oo . DOCUMENT RESUME

~

)ED 233 447 . ) _ . ' _ EA 015 869

AUTHOR - Koech, Michael Kipkorir .

TITLE . Contr1but1ons of Alternative (Nonformal) Educat1on in
o Developing Countr;es.

PUB DATE Mar 83

NOTE :+ . 36p.; Paper presented at the Annual Meeting bf the

- Comparative and International Education Soc1ety
: B (27th, Atlanta, GA, March 16-19, 1983).
_PUB TYPE : Speeches/Conference Papers (150) -= Reports - 4
. ‘ Evaluat1ve/Feas1b1l1ty (142) :

"EDRS PRICE - MF01/PC02 Plus Postage. :
DESCRIPTORS Developing Nations; *Educational Assessment; '
. Educational Objectives; Fimancial Support; Forelgn

Countries; *Nonformal Education; Program Content;
Program Designy Program Evaluation; *Rural Youth

" IDENTIFIERS Kenya; *Rural Craft Training Centers (Kenya);
. *Sarvodaya Shramadana Movement (Sr1 Lanka) Sri
Lanka: ..
ABSTRACT

“ An~analysis of two alternat1ve (nonformal) rural
education projects provides data on Rural Craft Training Centers
(RCTC's) in Kenya and the Sarvodaya Shramadana Movement (SSM) in Sri
Lanka. The RCTC objective is to des1gn pilot rural development
strateg1es for expanding income in selected poor; the SSM objective

. is to build a "righteous soc1ety based on equality, common ownersh1py
of the means of production, freedom from exploitation, and people s
powver. Other project attributes discussed include program size (68
RCTC's in 1978; 2,000 SSM villages in 1977), funding sources (RCTC
funds are ra1sed locally, Jlocal contr1but1ons and foreign
ph1lanthrop1c organizations support the SSM), and curriculum (both
projects respond to local needs). A comparison of the projects shows
that while both were founded to help the rural poor, RCTC's were
begun~by fore1gners and are both cap1tal1st1c and decentralized. The
SSM, however, is much larger in size and budget. It is voluntary,
soc1al1st1c, moralistic, spiritualistic, and was founded by people
.indigenous to Sri Lanka. Five tables provide data on educational
opportun1ty in Kenya, government-approved RCTC's, subjects taught 1n
RCTC's and the SSM, and the SSM budget (1977-78). (PB)

\:‘.v};‘r,’

\ . : \
\
l N . a
***********************************************************************

* Reproductions suPpl1ed by EDRS are the best that san be made Co%

* from the original document. *
******************************************************'*****************




N ] oo—- U.S. DEPARTMENT OF EDUCATION
’ . - NATIONAL INgTivyTE OF EDUCAT':’; ] PERMISSION TO REPRooucE THIS
oL e EOUCATIONAL pgSouRceS INFORMATION MATEmA: HAS BEEN GaaNTED BY
N ‘ *  CENTER (ERIC)
y N ' This documum has been ruproduced as
e receved fron, ine person or 0,93n|zallor\
. onginating it

Miner €hangeg haye been made @ .mp")vn
,eproducnomqua,”y X -

~

. L4 PO'"'Z:':'EW of oplnlons slaled in lh'SI:I";‘I‘E ];o THE EDUCATIONAL RESOURCES _
o ment 4 N0t ncessany represent offici? TE - mammmmNcETRmmm

posmon or D“llcv

~

CONTRIBUTIONS OF ALTERNATIVE (NONFORMAL) EDUCATION
IN DEVELOPING COUNTRIES, - = =

ED233447 -

.B¥\~ a - | .

T - - Dr. Michael Kipkorir (Kip). Koech ‘ r
. . Upiversity of Magsachusetts-Amhgrgt
” " School of kducation
A S : Center for IDlerpational Edufatjon ‘
¢ - : Hills Houge South ' .
' K ! Amherst, M2Ssachysetts, U.S.4A, R

-~
‘ yhis draft is not to be guoted o
reproduCeq ¢jthout the
permission’ of the author.
: “ e MKK March, 1983
A Paper presented at the 27th Annual Conference °f the Comparative’
Internatlonal Educatjop- Societys the H11ton Hotel Atlanta, Georgla
“March 16-19, 1983 .
G
. v
c Pl
-‘.‘q: } §
B 2 :
‘ I




a

"Abstract ‘ -«

. - \ A
’ CONTRIBUTIONS OF ALTERNATIVE (NONFORMAL) EDUCATION
: IN DEVELOPING COUNTRIES .

' _ ‘; Dr Mmchael K1pkor1r (Kip) Koech
University of Massachusetts-Amhetst

INTRGDUCTION

The purpose of this paper is to present and to analyze the:
contributions of alternative (nonformal) education in developing
countries. Two countries have been'selected; namely, Kenya (Africa),
and Sri Lanka (Asia). The rationale for selectlng these two countries

‘include: a) agricultural activities being vital to their economic and

livelihood existence, b) unemployment beingsa problem and therefore
each of these countries is attempting t aIﬁZviat ‘unemployment
problems. by providing their youth with‘'skills. to enable them to eéstab-
lish some small scale entrepreneurships for income generation activi-
ties and self employment, c) development education for self-reliance
is one of the common goals for these countries, and d) reduction of
illiteracy, poverty, and.poor standards of living of their predomi-

nantly rural inhabitants.
’—'\

In each country an alternative education project will be’'

- examined and analyzed. Section I will present the activities of the

Rural Craft Training Centers (RCTC) (formerly known as Village Poly-
technics) in Kenya, Section II will focus on the Satvodaya .Shramadana
Movement (SSM) in Sri Lanka; Section III will present the highlights

‘of some common elements of these prOJects, giving .similarities, dif-

ferences, and their orientations in their respective rural ,community
developments. _ -

POy

SECTION I N

B

The Rural Craft Training Centers (RCTC) in Kegya-QD

Introduction \

The purpose of this section is to examine and analyze ‘one
program for rural development1 in Kenya, the Rural Craft Trainjing
Centers.” This section will describly the RCTC.as a potential solution
to the problem of sky-rocketing unemployment of thousands of primary

- school graduates who are unable to continue their formal education in

the Republic of Kenya, East. Africa.
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, It is appropriate at this point to¥briefly present the struc-
"ture of primary schooling in the rural communities. The primary
schools of Kenya rup from standards one through seven (grades one to
seven). At the end of standard seven, students take the Certificate )
of Primary Education. (CPE) through, which a small number are selected

- to continue their education in secondary schools. ‘Beqause the major-
ity of the graduates are in the rural areas, various alternative

" (non-formal) educitifon agencies have been developed to meet the
employment needs of these' primary school graduates whp are not selec-
ted for further formal education.’ Some of these alternative (non-
formal) educational orgihizations“incypde the National Youth Service
run by the Ministry of Labor, 4K Clubs run by the Ministry of Agri-
culture, and the Rural Craft Training Centers started and continuously
funded by the National Christian Council of Kenya (NCCK). The term ;
"Village Polytechnics" the initial name of this movement was re‘plac'e/d gAI
in 1980 with the name Rural Crafts Training Centers. This section ~
will address the latter--the Rural Crafts Training Cengeré'(RCTC's).

B

.‘What, is meant by a Rural Crafts Training Cdpter? It is a
local apprenticeship in the rural areas of Kenya. Its purpese is to
train the primary school graduates who are not able to further their
formal education in secondary schools. . Depending on the community and
the availability of resources (e.g. staf, equippgents, funds), a RCTC,
for example, can train young people in poultry keeping,' masonry, '
carpentty, or dress-making. | :

Y

By what criteria, then, can the RCTC be described as an alterna-
tive (non-formal) education? Philip Coombs, one of the prominent ‘
non-formal educational planpers has defined non-formal education as ".

.any oyxganized, systematic, educational activity carried on outside
the framework of the formal system to provide selected types of learn-
ing to particular subgroups in the population, adults as well as
children. Thus defined,‘non-formal education includes, for example,
agricultural exténsion and farmer training programs, adult literacy
programs, occupational skill training given outside the formal system,
youth clubs with substantial educational purposes, and various commu-

‘nity programs of instruction in health, nutrition, family planning,
cooperatives, and the like."2 In this context the term "learning
need" is used to indicate "a gap between some conception of a desir-
able norm,. . .some standard of philosophic value and actual status.
need is the gap between what is and what should be."® The RCTC's
aim at attempting to fill the gap which results when students do not
go on to secondary shools. The RCTC's, therefore, provide an altern-
ative (non-formal) and practical training ranging from six months to
two years in duration depending on the nature of the skills netded by
a trainee. ) -

According to Harbison,* there are three Categories of actiyi{y
within an alternative (non-formal) educational systeg;/l) activities

~
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.designed mainly to improve the skill and knowledge of those who are
currently employed; 2) activities planned particu}»rly to prepare
youth to enter ifAto employment; . and 3)-activities' planned to improve
and enhance skills in family planning, literacy programs, nutr1t10n,
health and others. It is the second category that fits the concept of
- the RCTC.which provides vocational training in the rural areas, using -
less-sophisticated equipment to improve skills in agriculture and to -
_help candidates to establish local small businesses .or to secure other
jobs within the local area which will enable them to earn a decént
living. The function of alternative (non-fqrmal) education offered
through the RCTC's is the preparation of youths for wage- employment,
self~employment, .and income ggnerating activities in rural communi-
ties.

= ' ’

.The Evolution of the Rural Craft Training Centers in Keqja

The concept of Rural Craft Training Centers- was originally
developed in 1965 by a Working Party of the Youth Department of the
Christian Council of Kenya\blus the Christian Churches' Educational
Association. The ideas and conceptualization of RCTC by the two
groups (NCCK and CCEA) were published in 1966 in the now famous
article, "After School What?"® which is often cited by alternative
(non-formal) and rural development educational planners. The. NCCK aim
was to research and attack the problem of an increasing proportion of’
primary’ school graduates who are unable to continile their formal
education-or to find employment ?f any skilled or permanent nature.

‘In addition to helping r1mary lewel graduates develop job
skills, an important objective of Ythe RCTC's was to revive and raise
the status of rural craft training. Since Kenya entered world markets,
before and after indépendence, home industry and rural crafts have
been displaced and looked upon as backward and inefficient. This has
- resulted in foreign investment and local skills and resources being
drawn to the urban areas which has in many ways strangled the old
_rural economy without helping to transform it.

Rqral people are a major component and important social and
productive force in the population. Since the majority of the popula-
tion lives in the rural areas and practice subsistence farming, the
yourigsters in the primary schools must be .taught that agriculture is a
vital and scientific practice and is not a dirty menial job. This
'should be emphasized throughout the Kenyan schools, while giving less
emphasis to the commercial and managerial skills that are pr1mar11y
provided by and serve the foreign trade sector

The concept of the RCTC could help in the long run to reduce
the imbalance between rural and urban development. This imbalance
would be lessened if it were possible for rural and urban areas to
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attain ''equal" distribution of resources necessary for‘development.
‘'The rewards gained'by the urban-based business tend to repress the
initiatiye of the rural masses. By helping to strengthen the autonomy
of rural communities the RCTC's-contribute to the decrease of the
- unequal distribution of resources.. RCTC's, of course, are only a
~ small part of what myst be a,radical national comprehensive develop-
ment plan which woulﬂ’be(a,subject beyond the scbpb of tgis section.

Prior to the RCTC experimental comcepts in 1966, there existed
a number of youth centers scattered throughout Kenya. The centers . '\
were established in the 1950's by the British administrators, during
the Mau-Mau movement to help keep unemployed youths and destitute
children out of trouble in the Central Province. It was after Kenya's
independence in the’ early 1960's that youth centers were thanged,~from
centers of unemployed youths to institutions that provided youths with
training which would.lead them to some employment. For example,
tailoring, masonry and othersfsz It was out of youth cehpefs that the
early RCTC's such as Nambale in Busia District, established by the
Anglican Mission and Mucii wa Urata on Mwea Tabera Rice. Scheme, was
~started by an extension of the'NCCK-ChristianlguraliTraining Center.”’

In September .of the same year (1966) the exéérimental Rural
Craft Training Center movement was taking place, an impgptant Con-
ference on Education, Employment and Rural Development .was held in
Kericho, Kenya. This Conference, now referred to as the Kericho
Conference, marks an important point in the history of education in
Kenya. The Conference participants included qualified and experienced
scholars, politicians, administrators and educators and others from
many countries.3 - -

The Keéricho Conference examined in depth Kenya's educational
model (plan), employment and difficulties of rural development, paying
particular attention to the alarming problem of the unemployed youths.
As shown in Table I only 16% of the 1963-1965 primary school gradpates
continued with secondary school education or obtained -jobs.
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‘s : > T ‘ TABL.E I
Index of Opportunity For Further Education
’. < o ‘ s 7 . '
- 1963 1964 . 1965
- K.P.E.* entries 62,125 103,400 150,000

Form I enrollment in .

aided schools _ ;8,956 11,529 - 12,754
Index of opportunity - 14.4 K 11.2 » 8.5
Form I enrollment in | . - .
v unaided schools : 3,756 7,436 11,354
Overall index of opportunity 20.0. 18.4 . 16.1

Source: Oluach, G. et al. "Learning Needs in Rural Areas A, Case
~Study of Vihiga and Hamisi Divisions: The Specialiﬁural
Development Programme," International Ins¥ftute for Educa-
tional Planning, Unesco Paris, August, 1977, p. 10.
T .
*K.P.E. stands for Kenya Primary Examination and is the old name now
replaced by C.P.E. (Certificate of Primary £ducation).

Armed with such alarming statistics, the Conference suggested
that comprehensive rural development should become a priority of Kenya
government's development plans. The Kericho Conference concluded with
some of the ideas and concepts that supported the RCTC concepts devel-
oped by the NCCK in 1965. Thesé are: 0

The overwhelming majority of Kenya citizens live and
work in the rura% areas. The core of the problem is

£y bring.a rapidly ipcreasing proportion of this rural
population into a modern productive economy. This is
not only a question of production but of raising income,
the status, the self-respect and the satisfactions of
the whole. farming” community. Unless and until this can
EE achieved, the advance of the urban and industrial
sector will be severely checked. N

S
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One of the chief tools with which to achieve this
rural transformation is education and training in
their many forms--as much the education of the
1adult farmer in new techniques .and attitudes,.
as much the education of children and adolesceiits.

But while the process of economic investment and
education gathers momentum there arises an urgent

and inescapable problem of finding productive employ-
ment (including self employdient), and an 1ncre%F1ng
income for huge' numbers of Kenya citizens whose .
expectations are rising and for whom economic oppor-
tunity has not yet been created.

The Conference was also deeply concerned with the
great and growing differentials in earnlngs between
the salaried or wage earning sector of society and
“the great maJorlty of the population, with its many
dangers--dangers of social injustice and conflict,

. of the retarded economic growth, of mlsplaced vaLues

" of aspirations.10

Realizing the dilemma of the rural communities, the Kenya
government directed its efforts into developing the rural communities,
as indicated by the 1970-74 Development Plan. This Plan stated that,
!'The key strategy for this Plan is to direct an increasing share of
the total resources available to the natfon towards the rural areas.!!
The 1974-78 Plan reinforced these policies by carrying out various
projects. An example would be the Special Rural Development Program
(SRDP) described in the Chapters 4.7-4.10 of the 1974-78 Development
Plan.!2 The SRDP will be.discussed later in this section. Two broad
objectives of the RCTC are examined and Justlfled in the following

(J subsection. These are: a) to provide the primary school graduates
who are not able to further their formal secondary school education
with skills for self-employment, and b) to maintain a relatlonshlp
or link with potedtlal employers in the Repub11c of Kenya

A

) The practleal task of Rural Craft Tra1n1ng Centers are to
provide those primary school graduates who are unable to further
" their formal education with the oppdrtunity to utilize available
immediate resources in their rural communities. The‘Ptlllzatlon
of rural community resources would increase the chances for employ-
ment or self employment.

After the achlevement of independence in Kenya, December 12,
1963, formal education was seen as an important vehicle that would
improve the standard of living in the society. People became optimis-
tic because of what education could bring to them. As a consequence,
the Keqya governTent committed a large part of its national income '

8




to edfication. From 1965-68 the Ministry of Education budget was
increased by 40% (previous % not indicated) to a sum’of £6.8 million
(621, million).13 1In 1975 the Ministry of Education reported that,
the "Ministry tops the [§ist Again" J(subheading of the budget). ' The
report went on to say that formal education in Kenya received the
highest priority for development after independence. This report
further pointed out that in 1975/76 the net estimates. for education '
was £2,851,000- ($188,553,000).1% This amount was about 34% of the
government's recurrent budget which is probably the highest in the
world. And the former ‘Minister of Education, Dr. Z. Onyonka stated in -
_1912, that "The Ministry takes the lion's .share of National Budget .
" . : '

Despite such a colossal amount of money spent on formal educa-
tion, the outcome shows that the system benefits only a small portion
of the primary school graduates. For example, in 1971 out of 170,000
candidates who sat for CPE (Certificate of Primary Education) examina-
tion only 14% were able to proceed on with formal education in the
government and private secondary schools. The rest (86%) were faced
with the scarcity of employment as reported by Somerset.1® Sifuna
further adds that formal education is only available for a small
‘fraction of Kenyan youths: nearly 60% enter primary education and
less than 5% make it in the formal school pyramid.l’ Also, in 1975
the Ministry of Education reported that out of 220,000 candidates who
sat for CPE only 27,000 (about 14%) went on to formal secondary’
schools.!® This evidence is realistic and very alarming.

Because formal education, both at the primary and secondary
school levels in Kenya, have been expanding and the number of grad-
uates at these formal insitutions increases in thousands each year.
Hence the growing rate of unemployment in Kemya, particularly in the
rucal areas, worsens each year.,,The ‘accurate figures of unemployment
are not easily obtained but it is one of the major national problems
especially in rural communities. B

‘This writer predicts a continuous increase in unemployment
among primary school graduates due to the introduction of universal
education for grades 1-7 which started in 1979. If the primary pupils
start school at about age six they will be about fourteen years old
when they complete-primary education. As a consequence two problems
will arise: 1) About 14% will be able to further their formal educa-
tion in the secondary schools and 2).the’remaining 86% will be too
young (about fourteen years 0ld) to compete for the few available
jobs. At this point there exists a gap that needs to be filled with
alternative (non-formal) education for 15-18 year olds. This age
group requires some alternative training that will prepare them to
utilize the available resources in their rural communities. Although
Kenya's Development Plan 1970-74 did plan for the expansiom of the
practical studies for secondary school students there was no government

1
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programs for primary school graduates. However, the SRDP projects to
be discussed-below tend to show the.government'interests in rural
development, but that is not enough, more actions in the form of com-
mitments and f1nanc1ng RCTC's and other rural alternative (non-formal)
education require -a serious attention both from the Kenya government .
and rural dwellers.

Low budget RCTC's are a type of alternative (non-formal)
education utilizing available resources and appropriate technology.
The primary school graduates attending RCTC's %would: improve not only
their own individudl lives and incomes but those of others in the -
rural communities. Formal educagion in Kenya tends to prepare stu-
dents only for the next level of education. When 5tudents finish this -
formal education at a designated period the students gre unprepared
for the life they will have to face in a predominantly rural nation.
Because Kenya is basically an agricultural country, this writer feels
that alternative (pon-formal),educdtiqn in the rural communities in

- the form of Rural Craft Training Centers are more relevant to the
population. They provide the graduates with appropriate training and
sk111s that are supportive, of their rural life-styles. Therefore, the
Kenya government should be commltted to funding these alternative

" educational programs.

In order to insure the employment of its graduates, the RCTC's
should develop and maintain a relationship or link with-potential
employers ‘wherever possible, particularly.in the local commun1ty

The pﬁrpose of maintaining a link with local or outside-
employers is to aid in securing jobs for those potential graduates who
may not be alle to empley, themselves due to the problems of. inappro-
priate skills Or tapitalization of a small business. It is possible
that after a RCTC graduate has accomplished certain skills, e.g.,
tailoring, he/she may be able to be employed* as a tailor and after a
couple of years he/she might have accummulated funds to rent a shop to
carry on the business. -

Another important necessity is for the RCTC's to keep contact
with all the potential .employers in the area and to investigate the
types of employment t can be provided each year according to their
needs. Such contact with potential employers along with the "self-
help" concept would give the RCTC's some indications of what to train
their students for. This base, then; would motivate and enhance the
hopes of the trainees. The philosophy behind such a base is that mere
training with no well specified goals or purpose would not even begin
to solve rural unemployment problems For example, if’ you train an
individual for tractor repair in an area where there are very few
tractors such an individual would be frustrated after complet1ng
his/her training and find that he could not obtain a job in tractor
repair.
™~

N . -
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The principle that the labor supply responds to what the labor
, market demands is applied in the Kenyan context of a mixed eco
But the relevance of, this policy for balanced, long term national .
development can be debated in light of ‘Kenya's present problems ‘with —
unemployment and poor educational opportunities. For the past fifteen ¢
* years the formal school system has prepared students to meet the ’
demands of a’growing civil service and commercial sector, both of
which serve, for the most part, the urban population and. export in-
terests. The RCTC's are often put in a position of training students
~ to meet the job demands of prlvate 1ndustry‘bh11e the. 1ndependent
- needs of the rural communities may be very different. .The?’ ‘poor state
of health and nutrition in the rural areas demands much more attent1on
through medical and agr1cu1tura1 training. These demands would, for
example, include bee-keeping which would provide honey for sal
Honey, a ba31ca11y nutritious substanc¢e, has - many uses as a sugar
substitute. Hence it will be marketable L v . .
Another common or un1versa1 demand is poultry-ieeplng wh1ch
provides eggs and chicken meat. Eggs, in particular, will provide
protein to the people and as a result the "protein" intake will
improve the health of rural inhabitants. Protein deficiencies in the
rarely balanced diet of many people in the developing nations, par-
ticularly in th¢ rural communities is a-serious problem and must be
improved. This\ could be approachedsthrough something like the RCTC "
structure. Also, the state of industrial arts has deteriorated due to
massive imports of manufactured goods' and RCTC's could help rebuild
home industries. - Having examined these broad obJectlves of the RCTIC's,
the Special Rural Development Program (SRDP) project tended to comp11-
ment the RCTC's rural development activities.

b3

Implementation of SRDP: . An Example of RCTC ! o

‘ The main- purposes of SRDP were to design pilot rural develop-
‘ment strategies for expanding rural income in selected poor and crowged
districts. Also, it had to delineate a structure which could serve as
the models for 1mp1ementat1on of SRDP throughout the rest of rural
Kenya.

Thus far, the SRDP has carried out its work in one of the six
selected representative rural districts. The original selection was
composed of fourteen districts. From this original figure the follow-
ing six districts were selected:

v - .
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. ‘(a. “ . h
s C ol X,
Dzstr1ct : : . Division )
L Kwale : ‘ - South Kwale
¥ I Nyeri - . - North Tetu
‘. - West Pokot . Kapenguria -
P ~ Embu - - . Mbere
- A South Nyanza ~+ _ ° Migori/Kihancha
e Kakamega - ' ) ~Vihiga/Hamisi

The Kenya case)study team exPedlted the national p011c1es of - improving
rural districts. This teah worked in or studied Vihiga and Hamisi
Divisions in Kakamega District. located in Western Province. Some of
the major elements of SRDP included the 1mprovement of the following
major characteristics of rural commun1t1es '

»
‘a. . Rural. health and .sanitation; ‘
. b, Increase agricultural production and improve 11ves;9cﬁ;
c. . Improve rural industries and vocational tra1n1ng, tc.

In’ the V1h1ga/Hamls1 U1v1810ns the SRDP coucentrafed on improving:

‘d. ' vegeegble product1on,
e gradé cattle (Artificial Inseanatlon),
£ 'village polytechnics and rural industries.

e . N .
The SRDP reflects the central government'séteen interest in

developing, initiating, and popularizing alternative.educational pro-

grams. In the introduction of '1974-78 Plan the late President Ken-

yatta stated that, "The gbvernment will play. a more active. role in

the economy than ‘ever befofe. Rural area transforimation was heralded

in the previous Plan (1970% 4) will be further developed L ‘

b
- ‘ . ~ ot
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Clientele and Recruitmenﬁ Criﬁeria R * e
EM -

- ‘Farlier in this- paper, 1t was po1nted out that alternatlve
education is established to serve particular needs of a.sub-group ar"
groups in-a populatien. The, RCTC's recruit most of their=clientele
from the p6ol 'of primary. school graduates. WanJala2° 'has observed
that in more than thirty RCTC's throughout Kenya, there were over a
_thousand trainees,; abgut.700 boys apd 300 girls. - Most of the RCIC's

. admit both _boys and girls. into their programs, . but ‘the- Mbale RCTC’
and Klthoka Girls RCTC (Meru) are exc1u51ve1y for girls. .

s

~.
N

IR Most of the recruits come from thouSands of annual prlmary
school . graduates It has’ been- obﬁerVed thaf.about 50% of RCTC's are’
activel see ng tralneea  As a result of this search, .the major
criterltn forlthe adm15310n,has been a'tra1nee B abllity to pay the -
required fees. The feés range from KShs. 40 ($6)- to KShs 200 (%29)
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ﬁer year. The payméntﬁgg fees is a maJor 1mpediment‘for many rural .
primary school graduates. .- A sbudy of RCTC done by Court in 1972,, K
showed that 44% of the RCTC tra uees were not:able to_finish the1r
. courses: '"And of this group 66%Y: laimed the shortage of fees as the
‘main reason."?¥, Many others are Irustrated by, the bureaucracy(of
‘;.certlflcatlon 1nher1ted from,the British. A& RCTC graduate must pags a
. .~ Brade Test, imiorder to obtain a job ‘and the test is written up for the '
. 'modern “industrial sector of the. conomy .and 'is not sensitive’ ta the
' alterpative training in the rural sector. ~So .when' RCTC' 8 students
fail this.te#t they repedt’a .year ‘of - school of cqﬁrse paylng more
fees, or drop the progrém altogether. - Tpere must be guaranteed ‘
government funding to ‘subsidize the RCTC's if the RCTC's .are really
going ‘to serve the unemployed rural pr1mary school- graduates. Also, "
the government must .make .more effort to create tests which" aresrele- S
. vant to, the rural segtor ‘as we11 as the urban. "

v . .
[ .

Size of‘Program,jgource of Fdnds and.Managemeht' BRI -

NE

Since the 1nceptlon of RCTC's in 1966, the number of estab-
11shed 'RCTC!s in Kenya has increased to e1ghteen by 1970.22. But in .
21973 Wanjala reported that there were over thirty. RCTC's operatlng in
Kenya--most of them reee1v1ng grants from NCCK. .

. . In 1975 Slfuna 23 cited the _Ministry of Co- -operatives and ¢
Soc1a1 SerV1ces reports which indicated that there were fifty-three
RCTC's. in operation but their distributions were not provided.. The

_ recent Kenya Development Plan 1974-78 stated that, "The Mlnlstry of -
Education program for remote areas was designed to break the cycle of

* poverty for nomadic, pastoral peoples:’ The\Ministry of Co- operat1ves
and Social Services has- developed an extensive network of sixty-eight
Village Polytechnics which provide primary school leavers (graduates).
with'skills which will enable ‘them to be self-employed in rural
areas."?4 In the sixty-eight RCTC's.there were over 3,000-trainees.
Table II-shows the distribution of RCTC's in the seven’ prov1nces of

‘,,Kenya e v . N T

P

The f1nanc1ng of RCTC tra1n1ng programs varies accord1ng to
their .scope of operation which is dictated by resources (staff,. equ1p- _
ment, etc. ) and locality. At the grassroot level, the local communlty“
comm1ttees are responsible for operatilng a RCTC. Budget planning is

" one of the critical tasks.. Bécause RCTC's are designed-to serve local -
commun1t1es, a substantial proportion of funds to cover the ‘costs are
raised locally The support that the RCTC's hive heen receiving have
been~gp the form of land and bpildings. In addition to this "self-

" help" concept .and cooperation, community residents play an important
part.” The tuition and revenue from sold products made by its trainees
and sold in the local community, such, as furniture or farm products,.
become part of a RCTC income. The average annual budget for each
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RCTIC with 3~4 courses has been estimated to be KShs. 24 000 ($3, 400)
.~ amnnually.. Every RCTC haséﬁ‘management committee, a manager, and -
. qualified xnstructors for! the courses that are being offered

3 vk

.. ' ) v . . ‘- . ,'4' e *Q .
. T TABLE II '_ o e
- , Government-Apprqved Rural Craft Tra1n1ng;§enters R :
" E o . (Village Polytechn1cs), November 1983 ; o
: : . - ..+ Total" ° .- Percentage of Total_
District Number -~ - Enrollment -Enrollment and Population¥*
N .
* CENTRAL PROVINCE . I
" Kiambu 4 281 A .
- Mupanga . ‘3 . ) 365. '
Nyandarua® - 2 L. 65
Kirinyaga 2 . 232. 4 _
Nyeri 4 226 ., .
: o 1 169 - 30.5 (15.3)
~ COAST PROVINCE .
.Taita 4 220 ’
Mombasa - ,"‘ .1 107
Kilifi .. . . 2 . © 74 ’
‘Kwale ' 3 ‘ 99 ) y
Tana River 1 3 o
437 . 14.0 (8:6)
'EASTERN PROVINCE , . SV S
Embu - 1 S 89 - ¥ .
.Machakos ' .- 2 - 194 S .« -
Kitui : 2T % e S SN
Meru “ 34 e 203 v A
Isiolo B I 20 T o
<. 600 - o +A15.6 (17.6) ¢,
i -
X 14 . .
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TABLE IT (conpinued)

i Total Pereeneage of Total ™

District * Number Enrollment - Enrollment and Popylation¥

'NORTH EASTERN PROVINCE

Garissa 1 ;- 15. .
Wajir o1 40 R
Mandera. - SIS .30
D e e 85 " 2.2 (2.2)
. ~NYANZA PROVINCE - - .
“ Siaya -3 . - 200
Kisumu ‘2 - (One new) , 72 - !
S. Nyanza 3 - 211 - .
Kisii-. co3 ST 105 v ]
) 588 * 15.3 (19.4)
QRIFT VALLEY PROVINCE )
»  Kajiado 1 26 »
Narok 1 30 . :
Kericho 1 : 74 ‘
Nandi 1 19 i
, Elgeyo Marakwet 1 69. - )
7, Baringo 1 EON 30" '
Laikipia 1 ' 20 .
W. Pokot 1 ¢ 38
Turkana 1 ' 12 o .
o 318 : 8.2 (20.4) .
WESTERN PROVINCE
Kakepega Y T - 290
- Busia - o 3 162
Bungoma 2 ' _87 . : '
’ | 539 : 7 14.1 (12.3)
- GRAND TOTAL 67 S ...3,836 _+.100.0 .

Source: Kipkorir, B. E. "Kenya:__Development and Coordination of -

' Nonformal Programs" in Education for Rural Development (Eds. )
P.H. Coombs and-Manzoor Ahmed Praegar Publlshers, New York
1975, pp. 193- -194.

*Percentages’ of nat1onal ‘population 1n the provinces are shown in parenthesis.
These do. not ‘4dd up’ to 100 percent, because population of Na1rob1 1s excluded

.
D
’,
2
.t
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RCTC's Staff and Personnel

The Kenya government proposed a tota1 of sixty rural projects

to which it planned to give grants- -in-4id between the year 1973-74.
The grants-in-aid were to be used to construct workshops, staff quar-
ters, purchase equipment, train students, pay staff salaries and
traveling allowances. Provincial Prevocational Training officers in
each province were to be hired to supervise the program, four had
already been hired. In additiom, the Kenya government was expecting

- to set up a Research and Training Center. Prior to 1973, instructors
and managers of RCTC's attended short courses held once or twice a
year at Limuru Conference and Training Center. The courses were
arranged hy the staff at LCTC and officers from NCCK and government
officers.2% ) .

N

X While recént information on the follow-up.of the above plans
is not ava11ab1e at this time, the Kenya Development Plan 1974-78
pointed out that’staff tra1n1ng programs will be ‘included in the °
development of ‘district plans for lgcal projects.  Although part of
* .this rural development has been carried out by the SRDP discussed
. earlier, the:nature of the staff training remains undefined.

c\ .;
\:- /.. . 4

The Rural Craft Training Centers Curriculum

* It can be said that to a large extent that the nature and
needs of rural communities dictates the type of- curriculum used in
RCTC's. - While there are standard courses of traditional skills
emphas1zed theé curriculum is not uniform across RCTC's in Kenya.
Standard courses usually include domestic science (hygiene), car-
pentry, masonry, agriculture, bookkeep1ng? animal husbandry and ‘
academic subjects.  Non-traditional courses that respond .to othér
needs of rural communities include typing, bookkeeping, brick-making,-
charcoal-making, pit sawing or jwell-digging. A more comprehensive
list of courses offered‘ln the majority of RCIC's provided by Ander-
son's?% survey .of RCTC's, in 1970 is presented in Table III. -

: : 4

v

(e ) e
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TABLE III

:Subje:tgnfaught"in Kenya Rural Craft TrﬁinigﬁgCeoters (V?s);¥1976 ~

1
-

. 4 Number of RCIC's (VPs)
Subjects o Teeching'the Subject

Craft/Skill . :
Carpentry : A . : 1
Masonry ' ' St
. Tailoring (male) ~
'Ta1lor1ng/Dressmak1ng (female)
Domestic Sc1ence, including baking  *
and some dressmaking (female) - ., =
Typing (male and female)” S
- Sign Writing - ‘ R
- Tractor_ Driving (spec1a1 course, . ' . oy
three menths) . _ o 1. - o

ISR

N
»

C b N
L]

',Craft/Sklll .
Poultry Keeping (spec1al course, L -
three months) - A )
Tin Smlthery (bicycle repairing, U .
option™ in the evening) T W1

Agr1cu1ture . . .
Agriculture (male) : : - 10 . ~
An1mal Husbandry o . .1 -

Academic SubJ ’ A ol
English S A § I
Mathematics ’ ) : S '
Technical training’, '
Science

Hygiene (female)
.Civics e _
Religious Knowledge _ ‘ -

Swahili = | A
Recreat1onal P U -

[y
O NN =W
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T The RCTC's curriculum is characterized by its individualized
‘and on~the-job learning in contrast to formal schooling whose cur-
riculum is rigid, restricted by national .examinations, Uniformity
and standardized group-oriented structure. Unlike -in.the formal
school system where English is the medium of instruction, the RCTC's

« usually use ethni¢ .language or Swahili depending on locality. There
is a gfend,-hqwégzr,-of using English in some RCTC's so students may
. pass the tests for cértification, particularly the Govérnmenzoiyadek.._7_~r
Test demanded especially in the urban sectors of the Keaya ecodomy.
Court*s report on curriculum of the RCTC's has shown that ‘some
RCIC's view themselves as vocational training institutions which have
" more sophisticated equipment and building facilities (technical secon-
dary scheols). Thus, a kind of tqmpetition between less-equipped WEs

and well-equippéd vocational insggfutiodé in created.> This puts the
RCTC's in a disadvantageous poSition.2? Sifuna's gobservation has" -

* shown that those RCTC's that compare themselves with strong and: well-
' equipped vocational trainiﬁg:ceqters tend to aim for a high ggality

curricilum which can be too expensive for local inhabitants.
Bé&cause .of the emphasis on qquity workmanship and the extenfy of
‘rural poverty,-such -a. curriculum wquld discoiraRe the rural opula-

‘tion from buyipg such quality goods produced by the RCTC trainees. .
- As a consequerice, some RCTC's can be put out of business. | Another con-
sequence would be the RCTC graduates would.be forced to laave'the local

-community without providing any economic benefit to the community or -\
the. grafuates. . ) B T G T
Evaluation of RCTC's Program -~ . . sy

Because RCTC's are designed to prepare the primary school =
graduates for either self-employment or other semi-skilled jobs, the ..~
evaluative question that needs to be asked is%t '"Have the RCTC's (VPs)
helped the rural primary school graduates find jobs?" And if not "What
has happened to the RCTC (VP) gfaduates?"ﬁ These questions have no
easy ankwers because in order to assess 'the full effectiveness of RCTC's
we need adiuna;e records and follow-up studies of the graduates. Al-
though the RCTC's are ill-financed, there should be a branch of their
-administration to attempt to keep accurate records of the whereabouts
of the graduates, as well as a complete semi-annual or annual inventory
.of their products, profits, losses and depreciations. - " . - oo o e

, Who does in fact evaluate the RCTC's? The literature cited. -
indicates that the Institute for Development Studies of the University
of Nairobi has been the chief evaluator of the RCTC's. A survey -undet-
taken by Anderson provides a comprehensive evaluation from a repre-.
sentative sample of RCTC's. Anderson reported that 53% and 35% of males .
and females respectively were in some kind of regular wage earning job.
Klso, 10% and 8% of males and females respectively were in some type

1&;

: . e ° .
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.type-of further training. In addition, this report indicated that
"abqut 30% of all RCTC's .graduates and nearly 37% of male. graduates
obta1n1ng regular jobs have found them in the urban areas.?2?

These findings, .if accurate, show that the drift into urban
areas in search of better regular wage earning, employment by RCTC
graduates has not beén curbed. The aspiration for "white collar" jobs
in the urban areas, perpetuated by our former "colonial masters™ is
still operating and it will take a long time to convince the.growing
Kenyan youths. that agriculture, masonry,‘well digging, etc. are valuable -
means of making a decent living in rural communities and are not “dirty
jobs" as has been and is still conceived by our young people. The
‘classifying of manual and agricultural jobs as "dlrty work" came with
the advent of British colon1a11sm about a hundred .years ago and this
concept still- "lingers around" in the former British colonies.

Observations .

4

The pr1nc1p1es 6f alternative educatlon, part1cu1ar1y the

RCTC's concepts, suggest that 'if the Kenya government would support
these 1nst1tutnons there is-a likelihood of providing marketable

skills to-the primary school graduates in the rural communities:

As result the frustrated primary school- graduates floodlng urban
centers: in search of employment would be curbed. It is also hoped that =
in the long run the rural ‘craftpersons through the RCTC concept -and -
other social change would.be recognized for ‘their important contribution
to community life. The present second-class status of rural craft-
" .persons’ as perceived by the society neéds to be eliminated. Although-
,the ‘elimination of such negative perception cannot be done overnight,
‘«the Kenya educators must be sensitive to it and help in the process
to eliminate it. él : : '

" The next sectlon will present and analyze the nature and
dctivities of the Sarvodaya Shramadana Movemeni in Sri Lanka.

.

SECTION II

»

The Sarvoda a Shramadana Movement (SSM) in Sri Lanka

) Introductlon

. Like Kenya, Sri &a (formerly known as Ceylon) was urﬁer
' western colonialism for many years. The last western colonial power
‘in Sri Lanka was Great Britain. But, unlike Kenya, Sri Lanka has
been politically independent for nearly thirty-five years, after
- 'having regained. its political freedom from' Britain in 1948. Prior to

b -



th1s date, the British type of educatlon was prevalent as correctly

stated by Ariyadasa that ". . . education in Sri Lanka from the time
of the institution of the Department of Public Instruction in the <
year 1869 has had ‘a chequered past, no less chequered than the h1story

of education itself with which it was inescapably interwoven.- .. .
Her [His] Magesty's Inspectors of Schools and other educators from
.Britain filled the berths of Directors of Public Instruction and
Directors of Education."3? Since independence, Sri Lanke has made
major reforms in its formal educational system and these reforms
are beyond the scope of th1s section.

' The purpdse of th1s section is to present an alternative
:educat1onal program for rural development in Sri Lanka--namely the
Sarvodaya Shramadana Movement (SSM) and its numerous self-reliant .
‘activities in hundreds of villages in this island. The SSM has -
had a tremendous’ impact to some degree in 1mprov1ng the conditions
of living for many villagers who have been reachéd by the Movement,
and have actively participated 1n 1ts actigities as will be discussed
later in this sect1on . .
\
The Evolut1on of the Sarvodaya Shramadana Movement,(SSH)
3
_ What is the SSM? Br1ef1y descr1bed the "Sarvodaya Shramaftana
"~ Movement is a non-governmental, non-profit, non-sectar1an -non-politi-
cal peoples movement. . . and an approved charlty"31 organlzatlon In
-addition, the Movement places ‘its emphasis on. voluntary services. ‘In
‘the late 1950's the idea of the SSM'surfaced as the colonial type of
British education was discovered to be catering only to the few "white
collar" workers designed to man the administrative: machinery of the
British .colonial government in Sri Lanka, and the private commercial
~ sectors of the economy; hence neglecting the development and 1mprove-
ment of standards of living in the rural communities where the pre=
domlnantly poor -and the maJOrlty of the populatlon residé.’

: Recogn1zlng th1s§d1spar1ty, a group of séventeen young~volun-
- teer teachers from Nalanda' High School and Maharagama English Teacher:
Training College, led by Mr. A. T. Ariyaratne, who conceived the idea
~of the SSM, left in 1958 for Kanatholuws, a tiny "low caste" rural vil-. }
lage in the most developed Rodiya commun1ty of Sri Lanka, just fifty-
eight miles from Colombo, the capital city. Accompanying these con-
-cerned teachers were forty students, thirteen boy scouts and fifteen
" rural’ development officers. Most of the members of this team had some
exper1ence in social serV1ce activities_ in the rural areas. These: o
- pioneer :volunteers went to/ Kanatholuwa where they lived with ‘the. inhabi~
,‘tants, shared their food, .learned from each other, assisted the v1llagers
in constructing houses, latr1nes, and other necessary basic facilities
and appropriate technolog1es for rural development These concerned
~ rural developers d1d not go to th1s v1llage with the technology "out of
) : ‘
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“the ordinary." In fact it seems as if- they were gulded by the follow-.

_ ing appropriate and relevant words from an ancient poet who rightfully
~ _stated ‘that, "Go in search of your people, Love them, Learn from them,
- Serve them,‘Beg1n with what they know, Build on what they have “i?

) _ The young pioneers chose the Kanatholuwa v1llage because it
had several depressing character1§t1cs of very underdeveloped state.
Thesé jncluded: the fact that the villagers were of the-lowest caste,
”they were ‘refused employment anywhere outside their vlllage their
children were not accepted into the schools within - their vicipity, the
-Buddist monks did not perform reljgious rituals on their behalf and
did not accept br receive alms from them; and that. these villagers
were forced to beg from house to house in the ne1ghbor1ng V1llages

3

-

Upon arr1v1ng at the Kanatholuwa v1llage, the team of young
volunteers observed, assessed, the situation andfappr1sed the resi-
dents who they came to work w1th live with, and learn from and to ..

: eat with. The members of the .team worked w1th the villagers in all-
t. aspects. of village development: (clear1ng home gardens, constructing -
. school biildings, conducting l1teracy ‘classes. for adults) for about.l'_ .
7 a fortnight. In the evenings they all participated in folkgbngs,’
-and played games with the villagers. In doing so, they developed
close friepdships and won the conf1dence of the villagers through a
- self-reliance spirit. The young volunteers of the Kanatholuwa village
later named.this pilot prOJect !Kanatholuwa Development Educational
Extension and Community Service Camp.'' These.concerned citizens were
inspired and deeply influenced by the ideals and ‘inspirations of the
( Sarvodaya (spiritual reawakening) movement of Mahatma Gandhi and
Vinobha Bhave of the Indian sub continent.33 The-word "Sargodaya"
according to the founder of the SSM refers: to the é?M of Sri Lanka
“and not to be :confused with the Sarvodaya movement “in India.
. Ariyaratne further asserts that, even though the pioneers of the SSM -
were 1n1t1ally inspired by the Ghandhian ideals and movement in India,
j'the SSM is distinctly Sri Lankan in all of its methods and ph1losophy

.

.

Having examined the ways and roots of the SSM a quest1on can
be raised. How did these dedicated voluntéer citizens approach the
. situation at the Kanatholuwa v1llage° oJsing the appropriate technology -
* and work1ng with the villagers hand in hand these volunteers demonstrated -
that it was poss1ble to do the following: : :

"‘_D ' breakdown age-old‘barr1ers of social ostracism;'

a . awaken to their own potent1a1 a’community of .
people who were langu1sh1ng in misery for centuriesy .

.o make leaders out of so-called letharglc v1llagers

‘ . * who in actual fact were by- passed by development
' o efforts of the past'

. - . o . j‘( ) . ) . , : .
. N . v . . oy . ’ .
. R : . R
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O  initiate a process of constructive community action . &
_ which would lead to a number of po itive change S
- reactions that would awaken other d1V1dna1s and
groups for rural development efforts

As it will be seen, thie -SSM has,been and }ontlnues to be,. one of the
largest single voluntary organizations in developing countries that_
‘has mdde a significant constructive change toward a self-reliance
movement  among the rural Sri Lankans. What are the obJect1ves of -
the SSM? The following few paragraphs will descr1be e a1ms, obJec-
tives and phllosophy of the Movement

—

'ObJectlves of the SSM

' The founders of the Sarvodaya (awaken1ng of all) Shramadana _ i
(gift of labor) Movement in Sri Lanka th‘gpght that if structural -con-
structive changes in, the Sri Lankan society, and in’ part1cu1ar, the
changes in the soeio-economic and polltlcal parties (e.g., Sri Lanka -
Freedom Party) developed in the 1950's were to be of value to millions
of under-priviledged peop1e in the nation, participation of the pre-~
dominantly rural people was of great significance to-the development N
of the rural communities. In fact, this development can be exemplified
by the SSM beginning its activities of rural development initially with
the most under-priviledged V111agers of the .Rodiya community in Sri Lanka.
Basically, the SSM philosophy is substant1a11y drawn from Buddhlsm

. Ar1yaratne has strong}y stated that, . ¢ ,
!

"We need not make any apology for draw1ng abundantly

from the wealth of Buddhist thoughf we have inherited

for generations.’ However, we have attempted to apply:

this thought to the formulation of socio-economic

ideals which are in harmony with universal moral and -

spiritual ends. For the motivation.of youth and the

building up of a leadership for. the Movement ‘the- 1uc1d

philosophy Qf life as found in the teachings. of the

Buddha and the culture resu1t1ng therefrom were utilized.

- ‘According to Lord Bugdha's teachings ‘man's. sufferlng is

‘mainly due to his ignorance of the true.nature of things

within him and around- him. Ip his teachings he shows a

‘fo1dd1e Path practice for those who seek true happiness

.in order ‘that they mag overcome their 1gnorance and the

resulting suffering." : :
It is qu1te apparent that Ar1yaratne and his d18c1p1es are éoncerned I
with constructively changing pol1t1ca1, social and economic cohdltlons
of Sri Lanka. -Of ‘equal -inportance is Ariyaratne's concern of improving
the d1gn1ty and worth of humankind. In many of his m1sce11anequs
art1c1es37 on the SSHM, he has emphasized on human dlgnlty, worth and

.
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spiritualism. It also seems that in h1s wr1t1ngs, the bas1c founda-

~tions of the SSM are nonviolence, truth, love, gift of labor, 'and
* sharing. In a broader and global spectrum these elements (truth,
love, etc.) translate into what Ariyaratne calls "harnessing the
goodness of man for the-total awakening of all." In essence, the
SSM has played a significant rople in mob1l1z1ng the people at ‘the
.grassroots to help themselves. This mobilization strategy is o
_ similar, to, the consciousness raising in‘the Freirean terminology.
Weffort contended that "the awakening of critical consciougmess
leads the way to the expression of social disconteants precisely-be-
cause-these d1scontents are real components of an oppressive situa-

tion."38 _ , N

It is clear that the SSM operates on the followlng pr1nc1ples/

'obJectives
;l_ﬁf; o to l1berate humank1nd from 1gnorance and to
) ﬁ develop man's personal1t1es,»
g - to reawaken (conSC1ousness raising) both village
- and urban dwellers for a total community develop-
R ment ;
o to l1berate and re-awaken a total nat1onal com-
'mun1ty,‘ ‘
o - ‘to. liberate the world community in the process‘
‘of re-awakening thematowards human brotherhood ;
. and peace.

The overall obJectlve of ‘the SSM is to build ar"r1ghteous o
society" in'Sri Lanka based on equality and common ownership of the
- means of production, freedom from exploitation and people s power.
. The fOllOWlng are spet1f1c ObJECtheS ‘of the Movement:.

~a- - to awaken masses of rural people to explo1t
their own. d§velopment potentials through
self-help an self-rel1ance,

0™t bring about the general recogn1t1on of the

- -value utilizing labor resources, which the
people are .voluntarily ready to contr1bute to -
-~ the development of the nat1on, _ s

o to evolve in the country a grassroot develop-
ment leadership inspired by people's traditional
- cultural values, and to. gain knowledge through
participatory ‘experience 'in the SC1ence of vxl—
lage development, and . -

o

>
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~w-- Q.- .- to pave-the-way for a develqpment*theory”and"' T
- practice in which an integrated approach is

" made’ towards the development of human persons
in’ their respective communities and the wor1d
at large. - . e

o In additfon to these objectives, kindness, equanamity, compas-
" sion and-equality are important attributes of the SSM philosophy. It
is through these attributes and others like them that the SSM use in
constructively changing: the economic and social conditions of Sri
Lanka. At one time the Prime Minister, Mr. Premadasa stated that, "A
society is composed of human beings. They must change f1rst, [the]

'~ Sarvodaya is the basis of that change. . - Further, in support of

- . the betterment of the nation."

the SSM, the President of Sri Lanka, Mr. J ‘R, Jaygwardene distin-
guishéd the difference between the government programs and the SSM ,
programs by indicating that, the difference between the two-is that
‘"the Sarvodaya Pfqgramme and the government programmie .. [culmlnates
-tin ach1ev1ng our aims} through political power. . wh11e the Sarvodaya .
‘Movement aims at gaining-its objectives by working: d1rect1y with the - -
‘people it is possible for both oug organizations to work together for
om these strong and powerful state-

. ments from the key “leaders of the natlon, it seems as.if the SSM philo-

_ sophy and its activities, although it differs with those of the °
government the 'SSM has a "green light" to prosper through its own

: phllosophy developed to living and worklng voluntarily in the _ R

villages with the inhabitants; more often in the most remote and .

" very undeveloped villages. Armed with this information of the SsM

evofution, its objectives .and philosophy; we can ask, who are the

- glinetele and what are recruitment criteria of this Movement? The

answers perta1n1ng to mh1s question are presented below

~C11ente1 gnd Recrultment Cfiteria "ﬂl"

Before examining the nature of how the clientéle are’ recrulted
it is necessary to present the stages of how a village goes about join-.
ing the SSM.’ . There are three stages:  first, the socioeconomic (assess-
ment néeds) are conducted initially in ‘those v111ages anticipating or
‘iptending to join the Movement. This initial step prov1des the staff

of ‘the SSM with- ascertglnable problems in a village(s). At the second.
stage, (the. Sharamadana) or work:camps and dinitial- activigies . of the
SSM are developed and carried out,‘eg volunteerlng to cdonstruct
roads), latrlnes“”Wells, etcs The th1rd stage is (the gramodaza) or:
the awakenlng of the village. At this level the Sarvodaya organi-
‘zations are ﬂeveloped this is the stage in which village people are’
provided with the phllosophy and. gpals of the SSM. -Village develop~
‘ment ‘plans are planned and ipplewented. The activities. of training

- the SSM volqgtéers, ‘the monks, selected: 5111agers -are ‘conceptualized
as processes of reawakenlng actiV1t;e3 1ntended for selfrﬁelp and

Kt
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:;collectlve self-help in; the'commun1t1es concerned'-ﬂaJor educa-f**"xv—v“rf
tional and‘admlnlstratlve units are: a) community leadership, b)
training for . .pre-school instructors, ¢) crafts traiping, d)- agrlcul-
tural tra1n1ng and e) Buddh1st monks 1eadersh1p tra1n1ng

T -

N

f% ﬁ‘ What then are the, actual criteria fpr selection of the clientele
".for the SSM? The selectlons are- done based on these items. N .

”i}-/ o App11cat10n forms ame 1ssued to the local 1eaders
T , in the v111ages assoc1ated w1th the 'SSM;
o _ Interested ‘applicants:can’ send letters of request
) . "~ to the headquarters of the SSM to join the move-
, ment; . _ .
" o - Age: chiidren.7 =12 years old, youth 16~ 25'years' )

0old, and those who are 26 years old and over are o
accepted for all v111age level. act1v1t1es" ;

B o ‘Village organizations-and the lo¢al leaders in these
villages select applicants-(or-nominate). them and
forward their names to the headquarters of the SSM;

u] At times the village center itself can receive the
applications from potential members, and ‘screen them
. to select the quallfled cand1dates for training;

- K'; o App11cants aptitude for work development and h1s/her'
R association with the SSH is necessary for thé selec-
tlon process. : :

These can be considered general criteria. However, specific criteria
are used for candidates in €ach of the five areas outlined above; (é. 8-y
one ¢riterion for seélecting a. candidate for training‘as a pre-school
‘instructor, nine years of schooling with a 'diploma' is required).
The duration of training in any of the five areas presented varies

- from two weeks to six-months. Hav1ng examined these criteria, sub-
sequently we must kiow how big a. program is the SSM, and where dées
this movement get its funds to run numerous programs in the rural
commun1t1es of Sri Lanka? o e

e m e e

’

- -Size of Programifsource of’FundsJ Hanaggment/Personnel o

: . In the preceed1ng pages of th1s sectlon, 1t was noted that the o
SSM evolved in .1958. ‘After the experience: of the Kinatholuwa 'village
‘where the first village camp was established, the pos1t1ve outcome of
this camp encouraged the:pioneers of- the SSM to exténd their ‘valuable
vserV1ces to other V111ages. Consequently, by 1961 (three years later),




, twenty-s1x SSM'villages had" been‘established In'add1t1on~ th1rty=s1x'fjﬂ
. imork. camps were, conducted inthe-three year, perzod. By 1968 pné- *
‘hundred and twenty1£1VE SSM villages were developed. . Also; 2§g OdU
. volunteers. were 1nvolved inrural community dev&lopment in these -4 )
L V1llages “In 1972, there were 1,000 SSM. ¥illages and at that tipe. . ,p*"
it was estxmated that by 1977, 2,000 ‘villages- would be act1vely in+
volved 1n the SSM and its act1v1t1es 1n the rural sectors of Sr1 S
: S . IRy ) ,
T _In 1977 however, Ar1yaratne reported that there\were over 1'2004
villages involved.in SSM activities and the SSM continues to. expand =~
progressively. This,Teovemént is the b1gges€3non—governmental asso-
ciation in Sri Lanka.4! In order to have over 1,200 SSM villages
" -operating sufficiently, f1fty-two Extension Centers, five Development’
" Education’ Centers,. a Research’ Center and a National and International
Headquarters have beén Constructed ‘How are the affairs of the -
' SSM.managed and 1mplemented? It is apparent that the SSM is already
¢ a large and a complex voluntary orgadization 1n'Sn1hLanka--so when
“such a- structure has been formed, effect1ve manageab1l1ty of 1ts
functlons becomes a-necessity.. :

The SSM Execut1ve Counc1¥ is the maJor pol1cy-mak1ng body .
within this Movemfnt It is ‘made up ‘of -a président (A. T. Ariyaratnpe),
two vice presidents, a general secretary, an organizing secretary, two °
assistant secretat1es, an assistant treasurer, and Elders' Council of L
fifteen persons and eleven other executive council members; .this con-
stitutes a total of th1rty-f1ve peOple Twenty of this number are_
individuals over twenty-five, years of age who aré elected by the
membersh1p annually ‘The' rema1ning fifteen are the Couricil of
Elders. - Additionally, there are thirty-five-invitee members who -

 must cpme from'Sr1 Lanka who are asked by the members of this "
council to'se on its (Executive Council) because of their specral :
knowledge andIZE}lls in rural development act1v1t1es, e.g:, experts
. in the f1eld of appropriate technology 43. A : v
_ The general _membership of the SSM can - be categor1zed as
- follows; a) children: 7416 years old; b) youth 16-35 years old; - =
c) mothers; f@rmers, ‘etc. ThoSe who pay dues are categorized as . | e
(l1fe, honorary, ordinary, donor, youth and international member- -
ship. 4 The source of funds to carry out all the vital functions -
of the SSM comes from a variety of .sources. ‘It is apparent that
the activities of the .SSM has been increasing over the years.' As
a, result of this 1ncrease, there . has. been f1nancia1«support both -
from the local people in Sri Lanka and foreign. philanthropic organiza-
.tions.’. "For example, .NOVIB of Holland, OXFAM (Un1ted Kingdom and the
Un1ted States of America), -and Fr1edr1ch Neimann Stiftung of the
"Federal Republic of ‘Germany. . ACCord1ng to the financial report for’ .
"1977-78, annual expenditures were in‘'the Rs. 34 .million range. The * *
; exchange rate at the time. (1977) was Rs 8 00 to. one U~S dollar. .
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e'f_The itemization of the expendltures are présented in Table IV. This
" .does not imncltide land and buildings; donated by supporters of the ‘SSM,
volunteer labor and locally donated food, rice etc.

~

‘TABLE Iv

The SSM Annual Budget, 1977-78

a

‘Shramadana Camp Organization o Rs. 2,862,972
Preschool Prqgfhm, Community Kitchen- - :
cum-Health Care ' o - .6,787,225
Gramodaya Revolving Fund : .. . 6,458,500
"Development Education Activities LT © T 149,290
Development Education Center (Meth Medura) . o 607,819
Development- Education Center (Tanamalwila) - - 7,367,670
- Development Education Center (Baddegama) . N . - 460,150
Development Education Center (Kandy) ' ' 979,937

.Develgpment Education Center (Pathakada) , . 610,340 -
Development Education Center (Karativu) . 349,797
Sarvodaya Library Service : - ‘ 218,450
Gramodaya Centers c B . ¢ 1,721,030
Finance and Accountability " ! N 334,960
General Support Service S ’ 1,503,110
Production and-Marketing Un1; . : - 1,597,335
Sarvodaya Research Centre . _ -534,015
- Visvodaya Building--Capital Expenditure ) . 1,500,000
T Total - Rs. 34,042,600

SOurce R%tnapala, Nandesena The Sarvodaya Movement Self Help
‘ Rural Development 'in Sri Lanka, International Council for
4;& Education, Essex, -Connecticut, 1978, p. 26.

w

, A close examination of this table reveals that TanamaIW1la A
Development Education Center takes the "lion's share" of the expendi~ .-
ture. The rationale for this expenditure i¢ that it has 500 acres.
of land of mixed agriculture and dairy farm. Following this is the

. expenditure for pre-school centers and the community kitchens which
are the most important areas for rural development in the SSM. Ac-

. cordlng to Ratnapala "The movement provides an allowance for, the
instructors, arranges ‘preparatory and refresher training for them,

_and bears the transportation cost for the d1str1but10n of donated
milk powder in the communlty k1tchens."45 , : .
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In addition, the volunteer workeps are paid monthly allowance
of approx1mately éighteen dollars by the headquarters of ‘the SSM. Fre-
‘quently, there is one volunteer worker in. each SSM V1llage or a volun-
teer may be responsible for'a cluster of’ v111ages . ‘A’ voluntee
usually selected by the Sarvodaya group in &-village. - This-v unteer»\'
worker is then sent to be trained in one of the regional education
- centers for two weeks or three months in ‘the ‘philsophy of the Movement
‘and rural development work. What does ‘the curr1culum of the SSM enta11?
The presentat1on of 1ts curr1culum follows ‘ ‘

4 . . .
I ‘ . 4

- ' M ’ 1

‘The SSM Curr1culum ‘ R CEET e S »
Sy e e, . -...',' AEVITRT ; . ,‘_,
Like the RCTC curna;ulum in Kenya, the nature of the SSH,cur-
' riculum is dictated by the needs of the people in rural communjities.:
Prior to having a rural village to be involved in the SSM activities,
its needs assessment is.carried out by the personnel of ‘the ,SSM.’ In
"many instances the needs for many villages tend. to be’ the same, but
occasionally there are some exceptionms depend1ng on the ava1lab111ty
of resources in a community. : Sk :

Courses in crafts ‘and sk1lls in many SSM training centers in-
'clude making bat1ks, painting and designing batiks; making indikola

- {type of: reed) for making baskets, weaving, etc., agrlcultural train-
ing, blacksmiths, rural industrial skills, i.e., woodwork, ironwork,

- and building skills. Duration of these courses/tra1n1ng varies. from
two weeks to six months dependlng on thefsk1lls required by tra1nees

A specific example of the nature ‘and &ontent of a typical
" SSM curriculum would make the: p01nt clear. One of the regional centers,
Baddegama in the southern district .of Galle prov1des some of the effec~
tive act1v1t1es of the: SSM These examples are" 1nd1cated i Tahle \Y

below. '
3
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TABLE V

. Courses Tanght at Baddegama - -

.

Year Subject T ' - No. of Trainees
, . . X ,
-1974 Agrlculture . e _ 30 T
1975 Agricultdde . - M 15 : x
1975 -Batik .. ) : 10. "~
1975  Indikola Weav1ng o e 5
"~ 1975 ., Carpentry T e R 15
1975 ' - Blacksmithy- - . T 15
1976 = Carpentry L R ' 21
1976 Metal Work . - T, 12
1976. - Batik S S
1976 - .-PrexSchool Instructors  ° o ~ 14

# 1976 ' Indikola Weaving B 1 -
‘\ _ i N : S .
Source: Ratnapala Nandesena. The Sarvodaya Movement Self Help
) Rural Development in Sri Lanka, Inte}natlonal Council for
Educatlon, Essex, Connecticut, 1978; p. '21.

‘-

" The selectlon criteria for the trainees ‘has already been descr1bed
in the preceed1ng pages. Armed with the information at hand, how effec-
‘tive has the SSM been in improving the lives and. standards of 11v1ng in
the rural villages of Sri Lanka? . “ . AT .oLir

*

Evaluatlon of the SSM Program ' “j o oy,

Judglng from the philosophy of the Movement, 1t Ais clear that -
its objectives d1rect1y relate to spiritual reawakening .and developing
moral values and ethics pertaining to good behavior of the Sri Lankan .

» peoples. Nevertheless,'the,SSM-has 1nf1uenced and continues.to grow :;
despite various impediments (finances, etc.) and its. critics. The -
SSM program has buijlt badly needed roads, canals, built buses for
poor and physlcalli\gandlcapped'peoplé : The~ emph381s has been, on
human needs--which hds:been stressed over and over again by A:iyaratne,
the SSM founder, iA many of his writings “and. speeches. There is no pro-
- gram free of cr1t1C1sms.» .0f course it is easy to criticize any educa-
tional project or ‘'movement. But it can be very d1ff1cu1t to find the
. critics helping ‘to build. a house for a disabled’ person . or. digging a
latrine. Therefore, the SSM has made "a good dent“ 1n xural develop~
. ment badly needed in Sr1 Lanka / :

[
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: ‘A team of researchers headed by Dr. Ratnapala of the Univer-
sity of Sri Lanka has’ attempted to evaluate the SSM.effectiveness, in
* the rural commun;t1es of Sri Lanka where the SSM has concentrated its .
" efforts. The findings of Dr. Ratnopala's work is entitled The Sarvodaya
Movement:. Self.Help Rural Development in Sri Lanka publ1shed in 1978
- by the International Council for Educational Development, Essex,
) Connecticut. The summary of this study is as follows:

..

o ”ﬁa Approx1mately 2,000 villages out of a total .o~ .
of 24,000 in Sri Lanka have come in contact
with the SSM actjvities and 300, OOOyvolunteers

have part1c1pated in the SSM act;gﬂt1e8‘ v@*%n
0 Approx1mately 300 vlllages have reached' the gramhahya
o . stage, i.e., a structure of community development has
evolved . i
o - Ihe pre-school and gommunity kitchen-mothers'groupsg.

- - one" of the central foci of the SSM has done an
7;‘ . excellent Job~-prov1d1ng ‘gapd nutr1t1on, traiping
. pre-school youngsters and serving as a liaison with
the government ‘health service--immunization and the
‘likeé;

0 Thiousands. of'youth have found a ‘constructive outlet
for thefr idealism in the 6SM communities, e.g., =
help1ng in emergenc1es such as floods ‘and cyclones;’

X . . ( ] ,'

) ‘ o ‘Necessary skills in agriculture has helped many
g " thousands of youth to lead product1ve lives in =~
the rural villages. . o .

A

In general, Dr. Ratnapala s findings were mixed. . As indicated
above he found some positive things about the SSM. However, he and his
team also found villages whose,organ1zat1on was* in. shambles, with in-
complete projects and’ unhappy frustrated villagers. Their conclusion

.seems to inditate that most of the problems ténd: to come as a result -

. of "overdependence" on the top personalities of the SSM. He and his

"team ‘cite,the r1gld1ty of the SSM headquarter's pol1cy and planning
which focus on batik, - commun1ty kitchens, etc. and overlooks: the "dire" .
need of the villagers. This. is not to say that the “concentration of
these events are unlmportant. 0f. course: the SSM 'has achieved signifi-
cantly in the areas of road -building, schools, clinics,, etc. . But 'the | -
study tends. to. also suggest that the SSM has "b1tten off more than 1t '

" can chew." o o . ' ST

v . . ° .
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...Observations .

. In conclusion, the SSM continues the activities of conscious-

ness raising through self-reliance, even though it remains dependent

on external financial aid, and the milk powder from industrial coun;
tries, and books they give to the SSM schools. .The- principles of the- ‘
SSM seem to be viable and the senior government officials at least in
some of ‘their speeches -tend to siupport: the SSM programs. - If such - .-
support is followed by concrete commitment politically and f1nanC1a11y,
this will add an advantadgeous effect to the SSM programs. Section 'III,
"the last section of this paper will highlight the dlfferences and .
s1m11ar1tges of the two Movementi A . S
- SECTION III -
Some Observations of the Two Alternative Education Rural Movements
—— 5 . —— . .

v

RCTC and SSM

The purpose of th1s section is to h1ghllght some of the common

- and different elemehts in the twp rural Movements in the pol1t1ca11y
.independent countries of Kenya ‘and Sri Lanka. There is a clear and -
distinet indication that the RCTC and the SSM are concerned about
helping the rural poor to help themselves through self-reliance = .._-
efforts. It is apparent that RCTC is capitalistié¢ (making money)
~roriented, while the SSM tends to be socialistic, moralistic, and
sp1titual1st1c in its philosophic tendency. The latter approach

.'however, does not negate the need for the SSM to make money .in orger

.to offset the expenses of its numerous rural activities. It has
already been noted that some of the sources of income- for runn1ng AN

. the ‘SSM activities ‘come’ from the sale of bat1ks, baskets ‘and agr1cu1-"*'
tural broducts C . . . B ,aLm
Unlike the RCTC, the SSM operates in & Voluntary fashlonz most‘~

of its activities 1n the villages are carried out by volunteers. * Ia
many of the Gramodaya Centers, there are eifher two or three SSM )
volunteer workers who have been trained in commun1ty leader hip, com-

.‘mun1ty development and some-training in agriculture.  Each 9¢f these -
volunteer workers are 'all“purpose individuals; .and each is respons1ble-‘
for coordimating the .SSM activities in’ _one, or ‘more villages. The
SSM“central headquarters pay‘each of ‘these volunteers an. equ1va1ent .
of ‘about eighteen dollars monthly allowance. 'In. the.RCTG Movement in
Kenya, there is a low rate of voluntary service. Voluntary work might
take place if a ¢ommunity wants to build a RCTC and does’ not have _
sufficient funds to build one. 'NCCK m1ght offer part1 fxpancial o
support and ‘the rest to be provided by a community.: A" ommun1ty TR
usually prov1des labor, donatlons 1n the form of money rumater;als SR
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necessary' for constructlng such a' facility. This approach of se€lf-
reliance in Kenya is.known as harambee (Kiswahili word for 1let us all
- pull together) Many rural formal and alternative schools in Kenya

'have been bu1lt through the harambee sp1r1t L .
Another dlstlnct1ve element is the evolﬁt1on of the RCTC f‘;

and the: SSM.' Thé RCTC was conceptualized and developed by the

National Chr1st1an Council of Kenya (NCCK) which is a"religious 7J,.'"_
-organ1zat1on and "alien" to the Republic of Kenya, i. e., its foun- " -~

.ders are not indigenous. H1stor1ca11y, missionaries always paved
the way for colonial administrators. - In Kenya, missionaries were.
the first people to intrude and disruppt:the trad1t1ons of the '
1nd1genous Kenyans in the hinterland. They were alsé the first
to introduce western education. The idea of the SSM,in Sr1 Lanka,
on the other hand, was éonceived by an indigenous leader .and his
followers. The d1fference between the two ‘Movements is the fact
that indigenous people understand their people and customs ‘more so
“than foreigners do. It is too early to judge the viability and
development of the RCTC's ‘Movement: - With the.'available-information
"on the SSM, it seems as if it has already began its third decade
. with vigor, momentum, and high’ optimism- dtrected toward -helping in .
the development of many thousands of villages. Another difference 1s
the hierachical administrative structure: the SSM keyuleaders seem '
- to dominate and such dom1natlon‘h1erach1cally goes through the entrrq
SSM system. The SSM, is hiuge, centralized, complex and operates -
‘on a larger budget and is exterﬂally funded ‘contrasted with the RCTC
Movement in Kenya. The RCTC on the other hand, is small and tends
to be decentrallzed in jits management : :
S The currlculum content of the two Movements are similar in
many rESpects (masonry, carpentry, basketry and others). 'They are
all skill oriented. There is:one_ d1fference in its ctliengele: _the
RCTC clientele pay fees for their tra1n1ng .There was, _no evidence .
in the literaturewcited on the SSM which 1nd1cated ‘the payment of -
- fees by its ‘clientele-in training. Also, ‘there was no indication
that the SSM trainees were subJected to formal school trade examina-.
. tion credentials. The RCTC "has however, formallzed ihs eurr;culum
by having its cand1dates who can affOrd the fees for course work to
_sit for government trades examination. - "“Nonformal" education is
being "engulfed" by its "b1g brother," the time ‘tested ‘formal’ educa,
t1on . .. , :

R It is hoped that the SSM and RCTC model of attack1ng rural '
‘development probleis through practical. self~relxnnce concepts,‘can be
,1ntegrated in the curricula.of alternative and comnunity education in
other developing countries. ' The model hé& a viable potent1al for
fpractlcal educatron ;n the rural commun1t1es T R
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