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‘educational systems and it forms a significant element in both
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Numerous agencies and associations in addition to natiomal -

. institutional accrediting égéﬁciééyigé::ééaaiiiéa;as,aééféaifiié o

.bocies. The accrediting bodies-establish accreditation standards or

essentials that guide their deliberations regarding accreditation and
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- Accreditation standards apply to_ institutional accreditation, while

-accreditation essentials generally pertain to programmatic—

accreditation. Concern about the eligibility of vocational — .
institutions for federal funds brought accrediting opportunities to
these institutions in the 1960s. Because of thé difficult_questions

[)

\ vocational-technical ‘education encountered with the accreditation

Q

-process, a national. workshop held in 1979 with participants from_

existing accrediting agencies and vocational educators from state

agencies and local institutions was organized to develop program
standards and to improve accreditingprocedures for vocational
programs. Although accreditation is called "voluntary,” it is - -
necessary for federal funding. The problems in accreditation--high-
costs and inefficient procedures--can be lessened by joint scheduling

‘of on-site visits, development of a single self-study guide, and

f£g:th§rgrggeagch,régirdiﬁggthé:§Ccr§dit§tiéﬁﬁ§fﬁé§§§i,ﬂﬁiE,paper,

explores. the general accreditation process and its application to . .

_vocational -education; it also profiles the accreditating agencies and
‘their standards. (KC) | , '
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~.  FOREWORD o
| ~

__ Accrediting Occupational Training Programs eplores the general accreditation process and
in particular its application to vocational, technical, and occupational education: Alfhough.
accreditation receives much attention: from governmental and educational institutions, it has
never been-well understood, either by the general public or by most faculty, staif members, and

Sstudents of institutions it is intended to serve.”

_ ___This paper is one of ten interpretive papers produced during the fifth year of the National

Center's knowledge transiormation program. The review and synthesis in each topic area is
intended to communicate knowledge and suggest applications. Papars in the series should be of

interest to all vocational educat.rs including teachers, administrators, federal.agency personnel.
and researchers. B - h .
412 Tho profession is indsbtad to.Dr. Roland V. Stoodley, Jr., for his scholarstip in preparing

 this paper. Dr. Stoodley is President of New Hampshire Vocationat Technical Collegein. ..
Claremont, New Hampshire. Dr. Bob E. Childers of the Southern Association of Colieges and.

Schools, Dr. James Greenan of the University of Illinois, Dr. Phares S. Nye of Wake. Technical
College, Dr. Peggy Stank of the Pennsylvania Department of Education; and Ds. James Hamilton
and Dr. Robert Bhaerman of the National Center for Research in Vocational Education -

contributed to the gevelopment of the paper through their critical review of the manuscript. Staff

on the projectipefuded Joan Blank, Dr. Ann Nunez, Dr. Judith Samuslson, and DF. Jay Smink,
Claire Brooks, Clarine Cotton, and Ruth Nunley typed the manuscript and Janet Ray served as

word processor aperator: Editorial assistance was provided under the supervision of Janet
Kiplinger of the Field Services staff. : - :

T

pRSTS

Robert E. Taylor - :
o | Executive Director . _

. The National Center for Research 4
- : in Vocational Edutation .
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,,,,,Accreditation recelves much; emphasus in our educatronal systems and |t formsa sigmﬂcant :

element in both institutional and programmatic. accountability and credibility. This paper broadly -

J— oy T -

outlines accreditation, and its oetwork of national and regional agencies and commissions, and

e — —— i . -

dhe developmem of vocational accreditation. Discussion of these topics: and final implications,

‘#pplications, and recommendations provides a basis of understanding the accredltation process

for vocationai-technlcal educators. - = ¢ - e ; )
B r‘ L 77”7‘7:7;”.7 ‘” : - . '.

~ Numerous agencies g@g@ggiggo@ln addition to national institutional accrednting .- '
agencies are recognized as accrediting bodies. At the postsecondary ievel, ihe Council on

Postsecondary Accreditation (COPA) is the national body explicitly formed to foster and ~

facllltate the role of those agencies which it recognizes.

Ihe accrediting bodles establish accreditation standards (or essegtials)\thqtguidejﬁeir

. deliberations regarding accreditation and an educational institution's eﬁortsinjpplymgjor, T

accreditation. Accreditation standards apply to institutional accreditation: accreditation essentrafs

. -accrediation s

: generally pertain to-programmatic accreditation. Accreditation essentials concern . program - .

components rather than:the institution as a whole; however, institutional accreditation is often a

P Concern about the eligibi]ityjf vocatlonel instltutions for federal funds brought accrediting

opportunities to these institutions.in_the 1860s. With this new dimension vocational-technlcal -

educatlen encountered ditficult questions .

1 What is incluaee in vocationai-technical education s
How should the diﬂerent ﬁttings in which programs operate be dealt with

tht should be the involvement of the Federal government

J - .

Whet should be the delineaticn between program and institutional considerations

‘“H SO)H. Nl‘_

Should additional accrediting agencies or the existing ones deal with accreditation in . o
specialized programs N Sl

o0

e S i

Jru szaa national vvorkshopjiﬁthfpgrticipants from existing accrediting agencies and o |
7 ali o <

vocaticnai ‘educators from state agencies and local institutions was-organized to develop .

program standards and to.improve accrediting procedures for vocational programs. The_

workshop was sponsored by the American Vocational Assogiation {AVA), the Council on

Postsecondary ‘Education (COPA), and the Council on Regional School Accrediting - - "

Commissions (CORSAC). Recommendations from this mesting specified roles and activities for

- each-of these organizations in regard-to the accreditation of vocationaieducation for vocationai- o ¥

technical educators who may be involved with the accreditation process.

<« R . N ~ .
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Whether the accreditation process is programmatic or. mstitutional. it consists of three steps.

The first is application, when an institution.or program makes its initial’ (formal) request fog

accreditation ‘candidacy. The second step is self-st y involving an internal review and

‘assessment and the production oba self-study visit." i{the visit a selected team of peers,

.representing the respective accrediting body, visits the cgndidate’s facrlity to conduct a tour and
review the seIf-study document . .

LY

R A]though accreditation is referred to as "voiuntary and nongovemmental," it 1&far frorn

voluntary for institutional survival. Most institutions attain eligibility for federal funds by holdmg

* accrédited.or pgeaccredited status with one of the accredltlng bodies recognrzedby the
Gommlssion‘er of Education

S -y

The problerns in accredltatlon—hlgh costs, Jneffipjengpgogedums, and others-—wul not g
Iessen without the efforts of educators eoncemed with these lnefflme;mes Récommendations for
improvement of the system lnclude ) : ‘ '

b \\/ N o
Joint scheduhng of on-s|te vrsrts . S

Bevelopment of 3 ingle self—study gunde

o

. ] Eggt;gg research regarding the validrty and i ility of the accreditation pfoééss and its, '
. components . .
. . ! ’ : ’ - ) -
; \ 7 |
1 ¥ 7
- :
\ S | ’
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‘. .\ INTRODUCTION .. -

.

. el T : D T T TIT Ll

. Accreditation has become an Integral part of the. educational syglem in the United States.
+ * The students, the consumers of the efforts of ediicational Istitutions and: programs,-and the

federal government lock upon accreditation as a measure ¢."acceptable-standards of Guality. o
. Accreditation acts as a beacon, Signaling that an educational institution (or program); through a

. long process of self-analysis and peer evaluation, is aware of and has met minimum Standards of

quality. Institutions themselves rely heavily on the process in determining acceptability of

, - transfer credits. Vocational, technical, and occupational institutions especially regard .
accreditation—both institutional. and programmatic—as having-utmost importance apd as a

- significant element in accountability, professionalism, and credibility. 3
Yot Wi K omohaispac o aceditation, it s nver e welundorstond, i
"by the Qénégaggqpljg or by most faculty, staff members, and students  institutions it is intended

1o serve. The professionals and volunteers who have been actively invdfved in accreditation Love °

been so busy. making the process work that they have had little. if any time to spend educating
. others as to the values and limitations of accreditation (Young 1975). - , ¢
Not only doss the granting 61 acéreditation ens a standaid of quallty to the gensral puic

s well as pregent and potential. consumers, but the process also by Its very nature requires a

. Institution or program to become aware of its chief objectives and basic philosophy ahd the |

process by which it achieves them: It requires an instjtution or program to strive continally to

‘improve jt8.current level of quality. an - 3
. . N . . . L Y .

—y

__ Accreditation acts both as a “seal of approval” and as & motivator toward excellence. It is

virtuaily the lifeblood of any successful vocational, technical,.or oecupational.programor-- .~ °

Ipstitution that hopes to continue providing services ahd to:maintain a reputation for quality.

. - . 7
i sy - N ‘

Purpose T A : ¢

v

There is little in the literature to illustrate that very much has been done regarding .
accreditation in vocational-technical education at either the Institutiorial or programmatic level,
In order to-implement the accreditation process. properly, it is necessary for those involved to._-
understand. fully the procedures, their importance, their development, and what they accomplish.

Undoubtedly, nearly all educators are at one point in their careers involved in an accreditation -

process. (I properly conducted an Institution or program undergoing accreditation would in

some respect involve every individual it employed). However, no one person will suddenly bg -
- required to know all the intricacies of accreditation. Yet an understanding of the dynamics of the

entire process may make easier the completion of tasks associated with accreditation. —

a broad con u-accreditation process concerning:

" This papér provides the reader with a broad conoapt of _
vocational, technical; and occupational education as we know it today. It defines key -

accreditation terminology, presants an overview of accreditation and its network of national and

regional agencies and commissions, and outlines the emergence of vocational accreditation; -

N ]
L\

M




In describmg the accredltation process, a samp[ing of materia }developed t)y various

regional national, and- program accrediting agencises is used. llliistrations h=ye been de- . ooed

to explain the scope of accreditation and to. summarize_certain aspects of tiie agcreditation

. process. The self-study and on-site_visit phases of accreditation are discussed to enable

vocationa(-technical educators to approach zhe gccreditatio \issue with iess fear.
R 3

The intention is not to. give the reader a cookbook‘ approt}ch to all accredltation slhce each

_ accredjtmg agency has its own format, style, standards (essentials), and varied requirements For _

" specmc accreditation materlals. individuals are urged to contact the respective agencles

= Before delvingfurther in thisjext._the réader is encoureged to~become fernmacwrth thef

ARASERE ISR bl B

“terms.in Appendix A-and-to refer to-those that may need clarification later. These_definitions

have been developed by the Counicil on Postsecondary Ziccredjtatlom(eePA) in.an effort to

’ foster, consistency and common understanding in the use of éccreditatron termmology (COPA

1980 p. it)
s S, a
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- .

OVERVIEW OF ACCREDITING BODIES

__ The New England Association of Schaols and Collieges (NE), the first fegional association;
was founded in 1885. Its purpose then was “the advancement of the cause of liberal education by
the promotion of interests common to both colleges and preparatory schools” (New England =
Association of Colleges and Secondary Schools 1957). Table 1 lists the dates of establishment of
othér regional assaciations, as well as other pertinent data. The geographical makeup of the
regional associations is indicated in figure 1. Today, accreditation is a requirement for

o \, .

membership in all the regional associations.

\ . Postsecondsry Accrediting Agencies and Thelr éaﬁi{ﬁiiii&ii

* _ Each regional accrediting agenicy is divided into commissions, The commissions have the

responsibility of institutional accreditation and are organized on the basis of the goals and the
program durations of the institutions they serve. The nine postsecondary accrediting

commissions of the six regional associations are as follows:
- ‘e Middle States ‘Association of Colleges and Secondary Schiools (MSA)
~ Commission of i-iiéiié'r_ Edu;:a_iian (CHEy '. o

e New England Association of Schools and Colleges (NE) B

Commission on Institutigns ot Higher Education (CHE) ~ .

Lommission on Vocational; Technicai, Career- Institutions (CVTC) |

' » North Central Association.of Colleges and Schools (NCA)* -~ -

Commissign on Institutions 6f Higher Education (CHE)

. Northwest Association of Schools and Colleges (NWA)
Commission of Colleges (COC) )

Southem Association of Colléges and Schools (SA)

. Commission-of Colleges (€€) .-~ -

~ 7 Commission on Occupational Education Institutions (COEI)

Western Association of Schools and Colleges (WASC)

P - z - z oel L. ) R e

" Accrediting Comrmission for- ity-and-Junior-Colleges-(CJC)

L]
o _
<«




it e e ¢ e v

| Nt of i sttt (1980 B o I R I A
Fully soctedited 68| 184| 88| 841 | 138 | 706 | 191| 127 14|
Candidate ingtitutions | 8| W ~ - | 1B - [ 8] 14| 6

| - TABLET
ACCREDITATION: NSTITUTIONS AND CLASSIFICATIONS

" Acerediting Associations & Commissions ...

Association | MSA | -NE |-NE | NCA | NWA | SA | A |wasc]wasc

Commission | CHE | CHE [ovC] ciHE | coc |-cc. | cori[acscyf cic |

Accreditation clasification. | ; !
ﬁgudgdateStatus - BT - - o . |
Maximum term (years) . |

[~ ]
=1
L]
(=]
[=> 24
<
LN ]
[~ ]
~N

it ordton. | -
Maximam term (years) » ] BB

o
o
I e
o
-U‘
o
o

MNottoeceed lyeas) o) 0] 0| a| 0| | b cf d

Veat st aabiid 1887|1685 | 1685 | 1606 (1917 | 1895 | 1895 1348 | 1008

Commision. ... 1919 1652 {1870 (1910|1923 | 1917 {1908 | 1962 | 1962
Recent name change - | - (1963|1675 1970 | -

e —

1961 |1971 | 1962 | 1962 |

Theres no ﬂxedte_ni_of accreditation status but merely a icﬁ'rjtiiiiiih'ﬁ Flationship bgteen an institition and the commission which can be ciiéhgéd at
any time by either party. . .

Bcselation o rarted for o fov e ithsubsguant reafrnton vt e, e, o o e e Ech ehod st b E

accreditation annually by @ reportreflecting the school's current staus;
CAccreditation status is without tve it bur s subjéct to review,

- OBcordationstatus ncicatestet a stiution i cfring s todents the eocatioal opportariies il ' ietvs (i v s i,
#The Western Asiociaion of Schoos and Colleges wasorgarized in 1962;ssuming the aooreiting unctions preiously pefarmed iice 1948) by the

Western College Awsotiation; © | , | :

SOURCE: Sicodley 1081,
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___ With the exception of NE and the Southern Association of Colleges and Schools (SA),.

vocational-technical. programs are accredited as part of the secondary institution accreditation
process. The Commission on Occupational Education Institutions of the SA accredits
noncollegiate and nondegree institutions that can be secondary as well as postsecondary.

. However, this commission cannot accredit a secondary school that awards a high school
diploma. The Commission on Vocational, Technical, and Career Institutions (CVTC) of the NE
accredits both degree and nondegree programs, as well as secondary and postsecondary
institutions. The other four accrediting associations include vocational, technical, and
occupational institutions within the framework of their existing commissions. Table 2 indicates

the scope of accreditation of the various commissions as it pertains to specific institutions, and
table 3 gives the scope of accreditation by commission and state. _

___ An institutional cardidate for accreditation with the SA must meet specific siigibiity
requirements: .

‘Be a legally constitited educational institution

N\\'._am

Have a clear emphasis on occupational education as the core of instriction

[A N

Be a noncollegiate institution of occupational education '\\
B located within the identified boundaries of the Sotithern Association of Colleges and

- Schools

*\

5. Have undergone a preliminaiy review by a reprasentative of the commission to

determine that there is reasonable expectation of accreditation \
- B Z R - - - - - - R ;77:‘;7:77777 _ ‘§\, I ST -
Institutions demonstrating progress toward becoming accredited may remain ih candidate status
for a period not to exceed three years. _ v' o
Although each regional accrediting agency states its purpose in varving terminology, the
consensus definition is as follows: - -

Institutional Accreditation—institutional or regional accreditation takes as its purview an-

entire institution in an endeavor to mairitain standards for the overall operations of the

, institution without identifying the quality of any one of its parts. Although there are . :
- \_axceptigns, such type of accreditation has been conducted by assocations of institutions
~ based-on a regional membership; and the committees responsible for the conduct of this

activity invariably have been comprised of representatives of institutions already accredited.
(Selden 1976) ‘ _; -

~ National institutional Accrediting Agencies
I addition to the nine postescondary accrediting commissions of the six regional .

accrediting associations, there are four national institutional accrediting agencies. These four, as

itlustrated in.table 4, differ from the regional-agencies in that they are nationwide in scope. The
national agencies grant accreditation to-the total institution; yet are aiso concerned with -

specialized fieids within the institution. These accrediting agencies are recognized by and are

members of the Council on Postsecondary Accreditation. They are aiso listed as nationally
recognized accrediting agencies by the United States Office of Education.
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Rooognlzod Aocndlllng lgenclu

There exlets a multitude of agencies. associations; and other accnediting bodres responsible

for recognizing quality education. But what controi is there over these bodies? Who or what

eccredits the accreditors? The Council on Postsecondary Accreditation {COPA) is the national

body developed explicity to oversee postsecondary accreditation.

- BQPA. _tike theaccrediting agencies. is a nongovernmental organization that works te foster

and facilitate the role of accrediting agencies in promoting and ensuring the quality and diversity

of American postsecondary education. It recognizes, coordinates, and periodically reviews the

© work of its memﬁer accrediting agencies and their activities.

Wlth the creation of COPA. postsecondary eduoetlon has a natlonaLcoordmatmg

- organization designed to help maintain the balance of the totelaccreditation process.to momtor

~its relationship to government interests; and to increase the awareness and. understanding of the

‘' various publlcs concerned wrth the soundness of institutions and their programs.

The Council on Postsecon ary Accreditation seeks to accomplish the followmg major
ob]ectlves _ , _

1. Becognize associations that eccredlt instltutione and programs of postsecondary o

education

‘2. Provide national leadership and understanding in speaking for postsecondary
accreditation by—

]

a. cultivating a broad underetanding Dj,éEE'EQ'!EE'Qm” -
- ' acmedimﬂmrﬂﬁmnevel, and ;

interactlng with interested parties such as educational institutions foundations,

government agencies. and other organizations and groups on matters of

...,A.__.“accredltation T

3 Provide servl..ee to the accreditlng aesociations. postsecondary educational instltutions. .

- and the public by—

-a. ,mieting and improving the general accrediti g procese as well as the policies and
practices of recognized accrediting associationhs B ,
facilitating coordination among accrediting aaeocletions

b.
C. encouraging; sponsoring; and conducting research related to the understanding and

. improvement of accreditation; . . N,
d. publishing research findings and other. information on accreditation (including an

annual list of recognized accredjting associations and a\list of institutions and

educational programs accredited by recognized associations); and

e. “engaging in such other activities as may be desirable in serving the ctzlleges and

universities, the accrediting associations, and the public (Council on Postsecondary

Eduoatlonjgﬁ'a’h) .

Aa of this writing, COPA recognizee fifty-two aecredlting egencies which in turn represent

epproximately 4,100 institutions of poetsecondary education. A list of the recognized accrediting
agencies can be found in Appendix B.
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Standlrds (Eiiihtlals) tor Aceredltatlon

Each commission publishes standards of membership These standards indicate to the

institution the.items upon which the commission-will base its findings once the accreditation
proeess (the application, self-study, and on-site visit) is complete. The standards also will assist -

the institution to improve the quality of education it offers. An example of headings tor the

Standards of Membership of one-éommlssion (CVTC 1976) follows -

e Purposes and objectives

e Control and administration - ' e

Finance - RS | E

Students

Program of studies

[ ]
. .

L] __Physical plant
* Lgamning centers (iibrary) . FE B
"e Publications, public announcements, public relations

: .
. General (any other ralevant subjects)

A document of standards of membership in its entirety can be f found in Appendix C

. Jnstitutions with vocatiorial, teohnical and occupational programs at the secohdary. | level wull

e generally..taleithinthe secondary schools commission of the accrediting association. Although ¢

. the standards may vary somewhat among associations, thay are similar to the stand rds

mentioned previously A copy of the Stendards of Public Schools is included in Appendix C

standards are more uniformly \‘en'ned esgb’nilals The essentials f or program Accreditation tend to

direct themselves to the specific program components father than to the institution as a.whole.

In many cases, however, institutional accreditation is a requirement. for program acoreditation ~

Such institutional accreditation could be granted by a. recognjzed national accrediting

association, such as the National Association of Trade and Technical Schools; rather than by

one of the six regional accrediting agenties. A complete set of the Essentials for a Medical

Record Technician program is included in Appendix E.:

Below are headings for the essentidls of a program - —

 Ciinlcal affiiations a o L, =
. Facilities 9 N .
* Finances ’ .
| ‘ T .
. - | . 3!:’ .

g
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EMERGEN @ 'VOCATIONAL; TEQHNIQ{AL, AND

oéeupaﬁ’oNAL ACCREDITATION

-

As early as the late 1960§ state legislators and govemorsbecame concerned about the

. eligibility of vocational inistitutions for fedéral funds, The concern was prompted in part by the -

passage of the Vocational Education Act 91.1963. The\then National Governor's Conference and

- the Western Governor’s Conference, along with a series of regional legislative groups under the

Council of State Governments, adopted. resolutions.urglng the regional accrediting commissions

to extend with all due speed accrediting opportunities to vocational institutions.

ln 1969 the new Eduoation Commission of the States (ECS) became interested in - o
accreditation of vocational education. The same governors and legislators introduced; and had
adopted by the Commission a resolution recommending that

the political and educatlonal Ieadenshipln aach ot tha states be. encouraged to impress
. upon their regional accrediting associations. that accreditation of vocational-technical

education should become an integra! function of each of the saveral regional

accrediting associations

ln early 1969 the commission iwuad a short rsport (No 15). Vocatfonar rchnfcal

~ Accreditation, wrich listed various alternatives but came to the conclusion that it would be far

better to use existing institutional | accrediting agencies than to create additional agencies or turn
to the federal government. The ECS reported factors that they feit would complicate the -
accreditation of occupational educatlon end

L.

. l. Failure to determine whether program accreditation. institutional accreditation. or both

are at issue s

2. Inabllity to determine what vocational-technical 'éauééiibﬁ includes

- 3. ) Dlversity ol occupatlonal education prwrams which may be part of the comprehensive
high school, separate institutes, in a community college program; supported publicly, -

) privately. or by.a varietv of propi'ietarv institutions
" 1 Reoognition that_ accredltation ln America has historioal[yhen a voluntary and jealously

gudrded: relatlonshlp between an institution and an accrediting agency, which, in the

€ .

minds of many. is thréatened by the invElvement of gbuemmental agencies

" 5. Allegations that federal funqif}g thraatens the traditional freedom of institutions

6. The unresolvad iosue of craating fllty state accrediting systems or maintaining existmg
o roglonal accredition




" 8. Indecision regarding development of additional accrediting agencies or expansion of

existing ones to cope with speclalized educational programs

9. =Disegreemerton ecoredltlng pregreme at the two yeer Tevel

' ECS concluded that the only areas of agreement to date (1 970) among the various agencaes
concerning accredltatlon of occupatlonal education were that—

-.“. -

‘l. creatlon of addltlonal agencles would serve only to complicate the accredltatlon process
further; : ,

-~

2. centralizlng accrediting responaibllltles in auagency ol govemment et eny level would

be contrary to the voluntary nature of accreditation as it has developed in the United.

States and would injeot governmental-controls.in an area of educational concern that

' . has historically been free of euch centrols and =3

3. eolutlon to the problem ol occupatlonal educatlon should capltalize on exlstlng
. accredlting machlnery :

- ln 1970 ECS; in. cooperation wlth the North CentralAesoclatlonpbrought together in ehicago
representatives of the higher commissions, the secondary commissions, the institutional ’

specialized agencies, the Office of Education, and the American Vocational Association. (AVAl.

as well as state legislators and a governor as chairman, to explore possible solutions. The -

Educational Commission of the States followed, with.a Task Force on Occupational 5ducetlon in

Postsecondary Education which issued a report, Vocation Is “Calling” (Mlll 1978).

- Atetmut the same tirne. December 1969 theFederetion ol Reglonal Accredltlng - - -
Commleelone of l-ll@er Education {FRACHE). with the cooperatlon of the Council of Regronal

lnstitutlonal accrediting. associations as they relate to institutions that offer occupatlonal
education programs. The report submitted by thesa two groups summarized recommendations .

for improvement of institutional eccredltation by the regional aasocietions The recommendations
of this study & are\as follows: .

1 Further development of lnstltotlonal accreditlng procedures and epproachee epproprlete

to the occupational education area would seem to require that the associations.

recognize, accept, and react positively to certain basic realities. {The report elaborates
these reelitlee)

2. Partlcular baslc phllosophlcal and operatlonal concepta in lnstltutlonel accreditatlon
' nﬁd to be questioned if the asaoclatlons are to be able to develop appropriate
responses to this field. : : ,

3 Acornprehenelyuurvey o! therangeknumber typemod locatlonaol lnstltutlons

Ae the aeeoclatlone lncreaee thelr knowledge ol end lnvolvement wlth the occupetionel

education field, the structural-form of each association should be carefully studied to
ensure that each is designed to provide adequate mechanisms for dealing effectively
with these new activities. Such study and possible changes resulting from it should be
based primarily upon the association resources (not vested interests) in relation to the
education lnstltutlons and needs of the. reglon

-
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5. . Each commission should develop separate guidelines, criteria, or standards-for the

evaluation of institutions offering occupational education, which may also apply} e

ooeupational programs in comprehensive institutions.

Alﬂedamtion (FRAGHE) policy stataments shculd bé reviéwed and modified whem

neoessary; with reference to thelr appropriate application to institutions offering

occupational education.

7. 'Ihs Institutiorial aocraditing assoclations and their constituent commgsftgniyaniculaﬂy
the higher commissions and FRACHE:; should become activaly involved inthe

e _—

development of, and seek to become approved by, the Interim National Commissions on

Accreditation (NAC). (Bartiett, Childers, and Stanavage 1970)
(Author‘a Note—The eouncil ntRegionaLSchool Acctediting Commissions is active as of this -

writing. The Federation of Regional Accrediting Commissions of Higher Education and National

Commission on Accrediting were merged in 1975 and became the Council on P0§t§§c’ondary

Accreditation.)

Tho Vhrd Sludy

. Tha pegative overtones of a 1970 study by Ward opanedthe eyes of theaccredltation
community. The purpose of the study was to provide information on‘the state-of-the-art of

accreditation and evaluation that would be used as a foundation for future improvement in the

accreditative and evalulitive p proceases in oczupational education.
There is apresslng medio deﬁarmine the axtent to which théré éxist systematic. -

reliable, and valid methods of evaluating the effectiveness and quality of postsecondary

occupational education at thelocal, state, and national levels. Increasing financial

commitment to such education by federal and state governments, coupled-with_

increasing competitive demands upon limited resources to fight crime, pollution, and
poverty, makes It imperative that the utilization of funds allocated to occtipational
education be maximized in terms of such factors as reduction of unskilled
unemployment, benefits to the maximum number of people, and benefits to society as :

a whole. A minimization of excessively high or low standards, duplication.of effort, the-

teaching of obsolete skills, and the output of trained individuals in excess of market
demands is also required. (Ward 1970, p: 3) .

,,,,\Mardsxpteuednoncom aboutthe reliabimy and validity of thé Instrumérits used 5n the "

accreditation process, questioning particularly thelr ability to predict quality in programs of

occupational education. He also noted-concern-about the expertise of regional and specialized

accrediting agencies and associations to make judgments concerning occupational education.

Other observations were that there was little, if any, public membership {representation) in the
various accrediting governing boards and that there were-major philosophical differences

concerning the scope, purposes; and objectives of accreditation. The most alarming finding of

the study; which applies equally to the regional and specialized accrediting agencies, is the lack

of application of scientific principles and techniques to the evaluative process dictating the

extonalon or denial of accredltation

er
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American VoT:itloTlil iaaoclatlon Task Force

‘!’he initial lnterest ot the American VocationalAssociation (ﬁVA) in becoming involved in the |

accreditation business was prompted by a resolution approved by thé Assembly of De1egates at

its 1975 convention in Anaheim, California. The action stated:. —_—

é; it resolved, that thé AVA explore the faisibility of |nst|tut|ng procedures for \ e

e accrediting all public and private vocational education programs and institutions and
“report-back to the AVA Assembly of Delegaes during the 1976 AVA convention.
(Americ‘an%ional Ass’o’ciation 1975) v . '*.‘

Accreditation which subsequently mcommanderLto the board for its consideration that AVA

' establish a permanent commission on accreditation (American Vocational Association 1976a)

A eommittee on Accnedltatton of Vocationai Education was established At its iirst meeting

November 16; 1976, in Washington, D.C., the committee members expressed the following

concerns about the current Status of accreditation and vocational education: .

1. All of the existing awreditatlon agencres are not answering the needs of vocational
education. .

. vocational-education in institutlonal settings that have traditionally sought accreditation

3. Accreditation is an eftective sistem for improving quality of vocational education

‘programs.

a l'hare appears tobea need for AVA to take a leadership role in accreditation at thia

- time.

5. Va&ational institutions should have alternative agencies for accreditation

[ ’,'reditatron is a responsibility of the proféssion and thus AVA should assume this

eh shbuldhe standards Ior vocational educators to evaluate their programs
) ’rican Vocational Associaticn 1876b) : ‘ _ ‘

: A
ttee on Accreditatlon heid threo metlngs and during these meetings developed a

iaaa& recommending establishment of the National Commission for Accreditation of Vocational

Education (N '-AVE)T including constitution, bylaws, and dues structure. This report was _

submitted to this AVA Board on March 9, 1977, in St. Louls; Missouri- The board ‘accepted the

report but delpyed further action until a survey of state directors could determine a level of
interest.

! National Workshop

,,uﬁdirtﬁe lgadeniilpot B.E. Childen. Executivo birector of the Commisslon‘ on

Occupational Education Inst'tutions of the Southern Association of Colleges and Schools, a

hop on Accreditation and Vocational Education was held in Denver, Colorado, on

\ .8

[ . 16

| | 30




Y

May 29-31, 1979. The workshop, with fifty participants, including representatives of all existing
accrediting agencies and a cross section of vocational educators from state agencies and local
institutions, was sponsored by the American Vocational Association, the Council on _
Postsecondary Accreditation; and-the Council on-Regionail School Accrediting: eommissions It

was funded by the Motor Vehicle Manufacturers' Association.
: The workshop was. organized to developprogrmstandards and improved accrediting

prmedures to deal with the complexity of vocational programs and needs. It addressed concern ns

related to accreditation and program standards troubling many vocational educators. Several

recommendations for future action were developed.

B '[he rnajor recommendation of the grcup regarded the role of AVA COPA and CORSAC

The group recommended that a task force coordinate, identify, and propose other initiatives; and

provide a continuing basis for communications. It would include members of these. organizations
and representatives from business and industry. Activities rex recommended for each of the three
sponsoring organizations were as follows:

AVA

Bevelop genenc criteria for the accreditatnon of vocational educatron

Work with other appropriate groups in developing occupational clustere and guldeiines

for developing specific local standerde and for: conducting self-studies

[ ]
’

members for accrediting site visits

Sponsor workshops and conrerencas to inform vocational e educators conceming
accreditation

COPA

Provide for AVA affiliation with COPA

Establish a committee or task force on vocational education

1 Review ita proviaions and procedures for recognit[ﬂn to ensure thatEePA-recogmzed

accrediting groups, where appropriate; have representation from vocational educators

and employers and.to provide for consideration of vocational education institutions or
programs aeeklng accreditation

Sponsor an occasional paper or papers on the subject of accredltation and vccationel

education

L Affiliate with COPA to provide for more effective interactlon between secon&ary and
postsecondary accreditetion :

¢
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¢ Establish a committee or task force on vocatlonal education accreditation. (American
Vocetlonal Assocletlon 1979) :

In response to recommendatnons made by conference partlcupents the executwe dlrectors of

AVA and COPA made specific commitments for their orqanlzatlons These commitments are
reported below. .

AVA

Develop guidelines for self-study

-h|

2. Assist in building pools of expe’rte

@

Look at the development of a task force to follow through on many conference
recommendations , ‘

4. Work wlth reglonal accredltnng agencles in ldentnfylng elements of concern
5. eonduct an inventory of accreditation resources presently available and identify gaps

6 WOrk on the development of genem: criteria for vocational education
7

Educate vocational educators about accreditation issiues

COPA .
1. Report to the boards of COPA, CORSAC, and speciaiized agencies on conference
. recommendations

" vocetlonal educatlon

Examine how ulf study can be used in the accredltatlon ptecess

sv

Provide for AVA affllletlon with ccm :

Eetabllsh a commlttee on vocational educatlon

o

Prepere an oooeslonel peper on the eccredltatlon of vocatlonal eduutlon (Amerloan

Vocatignel Assoclatlon 1979)

e
s
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A - ACCREDITATION PROCESS

- The process of accreditation, whether it be programmatic or institutional, consists primarily
of three steps. They are (1) application—when an institution or program makes its initial-(formal)
--= - 'equest ior accreditation candidacy to the respective accrediting body; (2) self-study—when the
" mstitution or program using the esseritials and standards of the respective body analyzes, -
reviéws, and researches itself to provide a document for evaluative consideration; and (3) on-sife
visit—when a selected team of:peers representing: the respective accrediting body visits the ,
candidate’s facility to conduct a tour and review the self-study document. ;
- o The Application
- . The application process for accreditation varies among accrediting bodies, depending upon
Whether the institution is requesting candidacy status, initial accreditation, or continued - -
accreditation. The executive head of the institution should make the request for institutional ~— -~ -~ S
~ accreditation by contacting the specific accrediting agency. : /
. ) . - [ :::::':; . ) g_/""/-#‘
v i The Seif-Study : -
__ The self-swudy phase of accreditation is considered by experienced professionals in the ..
 accrediting community to be the most beneficial part of the process. A self-study includes both a
document produced by the institution and the process used o produce.that document. The
document is used by the on-site team to conduct its study of the applicant; obviously, the more

complete the document is, the more effectively the on-site team can do its work.

Association of Schools and Coileges; should be an ongoing process for purposes of -~ .

improvement. Whether used for accreditation or other purposes, seif-study s an analysis by in_
house staff of an institution’s resources and effectiveness in fulfilling its stated mission. The aim
must be to understand, evaluate, and improve, not merely to defend what aiready exists

(Northwest Association of Schools and Collieges 1978).

By it very nature a selstudy causes tha individuals i the Inattuion 1 tum and look at

themselves, and inevitably 10 see areas and me:ads for improvement. it may not seem to be the -
most efficient way to determine an’institution's quality, birt it works. It also causes staff members

stfecting realignment with original goals.

to acquaint th 3 with the basic purposes and philosophies of the institution, theréby

___Itis very important to involve the entire Insttution, if possible, In the seif-stidy process. In
many Instances, one person is assigried the éntire self-study in order to expedite the process: in

such cases the self-study ioses its effectiveness and original intent.

_ The involvement of the facuilty a Tstaff in the seif-study process can have many indirect

~_ side effects. It can motivate them to seek changes in policy; suggest new rules, and take

io

-
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leadersnip roies. wnen Individuals are required to search out answers tp questions that are no:

- normally thelr direct concern {e.g.. faculty involvement in student affairs, staff investment into 7

health and safety, role of institutional advisory committee), they are more likely to make a
personal contribution and commitment to the institution. it is also important that each -

subcommittee report its findings to an assembly of the entire faculty and staff, which indirectly

promotes discussion, concern,«gnd awareness of the institution as a functioning “whole.”

study process should, however, produce a-readable document for the visiting team or other
group, serving as both an introduction to the college and a summary of the problems; strengths,

___Kelis (1877) maintained that the self-study is & process, not merely a document. The seff-
recent actions, activities, and probable steps to be taken as a result of the seli-study.
___ In program accreditation the same theory holds true. The Council on Education of the

American Medical Record Association and the American Medical Association’s Committee on
Allied Health Education and Accreditation have two purposes in asking institutions to make a .
self-evaluation (self-study) before an accreditation site survey team visit: (1) tohelp the -
institutions make a critical self-examination, which the Council on Education and the Committee
on Allied Health Education and Accreditation believe to be of primary importance; and (2) to

obtain information needed by the survey team for the on-site visit and by the accrediting

agencies for their background study of the school and the program (American Medical Record

Association 1980). ) ,

Hirst (1974) asked respondents to idenitify activities that they, as administrators, instructors,-

counselors,-and supervisors; performed for institutional self-study and to give their percaption of
the utility of each activity for meeting objectives of the self-study. The twenty activities ranked

- most useful by some 312 iﬁ&ﬁid@ials surveyed were these:

1. Selecting a chair for the overallsteering commitiee

Preparing a “plan of action” for the wlf-study

Famillarizing all staff mefnbers with the standards of the commission

Providing for involvemenit of all staff members LR =

oW N

e emsr ...

Evaluating the institution's rélationship to the twelva standards of the commission’

— - S oI _ T LT CC l;i _.
Gathering preliminary information needed for planning the self-study

~N [

Preparing cbjectives for the self-study

Conducting in-service Brcmrams for the staff

Conducting regular mestings of the overall steering committee

3
]

10, Planning staft orlentation programs for the sell-study

11. Cooperating with other members of the staff in conducting the self-study

12, Soleéﬂﬁi an overall stpeﬁﬁi committee for the self-study

13, Examining previously established goais for the institution in light of the standards for
evaluation a0 ; o

i D -
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' 14. Working with a representative of the commission in preparing a revised draft of the seif-
- . study - ) ' ' :

15. Working on prepafing the finial writien sslf-study report

' 16. ' Conducting staff drientation programs for the sef-study

17. Working with a representative of tﬁé commission in organizing the self-study

- - Tttt T ii,";’;:::.::::;;' — _ J—y
- ;:18. Selecting a chair for each general working committee -

.19. Preparing a revisad o aft as final copy of the self-stiidy report ',
20. Préparing plans for institutional improvement ; | |
 The success or failure of the vieff-stidy phase of the acoreditation process rests heavily on
the commitment-of-an instifution 1> the process. Kells and Kirkwood (1979), in-examining a large

number of self-studies of vArying orms, procedures, motivations, and approaches over a six-year
- period, discovéredfmpmportant {0 the seif-study process were (1) primary motivation and
" leadership commitmant, (2) selection of the steering committes, and (3) design of the self-study.

They stated; “Committed leaders and internal motivation appear to be the keys to self-study _
success.” They went on'to point out, “Central tG the total process is.a steering committee that _

designs and organizes the'study in light of institutional circumstances, Is usually active in
selecting the work groups and their members, and. coordinates the ongoing activities: This -
committee is usually the key hody in.interprating the.results of the studies and deliberations, and

in formulating recommendations for institutional change and improvements, which is the major
outcome of an effective seif-study process” (p. 33). The proper design of the institutional seif-

Sy procssss mt e et 1ot sy e i1 0 e nstitona) sl
institution. Thé self-study process will usually require that the institution set aside from eight to

eighteen moriths for completion. The average self-study begins approximately one -ear prior to

the on-site visit. Appendix F gives an example of the process of traditional institutional self-study

in the form of a suggested Program Evaluation and Review Technique (P%Ti.,;‘l’ﬁé PERT makes
mpieted. - -7 7

reference to a time frame as well as to the items in the process to be co

fffffff The above deacription holds true for a majority of postsecondary accreditation processes.
Many secondary institutions conducting a seif-study have found the publication Evaluative
- Criteria, fifth edition, to be a useful guide (Evaluative Criferia 1978). Section 4 specifically

addresses iiﬁcwml programs that-deal with vocational, technical, and occupational eduéaiics'n’.

_Published seif-study guidelines are availabié from all accrediting ages cies, whether *

institutional or programmatic, postsecondary or secondary. Requests for these guidelines should
be made directly to the agency prior to embarking on a seif-study. , S

-

ra -
. T
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Alternatives 1o the Traditional Selt-Study

__ Atternatives to the traditional self-study have been dasignied by soma accrediting agencies to
provide fiexibility to institutions.- The Middle States Regional Accrediting Association has

provided six approaches in conducting a seif-study (Kells 1972):

1. Comprehenaive self-study o

21 .



2 ) Cornprehenslve seif-study with certain ernphasis . .

é; Selected toplcs approach

5 | Reguler lnstitutional-reseﬁrch epproeeh
6. Preparetion for a case study

Another altemative approach for the traditlonel self-eiudy is the. Sequences Studies-lntensive

- Workshop Model. This model uses only one group throughout the study, a steering committee

that assumes a much heavier burden than the traditional self-study committee. The. -

characteristics and strengths of this model are (1) the ciear -establishment of a sequence—date )

" collection; followed by broad but intense_participation; (2) the clear reliance on both the- steering

committee and departmental (or divisionai) discussion early in the study to identify problems that

need work; (3) the total lack of study-long committees (except.for the steering group); (4) the

use of short workshops open.to all interested professional staff members and students; and (5)

the clear expectation that changes in policy and procedure and the solutions to some problems
will be ideniified and implemented during the study (Kells 1977). The fifth edition of the-
Evaluative Criteria expresses concerns regarding the completeness of section 4-18 for___

accreditation of secondary vocational-technical- proyyrams. Many regard sections 4-1. through 4—

18 as excellent instruments for the evaluation of 1 p-ograms in a comprehensive secondary school;

but if a student spends at least half of the school day in a vocational-technical setting. section 4-
18 is not an appropriate self-atudy document. . .

__ Further etudyzbyxheNetional Study of School Evaluatlon the body responslble for

developing the Evaluative Criteria, Is needed to provide a. much needed new document for the

evaluation of vocational-technical education at the secondary level. This could be developed by

surveying the current state of the art of the evaluation of vocetional-technical education and

deieloping new instruments to fill the void. S , .

e

' 'l'he sm . _
__The foundeilon ofjccreditetion mendetea that the lnetitutionbe eveluated on the besis of

how well it is doing the things it says it is doing. For this reason the institution must.have a,,good o

understanding of its philosophy and objectives. The evaluator determines how well the institution

" Is carrying out its stated educational objsctives without interjecting personal judgments or

thoughte as to how an instltwon should be operated or comparing it with another institution.

The wr etudy as completed by the instltution \8erve 08 as the most velua@lg;og gn gn;gite

team possesses. it is very important that it be in the hands of the team welil in advance of the

visit to-enable sach member to read, study, and prepars questions for attention during the on-

site visit. Aithough the self-study.acts as a comprehensive:tool for the evaluators, it is still -
necessary for a peer evaluation team to make a formal on visit. This contact provides the

e a7 T

/ for the visitors (an objecti --_ource) to observe the unique characteristics of an = -
lution tnat might not be cover ars might have been overlooked

inetltutlonjnetmlghtnetbe covered in ihe ssif-study. These
by the institution either intentionally-or unintentionally, or taken for granted. Nonetheiess; they

.could have a significant bearing on accreditation status, and go unracognized without the .-
obiwtive enelyticel eye of the on-site team. - \




It is iImportant that each member of the visiting.team should thoroughly understand the.

' standards of the comrhission the team rpresents and that each member function within the

. established guidelines. An indoctrination session for the team held prior to the evaluation. -
process sets fhe tone and describés the charge of the evaluators. This session is conducted by

the chﬁii’béi'éldii: of the visiting team and/or the commission’s director of evaluation.

¢ I :L';Z‘L:::: ST TT T TmTTm TmTIT T I LIz - P . . - oD - 7,,:,___117:: Siamen— e
. Itis advisable for the on-site téam, in its attempt to get an accurate picture of the operation
of the institution, to talk to as many staff members as-possble. Every member of the institution _
has been involved in the self-study phase of the accreditation process and shouid therefore have

the opportunity to express any éoﬁsidéréti’ohs to the on-site team:.

It is also extremely important that the Visiting team be properly instructed én its role on

campus. All members of on-site teams must keep in'mind that they are there by invitation..

Personal bias and/or comparisons to similar institutions have no place in a visiting team's
evaluation. | - : T s ' '

_In order to evaluate an institution or program éffectively, it is important for an on-sits team

to get sn accurate picture of its day-to-day operation; therefore the team should strive fo cause a
minimum amount of disruption to that daily process. Conferences should be arranged to be

mutualily convenient for all parties involved. ;
' .

Selecti

n of Evalustors - C
.~ _The peer evaluation process of accreditation entails selecting individuals from institutions

that have achieved accreditation status. Under normial conditions these individuals must be -
familiar with the standards of the commission they are representing and must have had exposure
to accreditation, either through involvement in the atcreditation of their home institution or
service on other accreditation visits: - 7 \

—In a study to determine whethsr or not selected accrediting associations have developed
procedures to ensure that their examiners (evaluators) are well prepared for.the tasks théy.must.

perform, eleven accrediting associations were examined. The major conclusions of this study

were these:

1. Assoilation staff members selectsd examinars who had been identified ds professionals
and therefore, were presumed to possess evaluative skills and experience critical in the -

accreditation process. The identification and selection of examiners was a highly
informal process. ‘ Lo o ‘

2. Seven of the eleven accrediting associations did not fiave formal examiner training
programs but instead dépended upon printed materials, petsonal contacts between the
association official and the examiner, experienced team chairmen, and actual visitation
experience to train the examiners. The formal training programs were designed to

increase the examiner's judgmental competence to do what was required in the
accrediting process. ‘ '

3. The accrediting associations with one exception had evaluative procedures to determine

Which individuals Were competent to make the judgments required in the accrediting
1 visit. These evaluative procedures were highly informal, often verbal, and did not exist in-
written form. The one exception had a formalized, required evaluative process.

\

1
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_ 4. Duties and responsibilities of the examiner in the accrediting process, as stated by the

accrediting association, were clearly communicated and understood by the examiner

- prior to an accrediting visit. ' 0

o

5. There are identifiable skills, knowledge; and attitudes which are essential elements in
the selection, training, and continued use of examiners by accrediting associations.

6. The members of the examining teams of accrediting associations were judged to be well .
prepared to make the kinds of judgments required of them in the examining visit largely
by virtue of their individual professional competence, previous experiences and

+ positions held, and their present position. (Baysore 1971) - o
,,,,, The on-site visit aspect of the accreditation process for vocatiohal, technical.and
occupational institutions is_different from that of traditionaliliberal ants institutions. Although the
processes are similar, differences arise in the size of the visiting team and duration of the visit.
. Vocational, technical, and occupationa! institutions by their nature have very specific
objectives and tend to offer highly specialized professional training. Whereas a single on-site
‘team member could be responsible for the evaluation of several departments in a liberal arts -
curriculum, usually several more specialized on-site members would be necessary to evaluate the
wide spectrum of vocational programs found within one institution. In program accreditation, the
- on-site team normally includes two or three individuals. The duration of their stay on-campus is
usually two or three days, depending.on the size and scope of-the program being accredited. In

most cases a staff member from the accrediting agency is in attendance during the on-site visit.

programmetic accrediting agency’s tindings and given status-This does not mean that the team
completely overlooks :&ch programs,; but it does ensure minimum quality of standards by - -

. respectirg the results of\that accrediting agency. During the on-site team's deliberations, this-

. factor is"an important consjderation. - C e o .

__ Generally the ingtitutional accrediting agency on-site team relies on the results of ary . _

the commission. It is importaht that the team’s report be checked by the chief administrative

officer of the institution or the\program director for facttal accuracy befo e

- Upon completion of the\on-site visit; the team will be in & position to report its findings to

commission for any action. Thé,report submitted should include findings based on each of
cofimission’s standards of membership, as well as commendations, recommendations; and..

discussion of conditions that neetj immediate attention. Some commissions refer to strengths

. and weaknesses in relation to the \arious standards, while others, particularly program. .
accrediting agencies, will refer to items needing attention. The concerns identified by the visiting
team serve as a guide in determining; the accreditation status to be recommended to the

- commission. The report should also include the visiting team’s recommendation to the

- commission for determining official actreditation status. | )

Conduct of the Evaiuators

- Thompson (1975) has suggested that ths following tenets of sthical conduct be expected of
all evaluators: ‘ : : , _ . o

' '1.; fWﬁi’d ie’c‘ébiii@éé of assignments ﬁﬁéﬁ there rﬁi’j be ﬁéiéiﬁié coﬁ?l)ét of 'inierési.

4%"Show appreciation and courtesy to institutional personnel. ~ :
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: judgments ' B b )

Do not allovv institutionel or personel soeiel events to interfere with the evaluation
process. . .

Accept no gratuities gifts or favors that might impalr or 7ppeer to impair professionel

© e .
L -

- =

Avoid namlng individuals from an institution either in pr—eTs?or cntieism in the team

JORE

report or in conversations on the campus.

-

Avoici becoming mvolved in erguments with members of the institution

Reslst becoming involved in the polities of the |nst|tution or the community

- Oonduct conférences and interviews as pert of the on-srte visit ina collegral manner to

elicit information relevant to the evaluatlon process. _ -

Resrst temptatlons to seek employment or recruit person'iel during the on-site visit

interview:

;- Pai:ucipete in the entire on-site vrsit.includingthe orientation session and the exit

Observe courteously and unobtrusively during the on-site visit.

Cerefully review the informetlon provided by the instltution before the visit.

.Tolerate ambiguity and persevere in worklng on unpleesant tesks

=

Avoid advocating personal educational theories or those of other team members.

§l
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IMPLICATIONS AND APPLICATIONS -

.7 releraiRole in Accredtiastion/Elgiily

_- A unique d@spect of-accreditation in the United States is that it.is primarily nongovernmental
and voluntary in.both institutional and programmatic recognition. Ih most countries the . .
. establishment and maintenance of educational standards are the responsibility of a central
* . government bureau. Thé benefits and implications of a nongovernmental system of accreditation, .
4 system of peers; are too numerous and too detailed to discuss within the scope-of this B
- manograph: This system does, however, ensure a nonpartisan application of standards relatively '

" tree of the opportunity for political infiltration. .

g.

nongovemmental;” a point of

" Althdugh accreditation is referred to as “voluntary and.

; Clarification should be made, Most state departments of education tend to requirs thair  ~ *
postsecondary institutions to acquire accredited status.-Further, in certain cases, accreditation is..
- required even to qualify students to sit {@r licansure examinations. In actuality, accreditation is -, -

far from voluntary if survival by the institution or program éﬁq full service to those they serve aré -
to be enjoyed. ¢ o o S

. Referring to accreditation as nongovernmental may alsc be somewhat misunderstood: There. s
are seventeen federal statutes requiring the commissioner of education to address accreditation.
An institution seeking the banefits of federal funds when.it is accredited by a-commission not

' “recognized” by the U.S: Department of Education. (USED) is; as one.educator put it, “ke

_brushing testh without toothpaste.” . = - c i
., Centainly, many levels.of government, espacially the federal government through the USED's

Division of-Eligibility and Agency Eﬁlﬁﬂiﬁﬁ;,ﬁiﬁ,beeﬂja%Ml governmental nationwide: A

influences impoging the “voluntary” procpss. of accreditation. Officials of the Department of

Education are currently wrestiing with the ianguage the ribes the.essentlal-pur yof .
-accreditation (Jacobson 1982). The writer and many others regard accreditation as'a mark of |
minimum quality. As one ledding educator has suggested, “accreditation-and-quality are - o "
syponymous” (Bradley 1880).~-- - = o C _ o

,,,,, For purposes of determining eligibility for-United States government assistance under certain . -

legislation, the U.S. Commissioner of Education.is required to publish a iist of nationally
- Tecognized accrediting agencies and associations that are'determined to be reliable authorities
on the quality of training offered by educational institutions and programs. Most institutiona thus .

attain eligibility for federal funds by Fielding accredited or preaccredited status with ona of the z
* accrediting bodies recognized by the commissioner of education, in addition to fulfilling other—- _
gibility-requirements—S dew for speciat qualitying steps that may be taken

318 e DTOY

“as alternatives to the normal accreditation process.
S - S _ —_— - Soeeo Do il R
- .. The'Division of Eligibility and Agency Evaluation, formerly the Accreditation amt institutional . ...

e C

Eligibility Staff, was establistied in 1968 by the commissioner of education to deal with - -

_accreditation and eligibility matters. Located in the Bureau df Higher and Continuing Education, ‘
' the division has the following major functions: " . ‘ AT




=il

/ 2. administration of the eligibility for.funding process;

4/7

. L/‘ - PR '.""' ;’ .- T "‘7 oot oL : i: - N I oL R
1. ,continuous review of procedures, policies, and issues in the area of the Office of
/ Education’s intereéts and responsibilities relative to accreditation and eligibility for
/" funding; ’ . - ‘

0
/

3. -administration of the proGess.whereby accredhing associations secure initial and
renewed recognition by the Commissioner of Ecucation; :

4.. liaison with accrediting associations;

5. consultative sarvices to institutions, associations, other Federal agencies, and Congress
" ..regarding accreditation and eligibility for funding considerations; '

6. interpretation and dissemination of policy relative to accraditation and eligibility for
+ funding issues in the case of all appropriate programs administered by the Office of -
Education; ' oo ‘ ,

B

7. . conduct and stimulation of appropriate research; and |

*:=-8.” support for the Commissioner's Advisory Commitee on Accreditation and Institutional
E_Ijgib’ilit? (Natichally Recognized Accrediting 1978). . ' ‘ :

— N S AP S - - - ::.,v N CoiToTnTIToioe o
. Proffitt (1976) in explaining “The Federal. Connection” déscribes its three characteristics:

.. First, thers are at least seventesn major.federal statutes that mandate to the commissioner's
authority to “publish a list of Nationally Recognized Accrediting Agencies dnd Associations
which are determined to be reliable aythority as to the quality of education or training.” Thus, by
statutory provision, the Commissioner must make an active determination-regarding each

applicant accrediting body and be accountable to Congress and the:courts for the action.
_ Thesecond characteristic of the connection is its limited nature. i;4n'yqive§ judgment,
“recognition,” and listing of accrediting bodies, rather than regulation as it is commonly" .-
,conceived. : o R R

SosaSn o oo s tom o ’*;;:';::i,;:;;,i,; - - - —/ S Tmomo e
_ A third characteristic is the very important aspect of V’Qlijriti’ri’rjés’é in the connection. There.

- is.no legal or other requirement for an accrediting agency to 56’6&7'6 recognition from the

- commission in order for it to function..

]
. aey T B ,A,, o 77 “‘]

o ¥ Oversight System i;-’ |

" Young {1978a) elaborates on three major tools (state authorization, legal sanctions, and seif-

regulation) for ensuring the integrity of institutions of postsscondary education. The oversight

system requires the coordinated use of all three: 2

, S S . ;
" - State Authorization ‘ '
. : . N

____Foremost among these tools.is the responsibility of;the states for the chartering and/or

-licensing.of institutions of postsecondary education. i this rale is not carried out properly (and

+ properly fill the gap.

in many states it is not), then subsequent actions by aécrediting bodies or federal -agencies can

v ’

28

;
:
|
j

z

i 4



[

_There are on the books a wide array of federal and state statutes providing both criminal and
civil sanctions against individuals or institutions who violate the law. These sanctions can and
-should be used whenever law breaking occurs. .

o noguston
___ Beyond state autforization, self-regulation by institutions and their various associations is

the most éffective medns of ensuring proper behavior. The cass for self-regulation is based on

the following basic principles: _ L

1. Asa general rule, ssif-regulation is preferable and, in the Iong rum, is more effective
than external regulation.

. .

2. Any system of external regulation can be effective only to the extent that it recognizes

*.and builds upon a community’s willingness to engage in self-regulation.
3. A substantial number of individuals and institutions will regulate themssives if they kiiow.
what behavior is expected and why. ' y

ey, S AR overwheiming majority of individuals-and institutions will regulate themselves if they
believe that they might be identified by their rs as doing the wrong thing:
. . N - eadl

) s . )

5. Only a relatively small number of individiials and nstitulions_deliberately engage in

behavior that they know is not in the public interest. No matter how many laws you pass

or rules you write or inspectors you hire, these wil

I not prevent these operators from
operating (Young 1978b). '

e 6? i: p— ,ii;iiﬁ .

___The probiems that concern most educators in regard to the present accreditation process are
proliferation, redundancy, and wasted time. There is a dire need to redute the costs of

accreditation greatly without threatening the purpose and validity of thé evaluation process.

P

The Committee on Allied Health Education and Accreditation estimates the accreditor -

“costs” per pupil, when value of volunteer services is added, to be $49.88. Self-study average

cost per ﬁup’il is $369.83. There is, however, a wide cost range that is very sensitive to class size.

_ The following cost containment measures are in operation by some review committees and
.under consideration by others. - :

Simpilfied mesting procedures

-~
.
[ ]

o Rs&uced number of meetings

s Tele-conferencing

Use of two-person unit teamsonly, and use of joint surveys
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o Simplitication of eesentiais
o Reduction of wlﬁstudy report documentation requirements

. Conducting reliability and validity studies

Standardizing procedures

Combining/reducing anriual report requirements

Extending accreditation on the basis of progress. reports rather than visits N

sy icaaf;aiu;g r'.ier diem @*e L, S

L Extending the maximum and the average lengths of accreditation (Parks 1980)

o Acoording to the North eeiiti'al Asaociatiog jggieg jnf 19]51 the average per-lnstitution cost for
' specialized accreditation was, $2,083; for state accreditation, $1,548; for the North Ceritral

i

Association, $9,025 (Keyser 1975). Preeentiy it is estimated that costs in the New England area <

—~—for institutional at@reditation range from sm 10 §12,000, with the self-study phase eosting
' about 35 000 to $8,000.
Arlretﬂation

There ie a need for a system of artioulation to laauaguidelines for a smooth tr transition for the

- student continuing from secondary school through colleges and universities and graduate - and

profeasional schools. Kintzer (1982). suggests that regional accrediting assoclations should draft
ghould

\t

policies covering more than the transfer dimension of the articulation. relationship, and

B Meonaider going on record in support of estabiishing a National Articulation Association.

l‘he originai purpose (of accredltation) was to anhance etudent artioulation throughout

the_education system. Yet to this day, not one articulation programs meeting has been

held to bring together curriculum experts by disciplive from secondary schools and
oollegea to discuss the content overlap and solutions. {Kells 1976)

»aiiiiii Accreditation

A roport by Kella and. Parrish (1979) on multiple accraditation ln the United States of
previded the foliowing concluaione ,

1. lnetitutiom not r_agionaily acoredlted do not exhibit any subatantial multipie

accreditation relationships. Very few of these generally small, career-oriented
institutions are aooredited by more than one agency.
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Regionaliy accredited institutions have a wide range of accrediting relationships and a
greatly skewed pattern or distribution of such relationships: About 40 percent have no
relationship other than that with the regional agency. Fully two-thirds have two
relationships or fewer, and 80 percent have five or fewer: :

The 10 percent of the regionally accredited institutions that have more than about five

accrediting relationships are predominantly large (89 percent over 5,900 student in size,

- 63 percent over 10,000 student in size) and offer degrees on the upper end of the degree

spectrum (98 percent at least the master's degree, 75 percent the doctorate).

Thers is a strong relationship between the number of accrsditing relationships for
regionally accredited institutions and the size of the institutions: This relationship hoids

in each type of institution as distinguished by highest degree offered. Relationships °

increase in a sequential way as one moves up through the highest degres categories.

Thus, highest degree level is a factor which also infiuences the numter of accrediting
relationships that institutions hold. - '

. There are somewhat more accrediting relationships for public institutions than for

private institutions: : ~

The general patterns and characteristics described in points one through five above hold

for each of the regions of the country.

There are some-specifio regional differerices in the pattéms of accrediting relationships. .

Three of the-six regions (New England, Southern, and Western) seem to have generally

wer accrediting relationships per institution: These pattems donot hold forall. =

i e institutional-siz , he-targe; master's;and doctorate Tevel institutions

ié;

in some regions have far fewer relationships than do similar institutions in other regions.

Ten of the specialized accrediting agencies/areas dominate the rank order distribiitions

of agencies that accredit at regionally accredited institutions, These -agencies, with few

- exceptions, are the most active regardiess of institutional size and degree level. They

account for about 75 percent of the accrediting relationships held by specialized .

agencies.

A longitudinal analysis in one region indicated a modest growth in accrediting

relationships (about 20 percent) in the 1970-79 period. The growth occurred primarily on
the lower end of the number-of relationships_distribution. Public institution relationships
grew somewhat more than did private institution relationships. Little growth in the
number of relationships for larger institutions as a group over time occurred during the

period. The number of relatjonships for the master’s/professional category and for the
associate degree catego
baccalatreate ingtitutions:

category grew, while fio growth occurred for the doctorate and

A cohort analysfs of nipeteen arge universities indicated that from 1970 fo 1878 the

median institutioR-in€reased by +2 relationships. The range was from -1 to +7
relationships. (p, 41-45) _ _
]
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Empirical Studies

" There is a serious lack of empirical studies to determine the validity and reliability of not
only the accreditation process but especially the self-study requirements and components and

the specific standards (essentials) developec by various accrediting associations.

Accreditation criteria do not emerge out of empirical ressarch. They grow ot of

o experienced educators' judgment as to what characteristics constitute a reputable
— institution . . . accreditation decisions should continue to be based on the opinions of

professional educators, but their judgments should rest on solid empirical and

_philosophical grounds. (Troutt 1978)

Further Study

- Questions for further study in accreditation have raised various issues that should be

addressed by agencies such as COPA; CORSAC, AVA, and by other educators with a corfcern

- for accreditation. Young (1879); past president of COPA, has identified some of the more

important questions for further study.

* Can existing accrediting bodies, which usually are organized by levels (sscondary,

postsecondary), efiectively deal_with vocational education, which does not sort itself out

by leveis? Can accrediting bodies that accredit degree-granting institutions or degree

programs also appropriately evaluate nondegree institutions or programs?

~ T WnatTs the appropriate relationship between institutional and program accreditation?

Can (should) individual programs be ealuated as paft of an institutional evaluation?
Should institutional accrediting bodies undertake responsibility for evaluating programs?

Is institutional accreditation a necessary prerequisite for program accreditation?

* Can (should) regional accrediting bodies adopt and implement nati.inal standaids for

vocational etiucation programs?

of various vocational education programs? How would {should) they relate to one

/ another, to institutional accrediting bodies, to organizations like AVA?

/%, processes to all appropriate groups within ths community of interests affectsd by the
scope of their accreditation: Does (should) ti«< 'nclude employers and professional

Accrediting bodies are expected to reflect their evalustion; policy, and decision-making

! fitashbein

- leaders in vocational education? :

* Do accrediting bodies have effective means for establishing the validity and reliability of

. accrediting standards for vocational education? To what extent are inptit and outcome
measures utilized? How can accrediting bodies foster innovation and improvements in
vocational education? How can accrediting bodies actually reject institutions and

programs that fail to meet standards? .

* What should be AVA's role in developing, promuigating, and enforcing standards i
- vocational education? : : ‘

Are programmatic accrediting bodies prepared to address the quality assessment neads |

s
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_ Other than the stated functions of accreditation, there are other problems that should be

addressed by the accrediting community. To Iliistrate:
/ - w - -
1.

" quality?

How best can accreditation cope with the prollferation of satellite ediicational operations
in_the form of oranch campuses and scattered centers of postsecondary education,

often only loosely controlled by parent institutions?

How can the accrediting commurity best work with Sther aducational argamiaations in

the development, recognition, and use of such new devices-as credit banking and credit

by examination? How shoyild accrediting agencies deal with the problem of financial
~ health of institutions in e days of rising costs and falling enroliments? ‘
What tests should educational institutions meet, in seeking accreditation o

reaccreditation, to warrant confidence in their stability and continuity?

How can the accrediting process-be used to encourage and refine the nieasurement of
educational outcomes? ¢ . ' :

To what extent, and in what areas, is it feasible for accreditors to expect specific

. evidence of results, in both simple and complex institutions, as a measure of educational

To what degres may confidence still be placed in such familiar criteria as institutional

structure, conditions of learning, and support as indicators of educational effectiveness?

_(Selden 1977)




SUMMARY AND RECOMMENDATIONS

 Educational accreditation in the United States has become a very important factor for

educational institutions. The system is designed o recognize these institutions and various

programs within institutions s maeting a level ot performance, integrity, and quality that inspires -
confidence in the educational community and the public it serves. The uniqueness of the =~
American system is that it is nongovernmental, unlike the many countries that have established a
ministry of education to oversee and supervise educational offerings. Voluntary in nature, the

.

accreditation system consists of members of the various accrediting associations, who are
responsible for establishing criteria for accreditation, arranging site visits, evaluating institutions
that desire accredited status, and publishing a list of those institutions and programs that meet

certain minimum standards éstablished by the criteria.
__Equally important to educational institutions is the financial impact accreditation has for

those that rely on federal support in the form of student financial aid. Institutions that participate -
* In these various grants must be accredited by an agency that appears on the United States
. commissioner of education’s list of recognized accrediting agencies. Agencies that appear on
this list must meet certain established criteria. I
- The Council on Postsecondary Accreditation is a nongovernmental organization that works
to foster and facilitate the role of accrediting agencies in promoting and ensuring the quality and
diversity of American postsecondary education. The Council of Regional School Commissions

has a similar charge as it relates to secondary education accreditation.

" ___The accreditation process involves four broad components: {1) a clear statement o
- educational-objectives as developed by the institution, (2) the self-study, (3) the on-site

committee visitation to the institution, and (4) the action of the accrediting agency regarding the

= accreditation status of the institution-or program being accredited. -

<o, The uniqueness and vaiue of this system is best expressed by four factors given by Ken E.
- Young; former president of COPA, in the 1875-76-President’s Annual Report.

The accreditation function is located In the private not the governmental sector.
: . . . . .

It balances ¥ tne interests of institutions, professionals, and the public..

it draws its lifeblood from the contributed efforts of thousands of voluntesrs.

Despite persistent problems and occasional crises, it works:

- The problems in accreditation have been and will.continus to. be proliferation, redundancy.
and wasted time in doing parailel tasks in multiple accreditation. This is-all reflected in costs to

the institution; which continue to escalate. Means to rediice costs must be implemented. The

tollowing are recommendations for consideration if we are to Jimprove our present system. -

GENG e T “«
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Accrediting agencies should strive for more cooperation in scheduling joint on-site visits

in both institutional and 'ﬁfogrammatic accreditation.
A common self-study should be developed and shared by the agencies.

A single nationa accrediting agency should bs formed to specifcaly soordinate *7 -

institutional and multi-program on-site visits tied in with an acceptable single seif-study _—
guide. ' : :

Institutions should develop an acceptable single self-study method and format for the

_collection and reporting of data and information required by accrediting agencies. -

The frequency of accreditation as prescribed by various accrediting agencies should be
studied fo expiore the feasibility of more standardization in an effort to develop a

planned schedule of joint on-site visits,

e e _ . _

Addl. 'onal research is recommended regarding the validity and refiability of the

accreditation process and its components. This should be in the form of empirical -

studies to determine the effectivenese and efficiency of the present methods used in
accreditation. : :

.
-
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. ACCREDITATION TERMINOLOGY

. Postsecondary accreditation is the concept—broadly developed in the United States—

whereby groups of educational institutions; professional practitioners, or educators from

voluntary, hongovernmental associations (1) enco:trage and assist individual Institutions or
programs in the evaluation and improvement of the'r educational endeavors and (2) identify -

publicly those institutions or specialized units that m~et or exceed commonly accepted standards
“ of educational quality. - o

o

POSIBBCONCATY SCCreditation 18 a'process by which an institition of a specialized unit of

postsecondary education periodically evaluates its educational activities. Accreditation involves
an independent judgment by peers as to whether the institution substantially achigves its own -
educational objectives and meets the established standards of the body from whigh it seeks
accreditation. Generally, the accreditation process. involves (1) a clear statement of the Institution
or unit that examines its activities in relation to those objectives; (2) an on-site evaluation by a
selected group of pears that reports to the accrediting body; and (3) a decision by this

independent body that the institution or unit does or does not meet its standards for
accreditation. , | o -
- A o

- e
__ An accrediting body Is a voluntary, nongovernmental association that administers accrediting

procedures for entire institutions or for specialized units: A recognized accrediting body is one
formally acknowledged by the Council on Postsecondary Accreditation as having met COPA's -
provisions and procedures for recognition. A fisted accrediting body is one determined by the
Secretary of Education to be a reliable authority on educational quality.

___Because of the great diversity in purpose and form repressnted by American higher

education, educational quality cannot be defined adequately in specific standards or

b

requirements appiied uniformly to all institutions and specialized units. For purposes of - -

 Sccreditation, however, an institution or specialized unit with accreditable educationzi yuality is
one that has appropriate objectives; a sound strategy for achieving those objectiver, as jucged -




by the standards of the body providing accreditation; an ability, to assembie-and apply resources

adequate to that strategy; and an ability to measure the attainment of its objectives.

pducational objectives appropriats to the postsecondary level that lend themsaives to evaluation;
) be under the legal control of a lay board (or its equivalent); and (4) have a faculty that plays a

Standard Hod Y B g0
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exist in all cases: In such.cases a Board of T'rustees may exist.]

___Self-regulation s based on the recognition that miost human activities are ruled satisfactorily

through the awareness of thelr effict on or acceptance by others. Accreditation—as a voluntary

n advocate for. institutional autonomy—plays a major rola in preserving the self-regulatory -
quality of American postsecondary education. Other dimensions of self-regulation in |
postsecondary education include the maintaining of guidelines for, and institutional commitment
10, 9ood practice, as well as the willingness of accraditing bodies to monitor by-exception —
betweun accred tation reviews (i.e.; to investigate only matters that appear to be contrary to

presumed acceptable practices).

/and nongovernmental activity; as a process organized around self-study and peer review; and as

An application\is the formal request submittéd to an accrediting body by an institition of

postsecondary education when it or one of its specialized units wishes to be.considered for

;ﬂﬂib’q’rﬁ?it&tibh or for candidacy for accreditation.
‘7L-‘ N
S e NG Do — T T DO TIDIITII T
_ Generally speaking, criteria—along with standards, requirements, or essentiais—are
statements reflecting an accrediting association's expectations of an accreditable institution or
ialized unit. While different distinctions these terms are made by the various
_ eaiting-obe CHOS8,-WHRIN-8-8ing .7;,777_7‘777777 aarc !~"7|7fétﬁa‘i’i}iidi: -
essentials) provide a common frame of reference within which institutions or specialized units
arg evaluated and accredited. The auxilary verbs used in the wording of criteria are shall and
must. T ' R » :
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"\ Educational objectives are statemanty developed by postsecondary educational institutions

to ddscribe the goals of the teaching/learning process within an institution or unit and in the
context of which an accrediting body make\ its evaluation: Such objectives, in order to be useful -

for the ‘purpose of accreditation, must lend themselves to evaluation.
L. l,,,,,,,’;l\\ ) 3
. Guidelines N P . R
i
ples of the way criteria may be

_ Guideline,are explanatory statements that amipify the criteria (standards, requirements; or
essantials) for accreditation. They usually provide exim way cr '
interpreted to allow for flexibility while remaining withix the framework of the criteria: The

auxiliary verbs used. in the wording of guidelines are shoy/d and may.

' _The salf-study is. a comprehensive analysis of the educationy) resources and sffectiveriess of
an institution or specialized unit in relation to Its educational obje{ives. The immediate product

of this report is the ess#ntial document in the process.

5niﬂti§iiluiuoh S _

. 3The on-site evaluation corsists of th visit 1o an institution or educationahgnit by a team of
peers. appointed by.the accrediting body specifically for their competencies reldvant to the
institution or_unit being evaluated. The on-site visit follows the completion of the sgif-study and . -

the submission of the self-study report to the accrediting body. This.visit enables th evaluation
team to determine’the accuracy and completeness of the self-study and to evaluate the

applicant’s effectiveness within the context of its stated educational objectives and in lijht of the

accrediting body’s criteria. _ N

—

T Types of Accreditation

__ _Institutiopal accreditation is a aiccorced an institution of postsecondary education,

which embraces the whole institution as it defines itself and therefore includes all areas, ,
activities, and programs. Normally, institutional accreditation testifies to (a) thé appropriateness
“of'the objectives of the institution; (b) the adequacy of its organization and generally accepted

. accrediting standards; and (c) evidence of the accomplishment of institutional objectives’in a
reasonable measure. Moreover, the criteria of eligibility provide that degree programs, however
~ specialized, must rest upon a base of liberal or general studies required of all or most students.

However, accreditation of the institution as a whole Is fiot, and should.not bel interpreted as
being, equivalent to specialized accreditation of a part or program of the instjtution and should
not be represented as such. The nine commissions of postsecondary accreditation in the six -
regional. accrediting associdtions accredit a variety of institutions within their geographic regions.
Also, several national accrediting bodies provide institutional accreditation for special purpose
institutions throughout the. United States. And, finally, specialized accrediting bodies, when they -

accredit single purpose institutions, provide institutional as well as programmatic accreditation:

.4
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Specislized Accreditation =~ . .. ..

-
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-+ .- Specialized accreditation is a status accorded a special unit within an institution of
postsecondary education, which may be a college, school, division, department, program, or
" curriculum. In the case of a single purpose institution, specialized accreditation-also Conistitutes
< Institutional accreditation. The focus of specialized accreditation is the effectiveness with which
~ ««the program-muets its objectives.those of the institiition; and the accrediting standards of quality
- @ducation. Normally, specialized accreditation reviews the relationship of the program to the

larger unit, the adequacy of the organization and resources for program maintenance and .
. development, and evidence of accomplishment of programmatic objectives. However, specialized
accreditation does not propose to make jydgments on the institution as a whole, except in the

cases of single purpose institutions.

77777 »
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Accreditation is a status granted an institution or specialized unit that has undergone the -

-accrediting process and has been judged to mest or exceed general expectations of educational
© quality. CoL = ' o
' . ) -~

Condidate or Accreditation.

" Candidacy for accreditation is a status that may be granted by an accrediting body to

Indicate that an institution or unit has expressed its desire to become accredited and that the
accrediting body judges the institution or unit to have the potential for achieving accréditation®
within a reasonable period, normally a maximum of six years. Candidacy. however, does not

assure accreditation. (This status may also be referred to as pre-accreditation status.)

Conditional Accreditation -

-t

- Conditional accreditation is a status Indicating that an institution of a ynit has certain
deficiencies that must be corrected within a specific period of time in order for the institution or
unit to remain accredited. (While some accrediting bodies may make certain distinctions among
these terms, conditional accreditation may aigo be referred to as probationary or provisional

accreditation.)

~
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RGBREBITING GENCIES RECOGNIZED

- - BYTHE . -
ecuncu. ‘ON Pcs'rszconmmv Accneorm'ncu

fccraditing Bureau of Health Education Schoois ) .

§ -
Amcncan Bar Association : L

‘American Chcmiui Society

American CWncil fou' C’cns‘truction Education

Nperican Ccuncil on Education for Journalism

Amcrican Council on Phatmaceutical Education
| American Bental Association

Amcri&an Bimtic tssocia’tion

Amerlm Hnma Econcmlcc Aséciatinn

Amaricin Library As’icclatid’n : : - | 3

Américan Medical Ascoclation q:mmittee on Heaitb Education and Accreditation o

Amerlcan eptomctric Association - ' | <
. American B?tioputhic ﬂii’déiiti&n
' Amcficcn Pnysicul Thcrapy waciation d

Amurlcun PWiltry Aicotiatlon
American Piychdlogiul Acccclatlon

) Amorican Socioty of l;andscnpe Architects. -

1
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American Speech and Hearing Association . \

American Veterinary Médical Rasociation

Association for Clinical Pastoral Education
Assaaasaﬁ of American Law Schools
Association of Independent Collegés and Schools -
Association of Theological Schools in the United States and Canada = . /
Council on ehiropractic Education '

Council on Education for Public Health | ' ' : ’ | -\

Council on Rehabilitation Education o

.Council on Social WDrk Education R

Engineers Council for Professional Development ; : F

Foundation for Interior lﬁsign Education ,

"

ﬁiddieaétatea Association of Eoii§§e§ and Schools; Goiﬁﬁiaﬁon on Higher Education
National Architsctural Accrediting Roard B | |
National Jieeociaiion for Practical Nurse Education and Service

National Association of Industrial Technology -
Natignal Assoclation of Schools of Ar

Natioq:al Association of Schools of Music

Natlonal Association of Trade and Technical Schools

National Council for Accreditation of Teacher Education |

\

National Home Study Council .

National l:eague for Nursing

i

Education -

Career Institutions s »
. ' o L 'é‘:' L J



North Central Association of Colleges and Schools, Comrnisslon on lnstitutions of ngher
Education :

Northwest Associition of Schools and eolleges, eornrmssuon on Colleges

Socuety of American Foresters
Southern Associatuon of Colleges and Schools, Commission on éolieges

~ Southern Association of College% and Sc’l'ioois, Commission on Occupational Education
Instltutlons
j

Westem Assoc’atlon of Schools and Colleges. Accnedlting eommissuon for Semor Colleges and
Umversitues : /

Western Assoclallon of Schools and Coll666s, Accreqiting Cornrmssion for Cornmumty and
Junior Colleges ' p .
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STANDARDS OF THE DELEGATE ASSEMBLY OF THE COMMISSION
~" ON OCCUPATIONAL EDUCATION INSTITUTIONS

_ The South rapidly is becoming a great technological and broduction resource for the nation.
Because of this, the region requires greater emphasis on the occupatnonal preparation -of its
citizens for their full and gainful lives within a complex society. .

o Ei:lueetlon of the populaee can. be aeeomplished only when a breadth of educatronel

epportunlty is available to all citizens: The Southern Association of Colleges and Schools has

committed itself to the improvement of occupational education throughout the South, an effort

intended to strengthen the region’s economy as well as its educational system

The educatlonal process should bebraam well as speclﬂc and should not be limited to

education for just one skill. Education should eénhance opportunity for mobility within an
occupation and adaptability of individuals to changing conditions in the world of work.
Occupational education; specifically, must meet the individual's educational requirements which
mey be.less than a college degree but neceeeary to him for employment or promotion. '

In order to expand its activities for the lmprovement ofgccupatlonal education institutions in

the South, the. Seuthem Association created the Commission on Occupational Education ‘

institutions. The Commission was formed with the approval of delegates from colleges,

‘secondary schools; and elementary echools which herstofore comprised the Southern

Association: . '

The new COmmiuion s function is net te dupllca’e'efforts of the three existing commissions.

and apply standards of quality for Git-imﬁraiiemem iid svaluation: A tibeequent process, also

voluntary, is applied to those iﬁﬁitﬁtions which deeire full accreditation the Southern
Association,

N The effort of epplying standards for lmprovement is eimed at the overall ineti’" ion as well as
\ &t each program within the institution. The Commission on Occupational Education Institutions
\.ubecrlbes to the theory that the etrength of an institution lies in the strength and qualityef its

individual pregrems o , N

\
\

' §6l.ln\§5: Southern Association of Schools and Colleges 1980,




To be eligible for candidate status, a school, institute, or center must:

a. Be a legally constituted institution:

b. Have a ciear emphasis on occupationai education as the core of instruction:
c. _Ee a non-collegiate institution of occupational education.

d. Be Iocated withln the identified boundaries of the Southern Association of Colleges and
Schools. ’ 3
e: Have undergone a preliminary review by a representative of the éaiiiiiiiésiaﬁ to

Effective December. 1972 candidate institutions demonstrating progress toward

-ty |
st

becoming accredited may remain in candidate status for a period not to exceed three (3)
years.

After an | institution has been a candidate for one year, it may file application to become
accredited. To be eligible for accreditation by the Southem Association, the institution must:

a. Have undergone a self-study based on the Standards and procedures approved by the
) Gommisslon and filed the required documents with the Commission

b Have undergone a visiting team review by a committee essigned by the Commission.

c Be recommended by the eommission for accreditation except that by appeal the

Delegate Assembly may accept the institution without reoommendation of the
Commission.
v

d. Be accepted by a majority vote of the Delegate Assembly of the Commission.

Standard One

' PTiiiiiophy and Purpose of Institution

The philoeophy of the postsecondaryloccupational ‘education mstitution  should be a

mtement which expresses the beliefs, concepts, and attitudes of the school as to why it was

established and continues to operate. It reflects the basis for.the on-going purposes of the

school and its program. The purpose of the school is to implement and work toward the
fultiliment or realization of the philosophy. _‘

The purpose of the. posteecondary oceupetional education institution should:be to instruct
men and women to such levels as to qualify them .or employment-and/or advancement in =
existing or potential occupations. The statement of purpose must be clear and concise and shall

represent the official concept of the institution: Each institution shall clearly define the

educational services it provides

& e . R

A reevaluatlon ot an Inetitution's :tatement of philosophy and purpose shall be mad

annually by the administration, faculty, and institutional advisory committee to assure the
school’s constituency that the institution is meetlny its educational commitments. Because

¢ ,;i““ AN
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occupational education institutions are educating individuals for employment and/or

advancement in the world of work, an institution should relate its educational offerings to the

needs and standards accepted by | busmess and industry. To further this purpose an organized

and functional institutional advisory committee shall be appointed to provide input from the
community.

- Each mstitution shall have an appropriate publication which reflects accurately the ,
institution’s statement of philosophy and purpose and the means through which this is to be

achieved.

| Standard Two
Organization and Administration

This institution must heve a promrly constituted goveming body which has legal
responsibility for the school's operation. Board members should have experience; ability and
dedication to the philosophy and purposes of occupational education. This legal body
establishes written policies for institutional operation, secures the resources for support,.
appoints the chief administrative officer; and as&aﬁiés all legal responsibilities.

"' Policies established by the governing board serveas guidelines for operationgl prqcedures.

and should be defined in a manner that is clearly understood by the community the institution

~ serves. Authority for the implementation of policy shall be delegated to the persons responsible

for the operation of the institution.

The edministration shell be composed of the chief adi’ninistrative officer and personnel
needed to perform all duties required for the efficient operation of the institution.

- The organizational structure of the |nstitut|on must reflect that its purpose is to facilitate the
instructional process..In a democratic society; this implies that the opportunity should be _

provided for each indiviZual in the institution to contribute whatever knowledge and expertise he

may possess to the c,peratlon of the institution: _Generally accepted methods of accomplishing

this include & published organizational structure, policy manuals, and provisions for functional

administrative councils, faculty committees and student committees.
Standard Three
Long-nange Plannlng |

 The institution must have a long-range plan for developing new programs and for phasing
out those which are not meeting thie needs of the service area.

\ - .
- This pleerustjnclude demographic studies. occupational surveys curriculum development

. cost estimates. potential enroliment figures including disadvantaged and handicapped, facility

" and equipment needs, and instructor availability. The plan also must identify the source of

sufficient funds so that existing programs will not be jeopardized.

[
. Priorities besed on the factors above must be established for new. programs Where
appropriate, members of the staff and advisory groups, governing body, and levels of
administrative control should be involved in new program development

1
\

\
\



The instltutionel plen must include evidence thet eppropriete gatﬁioneﬁlfstiete ] gnd local

eéencies have been included in the formulation of the plan: It must include provisions for
periodic evaluation and modification in light oi new developments

,,,,,Expension ormodificetion of fecllities shall be e part of the long renge building plen soasto

complement the school’s plan for growth and updating of programs. This plan should include

az:lequete space for parking. driveways, and walkways, and should be desrgned for maximum
safety. .

In the long-renge plannlng of clessrooms. shops and Iaboratories. the,institution should

seek professnonel assistance from persons knowledgeable of space and physical réqUurements in

the proposed occupational expenslon

The institution shall mvolve the staff and/or advnsory committees in the planning of proposed ¢
expansions and modifications

Standard Four
' Educationai Programs

Oa:upetionel education programs of the |nst|tut|on must clearly reflect the philosophy and
purpose of the institution and the needs of the people it serves.

/,
I

! A steternent of purpose for each. speclfic occupetional progrein must be developed and. /[
reevaluated annually as a means of updating instructional offerings and as a measurement of/the

institution’s contribution to the individual, the business_or industrial community, and to socieiy

Fundamental to any educational program must be: a clear definition of objectives; admission

policies which refiect the philosophy of the institution and.insure the student a reasonable /',,

expectation of success; and an ongoing program of evaluation and reassessment. The. objectives

- and content must be correlated with the currert business and industrial needs

Any evening or extension classes ere to be considered asa pert of the reguier educational
program and must satisfy the requirements of eech Stenderd

A. Admiuions—Mmiuion to the eduicational progrem shall be determined by written

policies and rules of the governing board(s) and the Institution offering the programs.

Additional admission requirements for specific programs should be designec to account

tor licensing and/or certification procedures at both the state and national level.

Admission requirements shall be reasonable in relation to expectations for success in

the occupation and be based on past experience with student success and failure. All

applicants who meet admission requirements and who can profit from the instructional
program shali be eligibie for entry. Admission policies for all programs within an - - _
institution shall be clearly expressed and openly published. Recruiting activities shall be

ethicel end rneterlels ueed for this procedure shall be iectuel and eocﬁretejy stated. No

. ndery progrem when the administrations of both institutions determine that this
change will be beneficiel for the student. , » .
ln recognition of the mobility of the populetion end the changing job market,

trensferebility between similar programs should be a part of admission policies. ]
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Programs—Occupational education is the primary reason for the existerice of the

institutions. Programs shouid be éstablished through a procedure which utilizes the

goveming body, administration, faculty, and advisory committees. Consideration should
be given to additional agencies, both governmental and nongovemmental, which in
certain instances can contribute to this process. An example of this is the use of the
employment service agencies which may provide statistical data for surveys of
occupational education needs. - v

A publication which accurately explains the programs offered in the institution shall

be publicly available. This publication shall be designed to assist the prospective student
in planning his program. . L o

- Within the ﬂﬁiﬁhéﬁiéfivﬁliﬁl&féiﬁu?m ;ii'!é gaﬁé’fﬁjﬁﬁéﬁiﬁﬁ b:rbjé@@ji }hé

institution should be of sufficient scope to mest the occupational ediication-needs of all
persons in the community who shouid-be-served. Institutions should have a procedure

- -whereby specialized and innovative programs can be accommodated. The institution

should be in a position to react to the rapidly changing needs of the community:

Institutions should ensure that programs which have been established are still

needed.in the lebor market and should be in a position to discontinue any program for

which the need no longer exists. A process must be established for continuous -
evaluation and updating of all programs. | . ' -

Instruction—The Instructional programs must be crganized to provide the knowledge

and skills development that are éssential for success in the occupation. Within the
classrooms, shops, and laboratories, there must be evidence that instruction has been

properily organized and is being implemented through muitimedia approaches.

__ Teaching methods and procedures must make provision for individual differences

. and needs. When needed, corrective and remedial provisions should.be a part of the
instructional program. To ensure skill preficiency, sufficient practice must be provided
. Wwith appropriate and suitable equipment similar to that currently accepted.in business
- and industry. Job orientation; work habits, and attitudes must be interwoven into the
 Instructional program to assure job compatibility. Institutions are encouraged to make
use of cooperative education and work experience programs. Desirable, relevant and
current practices existing in business and industry should be followed, and industrial

-~ resources, such as craft advisory committess, shou!d be utilized in the planning;
implementing and evaluating of the instructionai programs. _
___Activities which inciude heaith emphasis, job safety, and fire prevention must be a
integral part of instruction. )

; !

Records showing the progress of the individual student must be maintained and

made a part of his permanent file. There shall be a system of evaluating student
achievement. There must be demonstrated a continuous effort to determine the

effectiveness, reli>bility, and validity of the methods of evaluation.
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___ Selecting, developing, and retaining a staff which is competent to meet the purposes of the

institution is of utmost importance to the success of the institution. in order to have an effective -
program, the staff must be made fiware of the established philosophy and purposes, so that each
staff member may relate his activities to the overall aims of the institution. S ‘

This factor is a determinant in every phase of the instructional program and, therefors, due

consideration should be given to the establishment of policies and procadures which affect the

motale of the staft. There should be ciear channels of communication between administration
and staff which will allow for effective interchange of ideas and information. '

__To have a continuity of educational excellence, each staff member must be evaluated as to

performance and effectiveness. Each institution shall provide for the staff member's self =
evaluation and for avaluation by a supervisor. This process shall be continuous, with at least an

rd

annual formal evaluation and review.

- - - » - - T - - - - - - e .’:"é T 7’:;:‘:777’ T 7
A. Administrative and supervisory staff. The head of the.institution should have a

background of occupational experience; occupational education, professional preparation, and

> the ability to communicate with business, industry, and the total school community. Other -

members of the administrative and supervisory staff should have qualifications commensurate

with assigned duties as reflected in published job descriptions.

_- _B. _Faculty. Realizing that occupational instruction is unique in ediication. all instructors

should have an adequate general sducation and recent work experience which will enable them
to re ate their instruction to business or industrial methodology. In addition to these minimums,

all instructors will meet or exceed permitting or certificating requirements.

[ .

1. Professional Staff Selection and Preparation—A specific plan in keeping with the
purpose of the institution should exist for selection of a staff. Criteria for the screening
.of profess:onal staff should facilitate selection of the best-qualified available candidates.
These criteria should also reflect the minimum standards of educational preparation and
occupational experience: As.a minimum, occupational instructors must have a high
school education and display recognized competency in their occupation, Competency

should be recognized only after a period of actual work experience beyond the leamning.

level. A planned pre-service program shall be provided for all new instructors:

N

Professional Growth—The continued success of any institution is dependent on the

professional growth of-the instructional staff. In order to provide for such growth, the
institution should encourage individuals to upgrade continually their occupational

competencies and educational knowledge. Iliustrations of such encouragement are as
follows: _ - ' A

|

| 2. | \
] - . ¥




" a Provide an in-service program with required attendance by instructional staff,

Providé the ‘opportunity for occupational upgrading by periodic on-the-job" work
expenence in each occupation

c. Provide for periodic formai protéssional tmining T RE—— 5—«4/

e

it ,: recognizedthat lnstroctor-student ratios affect teaching efticiency

— The inatmctor-atodent ratios affect teaching efficiency. The instructor-student ratio for

any program should be based on the followmg factors:

a Type of program
b. Size of instructional area’

T ¢ Necessa ””Ty" instrui:to’rfsiudéni contact

e. Number of work stations ,‘i

4 Faculty involvamantmith Industry and Businass—v'{ho vary nature of an occupational ’

-education program mandates that the instructor kégg abreast of current methods and
practices utilized in the occupation which he teaches. There must be evidence of liaison
between each instructor and the respective business or industry. This will be done by .
periodic visitations and personal contact between the instructor and the establishments
involved. All such contacts are needed to promote a direct relationsh’» between the
effectiveness of the educational program and the industrial simulation in the school. The

_use of advisory committees in accomplishing these obiectivéa is considered desirable:

& Noninatmctlonal Sialf; Tbe uitimate goalaoi any institution roquire that clerical

custodiai,and maintenance staff be employed to assure efficient operation; Office personnal

must be employed to_provide those services hecessary in maintaining student records, financial

" .records, teaching materials, and such  corresponderice, reports, and rabérds as may be required
by the institution. Custodial staff miust be employed to provids- fg_r_go‘od ousekecping and
.maintenance of the facilities and grounds. The institution must provide for preventive
maintenance and services to ensure operation of the facilities. o

L The duties and respousibilities of each of the noninstruetional stz mu be de: “ibed and
aasignod In-3ervice training should be provided for alli noninstructional sta‘: on a ¢ niinuing

Standard Six
Leamning Resource Center(s)
. Learning resource center(s) must be provided by the institution. This roGyire.ient i hs
met in-any one or any combination of the following ways: (1) within the indi: luat clgenre o4 ¢
(2) within the.individual laboratories, (3) within individuai-ahops. or (4) in a sciotwive sariy
resource center. :
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Provisnen rnust be made in the budget for supplies. maintenance emuepeirof equipment

A. Facilities—The | purce center(s) shiall include sufficient materials to. facilitdte

__——amultimedia approach to instruction. The equipment and materials must be appropriate

to the needs of the programs served. Materials shall include technical manuals and
trade; technical, and professional periodicals:

The edministration shall be ree_ponsiple tor provnding adequate leemlng resources to

support both students and faculty in the- instructlonel programs.

B. Budget—The institution ehell previde an ennuel budget for the purchese of reference
books, materials, exudio-visuel aids, and other special equipment and materials to meet
the needs of instructors.

', [PPSR

C. Staff—If a central resolirce center is provided; a person or persons shall be assigriad the

responsibility for its maintenance and use. If individual leaming centers are provided

within the clessrooms endfor laboratories end shops. a person shall be delegated the

D. Records—A centralized system within the institutfon must be in effect for purchesing.

recording, and distributing learning resource materials and squipment. A current

mventory shell be maintained.

E. Serwce—l.eerning resource fecllities and metenels must be available for use by the ,
students during the re’guler school hours .

5?655:’5&55 spice for audic-visual materials. Periodic utilizetion studies should be mede

of audio-visual aids, audio-visual equipment, reference materials, periodicals, and books.

These studies should include utilization by both students and faculty.

Standard Seven

An iccepted principle is that quality occupational sdiication programs require adequats

'ﬂnenciel resources. The extent of an institution’s ability to meet its philosophy and objectives is

closely integrated with its ability to acquire adequate finances for programs. An institution must

exercise proper management, financial controls, and business prectices for continued operation

and financial commitment

-~ In eddltien te thm stated principles. an institution must consider its financial rescurges as a
‘basis for immediate and iong-range planning. Care should be exercised in long-renge planning
to essure a reasonsble and realistic tie to proiected financial resources.

A Budqet preperetfon and control.

i’.\ internal Budgeting—An institution must heve a developed budget based upon the scope.

objectives, erid purposes of the institution. Such budget development will be directly
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related to the estimated number of students to be served. There will be avidence of staff

involvement in the developmental process-of the institution's budgst. The budget will
contain sufficient major categories that will insure distribution of funds forthe =~
administration, instructional program; plant maintenance, equipment and suppliesfboth
instructional and non-instructional), custodial and security services. -

2. External Budgeting—In the instance of budget development outside the institution, on a
system basis, the financial resources must be judged in relation to the size of the |
institution and the estimated number of students served. Consideration of institutional
needs requiring increased budgeting in certain categories will k3 provided. Such -
considerations might include abnormal budgeting of maintenance and equipment funds,
and for other items needed for updating.or expansion. Outside agencies may not -

exercise unduly restrictive financial controls on the institution. T

3. Budget Control—Adequate budgetary and auditing procedures will be used. The head of

the institution will be required to utilize auditing and budgetary controls in keeping with
local, state, and federal requirements. Adequate personnel must be available for proper
record keeping, reporting; and auditing. Budget administration is considered an-
administrative function and not a governing board function.
= Sources and stability of.income. The institution will provide evidence that clearly
+f1_3 the sources of funds and indicates their stability, and which includes a minimum two-
r history of expenditures. These factors will be judged on the basis of external financial \

support ir jieu of a iwo-year expenditure history.

C... Proper administration of finances. Adequats records.must be kept that identify ail

expenditures as they relats to the objectives of the institution. Periodic budget #orts shouid be
prepared for the head of the institution and, where applicable, for department heads and
instructors. Thisis essential so_that the budgetary status can be known by these persons _
responsible for fiscal administration.' A method of reporting plant and equipment additions for
insurance purposes must be evident. There shall be an organized procedure for receipt, deposit,
safeguarding, snd management of funds belonging to or owed the institution. Persons handling

or collecting funds from any source should be bonded.

_ . D._ Purchasing policies. There shall be a system of purchasing that will insure bconomic use

of budgeted funds. In the case of supply-and equipment purchases, competitive bidding will be
the first consideration for procurement. Therefore; & system must be in evidence for emergency
purchases to assure the acquisition of instructional and non-instructional supplies and
equipment repairs within a reasonable length of time to support continuous instruction. This
system establishes a need for prior planning of long-range requirements by the total staff. In
day-to-day operation, purchases may be required that cannot be preplanned or predetermined.
- .E._ Refund policy. There shall be a clearly stated and publicized policy by the school
relating to the refund of fees in the event a student does not enter the program or drops out

before completion:
 Standard Eight

_ Physical facilities include all the buildings and campuses of the institution. These elements

should Bj@@ijj’ié& and arranged to contribute to the achievement of the institution’s purposes.
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The campy; ahould be ot suifioiint size tp permit orderiy growth and expansion over a period of
time A iong-mnge plan for taciiity and campus improvement shall be developed and maintained .

A. Existing Facﬂitias—Existing facilities shall include adequate space and utilities in

classrooms, laboratories, and ship aneaawhtch provide for safe and orderly instruction.

Noninstructional areas ingluding storage and maintenance areas; rest rooms; offices;

and lounges shall be adi for the number of students and staff using such areas.

- Special consideration shoul be given to meeting the needs of handicapped individuals.

A plan shall be developed and maintained for campus landscaping which_shall inciude a

ity listing of campus beautification items. In support of such a plan a current
graphical map propeny coded to the pnorities should be on hand. ' - :

Plbpef thting and_ Ventliatfon—Tho institution shall provide adequate Iight. héat and

ventilation in all areas of the facility with particular attention to conditions which might
 adversely affect heaith anp satety

C. Oporation and Mamienanca of Facilities—A plan for. opemtio\ﬁ end maintenance shail be

-developed and used by the institution. This should Jncludetheheating, air conditioning

and ventilating systems, interior and exterior surfaces, landscaping, sidewalks, drives,

parking areas, and elimination of all safety haza Tho institution shall place emphasis

on proper maintenance and housekeeping by pyovidlng adequate material, equipment,

supplies, and personnel to cérry out such activities. included in this plan shall be a
~ method of evaluating the effectiveness of the maintenance program.

D: -&anchet, Extension 69019:3, or Other fo-Campus Facilities—Eduoational prog rams

considered as a part of the total educational progrem and must satisfy the requirements

of each Standard

Standard Nine
EREE , : ! >
, Eiulpmont lnd Sm T /j
7 Btoper oquipment and adequate invtructional end non-instrugtionai ﬁuppiias must ba rnada

airailable to support the instructional programs offered by an institution. Funde rmust be budgeted

. to provide equipment.and supplies in accordanee with aoceptable etanderds \a'sd ata level to

assure quality &Ehpﬁioﬁil Eahéiiion

To assure the sticcess of new programs, { pjgnging gﬁo 7 f;ﬁgﬁiﬁ& prope&uipment will’

support the instructional program in such a manner that skills devsiopment can be‘achieved.

Equipment siiacﬁd should rapraaant the grade and type used by businoss and industry:
Tho instltution must have a iyitem of supply and wuipmant inventory wijucn inélgie;m;
. instructional and non-instructional items. There must be evidence of provisions for maintaining
. equipment and for replacing obsolete equipment.
An iru;titotion must develop a method of purehning and maintaining instructional and non-
instructional | supplies. These on-hand supplies and materials should be sufficient to permit_
competitive bidding for restocking. Where institutional size warrants; a central stockroom should

bé maintained for more effective control and distribution of both instructional snd non-

instructional supplies. A system to locate sijpplios. and a symm of proper storage for suppiies.
mus\t be maintained. |

S . B8 _ T
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All instructional equipment and supplies must meet appropriate safety standards:

Thoro will .ba a system for omergoncy purchass to ‘assure tho aoquismon of mstructlonal
supplnos and oquipment ropairs within a roasonable Iongth of time to support continuous

B

smtpm.'.'..m L e =

needs, desires, and abilities of N oducatuonal
program and to assure a continuing servige to students after they leave the institution. Student
personnel services are to maintain orientation programs, keep a suitable system of personal
records, and maintain programs of stucent activities, health services, and financial assistarice. An
adequate program of-student personnel Services must include an evaluative _process whereby the
effectiveness of the program can be ascertained; partucularly in relation to student placement in
remedial and ondhe-gob programs. , S ..

. noeds. desires, and abilities of tho potential and currentiy onrolled stut}ants with\

A eounsoling—smdonmwl)o soel’oocoupational education are characterized by wide

differences in socio-economic backgrounds, wide ranges of intellectuai ability, and

marked variations in levels of attainment. It is critical that'a student.be placed ina

\ program in which he is assured a reasonable expectation of siiccess: A personafized

counseling service, through the use of valid. instruments and other means, can ascertain_

with a high degree of accuracy a student’s achievement ab well as his aptitude for
various programs. An adequate program of counseling in occupational education
includes studies of initial placement-in preparation of programs, suctess ig training, ~
initial job placement, and success on the job. Findings from such short-term and long-

- term studies should be used oontinually 6 imprm tha sounseling and placement

proee& . _ .
el -

- —

haﬁeadequntc pmteuionai ‘preparation, nccupatronal _experience; and an undg@gquing

of and commitment to occupational education. The size of the counseling staff should

be determined by student enroliment and the types and levels or programs offered.

There should be enough counselors to assist all. students wi porsonal as woll as
: ﬁmm‘.holca probloms ; _ )
; G
B. Oriinmfon Fmg@mﬂhore shall be a otudont orientation 7/rogrom to acquaint new
students with poljcies, functions, and personnel of the institution. Students should be
vated to conduct themseives as responsible citizens since work
ocgupationa) education.
s study tochmques and the.

chaliénged and Mo
y attitudes; habits, and behaviors are an essential part of oc

' 7-—A poroon shau be responsiblo for mai 7taining official ﬂl and,

records of stud ts. Whllo such records must. be kept confidential, . the coungelors
; idlﬂlﬁi T . /
t bo ad’oquate protoction against
ntee the ucuriw of studont




D. Studont Actimiu—Smdent club activities. where providod must be undar the

S Institutlons conducting organizod athietic ptogrsms must provide proper supemsnon

ondoonttol of such activies. intramural programs should be encouraged. Students - -

involved in athletic or othef scbool activities should meet the same requirements as
oi‘ner full-time students. .

E. Héam'im administration rnust make provisiama to assist studentun cases of sickness

or accidents on-campus. Provisions must be made for. emergency care in accordance

with a written plan. A system for reporting and investigating all accidents shall be in

effect. A plan shall be in effect for the safety of the students in the evont of roal

‘threatened; or impending danger. °

F. Sfudent Financial Assistanca—ﬁc systom to disseminote information to students

concerning student loans, scholarships, parttime jobs, or other sources of f‘nanciai aid

should be provided by the institution. )

G. Spociil Studént Sorvioes—Each mstitution shall be responsible for any student services
necessary for the welfare of the students. ’ _

H. Evaﬁ:atfon—ﬁoﬁions made in the counseling an ana‘ptaoement of students often aﬂoct

.these individuals for the remairder of their lives. it is impemive that the counsaling

process utilize instruments used in counseling and placement. The instructional staff

should be encouraged to participate.in these studies; however, the findirigs must be.

made available to the staff so that pertinent inforroation will be utilized to improve

grading mchniqoas and the instructional procoss '

§

".

. Standsrd Eleven

A systematic p_togmmm plnooment and 1ollow-up Is nocouatyto fultiu a lnajor objoctive of

individuais completing or terminating a progiam of st study and tp gather data in an effort to

improye each program-of study. - .
. A Piaoomm—Pilcommt is doﬂnod asan individuil being iooepted in an iwtial job a

- more. advxncod job in & more ;wnonilly iatisi‘ying job,orina higher or-more advanmd

7 the institution and oommunity it nrves.

Tho imtitution ahail provido for ﬂaoomont oorvicaato aii students. J'nese sonrioes

must be described in a written plan which is in operation: The pian must identify the one

individual responsible for the implemegtation and coordination of the service and

indicate each staff and facuity member's role and responsibility. At least annually, sach

staff and facuity member must be mldé aware and reminded of the communication and

. cooparstion ﬁiwanfﬁfryf to-provide.a c vq: placement secvice. The plan for

placement-serviver must outlin:s the essential slements of § communications network

between theinstitutional placément coordinator, the: staff) the faculty, and the various
bainomondiodustriéioi‘tnoamcoam 5
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A

__ Placement records must be maintained on each graduate or early leaver and used

as ons means of measuring the success of the institution in meeting its objectives. A file

listing of employers and employment opportunities must be maintained.to facilitate the

- placement otoﬁrxontsthden&t«ssisting students in securing additional preparation

"' and/or education is one necessary element of a placement service.

. file on other appropriate eduoational institutions must be maintained A reterral syst'ém

and faculty follow in processing job information; student rebor

fdsAnd emoloymént
interviews into a smooth and eﬁective placement service _~~ o

B. vFolTow-up—Follow-up is <ne method of ascertaining thé quality and ?@9“39?9 gahi;ditfyi

‘" ‘ot each_instructional program. A written plan must be {n use that aids in measuring the _

. quality and valicity ~f eachk instructional program. The\plan must irsure that follow-up is

" systematic and continuous with one person responsible {or.the coordination of all -

activities. The plan should include the assigned responsidilities ar duties of the -

< coordinator and each staff member in obtaining, recording) distvit:atir3, ard t 2ing

follow-up information. T  plan should identlty the information colle< i-on meth.ds and
procedures and assure t hat an efteotive communications network is ¢~ e-ational. .
) \,

Follow-up information must bebollected on student ympletions: >d from their

efanOyers at-least once annually for a three year  When larga numbe?s of student
completions justify alternate approaches; consider ion. may be giien to a statistioaily
valid sampling procedure to collect follow-up .information:

c: Betaﬂtilfzatlon—eatetulanalysis is required to determine the stafting pattem and the

information flow to_best implement, use, and maintain a placemsiit and follow-up

system. Both placement and follow-up information must be made available to all

. instructional personne! and administrativ staff and used to improve the institutional
effort toward greater quellty

Standard Twelve .
cymm’*ﬂfunl!y Rilaﬂoﬁi

___An effeotiveendoontinuou&ptogram of community relationsjs neoessa:y to maintain a__

close working relationship with business;.industry, and other organizations, and to insure that.

occupational education is available to all persons who_should be served by the institution. The

purposs of such a program is to inform the public of tha institution’s operations and capablllties.

and to generate active ‘participation in the implementatlon of the institution’s program. This
active participation can come through orientation and counseling programs for public school
students, through interget _of advisory committees from business and.industry; and through active
involvement of civic an proféssional eroups

Administretion. taoulty. etati; and students witmn eny institution should partieipate in its
oommunlty relations effort, but 1o be of maximum effectiveness si:ch_an effort must be

organized. One person in the. institution should be responsible for the effort, and all otl:iers must

know_what is expected of them: The public information program shouid include the use of radio,

television, and newspapers. Other media including brochures, student newspapers, alymni.

bulietins, yearbooks, and other school publications should be widely distributed throughout the

community.



s
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. - .. Central to any community relations program shall be a précedure for evaliating ifs.

effectiveriess. Effofts shall be made to determine the extent to which the information/program is

desired audience, the image of the institution held by the varioug groups .. .
representing its canstituency, and ways and means by which the image of the institution couid

'be improved. A constant search should be made for new and experimental methods of improving
the community relations program. - /
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STANDARDS OF MEMBERSHIP FOR PUBLIC SEGGNDARY SCHGGLS

Member schoois and those schools applyi'bg fcv membershlp and accreditation are expected

to meet satnstactorily the-following standards:

1. rﬁiwsomv AND OBJECTIVES

Trie school ‘shall have a clearly steted educatnona! philosophy which shail be supported by

definitely stated objectwes desngnef* to meet the needs of the stu4i:its and community served:

2 ﬁﬁoéﬁm OF STUBIES

~~—The schoafshall have a caretuily pianned program of studues end activities consistent wnth

its stated phllosophy and objectives:

3. GUIDANCE SERVICE

The school shall have an. orgenlzed and coordmeted guidance service to aid students in

meeting educational, vocatnonal health, moral; social; civic. and personal problems:

4. EBHGATIONN: MEDIA SERVIGES—I;IBRARY AND AUDIO VISUAI;

Ihescnool shall heve a Iibrary. which ta the center for resource meteriel for every aspect of

the school p(ogrmm There shall be a profeulonally competent staff, an adequate collection 6f

boolis and periGin Jl!. audltory and visual aids and other resource material. Thee» facilities shall

be effectively used in the educational program.

5. i" E SCHOOL STAFF

competent in various Edhcetlonatand related servicee.ﬁtetf members shali- have asympathetlc

understanding of youth_end a desire t¢ continue professional growth. The staff shall be sufficient

in number and, adequately paid. It shall be a group motivated by high ‘ideals and working

together to attain the objectives of the school. The school shall have an adequate number: of
employees for nonprofessional services.

SOURCE: New England Association of Schoois and Coileges:




6 REGGRBS

o

: An adequate system of student teoords andJJLpermanent ﬁms shall besafely mamtained. _

These shall include the.cumulative record of attendance, progress in school, and results of

objective tests. Student schedule cards and a master schedule of each teacher shall be

maintained. An adequate system of records of faculty and administrative staff shall be
maintained.

_7. ADMINISTRATION
__The prjncipal nmeaamasterkaltheugh accountable to hlgher authontnes. shall be the '

responsibie head and professional leader of the school. He shall interpret to his supenntendent

to his board of control, and to his constituency the place of the schoolin the life of the _ _ __

community. The board of control shall be responsible for the determination of policy and for the

approval of appointments and expenditures. Under no cnrcbmdtances shall the board perform the
functions of the educatlenel administrators.

8. PLANT AND eouuméﬁr

The plant and equnpment shall be adequate for the program of the school. and shall be
operated to assure the safety and healith of the students; faculty; and non-professional staff.

9. ’s’éHe”e’i; AND COMMUNITY ﬁéu&ﬁe’ﬁs

Scheol and commumty rulations are of such impertan e in the development of a good :

secondary school that an appropriate system for proniting sffactive relations between school
and community shall be maintained and constantly improved.

~

10, mecm. SUPPORT
___Financial support of the szhool shall be adequate to sustain the educational program--

including activities—consisten: .12 the philosophy and objectives of the school and with the

standards of the New England Association of Colleges and Secondary Schools.

11. SCHOOL ATMOSP: ‘ZRE
The school shall have an appropnate intellectual atmosphere which indicates that an.
effective educational program prevails. . : .

»
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APPENDIX E

ESSENTIALS OF ANAGGHEBIIEB EBUEKTIENRt PHOG
FOR THE MEDICAL RECORD TEBHFHGIAN

Initially tdoptodim, rwlud 1“5, 1976
by the -

AMERICAN MEDICAL mocnmou -

msnicm MEDICAL RECORD mocumon

Pmﬁriﬁ Rulﬁ,coinﬁuﬂee
COUNCIL ON EDUGATIGN

PREAMBLE
6iaéé?ives :

The American Medlcal Association and the Americen Medlcal Flecord Assoclatlon cooperate

in this program to establish and maintain standards of appropriate quality for educational

-programs in medical record technology, and to provide recognition for educational programs

which meet or exceed the minimal standards outlined in the Essentajs.

'l’hese ctand.\rdc are to be uced for the development and eelf-evaluatlon of medical record ‘

technology programs. Lists of the accredited programs are published for the information of
employers and all the public.

DESCRIPTION OF THE OCCUPATION

,,,,,,, The medical record tachnician possesees the technlcal skille necessary to maintain

components of heaith information systems consistent with the medical, administrative, ethical,

legal, accrodltatlon and regulatory requirements of the heaith care delivery syetem

The functlons of the medical record technician lnclude, but are not limited to the following:

1. ﬁchnlcolly analyze ancl\ \evaluate health records accordlng to standards established by

current law, regulations and accreditlng agencies.

2 eompile and utilize varlous types of administrative and health etitietics. e.g. patient

census, daily discharge analysis, monthlv patient data reports and vital statistics.

[

souhoEi Excerpted from tho Enwmde lnd Guldollnu or an A Wadﬂod Educeriond Program for the Medical Record

Technician, developed by the committse on Allied Health Education and Accreditation, American Medical
Association, and the American Medicsl Records Association. Chicago: Committee on Allied Health Education

 and Accrodlutlon. American Modlcal Assocation, 1976.

ony “
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3. Code symptoms. diseeses operations, procedures and othen therapies according to

recognized classification systems

4 Releaﬁ health. information (medicoiegal insurance and correspondence requests) in

accordance with professional ethics and in conformrty with institutional policy and legai
pfOViSiOﬂs

5. 'Maintain and utilize a vanety of health record indexes. storage and retrioval systems

6: Per_form patient regrstratron-actlvitles.

7. Transcribe medical reports.

8. Complete and/or verify discharge data abstracts.

9. Prepare health data nnput for computer processing. storage and retrieval

10. Malntain speclallzed registries. such as cancer. trauma. end stroke

11. Kﬁstract and retrieve health information used for evaluating and planning health care

and health related programs

12. Particrpate in committee functrons relative to health records and patrent unformation
systers.

—

13. Provide data to the health care facility statt in patient care evaluation. utilization review,

planning and research activities:

_14. Supervise one or more health record service activities such as: transcription, work

processing; filing, coding and indexing, statistics and correspondence.
This ?iiﬁcTi&ﬁ may inéiu’de&} :

— plerning and issiéning work loads

- communicating work prlorities to aopropriate mrsonnel i .
- essisting in planning and implementing short and long range departmental :
objectives

- sssisting personnel under their supervision in their work

- prepering sppropriate reports onoactivities in units under their supervision ]

- assisting in inservlce educetion and the training of personnel

- essistirig in eveluating snd improving the systems. iorms. procedures. methods. and
motions used in sccompiishing work in units unde “heir supervision :

— assisting in the preperstion oi depsrtmentel budgets

— assisting In research and selection of systems, services, supplies and equipment.
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REQUIREMENTS FOR ACCREDITATION

I. EDUCATIONAL INSTITUTIONS
A. Location of Programs

Educational programs shall be estatished only in degree-granting educational
institutions which are accredited by a nationally recognized accrediting agency. and

locaited in areas where clinicai affiliation sites are available. (See Il., Clinical Affiliations)

B. Standard of Ethical Practice

= The medical record technology program must be conducted without discrimination on

 the basis of race; color, creed, sex; age or ethnic origin. This principle applies to the -
selection of students, classroom and clinical practice instructors, other-staff members

. and to all aspects of the organization and administration of the-medical 7666?6 program.
There shall be a pubiished statement of the standards of ethical practice observed in the

college or university.

Il. CLINICAL AFFILIATIONS

A. There must be supervised clinical experience designed to reinforce the ciassroom and
laboratory learning experience, to enable students to develop understanding of medical
record procedures, to apply principles of medical record science, to observe employee

relationships; and to interact with professionals in the health care field.

B. The clinical phase of the medical record technology program must be conductsd in -

appropriate clinical sites, under competent clinical direction.
C. Assignments to gain experience in technical procediires must be under the direction of
- an accredited record technician or a registered record administrator- :
D. The program director and academic center facuilty shall be responsible for assuring that

the activities assigned to medical record students.in t

M. FACILITIES

A. Adequate administrative and faculty office space, classrooms, laboratories, squipment,

teaching aids, supplies and materials must be provided for the medical record

technology program. Sufficient space must be available to effectively demonstrate healith
record systems and to provide opportunity for student participation in skiil learning and
group projects.

B. Library.

An adequate supply of up-io-date scientific books, periodicals and ather reference

materials related to the medical record technology curriculum shall be readily
ii._‘.cm”"*iﬁii. ‘ :

~J!
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IV. FINANCES

Financial support of the educational program shall be assured through the regular
educational budget of the sponsoring institution.

V. FACULTY .

A Proﬁriﬁ Director

1. Qualifications The program durector shall have at ieast a baccalaureate degree and :

registration by the American Medical Record Association. A minimum of three years

exﬁnence in medlcal record administration at the adrmnistratwe rnanagement level

accreditation is required
2 Responsibilities In addition to other assigned responsibilities the direclor of the

periodic. review, continued development and general effectiveness of the prograrn

The teaching assignraent of the director must allow adequate time for administrative

responsibilities
B. lnstructlonal Staff

1. Oualiticatlons The faculty shall be qualiﬂed through audemic preparatlon and
experience to teach the subjects assigned, and shouid have adequate and
appropriate training in the areas of curriculurn design and teaching techniquea

effective leaming and teaching practices and shall be consistent with acceptable
student-teacher ratios for educational programs for the allied health professions-

Vi. ADVISORY COMMITTEE

Approprlate suppon shall be established to asulst the director in the development and
continumg evaluation of the program. .

Vi swosms | - ;
. A Selecticy . - «

Selection and screening of medical reoord technology students shall be done in

accordance with the generally accepted practice of the educational institution:

B. Heaith

X

) Studenta shall be required to submit evidence of satlafactory health prior to clinical
' mignnanta ,

vill. neeonos

Records shall be maintained for all students in the educational program.

3
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iX. CURRICULUM

A. Educational programs for medical record technicians shall lead to an associate degree

or equivalent academic credit.

institution otfenng,the medical record technology program. Existing courses ,in the

educational institution should be utilized when the course adequately meets the needs

of the medical record technology students. The curriculum shall include courses in- .
medical record science; anatomy.and physiology (a laboratory aourse). basic pathology

of disease process general education and electives.

C. Assignments fouﬁrected clinical practice should be made to health record services in

institutions. and agencies that conform to the guidelines regarding. clinical affiliations.

The students’ assignments shall be structured so that experience is gained in various

types of heasth record services previously studied through classroom presentation - o
and/or Iaboratory experience

e

D. Sequence oi courses. course content and credit allocation for medical record science
courses shall be established by the medical record technology program director ard -’
faculty in accordance with appropriate administrative procedures.

E. Medical record science course work shall include study of the following topics as they
apply to all the various tyiés of facilities delivering health care.

1. Medical TerTninoioéyﬁranséﬁﬁtion
a. Languige of medicine including word construction, definitions, and uss of terms
b. Medical machine tra’nsc’ription | T
© 2. The Health Care Deiivery System ’ - 7
a. Medical staﬂ organization and function - o
. b. Roles of heaith professionals and their reiitionshiﬁs. -
c. Role of professional associations
. Current trends in heaith care deilvery
. e. Organizational patterns and functions of. various heaith cere institutions and

agencies
3. Health Records

Origin; content and use of health records

b. Mathods of securlng. identifylng. numbering, filing, preserving and retrieving
health records

Analysis of heaith records

*o
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d. Accreditation, certificatron and Iicensure standards relatlng to hcalth records
4 Ethical/tegal kspects

a. Ethics of health care

b. Laws and regulations as they pertain to the health record field

c. Security of health date principles involving control and usage of health

information and confideritiallty of medicel information

EE 5.” Processing of Health Data
a. Basic stetisticei techniques :
b. Mec%ical and electronic information processing -
‘c. Basic concepts of record iinksﬁe

2

d. Fiaaitﬁ aasa ébfs’trietiiig §y§iéiﬁ§

f Nomenciatures and classification systems
g -Patient care evaluation techniques -
h. Purcoﬁ and function of specuelized heelth mformation registries

)

i. Utilizati’on review and Psno tunctions

6. Admitting Procedures

5 .

b. Registration procedures
¢ Census and bed controi

7. Personnel Supervision and Human Relations

~ F. Directed Clinical Prectice

AII programs ehell include sppropriate directed clinical practlce experlence in the
following areas:

1. Technical analysis and evaluation of heafth records |

2. Statistical c‘ompuation. dlspley and retrieval of health information

3 COding and ebetrecting heelth information




4 Mdins el and corres,ondence procedures

_.'\ ]

'ml

¥:sath record storage, retrieval and control procedures

Patient registration

Medical transcription ﬁééaéiés ~'

~ |

8: Specoalized health: information registry proceduras :‘\ o

——— Heéltﬁéa?e—faqﬂﬂy an&ﬂemw staff committérprocedures
~ I :
10. Utillzation raviaw prmdures ’

"11. Patient care evaluation ‘**' = i
S

X. CATALOG
The officisi puﬂéea@an of the educational ihstitution shall include il descrlptoon of the

medical record technology curriculum and shall be updated at least biennially.
Xi. PROGRAM STATUS
A. Acoredtation - °

1. Application The éViluation (including slte visits) of an institution or_ prngtam oj B
study can be initiated only by the express invitation of the chief administrator of the

sponsoring institution or his offic’="v deaignggeg  representative. Institutions may - '
request that survey team visits F . s2»

+. tdled to coincide woth evaluations of other

;7 .- Hhealth programs and/or accredi- =~ sudies. -
A B!!E!,I&éhét;@n!@}iib; oz!ﬁi}mﬂtqtj@pdnp evaluated is vq‘m the .
: - opportunity to review the factual part of the report prepared by the visiting survey

team and to comment on its accuracy before final action is taken.

3. 'Amll Awruditatlon decisions. may biggpiilod by lomr fmm t@mm

on Allled H‘"’TﬁEaucatien ana
Accreditation of the Amcriun Modlcal Aiibeiation

a. Re-Sun?oy The AMA and AMRA will porlodlcally Mumyuducatlonal programs for
consultation and re-evaluation.

5. Withdrawal: The iditituuqﬁ%ay wlthdraw its re request for initinl accreditatlon at any
- time (ovan after mluution) prlor to ﬂnul lcﬂon _

the AMRA miy revoke iccmiiiaiion whonaver s

a. Tho educational program lo not mamtalnod ln aeeordanee with the standards '
above or, .

b There are no stuidents In ihe program for two consecutive years. -

.SI‘




BT Reports - , - ; \
Thé COmmittee on Allied Health Educatlon and Accreditation prowdes an Annual Report

which must be completed signed by the dnrect?r of the educational program and
returned promptly.. S s _

&nfjggtiiutjgg oigonquto\closaa program or dlscontinue aocepting studgnts for a
period of one year or more, must notify the Committee on Allied Health Education and

| /’W‘ﬁon and the American Medical Reoor? Association at least one calendar yea, °

in advance of such action. \ .

\ Xil. APPLICATIONS AND INQUIRIES - "
i A. Accreditation ‘ :

1. Application for accreditation should be made to:

Department 6f Allied Health Education and Accreditatioh
American Medical Association |
535 North Dearborn Street ! {
Chicago, IL 60610, - .

= \ 2 !ntormation on wondimion thurd be obtained rom:

Academic Division. :
American Megioal Record Associstion , /
875 North Miichigan Avemn. Suite 1850 j
+~  Chicago, IL ”’H ' ]i o
s ..
B\° Careers ' o /

‘ American Medical Record Association

llnquiriouoguﬂngcamr information should be addressed to: -

| 875 North Michigan Avenue, Suite 1850
. cmago. IL 6061% ,

ln’q’ulrﬁi rig’irdliiﬁ the national accreditation examination f
* accredited program should be addmud to:
" Examinations Office
American Medical Record Auochtlon
875 North Michigan kvgmn. Suite 1850
eﬁlcoqo it 60811 : :

"rTr standards for an eduoational

L]




. ;‘ . T
"‘Shall" is used in laws. mgulaﬂons or directives to express what is mandato«(

2 *“Must” is an impemtive need or duty- a requiremerr T mdispansable item.
“Should” is used to express ethical obhga*‘an 6!’ bmpriaty |
“May” expresses freedom or liberty to fol’rg\w a suggéstéd altem{tive
Could" is uaed to swggest another altemative fpr meeting \he intent. y

" recognition to a school, isstituts, Gollege, university, or specialized program of study which

maets cenain mblislntquﬂmc:tim and éduceﬂo‘nal stiqq Irds as di determinad through

~ provide a profé&ional Ludgment as to the quality of the. edueetiona, institution or
program(s) offered, and'to encouraea continual lmprqvement thereo \, ’

. 4, .

“Institutional Accreditation” applies to the total institulion and signifies that the institution
as a whale is achieving its educational objectives satistactorily. . :

Y
’
iy
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LA L »Psnmxr .

A ,ﬁsﬁmmaém EVALUATION AND REVIEW TECHNIQUE (PERT)

FOR THE PROCESS OF THE SELF %Ylggls'girk“ %YEAR

POSTSECONDARY INSTITUI

One year prior to renowal of accreditation eontact accredmng agency

~d |

Accredmng Agency Commission Director k)mrds necessary materials for the start of the
selt-study process. . :

.N\

Ghiet Administrative 6fficer (CAC) meets with Administrative Council (statf) to plan self-
study.

(2]

4. Commission ijlfecto’ Cor may meet with institution.staff for discussion.
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Bommiaion Biroctor my tppoint one or two individials to visit the Institution for a iook at

the general operation of tha institutivp,

0. individuais report back io te Commission Director. | :

10. comminion Diricttsf w@mm matorials to the COmrnimon moeting for vote of 0
preaccreditation icandidacy) mtuo.

. Comminien Bimetor notifies tho cAo of results:

- 73
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3i.

8}1

-CAO meets with chairperson to discuss strategies.

CAO meets with Administrative Council o announce the accreditaticn status and decide on’

the next steps to take (time limit of this status depends on the agency).
ftppoint Eteeﬁﬁri committee c?airperson. |

Select steering committee. |

Mesting of steering i:’qiiniitt% to discuss accreditation

Prepare data sheets, other handout informatior, materials; and formats to use in self-study.
Steering committee meets to drscuss and approve materials and format structure. .
iii-etefi mééima for orientation/in-service on the sair-siuay ﬁaeéés.

Steering committee meets to develop the seif-study pian (PERT).

Stesring Committes meets to select subcommittee chairpersons and members.

Steering éériiiiiitraé mﬁté with subcommittee ehairpérsons to discuss strategies,

Subcommittees meet to plan their self-study;
Subcommittees perform their seff-study.
Subcommittees mest to discuss their resuifs of the’s udy and vote to accept report.
Sub-committeee submit the subcommittee aeif-study report 10 the steering committee.

Steering cemmittee chairp ion meets with the goveming board to siscuss the accreditaiion

process.

Steering committee chairperson meets with the institution adviaory board to discuss the

accreditation. process.

Steering oommittee cheirpereon meets with the kdminisnative Cou- il (staff) to discuss
iccreditation progress.

| °

Steering committee eethera all internal reports, printed materials. and documents pertment

to the self-s tudy

efiaﬂiia committee meets with subcommittes chairpersons to discuss reports.

Staering cominitteervotes on acceptance ot each aubcommittee report

sxeering committee meeta to packaga the draft copy of the inatitution self-etudy report.

Steerinq comrnittee votes on acceptance of the draft report

1
v 7a




Draft report is discussed and voted upnn at a staff meetlng é\lth all staff

Drait report is prmnted to the Admlmstrative Cotincil (staft) tpr review and comments.

Steenng Commlttee meets to revise draft self-study repprt basea on prevnous input.

\

Steenng commlttee meets to vote on final self-study report \ ‘

Seit-study report is pnnied ‘ ! '\\

Meetlng et the staf! to drstnbute self—study report and discuss next sieps of the

accreditation process

41 SBIPstudy repoﬂ@re@ented and dlscussed at a meetlng of the govemit\vg board.
42. /Self-study report présented and discussed ata meetmg of the mstitutioﬁ advisory councnl
43. Self study report presented and discussed at a 'neetlnE of the Admlmstrétive Councll (sta‘f)
7 aa. Self-study repert submitted to the COA for expedrtlng to the accreditmg apency
Tté; Meetm'; of the steermg commlttee to prepare for the. on-snte vnsitation It °
3 - i
46. Meetmg 9[ t*}f Admmlstrative Couneli istaff) to develop a f'an of actlon for mstltutlonal
‘ improvement hased on the recults of the self-study. !
'47. Steering committua chaul‘person makes physical aceomodations for the vnsnti§g committee.
48 Steering Committee chairperson gathers pertment matenals {or the visiting c&mmittee‘
j P ’ .
| 48 On-site visit by visiting committee. 7 : "
N \
|
; ) \
14}
. -
%
|
f
»
i
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PREPARATION

THE JOINT ENDEAVOR PHASE

ON-SITE VISIT

49(.! [
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Figure 2. Suggested PERT for Two-year Postsécondary Accreditrtion Self-Study Process
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