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Oadly enough, it was on a visit to Cat'xac;.a' that I fi;st reaiized 1 speakh a
dialect. I was a senior in college, ;and my best frien‘dband I had stopped at a
restaurant somewhere between Toledo .and TBroﬁto. ‘As wve were. lleaviqg the
restroom, the cleaning woman asked if my frie'nd c;.me from northern Indian'a and 1
from southern Indiana, as our speech suggested: Itideed, she was right. At this
point, I ha\;e no idea what I said to give away mf dialect origins. Perhaps 1

'said "Wait till I wa;zlsh my. hands,"” though I doubt it because my teachers had

impressed upon me the fact that ";varéh" was considered uneducated. Perhaps 1

/ -

14

» . AN
asked if I could borrow a "pin" (pen) to write something down (in my dialect
area, we say "pin" for pen). Or perhaps we were talking about the Vietnam
"Wohr," whieh to me was the Vietnam "Wahr." 1In any ¢ase, the comment from that

restroom dialectologist helped me understand that a dialect is not just the way

-

they speak down South.

In his book Disc’overingAmerican Dialects, Roger Shuy suggests that there

are at. least three degrees of understanding of what dialects are. "First, some

people think that a dialect is 'something .spoken by a white-bearded old man in an

ou’t—ofjthg-way area. Once ée\become aw;re o‘f the iét;.t that we all speak a
dialect oé some'sort';/we re'cognize dialects in a geographical sense, the' second
degree of understanding. The third degree of understanding comes when we

‘realize that social layers exist within régio‘nal dialect areas" (1967, p. 3). 1



Weaver--page 2 .

£

would say that a fourth degrée of undérstandir;g comes when we realize that from
. ' ’ i
a linguis&ic point of view, all dialects are'vié}ble-language,sybtems. Li;x-
guistically, though not socially, all dialects are more o,i.' less é“qual‘. '
It is with nonstandard or ﬁonmainstr’eam dialec‘ts rather’ than regional"

G
d1alects that I want primarily to concern myself today, as we focus on dialects

and reading. F1rst:, though, an explanatlon, perhaps sort of an apology, is in

»

N o;der. When I was asked to talk about dialects and readmg gc this conference,
I object_ed, because I don't kn’ow anything about Canadian diaglects. I was told
that didn't matter since the principles are tﬁe same, and that you would Be';ble ‘
to supply similar examples from your ovr; commu'ni"t:y and te#ching sit'u-ation.

Please forgive me, then, for focusing on U. §S. dialects, particilarly Black

7.

English, the nonmamstream dxalect that’ has received che most attention from
C

llngulsts and. educators alike. What I want to do is calk a licttle about dia-
lects, a little about dialects and reading, a little about reading itself, "and
then begin to ti‘e it all ‘together--focusing, of course‘_; on what "-"‘\ve a8 teachers
need to know and do. »

Back, the.n, to nonma;:.nstream dialects. If you haven't heard the term
"nonmainstream dialect” before, you may wonder wl}#t it meads. The terms
"nonstandard" and "nom#instream" denote roughly the same thing: .a dialect that
differs in significant vays, particularly grammatical, from the dialect or
~dialects considered acceptable by ;hose" in power:'.- I prefer the newer term
"nonmainstream" because‘it indicates' that the dialect is spoken by people who
.are not included Qithin the mair}stream of societyl. As linguists have demon-

strated, there is nothing "wrong” with the language, the dialect, except insofar

as it is spoken by people why lack the power to sét standards for society as a

whole. - L i .
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We tend, though, to look down upon such diél:ects. Perhaps.you've heard of
Miss Fidditch, the fictionalized _échoolmarm popularized by Martin Joos (1967).

As James Sledd has noted, this stereotypical English teacher "taught gener'ationé' ‘

of school children, including future \linguists, to ‘avoid’ain't and double

negatives and used to could and hadn't ought, not because ain't would keep them

[from getting ahead in the world [which of course it would], but because ain't.
was wrong,. no. mattler who, uséd it, and deserved no encouragement from decent

péople who valued the English language. . . . Miss Fidditch is not popular any
.~ " j '

longer among educators," Sledd continues’, '"though the world at large'is“still'

inclined to agree with her" (pp. 319-320 in Shores).

-

Unfortunately, I fear that many teachers still .share this unidformed
attitude of the world at large. In a large scale ETS study of Title I reading’

programs, for the disadvantaged, Harste and Strickler noted that over 70% of the
; . . 3

teachers in Title I progréms generally believed that students had shortcomings

in language and thought (1979, p. 71). Other studies show similar results. It's
b .

a vicious circle [insert 3-A]. We look down upon people we consider socially

inferior. To justify our attitude, our condescension, we look for objective
evidence. When we notice different dialect features, particularly different
grammatical patterns, we convince ourselves _Q\:t these are deficient, 1f not

actually wrong. Then we use this perceived deficiency as justification for our

attitude toward those who are not part of mainstream society.

In the Students' Right to Their Own Language statement issued in 1974 by

the 4 C's, it is suggested that "We need to ask ourselves whether our rejection

of students who do not adopt the dialect most familiar to us 1is based on any

»

real merit in our dialect or whether we are actually rejeéting the students

themselves, rejecting them because of their racial, social, and cultural

- -
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origins' . (1974, p. 2). Or as James Baldwin says, speaking of Black children and

¢

Blgék English dialect: "It is not the black child's language “that is in
4uestion, it is not his language that is despised; ‘It is his experience" (1981,

3 ’ N
p. 392). .

In a landmark article titled "The Lbgic of Nonstah{grd English," William

Labov demonstrated that nonmainstream dialects like Black English are not

illogical, not cognitively or linguigtically deficient, just different. ‘Take,‘

for éxample, a sentence like "Santa will bring us something." ) 1‘

0y : : ~

- Santa hill_bring us somethiﬁg.

Santa won't bring- Santa won't bring
us nothing. . . us anything.

s\ - t
In nonmainscream dialects, the negative of this sentence is typically

“Santa won't bring us nothing." Such 4 sentence is widely criticized because it
. :

contains the despised double negative (never mind that the double negative was

"standard" in Shakespeare's day). What such critics fail to':galize is that

2

their own negative equivalent also contains two negative elements. To make the

origindl sentence negative, we change will to won't and something to anything.

As standard speakers, we too use a double negative. Neither kind of negative is

-~

b

-

linguistically deficienn. ¥

-

What does all of this have to do with geadiné? Since at least the mid 60's
in the States, with the publication of the Coleman report, it has been recog-

nized that minority students, typically students who speak a nonmainstream’

¥

&
. . . . 8
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dialect, tend to do less well on standardized reading tests than their white
A ) , - o

middle class counterparts. In short, they seem to be poorer readers.
Though denying that nonmainstream dialects were in any way inferior,
gociolingusts of the late 60's and early 70's hypothesized that the dialect -

difference might be a major cause of reading difficulty. While some people were
— . u , . .
testing this hypothesis, others were proposing and testing solutions to the

f

assumed problem. Here is a chart that shows, in general, the kin&s of approgches’

,suggested (see, for example, Wolfram 1970):

If there is a dialect barrier in learning to read, then .

Change the Change the Change the
children materials . ! teachers

As you can imagine, no one has been very successful with the first al-

™ .. N u

ternativé, "¢hange the children" --that 13, teach the children to speak standard

Engl1sh before teach1ng them to read. One 1nvest1gator who tried this was

R

.R1chard Rystrom .In a.one-semester program, Rystrom concentrated on gett1ng
Black first 3raders to pronounce th1rd s1ngular verb endings such as "He walko"
and "She goes" and-to pronounce final consonants and final consonant clusters.’
At e end of the‘egperiment,:Ryétrom concluded that "Dialect ;raining had‘a

s « S

negative effect upon decoding skills. The children who received instruction in

dialect were-eble to read fewer words than the children who did not receive -

.
W]
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’ 4 ’ . . .. .
dialect training" (1970, p.598) .~ ‘ . ¥

»

"The alternative of "ch_anging the materials bas been tested much more ex-

tensiirely. Perhaps Lyou have heard the apocryphal story of how this alternat ive
came to be advocated for nonmainstream. d1a1ects Wllllam Stewart, then w1th the

Center for Applied L1ngu13t1cs, was preparing a Black English "translation" of

"The Night Before Chnstmas" to ‘send as a Christmas gree‘txng fr-om the Center, "'

Stewart reports the following: - - . : ’ SRR
. BN . . ® .

. One evening, while I was working at home on the translation 1
of the poem (a draft’ of which was, in my typewr:.ter, with the
original version at the slde), two inner-¢ity children
dropped by for a visit. While I was busy getting some
refreshments for them from the refrigerator, Lenora (then
about , twelve years old) went over to. play with the type-
wr1ter and found the draft of the nonstandard version of the
poem in it. - Lepdéra was one of the "problem readers" of the
public schools;. she read school texts haltingly, with many
mistakes, and with little ability to grasp the meaning of °
what she re‘ad. Yet, when she began to read the'nonstandard

- version of the poem, her voice was steady, her word reading
accurate, and her sentence intonation was natural (for her
dialect, of course). ——(1969, p. 172) .

Surprised by this event, Stewart and his colleagues ‘began experimenting with

dialect readers. They retained standard spélling but.attempted to reflect the

~
“ | - . . . ‘. . .

grammar of the nonmainstream didlect. One of my favorite passages is a trans-

'

)lacion from the Bible (Wolfram and Fasold 1969, pp.150-151);

t
L

.. JOHN 3:1-17 [Black Englisﬁ Version]

1t was a man named Nicodemus, He was a leader of the Jews.
This man, he come to Jesus in the night and say, "Rabbi, we
know you & teacher that come ‘from God, cause can tonobody do
the things you- be .doing 'cept he got" God with him." ‘
Jesus, he tell him say, "Th1s ain't no jive, if a man .
ain't born over again, ain't no way he gonna get to know
God." - : .
ffhen Nicodemus, he ask hun, "How a man gonna be born’
when he already old? Can't nobody go back inside his mother.
'-and get born." . .
So Jesus tell him, say, "This ain't no J1ve,¢th13 the
truth. The onliest way a man gonna get to know God,he got

L

.
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- to.get born regular and he got to get born from the Holy
1 spirit. The body can.only make a body get born, but the
Spirit, he make a-man so he can know God. Don't be - surpr:.sed
‘just cause I tell you that you got to, get bornm over again.
The .wind blow where it want to blow and you can't hardly
tell where it's coming from and where it's going to. That's
how it go when somebody get born over again by the Sp1r1t."
y So Nicodemus say, "How you know that?"
‘Jesus say,"You call yoursélf a teacher that teach
Israel ‘and you don't know these kind of things?; .I'm gonna
tell you, we talking about something we know about cause we
N already seen it. We telbing it like it is and you—all think
’ we jiving. If I tell you about things you can see and
you-all think we jiving and don't believe me, what's gonna
happen when I tell about things you can't see? Ain't nobody
gone up to Heaven 'cept Jesus,.who come down from Heaven.
Just like Moses done hung up the smake in the wilderness,
Jesus got to bé hung up. So that the peoples that beTieve
in him, he can give them real life that ain't never gonna
end. God really did love everybody in the world. In fact, he
loved the people 8o much that he done -gave up the onliest
Son he had. Any man that believe in him, he gonna have a
life that ain't never gonna end. He ajn't never gonna die.
God, he didn't send his Son to the world to act like a
* judge, but he sent him to rescue the peoples in the world."

As you can imagine, most of the dialect materials have been intend€éd for

%

beginning readers, that is children who are just learniog to read. In the late

“ 7

60's, the Board of Education of Chicago i‘s'sued a ;equence of eight dialect

_readers, each with an- "everyday talk"'version and a "Qchool,talk" version. Lloyd

Leaverton reported t ‘that in their third year of 1nstruct1on, "The group ‘that was

g1ven both . the EVERYDAY TALK version and. the SCHOOL TALX version of t:he readmg ‘

-

mater:.als excelled in 19 of the 20 varlables mvest:.gated with respect to mean

word recogn1t1on errors. The control group were children who were instructed by~
. . . i L
2

T ' Wy .
the same teacher but who were only given.the SCHOOL TALK version of the mat-

erials (Leaverton, n.d., p.9). »

Experiments with other dialegt readelrs, however, did not strongly.-support
the hypothesis that dialect materials would be easier for .n"onmai'nstréam speakers

it

.10
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to read.  In a study involving second graders, Rudine Sims had Black English=

-~ »

speaking students read from two d1fferent booklets, one written in - standard

.
L3

dialect patterns .and one wr1tten to approx1mate the grammatl.cal patterns ‘of

- ..

_Black English. Sims found that in reading aloud, the children sh1fted from the
Black d1a1ect of the text to standard Enghsh more often ‘than in the opposﬂ:e

3

_ d1rec-t1on.(S1ms,. 1972). A study by Snnons and Johnson ’(-1974) produced the same’

,rbsult. However, both stud1es mvo}.ved children who had ~already leamed to read . _

»r *

using standard texts,' 80 the stud1es do not really d1sprove the 1dea that"

dialect 1nterference causes some difficulty ih leai"nlng'to read’. -In a-.1982
summary' of such studies as these, Troutman and Falk céncluded that "There is

little evidence 'to support -the concept of BE interference in the reading:
performance -of black chi~1dren. However, because of a numl},gr..o:f problema in the.

~ . A% .
existing .research, we cannot yet s'ay with confidence that BE has no effect on

reading performance (1982, p. .128). Other recent surveys of the’ 11terature have
’ o ) e

drawn_the same conclusion. ™ - ;

Roger Shu oints out that "the dialect reader projects in the early 70"s
8 y P Meh T proj 70

. proved little or nothing 1argeiy because they focused only on the forms of

o

language, not on the funct1ons (1980, p. 4).  Thus to the extent that"‘dia!.ect'

/ . ~
read1ng mater1a1’§ are vaiuable, it may be more beopause of their functional and .

cultural apprOpr1ateness thsn because of the1r grammatl.cal appropr1ateneas tog:

the students read1ng them. Th1s is an 1mportant po1nt, one I will return to

3

later. For now, however, I would like Yo ~retu'rn'to the third suggest"ion for

overcom.ng the elleged dialect 1nter?erence probrm, namely changl,ng the‘

ST
S N

1y .. - . ™ DA .
. B . .
. : .

teachers,

~ ~ . - P v . o

In the last decade or so, it has become inor‘egsingly obpvious td many of us

that we needed to phang'_e" jour perspective on reading:s Until the advent of. people
A ' , o L o 3 ,‘I . '
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lfke"f;Frank, Smit.h and' Kenneth- Goodman, one of the hallowed myths of resdmg
q,, _ . ‘e .

1nstruct1on was that good readmg is* letter-perfect readmg, that accurs&e word

' ~ v, t

’ o
. 1dent1f1.catlon 1s an absol\xte prerequ1s1te to understand:lng. 'l'hus, before Smith’ %

]

and %oodman,»we were repeatedly told that' a: se‘lectmn is pr ably too d1ff1cu1t

’

words but, of a hundred If a ~student mlaread more’ than f1ve or six’ words, the
3 . , » s

selectlon was often consldered too d1ff1cu1t ‘for 1nstruct1ona1 reading. The

- - -

figures 'differ somewhat from one author1ty to another, but the "correct"
s -
Y
1dent1f1cat1on of words waa--and all too often st111 1a--assumed to be necessary

I3 ~

for comp?eh‘ens:.on‘. To. put it bluntl‘y,-thl.‘s ‘cowmon-sense ‘Hew'i's simply not

- .- . ‘ 3‘ ’ ' - N - ’ . . ’
Wpcurate. S em T J C T

Wh11e read1ng a text, a11 readers»have three -klnds\of language cues

£
)

. ava11ab1e to them. One kmd of cue is _grapho/phon-lc, how the word looks and how *

. . [
-

the 1etr¢gn's correspond ‘to sounds. A second k1nd of cue is's ntacttc, the

[<is n

grann}ar of the sentence. Fmally, the reader has access to sen‘iantlc cues, to tH‘e

-~ -,

meaning of the text 1tse1f and to his or her entire storehous7e of knowledge and

3 - . n

experience. We can see wh1ch.1anguage cues a reader is using when the read'er

-~

"maKes a miscue--that is, when what the reader says differs from what the text’ -

a

_says. Let's look, for a moment, at séine e:i'ampl,es; K _ \:: i .

» ‘o .7 . : : , .
N - - o -t - : -

.o ‘ ) L . . ‘

- . . R L

Graphofphonlc cuea . 'me g1r1s o‘% ‘the v111§§e dyd not go to schoo{l). e \-
s T R . -
- Syntactlc_ cues - N “"'!‘he 11tt1e monkey had i, =" i
T ' - . SEL afrard

Semantic cueg . . . to seeif there was any danger. He heard the . . .~

o N S - . -
R A . ¢ f o . - ', . . . . -

N Good readers are those whose mlicues typlcally preserve meanzng, whether or -

) - e ' ' B , ) e e M y . RN Ty
$ : S ' : ! o ;L ] - e Tl T s ey
. n \ . & - Pos T e \ . Ly . 2
L . - il oy . . [ - . - s w
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for a’ student s independent readmg 1.‘, he or she m1sreadp Ore "than one or two

K
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not the uuscues bear"olose graphophonm resemblaute to the words of the text.
L0, - N B . __f._,
'rake, for example, these m1scues from a first grader' e, v
.« Morris stuck out ;.s tongue. ‘, LM e ..'.'_'
: " not geHing.angthy ‘ e
I m"iettmg noth1n§ for Chr:.stmas. (a lme frolh a- sang) o
AF vs_ A ““ '“" | R
T "No, no, aa1d Boru "I don t mean’ outs:.de."-', ",.“ _—-“—,-' } ‘".“ﬂ.”v:?."'f—..’-frfi
. ~ N . !dl\"’ 40 Lo - o
N Bor:.s grow-led "'l'hat 8 beoause you d1d 1t the wrong way. b - .
R (Reader started to say, "Ybu d:.dn t doy it rlght ") | | ;
‘ . N . . ) Lo - ‘-‘ 5 T -..;“ e - L s ...’r. o u‘
Ca w : ' : -./-.... .A_i . ( - L "g o .._ R .. - n % l"( . 0; R I Lo K

.y, ., e . e - . . . P R

' Now let"s look at the mzscues of \‘% su:th grade boy readmg part. of' an 0' Henry
. . ._\.. " o ; T ok . . . .
story "Jlmy anes and’ Munel "o ',' R .
o L s : TS amwhé
After a hearty supper Hayes Jomted the’ smokers about
- at.all ' L
‘the ﬁlre. Hls appearance did notAsettle all the questlons in the

. 'nnnds of h1s brother rangers. They saw lsmplz a loose. | _‘ ‘f’:
' o;m ’ ’
lank outf’l w1th tow-colored sunbut*ned ha1r and a berry—

_ .. - Ingenjous .
- brown, 1ngenuous face that wore a qu1zzlcal good natured

. T - I S .
. smle. I Bl W .oC

\ "Fellows," said the new tgnger, "I'm goin' to interduce .

: o \ /: . ) ) ‘
‘'t Jou to a lady friend of mine. Ain't @ver) heard :

- MVrJi ahu‘f g St -
.. her.beauty, but you'll al_‘l aduut she’s got some fine '

points about her. Come along, Munell" -

-. He held open the front of his blue flannel sh1rt%@ o

' foad Co . -
b (:Q crawled a horned frog. A'bright red ribbon was tied 3 e e
o \ ‘ B “ . ‘_.._. B .
Jaunt1ly around 1ts splky neck It crawled -to 1ts owner s oA
knee' and sat there motlonless. | :
g eETsag)eas fhere met " e
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"Th1s heresuur1el " sa1d Hayes, wrth an_ orator1cal wave"

CF * Shels :
'"'of his" hand "has got qualltles.

: : She never talks back, she )
alway,s stays home', ahd she' s-sat1sf1ed with one% .
T fdress for~everyday andeunday, too.' '.: o _ o N". " '
(.. ‘ __~ "I.ook ‘at that blam% 1nsect!" -said one of" the rangers - | :

[ —— [T S A, Al e Y e e

"I ve seen plenty of them horny frogs, but’ I“—
G A
a)@ide) partner. Does -

'~ - ..

the’ blame th1ng know you from anybody else?" o e .

' w1th a grin.

¥ ; .
never knew anybody to have one fot

- Y he -
_ -‘“"Take.lt over there §%d see," said_ﬂayes. .

«
’( [ . . “ ' . . . L
.,: . N . 9

1f we were to Judge by a s1mﬁle word cqunt we would conclude that th1s

~

passage is too d1ff1cu1t for Jay, s1nce he has read only 912 of the Mords

\

e e Y

correctly. Yet 1t is obvious’ that Jay is attend1ng to meanlng, that he is .

’ ..

comprehend1ng the text and partlally recod1ng 1t into his- own . surface structure.

e v

Surely we would not conclude that Jay is a candldate for remed1al readxng

3

1nstructnon on the basis of this read1ng performance. As a matterVof fact, Jay L

»

was the top studoZt in. hlggz;;ss.‘ B ' R

. - v

Jay exempli¥ ies what,good readers in general do' they make minimal use of

I-

a search for

graphophonlc cues and maxxmal use of syntact1c an’ semant ic cues ‘in

>

~The_validityléfuthis.modgltiﬂoﬂirticulﬁrlfhevident‘fn”sone of Pauf Koler;s

e R

,.‘

S Vi - e e

meanlng. Thus a model of prof1c1ent oral read1ng m1ght &dok\somethlng llke th1s'

-—.a-
‘-? -‘
. Coae

‘--'4-

. ] - L e T i 1
7] émapmrc | - . .| vmaNme | .7 | oma ;-
INPOT. | &0 o .. .. <] ovTRUT
ey L

- atudies of bllingualesubjects.

.

’iﬁhen Kolers'

IR

Fiad

subjects read aloud two passsages :

-,

a
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with' French gnd English words-mixed, they sometimes substituted French words for . -
‘the English words on the page, and vice versa‘(Kolers, 1966). That ia,.tkey

swent from the graphic input directly to 'meaning and then reencoded that meaningf

into the other lahguage.- > . N ‘ =
T . - ' ' .
v .His horde, followed de ‘deux bassets, faisait la terre ., ~~ 7
" resonner undér its even tread. Des gouttes de verglas
stuck to his manteau. Une - v1olente brise was blowing. One ~
side de l'horizon lighted up, and dans la blancheur of the
early morning- llght, il apercut rabbits hopping at the
“bord de leurs terr1era.
Son cheval, suivi by two hounds, en marchant d'un pas
egal, made resound the earth. Drops of ice ge collaient a
; son tloak. A wind strong soufflait. Un cote of the horizon
: o 8 ecla1rc1t"et, in the whiteness du crepuscule, he saw
léf deés lapins sautillant au»edge of their burrows.:
: e _"\‘.
’ . ) - ) . .

_'Aa we can see from ‘the model and from these examples, the good reader goes from.

thegvisual representation to meaning and then to oral output. This_ view of

- reading fsicalled psycholinguistic because it emphasizes the interaction between

the mind of the reader and the language of the text. e e
] Ll i
Tt Let 8 look at some contrastxng models of reading instruction. At the

. 4

elementary level,;most instructional approaches focua‘on the word, on using

various cues to idéntify words [insert 12-A]. 1In contrast, what we need is an

1

‘approach that. focuses on.meaning [insert P2-B]. At the secondary level and
above;—the typ1ca1 approach is also to focus on the word, on vocabulary deiel-k
opment, and next on the paragraph-=-for example, on determlnlng the main 1dea of

a paragraph, on drawing inferences, and so forth [insert lZ-C]. "Remedial"

freadfng'étudenta-rarely have the opporcunity to deal with stretches of discourse

)
-

larger than the paragraph-—except in. content area subgects.where, of course,
.- .__ . . ‘ .
duch atudents scarcely know how to ‘deal w1th the asaxgnmenta. Thus at the

-

* : N .

El{l‘ic - oo . ‘. - /'..‘ . : X . . . 15 ) f"f - " '_ an
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intermediate and secondary .levels we need to focus more of our instruction on

how to approach the larger units of d1scourse thst students fsce elsewhere

[insert 13~ A] We need .for example, to gu1de students in learn1ng to preview a

'readlug selectlon, to. turn hesdlngs into questlons snd to resd to f1nd the i

'

answers to the1r questlons, ‘to take effective notes, us1ng ot only trsdltlonsl o

indented mote style but chsr!s, dlsgrsm:;<i1me l1nes, brsnch1ng trees, ‘and ‘so

forth- and ‘to reVLew snd rec1te their notes. Tlme perﬂ1ts little more than
name-droppng here, but we need to explore with our studencs such readlng/

thinking/study procedures as the DRTA (d1rected resdyng/th1nk1ng scb1v1ty), SQ3R

.

. (survey, questlon'yresd, rec1te, Teview), snd ConStruct, a procedure for
v :

. ya o,
rereading‘snd‘tsking incresslngly.deta1led notes. All of these techn1ques can '\

.

best be taught, I thlnk, in heterogenous clssses of good snd poorer resders,

’

tregsrdless of what dlslect they speak ) ) . ; : .
" But I would llke to return now to the’ spec1f1c problems of studen;s who

- 4 N

spesk a nonms1nstream d1slect.‘ tht sbout their resglng mlhcues, the dia-

.
2

' lect-relsted errors they make in resd1ng a text?
. ’.y' N
We need to understand theae dialect miscues within the framework presented

J .
a few mlnutes ago. ﬂThst is, we need to understsnd.thst_m1scues which,reflect

students' phonologicslbor-grsmmsticsl system are simply evidence that the
. N - ’. ) fa] v ]
readers are doing whst good readers do: reading for meaning snd reencodLng that

\

mesnlng into their own lsngusge patterns. Here are some common k;ndsvof

grammatical miscues that Kenneth Goodman and Catherine Buck found in-working

with innercity black. childré

1

973, p.9): - o T

1. Absence of p 1se marker - - ;
Togk for all for salled, m.k,form.xs.. AR
love for ’ d for pounded, help for helped, use . B
o for yged, run for tan, haye for ggg, gg,g for ;~2§ do v

for d1d . ‘ : . o
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2‘. Absence of plural moun marker °
‘ ;.ug& for ;ngg, work, for w gux for sl;op.gs,
gr;:ze for gp.zes e

3.  Absence 5f third person slngulaf\verb marker o o
: " logk for lgoks, g_Qrk for works, gu for h Qdes D .

4. Absence of possessive noun or. pronoun marker:

Bt for peadiis’s. Mx Wise for r_m-m_s' ST

_for one's, it for its :

5. Substl.tunon and omission of forms of to be
#a4. for were; Le.for,as.,. Lformus ha,be_.t.stl,w o
for he'd been’ tg lking" - P S

- 6. prercorrect:.ons (the use of -EWO grammatlcal markets
"of the same type)
. Hkeded for Liked, husu for’ h,us., s,t._n&s.,d d for-

.More recently, Ken and Yetta Goodman and the1r assoc1ates have completed a _‘

3

" massive study (1978) of. m1scues among 2n‘d 4th and. 6th graders ‘'who speak a

nonma1nstream d1alect or who speak Engllsh as a. second language. ‘The d1alect

. ‘ ’ ,

‘ groups were downeast Ha1ne M1881881pp1 black Appalachlan, and Hatvauan Pldgxn._

"The secot;d language ,groups were 'l'exas Spam.sh Hawauan Samoan, Arab:.c, and

’0

NavaJo. 'rhe most common k1nd of grammat1cal m1scue, for both the'dl'ale.ct'

speakers and the ESL speakers, was’ aga1n the absence of gramancal 1nflect1.ons

on the ends of words., 'l'he follow:.ng example frorn a. NavaJo fourth grader s_h_ows '

both ‘phonological and grammat-;.cal m1scues th'at,r,e_f,le_ct the reader' s/angnfage o

- sy,.'st'em,'as. well as. some possib'le hypercorrecti_ons:

Dev‘c.' o 'Fcll yocks “‘Wf

Her
There was a tall flat rock y the grass whereg the sheep were, and

Sally: TR

Salt Boy cllmbed up on 1t. From there 'he could watch the sheep, and PPN

-

' $urns [earn -up T Au(e
 if he turmed around. and leanéd: over, he could see the cave that held

‘L"' down. ' ) AR ‘

;..f) that th1ng he had ‘found.




' Weaver--page 15 .

$arom

He remembered the mornl.ng he had fOund it there. At‘fir@ when he .
' Bovghten - <
saw it in the cave, he had thought it was a snake, and he had felt 1t \utm
to ~ ,
_ - a h.ng st1ck, ‘and move@@ and tum@ it over. When the st1ck told e
A wis out '
h1m it was a thing without life, he had’ gone close to 1t, and put h1s hand
under Wwhen kno- Ifs , ' :
-. . . omit. ]ft \Sa-sn t until then he had known it was a. rope. e e e e s B e
, He had pClled it careful@ and slowly out of the darkness in the cave. |
When - for . Avri
Then he had sat on the ground and lool. @d) at 1t, and felt 1t, and held it. E
what he its e :

He had done that with 1t ‘all day, unt11 1t was tme to r,ak his mother's

Pas  When. ‘Couldn't L
sheep back up the. canyon path. Then he had c011ed 1t~ very slow®, -
put it back in the cave@ darkness. £ ) . '_ s ce ; . \
From this impressive study, the GOodluans conclude that there is. "no
ev1dence that 1nab111ty to cope with Book Engll.sh is a general procblem for 'any ~.
group (1978, p. 3-5). The students d:Lalect or languagef 1nf1uence1s-ev1dence‘_

in _their readl.ng," "but - 1t is not in. itself a barrrer to. comprehensl.on"

Ly

(p. 3- 22) In fact, in an ear11er study of- ch11dren who. speak Black Enghsh,.

.researcheér’ Barbara Hunt found 1t was the best readers who produced the most--V
9 *
d1a1ect- based nnscues (1974-7?1 In the1r. recent study, the Goodmans pol.nt out' _—

J .
that spec1a1 read1ng materl.als are not needed for z of the low-status d1a1ect v

-

""groups studied, nor is. spec1a1 methodology needed (p. 8-5) What 1s needed, 1s
7 - N

. a pc}ntwe att1tude toward Teading m.scues 1n general an toward d1a1ect and ESL

L} oo
‘. .

: m.scues in part1cu1ar.- : -
¢ s" vy R .

. Thl.s p01nt can. Hardly be emphasl.zed enough. In a survey in. whl.ch 945“-

rm.dwestern elementary teachers rated m.scues as’ acceptable o‘r eL|t1acceptab].e,.i"- o

L NS

.‘.; ye .

Tovey (1979) found t&t when m:.scues were syntact1ca11y and semantxcal.ly':-;"'j".'

appropr1ate, only 162 of the teachers would mot. accept the unscues. However,'_'_

“

B R . R O e B PP A . - . "
s . . v . . - e M

[N

R Lo A PP . . : SO I D
.

S 22

B e




Weaver--page 16

ar

- - ' ¥ [ 3

. when the miscues reflected translatlon into the reader's d1a1ect 602 of the

-

" teachers would not accept the m1scues. An ear11er study by ‘Cunningham produced'

similar results (1977). Teachers, then, must have the knowledge,‘the ex-
, L U - -
perience;, and the attitudes that wiil enable-them to-recOgnize and accept

'm1scues ‘that merely relfect ‘an a1terhat1ve spoken d1a1ect.“ A book you might,H»m

f1nd h1gh1y useful is Att1tudes, Lang ge, and Cha nge, by Anne Gere and Eugene

Smlth (NCTE 1979) . Perhaps if we study d1a1ect patterns and come- to appreciate

1

nonmainstream dialects as viable languge 8 ste 8, we can initiate~a pro- '

".'

.duct1ve-rather than a "giciQus" c1rc1e [1 sert 16—A]
‘"Change the teachers" i?

x 1nfamous-Ann Arboredeclslon of 1979, in wh1¥h a group of black ch11dren ‘charged

-

Xthat the school system fa11ed to" “take 1nto account the barr1er posed by their =~ -

\

'home language in 1earn1ng to read. In and of 1tse1f, the Ianguage, the d1a1ect,>;

Vk/ .
of these children was not found to be a barr1er to learnlng to read Rnther, the-

L ~

e Y C 4.

. the. home language or - d1a1ect of the chmldren in try1ng to teach them ‘to'read

standard Bngllsh (Ann Arbor DeC1s10n, P. 9, )

.
%

In response to the Ann Arbor | case and Judge Jo1ner s op1n1on, the Blackf

Sl

Caucus of the NCTE has further stated that- "The Black Engllsh language system

essent1a11y the mandate proV1ded by the fam?us-or-‘

language barrier was deflned as the fallure of the teachers to take 1nto account»

of 1tse1f is not 'a barr1er to learnlng. The barrler ‘is negat1ve attltﬁdes_

toward the language system, lack of” Lnformatlon about'the system, 1neff1c1ent,7

e*technlques for teach1ng language skffls, an unw1111ngness to adapt teachlng'
; AN

b

,styles to. student 1earn1ng needs." ‘In the absence of compelllng eV1dnce to the‘

_..“ ¢

contrary, it is thus generally agreed that if speakers of nonmslnstream d1a1ectsf’;¢

»do have a 1anguage barr1er that makes 1t more d1ff1oult for them to learn tom

';readﬁ then that 1anguage barr1er ex1sts pr1mar11y An- mlnds andwattltudes,of

: ,-.p.

Saen T RS . ., . PN
g - ; . : ' N A . - . - ‘ . .
R - U A T . K Iy A e L . . : . . .
X - - SN A : ik » .
. . . LI A . . - NN ot L L
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must come to. understand the patterneg nature of"rthe d1alects We deal thh, 1n

‘.
. . -
e llf.“, . Lk . . o

-'.:.part to’ recognl.ze d1alect uu.acues and avo1d correcnng or penal;.zmg them, but _' )

PR . -

more b‘roadly to apprec1ate and respect those who speak such d1alects. St1ll

.."‘

: more - broadly, we must- deepen our;, understand1ng of the: *read1ng process and of the

’

effect our stud"entsl background has upon the1r readmg abq.ll.ty and uporL the1r =

§

vperformance on=s’tandard1zed tests. '_ L e R ' o ' ol

] . A

B  To’ further explore these latter top:.cs, I d 11ke you to 1ndulge me ‘in- &

- - o t . P

ﬂttle experiment.” I'm 801“8 \0 read you the f1rst two paragraphs of-a 1etter C

AR

.written by a teenager-to -h1s fr1end 'l‘hen I'll ask you to‘read the th‘1’rd ”

!

_paragraph for yourselves, "and to wr].te down a one-or-two-sentence .summary ,of
‘what the third paragraph says (Reynolds et al., 1282)

©o L
LN
©

Dear Joe, T - r y r

- I bet- you re surprlsed to be- hear1ng from your old -
friend Sam. It's been a- long time since you moved away so I

o __:thOught I'd drop you a line to catch-.you up on what's go:.ng o S e )
o onm around here. Things haven t changed mich’ The weather's’ ’

"been réally bad but we've ‘only been let out of school a.
couple days. Everybody in the family is 0.K., aiid my coua1n' :
, is. st:.ll asktng about you. School has been go1ng O. Ka- but I‘-:: .
- did get.-in some trouble last week. T .
1t started ‘out as a’ typ1cal Thursday. Typ1cal that: 1s S
until luncht1me' at that. point. th1ngs .gtarted.’ tQ get:-‘,..’\' .
interegting. < But don't let. meé get ‘ahead of myself. S 45 3 SRENE
start at the begmnmg. Renee, my" s1ster, -and I .were almost. - .
late \fof school.:- Renee had’ . had. trouble gett1ng hey" chores- L
done and- I couldn t leave w1thout her.- We barely. caught - our” '
. ride ahd made it to school just as the" tardy bell-ramg... - J."'."
' Classes went' at their usudl slow pace thraugh the, =,
' morning, so at noon L was really ready for ‘lutich. "I°got im . -

e

3 line behiad Bubba. As ‘usual .the line was .ovxngf pretty ,10‘, -,-'. 3-,..' .

and we were all getting (pretty. restl.eu.’ For, . a ‘little action, -, ',

- 4 -

' Bubba turned around and’ said, ey, Sam! What you do:.n’ wan?’ 7L -

"You so ugly that when the. doctor dehvered you ‘he’ alapped
your -face!® Everyone ‘flaughied, ‘but they: léughed eved harder ',;
vhen 1 shot back, "Oh' yeah? - Well, you. so ugly. the doctor < -

' turned around ‘and slapped your m-al" 1: got gven \hlder , T et U0

wvhen Bubba suul, "Vell man, at. least my daddy, ain't mo gu,-l.- 5,' 1‘. P

,,:l,:":,- o e

ek S
e . P B AN Py
i R A | 3 -

' "'__scoutl" ﬂe really go’t 1nto 1t then. After ‘a vb:.le tore N '{7-;"

L
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. pepple got anolved--lo 5 s ti;en 6.‘ It was a notl People . .
i helpmg out anyone o’see-sd ‘Lo be getting | the worst ‘of the . o
-deal, .Al11 of l!r. Reynolds tlle.y- teocher ‘came ogver

all, dn ‘the office.’«The -principal made us stay .after school SR
-for-a weekj hels Bo’ stra1ght! On ‘top: of. that,,he ‘sent word RRTPAER
.. .. ~home that he" wanted to talk to our- folks in ‘hissoffice :* .
e Ménday afternoon. Boy! Dxd 1.get it. when T got’ home. St
_ That's ’the: thu‘d notice :I've 'goften’ th::s _gemester: 'As. ‘we '
o ..were leav1ng the’ pmnclpal's offl.ce, I rag- inté Bubba: agal.n.
< We decided we'd f1n1sh where we left .off but th1s t1me we
"~ 7 would wait until we were off the - school. grounds.v.._,,.. y
: Well, I have to run now. I've. got to take out the trabh
before Mom gets home. Write: soon and let me know what s

o ) go1ng on w1th you, -’ ) IR o N M
v Ce S Later', e Coote
: . N " I o ‘,. ‘ . v‘ b . ., : . . ‘ . " . , Q ' _ ‘, S
e . RS - sam L S . . R
P . r . ¢ ‘ co .. o ‘ : .- ' . * s
How 'many of you said, 1n one way or~~another, that the young people had .
» R x,_.

gotten 1nto a f1g t, a phys1cal confrontatl.on? How rhany of you thOﬁght that the
battle was merely verbal’ not physl.cal? If the latter, you re r1ght.;' What Smn

,was descr1b1ng to h1s fr1end Joe was ‘an 1nstance of "soundmg" or "playxng the

v . -

) dozens," a form of r1tual 1nsult found predouunantly among black males. When
, black and wtnte e1ghth grade students tr1ed to recall the letter and responded

ko questlons about :1ts content, the wh1te stu&ents (who vere from an agrx-_v"’
o ' r\ . o .
cultural area) tended to descr1be the events as. "horr1ble," descr1bed the two R
. ' ../ L S . A

; part1c1pan‘ts as angry, and genex:,ally‘ recalled. the evant a8 a f:.ght-

Soon there \was a riot all the k1ds vere flghtmg.

‘ E . Me and Bubba agreed to fltush our f1ght later, off o . S -
e, the school g:’ounds. PR S _' .
= . ,’ » ; .',x S .. ’ NS 3 . - o 2

G "Ito try to quiet: tlnngs ‘down.. The next. thing ve koew we were' .

_The black studenta, 1n contrast, more. often recognl.zed that the part1c1pants:. S

v ' ..-,m - : . e

- were Just Jokmg, Just hav1ng fun.v In fact when told that wha.te students tended -

X S . O . . .

-.to 1nterpret the letter a'&s bemg sbout a f1ght 1_t_istead of soundmg, one of t:heq_,
! black students looked surpr1sed and sa1d ”What 's the matter? ~g§g.,t,.,thny-,’tea_d‘.*'__'rf__':""
. ,,v. ."' . a- ' . A LA -.v' .‘ _'7(
¥ A
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(Reynolds et. al. » Pe 365') .. T "o e ,_

;" We need, then, to consider yhere atudents are com.ng from" when they-'.

approach the read1ng tfhat we ass:.gn them and when we 1nterpret the1r reoults on

tésts, bot‘h standardued ‘and __teacher-made“. m.x and Sc'hwarz (1979) 1nterv1ewed'

s

ten 1nner-c1ty h1gh school atudents, »askmg them to expla1.n answersg ‘to test.
‘ questlons. The rnvest:.gatora found that these students brought to bear a

;d'lfferent aystem of aosumptl.ons than members of the maJorl.ty culture. 'I’hl.s led o \
'them to ‘answers. whl.ch were often "wrong," but wh1.ch generally made sense. from
their perspect:.ve. As Reynold et al. po:.nt 0ut, oL e ey

, The research on cultural achemata [the: cultural framework
gne brmgs to bear] has.implications for .the educatl.on of
minority’ children. Standard:.zed tests, basal read"lng pro-
grams, and content area texts lean-heayily. on  the con-
ventional asoumpt;.on that meaning is inhérent in the words
and structure of a discourse. Whed prl.or knowledge is
% required,: it is assumed to be knowledge common to children
~ from every background. When new information is 1ntroduced,‘; '
it is assumed to be as access:.ble to one child: -a8 to the
next. The question’that naturally arises is whether children
from d1fferent subcultures can generally be asgumed to br1ng )
to bear a comon schema (1982. p. 356) .o L SRR

L@

: Thio brf;ng's us full c1rcle almo'st, back to the duegion of "dia‘lect reading

materi'als. One such read1ng ptogram recently developed is Brl.dge. A Cross-

' Cultural Readm Program, publ1shed bkﬂoughton foflxn (Sunpkr.ns, Holt,-'

Smpluns,. l977) 81m11ar to the earll.er d1alect readers for elementary studernts
the Br:.dge program beg1na w1th 1ns-tructxon"1n. the studenta ‘own d1alect-1n thxs

case, Black Engl:.sh--and moves through a trans:.t:.bn stage to 1nstruct1on 1n"

R

Standard Engl1sh.° Here is a sample of a passage wrl.tten 1\1" the three d1fferent,~"

vergions.: p
. . i -

~ . v N 5 ) ; ) ) ] ’< . ',i . ‘.

Black Vernacular" . : Y

e T e Well anyway, Jerry Porter 8 Jaws was t1ght There was, . e !

e thu broad on, his g1g who . . . bugged the Brother to no end

ERRN

o
Sk




4 o . ‘ -y.:ﬁl;:'lﬂeever;?pege.ZO;.l”"'
e e He couldn't find no d1ctxonery 8o he spl1c on down ‘to o
", the library . . . He ask the lady there "bout’ books. to help . o Lo
"~ “him"learn’ some big words like redundancy. ‘She turn him'on . . = '
to this book call’ !hxrty Ddyo to a !nre Po-erful Voclbula:y B

Tren31t1on' ' -

o _ He was med D . But it wesn c Juot h1s Jgg ggeg madem:_wwwwwmw““mum
ff“w“"““’f””hiﬁ"ﬁhd."lc was' a certain woman, name Mrs. Thompson'. .-, He =~ . . ..

didn't have a dictionary. 'so.he went- down ' to the- publ1c
library . . . He asked (the librarianm) for a qyok to. help -
- hid. She showed him a book: celled !hxrty'nays to a.!ore_ o
. Powerful Vocabolory. - L , b

P D

Standard Engl1sh"' :
(He) even. thought :het 30me people vere put on th1s
o earth just to make his l1fe more; dlfflcult ‘He, thought dbout
‘.. one woman in pert1culer. he wes ‘a qnman he: worked wu:hB .- o ,
‘He explained to the librarian that -he wanted to- 1n¢reaee»h1s -~
vocabulary. She recommended a book Thlrty Dayl to a.!ote- L
Powerful Vocabulnty ‘ . o s o
4 . B R - TN LI O RIS
Typ1celly che stories very somewhec from one Vera1on to enother, so thec
.'studenca cennot merelz rely on memory as they move from e BE versxoh to a ol
."trenextxonel veraxon and fxnelly to en SE version. Tﬁe program consxsts of fxve f
: fvﬁr e
| booklets offreedxngs, accom n1ed by sk1llb books.é Theee sk;lls{iooks are )
l1kew18e wr1tten 1n two or’ ree vers1ons.o For example, 8 leseon on’ 1guran1ve N
.lenguege is prepented 1n p Blech Englxsh versxon,ewh1ch is followed by a 7}351

-standerd version w1ch d1fferenc exemples. Eere is pert of the BE leseon on

oo S \

) ' N b . . .
N . . . ; . v,
. . - . . '

f1guret1ve lenguege'lﬂld' R .
e ) .. " -
:‘ 4 w"“ - i
4 : P ,"’, )
. ‘ ‘V . . .

L ncumrvz LANGUAGE-:-BLACK ENGLISH ' f o
What yon gonna learn} To d1g on” telk thac say1ng more B} Vf‘fﬁgfff
. then what the words. reelly mean. ;'u"¢,.T e ,ﬁzf_flg"fj"

S R D
cheek thll ont You got whac they coll f1guraC1ve lenguege ﬁhen you: .come across :
words that saying somechng but ain' c\reelly saying whac 1c‘say1ng. .To. underatand’ j
this here f1guret1ve lenguege th1ng, to really ‘put it together, you .got:to use a
l1ctle taste of 1magxnat1on. You can c be us1ng the ‘exact; meen1ng of thg words




e 1 : ... ' . - 'Wesver--psgeiZI .

. -
. L. . N '

What you'got to do is trip.on the-pictures that ' the words be-psinting;for'you.

" ‘Now dig this: Suppose you was to hear two Brothers talkxng. And suppose one of .
them was to say to the other.. '

> '.'.‘--

uan, that M he fst as a rat in a cheese factory. . :

. N x A
"“’Now, what you thz’nk the Biother: saying 'bout B111yT “Now youc kqow he ain't
ssy:.ng that Billy overweight. And he ain't trying 'to get dowg on Billy by
saying he ugly.as a rat eating cheese. What he:saying is that B1 l.y ‘he got a..

lot of bread ‘or that B:.lly got over, or that 3111y got 1t mnde.

‘Now, if you,ivas to have tp pick one of the four meanlngs from what the Brother

said, which one-would you, pick? Put a circle. around a, b, ¢, or d. SR _—
] (a) Bllly got fat because he ate too much cheese. ) T s
- - (b)" Billy looked like a fat ‘rat. AT
: ~*(e) Billy had ‘everyjthing he needed to get over. i P

(d) Bllly was as ugly ‘as a'rat in a cheese factory. .

3

(c) is correct.' - oL s T ' B : St

. 'Accord:.ng to the suthors, ‘the Bndge progrsm has been £1e1d tested w:.th students'

» from the 7th through the 12t‘n grsdes in four msJor c1t1es and one rutal sres in’
i L4

«the J.s. (Chlcsgo, Phoen1x, wAshJ.ngton, Memph:.s, and Mscon County, Alabama)

'. the f‘l.eld test, "the sverage ga1n in grsde equlvsleht scores for the gtoup using
- S ')L._ .
Br1d e was 6 2 months for four months of 1nstruct10n compared to only an

. sversge ga:.n of <1 6 months of 1nstruct1on for students in’ the:.r regulsr sched-,'-'
_uled clsssroom.‘esdlng sct1v1t1es. . . .The group not usmg Br1dge dmpl,ayed ‘the, o

all too typ1ca1 pattern of fallmg furthei' behrnd the man:strEan student at ‘édcl’g. .1'.

~
L . . \-

grsde level" (s’lmpkrns and Sxmpk:.ns Pe 238) R ':, e
_z I person,all.y am conv1nced that the success of th1s progrsm 1'1es abnve sll.

_in respect-wrespect fo:.' the . students lsngusg; and culture. Stud1es of 1nner- K

. ’
* ;°r, R 2

-_clty schools that succeed in teachlng rengh.ng show thst a pds1t1ve attltude_;
3 e .-"' Sy »

'towsrd the studerits 1s an 1mpo‘rtant faé‘twor.} In genersl, th1s means "trest:.ngv'.

¢

4o
¢

'everythz.ng mtr1ns1c to¥ the studént, mclud:.ng h1s home 'lsngusgez as pos1t1ve;f:

k snd wort,hwhll.e" (see Venezky 1981, p. 195) ‘l‘hus I suspect it is ot the use. of__
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Black Engl:.sh gramar per se that makes a d1fference in the Br:.dge mater:.als but

ﬁ‘.

rathernthe fact that the authors and teachers respect the dldlect enough to
have 1ncorporated 1t 1n theae read:.ng materxals. In add1t1on, the vocabulary,

the cultural perspectlve, and ‘the’ rhythms of the lessons and read:.ngs onJ:he-__.___

- Tone

accompanymg cassette tapes are bound to conv1nce nonma:.nstream students that

thls is a pro am des1gned for them, a program that apprec1ates the1r strengths

L

1nsuad of v:.eiung them as culturally, l1ngu1st1cally, and academxcally de-

»

fx.CIent. o ) . | . ’ ’ . - "-' ‘\ . N r

Unless you have a relat1vely homogenoua class of nonmaxnstream students, 1t

| may not be poss:.ble to use-mu,ch less wheedle })ubl:.shers 1nto produc:.ng--such

X S

mater:.ala ‘for * your own students. What you can do, though, is th:.s, o

o v k - -. \ “ '\ : L i a 7 ) o .
- l. Learn%more_about-the.dﬂelecthpatterns reflected in your. students'

N\

4

speech.

T2, :Adopt a pos1t1ve att1tude uoward your students dialects.

§. ' T N
" 3., Accept dialect miscues as ev1dence that students are comprehendmg

‘> . e

what they read. = T i

4. 'Focus not on word 1dent1,f1catl.on or vocabulary st:udy, but upon ., o

. .
» ¥, »

- strategies for pred1ct1ng, sampl:.ng, conf:.rmmg and correct:.ng-- W RO

~'for mon:.tor:.ng ougoingT vcomprehensl.on.a Help atudents develop S a

g-.' T, . £ ) L

Jstrateg:.es for processmg larger un1ts of text, usmg procedures"

'.'such as DR‘I‘A (d:.rected read}ng-thinkxng actxv:.ty) SQ3R (surveyg

’questlon, read, rec1te, rev1ew) ConStruct, and 0 forth. SRS

[N L ‘ . .
©. 5. -.Recognl.ze that your students cultural exper:.ences, beliefs, and ~

B S’ SR
R .values w:.ll affect what *they comprehend ‘in read:.ngv,& And adJuat your SRR

- 4

DO

' 1nterpretatl.on of test results accord:.ngly. ST e

>
Y |
T




& .

° C‘

- perhaps even to aeiedt and to gulde sxudents in generatlng neﬁ materlafs. Notice

be necessary for us to 1mplement some of our teachlngﬁldeas. ' In1t1ally

.

<4

»

s T . : : ' " Weaver-—page 23 -

6. Try to determine whether'your 3tudents have the cultural and con-

ceptual background for what they are asked to read. If not, try to
provide that bachground through;films and filmstrips,irecordings,

R - - . N ST .

a

____dlscusslon. and so forth. . o:.. o T.ooce oot

.

7. hUse culturally relevant readlng materlal, 1nclud1ng not only pub- Y

- lished l1terature but student wr1tten "exper1ence" stor1es, wr1tten' s
e K T T

transcrlpts of 1nterv1ews with older members of the communlty, and‘

N

N

i

80 forth According to Harber l981, p. 174, "Research has shown that

i
A

use of relevant curr1cu1um mater1als has: a pos1tLVe effect on the ,
7 N : el e : q

culturally different students’ read1ng achxevement." » R

: - . . . :
. -

o

In short, then, what our nonmaxnstream d1alect speakets need mpst 1s'for us jp,f

. h .
-

‘ N : . o

3 o P

.

to change ourselves as teachers. T i S N S L

B
e

',r L Change ourselves , ’ .

,as-taachers .

'T;Kngwledgefml; z: ‘Attitudes Methods - L :Haterials";“:

‘

We need to deepen our understand1ng of dlalects and the-read1ng process, eo;];'

. ' ’I . . - '1.." . ) \“
'mod1fy certain of our att1tudes, to reconsJ.der and rev1‘se ‘our methodsJ and

AN ; S b

"

.

I said- that "We must change ourselves.-. No conference speaker, no 1nserV1ce‘

. e . .

workshop leader, no adm1n1strator can do 1t for us, though all of these can

L 3

stlmulate and facll;tate change, and a concom1tant change 1n adm1n1strators may fﬁ

’ 1

a . Lo

v

however, 1t 1s e ourselves who must accept the challenge of pmpiavzng rehd1ng
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1nstruct10n--for sll students, but espeC1a11y for those for whom the schools
- 1 \ B R )

- . . T

'°have perhsps crested s lsnguage bsrr1er in lesrn1ng to resd more effectxvely. o

The chsnge must come here (1n Our hehds) snd here (1n our hesrts) o
. "y . - . ot
.- ; v '. . ’ L e L . : . R - . .
: Thsnk you. R o S .
. B S T PR S S
) e : . : :
’ ‘ v ? ’1‘ ‘ l v ’ ’ . ' .
’ e L ) . ) N ! ! R4
‘ ) : . M s " [ “ 2 e L g
A ,~ R i £ ﬁa ' » .,
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