

868 State Otfice Builling Birmingham, AL 35294

Jdontgomery, A0 205/934-7520

JO57R32-3030

__materials available

“laska:
¢ -fice of Bineert ol Cluildren
~ ¢ Depart Lducaion
Pooc t

Juncau, AR 98T
907 465-2970 L L o

Arizona: Project for the >iit demic
I-oucation for Gifteds Talented Precocity

Covision of Currlenlum & nstuccon Adtoong Stare Ui

1535 West Jefferson Tempe, 570 852K

Phoenix, AZ 85007 602 965-27°7

H602/255-5008

testing, parent guidance,
preschoot program,
materiaie wvailable

Graduate P ograms in Education
of the Gitle:

Departmein 0 Soceal Education

Liniversio »f Acizona

725

7o

Tueson, 57
602/626 3.

e

yarent yoadance,

Jrecerials e aiable

é‘
)\}
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State Director Cantact

Arkansas:

Adminisirater

Programes for the Gitted Talented
special Bducation Scecetion

Arch Ford Bducation Buildine

Soth]

Pirtie Roon, AP

S 8T 2160

Calit srnia:
Coeram Moenuager Gittos sducaiion
T2 Capitol Mall

secreniento, © b T
134 R ] ~g <
k(}! 2 \t,/)_‘

Cotorado:

Gitred Talented Stuaent B
Colorde Department « 0 8 s
2ul Bast Colrax

Deaver, CO 80203

302 ~-5271

€O, .ot

consuiant, (rfteds Talented
Sstate Department of Faucaiicn
2.0, Box 2219

Harttord, T 06115

203 366-2698

irelaware:
Program- for ieceptional “Children
Stiate Department of Punsil nrsction
Townsend Building
Dover, DE 14801
S02-736-4667

Distriet <. ¢ oluwmbia:s
Coordinaror, Gited Faucath
Scaton Blenientary Schooid,

Room 311-A
101 & Rhode iland Avenue, N
Wishineion, DO 20001

200 673705

PaA

PRESCHOOL GIFTED RESOURCES
_ Services  Materials Offered

o1 Specisi Tducation
de Univerainy, LA

Uoraraners
SIOTHIG
ensity Divive

RV

AL TTORTANL O~ Linmer )

Yoo Cnidd Staey 7700w
Yale Laniversit,

333 Cedar St 2

New Hoven, CT D65 10

1S NANR
on aid evaluation
e ove Educat NS
©i S en Road
Norsli, CT 66!
203 ~47-3873
materials avauabie

College of cducation
University of Delawuare
Newar., DE 19711
302 738-2332

ENSITA
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STATE
=tate Director {onto

Alorida:

biroat ol oo oo e Tt
Chbdren
ot Building
il s S0
Gk ANN- T
Cieorygiee
Programs B watied
Lepartm o Pducenon
Stuie Gitice Buildir e
Atlanta, GA 032
404 656-2425 6316
Elaw i
Pducainon. celvn Gl

Orifice of Instructions] Servioes
Department of Bducation, #x0%
P270 Queen Bmmia Stredt
Honoluba, HE 96813

~EON 54.\:»(\41..‘

< ho:

e Department of fducatios

Pon Bl dordan Ortice Building
ANEIACUEN BRI
;’;k‘i\k\ 11) }n“‘:“

DR ALL3940

Hliinod
Sivred rducatnion Coordimater
Fducanonal e
Seclion
Store Department of Fducarion
100 No - Frst Strecet
o 62777

‘\__3\‘8.”)

tnuiuna:
Citred Todented BEducanion

o Supnoi

Depar: ad of Public Instruction

Dl S P
tndinmapoly N 46204
T2

66

PRESCHOOL GIFTED RESOURCES
_ Services/Materials Offered

University of South Florida
College of Education HMS 464
Tuampa, FL 33620

N3 9743310

testinig. pieschioul progrdnt
(Saturday)

Department of Heoe B oonomios
Gueorgia College
Ailledgevilie, GA FL

W12 483.4372

preschool pr

WA

Depuriment o Spocal pduoation
~Northeastern Hiinor Univei s
SO0 N, St Touns

Chicago, 160621

312 383-4050

testny, parent sundie.

preschiool pron

Indiana State Uinives
Terre Hare, IN 47
812 232-6311

Porter School P ojogs

Coenters testing

U niversity School:
parent guidance

pepartment of Bdueo i
Puveholor

Bt Unin

St AvClie.

Indianapobhs, TN J4620x

RE IR S R &

festing, pare touyidence



SEAT PRESCHOOL GUHFTED RESOURCES
ﬁScr\'icgz:_}iulcri:}lj,vQvfifﬁred

ferwus Jroject Pegusis
Bducs o Depasiiient o Cladd Develorimier
v Onnee Bunding Soen State Universdn
Podd cand Svenne Ames, LA SO0t
Pres T e, 1 TGRDY REIACE LY I8 3t
Tl RRRYAS
festing, parent o Lidanoe,
preschool prograi:, in-service
iraining, parent pevrsieticr,
othier information
Giited Program, Early ohildhood
[ducation, Department of
Curriculum and Instruction
Room 628, L.iwcation Center
University of Northern towa
Cedar Falls, 1A 50613
319-273-6396
) ) resting
Foameusg Department of Educational
Pooacation Provram Speaiadieg Psychology
Gifted #1723 Wichita Siate Hiniversity
A B SRR Wichita, KS 67208
Capckal RS 66412 316.689-3325

s 28638060
_developing services

heniucks:

ioeram Manaper, Gioood - i
N3 Capitol Plaza Towes
Frankiort, Ky 40601

2 564-2106 ] ) e

ouisiana: Censooier Grted Childien
Gitted Talonted Programs O, By 43251
Srare Department of Fdncation niversity of Southwe-tern
PO Boy 44064 I ouisiana
Baion Rouge, T A TeR04 Savette, A 70504
S M22636

~kindergarten program

Maine:
Coordingdor, Gitted  Tadented
State piovse Stagon #23
Suousta, MI 13

207 289-3451 et e

Marviand:
Senjor Statd Sy ctalisg

ntred Talented Fdoaion

1o Preparimers on o ducation
SO0V Baltimor o Strect
Baltimore. N 21201

P ASV2RT2

(
S
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~frie PRESCHOOL GIFTED RESOURCES

Sl bhoector U ondhive meesjoes Materizts Gitered
ASE I ITIENCIN
-
U »IL:
!
Notl
[ i fr7
»\‘7 - IA—-~"1
School o Bducpr
s b s Padueation Grend Vellew St Codleges
viioons o Bducaon 50000 a0 N
Cirand apids, M 39206
NP SN (3N 456-6277

testiny, parent soideice,

ol program

presen

Departioen: of Specias Sducation
YWestern Michigen University
Eoinmuazoo, Mi 4900

to AR3-TON0

testing, parent guida
nreschoel prograny,

maierials availuble

L, ¢ Iidren’™s House

)
S NrinKato State Univer-its

b, Nankharo, NIN 60
St Do g o b ST 31516

bl Capitol Souare

S Paud) VIO SE pasent guidihve,

2% DARRALPTARS S M rinderearten pro:am

Coaduate Studies in b ducation
and Community Service

©ollece of St Thomas

St Paul, MNNSR0S

Hl2 (4T-S81Y

Nississippi:

Consuliang, Gitted Palonied
spccial Bducation Secron
PO Box 7T

P o, NS 392es

RN SR RN

Q 6N
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sepvios N oagrials Gffered
it v dive Procrants
s Droraotment of Flemeen:
Seceandar

Fducarion
i

CBos SN

o
“lonians:
Sccne st Gotred Talenied
TGN LSV o EIC S ST F RV S TR

[79620

S0 349-T660

Nebraska:
Programs for the Gitted
State Department of Fducanion

W Centennial Mall South
Fucoln, NE6xsoy

A02 47126

Nevada:
N oy oment of Bducation
< 0 West King S
ason City, NV 2 T
ARONRIEY

wew Hamndhire:

isuli o

Cspeanal By
S Peooent ot booooa
103 T.oudon ¥ed

Concord. NH a3z
O3

3T

Seewodersey: Institute ot Child Study
codtant, atted Takented Kean Colleg
cate Department ot Bdacasion

223 W State Street

cf New Jersey
toston, NI O70583

Zal S27-23%0
Trenton, NJ ORE2S
a0y 2928402

New Mevico:

'

testing, et cuidance
Jinator, abed Bluoaro

cial Bducation Division
State Pepartment ot Fdio

State bducation Boddme
St ey NNTSTSeS
Teo

5

NTaTOR

New York:

spectabid, Gitted Tdocst o
Stdte Fa S Depaariny
Room

Sibans NY 12234
SER 47459660

O
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North Carolina

Cinet Consuliant, Gited Fliacurion

[rivision of Faooptional Children

State Depurtinent o Pubiic
Postuciron

Mo NC TR

ity DT LA

Naorth Prakota:

sSoecial Bdvvation o ated Talenreds

Drorartmens of Putoo Insruction

St Capli
b
I

. . Wrooo ONTE

T Ixden?

{Fhie:

b aeton Ot Padenied
D o on Speciar duacation

G33 High Street
Worthingion, O 43038

g 06 7650

Cilihoma:

crted Tatented Section

State Department of Bdacaiion
2300 N incoln Boulesard
Orlahoma Citny, OK 72105

JO5 214287

~J
~

o]

Y

PRESCHO DL GIFTED RESOURCES

_Services/ Muicrials Offered

Ciraduate Program :n (itred

and Talented Education
School of Educaiion
Iniversity of North Carolina
¢ cvnsbhoro, NC 27312

GIYOATYL NSRS

e I\

parent geidance, mn

Appelachian State University
o NC2RAOR

_()__; ,1’)_3’73_1

Dept. of Special Fducation:
parent zuidance
Cariv Childhood ©earning
Cenier: preschool program
Campus Lab. School
Division of Edvcation wnd
P~ chology
Lo State College
Yool ND ARTOD

T 73120

narent guidance, presclioo]

Gitted Child Registis
Ohio Saate Universan
336 Arps Hab

1945 N. High Street
Columbus, OH 43087
13 422-8787

parent guidance, moieric!

College of Bducarion and Human
Services

Wrigh  State University

202 Mallew Hall

Phaavton, OB 454535

SP3 ¥T3-2352

parent s,

proschool prosiam

Applied Behavioral < udies
North Murray Hall

Ok sonma State rniversity
Stithwater, OK 74074

GOS 624-6040

parent guidancee
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Pennsyivania:
Coordingtor

Covred Talented Progran
I A

: AN

oo Wt Ninth Avenge
King of Prussia, Py ol
2152653706

Rhode Islend:
Prooram Manager
Scoool Commu, i Partpnersin
S Provenade Avenue
alenee, REN2908

5

=0 urolina:
Programs for the Gt
1420 Senate Sirect
Codumhea, SC 2o

AOY TIN2652

“ouin Dakota:
1

Coooed Talented Pro;

special Bduceuon Seo o
Richard I+ Kneip Baildine

icire, S STSo)

VTS e

Coormaior, Gitred TTadenied
PR2-8 Copdelt Fial Builamne
N

wosdbionles TN 3AT2

RTINS
o Coilsultant
Cotted Talented Bdecanon
AR B T B I Y NN
Nip EER

P2 G el

e

b= T GIFTED RESOUR(C

TR Stoterials (Brfered

Ocepartment of Bducation and
Poechology
Conver Collece

Spartanbure, SC 2930

Y S§SadD)

testing., Saront guiddr. oo
_teting. o g

Specnl Bducution Deparoment
ack Hills Stare Colleo

Seoartish W) STTRA

( ~2-2406

testing. parent i fdance

Spedial Bducation ane Counscling

University of Tennessee
615 NMeduallie Avenue
Chattanooga, TN 37402
GiS 7554308

ceocne parent cudance,
i - chool program,
muaterials available

Cniced Bducation Training Proeram
Department of Special Fducation

Fexas Woman™s University
Box 23029

Denton, TX 76204

Ri7T 382-583¢6

testing. parent gurdance.

migteriahs availnhice

.3




STATE PRESCHOOQL GIFTED RESOURCES
te Dirctor Contaet ) 7.‘75‘07’«;f':*‘-;r‘:if:.”tc'ri':lf Offered

.
il

Jepariment ot Spee.ad Lduceiion
14 NBH

‘niversity of Ulah
230 T Soutl Sodr Lake Conv, UT w4702

cul s
IKI-MASR

ISlE)

/

Sabr fake Crov, v

bl anilabel
siabs avarler

Y ermont:

Chiet. Blemenrary Currice

St Deparimeni of Ddeceiicn

Moenroeler, VT ORAO2

S SR

Yirgin: Schoot of Education
Spesal Programs for Gitted Talented  University of Virginia
Division of Spociad Bducation 140 Ruftner Hall

State Depart: ot oof Bducaton 405 Emimet Street

PO, By 60 Charloitesvilie, VA 22902

inth Strect Oftior Lo N 9230791

sih oo G e Nt

Richmond, =~ 2327 testing, parent saidence,
N DR pruwh\ml progras:

dacation Departmessi
Ceorge Mason Univer b
Fairtan, VA 22030

TOR TSI

esting, proschoel progrem

Preschool Pamntings as Indices
of Tnreiligence

Special Education Progran s

Nortolk State Univer’

Nertolk, VA 23508

8(4.7623-8736 or 804/423-0775

or

Art Themapy Program

George Washingron University
Washington. DC 20037

200 <IN

Washington:

State Director. Gitted Fducation

ISD #1143

601 McPhee Road, SW

Olvmpta, WA 98502

206 7546733 ) L
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STATE
State Director Contact

STt Virainia:
ror the Cogted

T b Capitod Comgles

R
Cooarle o, WY 28368
Ul asaTUNG

WLoacensin:

Critred Talented Proviones
PO, Bos 7R4H

125 % W oehster

Nadiven, W S3TaT

AN DEGCITHY

voming:

auage Arts Cotted Toiented
A voming Departinent of Bducation
Hathaw oy Bulding
Chevenne, WY 82002

7T TTTL6238

L T R R \SAE N SE R 0 AL SRR AT

PRI TIQOL e (R Koo

Cervices viclediads Oflescy

~chioos Servive Buresn
10 207

U niversity of Wisconsis
CGooeen w3302
S1d 4692400

carent guidance., presdiool

procram, materials availabic

GIIFTS Institute for Talented Students

Department of Counseling and
Guidance

Lniversity i Wiseonsin

Third Floor, Educution Building

100 Bascom Mall

Nadison, W1 53706

68, 262-2878

testing, parent guidance,
Cmuerials avatlable

Cotlege T ab School
College of Education
University of Wyoming
[aramic, WY %2071
307 T66-3145

todlin o aroen ! ot ‘o
_ o festing. parent g N

Resource Contacts in the U.S. Territories

American Samoa

Gritted Talented Iducation

Pavo b0 AS96TVY

AT ANA-633-A23T (Overseas Operaior)

{ruam

Associdie Superintendent
Special ducarion
Departmment of Fducation

P.0O). Box DI

Avana, GU 96910

011 + 44+ 671 + Local Numbecr:
4728906, 4728703, 472-9802

1rust ferritorny

Iquity Programs

Trust Territory Office ot Bdue ation
Office of the High Commissioner
Saip~n, CM 96956

(Overseas Operator)

1604671 4 Saipar 9772, 9428, or 9319

Virgin Islands

State Director of Special I'ducation
Department of Education

Box 630, Charlotte Amalic

St. Thomas, VI 00801

(R09Y) 774-0100, l:xt. 27
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Procuced for the Cipice of G vd and Talented . US Gifice of Edecation, Depart-

% )
e S B L E B S i ) : e
?s.%; bC 1{? Z st f fewd i, 3 rcanin wnee Welil ce b e Coened (o Bxeepiional Childiren.
{‘\ ® %v .
3
st {ﬂd 84EE d Woho is the preschool gitted and talented child?
i 356“&6 Fae preschool child, ages 2-5, ‘»kh\‘v ronctions \iz‘n“.‘i::"at' above aee e o lan-

ocreativity,

'mut

¢deselnpment, cogniive and social swills, phasace
o teadership mav i iact beeitred and :..'.Jcmcd, Criteria o7

. 1 1 - 1 RIS N N . SR
SUICU AT TaeiicUd Criidre i Hidy be SOCCHEIC AL

I carly identification and education ot value to the preschool gifted and talented

s are siropg indications thiat much of o person’s mature intelligence is devel-
con convention and 4 vears of wze. Therefore, it s important that the
Pand ralented chitd be exposed to o high quality learning environment

e nieeds of each child, and the child ™ mmdication of readiness to learn <houaid
T dcisrmining factor in the tpe of uuillcnuc presented It is imporiznt 1o

¢ soon as possible, Learnize environmienss should be designed to meet the

semember that demoens-tration of advanced ahility in one area does not necessarily
Sreat ~imlar desels of competence in ol areas.
tHow can g preschool gifted and talented child be identitied?

Diwsrandardis “lligence tost is to Beused as a part o the ideatitication pro-

I
.

Coee U shoanhd o aministered broa professional who s experienced in working
sl preschool Children. A chind werh advanced skifly may not have been exposed
zed

Lohe s o eaperiendes necesary for superior perfor -ance on a standardis

douid never be u dexclusively to determine cildren’s potential ability

el Coniitive dos clopment. Technigues such as those developed by

Doeecr o ofteciinely supplemient standardized measires, Teacher cheekdiats,
atien procedures are 2V helprol in identify-

sient obsenvations, and peer nong:

sitred and talented chnldren,

WWhat are teacher cheivi

cchild s enrolled 1aa preschoot program. the teacher will have mony oppor-
tarnties to obserse those characteristios and behaviors that may ndicate excep-

tonal abihity, Seme o1 e L’h;n';iclcrixlicx i teacher could oraerve in gifted
and el ted proschool children are:

° The uoo of advanced vocabulary tor thew age,

< opplovient of spontaneous verbal elaboriation with new experi-nees.

roe o oo throngh

TN ! JRRSN

o CGTISITUCT eTesing Or dnn e

caricas media, such as blocks, play dotgh, and crave ns.

Phe ab Tty o stesemible puszles desizned for older children

“ A seine G heoor used in o eeneral conersation.

¢ An understandaing of abstract concepts, such as death and tinie,
» Aastery of new skills with little repetiien.

e Demonstration o advanced physical skills,

e Demonsiration of advanced reasoning skills through the explanation of occur-

Pl e ot ob ookdist that includes these and u"w"vr characteristios cian be of great

Bebpo i sl tine toechiers to poteniiaihy vifted ard talented childrc

ERIC A
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My hut should purents b oking tor in obsertie g their children?

Pren apons cun e et the e ricarion o proschool giited o dven,
ity are arle tosunnbv oo clopmental itormaton and other data not readily
Cteenable in more v cuations. A ekl s approach to dramatie plav,

sacine plave and hun oo can provide a greer deal ofinformenion regardine

coocnal o Tevet of cogninive development. Intensive interacaan among vouny
Lo -htuatior ad

fnldroniakes place during tess ~uperised o d doss strucnired
shereis o, shoudd be included as part of a comorenensit Codenuiicanon pi 5.
Observation sheald el plaree when chidren oo iree o choose activities either

chiaecior should be observed for pertods of approximctely 13 minutes. Include at

oaer one mdoor and one outdoor obseryccton. Make observations for senveral

Goss and record them tor tuture reierence.

Nonie gitestions which man guide parent observation are:

¢ Dramaiic plav. Do sour childrer cver engage inomiche baieve play i which
e opretend or simulate sitwations and people? Which best deseribes the

varicin - chidren’s dramatic plav? (@) have one tavorite theme which
shen use sl b o the e, ) have two or three favorite themes which
thas dihe o L but conerads s withy or () have a wiae “ninge of themes

PO Laddeiy,

elrgcdive plav, Do ovoar children ever enccoe in play inoahich they e
< b ahkd things, or draw? When they are free to batld or make hings, ~hat
bl Which statement best applies 1o the products of vour children’s

tructive piav? cay attemps o make product os representative of reality as

thiv, (h) prod. s has e sonte representaiion o reality bud funve - ome umique

wo loor ovds o or sake things as they reamember them or as they
dhke tor ol i Sorh drle auention 1o perspeciive, o poit L or
HEER
e ltenar. Winch statenio st ber coeseribes vous children’s abilis perceive

Fumor? (a) make littde o evaitempt to do or ~o funny thing-, (0 gttempt 1o
do sy some bane thines pooreasty teinatate s aat chey have seen others do,

or oy can dake information and use it 1o produce creative humor which s new

foo hem.

Vi siroudd infermation from a child’s peers be adered.

Children’s poceptions @b their peers can be a revealing sour . of information.
heretore, nosinations of children by their peers should Poncluded in the iden-
Htcation provess, especizlly ar the preschool level. To find out - w children who
aE vpes of gues-

P~ umique abilitios are pereerved by therr peers. the fon
ot he qoeds
e Wonch ald mn class can make a broken toy wor
0 the class can make up the best new pun
LI ihe very pose at following directions?

S Vb anks the snost questions?

How can et Tolpaneet the o “the preschool gitted and talented child?
Puarents can help et the o St dand tadented children by
providing them with aowy e ochildren to musceums,
aiiports, and the library, PUTLLICNTS, CITAge 1N SPOTts,
tovcther. It vour child is en LT acanon, bor enrichment pro-
S0 PATCHH PArniicIpaion. appost <o b ensure that the pro-

v cooneehing the needs of e elald Parents are thos e st teachers and,

ERIC
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Cietore, Tue o responsibility to provide that child with secure. quaity deurning

ATOI I s

Prepared by il Hanninen, Panhandie Child Development Assocr on [ne..
Conur doAlene, Idaho and John Grossi, The Council for Exceptiona. Ciuldren.

The material in this fact sheet was prepared pursuant to 7 ontract Numther
AM)-T6-0530 from the Of-ice of Gifted and Talented, US Office ot Educaiion,
Depariment of ideaith, Education, and Weifure, However, the ot ns eapreéss-
«d he =sin do not necessarily reflect the position or policy of the LS Otfice of
i-ducation and no ofticial endorsement by the US Oftice of Educes rn <hould be

lirferred. (1778)

Reprintea by permission.

3 aren ES Gf Produced for the Office of Gified und Talenced, US Office ¢of L “wcation, Depurt-
< : cent of Health, Education. and Welfare by the Council = - Exceptininal

Gifted an e

What is g good work:ng definition of gifted and talentew?

I alentea The US Office of Education has iwontified six areas in which children may
Chéid E.e _— demonstrate Capabilities of high perfermance or giftedness:

e Cenerad intellectual ability—the all around bright child.
e Spe cacademic aptitude~—the math or science whiz.
o Crectve or prodis ctive thinxing—the child who comes up with novel ~ojutions

10 problenis.

e ] cadership ahility—initiates and feads games and groups.

o Ability in the visual or performing arts—painting, o o, drasu ar
scuipture.

e Psvohomotor shilitv—athletic ability and mechanical skills.

A eifted child may have one or more of these abilitics. One lcading cd. tor
detines gifted and talented children as those who have learned to use the syiz bol
wvateins of our society at a much higher and more effective rate than other
children. Hlowever, a parent Izader offers a less technical definiiion, sayin - »itted
and tadented children do things a little earlier, a little better, a little more quickly,
and g litde kit differently from oth- tildren, Parents also gather much uscful

intormation = observing the bet their children.,
Wit 10 some behaviers or charu., 2s to look for?

oo b e

- (R IETE R PR I Ven e Ve . T v ety
Gitted children Toarn te rend varlier often belos o

times on their own and with g greater comiprebensic:t ol 1 naange. ol

lancuage.
o Thev usually have large vocabuiaries tor their age.
i hev earn Bavie skills mere guickly and need less praciice.

e Phey display an abiay for abstract thinking in advanc. of their pueers,

e Jhelr concentration and attention spans are lenger.
I Wien have o owide varieny of interests and experimient wiih them
‘ nave i highly deveioped sense of curiosity and @ Iinniless supply of quies-

They aic sood guessers.

s [hev can construct relationships between things that are not readil: obyioas,

77 5..
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Poey can o o let o ormaiici.
o Theuadly e acli v peers o

A Dot vitcons T TOT Lteet 0 d tak el fooare avainible
Cheos with vour schonl syveein o with one oo soecheeed o e

contcdraph o for dassistanice tosecurins @ checkiing

Iiew iy u gified aud talested child identified?

Several sources of information Should be used (o wdentify pitted and talented

Bildren. such os repors from teachers, parenial observations, pupil products,

cchool achievement, ~randardiss’ ests of inte fgenos and creaiit iy, case studie,

and otbier e ures,
oo tidren have been fdentfied v gl D und Goocnted. VW hat can | dy athome to
e [',_. - -

.G o provide oovariers o stimuln and experience geared (o the

surid interes oo Books, tove, steetes paczes, and gain wre obviousdy
e batvou sheanid also take: care to provide meternals and exper Cuces that
St ety chadt o ave the ehnids lities, ang encourage the de fopment

perceptial una o

© LLCCUTELC SOUr i coors thelridsas in ~ome wav, Paients can ~ome-
times pidy secretary.

o Permi: ample time fer inking and < cvdreaming. oese are the child's equive-
fove o a full time job.

= Assiga household e That comciae with interests.,

e [rconirage vour chife te rranslate tieir interests inte specti. products, e.g.,
ctoric-, pictures, collection<, inveniic o, teals. Be @ caution. olitor. Budding
creativity does not stand up well o «tifling in the name of correctng. .

» Aceept and use the tendency to see things differently.

= 1 neourage dactive rather than passive learning.

< Piav word games. Commen settings like shoppi: = and shared chores provide

ceasians tor all kinds of word plav.

Do be anxious abour single minduedness—*“All - he cares about i horses!™
I'his, 1oo, <hall pass.

© Devetop the habit of asking vour children as many guestions e ve e asked.,
For cuample, **What would happen it 00?77 How does 10w " How

would vou chane- it?" “*What else can vou do with that?™ ="AVhy?™ “*What
will it be like a (week, meain, vear' (rom now?"

My children are gifted «..d talented but they seem turi-d off urd funed out.
What'y going or?

A owitted and talepsed ¢! i is a child first and gitied and ralented »econa. Like ali
children, they need . respond to the love, caring, interest, and guidarce of
ther oarents. Sometines, however, being gifted and talented becorues a burden,
especially if ¢f . children’s environrment does not meet their needs and expecta-
Jions or if peers react negatively to their abilities. They may act out frustrations in
the torm of disruptive behavior. become insecure, or withdraw. It is not uncom-
mon for gifted and talented children to achieve at levels lower than their capabil -
ties if lack of challenze in school produces disinterest. Mecting these problems
will require a cooperative efiort between parents, school officials, and in some
cases, a professical connscelor.
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L about prograr in ihe schos

N schioobs have programs 0 e ena taie

dwe appropnate for ewvery cno ar Tnie i

Sndrenemers can bhetpovou dectes TEoo L nop
Cuib L g Loosars one o consuln with e
coct ot ks peeind noe vt the e

soreoan ussociation o group bean join.

O ST VOO B C e Ve ml mccmetationn Yo
e IS praDatay b sfais pivel SSN0Cianiodt 1o

Cildeenon cur state or in alarge city neet vou

Az
cdi cnone L ceres sttt for the gitted and tadentec,

vod e ren, o they are not

Program adminiscrators
oonay want 1o think
S what cen be done to

rente oo

Phe peeterial in this faet shicet was prepared pursuani 1o Cent.act Numbe
LT L0830 tor the Oftice of Gifted and Talented, US 73 ¥er of Educaic

Copariment of Hewith, Educeion, and YWeifare, Howeveo o opinior. express-
. herehin do not necessarily retlect the poasition or policy of toe JS Office of
Cdncation and no official endorsercent By the JS Office of Ed aiton should be

mterred (D Th)
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r T N AR NG, o 7 T
T 4 B RS M. Felker hao b Tirrector forthe Lot v e Directors of Pro-
i J’ﬁ Lokl g o the Gifted profe ned develormient progect inee 1981, end iy cur-
. :. Director tor the Special Educaiion wisserzination Project, both o1 which
A Ejﬁ o CL owrroneh the Noo el Association of Srate ‘i(\:*fd\ ot Fducation in
Aoshingion, 2 CoShcis o oo Ssocaie Professor of Craduate Education and
Human Rewource Developmen: ar Marvmount Celizge 5 Virginia. Prior 1¢ her
CUTICNT positions, Dro ) er was an Assistant Prefessor inoth el - D of Edu-
dedsat Narquette U oo v Nibwous - Wisconsin, She hos a2l in the puvas

Leols ar both g K- dia post-secondary fevels.

sue Gladden is currently a gridete ass.otant in che Home ©oonomics Depart-
neiat of Tesas Tech b“l\"rw\ with a major in Child Developmen:. She has
reoen i w.nmu *d Ber master’s nesis on the idertiticat: » o the preschool

vt child. A, Gladden has speni four vears as the head teccher and evalue or

Gl pre schuul gifted procrany, and i~ cegional represericiive to the Texas
Ac-odaton for Gifted Chilirer.

Eilen A, Herda, Ass nt Professor at the University of San Froncicee. Sehont
of Education, teachss Scciceulieral Foundetions of Organizations, aiid School,
Cenmmmity and Souct\. Prior to universiiy teaching, Dr. Herda worked with
vitrtous reseirch and deveiprnent projecis for excepifone chiidren inciading e
ceordin. noof teeching programs Yor the gifted. Her current research and
wriung are in the area of cultural, techoological ana policy changes i organiza-
dona' seftings, @ad the development m‘ Pum:an creative potential.

Shirtey Perkins, prooviously the State Jonsuliant for rhe Gified in both fowa
wnd I"‘m'.d;i, oo free-lance consuliani in gifterd education. A nast teacher of the
vitted, Dro Perkins 1v conducting: w ol s o educational policy deveiopmient in th.

arec of i Iul LdHCdIth.

iara sapon- Levinis currently the Project Direcr - L Dean o« 0t eati-
tled Collaeborwtion of Reguier Fducstors for Mg ceaming' o Ulevehing
State University. Previousy an Assistant Profc or of ducation ai the Universi-
v of Wisconsin-Madisor Dr. Sapon-Shievin has done oxtensive work in the area
of mainstreaming ©oud obopartculat'y interested in cooperative terct o end in
e ching children 2vout the individual ditferences among themselives

Nucer S‘hevin, Assistant Prot sor for Specialized Inciructional Programs,
. i Srate Undversity, o inve ved inteacho preparatioss at both the preser-

vice and inservice level . Previs isly a psyehot hont tor severelyv and srofoundly
har dica m‘t d children, Dr. She in's areas of experse inciude - rlv childhood
special education, particularly ihe role of parents ana families in cdueation - f

apecial needs chifdren,

Connie Steele 1+ Assistant Professor and Cheirperson tor the Department of
Hlome and Family Life, College of Home Eronomics, Texas Tech Urniversity. In
addition, she directs the Child Development Research Center which includes an
educational experience program and a research project iavolving gifted and
tadented children aged 2-6 years. Dr. Stecle is atso currently on the Advisory
Board io the Lubbock Independernit School District for the initiation and develop-
nient of a pitted and e ~red program for vrades K-2.
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Human Reource Dever oment at Marymount Couiege of Virginiz in Arlington,
v .oointa, She o Tosnder and former director of the Gerard Majella aild Center,
e ovie cidren frem 2otough ¢ Inoadedion, Dr. Thor-

Sopeogram oad ‘o ofeashing

= nreschoel

o has been inva, researcl, or Hes !
o vt special educt o el
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Gthier Puslications on e Foocanor

of Giftec and Talented Chiiidren

A0 cidpiinistrator’s Guide to the Edice n
of Gijterd und Talented Childreit
By Jovee Van . ~el-Baska

e to-tne-point manner the author outlines th 2 key i sues, action oo

4t !

Stiny ap a program, and considerations for bro g smplary ernd

can. 5780 per copy prepaid.

An Advocate’s Guide to Build -2 Supiior:
Sfor Gifted and Talented Education

L:dited by Patricia Bruce Mitchell

~manua for adve ey was written by six nersons wich extensicc ¢ perience i
Hing gitted p.oograms to adminis rators, le i-laiors and board members . Critic
intormation ol what works and whut does not work ic explained vor o aspeciv of

adhocaey from erganizing parent groups - nootestime:: ¢ intive
«chool hoacd meetiyes, $7.50 per copy prepad.

A F oymaker’s (. de (o Issiies
in Gifted and Tal-nted Educcion

dited ~v Patsicia Bruce Miichell

T nnique rublicetion outlines four basic steps for des clping molicies ofed
and calented educi on: ! prosiams, Issues 1o B oconsidered. wind decisions to be
Rl faving the fra: evork for cifted progis oo Current policies and pro-
grams g other states are pro - ted i anovestss ke and through aoseries

det “Lod profiles on sivostate 27.56 per copy prenald.

Crder “rom:

The National Association of State Boards of 1 iucation
<4 North Capitol Streer, NUW,
Washington, D.C. 20001
202-624-5845

ERIC

Aruitoxt provided by Eic:



