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FOREWORD

Actrediting Occupational Treining_Pragrams explores the general accreditation process and
in particular its applicationitavocational, technical, and occupational ethication. Although
accreditation receivesmuch attention from governmental and edUcationaf institutions, it has
never been-well understood, either by the general pUblid or by most faculty; staff members, and
students of institutions it is intended to serve.

This paper_is one of ten interpretive papers produced during the fifth year Of the NatiOnal
Center's knowledge transfOrrnatiOn phigratti,_The review and synthesis in each topic area it
intended to communicate knOWiSdge and suggest application& Papers in the series shoUld be of
interest to all vocational a-ducat:its including teachers, administrators, federal: agency- perionnel;
and researchers.

The profession is indebted to_Dr Roland V. Stoodiey, Jr.ifor his scholarship in_preparing
this paper. Dr. Stoodley is President of New Hampshire Vocational Technical Collegein
Claremont; New_Hampshim. Dr. Bob E Childers of-thetSOUthern Association of Colleges and__
Schools, Dr. James_Greenan,of the University of IllitiOitMe. Pharos S. Nye of Wake Technical
College; Dr, Peggy Stank of the Pennsylvania Department_ f Education;_and Dr..,James Hamilton
and.Dr,Robert_Bhaerman of the National Center for Researchin Vocational:Education
contributed-toioiutachefijevelopment ofithe paper through their critical review of the manuscr'vt. Staff
on_the proj uded Joan Blank Dr. Ann Nunezi_Dr. JudithSamuelson, and Dr. Jay &Milk.
Claire Brooks, Clarine Cotton, and Ruth Nunley_typed the manuscript and Janet Ray served as
word processor Aerator: Editorial assistance was provided under the supervision of Janet
kiplinger of the Field Services staff.

a

Robert E. Taylor
EXecUtive Director
The National Center Research

in Vocational EduOation
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EXECUTIVE SUMMARY
er

_ .

Accreditation receives much emphasis in our educatibnal systems and it forms a significant
element in both-institutional and programmatic, accountability and credibility._This paper broadly
outlines accreditation, and its network of national and regional agencies_andcommissions, and
he development of vocational accreditation.- Discussion of these topics and_finatimplications,
applications; and recommendations provides a basis of understanding the accreditation process
for vocational - technical educators. --s

_ s

4

NumerouS agencies and_associetiorts_inaddition to national ifttitutional accrediting
agencies are recognized_as accrediting bodies, At the postsecondary level, 'he Council on
PostsecondaryAccreditation 1COPA) is the national body explicitly formed to fotter and
facilitate the role of those agencies which It recognizes.

_ l'he accrediting bodies establish accreditation standardildt eitetitiasirsthatiguidelheir
deliberations regarding accreditation and an edUtatidhal institutions effdttein-applying_for
accreditation, Accreditation standards apply to institutional accreditation;_accreditatim essentials
generally pertain to,pro rammatic accreditation. Accreditation-essentials concern program
components ratherJhan.. he institution as a whole; however; institutional accreditation is often a
requirement for program creditation.

i COriderii about the eligibility _of vocational institutions for federal funds brought accrediting
opportunities to _theseinstitutionsin_the 1960s. With this new dimension vocational - technical
education encountered difficult questions:
-.4..-...- u

1. What is included in vocational-technical education

2. How should the different affirms in which programs operate be dealt with

3. What should be the involvement of the federal government

4. What should be the delineation betweeh program and institutional considerations

5. Should additional accrediting agencies or the existing ones deal with accreditation in
specialized prograffi

__An_1i19_enational_Workshopv4th_participants from-existing accrediting agencies and
vocationeeducators_from state _agencies and local institilions was-organized-to develop

.

program_standardsand to- improve accrediting Procedures for vocational programs._ The -

workshop- was sponsored by-the-American Vocational Asso*tionlAVA); thetouncil on
PostsecondarylEducation (COPAI. and the Coiinciton Regional_School_Acere_diting
Commissions (CORSAC). Recommendations thit Mbeting_iipecified_roles_andeCtivitiesfor
eachof thensorganizations regardit0 the- accreditation of vocatlonaleducation for vocational-
technical educators who may be involved with the accreditation process.

O
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Wh ether thesccreditation process liprogrartunatic or inititutionat,sit co nsists of three steps.
The first is application, When an institutionor _program makes its initial(formal) request f
adcreditation candidacy. Thesecond step isself-ster, involving an-internal review and
assessment and the production oki self -study visit.riris the visit a selected team of 'peers,
.representing the respective accrediting body, visits the c didate's facility to conduct a tour and
review the self-study document.

Although Accreditation is referred to as "voluntary and nongovernmental;" it is_far from
voluntaryifor institutional survival. Most institutions attain eligibility for_federal funds by holding
accredited or preaccn3dited status with one of the accrediting bodies recognized.by the
Qommissionaof EcluOation. .

The problems in accreditationhigh cotts,inefficient_procedures, and others= --will not
lessen without the efforts of educatOrS concerned with these inefficieczies. Recommendations for
improvement of the system include:

1, \
Joint scheduling of on-site visits

Development of.-ingle self-Study guide,

Furlher research regarding the validity and pf the accreditation Oocess and its
__components

10
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4
INTRODUCTION

Accreditation has become an integral part of the educational -seem in the United States.
The_students; the consumers of the efforts of educational L-Istitutions ancfprograms,-and the
federal government look upon accreditationes_a_measure=o::acceptable-itandards
.Accreditation acts as a beacon, signaling that an educational institution (or program), through a_', long procees of self4nalysis and peerev_aluation;_is_aware of and has met minimum standards ofqUality. Institutions themselves_rely_heavity_ontheprocess in -determinitw acceptability of
transfer credits. rocationali tichnicaLand occupational institutions especially regard =_._
accreditatiOnboth Institutionatand programmaticas having:006M impOrtance apd as a

-'significant element in accountability;. professionalism, and credibility..
.

YerWith_atrthe
gL

emphasis' placed on accreditationi it has never been well understood,- either.;
by the _general_ public or by most faculty, staff members, anestudente4Institutions it is intended
to_serve;_The_.professionals and volunteers who haVe been actively inveved in accreditation Wit;
been so_busmaking the process work that.they_have had little if any time to spend 'educating
others es to the values and limitations of accreditation (Young 1975). -

Not only does the,granting of _acareditation ensure a standird of quality to the general__puf lic
as well. as pre_Ont and potential_consumert;_but the process also by its very nature requires a

: institution or programto_become_aware_otits chief objectives and habit philosophy andthe_
or-citadel:4f whichlt_achlevetthem. It requiret an institution or prOgr'em to strive continally to
improve its current level of quality. ... , .

,_

.., ,
. .

_. ,

.

Accreditation acts both as a "seal of approval" and as a motivator-toward excellence. It is
Virtually_the lifeblood of anytuccessful vocationaliteChnictil..,or oecupationatpragram or
-institution that hopes to continue providihg services and to.mainteM a reOutition for quality.

Purpose

There is little in the literature_to illustrate_that very much haibeen done regarding -
accreditation in vocationalAechnIcat education-at either Institutional or programmaticleveli
In order tO:implementithe_accreditation_procese properly._ it is necessary for thoseinvolved to
Olideretandfullythe procedures._their importance. theirdeV0100Ment._and_what_they_accomplish.
UndelibtedlY._ Marty all_educators-are at one point in their tatietriiiirniolvedin_artaccreditation
prodoie(lf_properly_conducted an institution or-grogram undergoing_acareditation would in
some respect_involveeVery individual it emplOyed). HOWeVeri_no_one,6erson will suddenly :bd
required-to-know -all the intricacies of accreditatitilt_Yet an_understanOlng of the of the
entire Process make sealer the completion of task" associated with 'accreditatioti.----

____
This paper provides the reader withabroad_conceptof-the-accreditation pr00046 concerning.

vocational, technidaliand occupational_education_as we know it today. It defines key -

accreditation tertilitiolOgy.,presents_an_oietviewotaccreditation and Its network Of national and
regional agencies and commissions. and outlines the emergence Of vocational accreditation; .

1.



In describing the accreditation prOdeta, sampling of material developed by various
regional, national, and program accrediting 'agencies is used.. Ilristrations hove been dry .

to explain the scope of accreditatiOn and to summarizecertain aspects of the ancreditaton
process. The self=study and on -site visit phases ntaccreaitation ire discussed to enable
vocational technical educators to'approach tl,e eccreditatiori issue with iess fear.

The intention Is netio give the reader a cookbook' approh to all accreditation, Since each
accrediting- agency-has its own format: style, standards (essentials), and varied requirements. For
specific accreditation materials, individuals are urged to contact the respective agencies.

=Before delving further in this text_the_readetis entouraged-to-become-familiarwith theL
terms in Appendix A and =to refer to_ those that may need clarification Later. These- definitions
have been developed by the Council on POSitecoridel* ACCreditation_(COPA) in an effort to
foster consistency arid common understanding in the use of accreditation terminology (COPA
1980, p. 4).

4.

4
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OVERVIEW OF ACCREDITING BODIES

The New England Association of Schools-and-Colleges (NE), the first iegional association;
was founded in 1810. Its purpose then was 'Theadvancement of the cause of liberal education by
the promotion of interests common to both colleges and preparatory schools" (New England
Association of Colleges and SecondarySchools 1957). Table =1_ listS the didet of establishment of
other regional associations, aswell as_other pertinent data. The geographical makeup of the
regional associations is_indicated infigure 1. Today, accreditation is a requirement for
Membership in all the regional associations.

. Postseamlary ACcrediting Agencies and Their Commissions

Each regional accrediting agency is divided into commissions. The commissions- have the
responsibility of institutional accreditation and_are organized on the basis of the goals and the
program durations of the institutions they_serve The nine postsecondary accrediting
commissions of the six regional associations are as follows:

6_ Middle States Association of Colleges and Secondary Schools (MSA)

Commission of Higher Education (CHE)-

New England- Association of'Schools and Collegee

Commission on InstitutiOns of Higher Education (CHE)
Commission on Vocational, Technical; Career Institutions (CVTC)

North. Ceitteal Atikkleition.:of. Colleges-and Schools:(NCA)

Commission on institutions of Higher Education (CHE)

Northweit ASSOciation of Schools and Colleges (NVVA)

Commission of Colleges (COC)

Southern AssOCiation of Colleges and Schools .(SA)

Commi on of_ Colleges (CC)
COMmisslon on Occupational Education Institutions (COEI)

____

Western AssOdiation of Schools and Colleges (WASC)

Accrediting Commission for Senior Colleges and Universities (ACSUC)
Accrediting_Cornmission-for-Community-and-Junior-Colleges-(CJC)-



TABLE 1

ACCREDITATION: INSTITUTIONS AND CLASSIFICATIONS

11

AccrWiting Associaiions8i_Commissions

Association- WA NE --NE NCA NWA SA SA WASC WASC

COMmission CHE CHE CVTC CIHE COC CC COEI ACSCU ac,

Accreditation classification

Candidate Status ,

Maximum term (years) , ,, 6 6 6 6 6

1

A

6 3 6 2

i nitialaccreditation

Maximum term (years) 5 5 5 a 5 5 b c d

Continuing accreditation ,

Not to exceed (years) 10 10 10 a 10 io ,b c d

Numb* of accriditid institutions (1980)
.

Fii1W accredited

Candidate institutions

468

29

184

14

88 841. 138

15

706 191

52

127

14

124

6

Ye& asiociition established

Comion_
Recent name change

1887

1919

.=

1885

1952

1903

1885

1970

1975

1895

1910

1970

1917

1923.

1895

1911

1961

1895

1968

1971

1948

1962

1962

1948

1962

1962

aTheriis no fixed term of accreditation status bet merely a continuing relationship between an institution and the commission which can be changed at
any time by either party.

bAccreditation isgranted for a period done year with_subsequent-reaffirmation within-two, three, fourior five-years; Each schtiotmcisisObitatitliffilif
accreditation annually by a report reflecting the school's current statur.

;Accreditation status is without time limit but is subject to review;

dkccreditation status indicates that an institution is offering its students the educational opportunities implied in its objectives (no term in yeart g*:v en).

elleWestern Astociation of Schools and Colleges was organized in 1962, assuming the accrediting functions previously performer! (iince 1948) by the
Western College Association;

1.4 SOURCE: Stoodley 1981;



Northwest Associatlon of
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h Hawaii)
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touthern Atigiciation of
Colleges and Schools

Figure 1. Geographic Makeup of Regional Accrediting Associations



With -the exception of NE and the Southern Associatron_of_Colleges and Schools (SA),_
vocational-technical programs are accredited as_part of the secondary institution accreditation
process. The Commission on accupationalEducation Institutions of the SA accreditt
noncollegiate and nondegree institutions that can be secondary as well as postsecondary.
However, this commission cannot accredita secondary school that awards a high School
diploma. The-Commission on VocationaL Technical, and Career Institutioni (CVTC) otthe NE
accredits both degree and riondegree_programs, as well as secondary and postsecondary
institutions. The other four accrediting associations include vocational, technical, and -
occupational Institutions within the framework of their existing commissions. Table 2 indicates
the scope of accreditation ofthe various commissions as it pertains to specific institutions, and
table 3 gives the scope of accreditation by commission and state.

An institutional candidate tor accreditation with the SA must meet specific eligibility
requirements:

1. Be a legally constituted educational institution

2. Have a clear emphasis on occupational education as the core of instruction

3. Be a noncollegiate institution of occupational education
1

4. Be located within the identified boundaries of the Southern Association of Colleges and
Schools

5. Have undergone preliminary review by a representative of the commission to
determine that there is reasonable expectation of accreditation

Institutions demonstrating progress toward becoming accredited may remain in candidate status
for a period not to exceed three years.

Although each regional accrediting agency states its purpose in varying terminology, the
consensus definition is as follows:

institutional AccreditationInstitutional or regional accreditation_takes as its purview an-
entirainstitution in an endeavor to maintain standardi for thp_overall operations of the
institution without identifying the quality of any one of its parts. Although there are

_,:_exceptiqns, such type of accreditation has been conducted_by assocations of institutions
based on a regional membership; and the committees responsible for the condUct of thit
activity invariably have been comprised of representativesof institutions already aCcredited.
(Selden 1976)

National Institutional Avawditing AgentW

In_addition to the nine postseqondary accrediting commissions of the six regional
accrediting associations, there are tour national institutional_ accrediting agencies. These four, as
illustrated In table 4, differ from the regional agencW In that they are nationwide in scope. The
national agencies grant accreditation to the total institution; yetare also concerned with
specialized fields within the institution. These accrediting agencies are recognized by and are
members of the Council on Postsecondary Accreditation. Theyare also listed as nationally
recognized accrediting agencieS by the United States Office of Education.

6



TABLE 2

SCOPE OF INSTITUTIONAL ACCREDITATION BY COMMISSION

Association , MSA NE NE NCA NWA SA SA WASC WASC

Commission CHE CHE CVIC CIHE COC CC COEI ASCU CIC

Scope of accriditatiOn

X

.

.

Grantingaccreditation to eligible

iistitutions that offer the following:

postsecondary programs at le-ast

one atidemic year in length

Degres only X X

Certificateldiploma andfor associate

degree tevetand art public, private,

nonprofit and proprietary a c.

Orli or more- degree programs at least

one year in length , .

degree occupational idueatio6 , .

One or Ore program at least one

actdemic year beyond_ the first two

ycars of college or equivalent

Postsecondary certificate, diplomas,

'or asociate degrees

alncluda secondary institutions otcintiti offering vocational, technical and career programs.

bInclutles notary, occupational inititutioni.

%cording to available research the New England AssociatiComrnission on Vocational, Technical, Career InstitUtions is the only regional accrediting
WO that iiidicitis accreditation of proprietary institutions.

SOURCE: Stoodley 1981:



TABLE 3

SCOPE OF ACCREDITATION BY COMMISSION AND STATE

Commissions EMI states

Association MSA NE NE NCA NWA ---SA ----- -WASC-- WASCSA

Commission CHE CHE CVTC CIHE CC COEI ACSCU CIC

-

:

NY
PA
NJ
MO
DE
DC
PR
VI
CZ

Peril( °

European
Countries

Other

CT
ME
MA
NH
RI
VT

Other

CT
ME
MA
NH
RI
VT

Other

AR
AZ
CO
IL °

IN
IA
KS
MI
MN
MO
NE
NM
ND
OH
UK..

-SD
WV
WI
WY

AK
ID-
MT
NV
OR
UT
WA

AL
FL
GA
KY
LA
MS
NC
SC
TN
TX
VA

.

.--

AL
FL
GA
KY
Lk
MS
NC
SC
TN
TX
VA

.

CA
HI=
GU

Others

CA
HI

_ GU
Others

.

.

SOURCE: Stoodley, 1981:

2i



Recognized Accrediting Agencies

There exists_a multitude of agencies, associations. _and other accrediting bodies responsible
for recognizing quality edu_cation. But whit control is there over these bodies? Who or what
accredit; the accreditons? The Council on Postsecondary Accreditation4COPA) is the national
body elevelorkid explicity to oversee postsecondary accreditation.

7C-OPAiikethaaccrediting agencieti; is a nongovernmental organization that works t9 foster
and facilitaterherole otaccrediting agencies in promoting and ensuring the quality and diversity
of American pestsecondary_educatiop. It recognizes, coordinates, and perieditelly reviews the
work of its member accrediting agencies and their activities.

With the creation of COPA, postaecondary education has_a dational_coordinating
organization designed to help maintain the balanae of the total accreditation process, to monitor
its relationship to government interests, and to increase_ the awareness and understanding of the
various publict concerned with the soundness of institutions and their programs.

The Council on Postsecon any Accreditation seeks to accomplish the following major
objectives:

1. Recognize associations that accredit institutions and programs of postsecondary
education.

2. Provide national leadership and understanding in Speaking for postsecondary
accreditation by

0

a. cultivating a broad understanding of accreditation;
-----benting-asirspokesmarrforaccrealtation_ at the nanonar level; and

c. interacting svith interested parties such as educational institutions, foundations,
government agencies, and other organizations and groups on matters of

_ _accreditation. _

3. Provide services to the accrediting associations, postsecondary educational institutions,
and the public by

a. assisting and improving the general,accrediting ',recess, as well as the policies and
practices of recognized accrediting arnociationt;

b. facilitating coordination among accrediting associations;
c. encouraging, sponsoring, and conducting research related to tho understanding and

improvement of accreditation;
d. publishing researr.h findings and other information on accreditation (including an

annual list of.recognized accret*ting associations and a\list of institutions and
educational programs accredited by recognized associations); and

e. engaging in such other activities as may be desirable in serving the ccilegOS and
universities, the accrediting associations, and the public. (Council on. Postsecondary
Education 1982)

As of this writing, COPA recognizes fifty -tWo accrediting agencies, which in turn represent
approximately 4,100 Institutions of postsecondary education. A list of the recognized accrediting
agencies can be found in Appendix B.
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Accroditinibody

Anieritan Associationf Bible

0411eges

3155 North College Street\

Ftyetteville, Arkansas 7170\

Aisociation of ,Irirfetiendent

Schools and etlleges

1.730 M Street, NW

Washington, DC 10036

Natiohal Association of Trade

and Technical Schools

2021 K Street-, NW

Washington, DC 1

Nationallts St-slairtil

TABLE 4

NATIONALINSTITUTIONAL ACCREDITI NG AGENCIESLISTED BY

THET E UNITED firms OFFICE OF EDUCATION

It

Accrediting Commission ,,

1601 18th Street, NW

WishilfitOnaDC 10009

tt

Number of accredited
Year established Scope of accreditation Geographic scope institutions (1980)
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74 accredited institutions

10 candidate institutions

34 applicant institutions

United States _& Terri. 522 accredited institutions.

tones, Latin America,

and Canada 0 ,

United States & Puerto 591 schools in 46 states,v
Rico DEC., and Puerto Rico

111'4 Grants institutional accreditation United States 7 61 accredited institutions

to home study schools; prams

of instruction may range tom

_ kindergarten-throagh-graduat---
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Standards (Essentials) for Accreditation

Each commission publishes standards of membership. These standards indicate to the
,institution_ the items upon which the commission-will base its.findings once the accreditation
process (the applicatIon, self-study, and -on- site visit) is complete. The standards also will assist
the institution to improve the quality of education it offers. An example of headings for the
Standards of Membership of one.dommission (CVTC, 1976) follows:

Fug:toms and objectives

Control and administration

Finance

Students

Program of Studies

Physical plant

Laarningperfters (library)

Riblications, public announcements, public relations

General (any other relevant subje,cts)

A document of standards of membership in its entirety can be found in Appendix b.,
. .

institutions with vocational, technical, and occupationa l programs at the .seco ary level will
_generally-fall_within-the secondary schools commission of the accrediting associati Altough
the standards may vary = somewhat among associations, they are similar to thrand rds
mentioned previously. A copy of the Standards of Public Schools is included,in Appendix D.

o

In programmatiC accreditation there also exist standards for accreditation, althOligh the-
standards are more uniformly termed esnlitils: The essential's-kir prograrnaccreditation tend to
direct themselves to the Specific program components rather than to the institution as a whole.
In many *cases, however, Institutional accreditation !set requirement for proOram accreditation:-
Such institutional accreditation eould_be_gfented by a- recognized national accrediting
association, such as the National _Association of Trade and Technical Schools, rather than by
one of the six regional accrediting agenOies. A complete set of the Essentials for a Medical
Record Technician program is included In Appendix E.

Below are headings for the essentials of a program.

Educational Institutions

Clinical affiliations

Faailities

Finances



Facility

Advisoy committee

Students

Records

Curriculum

Administration

Accreditatron information

Summary and conclusiorp

12
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EMERGEN_CLOF VOCATIONALTECHNICAL, AND
OCCUPATIONAL ACCREDITATION

:
As early. as the late 198ft state legislators and governors became concerned about the

eligibility of Vocational institUtionslor federalfundsThezoncern was prompted in part bylhe
passageof the_Vocational_Education Acto1;1083; Theifien National Governor's Conference and
the Western Governor's Conference; along with a series Of regional legislative groups under the
Council of State Governments, adopted.restilutionewging the regional accrediting commissions.
to extend with all due speed accrediting opportunities to vocational institutions.

.

In 1969 the new Education Commission of the States (ECS) became interested in
accreditation of vocational education. The same governors and legislators introdUced; and had
adopted by the Commission; a resolution recommending that

tbe political and educational leadership_in each of the states be encouraged to impress
. upon their regionaLaccredfting associations that acereditatidn of vocational-technical

educationehould become an integral function of each of the several regional
accrediting associations.

In early 1969 the commission issued a short report (No. 15), VOcatiOnaPrechniCal
Accreditation, which listed various alternatives but came to the conclusion that it would be far
better to use existing institutional accrediting agencies than to create additional agenciesor turn
to the federal government. The ECS repbrted factors that they felt would complicate the
accreditation of occupational edue.ation.

c- 1. Failure to determine Whether program accreditation; institutional accreditation, or both
are at issue

0 .

'2. Inability to determine what vocational-technical education includes

3. Diversity of occupational education programs which may be part of the comprehensive
high school, separate institutes, in a community college program; supported publicly,
privately, or by.a variety of proprietary institutions

4. ReeognitiOn thet_artclitition in America has historicalty_been a voluntary and jealously
guarded relationship between an institution and an accrediting agency; which, in the
minds of.manyi is thrdatened by the invrment of gbvemmental agencies

"" 5. Allegations that federal funding threatens the traditional freedom of institutions
. .

6. The unresolved issue of crecing fifty state accrediting systems or maintaining existing
regional accredition

.

7. ConfusIon regarding program approval versus institutional approval,

13 .
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8. Indecision regarding_development of additional accrediting agencies or expansion of
existing ones to cope with specialized educational programs

9. Disagreemenon accrediting programs at the two year level

ECS concluded that the only areas of agreement to date (1970) among the various agencies
concerning accreditation of occupational education were that

1. creation of additional agencies would serve only to complicate the accreditation process
further;

2. centralizing accrediting responsibilities in amagency of government at any level would
be contrary to the voluntary nature of accreditation as it has developed in the United
States and would inject governmental controls in an area of educational concern that
has historically been free of such controls; and

- L

3. solution to the problem of occupational education should capitalize on existing
accrediting machinery.

in 1970 ECS, in cooperation with the North CentratAssociation,_brought together in Chicago
representatives of the _higher commissions,_the secondary commissions, the Institutional
specialized agencies, the_Office_of_Education,_and the American Vocational Association (AVA),

asstate legislators_exrd a governor as chairman, to explore possible solutions. The
EduCational_Commission of the States followed, with a Task Force on Occupational Education in
Postsecondary Education, which issued a report, Vocation is "Calling" (Mill 1979).

At about the same time, December 1969, the Federation of Regional Accrediting=
Commissions of Higher Education tFRACHE), with the cooperation of the Council of Regional
School Accrediting Commissions (CORSAC) requested a Study of the current activities-of the
institutional accrediting associations as they relate to institutions that offer occupational
education programs. The report submitted by these eve groups summarized _recommendations
for improvement of institutional accreditation by the regional associations. The recommendations
of this study areas follows:

1. Further development of institutional accrediting procedures and approaches appropriate
to the occupational education area would seem to require that the associations-
recognize, accept, and react positively to certain basic realities. (The report elaborates
these realities.)

2. Particular basic philosophical and operational concept; in institutional accreditation
need to be questioned if the associations are to be able to develop appropriate
responses to this field.

3. A comprehensive_survey of_therange,_number, types,_ and locationsof institutions
offering occupational education in each region should be undertaken.

4. As the associations increase their knowledge of and Involvement with the occupational
education field, the structural form clench association should be Carefully studied to
ensure that each is designed to provide adequate mechanisms for dealing effectively
with these new activities:Such study and possible changes resulting from it should be
based primarily upoh the association resources (not vested interests) in relation to the
education institutions and needs of the region.

14
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5. Eac1 commission_ should develop separate_guidelines, criteria, or stand-for the
evaluation of institutions offering occupational education, which may also apply to
occupational programs in comprehensive institutions.

6. All_federation (FRACHE) policy statements should be reviewed and modified where
riedessary, with reference to their appropriate application to institutions offering
occupational education.

7. The institutional accrediting associations and their constituent commissions, particularly
the higher-commissions and FRACHE; should- become activNy Involved in the
devetopment of, and seek to become approved by theinterim National Commissions on
Accreditation (RAC). (Bartlett, Childers, and Stanavage 1970)

(Author's Notelrhe Council of_Regional_School Accrediting commissions is active as of this
writing._ The Federation of RegionalAccrediting Commissions of Higher Education and National
Commission on Accrediting were merged in 1975 and became the Council on Postsecondary
Accreditation.)

The Wed Study

The.negative overtones of a 1970 study by Ward opened_the eyes of the accreditation
community. The purpose of the study was to_provide information orythe statef-the-art of
accreditation and evaluation_that_woLdd beiAsed_as a foundation for future improvement in the
accreditative and evaluative processes in ocdupational education;

Thereis apes-Sing need_to determine the extent to which there exist systematic,
reliable; and valid_methodsof evaluating the effectiveness and quality of postsecondary
occupational education at the local, state, and national levels. Increasing financial
commitment to such education by federal and state governments, coupled with
increasing commtitive demaods upon limited resources to fight crime, polkition; and
mverty, makes It imperative that the utilization of funds allocated to occupational
education be maximized in terms of such factors as reduction of unskilled
unemployment, benefits to the maximum number olpeopleizind benefits to society as
a whiAe. A minimization of excessively high or lowstandartikduplication:of effort; the
teaching of obeolete skills, and_the output& trained individuals in excess of market
demands is also required. (Ward 1970, p. 3)

Wartexpressed_concenveboulthe reliability and-validity of thelnetruments.uced in the
accreditation process;_questioning particularly their ability to predict quality in programs of
occupational education. He also.noted-coneern-about the expertise of regional and specialized
accreclitiog ales and-atemiations to-make judgment; concerning occupational education.
Other obiafteatkrns were that there was little, it any, public_membershiplrepresentationlin the
various accrediting governing Wards and that there werwritiajor_ philosophicatdifferences
doncerning theiscope,_ purposes, and objectives _of _accivriftation._The most alarming_finding of,_
the study, whkh applies equally _to_ the _regional _and_ specialized_ accredfting_ agencies, is _the lack
Of application of wyriftific_principles and techniques to the evaluative process dictating the
extension or denial of accreditation.
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American Vocational Association Task Force

The initial interest of the American VOcational Association (AVA) in becoming involved in the
accreditation business was prompted by a resolution approved by the Assembly of at
its 1975 convention in Anaheim, California. The action stated:

kte,it resolved, that the AVA explore the feasibility of instituting procedures for \

accrediting all public and private vocational education programs and institutions and
report back to the AVA Assembly of-CrelegaZtre during the 1976 AVA convention.
(Americ4n-VUicinal Association 1975)

In March 1978, the Ameribin Vocational Association_established wiAd_Hoc Committee on
Accreditation, which subtequently recorrunended_to the board for its consideration that AVA
establish a permanent commission on accreditation (American Vocational Association 1976a).

_ A Committee on Accreditation of Vocational Education was established. At its first meeting
November_18,1976, in Washington, D.C., the committee members expressed the following
concerns about the current status of accreditation and vocational education:

1.

1. Ail of the existing accreditation agencies are not answering the needs of vocational
education.

PP

The increased emphaSit on potttecondary vocational education programs daces
vocational education in institutional settings that have traditionally sought accreditation.

3. Accreditation is an effective system for improving quality of vocational education
programs.

4. There appears to be a need for AVA to take a leadership role in accreditation at thio

5. Vi:xational institutions should have alternative agencies for accreditation.

8. Ac reditation is a responsibility of the profession and thus AVA should assume this
responsibility for vocational education.

7. The should be standards for vocational educators to evaluate their programs.
(Am rican Vocational Association 1978b)

TheCo ttee on Accreditation held three meetings and during these meetings developed :a
report recom ending establishment of -the National Commiasion for Accreditation of Vocational
Education IN AVE); including ctentitutione bylaw& and duesstructure. This report was
submitted to hts AVA Soird on March 9, 1977; in St. LoulS, Missouri,.: The board acoepted the
report but del yed further action until a survey of state directors could determine a level of
interest.

National Workshop

. Under_theleade ip of ELE Childers; Executive Director of the Commission' on
Occupational Inetutions of the Southern Assixiation of Colleges and SchOOIS, a
National W hop on ccreditation and Vocational Education, was held in Denver, COlorado, on

o
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May 29-31, 1979.-The workshop, with fifty participants, Including representatives of all existing
accrediting agencies and a cross section of vocational educators from state agencies and local
institutions, was sponsored by the American Vocational Aeteciation, the Council on _ _

Postmxindary Accreditation,end-the Council on-Regional School Accrediting Commissions. It
was funded by the Motor Vehicle Manufacturers' ASSOciation.

Theworkthop was organized to develop_program_standardsand improvedaccrediting
prwedures to deal With_the complexity_of_vocationat programs and needs. It addressed concerns
related to accreditation and program standardstroubling many vocational educators. Several
recommendations for future action were developed.

The major recommendation of the group regarded the role of AVA, COPA, and CORSAC.
The group recommended that a task force coordinate, identify, and propose other initiatives, and
provide a continuing basis for communications. It would include members of these organizations
and representatives from business and induStry. Activities recommended for each of the three
sponsoring organizations were as followt:

AVA

Develop generic criteria for the accreditation of vocational education

Work with other appropriate groups in developing occupational clusters and guidelines
for developing specific local standards and for conducting Self4tudies

Build pools of experts who could serve as contultanti to institutions and as team
members for accrediting site visits

Sponsor workshOps and conferences to inform vocational educators concerning
accreditation

CON

Provide for AVA affiliation with COPA

Establish a committee or task force on vocational education

Review its provisions and procedures kir recognition to ensurethsit_COPA_-_recognized
accrediting groups, Where. appropriate; have typresentationlromvocationateducators
and employersiarittoettiVidelor consideration of vocational education institutions or
programs seeking accreditation

___________

Sponsor an occasional paper or papers on the subject of 'accreditation and vocational
education

CORSAC

Affiliate with COPA to- provide. for more effective interaction between secondary and
poltietondary accreditation

17
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Establish a committee or task force on vocational education accreditation. (American
Vocational Association 1979)

**Maori &Inept the Challenge

In response to recommendations made by conference participants, the executive directors of
AVA and COPA made specific commitments for their organizations. These commitments are
reported below.

AVA

1. Develop guidelines for self-study
''s

2. Assist in building pools of experts

3. Look at the development of a task force to follow through on many conference
recommendations

4. Work with regional accrediting agencies in identifying elements of concern
1.

5. Conduct an inventory of accreditation resources presently available and identify gaps

6. Work on the development of generic criteria for vocational education

7. Educate vocational educators abdut accreditation Meet

COPA

1. Report to the boards of COPA, CORSAC, and specialized agencies on conference
recommendations

Find ways to make existing agencies' work more responsive to the special needs of
vocational education

3. Examine how self study can be used in the accreditation process

4. Provide for AVA affiliation with COPA

5. Ettablish a committee on vocational education

6. Prepare an occasional paper on the accreditation of vocational education (American
Vocatio_nal Association 1979)

18.



ACCREDITATION PROCESS

The process of accreditation, whether it be programmatic_ or institutional, consists primarilyof_three stew They are (1) appitcartanwhen an institution or program makes its initial (formal)
_ request for accreditation taindidacy to the respective accrediting body; _(2) Wr-study--when theinstitution or program using the essentials and_dandanis of the resPactive bOdy analyzes,reviews, and researches itself to provUde aftcurnent for evaluative consideration; and13) on-sitevktlt--when a selected team of peers representing the respective accrediting bOdy visits the

candidate's facility to conduct a tour and review the self-study document

The Application

The application processfor accreditation varies among acciedftfrigbodies, depending uponWhether the institution isrequesting candidacy Status, initial accreditation, or continued
tecreditation._The executive head of the institution shotdd make the request for institutional
accreditation by contacting the specific accrediting agency.

The Self- Study

The Kilf-%.ardy phase of-accreditation is considered by experienced professionals in the ,
ramediting community tobethe most beneficial pirt of the (Attest. A ttelf-study includes both a
document prOdUce4 by_theinstitution and the process used tOpredum_that_clocument The
document itusedby_the_on-site team to conduct its study cif_the_applicant; obviously, the morecomplete the document is, the more effectively the on-41W team can do its work.

2'

__institutional self-study, aidefined by the commission_on_Collegerof the Northwest
Association_ of Schools and-Colleges, Should be anongoing process for purposes of
improvement Whether used fOraccredftation_orbiller_purposes,-seWsiudy is an analysis by hi _ _Imse-staff of an Institution's_resources- nd effectiveness in fulfilling its stated Mission., The aimmust be to ursierstarid, evaluate and_improe,_notmerely to defend' what already exists
(Northwest AstOciation Of SPhOols and Colleges 1978).

By It* very riattire,_a_self-study_causesths_individuals in thitirritibAiton_to tum_and look at
themselves, aridireWitably _toiletareas and irreftds for iMprOiraitfont itniariiot SWIM to bathe
MOW afficientivay_to_determine anInstitution's quality,inatit Works. italso_causes staff members
toacqtriiiittheinselves with -the to purposes and philosophies of the institution, theriby
effecting realignment with Original goals.

_It isseq imprtant to involve the entire institution,l_possIbleyin the self study process_ In _ _

many_Instances, one person IS assigned -the-entire-self-study in order to expedite the process; insuch pins the seit-stirdy ifterrittreffectiveness and original intent.

The involvement of the facuity_anestaff =in the iielf=study process can have manyindirect
sift effacti. It can motivate them to seek changes in policyi suggest new rules, and take
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roadersrup rows, wnen morviouats are required_to search outanswers tp questions that are not
normally their direct concern (imp, faculty_involvementin student affairs, staff investment into
health and sabty, rob_cd_institutional advisory,cornmittse); they are more likely to make a
personatcontribution and commitrnentlatheinstftution. It is also Important that each
subcommittee report its findings to an assembly of the entire faculty and staff, which indirectly
promotes discussion; concerr,land awareness of the institution as a funotiohing. "Whole."

_ _kells (197 maintained that the wIr-study is a p7ocest, not merely_a docurnent_The self-
study process should, however produce a readabW dilicument ter the_visiting team or other
group, serving as both an intradoctkin to the ciAlUrge and a summary of the_ problems, strengths,
recent actions, activities, and probable steps to be taken as a result of the sell-study

- _
In program accreditation the same theory holds true. The Council on Education or the

American Medical Record Associationand the_Arnericart Medical Association's Committeeon
Allied Health Education_andAccreditation_have two purposes in asking institutions to make a
self-eirekration (self4tudy) before an accreditation site survey team visit (1) to help the
iiistitutionsmake_a critical -self-examination, which the Council on Education and the Committee
on Allied Health_Education and Accreditation believe to be of primary importance; and _(2) to
obtain information needed bythe survey team for the on-site visit and by the accrediting
agencies for their background study of the school and the program (American Medical Record
Association 1960).

Hirst (1974) asked respondentt to identify activities thatthey, asadministrators, instructors,
counselors, =and supervisors, performed_forinstitutionarse1f4tudy and to give their perception of
the utility of each activrrY for meeting Objectives otthe self-study. The twentyactivities ranked
most useful by some 312 individuals surveyed were these:

1. Selecting a chair for the overall steering committee

2. Preparing a "plan of action" for the self-study

3. Familiarizing all staff members with the standardt of the commission

4. Providing for involvement of all staff member*

5. Evaluating the institution's relationship to the twelve standards ofthe commission'

O. Gathering preliminary information needed for planning the self-study

7. Preparing objectives for the self-study

8. Conducting in-service programs for the staff

9. Conducting regular meetings of the overall steering committee

;!1. Planning staff orientation programs for the self-study

11. Cooperating with other members of the staff in conducting the self-study

12. Selecting an overall steering committee for the self-study

13. Examining previously established goals for the institution in light of the Standards for
evaluation
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14. Working with a representative of the commission in preparing a revised draft of the self-
study

15. Working on preparing the final written self-study report

16. Conducting staff Orientation programs for the self-study

17. Working with a representative of the commission in organizing the self -Study

18. Selecting a chair tor each generai working committee

As. Preparing a revised daft as final copy of the self -study report

20. Preparing plans eel. institutional. improvement

The sucoiss or failunk_of the laiktudy_phase of _the_ accreditation pcocess rests heavily on
the commitment -of an inatitutient) the.0001388;:fells_and Kirkwood (1979), in- examining a large
number of self-StUdWitspf rying dorms, procedures :motivations, and approaches-over a six-year
periad,:dise0 lathe self-study process were (1) primarylnotivatien and
leaderthip Comm' i_(2)_seiection ofttv_steeringcoMmittee, and (3) design of the self - study.
They itateet"Commiirectieadensand internal motivationeppear to be the keys to selfetudy _

teccess."_They_went_orflo obint out; _"Central to the total process isa Steering committee that
designsend_orgitnizes_thestudy in-light of institutional 9iieumstanctak is_usually_active _in_
selectinglhe work-groups and their memberkand_Coordinatei the Ongoing- activities -This
committee isiisually the key**, le_interpreting theresUlteof thestudies-and-deliberations, and
in_formulating maanmendatiOnsfor institutional change_and_impreve ments, which is the major
outcome of an effcctive nIfetUdy prOcees"10. 33); The proper design of the institutional self=
study proms mutt be sensitive tothepiuticulareircumstandesarid 'notch; of a specific
'institution. The. self study_ Koons WilLuseally_requirethat the institution. setaside from eight to
efghteennunths _for completicirt.the average selfetudy begins approxirriately one ;'ear prior_te
the-OA-site visit Appendix F gives an example_of theprolwas of tradittorial-institutional self -study
in-the term of tauggested_Prograrn Evaluation and-Review Technique (Mr). The PERT makes
rekietWe to a time frame as well as to the items in the process to derriMeted.

The above description holds true for a triajority_01 Ottireteirdaryaccreditation_processes.
Many secondaqinstitutions a:inducting a self -study have found the pubilciAlon_Evaloarive
Criteria; fifth-edition, to be a useful guide (EVaruative Crib ria:1978); Section 4 specifically
addresses educational programs thatdeal with vocational, technical, and occupational education.

Published nif-studigUidelines are fwitiFablefrom all accrediting agiii-icies, whetter
institutional or programmatic, postsecondary or secondary. Requests for these guidelines should
be made directly to the agency prior to embarking on a self-study.

AIWIsAves to the Traditional Self-Study

Alternatives -to the traditional self-study have been designed by_soms accrediting agencies to
provide flexibiliti to institutions. The !addle States Regional Accrediting Association has
provided six appraiches in conductin4 a self=study (fells 1972):

1. Comprehensive self--study

21

35



2. Comprehensive self-study with certain emphasis

3. Selected topics approach

4. Current special-study approach

5. Regular institutional-reseirch approach

6. Preparation for a case study

Another alternative Approach for the traditional self-study is- he_Sequences_Studies-intensive
Workshop Model. Thiti model uses only-one group ttuoughoutthe study asteering committee
that assumes a much heavier burden than the traditionalseltetudycommittee The

.

characteristics and strengths of thlamodel are_(1)_the clear establishment of asequence----data
&inaction. folitAired_b_y_broadbutintenwparticipation; _(2) the clear reliance on both the-steering
committee_and departmental _Or divisionalIdiscusslon early in the study to Identify problems that
nead_work;43)_the_total lack of study-long_ committees (exCeptfor the steering group); (4) the
use of short_workshops open_to all interested professional staff members and students; and (5)-
the clear expectation that changes in policy and procedure= and the scilAtiOna to some Problems
will be identhied and implemented during the _study (kWh) 1977). ThirifilthliditIOn_Of the-
Evaluative Criteria expresses concerns regarding the complettnese_of section_ 4-18 for
accreditatkin of secondary vocational-Wchnitaliproorams. Many regard -sections-4 -1 through 4-_
18 as excellent instruments for the evaluation of pl4rams 'kill comprehensive secondary school;
but if a akir:Wrrit Spend* at least half_of_ttte school day In a vocational-technical setting, section4-
18 is not an appropriate self-study document.

Further studyty the National Study of School Evaluation, the body responsible for
developintiitie Emhart/ye Criteria, is needed to provide a much needed new document for the
evaluation of vocational-technical education at the secondary level. This could be developed by
surveying the current state of the art of the evaluation of vocational-technical education and
developing new instruments to fill the void.

The On -Site tiilt

EVelkiatOil

_ The tetividation of_accreditation mandates that the Institution be evaluated on the basis of
how_weil is_doing_the things it says it le doing. For this reason the institution must have a good
understanding of its philosophy and objeOtives. The evaluator determines how well the InstitUtion
is carrying-Out its stated educational objectiVes Without interjecting personal judgments or
thoughts as to how an institution should be operated or Comparing it with another institution.

The imiPstudy, as completed by the institution, s as the most viluable_tool an on-site
team possesses. It is very important that it be In the_ nib of the_team_wellin advance of the
visit to enab* each member to reed, study,_and preps questions for attention during the on-
Site visit Although the self4tudwacts as a comprehensWstool for the evaluatork it is still
necessary teirl peer evaluation_team to make a formal visit. This contact provides the
opportunity tor the visitors (an objectii aurce) toobserve t unique characteristics of pro
institution thittnight not be covered in she self-study. These rs might have been overlooked
by the institution either intentionally or unintentionally, or taken r granted. Nonetheless,-they
could hive a significant bearing on accreditation status, and go un nized without the
objective analytical eye of the on -site team.
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It is important that each member ofthe visiting.team should thoroughly understand the
standards of the comMission the team represents and thateach inemberfunction within the
established'gricWiries. An indObtrtnation_session_for_the team held prior to the evaluatien.
process sets he tone and describtiti_the charge_ofthe evaluators. ,Thissession is conducted by
the chairperson of the visiting team andior the commission's director of evaluation.

-
it is advisable-for-the on-site team,,an its attempt to get an accurate picture of the operation

of the_institution,_to talk to as many staff members aa-poSSible. Every membarofitheinstitution
has beeii iniolved in the self-study phaw-of the accreditation process and should therefore have
the opportunity to express any Considerations to WO on=site team.

It is also extremely important that the visiting team be properly instructed on its role on
campus. Ali members of on-site teams _must keep in: mind_thiat theyare there by invitation.,
Personal Wad and/Or comparisons to similar institutions have no place in a visiting team's
evaluation.

In order to evaluate aninstitution_or program if ffectlyely, it is important for an on-site team
to get fen accurate_picture_ofits day-to-day operation; therefore the team Should strive to cause a
rninimum_amountof disruption to that daily process. Conferences should be arranged to be
mutually convenient for all parties involved.

4

Selection of Evaluators

The peer evaluation process of acereditation_entailsselecting indiViduals from institutions
that have achieved acCreditation status_ Under norrrial conditions these individuals must be
familiar with =the Standards ofthe commission they are representing and must haVe had exposure
to aOtreditation, either_tnroughinvolvement.in the qcreditatiOn of their hOme institution or
service on other accreditation visits.

Jn astudy to determine whether or not adcrediting_assoOlations_have developed
procedures-to ensure that their examiners (evaluators)_ are Well _prepared for the tasks they; must
Perform, eleven accrediting associations were examined. The major conclusions of this study
were these:

1. Assobiaticin staff members selected examiners who had been identified as professionalS
and therefore, were presumed_ to possess -evaluative- skills and experienoe critical in the
accreditation process. The identification and selection of examiners was a highly
infornial process.

2. Seven of_the eleven accrediting alicciations did not oave formal= examiner, training _
programabutinstead depended umn printed materiala, p4iontil contacts between the
association official and the examiner, experienctd team chairmen, ancLactuai visitation
experience to train the examiners. The formal training programs were designed to
increase the examiners judgmental competence to do whatwas required in the
accrediting process.

3. The accrOditing associations with one exception had evtluative procedures to determine
Which individuals_Were_ competent to make the judgments required in the accrediting
visit. These evaluative procedures highly informal, often verbal, and did not exist in
Written form. The one exception ad a formalized, required eValuative process.
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. Duties and responsibilities of the examiner in the accrediting process,, as stated_ by the
accrediting association, were clearly communicated and understood by the examiner
prior to an accrediting visit:

5. There are identifiable skills, knowledge, and attitudes which are essential elements in
the selection, training, and Continued use of examiners by accrediting associations.

6. The membert of the examining teamsotaccrediting associations wee judged to be well
prepared to make the kinds otjudgments _required of them in the examining visit largely
by virtu-6 of their individual professional- competence,,previous experiences and
positions held, and their present position. (Baysore 1971)

The on-site visit aspect of_theaccreditationorocess for VOCatiOhal,tedhnica and
occupationaLinstitutionsisidifferent front that of traditiOnahliberal arts institutions Although -the
processes are similar, differences arise, in the size of the visiting team and duration of the visit.

Vocational, technical, and occupational institutions by their nature have very specific
objectives and tend to offer highly specialized professional training, Whereas a single on-site
team member could be responsible for theevaluation of several departments in a liberal arts
curriculum, usually several moraspeolalized_on-olte members would two necessary to evaluate the
Wide spectrum of vocationalprograms found within one institution. In program accreditation, the
on4ite team normaily_includeatwo or three individuals. The duration of their stay on-campus is
usually two orthree days, depending on the size and ecors5 of the program being accredited.in
most cases a staff member from the accrediting agency is in attendance during the on-site visit.

_Generally the institutional accrediting agenoy on-site_teim relies_on the results of any
programmatic accrediting agency's findings and given itatuep_This does-not mean that the team
completely -overlcioks SuCh programs, birtit does ensure thInimum_quality of-standards by
respecting the reigiltS Ofthat accrediting agency; During the on-site team's deliberations, thiS

. factor Win important con deraticin;

Up-on_zompletion of-the -site visit the team will be in a:position to wort 1U-findings to
the_wmmission,lt_ !tampons
officer ot the institution, or: the
commission for any action. Th
co mission's standards of mem
discussion of-conditions that
and.weaknesses In relation to. the
accrediting Agencies, will refer to it
team serve asa guide in determinin
commission. The report should alsoil
commission for determining official a

the team% report be checked by.the
ogramdirector for factual acCliratybefti

prt submitted should include findings
'ship, asWell_aa commertdatitinkreco
Immediate attention. Somecommissionsteferto strengths
arious standards,_While Otherk particularly program

s needing sftention,_The_Concernsidentified-by the visiting
the_adoreditation_status to berecommended to the

lude_the_visiting team's. recommendation to.the
reditation status.

hief administrative _

its sirbmission to the
__on each of the

mendations,_and

Coy duct of the Evaluators

Thompson (1975) has suggested that tyre following tenets of ethical conduct be expected of
all evaluators:

1. Avoid acceptance of assignments Where there may be possible conflict of interest.

h appreciation and courtesy to institutional Forsonnel.
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3. Do not allow institutional or personal social events to interfere with the evaluttion
process.

4. Accept no gratuities, gifts, or favors that might impair or appear to impair profestional
judgmentt. I

t, .

5. Avoid naming individuals from an institution either in praise or criticism in the team
report or in conversations on the campus.

6. Avoid becoming involved in arguments with members of the institution.

7. Resist becoming involved in the politics of the institution or the community.

8. Conduct conferencei and interviews as part of the on -site visit in a collegial manner to
elicitinformation relevant to the evaluation process.

9. Resist temptations to seek employment or recruit personnel during the on-site visit.

10. Participate in the entire on-site visit-including the orientation session and tip) exit
interview.

11. Regard the conversations and other aspects of the evaluation process as confidential
between an institution and.the commission.

12. Observe courteously and unobtrusively during the on-site visit

13: Carefully review the information provided by the institution before the visit.

14. Tolerate ambiguity and persevere in working on unpleasant taiks.

m15. Avoid advocating personal educational theories or those of other team embers.

I
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IMPLICATIONS AND APPLICATIONS

FWeral Role In Accreditation/ Eligibility,
t_ ,

A unique aspect Otaccraditatiori in_the United States is that it is primarily nongovernmental
and voluntary in. both institutional and programmaticirecognitlon. lb mostcount-dell the
establishment and maintenance_oteducational standards are the responsibility of a central
gOvernment bureau. The benefiti_and_implications ofa nongovernmental system accreditation,

system of peers4re_too numerous and too detailed to discuss Within the scope -of this
monograph. This system does; however, ensure a nonpartisan application of standards relatively
free of the opportunity for political infiltration.

-

Although accreditation is referred to as "voluntary and nongovernmental," a point of
clarification should be_ made, Most state departments of education tend to revile their
postsecondary institutions to acquire accredited stitus.,Turther, in certain cases, accreditation is.,
required even to qualify students to sitor 11c-ensure examinations. In actuality, accreditation is
far from_ voluntary if survival by the institution or program and full service to those they serve are,
to be enjoyed. P

'

Referring to accreditation as nongovernmental may else be somewhat MISLinderstood.LTbere.
are seventeen _federal statutes requiring the commissioner of educitlon_to address accreditation,
An Institution seiking the benefits of federal funds when-it is accre-dited by a-commission not
"recognized" by the U:& Department of Education (USED) is, as oneeducator put it, 'like
brushing teeth withoUt toothpaste."

,

Certainly, many levels Of government;_especiallythe federal government through the USED's
Division of-Eligibility and Agency. Evaluation,_ have- beentiowerful governmentatnationwide: 9

influences imposing the'"voluritary" process of, accreditation. Officials of the Department 01
Education are currently wrestling with tWanguagaihatzlespribes_the-eSSeritial-4441089 431

accreditation (Jacobson 1984 The writer and many others regard atCreditatkin as'a mark of
Minimum quality As One letalIng educator has suggested, "accreAttatiOrrandOuality are
rrytionymous" (Bradley 1980):'.

For purposes of determining eligibility for; United States government assistance under certain ,

legislation, the U.S. Commissioner of Education reqUired tb_publish alist of nationally
recognized aocrediting agencies and associations thatare'detennined to be reliable authorities
on the quality of training offevred by educational institutions and programs Most institutions thus
attain eligibility for federal by_hokling aecredited or preaccredited status withono of the
am-milting Wdies recognized by thecommissioner of-education, in addition to fulfilling Other

ng steps tnnt may be taken.r I .7 ; I

as alternativiii to'the normal accreditation process.
I -r"

4

The'DivIslon of Eligibility and Agency Evaluation, formerly the Accreditation institutional
Eligibility Staff, was establish ed in 1968 by the commissioner of education to deal with
accreditation and eligibility matters. Located in theBureau of Higher and-Continuing Education,
the division has the following major functions:
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I
continuous reWe of procedures, policies, and issues in the area of the Office of
Education's interests and responsibilities relative to accreditation and eligibility for
funding;

administration of the eligibility for- funding process;

3. administration of the prteSt. whereby accrediting associations secure initial and
renewed recognition by the Commissioner of Education;

4.. liaison with accrediting associations;

5. cOnaultative_services to institutions; associations, other Federal agencies, and Congress
.. regarding accreditation and eligibility for funding considerations;

6. interpretation and dissemination of policy relative to accreditation and eligibility for
funding issues in the case of all appropriate Programs administered by the Office of
Education;

6
7.. conduct and stimulation of appropriate research; and

support for the Commissioner's Advisory Commitee on Accreditation and institutional
Eligibility (Natic.nally Recognized Accrediting 1978).

Proffitt (1976) in explaining "The Federal-Connection" describes ite three characteristics.

___ first there _are_atleast seventeen Major...Mere,-statutes that mandate_ to the commissioner's
atithorifY to "publish alist of NationallyRecognizW-Accrediting Agencies_ind Associations
Which_are_deterif)ined to be reliable tosnority. as tOlhe_qualityof education or- training." Thus, by
statutory provision; the aommissioner must make an active determination regarding each
applicant accrediting. ec:idy and be accountable to Congress and the:courts for the action.

The-second Oharacteristic"of the connection is its limited nature. Itinvolves judgment,
"recognition, and listing of accrediting bodies, rather than regulationas it is commonly'
conceived.

A third characteristic is the very important aspect of voluntariness in the connection. There
is no legal or other requirement for an accrediting agency to secure recognition from the
commission in order for it to function..

Oversight System

Young (1979a) elaborates on_ three major tools. (state authorization, legal sanctions, and self-
regulation) for ensuring the integrity of institutions of postsecondary education. The oversight
system requires the coordinated use of all three.

- State Authorization

__Foremost among these toolsis the responsibility oilthe states for the_chartering and/or
licensing of institutions of postsecondary education. itfthis role is not carried out-properly (and
in many states it is not), then SUbtequent actions by aecrediting bodies or federal agencies can
properly fill the gap.
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Legal Swictions

There are on the books a wide array of federal and state statutes providing both criminal and
civil sanctions against individuals or institutions who violate the law. These sanctions can and
-should be used whenever law breaking occurs.

S &-RegrilithIrri

Beyond state a.. i rization, self-regulation by institutions and their various associations is
the most effective means of ensuring proper behavior. The case for self - regulation is based on
the following basic principles:

t As a general rule, wit-regulation is preferable and in the long 'run, is more effective
than external regulation.

2. Any system of external regulation can be effect;ve only to the extent that it recognizes
And builds upon a community's willingness to engage in self-regulation.

3. A substantial number of individuals and institutions will regulate themselves if they know
what behavior is expected and why.

overwhelming majprity of individua
believe that they might be identified by their

institutions will regulate themselves if they
as doing the wrong thing.

5. Only a relativelV small number of individiraWand institutiowdeltherately engage in
behavior that they know is not in the public interest. No matter how-Many laws you pass
or rules you write or inspectors you hire, these will not prevent these operators from
operating (Young 1979b);

Costs of Acanidltation t

The problems that concern most educators in regard to the present accreditation process are
proliferation, redundancy, and wasted time There is a dire need to redube the costs of
accreditation greatly without threatening the purpose and validity of the evaluation process.

The Committee on Alliedlealth Education and_ AccreditationestimatesTheaccreditor
"costs" per pup11,_Mien value of volunteer services. is added, to be $49.88. Self-study average
cost per pupil is $369.63. There is, however, a wide cost range that is very sensitive to class size.

The following cost containment measures are in operation by some review committees and
under consideration by Where.

Simplified meeting procedures

Reduced number of meetings

Tele-conferencing

Use of two-person unit teams*nly, and use of joint surveys
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Confining visits to two days, one and one-half days, or one day, as possible

Use,of team members from short distances

Simplification of essentials

Reduction of self-study report documentation requirements

conducing reliability and validity studies

Standardizing promdores .

Corfibiningireducing annual report requirements

Extending accreditation on the basis of progress reports rather than visits

Controlling per diems

Finding alternative means of assessing clinical affiliates

Extending the maximum and the average lengths of accreditation (Parks 1980)

According to the North Central Association Review in 1975; the average per-Institution cost for
specialized accreditation was, 82,083for state accreditation, $1,548; for the North Central
Association, 89,025 (Keyser 1975). Presently it is estimated that costs irithe New England_area .

forinstriutional eitcreoltation range from $9,000 to $12,000, with the selfetUdy phase costing
about $5;000 to 88;000.

Articulation

There is a need tor asySternof articulation to Issue_guidelines for a smooth transition for the
Student continuing from secondary school through colleges and universities and graduate and
professionalschools. Mintzer (1982) suggests that regional accrediting associations should draft
policies covering more than the transfer dimension of the articulation relationship, and hould
consider going on record in support of establishing a National Articulation Association.

The original purpose (of accreditation) was to enhance student articulation throughout
the education system. Yet to this day, not one articulation programs meeting has been
held to bring together curriculum experts by discipll le from secondary schools and
colleges to discuss the content overlap and solutions. (Kells 1978)

Multiple Accreditation

A report by Kells andParrish (1979) on multiple accreditation in the United States of
provided the following conclusions:

t Institutions not regionally accredited do not exhibit any substantial multipie
accreditation relationships. Very few of these generally small, career-oriented
Institutions are accredited by more than one agency.
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2. Regionally accredited institutions have a wide range of accrediting relationships and a
greatly skewed pattern or distribution of such relationships. About 40 percent have no
relationship other than that-With the regional agency. Fully two-thirds have two
relationthips or fewer, and 90 percent have five or fewer.

3. The 10 percent of the regionally accredited institutions that have more than about five
accrediting relationships are predominantly large (89 percent over 5,900 student in size,
63 percent over 10,000 student in size) and offer dfttrees on the upper end of the degree
spectrum (98 percent at least the master's degree, 75 percent the doctorate).

4. There is -a strong relationship between the number of accrediting relationships_ for
regionally accredited institutions and the size of the inatitutions.This relationshil holds
in each type of institution as distinguithed by highestdegree offered. Relationships
increase In a sequential way as one moves up through the highest degree categories.
Thus, highest= degree level is a factor which also influences the number of accrediting
relationships that institutions hold..

5.. There are somewhat more accrediting relationships for public institutions thAn for
private institutions.

6. The general patterns and characteristics detcribed in points one through five above hold
for each of the regions of the country.

7. There are some-mm *6o regional differendes in the pattems_of accrediting relationships.
Three of the_six_regions (New England, Southern,_ andiNesternyseem to have generally
fewer accrediting relatitinthiPS per_institution._These patterns do not _hold for all=

_..,-Institutiolift4ftzes-and-tlegree-evtALWrnaster's,--and-doctoraffrieVellfilibtutionS
in some regiont ha*, far feWer relationships than do similar institutions in other regions.

8. Ten of the specialized accredfting agencies/areas dominate the rank Order dietribUtions
of agencies thataccredit at regionally accredited institution's. These agencies, with few
exceptions, are the most active regardless of institutional site and degree level They
account for about 75 percent of the accrediting relationships' held by specialized
agencies;

9. A longitudinal analysis in one region Indicated a modest growth in accrediting
relationships (about 20 perbttnt) in the 1870-79period_The growth occurred primarily on
the lower end of the number of relationships distribution. Public institution relationships
grew somewhat more than did_private institution relationships. Little growth in the
number of relationshipslorlatgerinstitutions as a group over time occurred during the
period, Thi nurnbetot relatimehips for the master's /professionalcategory and for the
associate category grew, while no growth occurred for the doctorate and
baccalaureate in Rations.

10. A cohort analy een large universities indicated that from 1970 to 1978 the
median instituti leased by +2 relationships. The range was from -1 to +7
relationships. (p7 41-45)



Empirical Studill

There is a serious lack of empirical st- udicfs to determine_the validity and reliability of not
theeeamreditation process but especially the self-study requirements and components and

the specific standards (essentials) developed by various accrediting associations.

Accreditatton criteria do not emerge out of empirical research. They grow out of
experienced educators' judgment as to what characteristics constitute a reputable
institution .. .accreditation decisions should continue to be based on the opinions of
professional educators, but their judgments should rest on solid empiridal and
philosophical grounds. (Troutt 1979)

Further Study

Questions for further study in accreditation have raised various issues that should be
addressed by agencies such as COPA, CORSAC, AVA, and by other educators with a concern
for accreditation.-Young (1979), past president of COPA, has identified some of the more
important questions for further study;

,
can existing accrediting bodies, which usually are Organized by levels (secondary,
postsecondary); effectively deal_with vocational education, which does not sort itself out
by levels? Can accrediting bodies that accredit degree-granting institutions or degree
programs also appropriately evaluate nondegree institutions or programs?

What is the appropriate relationship between_institutional and program accreditation?
Can (should) Individual programs be eitaluated as pelt_ of an institutional evaluation?
Should institutional accrediting bodies undertake responsibility for evaluating programs?
Is Institutional accreditation a necessary prerequisite for program accreditation?

Can (should) regional accrediting bodies adopt and implernentriati, mai standards for
vocational education programs?

Are programmatic accrediting bodies prepared to address the quality assessment needs *-

of various vocational education programs? How would (should) they relate to one
another, to institutional accrediting bodies, to organizations like AVA?

Accrediting bodies are expected to reflect their evaluation, policy; and decision-making
processes to all appropriate groups within the community of interests affected by the
scope of their accreditation. Does (should) ti 'nclude employers and professional
leaders in vocational education?

Do accrediting bodies have effective means for establishing the validity and reliability of
accrediting standards for vocational education? To what extent are inptitand outcome
measures utilized? How can accrediting Witte foster innovation and Improvements in
vocational education? How can accrediting bodies actually reject institutions and
programs that fail to meet standards?

What should be AVA's role in developing, promulgating, and enforcing standards in
vocational education?

4' , 4 4 4, f 4 . 14 '
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Other than the stated functions of accreditation, there are other problems that should be
addressed by the accrediting community. To 1116strate:

How best can accreditation cope with the proliferation of satellite educational operations
in the form of branch campuses and scattered centers of postsecondary education,
often only loosely controlled by parent institutions?

Howcan the accrediting community b0St work With Other_educational_organizations in
the development, recognition, and use of such new_devicesascredit banking and credit
by examination? How accrediting agencies deal with the problem of financial
health of institutions in days of rising costs and falling enrollments?

What tests Should *Iducational institutions meet, in seeking accreditation or
reaccreditation, to warrant confidence in their stability and continuity?

How can the accrediting process-be used to encourage and refine the Measurement of
educational outcomes?

To what extent, and in what areas, is it feasible for accreditors to expect specific
evidence of results, in both simple and complex institutions; as a measure of educational
quality?

To what dwgree_may confidence still be placed in such familiar criteria as institutional
structure, conditions of learning, and support as indicators of educational effectiveness?

. (Selden 1977)
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SUMMARY AND RECOMMENDATIONS

Educational accreditation in the United_States has become a veryfimprtant factor for
educational institutimta The system designedta recognize this institutions and various
pragrams within institUtions art meeting -a level of_performance;\inttNrity, and quality that inspires
confiOnce in the educaticetal community and the public it serves. The uniqueneSs of the
Montan System is that it IS nongovernmental, unlike the many Countries that have established
ministry of education lo oversee and supervise educational offerings. Voluntary in nature._ the
atoreditation_system consists of members of the various accrediting associations, who are
respontriblefor establishing criteria for accreditation:, arranging Site visits,_ evaluating institutions
that desire accredited status, and publishing a list of thle institutions and programs that meet
certain minimum standards established by the criteria.

Equally important to educational institUtions is the financial irtrpaot accreditation has for
those that rely on fec*ral support in the form- of student financial,aid.. Institutions that participate
in these various grants must be accredited by an agency that appears on the United States
commissioner of -education's list of recognized accrediting agencies. Agencies that appear on
this list mutt meet certain established criteria

The Council onPostsecondary Accreditation Is a nongovernmental organization thatworks
to foster and facilitate the role of accrediting agencies in promoting and ensuring the quality and
diversity of American postsecorKlary education. The COuncil of Regional School Commissions
has a similar charge as it relates to secondary education accrWitation.

The accreditation prixtess involves four broad eomponents:_0) a clear statement of
educational objectives as devel=oped by the institistion,_(2) the self-stud y, (3) the on-site
committee visitation to the institution, arid (4) the action of the accrediting agency regarding the
accreditation status Of the institution -or program being accredited.

The uniquenetts and value of this system is best ekpressed by four 'factors given by Ken E.
Young, forMer Oesident of COPA, in the 1975-76,Preatclentls Annual Report.

The accreditation function is located in the private not the governmental sinter.

It bilanceSoff the interests of institutions, prof-06610mila, and the public..

, It draws its lifeblood from the contribUted efforts of thousands of volunteers..

Menne persistent problems and occasional crises, it works;

The problems in acmes! ltation_bavebeenand will.corqinue to. Imo proliferation, redtindancy,
and:Watted_tiMe iin_doing_pamlleitasks_in Mil-Itiple-accrealtation. This is- all -refletted in costs to
the institution, Which continue to escalate. Means to reduce costs must be litipleitterited. The
following are recommendations for consideration if we are to ,improve Our present system.



Accrediting agencies should strive for more cooperation in scheduling joint on-siteliisits
in both institutional and programmatic accreditation.

A common self study should be developed, and shared by the agencies.

A single national accrediting agency should tie formed to specifically coordinate
Institutional and mutfr=program cin=site visits tied in with an acceptable single self-stUdy
guide.

InstitutionS should dev4lop an acceptable single self-study method and format for the
collection and reporting of dati and information required by accrediting agencies.

The frequency of accreditation as prescribmi by various accrediting agencies should be
studied to explore the feasibility of more standardization In an effort to develop a
planned schedule of joint on-site visits:

Addi.!onal research is recommended regarding the validity and reliability of the
accreditation process and its components. This should be in the form of empirical
studies to determine the effectiveness and efficiency of the present methods used in
accreditation.
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APPENDIX A

ACCREDITATION TERMINOLOGY

General

Postsecondary accreditation is the conceptbroa _developed in the United Spites
whereby groups of educational inttittrtioni, professionalpractitioners._or_educators from
voluntary. ilongovernmential associations ill_ encoarage and assist individual institutions or
programs in the eValtiatiOn and improvement of the.'r educational endeavors and (2) identify
pulAitlythose institutions or specialized units that wet or exceed commonly accepted standards
of educational quality.

Tailor Process
_Postsecondary accreditation is a process by WhiCh_itii irkititution_or_a_specialized _unit _Of

postsecondary_:educatim periodically evaluatesits.: educational activities. Accreditation involves
a n t ndepeOdent judgment by peers as to Whether the institution_ substantially achieves its own
txfucational objectives-and meets theestablishectstandards of the body- from whiff it seeks-
accreditation. Generally, the accreditation_processinvolves11) a clear statement of the institution
or-unit that eXaMines_iti_actiVitiesin :relation. tolhose-objectives;_ (21 an on=site evaluation by a
selected group of poem that reports to theaccrediting body; and (3) a decitiOn by this
independent. body that the institution_ or unit does or does not meet its Standiudi fOr
accreditation.

/
Accrediting Body

An accrediting_ txxly is a voluntary, nongovernmental association that administers accrediting
procedures for entire institutions or for spediallzW units. A recognized accrediting body is one
formally ackrtiOwledged by the Council on Postsecondary_Accreditation as having met COPA's
provisions and procedures for recognition. A listed accrediting.body is one determined by the
Secretary Of EdUCtition to be a reliable authOrity on educational quality.

Educational Quality

Because of the great diversity in purpose and kirm represented_ by American higher
education,_edutztional quality cannot_ be defined adequately in specific standards or
requirements *plied uniformly to- all institutions and specialized units. For purposes of
accreditation, however, an institution or specialized unit with accreditable education' i (panty is
one that has appropriate objectives; a sound strategy for achieving those objectives., as judged



by the standards of the body providing accreditation; an ability to assemble and apply resources
adequate to that Strategy; and an ability to measure the attainment of its objectives.

Institution of Postsecondary Edoadion

_An institution of postsecondary_ eduaktiOri; forpurposes of accreditation; is an enterprise
hose main objective latheoffering bf edirdatiOnal programs and/or the evaluation of

tional attainments pnmariiy lot Otsons_Who ha completed secondary school. Such an
nstitution will (1) be chartarTditir iiiiiirSied_(where_milable) for such purposes; (2) have-stated :

ucational objectives appropriate_ to the postsecondary level that lend themselves to evaluation;_
3) be under the iegaLeontrol _ofalay board (or its equividint);:arid (4) haVettlioulty that plays a
eaninaful role in

.exist in all cases. In such cases a Board of Trustees may exist.j

Self-regulation

{ Self-regulation is bawd on the recognition that Moe human-activities are ruled satisfactorily
through the awareness of their Ofttect on or acceptance-by others. Accreditationas a voluntary
and nongovernmental activity, as process organized around self-study and peer review; and as

advocate for institutional autonomyplays a major role in preterving the self=fegulatory
silty of AmeriCan postsecondary education. Other dimensions of self=regUlatiOn in

ndary education include the maintaining of guidelines for, and institutional_ commitment
to, pradtice; as well as the willingnestopredrediting4todieri40-Meniter--by-exeeption
britWWn accreditation reviews (I.e.; to investigate only matters that appear to be contrary to
presumed acceptable practices).

Atcrediting Process

An applications the formai requestsubrnitted to an arxrediting body by an institution of
postsecondary edu tion when it or one of its specialized units wishesto bezensidered for
Actil,itation or for candidacy for accreditation.

Criteria

Generally speaking, criteriealong with standhidsi_requirements-, oressentiats--=are
statements reflecting anacc ttin ateadiation's expectationsof an accreditable institution or
specialized unit. While different_ distinctions among these terms are made by the various

. . rirerueRds, or
essentials} provide a common frame of reference within which institutions or specialized units
are evaluated and accredited. The auicilary verbs used in the wording of criteria are shall and
must.



Educational Objectives

Educational objectives are Steetriert &Milo by postsecondary educational institutions
to d cribe the goals of theteachingAtt g process within an institution or unit and in the
Write of which an accrecliting body make its evaluation. Such objectives, in order to be useful -
for the purpose of accreditation; must lend selves to evaluation.

GuldeNnes

Guidelinskare explanaton statements that ern fy the_Criteria (staildardsi requirements; or
essentials) for accreditation. They usually provide é -pies of the way criteria ma be
interpreted to allow_for flexibility while remaining with, the framework of the criteria: The
auxiliary verbs used; in the wokeling of guidelines are sh d and may.

f4114tirdy

The self-study is a comprehensive analysis of the education resources and effectiveness of
an institution or specialized unit in relation to its educational objet Ives. The immediate product
of this report is the eselledial document in the process.

Owsite:Evaluation.

. The on-site evaluation consists of the visit to-an institution or educationa nit by a team of
peere\a%rtnt*I;byltheacacecifting body specifically for their competencies re t to the
institution_or_Unit being evaluated. The on- site-visit follows the completion of the -If=study and
the submission of:We self-study report to the accrediting body. This- visit enables t evaluation
team to determinethe accuracy and completeness of the self=study and to evaluate t
applicant's effectiveness within the context of its stated educational objectives and in Ii t of the
accrediting body's criteria.

Types of accreditation

Institutional Accreditation

_Institutional accreditation-is astatus accorded an_ institution of postsecondary education,
which embraces the_wholeinstitutionasit defines itself and therefore includes all areas,
activities,__andprograms._Nor_mally; institutional accreditation testifies to (a) _the-apprOpritteneis
otthe_objectives_of the Institution; (b) the adequacy of Its organization:and generally accepted

-acc:reditinivstandards; and _ig_ievidenC*1 of the accomplishment of Institutional
-reasonable measure. Moreover, the criteria of eligibility prOVidethat degree-programs, hoWever
specialized, must_rest upon a belle of liberal or- general wait required of if al or most students.
However, accreditation_dfthe instihrtion_as_a wholeis &Vand should -not _interpreted as

equivalent to specializecaccreditatiorrof_a_part orprogram_of the institution and should
not be_represented_iitsuckihe nine commissions of postsecondary accreditation in the six__
regional accrediting-associations accredit a variety of Institutions within their geographic regions.
Alsoi_several national_accrediting_bodies provide Institutional accreditahonfor_speCial purpose
institutions throughout The United States. And, finally, specialized ac-crediting When they
accredit single purpode institutions, provide institutional as well as programmatic accreditation.
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froacliditid ACcftadon
-

SPecializedaccreditatiokis a status acdorded a special unit within-an- institution of
postsecondary education, which may be a 5-ollegei_athooli _division; department; program, or
curriculum, In the case of a single purpOse irittitUtiOni_specialized_accreditation also constitutes
institutional accreditation. TM facuS of $04biallied accreditation is the effectiveness with Which, the prograrrrmasets its objeCti,Ve$,?tbOte if the institution,_ and the accredithig standards Of_qUality
odtication. Normally, spetiallied accreditation _reviews the relationshirof the program to the
larger unit, the adequacy of thei_Organization and resources for maintenance and
development, and evidente of accomplishment of programmatic objectives. However, specialized
accreditation does not propose to make jqdgments on the institution as a whole, except in the
cases of single purpose institutions.

Accreditation

Accreditation is a status granted an institution or specialized unit that has undergone the
accrediting process and has been judged to meet or exceed general expectations of educational
quality. . .

Accreditation Classifications

r

Candidate for Accreditation.

Candidacy for accreditation a status that may be grantedby an accrediting body to
indicate that an institution or unit has expressed its desire to becomeaccredited and that the
accrediting. body fudges the Institution or unit to have thepotential for achieving accreditation*
within a reasonable period, normally a maximum of six years. Candidacy, however, does not
assure accreditation. (This status may also breferred to as pre accreditation status.)

Conditional AccfMtation .1/4#

Cenditibnal accreditation isa status Indicatinil thatan institution or &unit has certain
deficiencies that must be corrected within a specific. eriOd of time in order for the institution or
unitto remain accredited. (While some at-Crediting bOdiei may make certain distinctions among
these terms, conditional accreditation may also be referred to as probationary or provisional
accreditation.)-
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APPENDIX B

ACCREDITING AGENCIES RECOGNIZED
\ BY THE

COUNCIL ON POSTSECONDARY ACCREDITATION

&crediting Bureau of Health Education Schools

Accrediting Commission on Education for Health Services Administration

American Assembly of Collegiate Schools of Business

American Association of Bible Colleges

American-Bar Association

American Chemical Soviet)

American Council for Construction Educaiion

American Council on Education for Journalism

American Council on Pharmaceutical Education
. ,

Arnerican'Dental Association

AmeriCan Dietetic Association

American Home Economics Alice latinn

American Library Association

American Medical Astociation, ommittee On Health Education and Accreditation

American Optometric Association

American Osteopathic Association

American Physical therapy Asruziation

American Podiatry Assotiation

American Psychdogical Arisaciation

American Society of Landedpe' Architects
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American Speech and Hearing Association

American Veterinary Medical Ass ociation

Association for Clinical Pastoral Education

Association of American Lai/ Schools

Association of Independent Colleges and Schools

Association of Theological Schools in the United States and Canada

Council on Chiropractic Education

Council on Education for Public Health

Council on Rehabilitation Education

Council on Social Work Education

Engineers' Council for Professional Development

Foundatior for Interior EMsign Education

Liaison Committee on Medical Education of the Council on Medical Education, American
Medical Association and the ExecutiVe Council, Association of American Medical Colleges

Middle States Association of Colleges and Schools; Commission on Higher Education
0

National Architectural Accrediting Hoard

National Association for Practical Nurse Education and Service

National Association of Industrial Technology

Nati9nal Association of Schools of Art

Natiorl Association of Schools of Music

National Association of Trade and Technical Schools

National Council for Accreditation of Teacher Education

National Home Study Council

National League tor Nursing

New England Association of Schools and Colleges, Corn
Education

New_England Association of Schools and Colleges, Conmission on Vocational, Technical,
. .

Career institutions

ission on Institutions of Higher



North Central Association of Colleges and Schools, Commission on Institutions of Higher
Education

North West Askiclition of Schools and Colleges, Commission on Colleges

Society of American Foresters

SoUthem Association of Colleges and Schools, Commission on Colleges

Southern Association of College and Schools, Commission on Occupational Education
Institutions

Western Astceation of Schools and Colleges, Accrediting Commission for Senior Colleges and
Universities

Western Associatiorrof Schools and doneges, Accrediting Commission for Community and
Junior Colleges
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APPENDIX C

STANDARDS OF THE DELEGATE ASSEMBLY OF THE COMMISSION
ON OCCUPATIONAL EDUCATION INSTITUTIONS

The South rapidly is becoming a great technological and production resource for the nation,
liMcause of this, the region requires greater emphasis on the occupational preparation of its
citizens for their full/and gainful lives within a complex society.

EdUcation of the populace can be accomplishefd only when a breadth of educational
opportunity is- available citizens_ The_Southem Association of Colleges end Schools has
committed itself to the improvement of occupational education throughout the South, an effort
intended to strengthen the region's economy as well as its educational system.

The educational process should bebroad-swell as specific and should not be limited to
education forjust one skill. Education should enhance opportunity for mobility within an
occupetian and adaptability of individuals to changing conditions in the world of work.
Occupational education, specifically, must meet the individual's educational requirements which
may be.leSS than a college degree but necessary to him for employment or promotion.

In order to expand its activities for the improvement of_occupational educationinstitutions in
the South, theSouthem Association created the Conimission on Occupational_Education
Institutions. The ComMission was farmed with the approval of delegates \frore colleges;
secondary schools; and elementary schools which heretofore Comprised the Southern
Association:

The new Commission's function is not to duplicate efforts of the three existing commissions,
but to expand. the Association's overall effort to improve he quality of occupational education. It
pr000ses to do this by first identifying and strengthening_ rough the accreditation process
those institution:sin the South eligible for accreditation. Se ral hundred of these institutions are
known to exist.

In order to achieve the desired improvements, a Candidatel Accreditatkm procedure is
made available so that institutions, on a_ voluntary basis, may park ate in a program to develop
and apply standards of quality for self-improvement and evaluation; A ubsequent process; also
voluntary, is applied to those institutions which desire full accreditation by the Southern
Association.

The effort of applying standards for improvement is aimed at the overall insti ion as well as
\ at each program within the institution. The Commission on Occupational Education titutions
4ubscriblis to the theory that the strength of an institution lies in the strength and qualify of its
individual programs. N,

SOURCE: Southern Association of Schools and Colleges 11isO.
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To be eligible for candidate status, a school, institute, or center must:

a. Be a legally constituted institution.

b. Have a clear emphasis on occupational education as the core of instruction.

c. Be a non=collegiate institution of occupational education.

d. Be located within the identified boundaries of the Southern Association of Colleges and
Schools.

e. Have undergone a preliminary review by 'a representative of the Commission to
determine that there is a reasonable expectation of accreditation.

Effective December, 1972, candidate institutions demonstrating progress toward
becoming accredited may remain in candidate status for a period not to exceed three (3)
years.

After an institution has been a candidate for one year, it may file application to become
accredited. To be eligible for accreditation by the Southern Association, the institution must:

a. Have undergone a self -study based on the Standards an_ approved by the
Commission and filed the required documents with the Commission.

b. Have undergone a visiting team review by a committee assigned by the Commission.

c. Be recommended by the Commission for accreditation, except that by appeal, the
Delegate Assembly may accept the institution without recommendation of the
Commission.

d. Be accepted by a majority vote of the Delegate Assembly of the Commission.

Philosophy and Purpose of Institution

Standard OM

The philosophy -of- the postsecondanioccupational_education institution should be a
statement which _expresses the_ beliefs,_ conceptk;.anct !attitudes of the_school_as to-why it was
established and continues to operate. It reflects the basis for the on-going purposes of the
school and its.program. The purpose of the schbol is to implement and work toward the
fulfillment or realization of the philosophy.

The purpose of the pottsecoradary occupational education institution should.be to instruct
men and- women to such - Levels _aSto qualify_them :or employment:and/Or advancement in
existing or potential occupations: The statement of purpose must be clear and concise and shall
represent the official concept of the institution. Each institution shall clearly define the
educational services it provides.

A reevaluation of an institution's statement oi,philosophy and purpose shall be made
annually by the administration, faculty, and institutional advisory committee to assure the
school's constituency that the institution is meeting its educational commitments. Because



occupational education institutions are educating individuals for employment and/or
advancement in the world _of work, an institution should relate its educational offerings to the
needs and standards accepted by business and industry. To further this purpose an organized
and functional institutional advisory committee shall be appointed to provide input from the
community.

Each institution shall have an appropriate publication which reflects accurately the
institution's statement.of philosophy and purPose and the means through which this is to be
achieved.

Standard Two

Organization and Administration

This institution must have a properly constituted governing body which has legal
respensibility for the school's operation. Board members should have (accedence, ability, and
dedication to the philosophy and purposes of occupational education. This legal body
establishes written policies for institutional operation, secures the resources for support,
appointt the chief administrative officer,*and assumes all legal responsibilities.

Policies established by the_ governing board serve as guidelines for operational procedures;
and should be defined in a manner that is clearly understood by the community the institution
serves. Authority for the implementation of policy shall be delegated to the persons responsible
for the operation of the institution.

The administration shall be composed of the chief adfninistrative officer and personnel
needed to perform all duties required for the efficient operation of the institution.

The organizational structure of the institution must reflect that its purpose is to facilitate the
instructional process. In a democratic society, this Implies that the opportunity should be
provided for each individual in the Institution to contribute_whatever knowledge and expertise he
may possess -to the c4:reration of the Institution_Generally accepted'alethods of accomplishing
this include a published organizational structure, policy manuals, and provisions for functional
administrative councils, faculty committees, and student committees.

Mandan' Thrifts

Lonwitangs Planning

The institution must have a long-range plan for developing new programs and for phasing
out those which are not meeting the needs of the service area.

This plan_mustinclude demographic studies, occupational surveys' curriculum development,
cost _estimates, potential enrollment figures including disadvantned and handicapped, facility
and equipment needs, and instructor availability. The plan alio must identify the source of
sufficient funds so that existing programs will not be jeopardized.

Priorities based on the factors above must be established for new programs. Where
appropriate, members of the sta ff and advisory groups, governing body, and levels of
administrative control should be involved in new program development.
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The institutional plan must include evidence that appropriate national, state, and local
agencies have been included in the formulation of the plan. It must include provisions for
periodic evaluation and modification in light of new developments.

Expansion ormodffication of facilities shall be a -part of the long range building plan so as to
complement the school's plan for growth and updating of programs. This plan should include
adequate space for parking, driveways, and walkways, and should be designed for maximum
safety.

In the long-range planning of classrooms, shops, and laboratories, the institution should
seek professional assistance from persons knowledgeable of space and physical requirements in
the proposed occupational expansion.

The institution shall involve the staff and/or advisory committees in the planning of proposed
expansions and modifications.

Standard Four

Educational Programs

Occupational education prolrams of the institution must clearly reflect the philosophy and
purpose of the institution and the needs of the people it serves.

A statement of purpose for each specific occupational program must be developed and
reevWuated annually as_ a means_ of updating instructional offerings and as a measurement of the
institution's theindividual, the business or industrial community, and to society.
Fundamental to any_educational_program must be a clear definition of objectives; admission'
policies which reflect the philosophy of the institution and insure the student a reasonable /
expectation of success; and an ongoing program of evaluation and reassessment. The.objectives
and content must be correlated with the current business and industrial needs.

Any evening or extension classes are to be considered as a part of the regular educational
program and must satisfy the requirements of each Standard.

A. ActmitatontAdmission to the educational program shall be-determined -by written"
policies and rules of the governing board(s) and the institution -offering -the programs.
Additional admission requirements for specific programs should -be designed to account
for licensing and/or certification procedures at both the state and national level.
Admission requirementsshall be _reasonable in relation to expectations for success in
the occupation and be based on past experience with student success and failure. All
applicants who meet admission requirements and who can profit from the instructional
program shag be ellgIbleifor entry. Admission policies for all programs within an
institution shall be clearly expressed and openly published. Recruiting activities shall be
ethical, and materials used for this procedure shall be factual and accurately stated. No
effort shall be made to encourage Students to withdraw from another educational
institution. An institution may accept applicants of high school age who drop out of a
secondary program when the administrations of both institutions determine that this
change will be beneficial for the student.

In recognition of the mobility of the population and the changing job market,
transferability between similar programs should be a part of admission policies.
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B. ProgramsCrecupationateducation it the primary reason for the existence of the
institutions. Programs shotdd be eisiablisbed through a procedure which utilizes the
governing_body,_administration, faculty, and advisory committees. Consideration should
be given to additional agencies, both governmental and nongovernmental, which in
certain instances can contribute to this wrocese. An example of this is the use of the
employment service agercies which may provide statistical data for surveys of
occupational education needs.

A publication which accurately explains the programs offered in the institution shall
be publicly available. This publication shall be designed to assist the prospective student
in planning his program. .

Within the limitations of availableresourc ;es, the general ongoing program of the
institution should be of sufficient scope to meet the accupationataducatiOn-needs-ofall
persons irrthe community whoshould-beierved:-triditaffont Should have a procedure
whereby-speciatiWand innovative programs can be accommodated._ The institution
should be in a position to react to the rapidly changing needs of the community.

Institutions should ensure that Programa Which_ have_been established are still
needed in the lab-or market and should be in a position to discontinue any program for
which the need no longer exists. A process must be established for continuous
evaluation and updating of all programs.

C. MatructfpaThe instructional programs must, be crganized to provide the knowledge
and skills diveloprnentthatare essential for success in the occupation. Within the
classrooms, shops, and laboratories, there must be evidence that instruction has been
Properly organized and is being implemented through multimedia approaches.

Teaching methods and procedures must make provision_ for individual differences
and needs. When needed, corrective and remedial provisions-should be a parrot the_
instructional prcgram. To ensure skill proficWncy, sufficient_practice must be provided
with appropriate and suitable equipinentaimilarto that currently accepted in business
and induStry. Job orientation, work habits, and affitudes must be interwoven into the
instructional program to assure job compatibility. institutions are encouraged to make
use of cooperative education- and work experience programs. Desirable, relevant and
current practices_eXisting in business and industry should be followed, and industrial
resources, such as craft advisory committees, should be utilized in the planning,
implementing and evaluating of the instructional programs.

Activities which include health emphasis, job safety, and fire prevention must be an
integral part of instruction.

-Records showing the Progressof the_indiVidiel_studentmust be maintained and
made a part of_his permanentfile. There_shall be.a _system of evaluatinstudent
achievement. There must be dernonstrateda continuous effort to determine the
effectiveness, reliability, and validity of the methods of evaluation.



Standard Five

g, developing, and retaining a staff Which is competent to meet the purposes of the
institution is of utmost importance to the success of the institution. in order to have an effective
program, the staff mutt .b4 made -iware of the established philosophy and purposes, so that each
staff member may relate his activities to the overall aims of the Institution.

must be a. published salary schedule. The schedule should.providefor-Progressive
steps based on such factors as the staff membe ?soccupatilinalexperience,_administrative

teachav-expwience,idicational via, and demonstrated competencies as
applicable. Where other factors based on indiVidual school conditions apply, they should apply
Equally in all cases, and should have some bails for applibation.

The successful instructional program is -dependent -in- large- part-on good morale of the staff.
This factor is a determinant in every phase of the instructional program and, therefore, due
consideration Should be_given to theestablishment of policies and procedures which affect the
morale of the staff. There should be clear channels of communication beween administration
and staff which will allow for effective interchange of ideas and information.

To have a continuity of educational excellence, each staff member mad be evaluated as to
performance and effectiverwss. Each institution shall provide for the staff member's self
evaluation and for evaluation by a supervisor. This process shall be continuous, with at least an
annual formal evaluation and review.

A. Administralft and supervkiely staff The head of the institution should have a
background of occupational experience,_occupational education; professional preparation, and
the ability tO communicate with_business; Industry, and the total school community. Other
memb&s Of the adminiatrative and supervisory staff should have qualificationicommensurate.
with assigned duties as reflected in published job descriptions.

EL houity-Realizing _that oc cupational instruction is unique in education all instructors
should have an adequate general education and recent work experience whicliwill enable them
to mate their instruction to business or industrial methOdology. In addition to these minimums;
all instructors will meet or exceed permitting or certificating requirements;

1. ProtesstonalStaff Sebald', and PreparationA specific plan in keeping with the
purpose d the irettitUtion'should eodst_forselection of a staff. Criteria for the screening
Of profftsfonaLstaftshouid_facilitate selection of the best-qualified available candidates.
These criterlashould also reflect the minimum standards of educational preparation and
occupational_experience. figs a minimum,' occupational instructors must have a high
school education and display recognized competency in their occupatiortk COmpetency
should be recognized only after a period of actual work experience beyond the learning.
level. A planned pre=service program shall be provided for all new Instructors.

2. Protontanei Growth =The continued success of anyinstitation is depend ton -the
professional groWth bight instructional staff. In ordii_ta provide for such g wth, the
institution Should encourage individuals to upgrade continually their occup tional
competencies and educational knowledge. Illustrations of such encouragem nt am as
followt:
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Provide an in-wervice program with required attendance by instructional staff.

b. Provide the opportunity for occupational upgrading by periodic "on-the-job" work
experience in each occupation.

c. Provide for periedtc formai professional training.

achintt-Is_-__recognized that Instructor-student ratios affect teaching efficiency.
The instructor-student ratios affect teaching efficiency. The instructor-student ratio for
any program should be based on the following factors:

a. Type of program

b. Size of instructional area

c. Necessary instructor-Student contact

d. Nature of laboratory/clavroom instruction

e. Number of work stations

4. Faculty Involvement with industry and Business-0e very nature of an occupational
education program mandates that the instructor WINE abreast of current methods and
practices. utilized in the occupation which he teaches: There must be evidence of liaison
betwwn each_instructor and the respective business or industry. This will be dOne by
periodic visitations and personal cOntact.between the instructor_ and the ettabliahments
involved. All such contacts needed to promote a direct relationsIO between the
effectiveness of the educational program and the indtiatrial simulation in the school. The
use of advisory committees in accomplishing these objectives is considered desirable;

C._ Nordnatructional Staff The ultimate goalsof any institution require that clerical,
custodiak and maintenance staff be employed to assure efficient operation. Office personnel
must be employed to proVide those services necessary in maintaining student records, financial
records, teaching materials, and such correspondence, reports, and reaireis as may be required
by the institution Custodial staff must be employed to provide torriod housekeeping and
maintenance of ft* facilities and grounds. The institution must provide for preventive
maintenance and services to ensure operation of the facilities.

The duties and responsibilities of each of the noninstructional Steil Mt' t be dt. -lbed and
assigned. in-Service training should be provided for all noninstructional staf. on a cr. Ninuing
basis.

Standard Six

Learning Rwurar Center(s)

Learning resource centers ; must be provided by the institution. This rtu:Mre.ohlrit S";-.

met in any one or any combination of the following ways: (1) within the indi.ti cict.Prf..;;
(2) within theindividual laboratories, (3) within individual-shops, or (4) in a sci-...,'6vidc
resource center.
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Provision must be made in the budget for supplies, maintenance -- and repair -of equipment.

Jearnrng-resoA. Faci litkiaThe urce centeris) shall include sufficient materials to_facilitate
wrrtuThltiivdia approach to instruction. The equipment and materials must be appropriate

to the needs of the programs served. Materials shall include technical manuals and
trade, technical, and professional periodicals.

The administration shall be responsible for providing adequate learning resources to
support both students and faculty in the instructional programs.

B. air/getThe institution shall provide an annual budget for the purchase of reference
books, materials, audio-visual aids, and other special equipment and materials to meet
the needs of instructors.

C. StaffIf a central resource center is providWd, a person or persons shall be assigned the
responsibility for its maintenance and use. if individual learning centers are provided
within the classrooms and /or laboratories and shops, a person shall be delegated the
responsibility for maintenance of each center.

D. RecordsA centralized system within the institution must be in effect for purchasing,
recording, and distributing learning resource materials and equipment. A current
inventory shall be maintained.

E. ServiceLearning resource facilities and materials must be available for use by the
students during the regular school hours.

F. EvaluationA plan must exist for,evaluating the effectiveness of the learning_resourze
center(s),Such a plan should include as a minimum a detennination of the adequacy of
present facilities based upon time-spate utilization, stock capacity, seating capacity, and
preparation space for audio - visual- materials; Periodic utilization studies should be made
of audio-visual aids, audio-visual equipment, reference materials, periodicals, and books.
These studies should include utilization by both students and faculty.

Financial Resources

Standard Seven

An iccepted_principle it that quality occupational education programs require adequate
financial _resources. The_extent of an institution's ability to meetits philosophy and objectives is
closely_integrated with Its ability to acquire adequate finances for program& An institution must
exercise proper management, financial controls, and business practices for continued operation
and financial commitment

In addition to these stated principles, an institution must consider its financial resources as a
basis for immediate and long-range planning. = pare should be exercised in long-range planning
to assure a reasonable and realistic tie to projected financial resources.

A. Budget *operation and control;

internal BudgetingAn institution must have a developed budget based upon the scope,
objectives, and purposes of the institution. Such budget development will be directly
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related to the estimated number of students to be served. There will be evidence of staff
involvement in the developmental process of the institutions budget. The budget will
contain sufficient major categories that will insure distribution of funds for the
administration, instructional program, plant maintenance, equijiment and supplieAboth
instructional and non;inetructional), custodial and security services.

2. EkiernalBudgetingIn_the instance of budget development outside the institution, on a
system basisi_the_financial resources must be judged in relation to the size of the
institution and the_estimated number of students served. Consideration bf institutional
need& requiring increased budgeting in certain categories will he proVided. Such
considerations might include abnormal budgeting of maintenance and equipment funds,
and for other items needed for updating;Or eXpititiOn. OUtside agencies not
exercise unduly restrictive financial control& on the institution.

3. Budget Control= Adequate budgetary and auditing procedures will be used. The head of
the institution will be required to Utilize auditing and budgetary controls in keeping with
local, state, and federal requirement& Adequate personnel must be available for proper
record keeping, reporting, and auditing. Budget administration is considered an
aditiniStrative function and not a governing board function.

.

eources and stability of incomc_The institution will provide evidence that Clearly
s_the sources of funds and indicates their stability, and which includes a minimum two-

hixtory of expenditures. These factors will be fudged on the batit of external financial \
Apporl it ;kw oY a two-year expenditure history.

C. Proper tictrntnistration of finances.- Adequate riticordsmust be _kept that identify all
eximmditures as they relate to the objectives of the institution. Periodic budget 41110orts_should be
prepared kW the head of the institution and, irthere_applicable,_for _department tieads and
instructors. This is essential so_ that the budgetary status can be known by these persons
responsible for fiical administration.'A method of reporting plant and equipment additions for
Wu-Alice purposes must be evident. There shall bean organized procedure for receipt, deposit,
safeguarding, and management of funds belonging to or owed the institution. Perkins handling
or collecting funds from any source should be bonded.

D. Purchasing 'Vides. There shall be a system of purchating that will insure economic use
of budgeted funds. In the case of supply_and equipment purchases,_competitive bidding will be
the first consideration for procurement. Therefore, a syttem must be in evidence for emergency
purchases to assure the acquisition of instructional and non,instructional supplies and
equipment repairs within a reasonablelength of time to support'continuous instruction. This
system ettablishes a need for prior planning of, long-range requirements by the total staff. In
day- to=day operation, purchases may be required that cannot be preplanned or predetermined.

E. Refund_ policy. There shall be a clearly stated and publicized policy by the school
relating to the refund of fees in the event a student does not enter the program or drops out
before completion.

Steadied Eight

Physic:1V,

Physical facilities include all the buildings and campuses of the institution. These elementS
should be designed and arranged to contribute to the achievement of the institution's purposes.
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The campus should be of sufficient size to permit orderly growth and expansion over a period of
time. A long-range plan for facility and campus improvement shall be developed and maintained.

A. Existing FacilitiesExistirig facilities shall include adequate space and utilities in
classrooms, laboratories. and ship areaswhich provide far Safe and orderly instruction.
Noninstructional areas irOluding storage andmairstenance areas, restrooms, offices.
arid lounges shall in ad for the number otstudents_and staff_usingsuch_areas._
Special consideration shout be given to meeting the needsof_handicappedindividuals.
A plan shall be developed and maintained for campus landscaping which_shall include a
pr(ority listing of caMpusIbeatdification items. In support of such a plan a current
bgraphical map properly aided to the priorities should be on hand.

B. Roper Lighting and VentliationTh4 institution shall provide adequate light, heat, and
ventilation in all areas of the facility with particular attention to conditions which might
adversely affect health and safety.

C. Operation and Maintenance ot Facititiee,A plan for_ operation and maintenance shall be
developed and used by the institution. Thisshould,icludethe_heating, air conditioning
and ventilating systems, interior and exterior surfaces; landscaping; sidewalks; drives;
parking areas, and elimination of all safety hazards. The institution shall place emphasis
on proper maintenance and housekeeping by providing adequate material; equipment,
supplies. and personnel to carry out such activities. Included in this plan shall be a
metheid of evaluating_ the effectiveness of the maintenance program.

D. --Branchm Extension Centers or Other t3- Campus Facififfes-ducational programs
scheduled_in branches, extension centers, or other off campus facilities will be
considered as a -part of the total educational program and must satisfy the requirements
of each Standard.

Standard Nine

1401piment and Supplies

Proper equipment arid adequate instructional and non-instructional ikaPPfies must be made
availablelo support the instructional programs offered by an institution. Fun& must be budgeted
to provide equiprnentand supplies in accordance with acceptable standardsond at a level to
assure quality occupational education.

To assure the success of new programs, planning shodreflect_that proper
support the instructional program In such a manner that s development can be
Equipment selected should represent the grade and type used by business and ind

uipment will
chieved.

The institution must have a system of supply and uluipment inventory whichincludes
instructional and non=inetructional items. There must be evidence of provisions for maintaining
equipment and for replacing obi-inlets equipment.

An institution must develop a Method of purchasing and maintaining instructional and non-
instructional supplieit These on-hand supPlies and materials Mould be sufficient to permit
competitive bidding for restocking. Where institutional _size warrants, a central stockroom should
be maintained for more effective control and distribution of both instructional and non-
instructional swollen. A system to locate,supplies, and a system of proper storage for supplies.
must be maintained.
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.

All instructional equipment and supplies mutt meet appropriate safety standards.

There will be a system for emergency purchases to assure the acquisition of instructional
supplies and equipment repairs within a reasonable length of time to support continuous
instruction. First aid supplies musk be readily available.

Standard Ten

Student Personnel Services

The purpose of &program of student services in occupational education is o correlate the
. needs, desires; and abilities of the pOtential and currently enrolled stucients 'with e educational
program and to assure a continuing serer to students after they leave the institution. Student .

personnel services are to maintain orientation programs, keep a suitable system of persondl
records, and maintain programs of student activities, health .nrvices, and financial assistance. An
adequate program of-stuftnt personnel Cervices must include an evaluative process whereby the
effeCtiveness of the program can be ascertained, particularly in relation to rikUdent placement in
remedial and on;thr-job prOgramt. U

A. Counseling-,7Students Viqt) seek_occupational education are charaderited by Wide
differences in socio-economic_backgrounds;_wide ranges of intellectual ability; and
marked variations in levels otattainmentli is critical thara_student-be placed in a_
program in which fie is assured a_reasonable expectation ot sticcess. A personalized
counseling service, through the use of valid instruments End other means, can ascertain.
with a high degree of accuracy a student's achievement a Well as his aptitude for
various prwams. An adaluate program 40.counorling in occupational education
includes studies of initial placernentAn preparation of prOgrams, sucbess inbtmining,
initial job _Oacement, and success on the. job. Findings from such ShOlt=term and long-
term studies ShoUkl be used continually to improve the counseling and placement
process.

A_counseling aerilee as_outlinedabave predicaied_on having counselor's who
haveadequate professional preparatiort_occupational experience, and an understanding
of and_commitrnent to occupational education. The size of the counseling staff should
be determined by student enrollment and the types and level or programs offered.
There should be enough counselors to assist all, students wii personal as well as
career-choice problems.

B. Orientation Progom--=There shall be a student orientation rogram to acquaint new
studerfts with poi ckrs, functions, and personnel of the insti ution. Students should be
challenged and voted_ to conduct thrIMselves as responsible citizens since work
attitudes; habits, and betaviors are an essential part Of upatiOnal education.
Orientation sho Id be an ongoing process which emphasi study techniques and the
use ofenedia re urces.'

C. Personal A nelson shall be responsible for mai taining official fills and
records of stud ts. While such records must-be kept co fidential,. the noun elont
should have a to twin ;in order to provide propel g iciance.

. .

Because of he Value ofttudent records, there mu be adequate protection against
pilftrige, temps g, end fife. Each school must guars the sedurity of student
records through use of vaults, security fis, or other such safety mealtires.

k
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D. Student ActivitiesStudent club activities, where provided, must be under the
sUpervision of the institution and must relate to the purpons of the institution.

Institutions conducting organized athletic programs must provide proper supendsion
and control of such activ.'4.1ei. intramural programs should be encouraged. StudentS -
involved in athletic or other Wml activities should meet the same requirements as
other full-time students.

E. Heetth-=-Th4 adminittration must make proviskr* to assist students -in cases-of sickness
or accidents on campus. ProWslons_Must be made for emergency_ care in accordance
With a written plan. Asystem for-reporting and investigating all accidents shall be in
effect. A plan Shall be in effect for the safety of the students in the event of real,
threatened, or impending danger.

F. Sibdent Financial AssistanceA system to disseminate information to students
concerning student loans, scholarships, parttime jobs, or other sources of financial aid
should be provided by the institution.

G. Special Student ServicesEach institution shall be responsible for any student services
necessary for the welfare of students.

H. Evalbat1on--4:Wcktions made in the counseling and-placement of-students often affect
ctheseindividuali_fer the remainder of their lives- It is imperative that the counseling
process utilize instruments_used_itvcoueseling and-placement The instructional staff
should -be encouraged_toparticipate in thesestudies; however, the findings must be
made available to the staff so that pertinent information will be utilized to improve
grading techniques and the instructional process.

Pacement awl Folio:vs-up

Standard MVOS

A sySteinatic program of plac-emerit and follow- up _Is_ necessary to fulfill- a major objective of
occupational Wmation. Educational institutions are obligated to provide placement assistance to
individuals completing or terminating a program of study and tp gather data in an effort to,
improve each program of study. -

,

.

A. PlacementPlacement is Mimi as an individual being accepted in an initial Ob. a
more-advanced Job, in a more xesonally satisfying job, or in a higher or more advanded
educational program. Successful placement indicate* a cooperative relationship betWeen
the institution and community it serves.

The institution shall provide for placement services to alt These services
must bTr'descdiiied in_ a Written' planwhich is in _operatipm _The _plan must identify the one
indivkluatresponsibleior the implemeetation and coordination:of the service and
indicate-each staff and Amity inembeetr_n3la and responsibility: At least annually, each
staff and_facultymernber mot be made aversie and reminded of the drmmunication and
cooperation necessaryloprovids. a comprehensive placement omit*. The plan for
phicomenteservices must ouffiroit the essential- elements 00Mmunications network P

between theinstitutional placiMent coordinatdro the, the facultyi and the various
businesses and iedustekte of the service area.

58



Placement records must be maintained on each graduate or early leaver and used
as one --eans of measuring t he success of_ the institutionin meeting Its objectives. A file
listing of employers and employment opportunities must be maintained.to facilitate the
placement of currentstudents. Assisting students in securing addition = I preparation
and/or education isone.necessary element of a placement service. tact with and a
file on other appropriate educational institutions must be maintained A referral system
should be part of the plan and should list the sequence of steps the oordinator, staff,
and faculty follow in processing job information, student retold = = nd employment -

interviews into a smooth and effective placement service.

B. 'Fe/Ow-upFollow-up is cne method of ascertaining _t quality and continued validity.
of each instructional program A _Written plan must be usethat aids in measuring the
quality,end validity M (sack instructionaprogram The lan must insure_that follow-up is
systematic and-continuous with one person responsible or the coordlnation of all
activities. The plan should include the assigned responsi ities and duties of the
coordinator and each staff member in obtaining, recording distvibutiog, arid iiLing
follow-up information. The plan should identify the informa ion cbilw:von mettiAs and
procedures and assure that an effective communications n = ork is cteentional.

Follow-Up information must bo'collected on student_= pletionei from their
employers at_ least once annually for a three y

=1
pe . When large numbers of stUdent

completions justify alternate' approaches, consi ion may bra given to a statistically
valid sampling procedure collect f011oW-up .information.

C. Deta_Lffilization,Carefulanalysis is required to- determine the_staffing pattern and the
informationflow to_best iinplementi use, and maintain a placemeat and follow-up
syetom Both_placement and follow-up Information must be made available to all
instructional personnel and administrative staff and used to improve the institutional
effort toward greater quality.

Standard T**IVe,

cenialuitlty liehtlOhe

An iftective_ancicontinuous_program of_communityselationsis necessary to-maintain a
close_working_telationshipwfth,businessi industry, and otherorganizations, and to insure that
occupational education isavallable to all_persons who_shouldbe served by the institution. The
purpose of such a program is to inform the public of the institution's operations and capabilities,
and to generate active participation in the implementation of the institution's program. This
active Ferticipatign can come through orientation and counseling progrnms for public school
students, through interest.of advisory committees from business and.litdustry, and through active
involvement of civic and professional groups.

Administration; faculty, staft and itudente within any InstitUtion should participate in its
community relations effort, but to be of maximum_effectivertess such _an effort must be
organized. One_person in the institution be responsible for rtthe effo,and all others must
know_whails_expected_of them._The_pUblicinformation program should include the _use of radio,
television; and newspapers. Other media including brochures, student newspapers, alumni
bulletins, yearbooks, and other school publications should be widely distributed throughout the
community.



, \

Contralto enycommunity relations program shall be a .pr4cedure for evaluating its
effectiveness. Effolts shall be made to determine the extent to which the inforrnMioniprogram is
reaching the dOi audience, the image of the institution held by the variouti groups
representing its nstituericy, and ways and means by Which the image of the institution could
be improved. A co ant search should be made for new and experimental methodi of improving
the community relations program.

1
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APPENDIX D

STANDARDS OF MEMBERSHIP FOR PUBLIC SECONDARY SCHOOLS-

Member schools and those schools apply formembership and accreditation are expected
to meet satisfactorily the following standards:

1. PHILOSOPHY AND OBJECTIVES

The school shall have a clearly stated educational philosophy which shall be supported by
definitely stated objectives designe^ to meet the needs of the stvdiflts and community served.

2. PROGRAM OF STUDIES

The schiiikshall have a carefully planned program of studies and activities consistent with
its stated philosophy and objectives.

3. GUIDANCE SERVICE

The school shall have an organized and coordinated guidance service to aid students in
meeting educational; vocational, health, moral, social, civic, rind personal problems.

4. EDUCATIONAL MEDIA SERVICESLIBRARY AND AUDIO VISUAL

The schootthall have a library, which is the center for resource material for every aspect of
the school progrart. There shall be a professionally competent staff, an adequate collection of
books and peripC4».als, auditory and visual aids, and other resource material. Them facilities shall
be effectively used in the educational program.

5. THE SCHOOL STAFF

The_schoci_Miall have_a professionalstaff,_welL qualified in_character, health, personality, and
competent in_various edncationaland related servicesStaff_members shall have a sympathetic
understanding of youth_and a desire to continue professional growth. The staff shall be sufficient
in number and, adequately paid. It shall be a group motivated by high 'ideals and working
together to attain the objectives of the school. The school shall have an adequate number of
employees for nonprofessional services.

SOURCE: New England Association of Schools and Collages.
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6. RECORDS

An adequate system of student records and_of_permanent files shall be safely maintained.
These shall include the cumulative record of_attendance, progressin school, and results of
objective tests. Student schedule cards and a master schedule of each teacher shall be
maintained. An adequate system of records of faculty and administrative staff shall be
maintained.

7. ADMINISTRATION

The principal or_headmaster,_although accountable to higher authorities, shall be the
responsible head- and professional leader of the school. He shallinterpret to his superintendent,
to his board of control; andio his constituency the place of Ahi_schoolin the life of the
community. The board of control shall be responsible for the determination of policy and for the
approval of appointments and expenditures. Under no circumstances shall the board perform the
functions of the educational administrators.

8. PLANT AND EQUIPMENT

The plant and equipment shall be adequate for the program of the school and shall be
operated to assure the safety and health of the students, faculty, and non-professional staff.

9. SCHOOL AND COMMUNITY RELATIONS

School and community rulations are df such importance in the development of a good
secondary school that an appropriate system for promoting effective relations between school
and community shall be maintained and constantly improved.

10. FINANCIAL SUPPORT

Financial support of the school shalt be adequate toeustein the educational program--
including activitiesconsistent the philosophy and objectives .of the school and with the
standards of the New England Association of Colleges and Secondary Schools:

11. SCHOOL ATMOSPI,'ERE

The school shall have an appropriate intellectual atmosphere which indicates that an .
effective educational program prevails. ®-

62

72



APPENDIX E

ESSENTIMAVOF AN ACCREDITED_EDUCATIONAL PROGRAM
FOR THE MEDICAL RECORD TECHNICIAN

OBJECTIVES

Initially adopted 1953; revised 1965,19776
Adopted by lbe

AMERICAN MEDICAL ASSOCIATION
AMERICAN MEDICAL RECORD ASSOCIATION .

1.1

Program RevreVir COMMittee
COUNCIL ON EDUCATION

PREAMBLE

The American Medical Association and the American Medival Record Association cooperate
in ibis program to establish and maintain standards of appropriate quality for educational
grog_ rams in medical remard technoirvy, and to provide recopition for educational programs
which meet or exceed the minimal standards outlined in the Esserortis.

These standards are to be used for the development and self-evaluation of medical record
technology programs. Lists of the accredited programs are published for the information of
employers and all the public.

DESCRIPTION OF THE OCCUPATION

The medical record technician possesses the technical skills necessary to maintain
components of health information systems consistent with the medical, administrative, ethical,
legal; accreditation and regulatory requirements of the health care delivery system.

The functions of the medical record technician include, but are not limited to the following:

1. Technically analyze and evaluate health records according to standards established by
current law, regulations and accrediting agencies.

2. Compile and utilize various types of administrative and health statistics, e.g., patient
census; daily discharge analysis, monthly patient data reports and vital statistics.

SOURCE: Excerpted from the Essentials and Guidelines of anA weditad-EchicatiOnW Program for thit MedicalRecord
dfoped by the committee-on Allied Health Education and Accreditation-, American Medical

Association; and the American Medical Recora Astotiation. Chicago: Committee on Allied Health Education
and Accreditation, American Medical Assocition, 1978:
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3. Code symptoms. dist/amis, omrationa. procedures and other therapies according to
recognized classification systems.

4. Release health information (medicolegal, insurance and correspondence requests) in
accordance with profelssional ethics and in conformity with institutional policy and legal
provisions.

5. Maintain and utilize a variety of health record indexes, storage and retrieval systems.

6. Perform patient registration activities.

7. Transcribe medical reports.

8. Complete andfor verify discharge data abstracts.

9. Prepare health data input for computer processing, storage and retrieval

10. Maintain specialized registries, such as cancer; trauma, and stroke.

11. Abstract and retrieve health information used for evaluating and planning health care
and health related programs.

12. Participate in committee functions relative to health records and patient information
systems.

13: Provide data to the heafth care facility staff in patient care evaluation. utilization review;
planning and research activities:

14. Supervise one or more health record service activities such as transcription, work
processing, filing. coding and indexing, statistics and correspondence.

This function may include:

plenning and assigning work loads

communicating work priorities to appropriate corsonnel

assisting in planning and implementing short and long range departmental
objectives

assisting performsl under their supervision in their work

preparing appropriate reports onoactivities in units under their supervision

assisting in inservice education and the training of personnel

assisting in evaluating and improving the systems, forms, procedures, methods, and
motions used in accomMishing work in units under supervision

assisting in the preparation of departmental budgets

assisting in research and selection of systems, services. Supplies and equipment.



REQUIREMENTS FOR ACCREDITATION

I. EDUCATIONAL INSTITUTIONS

A. Location of Programs

Educational programs shall be estaCiished only in degree-granting educational
institutions which are accredited by a nationally recognized accrediting agency and
located in areas where clinical affiliation sites are available. (See IL, Clinical Affiliations)

B. Standard of Ethical Practice

Th4 medical record technology_program must be conducted without discrimination on
the basis of race, cOlor. creed, rpm age or ethnic origin. This principle applies to the
selection of students, classroom and clinical practim instructors, otherstaff members
and to all aspects of the organization and administration of tha medical record program.

Them Shall be a published statement of the Standards of ethical practice observed in the
college or university.

II. CLINICAL AFFILIATIONS

A. There must be supervised_ clinical experience designed to reinforce the classroom and
latoratory learning experience,_ enable students to develop understanding of medical
record procedures, to apply principles of medical record science, to observe employee
relationships, and to interact with professionals in the health care field.

B. The clinical phase of the medical record technology program must be conducted in
appropriate clinical sites, under competent clinical direction.

C. Assignments to gain experience *n technical procedures must be under the direction of
an accredited record technician or a registered record adrniniafflor.

D. The program director and academic center faculty shall be responsible for assuring that
the activities to medical record studentscin the clinicaLatelnaltaadUGatiOnaL-

III. FACILITIES

A. Adequate administrative and faculty office space, classrooms, laPoratories, equipment,
teaching aid% supplies and materials must be provided for the medical record
technology program. Sufficient space must be available to effectively demonstrate health
record systems and to provide opportunity for student participation in skill learning and
group projects.

B. Library.

An adequate supply of up-to-date scientific books, periodicals and other reference
materials related to the medical record technology curriculum shall be readily
accessible.
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IV. FINANCES

Financial support of the educational program shall be assured through the regular
educational budget of the sponsoring institution.

V. FACULTY

A. Program Director

1. Qualifications: The program director shall have at least -a baccalaureate degree and
registration by the American Medical Record Association. A minimum of three years
exparience in medical record administration at the administrative management level
or other appropriate experienbe acceptable to the two bodies concerned with
accreditation is required.

2. Reeponsibilities: In addition to other assigned responsibilities the direetor of the
educational program shall be responsible_for the organization, administration,
periodic review, continued development, and general effectiveness of the program.
The teaching assignr.lent of the director must allow adequate time for administrative
responsibilities.

B. Instructional Staff

1. Qualifications: The 'faculty shall be qualified through academic preparation and
experience to teach the subjects assigned, and should have adequate-and
appropriate training in the areas of curriculum design and teaching techniques.

2. Number The number of instructional staff shall be commensurate with the most
effective teaming and teaching practices and shall be consistent with acceptable-
student-teacher ratios for educational programs for the allied health professions:

VI. ADVISORY COMMITTEE

Appropriate support shall be established to assist the director in the development and
continuing evaluation of the program.

VII. STUDENTS

A. Selecticl.

Selection and screening of medical record technology students shall be done in
accordance with the generally accepted practice of the educational institution.

B. Health

Students shall be required to submit evidence of satisfactory health prior to clinical
assigner ants.

VIII. RECORDS

Records shall be maintained for all students in the educational program.
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IX. CURRICULUM

A. Educational programs for medical record technicians shall lead to an associate degree
or equivalent academic credit.

B. General topics of study must be in accordance with the educational philosophy of the
institution offering the medical record technology program. Existing courses in the
educational institution should be utilized whTiln the course adequately meets the needs
of the medical record technology students. The curriculum shall include courses in
medical record science, anatomy, and physiology (a laboratory course), basic pathology
of disease process, general education and electives.

C. Assignments fordirected clinidalpractic.e should be made to health record services in
institution?, and agencies that conform to the guidelines regarding. clinical_ affiliations.
She students' assignments shall be structured so that experience is gained in various
types of health record services previously studied through classroom presentation
and/or laboratory experience.

D. Sequence of courses, course content and credit allocation for medical record science
courses shall be eStablished by the medical record technology program director and
faculty in accordance with appropriate administrative procedures.

E. Medical record science course work shall include study of the following topics as they
apply to all the various types of facilities delivering health care.

1. Medical Terminology/Transcription

a. Language of medicine including word construction, definitions, and use of terms

b. Medical machine transcription

2. The Health Care Delivery System

a. Medical staff organization and function

b. Roles of health professionals and their relationships

c. Role of professional associations

d. Current trends in health care delivery

0. Organizational. patterns and functions of various health care institutions and
agencies

3. Health Records.

a. Origin, content and use of health records

b. Mettuxis of securing, identifying, numbering, filing, preserving and retrieving
health records

Analysis of health records
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d. Accreditation; certification and licensure standards relating to hert101 records

4. Ethical/Legal Aspects

a. Ethics of health care

b. Laws and regulations as they pertain to the health record field

C. StTcurity of health data: principles involving control and usage of health
Information and confidentiality of medical information

5.- Processing of Health Data

a. Basic statistical techniques

b. Mechanical and electronic information processing

C. Basic concepts of record linkage

d. Health data abstracting systems

e. Health data displaylechniques

f. Nomenclatures and classification systems

g.- -P_atient care evaluation techniques

h. Purpose and function of :specialized health information registries

I. Utilization review and PSRO functions

6. Admitting Procedures

a. Interview t&hniques

b. Registration procedures

a Census and bed control

7. Personnel Supervision and Human Relations

F. Directed Clinical Practice

All programs shall include appropriate directed clinical practice experience In the
following areas:

t Technical analysis and evaluation of health records

2. Statistical compilation, display and retrieval of health Information

3. °Coding and abstracting health information

..
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4. It00,11 aal and correspondence procedures

5. f' ii record storage, retrieval and control procedures

6. Patient registration

7. Medicaltranscription procedures

E. Specialized health information registry procedures

9. Health -ease -faclifity and-medicafstaff committee-procedures

10. Utilization review procedures

11. Patient care evaluation

X. CATALOG

The official put4icaton of the educational institution Shall include a description of the
medical record technology curriculum and shall be updated at least biennially.

XI. PROGRAM STATUS

A. Accreditation
a

1 Application: The evaluation (including site vitriti) of-an institution or program of
study -can be initiated only by the express invitation of the chief administrator sof the
sponsoring institution or his OW...44 designated representative. Institutions may
request that survey team visits :St/P tailed to coincide with evaluationu of other
health programs and /or bodies..

2. Revievv: The chief administrator of the Institution being evaluated is given the
opportunity to review the factual part of the report prepared by the ositing survey
team and to comment on its accuracy before final action is taken.

. Appeal: Accreditation decisions mftr beappealed by letter from
on FfelliVEaucation arra

Accreditation of the American Medical Association.

4. RSurvey: The AMA and AMRA will periodically re-survey-educational programs for
consultation and re-evaluation.

5. Withdrawal: The institutio y withdraw its request for initial accreditation at any
time (even after evaluation) prior to final 'action.

& Revocation: the AMA Committal on Allied Hiraith Education and Accreditation and
the AMRA may revoke accreditation whenever:

a. The educational program is not maintained in accordance with the standards
above or, .

b. There are no atidents in the program for hvp consecutive years.
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S. Reports

The Committee on Allied Health Education and Accreditation provides an Annual Report
which must be completed, signed by the dir r of the educational program and
returned promptly.

C. Closure

An institution plannirlito\close a program or diecontinue accepting Students for a
period °tone year or more, must notify the Committee on Allied Health Education and

creditirtion and the American Medical Record' Association at least one calendar yea,.
in advance of such action.

\ XII. APPLICATIONS AND INQUIRIES
A. Accreditation

1. Application_ for_ accreditation should be made to;
Department di Allied Heafth Education and ACcreditatioli
American Medical Association
535 NOrth Dearborn Street
Chicago, IL 80810

2. Information on accreditation should be Obtained Irom:
Academic Diviseen
American Magical Record Astrocilition
875 North Acid an Avenue, Suite 1850
Chicago, IL Ne11

Care0rs

inquiries re rig career information should be acidressed to:
American Medical Record Association

4 875 North Michigan Avenue, Suite 1850
Chicago, IL 80811

Con iflortion

InquirMs regarding the national accreditation exami
accredited program should be addressed to:

Examinaticini_Offico
A-Modem Medical Record Awsociation,
875 North Michigan Avenue, Suite 1850
Chicago, IL 80811

Djfinitions of some terms deed in theft/int/aft and t3-
UWE

"Simontials" are policy documenta Which -provide minim
program.

"Guideline.° are the explanatory materiels for the Ease
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"Shall" is used in laws. regulations or directivs to express what is mandator.
. ,

"Must" is an imperative need or duty; a requirenten= indispensable item.
\

"Should" is used to express ethical .obilgavon or.propriety.

"May"- expresses freedom or liberty to folt\nv a suggested alteriVive.

"Could" is used to.'suggest.anOth4r altiTmatim for meeting the intent.

"Sponsoring_ InItitirtion" means- tir4 riducationatinstitutdon which assumeathe primari
responsibilityW_Curricuirim_planning and_course_ t coordinates classroorn"teachyng,
and clinicalexperiefica, amok* fectilty, provides ncial support, admits students; and
provides official evidence of complelion of the preg

.

"Accreditinr means_the_proceas *hereby an agency or a [ration grants public
recognition to &school, institute, College, university, or lized program of study which
meets certain established-qualifionlons and educati-oital stand s as determined through
initial or primile evaluatiOns. The essential purpose of the 'am tabonproceis is to
provide a professional judgment as to th4 quality -of the educatiOna institution or
program(s) of%rcil, andlo encourage continual improvement there°

Institutional Adcreditabor;" applies to the total inatitu8bn and signifies that the institution
as a whole is achieviing its educational objectives sctlffactorily:

1
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APPENDIX F

A SUGGESTED_PROGRAK EVALUATION AND REVIEW TECHNIQUE (PERT)
FOR THE PROCESS OF THE SELF r),° Y DURING A TWO-YEAR

POSTSECONDARY INSTMA ACCREDITATION

ReimxxeMtaticm

1. One year prior to renewal of accreditation, contact accrediting agency.

2. Accrediting Agency Commission Director forwards necessary materials for the start of the
seff-study process:.

a Chief Administratiyeffic.er (CAC) meets with Administrative Council (staff) to plan self=
study.

e. Pommission Director may meet with institutiondstaff for discussion.

Actredltatkfn

1. Chief Adminittrative Officer (CAO) decision to implement accraditation.

2. er of request for accreditation to accrediting agency (agency). -

3. Age respOnds by sending preaocreditation materials,.

CAB nee iximpletes the data sheet.

5. Oats sheet other required materials returned to the agency.

8. Agency Comm n Director submits request erw materials at Commission meeting.

Commisition Director could !request additional materials or clarification.

& Commission Director may appoint one or two individ0als to visit the institution for a look at
the general operation Of tha institu&n.

9; Individuals report back to the Commission Director.

10. Commission Directtv otlettits matvials to the Commission meeting for vote of
weaccredititilon (candidacy) status.

14. CommissiOn Director ric4ifies the CAD of results
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12. CAO meets with Administrative Council to announce the accreditation status and decide on
the next steps to take (time liar it of this status depends on the agency).

13. Appoint steering committee c sirperson.

14. CAO meets with chairperson to discuss strategies.

15. Select steering committee.

eSk

16. Meeting of Steering committee to discuss accreditation

17. Prepare dati'sheets, other handout information materials, and formats to use in self-study.

18. Steering committee meets to discuss and approve materials and format structure.

19. All-staff meeting for orientation/in-service on the self-study process.

20. Steering committee meets to develop the sea -study plan (PERT).

21. Steering Committee meets to select subcommittee chairpersons and members.

22. Steering committee meets with subcommittee chairpersons to discuss strategies,
procedures, deadlines, and to give out materials.

23. Subcommittees meet to plan their self-study.

24. Subcommittees perform their self-study.

25. Subcommittees meet to discuss their results of the s .urly and vote to accept report.

26. Sub-cOmmittees submit the subcommittee selkstudy report to the Steering committee.

27. Steering committee chairp-. son meets with the governing board to t-Ascuss the accreditation
process.

28. Steering committee chairperson meets with the institution advisory board to discuss the
accreditation process.

29. Steering committee chairperson meets with the Administrative Gou-,,cil (staff) to discuss
accreditation progress.

o.

30. Steering committee gathers all internal reports, printed materials, and documents pertinent
to the self-Study.

31. 'Steering committee meets with sulkommittee chairpersom to discuss reports.

32. Steering cominitteemotes on acceptance of each subcommittee report.

33. Steering committee meets to package the draft copy of the institution self-study report

34. Steering, committee votes on acceptance of the draft report.



35. Draft report is discussed and voted uprn at a staff meeting ith all staff.

36. Draft report is presented to the Administrative Council (staff) fOr review and comments.
1 \

37. Steering Committee meets to revise draft self-study repbrt based on previous input.
i

38. Steering committee meets to vote on final self-study report. \,
1

39. Self-study report is printed.
\

40. Meeting of the staff to distribute self-study report and discuss next stepa of the
accreditation process.

41. Self-study reportpretented and discussed at a meeting of the govemig board.

42. 'Self-study report, presented and discussed at a meeting of the institutioi advisory council.

43. Self study report presented and discussed at a meeting of the AdministrOve Council (staff).

44. Self-study report submitted to the COA for expediting to the accrediting agency.

45. Meetirm of the steering committee to prepare for the on-site visitation. ,

46. Meeting of ttl. Administrative Council (staff) to develop a pen of action for,
improvement leased on the results of the self-study.

47. Steering commit La chairperson makes physical accomodatiOns for the visiting committee.

48. Steering Committee chairperson gathbrs pertinent materials, for the visiting crnmittest

1 49. On-site visit by visiting committee.
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Figure 2. Suggested PERT for Two leer Postsecondary Accreditrtion SeNtudy Process
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