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INTRODUCTION.
] : T
. | W
Project IMPACT was begun in November, 1979 by the Montgomery .
County Intermediate Unit following the award of a Title IV-C ¢

grant from the State Depargment qk Eduéation. The primary goal
of the project was, ‘as stated in its aeronym, to Implement(ing)
Mainstreaming Progfams through Active Looperative Training. . The
-secondary goal of the project was to evaluate the effectigeness
of the cooperative training and planning model via a pre and post-~
test research design. The purpose of this technical report is to

. resent and discuss the research and evaluation component of Pro-

" ject IMPACT. Details regarding the evolution‘of the planning model,

the scopz\of the training and the outcomes of school participation
cag be found in thd ProJect IMPACT Procedural Manual.

\ A}

PROJECT OVERVIEW

] - ,

A brief overview of Project IMPACT is presented here as a
framework for discussion of the research and evaluation component.

When the .Project commencéd in November, 1979, the first ob- *
jective to be addressed was that of identifying target and control
schools. Superintendents from four of the twenty=-two school dis-
tricts in the county were asked to recommend a target school in
their di§trict. A target school was defined as a school which J
could most likely benefit from direct work related to mainstream- o
ing. issues. The principals at the target schools were then invited
to participate in the Project and were advised of the Project's
scope as well as the importance of their active participation. The
participation of any school was a voluntary decision by the princi-~
pal. ‘ ’ - _ .

Once the target schools had been confirmed, they were each
matched to a control school of similat character within their school
~district. The control schools participated in the pre and post-test
procedures of data collection but did not receive any service from
IMPACT staff and did not participate in any of ‘the Project activities.

¢ Target and control schools for tﬂe 1979-1981 cycle-of the Project are’
’ listed below: : . ‘ﬁﬁ'

‘ : . i - -

School District Target Schobl: ' Control School
E ﬁ.. .
. ‘ N & -
' \ Upper Merion Candlebrookq lem. . 8ridgeport Elem.

: Cheltenham . Cedarbrook M ddle Elkins Park Middle -
Perkiomen Valley B Collegeville Trappe ‘Elem. Kulp Elementary ¢
Colonial Ridge Park Eiem. ~ Plymouth Elem. )

Once the target schools had een identifjed, the IMPACT staff

began working toward their goal ofg mproving mainstreaming practices
through cooperative planning and t‘aining.

o
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The Project accomplished four primary goals. 1 1) mainstream-
ing needs were identified in each participating school; '-2) each,
school established.a Mainstreaming Planning Committee (MPC); 3) ™
under the. auspices of Project IMPACT, each MPCxparti&ipated“in
five days of work sessions to prioritize needs ahd develop stra-
tegies for addressing them; 4) the MPCs continued to vork én
their oWn to implement the strategies which they had planned.

The IMPACT staff developed and administered needs assessment
and attitude survey instruments to discover the primary areas of |
concern related to mainstreaming. ‘The 1nstruments and administra- '
tion procedures will be' described in greater detail in<the section
of this report entitled DATA COLLECTION PROCEDURES "AND INSTRH#?NTA-
110N. - - '

. ‘ -
-~ . . . v
' . .

After. administering the needs assessments and attitude surveys,

Project ‘IMPACT staff asked the school principals to set up MPCs in -
accordance with the pre-established IMPACT guidelinesh

The Mainstreamiﬁg Planning Committee,(MPC) was conceived as a‘
means of ensuring maximum communication among special education -\
teachers, .regular education teachers, administrators, and parents -

of pboth regular and special education studemts. Within each school,’
principals were asked to nominate a gommittee. that was comprised
minimally of: two (2) .regular education” teachers, ‘two (2) spetial
education teachers, a guidance counselor, other special area per-
sonnel (i.e., reading specialist, librarian, ete.), two (2) parents_
of regular education students, and ‘two (2) parents of handicapped

~students. The principal was also a committee member. Most com-

mittees numbered around fourteen (14) members. S
. The four parent members added an unusual dimension’ to. the
committee structure.” Pareénts can affect any new school program
positively or negatively by virtue of their support. It was hoped
that, having been an integral part of developing mainstreaming plans,
the parents would be supportive of school efforts. g

Each MPC was provided with a facilitator from the Inmermediate
Unit whose function.was to: 1) assist the group to identify: the
issues d plan strategies for change; 2) work through any group

process problems that arose; 3) keep the group on task‘ and 4)>pro-

»

vide information and resources.as needed. ) o -

- L]
-~

The functiond. of the MPC‘was to analyze the’ mainstreaming needs
within their school .dnd delineate'a plan for addressing those needs.
The committee was responsible for making decisions regarding main-.
streaking practices w1thin knowh administrative procedures and con-
straints. - : - i \

1

o> . o




;/f\one-day follow-up session at the beginning of the second year.

-

N\

y |
All MPCs participated in an initial four- -day workshop and.a'

The
initial workshops presented hasic information about P. L.
special education and mainstreaming.
a“structured approach for
,erating%strategies for add

94-142,
They also provided MPCs with
3nalyzing mainstreaming needs and gen-
essing thée needs. The, content of the

- workshops is described in greater detail in the Project IMPACT

Guide to Mainstreaming‘Planning Committees.

‘After th

workdhops, the committees continued to plan' and
‘problem solv

‘on their own. The principals were,responsible\for

.

' implementing any procedures” designed by the committee. In-service
programs,, planned by the committee, were held for other teachers in
the schools. s . - <_ ' A~

: dures,

4

’

.

. b

Th% committees continued to meet - and pro lem solve for eight-
‘een months. They addressed mainstreaming needs related to proce-
in-service and curriculum. A description of the accomplish-
ments of each MPC can be found in- Appendix I

!
.

At tlhe end of eighteen months, the Needs Assessment and Main-

streaming survey were adminisxered to both target and control
schools as a post test.~',, S o -

ey PESSAN




+ DATA COLLECTION PROCEDURES'AND INSTRUMENTATION
The following-types of data were colbected at the start- up
of the project and again after eighteen months of working-with
the project: -
» ! v \

.

1. ndividual school needs in relation to mainstreaming
y p&ocedures,,in-service training, curriculum modifica-
tion and mainstreaming management were measured By a -
written needs assessment instrument which\was c?mpleted
by all school persanel VT
2, Attitudes of teachers (special and regular education)
towards mainstreaming were assessed via a survey in-
strupent. . A

3

-

aming were asse§s

interview. . //» ,

Needs Asséssment A

Rl !

. //pﬂf‘ ’ & "
3. Attitudes of administr 6rs, parents {QS
'~ sonnel towards mains

. After having surveyed nuMerous needs assessment instr ~ff\
+ which were already” available\‘ProJect IMPACT staff determine'r

that no single existing instr&ment could meet the unﬁhue speqi. .
cations of the project approad&. Consequently, the staff desl§ne
its own instrument to assess eéoh school's individual mainstreé?”
ing needs. The Needs Assessmen ', was comprised of items to whio
subjects responded on a four—pgi

items, they fell into four sub-scalef




. N L
: ;h " Sub-scale I ¢ontained the following’four\{tems related to
rr ’

iculum considerations of mainstreaming:

‘

o
s
ry

L. v .

’% ’ '1-,

4/

a . ) .. . . \ »
¢Needft0'clarify‘alternatives for presenting the dis-
trict's regular curriculum, to'accomodate individual

" culties). . \

' Need to provide eésy‘éccessiﬁllity to aﬂy available K

‘students.

0

needs of mainStreamgd students (e.g., social studies
curriculum to a student with written language diffi-

&

o~

instructional materials and/or AV equipment in the
district, that could be used to assist mainstreamed

Need to obtain instructional materials and/or AV
equipment to assist mainstreamed 'students. ~

Need for volunteer services to assist mainstreamed
students. . S .

[

Lo,

, Sub-~
school management issues re

scale II contained the following three items regarding

lated to mainstreaming:
' P ‘ —~

[ . T
R

3

Need todclarify evalﬁgtian“&qd grading guidelines
for reporting progress of mainstreamed-students.
Need for an éasy record-keeping system of each stu-=
dent's mainstreaming program.

Need to clafify'the role of various staff members
in reporting mainstreamed students' progress to
their parents. @ g '

‘ R

a




_ Sub-scale III contained the following five items addressing
- mainstreaming procedures'

J

-

1.. Need to clarify procedural guidelines_for,placing a M
student into a classroom for'mainstreaming. , -
2. Need.to clarify procedures for keeping track of a
mainstreamed student s activ1ties. .
3. ©Need to clarify procedural guidelines for removing a
student -from @ class where he/she has been main-
. streamed, o A , . g

= 4.,>Need ‘for the staff to. meet as a whole to discuss.
. - ~ mainstreaping concerns. , 5 T
5. Need for opportunities for a classroom teacher anﬂ a
- special education teacher to meet and discuss . pro-
gramming for specifitc mainstreamed students.

o™ Sub scale IV contained the following two items regarding in-
? service training: ‘

a4

-

M

1. Need for staff in-service‘programs to develop skills
' for working with mainstreamed students.
[ < N .
2. Need to’ present workshops on the school's mainstream-
ing pracdtices for parents of both regular education
- and special education students. .0

Because the items did fall into these discrete categories, .
much of. the data analysis® discussed in this report will be broken - .:
out by sub scale.

» 4

An item aﬁd test analysis was run on the Needs Ass®ssment
for both pre and post-test samples to determine instrument reli-
ability. - The overall reliability of the Needs Assessment (all
items combined) was .90 for the pre-test and .95 for the post-
test. The following chart displays reliability coefficients for
the sub-scales.




o>

. : RELIABI;IT& COEFFICIENTS oF NégpSvASSESSMENT
Sub-Scale . ~  Alpha Coefficient = '
. o " ' Pre-Test* ‘Post-Test#*#* "
’ Curriculum ‘ . .79 , .84
) Management ‘ .81 .89
Procedures . | .81 .88 - 7
) In~servicQ  - .66 ° .73
L All items = - .90 .95
’ n=88 n=102

- All iﬁdicatiSEQ are that the Needs Assessment was a reliable/‘
instrument and appropriate for use within this study. The limi-

tations of the use of\the¢ instrument are acknowledged as the
following: . [ .

l. . Since the initial data collection did not provide for
the coding of requndents"identities, it was not possi-
ble to match pre and post-test responses. A matching

, _procedure would have lent greater credibility to any
. indications of pre versus post—~test change.

2. 1In administering the instruments, it became apparent-
» that there was some ambiguity regarding the directions. ~
The Needs Assessment did not specify that responses
. should be given based on ‘the teacher's eurrent school.
Some people may have answered the questions based upon

. their perceptions of mainstreaming in general rather
than in their puilding. ,

Both of these limitations were addressed in ‘'the revised ver-
sion of-the Needs Assessment which was used with the second group
of schools to enter the project. The results of these data will ‘
be discussed in a separate report. ' :

Mainstreaming Surﬁgye °

-
® >

In order to determine the degree“to which school personnel -
felt acceptance towards issues r lating to mainstreaming, Project
IMPACT staff developed the Mains reaming Survey. This instrument
was comprised of 25 items. Teachers were asked to rate their de-~
gree of agreement with each statement related to mainstreaming on
a Likert scale of 1 (strongly agree) to 4 (strongly disagree).

'
-
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Three forms of the Mainstreaming Survey were developed.
Minor wording differences were designed to accommodate the
various classes of “respondents. Form A was administered to all
regular education teachers, Form B was administered to all spe-
clkal education teacherg, and Form C was administered to special
area teachers (art, music, physical education etc.) Because of
the small number of respondents to Forms B and C, however, only
data from Form 4 could be statistically analyzed. : '

A factor analysis of items on the Mainstreaming Survey Form
A *%ound  the instrument to contain six discrete Sub-scales. Sub-
scale I contained ‘the following two items relating to communica-
tion in the mainstreaming process:

1. I feel comfortable communicating with the spe-
cial education. teacher about a particular main—
streamed student's needs.

2.. 1 feel comfortable communicating with my build-
ing administrator about a particular main- 3
streamed student's needs.

. - 1 .
Sub-scale II contained the following two items regarding

curriculum concerns: *

-

1. 1 feel comfortable utilizing alternative teach-
< ing techiques with mainstreamed students.

2. I feel comfortable modifying curriculum materi-
als for mainstreamed students.

T
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The following five items addressing knowledge about main-
streaming and special education were in Sub-scale III:

+

1. 1 fedl knowledgeable ‘about strategies for

, . ' scheduling my time, so that.I cam attend to [ . \
o ' the individual needs of the mainstreamed S '
' _ students, as well as the needs of the whole
~ group. , . p

2. I feel knowledgéable abbut various options
for organizing the Physical environment. in
my .classroom to accommodate mainstreamed
students') needs. :

‘3.7 I feel knowledgeable about available re-
source services that can. provide me with in-
formation regarding mainstreamed students'
needs. o

4. I feel knowledgeable about state and feder-
al legislation relating to mainstreaming.

5. 1 féellknowledgéabie about procedures for
dealing-with mainstreamed students who have
« ' associated health problems.d

Attitudes'tbward the handicapped and mainstreaming were
: assessed by the four items of Sub-scale Iv: :

= : l. I feel that handicapped students should be
given the opportunity to pqrticipate in the
regular classroom whenever possible.

2. I feel that regular students will benefit
» from their contact with mainstreamed stu-
. , dents.

3. I feel that handicapped students will bene-
fit from their contact with regular students.

4., 1 feel that experience,with mainstreémed_stu-
dents will help (or has helped) me to teach
my regular students more effectively. ,




-

Sub~scale V, comprised of the following three itéms, ad- .
dressed the teacher's comfort/discomfort in dealing with
physically handicapped students.

I feel comfortable having a mainstreamed child
with the following handicap(s) in ‘my class:

. ' . a. a physical handicap -
s b. a hearing impairment S
c. a visPal impairment

[y

~ t . © » -

The. final sub-scale; relating to student and classroom
management,; contained the following five items:

. .
- .
ha . . . N

4

.

1. I .feel comfortéble managing the behavior
of mainstreamed students ip my classroom.

2. I feel comfortable evaluating the .academic
performance of mainstreamed students in my
classroom. = -~ . .

3.. I feel comfortable discussing mainstreamed
" students' classroom progress with their
parents. * '

1)

4. 1 feel comfoftable having a mainstreamed

child with the following handicap(s) da’

= my 31355‘, a. a learning disability

b. an emotional disturbance

5. I feel comfortable teaching a class that
includes several mainstreamed students.

Since survey items df& fall into such discrete groups,
most of the data analysis will be discussed in terms of sub-
scales rather than the overall instrument.

I B o g
IS
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An item and test analysis was run for the Mainstreaming

Survey for both pre and post-test samples to determine relia-

bility of the instrument. Reliability coefficients of the
sub~scales ranged from .86 to .94 on the pre-test and from
-74 to .94 on the post-test. The following chart dispdays
reliability coefficients for the subscales. :

~

RELIABILITY COEFFIéEINTS
OF MAINSTREAMING SURVEY

Alpha Coefficient

Sub-8cale . _ObPre-Test‘ Post-Test
Communication .86 L .76 ,
Curriculum .94 .94 " D
Knowledge ..BQ ’ ?'i .85 .

Attitudes , .88 .92 o
Physical Handicaps’ © .91 ' .74 {
Management u> .88 © .86

N=6.6 N=56

All indications are that®the Mainstreaming Sﬁrvéy'ﬁas a
reliable instrument and appropriate for use within this
study. -As with the Needs Assessment, there was no provision

"«for matching pre and post-test responses. This is a limita-

tion of the instrument in that it dimfinished the strength of
pre versus post~test change. :

Statistical Design

The pre'and pd@ijtest data from the Needs Assessment and
Mainstreaming Survey were analyzed by sub-scale, individual
schools, target schools as a group, and control schools as a
group.

The fobject of the research and evaluation of Project
IMPACT was to determine whether or not there had been change
from pre-~test to post-~test. Assuming that change could be 9
measured via the needs assessment and survey instruments, it
was assumed that target schools would show less need and more .
Eositive»attitudeg towards mainstreaming on the post-test

17




measures. In order. to stidtistically validate this hypothesis,
the following analyses were conducted: -
. descriptive statistics '
® pre-test comparisons ‘and by school using Chi Square
and Analysis of Variance (ANOVA)
pre-post test comparison by target group using Chi
Square and ANOVA
pre~post test comparison of eaeh individual school
‘'using Chi Square and ANOVA. .

The above analyses were run independently for Needs .
Assessment and Mainstreaming Survey data.’ The results of T
the data analyses'’ are described in the following section.’

Y
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RESULTS AND INTERPRETATION OF NEEDSnASSESSMENT DATA ANALYSTS

°

 Descriptive Statistics -

[N

The mean reé%onse,rstandard deviation and variance &tatis-
tics. for the needs assessment data are displayed in the follow-
idg tables. It should be noted that a rating of 1 meant that
the item was highly necessary while 4 meant highly unnecessary.
Therefore, when scores hecame higher, it denotes a decgease in

needs.‘
- L

Table I shows the pre and post-test comparison for target
schools on the four sub-scales of the Needs Assessment.

-

<
- _ L

TABLE 1

s

-

+. PRE~POST-TEST, COMPARISON OF TARGET SCHOOL PERFORMANCE

q

ON MAINSTREAMINE NEEDS ASSESSMENT:. N

MEAN, VARIANCE AND STANDARD DEVIATION

r . \ . ’ v ' | \

DEVIATION ,
Pre-Test o » Po;fJTest
Subscale Mean Variance SD I Mean | Variance SD
: S
Curriculum | '1.85 |- .33 | .58 || 2.01 T390 | ez
Management |° 1.73 .30 . .;§3 2.11 | .57 .75
Procedures 1.69 .26 .51 2.05 l .46 v.68
Inservice 1.67 .30 .55 || 2.03 | .45 67
A1l scales | 1.72 19 | .44 || 2.06 .36 .59
N = 101 N=120




|
\ 3 1‘
. | | | | r "w
.‘ o e .
ik Table 2 presents the same comparison for each individual :
v . iEem~ on the Needs Assgssment. . . ‘
 TABLE 2 \ - w
|
PRE-POST-TEST COMPARISON OF TARGET SCHOOL 1
PERFORMANCE ON MAINSTREAMING NEEDS AESESSMENT: j
MEAN, VARIANCE AND STANDARD DEVIATION ‘
X - " Pre-Test . Post-Test 1
Question| Mean |{Varidnce SD Quéstion Mean |Variance Sl)fa .
1 1.49 | .31 | .56 1 | 2.07 | .67 .82
2 1.87 | .50 | .71 2 2.13 | .61 .79 -
3 1.52 | .37 | .61 3 | 2.28 | .86 .74 "
U 4 1.61 | .45 67 4 | 2.23| .81 | .90
1 s 1.65°[ .35 .59 5 | 2.23 % | .7 )
 , | R 6 1.66 | .45, .67 ‘ 6 '2.21{ .80 |. .90 o
. 7 1.55 | .37 .61 L1 "2.00 | .62 e |,
s | 1.92 | .56 .75 .8 2.10 | .58 | .76
o9 1.89" 62 | .79- || 9 2.23| .51 |.71
10 1.65 | .37 .| .61 10 '2.23 | .78 .88 -
11 1.68 | .42 | .65 11 2.41 | .81 | .90
12 1.84 | .44 | .66 12 ‘2.44 | .73 .86
13 | 2.04 | ~58 .76 13 2.39 | .53 | .13 |,
. 14 1.96 | .62 | .79 14 | 2.26 | .70 | .84 _ '
15 | 1.54 | .31 | .56 15 | 2.08 ) .69 .83
N=101 o . N=120. .| ;
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= From a cuygsory look. at the'~descriptiye:data, it would ap-
' pear that there was movement toward a lesser degree of, need
s on the post-test among target schools. : )
_ Table 3 displays the comparison betweéh ,arget and ‘con-
trol schools onm the post-test. The comparis are shown on
an item by item basis. ‘ W
-
_IABLE 3 -
TARGET VS. CONTROL SCHOOL PERFORMANCE
on'MArﬁ?%REAMING‘NEEDs ASSESSMENT POST-TE
. _ MEAN, VARIANCE AND STANDARD DEVIATION
Question|{ Mean Variance ~ sD Question %Fan
[ 4
‘ 1 2.07 67 - .82 1 1.86 R
N .~ ‘. : - . |-+ .
, 27 | 2.13 ) 61| .79 2 2.94
X 3 2.28 | .86 | .74 3 2.00
A 4 2.23 | .81 | .90 4 1.79
5 ﬁ’u34 .76 - 187 » 5 1.81
6 2,21 | .80 | .90 || & | 1.83
7 2.00 .62 .79 7 1,74
.58 .76 || s 1.78
.51 |-.71 9 195 .54 | L7 |
.78 | .s8° 10 1.86 | .44 .67 |
.81 | .90 Sl 1.81 A .63
.73 | .86 12 "1.90 .52 .72
§
53 .73 13 1.88 .61 .78
.70 .84 14 | 2.21} .55 .74
.69 | .83 1s° | 1.71 | .42 | .65
" N=58
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~ -~ Again, on the basis of a‘cursor§f:omparison of the de- "~

scripntive

statistics, it seems that, at the conclusion of the

projecgt, target schools perceived fewer mainstreaming needs
than control schools., » A

Descriptive statistics for each target school can be

found in Appendix 11 L ‘ T Py
. T e 6 }
Pre—testﬁComparisoﬂs'" ;'f ‘
In- order to determine if ¢here were any significant dif- _f

ferences among .target schools at the outset of the Project, A

IESPODSES

a

on the pre-test were compared. - A Chi Square Test was

used to determine whether or not differences existed on. an item.
by item basis. 'Responses on each subscalé weme analysed using ,/{%-
analysis of variance with a mult1ple range test to determine :
'probable sources of significant differences.

E v

\
Results of the item by item Chi S quare analysis show that

there were significant differences Gh< 05) among schools on
the following itemsy -

#1 -

#9

#10

R &1

This

-the target group at the outset of the project: Such
can most. probably be Attributed to-administrative di

]

inservice programs ’ _ ' ‘ i
obtain instructional materials '
clarify evaluation procedures

.record keeping- system. ‘

a

differences

would indicate that there were some diffe ences among
gégerences

(e.g., how many inservice pFfograms have teachers already attended
or what kind of record-keeping the princ1pal requires)- among
schools and school districts. . ¥

a

The results of the analyses of variance based upon the Needs
Assessment subscales are shown in Table 4. - :

\

.
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. ‘. TABLE & =

) . PRE-TEST FOR TARGET SCHOOLS:
. ; . '; : - ) , 3
" .+ - ONE WAY ANALYSIS OF VARIANCEMWN
SpB-SQAﬁES I, II, III, IV AND ALL SCALES _ '
o : ] : = o
;Sourcvé of Variation o SS | df | Ms F f—ProB.
Subscale I - - Beﬁweeﬂ groups (3.4109} 3  l1.1370 3.706 .0142*'
) Curricular,Issues» nWithin groﬁps 29.75‘62 97 - -30?8
szlscale 11 - . Between groups [3.5241]”3  [1.17474.339|. 0065+
GM nagement :Issues Withinvgroups' 26258. | 97 .2707 |
Subscale III - 'Be;weenvgroups .8034 , 3 - ,2678 1.041/.3770
Procedural IssTxesi Within groups [249439] 97 .2572
\ B = - - B 3 .
Subscale IV - Between groups, 2.9225 3» .| -9742 3.462 .0193*
Inservice Issues . .. .. &?gups’ 272952 97 | .2814
. . . - - : . . * ’ )
-Z!' . A11 scales Between groups (1.8673 .3 .6224 . 3.471}.0191
- ‘ . Within groups 1{7.3962 97
*p= .02
N . -
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There appear to be significant differences (p£.02) among
the schools on the subscalés relating to curricular, manage-
ment and~inservice issues. 'These are the subscales from which
items 1, 9, 10, and 11 (identified .as different by Chi Square)

. come. The variable performance of schools on .these items con--

tributed signfficantly to the ANOVA findings.1~. R .
In order to determine if .any particular school was re-~"

sponsible for the sigmnificant. subscale differences multiple

range and Scheffe tests were performed. The results are seen

.in Table.5. o | L
[+ : L[4 . //‘ )
: : . TABLE 5 - 4 .
R ' . : T S
e ‘ PRE TEST FOR TARGET SCHOOLS' ' s

1
: RESULTS OF MULTIPLE RANGE TEST FOR

+ v

e suss¢kLEs I, IT, III, IV-AND ALL SCALES

o

e

L JR
ARl

*

‘ Suoscale : , 'f:kon-ﬂomogenous Subsets* .
I - Curriculaf'Issues v ‘:Candleorook/Ridée;ParL'Elen;
'II - Management lssues Candlebrook/Cedarbrook
‘III --Procedural Issues lNone'
IV - Inservice‘Issues . lCandlebrook/Collegeville-Trappe
All Scales C A None' D

- -~

-

*Subsets of groups whose ‘highest and lowest means differ
by more than the shortest significant range for a sub-
., set of.that size..
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»ouss. o m - Thits table shows “for each sﬂbscale, the two schools

‘that cannot be placed in a homogenois subset because they.

create too great a disparity in méan score and variance.
In essence, they are the "odd men out." :

Since Candlebrook Elementary School appears non- e .
.homogenous in all three subscales for which signifiéant
differendes were found, 4t cah probably be stated that B

-Candlebro §' least like the ather schools in terms of

its perception of mainstreaming needs. -*Any discussion as
‘. ~ ,to why Candlebrook emerged as different from the other .

f}chOOls would be purely speculative.’ Many factors includ-
ing amount of experience with mainstreaming, administrative

<-policies, types of .students being mainstreamed, and amount of
support available to teachers could all be factors in the
results. ' - s

Despite the fact that some differences in perceptf%n'
" of mainstreaming needs did emerge among schools at the out~
N séfydffthéyproject, it should be noted that 1)‘the differences
Y were primarily on only four items, which, in turn, affected.
overall subscales and 2) all four target schools did indicate
needs in relation to mainstreaming. ~This,\in fact, is perhaps
T the most significant outcome of the pre-test d4ta; all the
schools that were involved in Project IMPACT activities were
able to ‘identify specific . needs which were addressed as a re- °
sult of project intervent on. ‘ :

4

Post-Test Comparison of Target Vs. Control Schoole

‘.. The major intent of the research 4nd evaluation componeﬂ(
of IMPACT was to determine whether or not target schools per-
. . ceived fewer mainstreaming. needs (after working with thHe MPC)
- a than the control schools who did not have this type of inter-~
' - vention. The' data presented in Table 6 indicate that ‘target
' schools did show significantly lower mainstreaming needs than
control, schools overall. A breakdown by subscales showed '
that taéget schools perceived fewer needs than controls. in
the areas of curriculum management and procedures. Management
and procedures were the issues that the Mainstreaming Planning
Committees addressed in greatest depth. The results, therefore,
. -are in keeping with expectations that the project would have an
e effect in' reducing proéedural and management problems in re-
s lation to mainstreaming.
_ Curriculum, however, was not addressed in any depth by the
i schools (mainly because of the massive undertaking involved in
’ curriculum modificatidn). The fact that target schools per-
ceived less of a post-test need than controls may actually be
indicative of a -more accepting attitude towards mainstreaming.
>~ If procedures for mainstreaming were now in operation and, as
.. in most Pftthe target schools, communication between regular

' =
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' . ‘ TABLE 6 . X ' T
. } RESULTS OF T-TESTS FOR SIGNIFICANT
> DIFFERENCES BETWEEN TARGET AND CONTROL SCHOOLS ;
“y ~ g . - - -
) ON MAINSTREAMING NEEDS ASSESSMENT o R
‘ 'I "'~ . : H © ,‘ - ) — ) Z’
. : / L - | : ‘ ‘ o -
. L ' * . 2-Tail | ; |
' Cu:rfdulum v o e .
Target ~ ~2.17 g <64 . %ﬁ , : : .003% !
Control .1.83 7 .56 - 3.09 , . | . g
~Mahagement g o ' ~ | _ ; N
Target =~  2.36 .83 e .007% 7 -
Control 1.86 - .58 3.81 . . >
ntro A : N
- Procedures C » '
. Target 2.23 - T4 - . 7.0Q3% ,
- .- Control ©1.87 .56 °  2.99 Lo o
| Inservice , _‘ . e ‘ 1 |
_ B Target 2.10 .72 S
- Control 1.95 .61 1.22 225~
! ' . ' - K '
¥3 All scales 'QA( ‘ S
B Target ~ 2.23 .64 , e
o o ~Control , 1.88 .48 2.48 .oouiS
‘i . ' Target p < .003 ¢ ‘
'+ Control N'= 58 “
\




and special education was better, perhaps curricular issues
seemed less burdensome and, therefore, less of a need.

, . There were no significant differences between target
schools and controls on the subscales relating to inservice
training even though most target schools did address train-
ing needs. A possible explanation is that both target and
control schools had exposure to new inservice programs '

- throughout’ the year. Although MPCs in three of the four
schools planned and implemented at least one inservice pro-
gram, control schools most likely had access to other train-
ing sessions conducted by the school district, intermediate
unit or local university. 1In fact, one MPC planned an in-
service program which was attended by all elementary and
middle schools in the district (including the control). \
Typically, inservice has been the way of encouraging teachers .
to adopt new ideas; all schools, whether target or control,
are bound to have had some inservice related to mainstreaming,
therefore differences in needs between the two groups were
minimized. v ' : - ’

It is exciting to note, however, that in the areas of
procedures, curriculum and management--areas (unlike inservice).
which were 'unique to the IMPACT approach--there were clear,
positive -effects of the project. Schools may have had other
opportunities for inservice training, but not for a problem-
solving process for developing mainstreaming procedures and

management techniques.-

Pre-Post Test Comparison of Target Schools

alY,

When t@rget schools were compared, as a group, across pre
and post-test data, the results clearly indicate significant de-
cli in mainstreaming needs in the areas of curriculum manage-
ment, procedures and inservice. The results of the T-Test
analyses of pre and post-test data for target schools, as a group,
are found in Table 7. :




TABLE 7

RESULTS OF T-TESTS FOR SIGNIFICANT DIFFERENCES

: BETWEEN.PRE AND POST-TEST PERFOKMANCE OF TARGET

SCHOOLS ON MAINSTREAMING NEEDS ASSESSMENT

%
} 2-Tail
Subsgale Mean SD T-Value Probability
Curriculum » ' '
Pre-Test. 1.84 .58 - .
Post-Test 2.17 .64 -3.39 .001%
Management b :
Pre-Test 1.73 .55 ‘ .000%*
. b .
Procedures i ‘
Inservice .
Pre-Test 1.67 .55 .000%*
CAll Sca;és
Pre-Test N = 101
PostTest N = 62 *p < .001
- 23




Each target school was also examined individually to de-
termine pre-post-test. differences. Table 8 presents the sig-
nificance levels of pre and post-test differences for each
school by subscale. ' L o ¢

TABLE: 8

. / . ‘
PRE-AND POST-TEST DIFFERENCES IN PERFORMANEE ON

HAINSTREAMING NEEDS ASSESSMENT FOR

-INDIVIDUAL TARSET SCHOOLS

4

'Collegevillec

{Candlebrook |Cedarbrook Ridge Park Trappe

2-Tail Probabillity

Curriculum ‘.084. .010%% : .037%
| Management | .033% 033k L000% %%
Procedures |  .157 .012% |  .000n**
Insérvice‘” .037% .001%%* | | .322

All Scales .046% .000%%x . 000%**

*p < .05
**p < .01
*k%%p < .001

~ It is interesting to note that, although curriculum issues
were not addressed by the committees, two schools showed signif- .
icant declines in needs. The fact that mainstreaming was pro-
gressing more smoothly (as indicated "by the principals via exit
interviews) in the schools may have diminished the perceived
needs for curriculum adjustment. Perhaps curriculum issues are
erected as barriers against mainstreaming ("I can't possibly
teach that child what I teach the others"). When communication
between regular and special education teachers becomes more open
and teachers no longer see mainstreaming as "dumping", perhaps
there are less needs to Preserve curriculum issues as defenses.




All schools perceived significantly fewer needs relating
to management on the post-test. This finding is in keeping
with the fact that the committees spent a great deal of time
in solving management problems.

‘All schools, except Candlebrook, showed a significant de-
cline in needs related to mainstreaming procedures. It is
difficult to explain the results at Candlebrook since its com~
mittee did work out a set of mainstreaming procedures-which
‘were implemented by the principal. It should be noted, however,
that on the analysis of just pre-test data, Candlebrook did ap-
pear to be somewhat different from the other schools at the out-
set of the project. This difference may have affected final
outcomes. It should be noted that, although Candlebrook did
demonstrate significant pre-post test differences on Management,
Inservice and All Scales, the level of significance of the dif-
ferences was lower (P =< .05) than for some of the other schools

(p <.01, p=<= .001). It would appear, on the basis of the data,

therefore, that project effectivenegs at Candlebrook was a
little lower thanm at the other schogls. An interview with the
principal, however, indicated that the improvement in communi-
cation and attitudes cduld not be measured by pencil and paper
surveys. : : .

~ In the area of Inservice, all schools except Collegeville-
Trappe showed significant declines in need. The committee at
Collegeville-Trappe was very committed to planning inservice
training for the faculty, but due to budget constraints within
the school district, was unable to provide any. Consequently,
it is not surprising that this still appeared as a need for the
school.

It is apparent, from looking at the combined results from
all scales, that the target schools did experience significant
declines in mainstreaming needs throughout the time that they
were working with -Project IMPACT.
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RESULTS AND INTERPRETATION OF S

- MAINSTREAMING SURVEY, FORM A, DATA AN LYSIS
' . X - o .

Descriptive Statistics )

The mean response, standard deviation and variance
statistics for Form A of the Mainstreaming Survey are dis-
played in the following tables. Form A was completed by’
regular education teachers. As described in the instrumen-
tation-section, the mainstreaming survey presented attitudi-
pal questions to which teachers responded on a scale of 1-4.
Point 1 on the sScale indicated strong agreement with the item
and peint 4 indicated strong disagreement with the item. _
Given the wording of the items, a movement from a higher score

to a lower score denotes movement toward a more positive atti-
tude regarding mainstreaming. :
g ,

Table 9 shows the pre and post-test comparison for target
schools on each item of the Mainstreaming'Survey, Form A, From
a cursory look at.the descriptive data, it would appear that
there was movement toward more positive attitudes on the post-
test among target schools. : . \

Table 10 displays the comparison between target and con-
trol schools on the:post-test: The comparisons are on an item
by item basis. Again, on the basis of a cursory comparison of
the descriptive statistics, it seems that,"at the conclusion
of the project, target school faculties held more positive atti-
tudes toward mainstreaming than control schools. '
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TABLE 9

PRE&RPST TEST COMPARISON OF TARGET SCHOOLS

PERFORMANCE ON‘MAINSTREAMING' SURVEY, FORM A:

MEAN, VARIANCE AND STANDARD DEVIATION-

Pre-Test o ll ‘Post-Test
Ques. # Mean Variance SD Ques.# Mean Variance SD
1 1.54 - .56 .75 1 1.40 .25 .50
2 1.46 .40 .63 2 1.51 .37 . .61
3 2.23 .49 .70 3 1.97 .54 .74
4 2.29 .53 .73 4 2.08 - .65 .81
5 . 2.63 .58 .76 5 2.26 .58 .76
6 - 2.59 .59 .77 6 2.24 .52 © .72
7 2.80 .39 .63 7 .2.34 .61 .78
8 .2.00 .63. .79 8 1.74 .47 .69
9 1.98 .49 .70 "9 1.65 . .35 *59
10. - 2.3§ .42 .65 10 1.97 .60 .77
11 2.16 <757 .56 11 1.9] .45 .67
12 2.53 .64 .80 12 2.09 .65 - .81
13 3.09 .46 .62 13 2.43 .70 .84"
14 3.04 © .55 .74 14 . 2.51 . .65 .80
154 2.02 .36 .60 ° 15A 1.87 .50 .70
B 2.39 . .66 .81 B 2.24 .58 . .76
- C 2.62 .66 .81 Cc 2.46 . .53 .73
D . 2.29 . . .89 .. .83 D 2.06 .29 .54
E- .2.28 . .35 .74 E 1.97 - .33 .58
16 2206 C.42 .65 16 1.83 .54 .74
17 2.14 «55 74 17 1.83 .54 .74
18 1.96 «27 52 18 1.70 .38 .62
19 2.59 .65 .80 - 19 2.09 .61 .78
20 ‘ 2.44 .76 .87 20 2.00 .55 .74
N = 59 o . N = 38




TABLE 10"

TARGET VS. CONTROL SCHOOL PERFORMANCE‘ON THE

MAINSTREAMING SURVEY POST-TEST:

MEAN, VARIANCE AND SIANDARD DEVIATION

Target - . ' ' Control

. f\ Item # Mean Variance SD |{Item # Mean Variance SD

1 1.40 .25 .50 1 1.61 .29 .54

2 1.51 .37 .61 2 ~1.66 - .33 .57

) 3 1.97 .54 .74 .3 2.15 .54 .74
4 2.08 .65 .81 || 4 2.29 59 .77 - e

5 2.26 .58 .76 5 2.48 .55 .74

6 2.24 .52 .72 6 2.51 .53 .72

7/ 2.84 .61 .78 7 2.61 .58 .76

8 « 1.74 47 .69 8 2.04 .54 .74

N 9 1.65 .35 .59 || 9 1.84 .32 .56

’ 10 1.97 .60 . .77 10 2.16 .52 .72

11 1.91 .45 . .67 11 2.15 A .66

12 2.09 .65 ° .81 12 2.35 .49 .70

13 2.43 .70 .84 13 2.81 .60 .78

14 2.51 .65 .80 14 2.79 .55 .74

15A 1.87 . .,.50 .70 154 2.15 .48 - .69

B 2.44 .58 .76 B 2.44 .48 .69

C  2.46 .53 .73 c. 2.77 .56 .75 |

D 2.06 .29 .54 D  2.12 .34 .58

E 1.97 .33 .58 || E 2.09 .30 .55

16 '1.83 .54 .74 16  1.88 i 0 .66

17 1.83 .54 74 || 017 1.96 A .67

18 1.70 .38 .62 18.  1.88 - .34 .58

19 2.09 .61 .78 19 2.38 .59 .77

20 2.00 .55 .74 .20 2.44 .66 .81

L N = 38 . : N = 45
™~
N \




Pre~Test Comparisomns

In order to determine if there were any significant dif-
ferences among target and control schools at the outset of the
-project, respounses on the pre~test were compared. Responses
" on each subscale of the Mainstreaming Survey were analyzed us-*
ing -analysis of variance,with multiple range test to determinpe
probable sources of significant differences. The results of -~
this data analysis are shown on Table 11. ‘

TABLE 11

’ - PRE-TEST_ FOR TARGET AND CONTROL _SCHOOLS :

ONE WAY ANALYSIS OF VARIANCE ON

|
SUBSCALEs I, I1I, III, IV, V AND VI o
Source .of : ; :
. Variation. 88 df MS F |F-Prob.
Subscale I - 7| Between groups | 4.8624)| 4| .69%46| 1.510) .1715|
Communication | Within groups | 49.6893 ] 108 | .4601 ‘
Subscale II = Bét%:en,groups 6.4005| 7| .9144 | 1.669 | .1245|
Curricéulum Within groups |-58.0841 | 106 »,5480
Subscale III-| Between groups 4.7453 "7 .6779 2.398 | .0254%
‘Knowledge Within groups | 31.0994 ] 110 .2827 ‘
. . 1
Subscale IV = Betweeﬁ groups 4.8035 (. 7 .6862 | 2.008 | .0602 kl
Attitude Within groups | 37.9251 | 111 . 3417 .
. | . | ‘
Subscale V - Between groups 4.7853 7 .6836) 1.656 ] .1278 :
Physica‘l ] ) .
Bandicaps Within groups | 44.1751| 107 .4129 |
Subscale VI - | Between groups | 10.4434
Management Within groups | 28.2268
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: There appear to be significant differences (p > .05)
among target and. control schools on the subscales relating
to 1) knowledge about special education laws and procedures
and 2) management issues relating to mainstreaming. In or- ) ’
der to determine if any particular school was responsible ' '
for- the subscale differences, multiple range and Schiffe pro-
cedures were performed. The results are seem in Table 12.
TABLE 12 -
PRE-TEST FOR TARGET SCHOOLS:
RESULTS OF MULTIPLE RANGE TEST FOR SUBSCALES
I11 and VI OF MAINSTREAMING SURVEY
Subscale X aneHomogenous Subsets* A
III - Knowledge Candlebrook (Target)
. _ : ‘ Cedarbrook  (Target) I L .
‘ | Collegeville- .
Trappe (Target) ° ‘
' Ridge Park (Target) -

VI - Management Cedarbrook .(Target)
Ridge Park (Target)
Rulp .(Control)
-Plymoﬁth ' (Controi)

*Subsets of groups whose hiéhest and lowest} means d{ffer
by more than the shortest significant range for a subset of
that size. !

Table 12 shows the schools that cannot be pléced in a sub~-
«+ set with the other .schools because they create too great a dis-
' parity in mean score and variance. :

f

It is ingeresting to note that on the Knowledge subscale,
all four target schools differ from the control schools. :This,
however, indicates nothing regarding the nature of the differ-
.ence. It does not necessarily mean that a%l four target schools ,

#
t




scored higher or lower than controls, just that there were

differences in the response patterns. The Intermediate Unit

) has been very active in conducting inservice relating to
pecial education, so it is possible that some faculties:
within the group had been exposed to training in - the knowledge
issues. This would resu&; in pre-test differences.

Differences among schools on the management subscale may
reflect differences in administrative policies and procedures
regarding mainstreaming.s Again, the data analysis does not
indicate which groups scored higher or lower.

~ Overall, there were significant pre-test differences be~
tween target and coatrol groups om only two out of six subscales
‘on the survey. On the scales measuring feelings toward Communi-
cation, Curriculum, Attitudes and Physical Handicaps, both tar-
get and control groups responded in a similar manner. It can be
- assumed, therefore, that target and control schools were general-
ly homogenous at the outset of the prOJect.'

~

.30

-




Posthest'Comparison of Target Vs. Control Schools . -

As with the Malnstreaming Needs Assessment, the major thrust

of the data analysis on the Mainstreaming Survey was to determine
- whether working with IMPACT effected any significant.attitudinal

changes in target schools. As mentioned earlier, change in a.

positive direction was reflected by a lowering of scores in the
survey. ,

- Table 13 shows the results of T-Test comparisons between
target and contrgl school: performance on the post- test.

s

, ‘ o - TABLE 13

RESULTS OF T~ TEST Fah SIGNIFICANT DIFFERENCES

 BETWEEN TARGET AND CONTROL SCHOOLS ON

MAINSTREAMING SURYEY . =
Subscal M T-V _ 2-Tail '
ubscale ean alue Probability..
Communication’ .
Target 1.46 -~3.05 .003%% - ‘
‘Control 1.78 . ‘ (
. . ( ' : ‘ﬁ/.
Curriculum ) C ’
) Target 2.03 |, -2.26 - .027%
q . Control | 2.39
Knowledge o .
Target 2.36
8 Control | 2.87 -4.57 .OOO*: .
Attitude
Target ©1.83 -2.82 . .006%%
. Control 2.7
Physical
Handicaps '
Target 2.00 -2.82 > .018%
Control 2.26 : ‘
Management B '
Target 1.20 -5.21 .000%%
- Control 2.53
N Target - 38 ‘ | . | #p<.05
N Control = 45 | **%p < , 01

‘¥
(o.
-3
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Significant differences (p < .05 amd p < .01) were found
between target and control groups on all subscales of the Main- ¢
streaming Survey. It would appear, therefore, that participa- o
tion in Project IMPACT did iead to improved attitudes toward

mainstreaming.

Although thé;objective data (i.e., performance on the
mainstreaming survey) do indicate improvements in scores for

- target-schools, it is difficult to know wHether the instrument

truly measured feelings and attitudes. Projective tests .are

“superior to surveys in assessing the affective domain. It is
-known, however, that teachers in target schools reported greater

comfort in such areas as: communicating with special education
teachers, communicating with the principal, modifying classroom .
techniques and déalng with specific handicapping conditions.
1f teachers showed a higher degree of, comfort in the areas
assessed by the mainstréaming survey, it would seem that they
must approach mainstreaming with a more open mind and greater
willingness to participate in the process. From an edacational
standpoint, this can be—regarded as the most pbsitive outcome
of IMPACT. , . T . : o e
Mainstreaming has been a highly emotional issue for teachers.
Negative opinions and attitudes abounded. It was the feeling of
IMPACT .staff that many of these negative views could be amelio-
rdated by improving teacher comﬁunication{_placement procedures,,

- kndwledge base, and classroom management. It would appear that
]

the strategy was effective. .~

-




iélationships Between Experiences and Attitudes
. N ) . .

. It is well known that past exp@fieqces influence present
titudes. " For example, people who have had positive experi- ’

q&ces with one or two memb€rs of a particular,éthnic group -

. teénd to gemeralize their positive feelings to the group at
“ ‘large. Similarly, negative ‘experiences produce negative atti-
: ’ es. Lack of knowledge or experience with a group often
results in negative feelings, because people tend to fear and
di&like the unknown. Since attitudes were surveyed as part of

~ the IMBACT data collection, the staff thought that it would be

©0

TN interesting to assess the effects of eyperience on attitudes.
T . toward mainstreaming. ‘ X
:? Eaéh'item mﬁ théuMainstreaSing Survey (pre-test)'was cross- o g

tabulated with four experiential variables: 1) number of years' .
.. téaching experience, 2)-numbgr of years' experience with main- =
. streaming, 3) number of inservice'programs~atte3eed, and 4)

- grade level of current teaching assignment.

i 4 . X . - .
¢ Table 14 . displays the items and experience variables for
- which significant relationships eiisged. It is not surprising
. ‘that experience with mainstieaming was related to mainstreaming
S attitudes. However, the relationship existed for only six of
, ) " the: 26 items tested. Inservice programs seem to have been ef-
j- » . fective in helping teachers become more comfortable with some
o aspects of ﬁaiqstreaming.' The greater the\'number of inservice
f - programs attended, the greater the degree of comfort with the
o items shown in Table 14, It is also interesting to note that
‘the ‘grade level taught influenced teachers' outlooks toward
"certain issues. = '

~

_ ‘>Thé-resu1§s of this data analysis were interesting. How-
ever, the effects of experience on attitude, while sigﬂifiﬂaqﬁ

in some areas,bwere‘not so extensive as to warrant further ih-
vestigation of the overall data. :

4 ‘ ’ ‘
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RELATIONSHIPS BETWEEN SELECT

TABLE l4»

SN

ED BACKGROUND VARIWBLES AN@

} PRE-TEST PERFORMANCE ON MAINSTREAMING SURVEY| FORM A

3

° . . ) L4
# Years # Years Ex~ | Number ° % !
Item Teaching periéfice with| Inservice | Grade
_ Experience | Mainstreaming| Programs - Level
-Comfortab]_.e%lith P = .01
Special Ed. Tchr.| : '
. _ ~— _
Knowledge of » - < ,02 P =< ,05
Scheduling P = ——: '
] Knowledge of " p < ,05 P < .05
{ -Environment 3
Behavier P =< .001 P< p.05
Management N . ) Vo
Evaluation 0 =01
Legislation ° P < .05 -
" Health . . ) p< o1 i
| comfortable . P < .01 P< .05 P=.05
with .ED - !
£ !
Comfortable - - ip :
with PH O e r=.05
Comf bl O :'
.Comfortable < A P
*with HI =~ P= "01/ : .
. o é
MRty Aol IEE U B -
, : ' . ; t iN=205
o
, . Y
A

v
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~analyses were conducted to determine pPre and post-test dif-

o

 CONCLUSION OF TECHNICAL REPORT

-

The research and evaluation component of Projéct IMPACT

set out to determine the effectiveness: of its cooperative ‘plan-

ning model. Pre and post—~test data were collected, using in-~
struments which were developed by project staff. The Needs -
Assessment measured school needs in relation to mainstreaming
while the Mainstreaming Survey assessed attitudes. Data

ferences between target and control schools. - ° g

5]

On the basis of the data, s¢chools which participated in o

Project IMPACT perceived fewer needs at the conclusion of the

project than control schools. The Mainstreaming Planning Com-
mittees worked hard to ‘address the needs identified on the
pre-test administration of the Needs Assessment. L

"All too often, the results of committee work stay in the
committee. The IMPACT model, however, was designed to promote
and f%pilitate change within the entire school, not just the

-committee. The fact that each school as a whole (in addition

to the committee itself) perceived a decline in need is in-

. dicative of ‘the fact that committee decisions were implemenfed’

and communicated on a school-wide basis.

The effects of Project IMPACT also.extended into teacher
attitudes towards mainstreaming. Post-test data showed that
teachers at the target schools felt more comfortable with is-
sues relating to mainstreaming than teachers at the control

schools. OUne of the major outcomes of IMPACT"and the MPCs

‘was that the whole subject of mainstreaming® became a focal
“point of school activity. . Procedures were «implemented, communi-

cation sessions were held and training was conducted. Teachers
were given a lot of exposure to a topic¢ which had'ﬁfthertq,been
surrounded by a lot of myths (e.g., all handicapped students

. will be mainstreamed and. special edugation eliminated). Once

the myths were dispelled and once’mainstreaming began function-
ing more smoothly, teachers began to feel more comfortable with
their roles. - :

- -
. o o~

The positive effects of‘ha§ing faculties work qooperatiie-

- 1y with parents and administrators to address mainstreaming

-issues can not be denied. The question might still be asked,

however, ds to why a federally funded project was necessary.
Why couldn't schools have organized their own committees? Now
that the IMPACT model has been validated) it is hoped that
schools will pick up on it independently. The Project IMPACT
Procedural Manual is designed to facilitate this. The major

impediment to a schéol working through the process independent~

-1y, however, is time and organization. The school principals

—e e . N . : o e e e e e

e .
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and district administrators commented repeatedly that without

the time (inservice days) and organization (structured format, -
facilitators, outside resources) provided by IMPACT, the com-
mittees could never have accomplished what they did. . The com=
mittees worked very hard but IMPACT provided necessary support
without which the committees would have been extremely frus-

. trated and much less productive, ‘é}

It is extremely rewarding to have the objective data sup-
port the effectiveness of the project. While statistics are

- important, the real outcomes of the project lie with the com-
ﬁ}mittees themselves. What 'did they accomplish?

The ‘case studies which follow invAppendix:I are the true

:data' they rerlect what actually occurred at the individual
. schools.

h




APPENDIX I

CASE STUDIES OF PROJECT IMPACT

'TARGET SCHOOLS
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SCHOOL A . T R

'RIDGE PARK ELEMENTARY SCHOOL

/\’ .

s

Committee Members

William H. Wilson

Principal '

Joseph Emsley

Maria Doran

Linda Hoffman-

Joseph 0'Malley

‘Robert Sullivan

Mary Vogelsang

"

Norman Dominick

.Gladys Firing

Dolores Weiss

Marjorie Merwin

Ken Sheinen

Mary Beth Bouquard

Judith Steiker, Pupil -
Personnel
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SCHOOL A ~

Demographic Data -

School A is a suburban elementary school with a total
population of 337. At the. time of the study, there were 53
learning ‘disabled studentss and 8 educable mentally retarded
students enrolled in classes &t the school, All handicapped
students were mainstreamed for art, music and physical edu-
cation. Approximately 25 learning disabled students were
mainstreamed for at least one academic subject,, while no
educable mentally retarded students. were mainstreamed for
academic subjects. A total of 8 regular education faculty
members were working with the mainstreamed students.

&eeds Assessment

Prior to an introduction of Project IMPACT, all facuity
members including regular education teachers, special educa~
- tlon teachers and special area teachers were asked to com-

pPlete a needs assessment. . : ¥////

The results of the needs assessment were summarized as

follows: Sy "

Five (5) items from the Project IMPACT Needs Assessment
appeared to be necessary considerations at School A,
One hundred percent (100%) of the 22 respondents indi-
cated need for: ‘ ‘

a. staff inservice programs .
b. clarification of alternatives for presenting the
_ district's curriculum to accommodate individual
- needs of students
c. clarification of grading guidelineg for main-
streamed students, and
d. opportunities for the special education teacher
and the regular education teacher to meet to dis-
cuss mainstreamed students. Ninety-five percent
(95%) of-respondents wanted to clarify procedural
guldelines for placing a student in the main-
stream. :

A complete tally‘ofyali responses can be found on pages
50 and 51. ) .
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The mainstreaming committee discussed each of the areas

- of need reflected in the needs assessment at the Project v

- IMPACT workshop. Through a pfocess of discussion and prior~
itizing, the committee defined the scope of its focus. In

-order of priority, the committee decided to address the follow-

ing mainstreaming needs:

1

- 1l. Need for the staff to-meet as a whole to discuss

mainstreaming concerns. gnw.
2. Need to clarify the. responsibilities of various
staff members'.in ﬁegard to school mainstreaming
" practices. _— :
»

3. Need to clarify procedural guidelines for placing a
student into a classroom for mainstreaming. 4&"

4, Need to clarify procedural guidelibns for changing a
student s mainstreaming program. g“ e :

5. Neéd to clarify evaluation and.gradiﬁg guidelines for
' reporting progressnof mainstreamed students.

6. Need for an easy record keeping system to keep track
of each student's mainstreaming program.

7. Need to clarify the thle of various staff members in
reporting mainstreamed student & progress to their
parents.

8. Need for the classroom teacher and the special educg-
tion teacher to meet and discuss programming for
specific mainstreamed students. (Written communi~
cation forms need to be devised.) S

- -~

Committee~Deci$ions and Activities

a

One of the needs identified via the needs assessment
was a need for a clarification 'of staff responsibilities in
relation to mainstreaming. The following chart was developed
by the committee and’ dirstributed to all staff members.

. ) School A
vy L ewer FURFIOTN e, PP G - V. . ) . . . ) .




A

.

g
CLARIFY RESPONSIBILITIES OF SCHOOL
STAFF IN RELATION TO- -/

; MAINSTREAMING PRACTICES

~ SPECIAL EDUCATION TEACHER
" Discusses the mainstreamed child with: .

‘INTERMEDIATE

REGULAR ; UNIT - © READING -
EDUCATION PRINCIPAL INSTRUCTIONAL TEACHER
TEACHER : , ADVISOR (evaluation)
' (in I.U, classes)
/ .
B SPECIAL AREA SUBJECTS
SPECIAL EDUCATION '  ART TEACHER, GYM TEACHER .

TEACHER | = .- < ~ -» 'MUSIC TEACHER
’ Two-way communication A

about mainstreamed students

, .

Psychologist - is involved with suggesting mainstreaming proce-
dures when a new student is identified and Placed
into a special education c1assroom.

Principal = =~ has a defined role in each of Rfdge Park's main-
streaming procedures. He also described main~-.
3streaming procedures in a general way to the.
nurse,.bus driver, custodial staff and secretaries.

Pupil Personnel Director - communicated with district and I.U.
special education teacher about mainstreamed stu-~
dents and receives information on a "district
form" from the teachers about mainstreamed stu-
dents .programs.

17

School A

14




After staff responsibilities were defined, the committee
turned its attention to developing procedural guidelines for
placing a child in the mainstream. )

PROCEDURES FOR PLACING A CHILD IN THE MAINSTREAM

1. Speeial education teacher assesses the. student s progress
in the special education classroom to Judge the student' s
readiness for mainstreaming. .

2. Special education teacher contacts building principal to
' disucss the posslbility of mainstreaming the student,

3. Special education « acher, regular education teacher and
principal meet to [discuss the academic demands of the re-
gular classroom that the mainstreamed student might enter.

*4 Special educatlon t acher and regular education teacher

: evaluate the studenti's academic and behavioral capabili-
ties in terms of theg regular class students' capabilities,
and meet to determine if mainstreaming is feasible. The
classroom teacher 4t this. time demonstrates materials the
student would be ysing. The special education teacher and
the regular education teacher f£fill out the Project AIDE
Communication Form before this meeting. '

5. If the mainstreaming situation appears to be feasible, a
starting date is decided upon at this meeting.

6. The special education teacher and the regular education
teacher meet with the parents to inform them about the
potential mainstreaming situation.

initia-

7. The special education teacher formally ‘
gram on a reco

tion of' the student's mainstreaming PIf
-form kept in the student s folder.

©

8. The special education teacher and th ar education
teacher meét with the student and prepare him/her for the
academic and behavioral expectation of the regular classroom.

hi

9. The regular education teacher Erepares
the inclusion of the new mainstreamed

er students for

* The following form was adopted to fad tate this informa~
- tion exchange. The form is to be completed before placing
the child in the regular classroom. Page 1 is completed
by the special education teacher, and page 2, by the regu~
Lo lar education teacher. .-
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DATE:

_STUDENT'S NAME: .

Determine the learning styles, learning characteristics and behavioral characteris=

stics the student displays.

* e w o & ¢

n
[N

Almost Some of Host of
Never the Time the Tice

. Learning Styles

Can work in ut}urge group
Can work independently

Can wark infs&all groups

Can vork in a dyad

Can-work an a one-to-one basis with teacher

- Learning Characteristics e ‘ ' C v

Follous oral directions

Follous written directions

Retains information.on a short-term basis

Retains information on a long-term basis

Displays task commitgment : o

Haintains attention

Behavioral Characteristics

Sits in seat/remains in appropriate position dur-
ing classroom activities

Participates in group discussion npﬁropriately o

Adheres to classroom rules

Remsins on task - ' n .

Socializes appropriately withbpeern

Acts on feedchk from teacher

Organizes time and materials

Completes assignments with minimal assistance

Works independently

Responds appropriately to authority

Others . . » oo

SPECTAL ED. -TEACHER:

-
.

Lestning Hodes

(Rank- these Learning Modes in the order of which the -student
learns best. However, if a Learning Mode is especially dif~
‘ficult’ for a student, also asterisk (*) it.)

. Learns through information presented orally
Learns thirough information presented visually , _
. Learns through information presented through movement and touch

Learns

¢ @ 9 @

through concrete experience

|

Motivational Ne¥ds ’ e,

Gruaen :

e Checkmarks
o Tokens

Social reinforcement (peers)
Verbal

. Privilc;sn

lh. l

reinforcement (teachers e Tangibles

/~

(e.g.; lots of repetitionk..contructs, demon:trationll

[

Ins}rucfionll Strategies Proven Successful

7

Instructional Levels

Instructional Area K inntructional Ares

Level - ' -
Text — -

Level
Text

e

©  Based upon the information

gathered, vhat modifications need to be made to
meet the student's needs? :

Modification(s) “

A i 7ox: Providod by ERIC

N a4y _
O ped by Project ATDE
ERICo a1 )

-~
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. ANALYSIS OF RECULAR EDUCAiION CLASSROOM

M= MostJof the Time F = Frequently - § = Seldom H = Hardly Even
: Fre. of- e ' ; ‘
Instructional Practices “Prac. Additional Considerations
1.'Information/instruction presented 1. Number of instructional levels
' through: S within class?
? .
. ted i i b
a z;:gkgoar:fe::it)on (books, 2. Number of special education stu-
E—— dents currently mainstreamed in
"b. verbal presentations the class?
c. classroom discussions . 3. Class size? ‘
- d. demonstrations T . - 4
_ . 4. On a scale from 1-4, (little [1] to
2._Information/skills reinforced ’ very [4]), rate how knowledgeable
through: B you are about the following kinds 4
a. reading of students. o .
b. listening a. Learning Disabled <
c. observing e b. Emotionally Disturbed .
1. .« Educable. Mentally Retarded
d. speaking o ¢ —_—
Q?‘f"‘f
. e. writing 1 : 5. Skills r‘ﬂuired within the regular
, classroom for the instruction area of:
3. Learning/competence demonstrated- ‘
through: " ‘ - =
- a. writing . ' ~ - Sran
b. speaking ' . ' —
c. doiﬁg v >
4. Instruction provided in:
a. large groups ~ , T =
b. small groups ’ ‘ ‘ - .
c. buddy/tutorial with peers ‘
d. instructor/tutorial
. @. student self-directed/correc- : S ‘ 7
ted (i.e.,program'instruction) -
" N
5. Participation required is:
a. passive ]
b. active (student - teacher) ' °
¢. interactive (student - student)
. f 5'1' -~

- oped by Project AIDL . : o | |
I:KC dlw R : . . o o o -

ullToxt Provided by ERIC @.




3) record keeping system, and 4) evaluation system.

Once a child has. been placed in the mainstream, ‘the com-

‘mittee felt it important that there continue to be communica-

tion between regular and special education teachers. - The .
following procedures were’ developed to facilitate ongaing Cp
communications.. . , :

i ) . \

ONGOING MAINSTREAMING.PRO cznmui’s .

1. The regular education teacher and the special education
“teacher meet at least once a month to discuss.the main-
streamed student's progress. A communication form , (being.
prepared) is filled out by the regular education teacher,
and the special education teacher at this meeting.

2. Each marking period ~the special education teacher and the
~regular education teacher meet to discuss the student's
report card grade. .

3. The regular education teacher and the special education -
teacher decide which one will be communicating the main-
streamed - student's progress to the parents. If both teach-
ers want to be present at conferences, dates are arranged 9
(Yith both teachers to ‘meet with the parents. .

4, g;; special education teacher meets weekly with the main-
¥treamed student to assess his/her. Eeelings about the.
events in the regular classroom.

At the end of the year, the special ‘education teacher and
he regular education teacher meet to discuss the student's
annual progress and the best possible situation for the

following year. o o

4

The committee also developed other procedures to support
the mainstreaming process including. 1) procedures for chang-
ing a mainstreamed student's program, 2) grading guidelines,




o L | T .
. PROCEDURES FOR CHAﬁG:NG A nAxnsTREAMED*srunENT's PROGRAN
v ’Jd . / : , . ) R ; E. . ' "l . ‘
/ 1..fSpecia1 education teacher and regular education teacher ' !
I “meet to discuds mutual concerns about a mainstreamed .

v

. ‘.student s progress.4~-‘ » , o " o
. - 2. A second meeting is called to discuss theoappropriateness e
of the suggested changes in the student’s -mainstreaming 4
. ‘program. The meeting must include the" special education o
R .. veacher, ‘the regular education teacher, the principal. 1
: , v and the Intermediate Unit Instructional Advisor (in.I1.U.
S T K ggclasses). R L ;,44 L , , , :
T T~ . R . . . A e - K \ . . . 1
- _ 3. ;Parents will be informed by appropriate personnel of any - .o
o . changes ‘made in the student s mainstreaming program. L,
T o | GRADING GUIDELINES R ' :
‘ jjdm 1. The regular education teacher uses the same instrument of
_ reporting as- used for special education.' , .
& ' 2. .Use regular,class grad;ng]system. ) 11

School A




o .
.

EASY RECORD K,EE}!ING SYsTfm FOR KEEPING TRACK OF A MAINSTREAMED STUDENT'S PROGRESS

- o

Recnrd of Mainstreaming Activity Sheet will be initiated and maintained by the
special education teacher for each student that is mainstreamed. This form

will be kept in the child's permanent record folder. Every special education
' ild will réceive a form of this kind. ' :

© ¢

RECORD OF MAINSTREAMING ACTIVITIES

o . . ' /
- Grade Level of - Amount of Time
. s Classroom Into ‘ In That Regular
School Which Student ) . Classroom Each Week Class. End of the
. Year Is Mainstreamed - Subject (state in minutes) Teacher ear Comments
AN
i <#
¥
Y

A4
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_ EVALUATING A MAINSTREAMED STUDENT'S PROGRESS

' T .IN THE REGULAR CLASSROOM
Lo : i} .

The special education teacher and the regular classroom
~ teacher will be meeting once a month to discuss each main-
streamed student's progress in the regular classroom. It was
suggested by your committee, that a form similar to the omne
below: could be filled out during this meeting. The information
on this form could then be used 1) for communicating the stu-~
- dent's regular class progress to parents, 2) as a guideline
" for determining the student's report card grade, and ¢ 3) as a
"progress record" of the student's performance in the main-
stream. . This form was developed by your committee as a "first
- draft", and may be revised before actual usage. :

MAINSTREAMING PROGRESS REPORT

©

Student's Name g %ubject"

~

Grade Level Komérooi'Teachei

Regular Education Teacher

A

Y

Date _Skills/Cdncepts Performance -Adjustment

o

.

: - - school A




In addition to designing and implementing the previously
described mainstreaming procedures, the committee also ar-
‘ranged. for a number of inservice programs related to charac-
teristics of exceptional children and the availability of
special instructional materials.

Evaluatiqn

The committee at School A clearly accomplished a great
deal, All of the needs originally identified were addressed.
"An exit interview with the principal revealed that while main-
streaming procedures used to be "hit or miss™, the new proce-
dures and forms are now being implemented conscientiously.
Time has been set aside for monthly meetings between regular
and special education teachers. The principal felt that Pro-
Ject IMPACT was extremely profitable, and that it provided a
structure by which the committee could accomplish its objec~
tives. The greatest benefit of IMPACT and the committee's
work, however, was felt to be the effect on teacher morale.
According the the principal, "classroom teachers are now more
comfortable. They know what to do and what to expect."

¢

Summary ' .

The mainstreaming committee at School A identified via a
needs assessment instrument, a number of needs related to
mainstreaming procedures and inservice.

The committee developed and implemented a comprehensive
set of procedural guidelines including: 1) staff responsibi-
litdes, 2) procedures for mainstreaming, '3) procedures for .,
cﬁ%ﬁging mainstreamed student's program, 4) grading guide-~
lines, 5) record keeping, and 6) evaluation.

In addition, several inservice programs were organized.

.

e - E
The committee adé;essed each of the identified fieeds dur-
ing its two years of operation. The principal of the school
deemed their work highly successful ‘and of continuing value.

S;hbol
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RIDGE PARK ELEMENTARY SCHOOL . el
NEEDS ASSESSMENT

ZZ'RESpondents

S . oo o Kumber of X of Tatal
Highly Necessary ‘- . , Respendents ~ Respondents

15. Need for opportunities for a classroom teacher e - 55%
and ‘a special education teacher to meet and ‘
discuss programming for specific mainstreamed
students. ' '

3. Need to clarify the responsibilities of various 11 502
staff members in regard to school mainstreaming .
practices (i.e., the guidance counselor's role,
‘the vice-principal's role, etc.).

-~ 1. Need for staff inservice programs to develop 10 . 45ZJ
’ skills for working with mainstreamed students.

4. Need to clarify procedural guidelines for plac- 10 45%
i{ng a student into a classroom for mainstream- '
ing.: V . ) .

7. Need to clarify alternatives for presenting the ' 40 45% -
district's regular curriculum, to accommodate ‘ :
individual needs of mainstreamed students (e.g.,

’ ways of presenting the existing social studies
curriculum to, a student with written language
difficulties). : :

Necessary

2. Need to present workshops on the school's main- . 14 ,' 64%
streaming practices for parents of both regular
education and special educatlon students.’

6. Need to clarify procedural guidelines for re- © 13 ’ 59%
moving .2 student from a classroom where he/she '
has been mainstreamed.

9. ‘'Need to obtain instructiohal materials and/or , 13 , 5&%
AV equipment. to-assist mainstreamed students.

10. Need to clirify'evaluation and grading guide- : 13 59%
lines for reporting progress of mainstieémed '
students.

[V

| . | , | e
P - : School A



RIDGE PARK ELEMENTARY SCHOOL
NEEDS ASSESSMENT -

* 22 Respondents
Fa
e p : Nunber of % of Total
Necessagx . Respondsnts ~ Respondents
1. Need for staff inservice programs to develop 12 55%
skills for working with mainstreamed students. ’
5. Need to clarify procedures for keeping track 12 55%
-~ of a mainscreamed student's activities.
7. Need. to clarify alternatives for presenting 12 . 55%
the district's regular curriculum to accom- :
modate individual needs of mainstreamed e
students (e.g., ways of presenting the exist-'
ing social studies curriculum to a student
‘with written language difficulties.
Unnecessary _
13. Need for volunteer services to assist main- 8 | .36%
streamed students.
14. Need for the staff to meet as a whole to 8 ©36% -
discuss mainstreaming concerns.
8. Need to provide eaSy'accessibility to any 7 32%
available instructional materials and/or AV ‘
_ equipment in the district that could be used r/jr\\i7i7
W,to assist mainstreamed students.® :
9% ' Need to obtain instructional materials and/or 7 322
AV equipment to assist mainstreamed students.
12. Need to clarify the role of various staff mem=- 6 C 27%
bers in reporting mainstreamed students' pro-
gress to their parents. ‘ -

53
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SCHOOL B

COLLEGEVILLE;TRAPPE ELEMENTARY SCHOOL

Committee Members

Richard Devaney Peggy Pastva
* Principal \ Sue Drauschak
‘ Alice Rodenberger Mary Panetta :
. L. Susan Hess " Dominick Manderachi
b Sandra Marchese - Lelia Hinckley
Janet Huskin Kathy Shontz

Kathy Hedrick. e
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SCHOOL B

'Demog;gphic Data

School B is a suburban elementary school with a total
population of 461. At the time of the study. there were
12 learning disabled students enrolled in classes at the
school. There were also 10 students enrolled in learning
and adjustment classes. All of these students were main-
streamed for art, music and physical education. In addi-
tion, all learning disabled and seven learning and adjust-
ment students were mainstreamed for at least one academic
subject. '

Needs Assessment

Prigqr to the intxoduction of Project IMPACT, all faculty

members including regular- education teachers, special educa-
tion teachers and special area teachers were asked to com~
plete a needs assessment. The results of the needs assess~
ment were summarized as follows:

Eight (8) items from the Project IMPACT Needs Assessment
appeared to be necessary considerations at School B. -One
hundred-percent (100%) of the 20 respondents indicated a
need for: (a) opportunities for the classroom teacher and
the special education teacher to meet to discuss programming
of mainstreamed studen , and (b) clarification of proce~
dures for keeping track of mainstreamed students' activities.
Ninety-five percent (95%) of the participants indicated a
need to clarify: (a) staff members' responsibilities in re~
gard to mainstreaming practices, and (b) procedural guide-
lines for removing a student from a classroom where he/she
has been mainstreamed. Ninety percent (90%) of this staff
expressed some need for: (a) staff inservice programs,. (b)
grading guidelines for mainstreamed students, (c) a record-
keeping system to keep track of students mainstreaming
activities, and (d) a clarification of roles of various staff
members in reporting- mainstreamed students' progress to their
parents.

For/a complete tally of responses, see pages 63, 64 and 65.
The mainstreaming committee discussed each of the areas
of need at the Project IMPACT workshop. Through a process of
discussion and prioritizing, it was decided that the ex~-
pressed needs could best be addressed by developing a compre-
hensive set of mainstreaming procedures.
) o % -
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Commitree'Decisiuns and Activitdies
A

The mainstreaming procedures developed address each of
the following areas of concern: 1) pre-maipstreaming eval-.
uation, 2) pre-placement communication, 3) pngoing respon-
sibilities-following placement, 4) procedurés for withdraw-
ing mainstrghged students, and 5) evaluati and grading of
mainstreamed tudents. -

. The following are the mainstreaming procedurgs which
have been implemented at School B:

PROCEDURES FOR MAINSTREAMING* o~ o~

1. Pre-mainstreaming Evaluation ‘ N
'A. Special education te_acher-will:?ﬁn—%zifj8
1. Evgluate‘student's academic skills.
a. Reading - administer IRI
‘b. Math - administer placement test - : 0

¢. Other academic areas ~ recommendation
through informal assessment.

2. Evaluate student's social skills (listening ‘ .
skills, work habits, group interaction, etc.). .

s

a. Recommendation , :
. b. Observation : : ' -

3. Make decision whether placement is feasible.
4. F1ll out Student Profile Sheet.

II. Pre-Placement Communication

A. Spéciai education teacher will:

1. Communicate with regular education teachers
‘ concerning: .

‘a. scheduling - :
b. teaching techniques of regular education

teacher
.¢. class or group characteristics
. d. .special educatlon student (Student Prof11e

Sheet)
e. Vpurpose for mainstreamf///

*Support staff (art, mu51€ library, phy51cal education) w111
‘be notified by principal regarding assignment of spec1a1
education studentss to class. _ ,
4
~ . ) s . )
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7.

4

.

Communicate.with prineipal concerning:

a. scheduling. ‘

b. teaching styles of individual classroom
teacher.

c. characteristics of special education
student. :

d. purpose for mainstreaming.

Communicate with reading specialist when
applicable.

Participate in decision for placement ‘and provide
Student Profi‘\lsheet to regular education teacher.

Notify parents concerning placement.

Prepare the child for academic and behavioral ex-
pectations in: the regular classroom.

Introduce mainstreamed student to regular educa-
tion teacher and classroom students.

k“‘/ B. Regular education teac%ef/;ill.‘ \

1.

Meet with special education teacher to discuss
the academic demands that the mainstreamed stu-
dent will encounter in the regular education

' classroom.

Discuss sc €duling, teaching techniques, class/group
characterigtics, and curriculum content with special
education twgacher.

Communicate doncerns with principal if necessary.

Participate in decision fo# placement.

- Prepare his/her students for the inclusion of the

new mainstr amed student. -

any needed materials for mainstreamed
students apd provide the required materials to the
specral e ucation teacher.-'

specialist will:

Confer with special education teacher regarding f\
results of IRI to determine proper placement,
when applicable. .

Confer with special education teacheégconcerning

characteristics of the various read#¥ groups,

Provide to regular education teacher those read-
ing materials that are most appropriate to the
needs of the special education student. =~

1
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D,. Principal will.e

. 1L Meet with special education teacher to. discuss

: ' scheduling, teaching styles of regular’ educa-
‘tion staff, characteristics of special educa-
tion student and purpose for mainstreaming.

2. _Resolve any problems that may arise.
3. Parf&Eipate in decision for placement.
E. Guidance counselor will be available to confer with

parties involved concerning the placement of the
mainstreamed child.

'F. Parents will participate in decision for placement
~ of mainstreamed students. oo

III. Ongoing Responsibilities Fol‘owing Placemenﬁ
' A. Special education teacher will._ v

- 1. Meet with regular education teacher periodically,
at least monthly, to discuss student's progress.u
Also, to discuss and revise Student Profile Sheet(

' 2. Communicate with parents concerning student s
Il ~ progress in the regular education classroom.

3. Meet with the'mainstreamed student to assess
his/her feelings about the events in the regular
classroom- /

4. Be availablc to all school personnel to help
develop effective strategies for dealing with
the behavioral academic needs of the mainstreamed
student-> o - S .,

5.  Alert appropriate school personnel concerning any
recent events which may affect child's performance
or. behavior. :

6. Meet with regular education teacher to discuss
: method of reporting/recording pupil progress to
e . } - parents. .

7. Maintain the Record of Mainstreaming Activities
for individual child. . ‘

¢ 8. Meet at the.end of the year with the regular edu-
cation teacher to discuss the student's annual
‘ progress and. recommendations for the following .
v : year. S
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B.

Regular‘qdncationwteachér and support peiSonnél
(art, music, physical education library) will:

1, Meet with special education teadhér pe;i&dically,
at leastmgoqthly,_gp discuss student's progress.

 2;~;33 available for conference with special educa- .

- tion teacher and/or parents concerning the main-
streamed childs, S - : :

3},fMeet'ﬁith mainstreamed Student to assess his/her
: feelings about events in the regular classroom,

4. Help develop and implement effective strategies
~ for dealing with the mainstreamed student.

5. Meet with special education teacher to discuss
- method of reporting/recording pupil progress to
parents. i - :
6. Immediately bring problems and outstanding
achievements to the attention of the special
education teacher, ‘ ‘ f

7. 'Meet‘at the end of the year with the special

education teacher to discuss the student's annual
progress and the best possible situation for the:

(‘ following .year.

8. ' Confer with principal concétning unrésolﬁed prob—.
lems, if necessary. ‘ : ,

. 9. °"Notify reading speéialist of ahy chaﬁges in the

‘Paqenté will:

reading program of the mainstreamed students.

Reading specialisﬁ;yill be available for conference
with any school personnel concerning the ongoing pro-
gram of thevmainstreamed child. :

Principal willvbeﬁavailable to‘address unresolved
problems. ' ‘

Guidange counselor will be available to paf;ies in-
volved to discuss ongoing program of mainstreamed
students. ' ' :

-

1. Promptly notify spe;ial education teacher (if I.U.

-class, social worker) of.any concerns and problems
: involved with student's program.

2,; Notify sﬁeqial education teacher,of any recent
events which may affect child's performance/
behavior. »

- 3. -Broﬁide~academic and emotioﬁél support to child.




;o '
ST | : o
f ‘-, . v . . . i
‘ 4.. Be available for conference.‘]; : . g "ﬁh
7y . .
= 5, Discuss 'student's feelings concerning events in
I the regular classroom.p' : :

IV-%HPIOcedures for’ withdrawina,M@pnstreamed Student’”y”f”’

= / 3 ' - A, Withdrawal procedures m5§ be - inétiated by either re-
o - gular education teacher, special: education teacher,

) j or support~Personnel when mainstreaming has been in~

i effective and various strategies to make it effective

; have" failed.

3

A conference will be held with school personnel to .

B [ ]
g / ¢ document reasons for withdrawal. ‘Such documentation
‘ ‘ L : mdy include: :
! . . RN
\ o 1. samples of classvork
.\ - 2. anecdotal records

3. teacher observation.‘

C.- A decision will be made by the“special education
" teacher and regular education teacher. If a problem
: \ ~arises, the principal will intervene. (I.U. classes -
y ; will involve Mental Health Team ) S , el v

i_. : D. After decision has been made to withdraW‘student; the
special education teacher will notify parents, stu~ ;
dent, and principal, _ ' v

E. The special education ‘teacher will set up a conference
if requested.

- V. Evaluation and Gradinggof Mainstreamed Students
A. Special education ‘and regular education teachers will
communicate in order to mutually establish guidelines
and methods for grading each mainstreamed student.
-B. Regular education teacher will be responsible for com-
pleting mainstreamed student's report card, including
grade and a,short narrative.

-

Thee following Student Profile’ Sheet and Record of Main-
streaming Activities were: developed to facilitate the main-
streaming process. _ "

]
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STUDENT PROFILE SHEET = L
S e | S ‘ s
'Stndenﬁeuaﬁe; B ‘ '

‘ srecia; Education Teachér: - = : Date:

Deter ‘earning styles, learning characteriStics and - behavioral
characteristics the student displays. (Check those areas which are
applicable )

-»

Almost Some of Mogt of - 99% of

’ Learn}gg;ﬁtyles , : Never : the,Time, the Time the Time
e Can work in a large group. ‘
° Caniwork in&ependently.
e Can work in small groups.
e Can work in a dyad. _
. ® Caﬁ'work.on-a one-to-one. _ : o /;>i |
basis with teacher. -~ : pd ,
Learning Characteristics ' : i QW’

® Follows oral directionms.
e mFQllQﬁéfhrittenidirections;”'"' o e

e Retains info;mation on a e
short-term basis. : ’

® Retains information on a : . .
long-term basis. - . N

e Displays task committment.

® Maintains attention.

Behavioral Characteristics

® S%ts in seat/remains in appro-
priate position during class- ) ‘ ¢
room activities. .

e Participates in gréup dis-
cussion appropriately.

b 4
e Adheres to classroom rules.

® Remains on task.

e Socializes appropriétgly
with peers.

j e Acts on feedback from teacher.

° Organizés time and materials.

['o COmpletes assignments with .
: minimal assistance. o

e Works independently.

e Responds appropriately to.
-~ authority. -

Other o ’ : ) i




STUDENT PROFILE SHEET
Page 2 R

learns well through the folloﬁing modes:

Learns well ‘through information presented orally.
Learns well through information presented visually.
Learﬁs'well through concrete experience.

Motivational Needs:

‘Grades =

Social reinforcement (peers)
Verbal reinforcement \teachers)
Privileges S >
Checkmarks ‘

Tokens

Tangibles (animal cards, stickers, certificates,
candy) .

lustructional”LeveISE

Instructional Area:

Instructional Level/Text:

Instructional Area: 3

Instructional Level/Text:

o,

Specific Instructional Strategies Proven Succeesfql:

(e.g., likes to use tape recorder, needs verbal reinforcement from
. teacher daily, weekly, atc.) -~

i 7
4

P4

Developed by Project AIDE .
Adapted by Collegeville-Trappe Elem. School




' RECORD_OF MAINSTREAMING ACTIVITIES

o S _
(To be completed at the end of the year)

Student : i ‘ N ~__Special Ed. Teacher: ] ; ' Date:

Month/Year Regulér Ed. | Average Grade :
Mainstream- °| Teacher/Grade Rec'd. in Mst| ‘ End of the Year Comments
ing Begins Level Subject Subject. ' : -

Regular Ed. Téacher:

‘Student made: = Average progress within the group.
: Below average progress. within the
group. :-

Student worked: _ 'Up to his/her potential.
: - Below his/her potential.

—————

]

) v ' | Student's work
. : 1 _ "habits were: Excellent Fair Poor

‘Student socializes appropriately with peers. =~ YES
o . NO
Teacher recommends: Méinstreaming continue.
Placement be re-evaluated.

i

- Other comments:

' Special Ed. Teacher:

Teacher recommends: Mainstréaming continue.
» Placement be re-evaluated.

-}
v

é * oy

- BE}" - 1 Other comments:

c
Iy

19
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" EVALUATION AND CONCLUSION . o | |

The committee at School B devised and implemented a
set of mainstreaming procedures which addressed all the
needs identified by the needs assessment instrument.. An
exit interview with the principal indicated that,the proce- g
dures were ‘functioning effectively- Project IMPACT was seen
r as being most helpful in providing the time 'and structure
for addressing mainstreaming concerns.  Morale within the
school appears to have improved gréatly, particularly as a
result of increased communication between regular and special
education teachers. ' C- :

ADDITIONAL ACTIVITIES '

In addition to developing 4 d implementing mainstreaming
procédures, the committee is in the process of'preparing‘a_
parent handbodk. The handbook is désigned to promote the

{ - ~awareness of regular education students and parents to the
’ nature and needs of mainstreamed students. The handbook will
be distributed to all parents and is expected to be completed
by August, 1981. . ) ‘ -

* . oo
1)

The committee -had hoped to plan an ingervice program dur-~
ing the 1980-1981 school year. Due to other school district *-
priorities, however, no time was available in the school in=-
service calendar. : '

—

L)
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COLLEGEVILLE-TRAPPE ELEMENTARY SCHOOL
. o NEEDS ASSESSMENT

. 20 Respondents

Number of % of Total
Respondents Respondeats

‘Highlz Necessary

3. Need to clarify the responsibilities of various 9 45%
staff members in regard to school mainstreamlng
practices (i.e., the guidance counselor's role,
8 the vice-principal's role, etc.).

15. Need for cpportunities for a classroom teacher 9 452
and a special education teacher to meet and
discuss programming for specific mainstreamed

students.
1. Need for staff inservice programs .to develop 8 40%
. skills for working with mainstreamed students. : :
5. Need to clarify procedures for keeping track of 7 352
a mainstreamed student's activities. . ‘
7. Néed to clarify aiternatives for presenting the 7 35%
district's regular curriculum to accommodate ,
individual needs of mainstreamed students (e.g., ,,‘¢5’ﬁ%

ways of presenting the existing social studies
curriculum to a student with written language
difficulties. , . f

9. Need to obtain instructional materials and/or 7 - 35%
AV equipment tO assist mainstreamed students.

1l. Need for an easy record-kééﬁing system of each 7 35%
student's mainstreaming program.

72
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_COLLEGEVILLE-TRAPPE ELEMENTARY SCHOOL .

NEEDS ASSESSMENT

20 Respondents ,
~ Number of

Necessary ' . , Respondeats
2. Need to present workshops on the school's main- 13
streaming practices for parents of both regular
education and speclal education students. .
. - . 1
5. Need to clarify. procedures for keeping track of 13
a mainstreamed student's activities.
6. Need to clarify procedural guidelines for re- - 13
" moving a student from a classroom where he/she
has been mainstreamed.
10. Need to clarify evaluation and grading guidelines &%
fot reportlng -progress of mainstreamed students.
12. Need to clarify the role of various staff members - 13
in reporting mainstreamed students' progress to
their parents.
Unnecessary
B 8
14. Need for the staff to meet as a whole §o discuss 6
mainstreaming concerns.
13. Need for volunteer services to assist main- : 5
streamed students. ' '
p)
4. Need to clarify procedural.guidelines for plac- 4
ing a student into a classroom for ma;nstreaming. ".
% -
8. Need to provide easy accessibility to any avail- 4
able instructional materials and/or AV equipment
in the district that "could be used to’ assist
mainstreamed Students. T
2. Neeé to present workshops on the school's main- ) 3
streaming practices for parents of both regular,
- education and special education students.
N\
7. MNeed to”clarify alternatives for presenting the - 3

district's regular curriculum to accommodate
individual needs of mainstreamed students (e.g2,
ways of presenting the existing social studies
curriculum to a student with written 1anguage
difficulties.

73
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% of Total
Respondents

65%
65%

65%

657

65%

30%
252
20%

20%
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COLLEGEVILLE-TRAPPE ELEMENTARY SCHOOL
NEEDS ASSESSMENT
20 Respondents

~
. \ «

El

e o . o  Nuzber of % af Total
ﬁghl)' Unnece,ssaw v i : Respondents Respondants
2. Need to present workshops on the school's main- 1 5%

streaming practices for parents of both regular
education and special education students.

6. Need to clarify procedural guidelines for remov- 1 5%
ing a student from a classroom where he/she has
been mainstreamed.

8. Need to provide easy accessibility to any avail- 1 5%
' able instructional materials and/or AV equipment :
in the district that could be used to assist
~ mainstreamed students.

9. ‘Need to obtain instructional materials and/or AV 1 ‘ 5%
equipment to assist mainstreamed students.

\_

~d
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'SCHOOL ¢

. b4

‘Demographic Data R
School C is a4 suburban elementary school with a totgl _
population of 353. At the time of e study, there were 21
learning disabled students enrolled in classes at the school.
All of these students were mainstreamed for 8rt, music and w
physical educatien. 1In adgition, six students were main~- _
- Streamed for other academic subjects. A total of seven regu=-
lar education faculty were‘borking with mainstreamed students.

~

o Needs Assessment

¢
'

Prior to the introduction of Project IMPACT, all faculty
members including regular education teachers, special educa-
tion- teachers and special area teachers . were a@ked to complete
a needs assessment instrument. The results Q;VEhévnqeds
agsessment Wigelsummarized as follows. ' - ~ .. ., .

Ten (10) items from the’Project IMPACT Needs Assessment
appeared to be néceSSary'cpqsiﬁeratiqns@@;fSchool-C; One hun- °
dred percent (100%) of the 23 respondents indicated a need for
staff inservice programs. Ninety-six percent (96%) of the
staff expressed a need to clarify the role of various staff
members in reporting mainstreamed students’ progress to their
parents. Ninety-one percent (91%) conveyed varying degrees of
need in relation to: (a) clarifying .staff member roles in re-
lationship to mainstreaming, (b) clarifying procedural guide-
lines for placing a studeft into a classroom for mainstreaming,
(c) clarifying procedures for keeping track of a mainstreamed

- - student's activities, (d) clarifying alternatives for present-

' ing the district's curriculum.to mainstreamed students, (e)
clarifying evaluation and grading guidelines for reporting pro-
gress of mainstreamed students, -(f) developing a record-keeping
system for mainstreamed students, (g) initiating a time for the
staff to meet as a whole'to discuss_mainstréaming concerns, and
(h) providing opportunities for classroom teachers and special
education teachers to meet about mainstreamed students' programs.
For a complete tally of responses, see pages 74 and 75. v

he mainstreaming committee discussed each of the areas of
need at the Project IMPACT workshop. Through a process of dis- .
. cyssion and prioritizing, the committee definedzﬁts objectives
. t be: xw 1.’_.-»,.
1. to develop comprehensive mainstreaming ‘procedures which
address staff roles, communication, tracking and
evaluation. '

e i - " S . - o a— - v metse e c e e
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2. to plan and implement inservice programs in order to
heighten teachers' awareness of the characteristics;
: BREE and needs of handicapped students. B

) 'Committee Decisions'and~Activitie3‘

<

. The following p ocedures were developed for use in main-
o streaming: : : '

y : .
1. Special education teacher completes Placement Checklist
for Mainstreaming.

~

2. Special education teacher meets with. principal.

. .
- .-
A

3. Special education’ teacher, principal, regular elemen-
‘tary education teacher, and all. specialists involved
meet (right of refusal).

4. y@rents are notified.

5. Placement of child. - , / .

6. Periodic review. (bi—monthly or as needed) with feed-
. o back to the _principal. .
h : j.”Begin mainstreaming record via Mainstreaming Tracking
- . Sheet. .

in one week. The forms referred to in the mainstreaming pro-
.cedures, Placement Checklist and Mainstreaming Tracking Sheet, o

Completion of steps 1~5 above should be accomplished with- 'ﬁ
are reproduced on the following pages. l

|
e - S g
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0 " PLACEMENT CHECKLIST FOR.MAINSTREAMING PeT
N e ‘ bor ‘ v ' ,

Child'é Nane: - o B : | Age:

. -

. Date of Checklist Initiation:__ . Sp. Ed. Teacher:

. 1. Social: . v . T . : - .
. N - » T N ’ .

2. Emotional:

< T B - . o
i

3. Academic(testsgiven): =~ - . L .

»
1
. 4. Medical: " . .
. “ . N N [ ) ) . .
i
—

o : 1 X .

5. Environmental Needs: . : _ ’ -
S N, &
B B
\
6. Schedule: ’ A ‘ , ‘
- o
i Q
. 24 »
/ 3
e 7 < Al
7. Comments:_ * S
: .‘
)
. "4 T

bl
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ACTIVITIES
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' MAINSTREAMED TRACKING SHEET
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'/// . -Methods for drting_the;progress of'mainsthaméd o
/ students and foﬁ%f?ibving a mainstreamed student from the

regular class were also developed. -
. ? R

L

/o . REPORTING PROGRESS OF MAINSTREAWED STUDENTS

= ) _ ‘ . ' . ,
o 1. Regular educatian teachers and speéialists will. submit
“ : a separate report. (utilizing the regular report card)

S ' to the special education teacher to include with the ,
Intermediate Unit report card. Each child will be eval-
uated on the basis of his/her own ability.

-

D 2, - Joint (fegulaf educaﬁion ‘teacher, specidl ‘.‘educ'ation
: ' teacher and specialists) conferences will be scheduled
' ‘; upon request by any of the parties involved. _ <

3. Individual conferences may be’ scheduled at any time. All
conferences should be~recorded on the mainstreaming re-
cord. .Telephone cont;§t5'shou1d also be recorded. .

o

4 » < e - ‘ B | R
REMOVING A MAINSTREAMED STUDENT -«
. - ‘v - B . ~ O .‘ ‘ /
g - . < it
o l. Regular education teacher and special education teacher | \
- ‘meet. ' . /- "y ——
- . : 4 _
- 2 Téachers and ptincipal meet. . . !
. ) o v /- . o
3. Parents contaé¢ted. ' . // ¢

. ¥ /

. In order to disseminate information about the new main-
streaming procedures to the rest“of ¢t faculty,/a Mainstream-
ing Fact Sheet was also prepared a?J’?g reproduced on the
following page. ’ :

&
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During the second year of Project IMPACT, School C added
a new resource room.class. Since, by definitiomn, -resource
“roon studenas ‘are in the mainstream at least 50% of the time,

the committee proposed some guidelines for record-keeping and
communications. , . L -

RESOURCE -ROOM FACT SHEET

I. ‘Record-Keeping

72

1. An IEP is on lee in the principal s - office. Read it.

o
2. The classroom teacher is responsible for giving grades.

3. The Resource Room teacher will provide a narrative.

4. A student will not be graded if a subject is missed.

5. A Resource Room Tracking Sheet should be kept in the
" front office files at all times and filled out at least
three times each year by both the regular classroom
teacher and the special education teacher.

1T, Communications "f -

+1. The Resource Room teacher is available for conferences
with parents and/or teachers upon request by teachers
and/or parents. |
2. On-going communication between the teacher and Resource
Room teachers to coordinate progress, subject matter,
and assignments is‘essential. '

L4

i

3. 1In case of a field trip, Resource Room teacher must be
- notified. . .

4. During achievément testing, everyomne should be notified.

ITII. School Policy’

RS . . »

1. A student must be identified formally by the psychelo-.
. gical department as a special educatfon student before.
o being assigned to the Resource Room.

2. Resource. Room children should not miss special events
in their classrooms such as assemblies and guest
speakers/ .

¢ 3. All childreny w1thout exception, must attend weekly
:// classes in art, music, physical education, &nd iibrary.




{

School C met its objective relating to teacher inservice
by arranging for four workshops. Speakers were drawn from a
number of areas, and Project IMPACT staff were actively in-
volved in locating resource persons 'and assisting in workshop

planning. The following topics were addressed at the inser-
vice meetings:

® sensitivity to and identification of éxceptional

children . ~ A "

&
® c¢lassroom techniques for the mainstreaming of ex-
' ceptional children ‘

® orientation to the.local~materialé recource center
, ® behavioral management techniques A
® diagnosis of speechfagd language disorders.

The fact that School C planned and implemented four inser-
vice programs indicates a great committment to the mainstreaming
process. Not only was thergp an extensive amount of time invoelved
in planning, there was also.a great deal of effort expended in
obtaining m§nies to réimbur;e teachers for the after-school meet-

in'gS . < \\

Evaluation ands Summary

-

The ‘committee’at School ¢ addressed‘all 6f the major needs
identified by the needs assessment. They éstablighed procedures
for mainstreaming and prepared fact sheets on mainstreaming and

resource room programs. They also planned four.teabhervinser-“
vice workshops. ' ' :

_An exit interview with the principél indicated that the

- staff nqgvseem more organized and more aware of the special

child. eryone is involved in maingtreaming procedures -- not
just the special education teacher. The principal felt that Pto-
ject IMPACT was most valuable in providing/the time and proces

by which to begin addressing mainstreaming needs. IMPACT's.role -
in helping to plan ,the school workshops was also greatly appre-
cidted. Overall, Project IMPACT was judged as highly successful.

~ .

L
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CANDLEBROOK ELEMENTARY SCHOOL

NEEDS ASSESSMENT

23 Respondents

Nuzber of % of Total
Highly Necessary . Respondents Respondents

, _ 1. Need for staff’ipservice program to 19 837 ’
i develop skills for w#rking with main- :
streamed students.

{10. Need to clarify evaluation and grading 18 78%
) guidelines for reporting progress of

mainstreamed students.

i . . ]

"7. Need to clarify alternatives for pre- 17 747%
senting the district's regular curricu-
lum to accommodate individual needs of
mainstreamed’ students (e.g., ways of
presenting the existing social studies

) curriculum to a student with written
! language difficulties).

11. Need for amn eaéy record-keeping system ’ 17 747
of each student's mainstreaming program.

3. Need to clarify the responsiblities of 16 707
- various staff members in regard to .
school mainstreaming practices (i.e., ) ' : .
the guidance counselor's role, the vice-
principal's role, ete.).

-

Necessary

- ¢ 4
_—— 5. Need to clarify procedures for keeping 10 437
track of a mainstreamed studént's
activities. D . '

L

: ]
8. Need to provide easy accessibility to 10 43%
L . available instructional material and/or
AV equipment in the district that could
be used to assist mainstreamed students.

. - 13. Need for volunteer services to assist 0 - . ¢ 437
> mainstreamed s%ydents. '

14. Nged for the staff to meet as a whole to 9 39%
discus? mainstreaming concermns.

“ o . 84 .
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CANDLEBROOK ELEMENTARY SCHOOL
NEEDS ASSESSMENT

23 Respondents

A
Nuzber of 2 of Total
Necessary (continued) ’ Respondents Respondents
12. Need to clarify the role of various gtaff 8 362
members in reporting mainstreamed students'
progress to their parents.
2. Need to present workshops on the school's 8 367
mainstreaming practices for parents of
both regular education and special educa-
tion students. . .
s e
Unnecessary ) : :
. | N » )
2. Need to present workshops on the school's . 3 137%

mainstreaming practices for parents of both
regular education and special education
students. '
L ' '
6. Need to clarify procedural guidelines for 3 137
removing a student from a classroom where
he/she has been mainstreamed.

. 8. Need to provide easy accessibility to any 3 13%
' available instructional materials and/or

AV equipment in the district that could

be used to assist mainstreamed students.

9, Need to obtain instructional matefialé 3 137
and/or AV equipment to assist mainstreamed
students. \ o

13. Need for volunteer services to assist 3 ’ 13%

mainstreamed studénts. °

3

Highly Unnecess@zy ) - -~

(No items wefé indicated %ighly unnecessdry.) v

. .

=

-
&

'
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SCHOOL D

- CEDARBROOK MIDDLE SCHOOL

/r\\~ ) Committee Members

& ﬁ }
John Townsend, . John Rogalski
Principal . Mitchell'levin
Cecelia Robinson = Tony Matula
Ella Benge . ¢t Alberta Gladeck
Maryjean Focht - Rom Dellecker

Nancy Sabin : Ann Edlemen

-
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SCHOOL D

Demographic Data 2

School D is a suburban middle school with a total popu~-
lation of 497. At the time of the tudy, there were 22
emotionally disturbed students and “one visually. impaired
student. Eleven of the students were mainstreamed for art,
21 for physical education, 4 for music, 11 for industrial
arts, 12 for home ecomomics, 12 for typing and 5 for health.

In addition, 14 students were mainstreamed for other aca-

demic subjects. A total of 25 regular education teachers
were working with mainstreamed students.

T

Needs Assessment

. &£

Prior to the introduction of Project IMPACT, all faculty
members including regular education teachers, special edu-
cation teachers and special area teachers completed a needs
asgessment instrument. ‘' The results of the needs assessment
were summarized as follows: | '

- Five (5) items from the Project IMPACT Needs Assessment
appeared to be necessary considerations at School D. Niméty-
seven percent (97%) of the 36 respondents seemed to regard
staff inservice development as a priority. Ninety-four per-
cent (94%) indicated a need to clarify roles of various staff -
members. Eighty-eight percent (88%) expressed a need for:

(a) opportunities for the special education teacher and the
regular education teacher to meet about mainstreamed students,
(b) clapification of pr dures for 'keeping track of a main-
streaméd student's actjfities, and (c) clarification of al~-
ternatives for presepnfing the district's curriculum to sdccom-
modate individual negeds for mainstfeamed students.  For a
complete tally of responses, see pages 82, 83 and 84.

The mainstreaming committee discussed eaéh if the‘areas'
of need at the Project IMPACT workshop. Through a process
of discussion and prioritizing, the committee decided to fo-

-

cus on mainstreéming procedures and teacher inservice.
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' Committee Decisions and Activities

'The following procedures were eetablished for the place-

/. ment of students into the mainstream: %
) 1., Special education teacher consults w principal
to review IEP. '
¢ i v
' 2. Principal and speeial education teacher will re- 5

commend specific teacher and clawses for main=
streaming.

3. Special education teacher will consult with recom-
mended teacher to discuss behavioral and academic

E skills. "
A ’,43 /\ghavioral and emotional readiness.
: -1, ability to conform to regular classroom
e ‘ behavior °

2. ability to accept social responsibility

@ > B. Academic skills readiness: ‘
e ‘ S 1. ability to handle work expected E B 4
i ’ 2. ability to adjust to regular classroom ' {
] methods. _ S ;
\ fia 4 - o * .
| & ‘
; ' C. . Learner needs
' 1. characteristics ‘.
‘ . 2. physical setting. -
L . ?\ . . o
4. Placement is made and page 1 of Project AIDE
(Communication Form) is' to be given to the main- ‘ .
streamed teacher for. his/her informatipn and . / C
guidance. ;
. . The Communication®' Form to be used in f%cilitéting}the

transfer of information is reproduced on the following page.

-

o R | School D I
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DATE:

STUDENT'S NAME: v ‘

o

Deternine the learning styles, learning chsrscteristics and behavioral chsracteris-
“stics the studept displays.

I Learming Characrevristics N

_\ing classroom activities

- Organizes time and materials

. Aimont Seme of Most of
Never the Time the Tice

Learning Styles

€an vork in a large group

Can vork independently

Csn work in sénl; groups

Can vork in a dyad

Can work on a one-to-one bssis with tescher:

Follows oral directions

Follous written directions

Retains information on s short-term bni&
Retains information on a long~term basis

Displays task committment . ,

Maintaing attention ,

Behavioral Characteristics

Sits in seat/remains in appropriate position dur- ' - .

Participates in group discussion appropr{itel&'

Adhcres to classroom rules

Remaing on task . . .

Socializes appropriately with peers -

Acts on feedback from teacher

__ SPECTAL ED. TEACHER:

Completes assignments with minimal assistance p .
Q

Horks independently

Responds appropriately to‘lbthority

Others

Learning Modes

(Rauk these Learning Modes in the order of which the student
learns best. However, if a Learning Mode is especially dif-
ficult for s student, also asterisk (*) ic.) ‘

Learns through information presented orally

Learns through information presented visually N

Lescns thfough information presented throuch'uovemeng and touch

Learns through concrete experience

¥
AL N I )

111

Motivational Needs

Crsdes . ¢ Checkmarks

Social reinforcement (pecrs)
Verbal

Privileges

o Tokens .

reinforcement (teachers Tangibles

111

S —
' .

L [

——

Instructional Strategies Proven Successful

-

(e.g., lots of repetitions, contracts, demonstrations)
1

-/

InstructionnlALevell N

+ , Instructional Area ‘Instructional Area ’

‘anel

Text” %

Level .
Text - )

Based upon the. information gathered, uhlﬁ modifications.need to be wsde to -
‘meet the student's nceds? . . ) :

. ) Modification(s)

- . RY

.
a

el

o refoped Sy Pxojeét ATDE - ‘ R
ERICE0 " div. A ‘

PIA 1701 rovided by ERic:
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o The committee also 'addressed the issue of how to remove
aTEt

udent fﬁfm the mainstream if the placement does not work
out. ‘ ,

. ' WPROCEDURES FOR EXAMINATION OF THE MAINSTREAMED

< .
STUDENT'S STATUS AND/OR REMOVAL

1. Requests to review or evaluate .the mainstreamed'sfudent
- should go to the special education teacher who relays
the request to the mental health team.
A. Requests can be made by:

1l teachers (special and regular education)

2. parent
3. student
4. mental health team '
[ 5. guidance counSélqrf
. | 6. administrdtor.. | S
’ 2. Request for removal goes to meeting consisting of any
combination from the following groups:
LY A, .Mainstream District
1. ;eachers (special and regular education)
. 2. mental health .team ‘
3. genyone else déemed;hecessari.
B. I.U. District
. 1. teachers (special and regular éducatgon)
2. I1.U. supervisor
3. anyohe'eige deemed necessary
C. Types of Rembval ‘
7 1s crisis basis (temporérj);vaill be éccomplishedf
. ’ by consultation between the teacher requesting ’
g the removal and the special education teacher -
“\’ o 2. non-grisis ( long-term) - same procedure as
- : . - indicated above. (Definition of crisis: the

student is an immediate threat to himself and
those around him and his environment.)

I4
b
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The ‘finadl issue relating to mainstreaming procedures that
the committee worked on was that of grading and evaluating’
the mainstneamed student's progtess. :

) i ‘
PROCEDURE FQR EVALUATING STUDENT PROGRESS

IN MAINSTREAMING CLASS

D

S

1. Report card - Thée student is subject to criteria and

grading system of mainstreaming teacher:—— — -

2. Weekly informal meetings between mainstreaming and special
- education teachers shou occur. The schedule for their
- weekly informal meetings is to be established in consulta--
tion with the principal.

3. Periodic IEP Review -'Spécial education teacher -and main-
stream teacher review IEP at least once a year.

Rrkkkkkkk

¢

In the area of teacher inservice, the committee planned
and implemented two workshops. The first workshop was pre-
sented only for the faculty of School D and featured a num-
ber of films related to the characteristics of various ex-
ceptionalities. The second workshop was attended by all
teachers in the school district and featured a panel presenta-
tion by handicapped persons and special education personnel.
This was a replication‘of a panel which was presented to. the
committee at a Project IMPACT workshop. Response was so
favorable that the gommittee felt others could benefit from a
similar panel. 8

ﬁvaluation and Summary

Q

The committee at'School D developed and implemented pro-
cedures for placing a student in the mainstream, removing a -
student from an inappropriate mainstream placement and eval-
uating the progress of mainstreamed students. They also
organized and implemented two inservice programs designed to
raise teacher awareness and sensitivity to the needs of the
handicapped. : '

An exit interview wit/h the princlpaleipdi:;:ed that parti-
cipation in Project IMPALT had raised the awareness of the

faculty to mainstreaming/ issues. The inservice programs were

well received.
: B

e 32




CEDARBROOK MIDDLE SCHOOL
NEEDS ASSESSMENT

36 Respondents

-

ghly Necessary —

Need for staff inservice programs to
develop skills for working with main- -
streamed students.

Need to clarify the responsibilities
of various staff members in regard to
school mainstreaming practice (i.e.,
the guidance counselor's role, the
vice-principal's role, etc.)

Need to clarify procédural éﬁideiines
for placing a student into a classroom
for mainstreaming.

Need to clarify procedural guidellnes
for removing a student from a2 class-
room where he/she has been mainstreamed.

Need to.clarify alternatives for pre-
senting the district's regular curriculum
to accommodate individual needs of main-
streamed students (e.g., ways of present-
ing the existing social studies curriculum
to a student with written language

difficul??ﬁs).

School D.
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CEDARBROOK. MIDDLE SCHOOL

NEEDS ASSESSMENT

N v 36 Respondents
{ -
Necessary
11. Need for 2n éasy record-keeping system 22 617

of each student's mainstreaming program.

I2. Need to clarify the role of various: 22 R - 3 54
staff members in reporting mainstreamed
student's progress to their parents.
| ,
10. Need to clarify evaluation and grading 21 58%
guidelines for reporting progress of.
mainstreamed students. '

15. Need for opportunities for a classroom 19 27
' teacher and a special education teacher '
to meet and discuss programming foaé
specific mainstreamed students. )
- A
2. Need to present workshops on the school's- 17 477
mainstreaming practices for parents of
both regular education and special edu-
cation students. '

5. Need to clarify procedures for keeping 17 ‘ 477%
track of almainst;eamed student's ‘
activities. : ~

13. Need for volupteer services to assist ‘ 17 _472
mainstreamed students. : /

Unnecessary

\

1l4. Need for the staff to meet as a whole 13 367

s+ to discuss mainstreaming concerns. o

13. Need for volunteer services to assist
‘mainstreamed.students.

2. Need to present workshops on the school's
mainstreaming practices for parents of
both regular education and special educa-
tion students. /

;
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Unnecessary (continued)

. ‘ 4
CEDARBROOK MIDDLE S?H'OL
NEEDS ASSESSMENT

36 Respondents
3 - .

Y]

8y .

Highly Unnecessary

4. PNeed to clardfy procedural guidelines for

15.

10.

Need to provide easy accessihili tuuny
available instructional materials and/or
AV equipment- in the district’ that could

be used to assist mainstreamed students:'

Need to obtain instructional ‘materials

e L

and/or AV equipment to assist mainstreamed

students.

placing a student into a classroom for
mainstreaming.u ~

Need® for opportunities for a classroom
teacher and special education teacher to
meet and discuss programming for specific
maigstreamed students,

Need to clarify procedures for keeping
track of a mainstreamed student's
activities. (

Need to clarify procedural guidalines
for removing a student from.a class-
room where he/she has been mainstreamed.

¢

Need to clarify evaluation and grading

. guidelines for reperting progress of,

mainstreamed students.

-

84
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APPEKDIX II

DE.SCRIPTIVE STATISTICS OF PRE-AND POST-TEST

RERFORI-IANCE ON MAINSTREAMING NEEDS ASSESSMENT
. J—

Céﬁ&lébropk Elementary School

.

[y

Pra-Test ) ) Post-Test
Question # - Mean Variance 50 Question # Mean Variance SD
1,17 s .38 1 1.43 T.26 .51
1.61 .52 .72 2 2.07 .38 )|
" 1.39 .43 .66 3 2.00 .62 .78"
1.44 .44 .66 4 1.86 .90 .95
1.61 .43 .66 5 2.00 .77 .88 .
1.57 53 .73 6 1.93 .84 .92
1.35 42 .65 7 1.57 .42 .65
1.70 .49 .70 8 1.93 .53 .73
1.52 .53 .73 9 2.15 .47 .69
1.30 .40 .64 10 1.79 . .64’ .80
1.35 .42 .65 1 1.93 .84 .92
1.52 44 .67 12 2.00 .77 .88
1.68 51 72 13 2.00 .50 T
1.57 .44 .66 14 1.79. .49 .70
©1.48 .44 .67 15 1.1 .68 .83
N=14 @




.  APPENDIX 1II

- Lo
: DESCRIPTIVE STATISTICS :
’ b | Cedarbrook Middle School
4 : .
Pre-Test Post-Test .
Question # gﬁean ' Variance sD | Question # Hean- Variance éD .
1 4.50 3 .56 1 ©2.50 73 .86
. 2 2.9 |, .83 .73 2 2.36 84 .84
3~ | 183 T3 .61 3 “2.36 .86 .93
4 1.58 .44 .66 4 1.77. .53 .73
5 1.82° . .37 .60 5 2.3 73 .86,
6 1. .43 .66 6 223 .69 .82
7 1.59 R .61 7 2.36 7 .8
8 B .58 76 8- 2.36 . .88
9 185 .55 78 9 2.36 .56 .75
10 179 S35 .59 10 .29 .68 .83
. T .82 28 .53 1 2.50 .58 .76 |
| 12 | e .38 .61 12 2.43 .42 .65
‘ 137 | 2.08 61 t.78 13 2.31 56 .75 |
| s - 2.08 .65 81 14 2.50 ° .86 .94
15 . 1.64 .30 .54 15~ 2,10 .75 86
N-- 33 N =14 B
)
o .
I 35




APPENDIX 1II

L]

33

>
\ DESCRIPTIVE STATISTICS :
3 . s 5
: - Collegeville-Trappe Elementary..szzhool
. - ] . . .
o \\/‘
Pre-Test Post-Test
Bre-Test .
Question # Mean Variance " 5D ! 1 Question # Me.an‘ Variance *SD
1 1.70 .43 .66 3 - 2,22 65 .81
2 2.10 .52 J2 - 2 . . 2,00 o .84
3 1.60 Y .60 3 2.61 .61 .78
: 4 1.90 ,52 .72 4 2,67 . .59 77
5 1.65 .26 '.49 5 250 | .62 .79
6 178 .51 - T 6 2,56 .73 .86
7 1.74 .43 .65 7 2,18 | .53 .73
. k J 2
8 215 56 |° .75 8 27 |, N .s0 N
9 1.84 .70 .83 9 2.33 .47 .69
10 1.85 R .59 10 2.67 .82 .91
n 1.75 .41 .64 N 2.79 .54 .73
12 1.85 .35 .59 12 C2.77. 577« .75
13 2.05 .47 .69 13 2.65 .49 .70
14 2.05 58 |. .76 || 14 2.47 .52 .72
15 1.55 .26 51 15 2.35 .62 .79
N =20 N \ N =17 .
P | -
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2
h .
‘ ~ e
-AéPEme I,
) .
: DESCRIPTIVE STATISTICS . ' N
) Ridge Park Eiement‘a':.:y School _
- ' Pre-Test o S Post-Test  ° '
’ Question # Mean variance . SD Quastion # Mean - | Variance so |
1 | 1.se 2 | s [P 2.07 .53 73
2 | e s | .59 2 213 | .65 .81 |-
e 1.55 .36 260 3 2.07 .78 .88 |
Coa 1.59 35 .59 4 2.46. | ;.ao., .89
5 1.76 .39 . .63 : 5 2.50 .93 97|
6 1.77 T A N 6 2.06 .86 9 |
; 7 1.8s | .26 .51 7 1.86 .59 L7l
8 2.14 .51 T 8 1.94 .60 a7
p . 9 2.36 .43 6\ <9 .|, .206 | .60 .77 i
10 1 .59 .25 .50 10 2.07 .64° L0
1 1.77 .57 R 1 2.33 1.10. 1.05 |
‘ 2 | 208 2 | .72 12 .2.50 1.04 1.02 |+
13 2.33 B N L .44 66|
14 2,09 | . .66 - I | I T 2.2 | .73 .86 -
15 .46 |= .26 51 15 2.07. .66 %0 1
.
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INTRODUCTION

Phase II of Project IMRACT which was initiated in September, ,
- 1980, differed from Phase I in only 4 few administrative details,
The changes in design represented refinements in the briginal :
IMPACT model and were derived from the input of Phase I committee

members and IMPACT staff. . SN
As with Phase I, ‘target and control schools were selected

. With voluntary participation by the priﬁcipals. Target and control

-schools for the 1980-82 cycle of Project are listed below:
" ' I3 . )

School District Target School . " Control School
Lower, Merion - Bala Cynwyd Middle Welsh Valley Middle
Upper More}and . Cold Sprinnglementary " Round Meadow Elem.
Colonial . ”. Whitemarsh Janior Plymouth Junior
Methabtonﬂ Woodland Elementary Eagleville Elem.r

Once ‘the target schools had been identified, the IMPACT staff
began working towardvthei; goal of improving mainstreaming practices
through dooperative Planning and traiting. - '

Phase II of the Project accomplished three primary goals: 1)
mainstreaming needs were identified in each.-target school; 2) each
. school estabhlished a Mainstreaming Planning Committee (MPC); and

-3) under the  auspices of Project IMPACT, each MPC participatedgsin
four days of work sessions to prioritize needs'dnd‘develag/st ate-
gies for addressing them. ° ‘

The IMPACT staff first reviged the Needs“lssessmenf used in
.Phase I. The Needs Assessment and Mainstreaming Attitude Survey
were then administered to discover the primary areas of concern re-
lated to mainstreaming. The instruments and admihigtfation pProce-
dured  will berdescribed in greater detail in the section of this
report entitled DATA COLLECTION PROCEDURES AND INSTRUMENTATION.

After admini¥stering the needs assessments and attitude surveys,
Project IMPACT staff adked the school principals to set up MPCs in
accordance with the same gﬁ@delines used in Phase I. The committees

, were comprised minimally . of: two regular education teachers, two
special education teachers,, a guidance counselor, other special area
personnel'(i.e.,_rea@ing specialist, 'librarian, ets.); two pArents
of regular education students, and two parents of handicapped stu-
dents. The principal was also a committee member. Most committees
numbered around fourteen members. ‘ :
i . ;\1/ L
A% in Phase I, each MPC was provided with a facilitator from
the, Intermediate Unit whosehfunction was to: 1) assist the group
to identify the issues and plan strategies for change; 2) work
through any group process problems that arose; 3) keep . the group
on task;. and 4) provide information and resources as needed. :
- .

-
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All MPC participated in an initial two-day- workshop in Octo-
ber, 1980 and two one~day follow=~up "sessions during the eighteenh\
months of IMPACT, Phase II, The initial workshops presented basic
information about the nature of specific handicapping conditions
and the implications of mainstreaming. The workshops also pro-.
vided MPCs with an approach for analyzing mainstreaming needs .and_
generating strategies for addressing the needs. The content of the
workshops is-described in greater detail in the Project IMPACT pro-
cedures manual, Guide to Mainstreami:giPlanniAg Committees.

After the workshops, the committees continued to plan’ and
problem solve on their own. The principals were responsible for
implementing any procedures designed by:the committees. Inservice
programs, which were planned by the ccmmittees, were held for other
teachers in the schools. . o

The committees> continued to meet amd problem solve(}or eight~
eeanpnths. They addressed mainstreaming néeds related to proce-
dures,. inservice and curriculum.” A description of the accomplish=-
ments of each MPC cah be found in Appendix 1.

At the end of eighteen months,:the Needs Assessment and Main- -
streaming Survey were administered to both target and control A
schools as a post test. . Ji ,

.
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DATA COLLECTION PROCEDURES AND INSTRUMENTATION
, | |
Tho foellewing typoo of data woro colloceoé at tho boginniag .
of Phasco Il and again aftor cightoon mentho of working with tho )
.- projoct: : L

1. 1Individual gehool noodo in rolatien to mainctroaming
procaduroo, inpgorvieo tradning, curriculum modifiga=
tion and mainotroaming mdnagomont woro woacurad by a
writton roods acoooomont ipctrumont which wao complotod
by all gehool poroennol. ' ‘

2. Attileudoo of toachors (opoeial and rogular oducation)
towardo mainotroaming woro aosooood via a ourvoy in=
. btrumong. - .

)

Noods Agcogomant

AY
'

Phaoo II omployod baoieally tho ocamo noodo acococomont inotru-
mont ap wao dovolopod for Phaco I, it wao compricad of itomo teo
which gubjceto roopondod en a-four-point Likort geals vranging from
otrongly *agroo (1) to ctrongly dioagroo (4).

: In an offort to rofino tho original Noodo Agcoscomont inotrue
mon¢, IMPACT otaff momboro otroamlinod tho four ocube-seal¥s into
throo gonoral arocaoc of nood. Tho throo aroao addrogcod by tho ro=

, vigod Noodo Acsooomont woro} oporational noodo, eurricular noods,

. and ingorvieo noodo. Somo minor rovigiens waro mado in tho word-
ing of Ltowo whieh had raiood quootions’whon tho original inotru-
mont had boon adminictorod. ‘ .

- Bocauco tho arvoa of currievlar icouoo had boon aveidod by

5, MO0t Phaoo I MPCo, tho projoct otaff folt it noecoooary to provido
additional gtrueturo te omourc that thooo noods would bo addrogsgoed.
It wao doeidod that oach Phaoo II committoo would addrooo . at loagot
ono nood in cach of tho throo noods abooscomont oub=ocaloo, thoroby
onguring tho incluoion of curricular igguoca. Thoroforo, a numbor
of now itomo worc added to tho noodo asococomont in tho aroa of
curricular noodo, :

As with tho initial. Noado Aosacomont, throo fermo of tho
Phaso Il ianotrumont word\dovolopod. Tha uoo of tho formo, howovor, -
difforod. In Phaso II of IMPACT, Form A of tho Noodo Aocooomont
wao administorod to all clomontary ogchool rogular odueation toachorao.
Form B wao adminiotorod to all soeondary ochool rogular oducatioen
teachora. -Spoeial oducation toachoro and gupport porsonnol com=
plotod Form €. Tho throo formo difforod only in tho woxding of ogomo
itomo oo that thoy rofloctod tho viowpoint of tha rospondont.

Form A difforod only from Form B in thdé aroa of curricular con-
eornc. Sinco olomontary oschools toachoro toaeh all subjoet aroao.

A 1T




thoy woro ackod te rato tho eurricula inm ocaech of tha econtont aroas
in rogard to thoilr cultability for uco with mainccroamod studontgo.
- Secendary ocheol toachoro, howovor, ratod only .thoir own uubjoct 3
arca eurriculum. . . - . : .
The oub=ccaloo ontitlod Oporational Nocds addroscced iosouas ro=
latod to proeccdurag for%mainotroaming and tho monagomont of the
mainotroaming proccoo. It contained tho following itomo:

II., OPERATIONAL NEEDS

Dixdctions: Conoidor caeh of tho following otatomento in felationltc your
oehool'g mainoctrocming practices. Cirele the numbor which
beot dooeribao your opimion. ’

8trongly ‘ Btrongly
Agree Agree  Digegroo  Dicopree -

In my gchool:

1. Procedurcs for placing o Spueial
‘adueation gtudent into a rogular
elnnnroom for melnotreaming are ‘

- alearly dofined. 1 2 3 4

o

2. DProecdurec for grddi A
odueation student's Eer:ormance
in the maingtream ore cloarly
" defined. - C - 1 2 3 ‘b

3. Proceduras for changiqg~a moln-
gtreamod ctudent's progrom, if
difficultiec arime. are cloarly 2
defined. h 1 2 3 L4

4., It io eagy to obtain,rocordg
of a opeeial educatien gtudent's
paot and pregent mainotrcaming
program. , 1 2 3 L

5. Regular and speaial oducabtion .
teacherg' roopenoibilitios aro -
elearly defined in regard to .
communieating with the porento
of o mainotreamed otudent. . 1 2 3 L
? A N .
6. There avo ample oppertunitiog
for the pnoelgl oduention
taacher and the regular eduepe
tion toachor to eommunieata
about mainotroamed otudento. 1l 2 3 I

T. Plkasce deoeribe any other oporaticnal neodo raﬂated to mainotreaming that
you would like, your sehool te addrong.

&

Q Mont;gomofy County lntormodiato Unit, 1980, Nerriotown, PA 19403
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Tho Curricular Noodo cub=oealo of Porm A aokod toacharo to
rata cach econtont aroa ecurriculdm (roading/language arts, math-
omatieo, oelonco, seeial otudioo) in rolation to tho folloging
icomo: .

B

III. CURRICULAR NEEDS (Form ﬁ\)

Dircutiono: It may be noecegsary to make curricular modificotions for main-

. otreamod otudents with opeeial noeds. The itemo balow opaeify
some of tho idouco rolated to curricular modification. Congi-
der your ochool's rogular education curriculum, and, eirele the
=~ aumber that bost deseribes your - opinion. '

s
t

. : Btrougly Strongly
Agreg Agree _Digogree  Digogrec =

1. The READING/LANGUAGE ARTS progrom;

. providen alternative
agoignments for mainotreamed
otudents with opeeial nceds. 1 2 ‘3 L

b. provides glternative methods
for meagurin rogregg of
mainotreamed otudento with

opecial needo. 1 2 3 4

¢. provides alternative mothods : ~ be
for praegenting information to :
mainntreamed atudento with .
opocial noeds. 1 2 3 L

d. ' provides gtructure for main-
otreamed otudonts with

organizational difficultien. 1 2 3 b

e. provides for meoting tho needs
of otudonto who are achioviag
‘at_grodo lovel, below grade .
level, and above grade lovel. 1 2 3 I

. f. provides guggegtions.for
cupplemental materials to

be used with mainatreamed . _ .
otudents with opecial peods.. ) .2 3 L

C) Montgomory County Intormediate Unit, 1980, Norrigtown, PA 19403
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| | | )
, Form B aocokod ooeondary aehaol gaaghoro te rato tha gurrieculum

f . that thoy toeakh in rolatien to tho aforcomontionad icomo. Form C
L colicitod rodpencos from opocial oducation and suppore prDQﬂnOl
| ' rogarding tho eurrieulum in tholr oechool.

i! ‘. Tho thivd oub=cealo, Ingorviec Noado, woo cempricod efecho »
| f6llowing itomo: : ' :

n c -

*  IV. INSERVICE/TRAINING NEEDS .

" ‘Diroctiono: Cirelo tho numbor whiech boot dooseriboo your opinion.
. 4 N

L]
.

“ : \

Btf@agly B8trongly
Agroe Agrao  Dioogroo  Dipagroe

- - 4 : : -

1. Teachero in this bullding hove \\\
hed formnl oppertunitiog to

P digeuso tholr moinctrooming o ' .

: aceds. . 'S 2 -3 b

o : 2., Teachoro im thio bullding havo o
" agtively charad tholr ideao
about offective tochniquon for
working with mainotreoamed ~
otudentso. - 1 a 3 B

3. Thio oehool hag offored progromo
~ to inercape parentso' awarenoco
and knowlodge about the nocdo of
opeeial edugatien’ otudonta. : 1 . a 3 '

111

e
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' : o ) * . . - 7
IV. INSERVICE/TRAINING NEEDS (eontinucd) |
Direetiono: If ypur ochool HAS provided inoorvi@o tralaing on %opicm reloted

. . to mainstreaming, pleaco complete items 4 and” 2. If your ochool
hoo NOT beon able to previde inoorvieo training on topleo:relatod

to maiaotroaming, please okip to itom 6. LT~
. ) » v '
SN 8trengly - Strongly ¢
‘ ‘ . Agree __Agroe  Digogreg \Bipamsroe ®
Yb, Tonchers in thic building have _ ‘ -

had tho opportunity to offor

diroct input 4n plonning work-"
0hop(c) en topie(s) rolated to .
mainotroaming. ' 1 2 3 L

° 5. ‘Thio ochool's inperviec training
on topieco rolatad to molnotroaming: . '

0. hao hoXpod otuff mombers to -
- goin s better undergtonding o

of the -noeodo of handicopped . ,

atudento, 1 a 3 b 0
b. hao holped tooehers to moro

- effectivoly manoago the boe-
havior of otudonto with .
opeelal -noeda., 1 ? 3 4

¢. hao provided ugoful ouggeg= -
tieno for odapting the '

. rogular oduention curriculum .. - «

for wmainotroomod otudonto. 1 2 3 L

d. hao provided ugeful gusgeo-
tiono for improving channelg

of communicotion betwoen .
opeeial cducation toachero and
regular odueation toachors in

this building. 1 .2 ‘3 . h

p o. hag helpod ctaff membero to
‘bettor undorotand thioc gehool's

maingtreaming pelieclon. - 1 2 3 b

f.  hao provided informatien about
docal recouree gervices, which
con agoiot teachera in working
o with mainotreamed otudonto. 1 2 3 L

g. hao provided information anbout
local oducators, who can offor
suggectiono for wcrking ‘with ‘ .
mainotrqomed studentso. 1 : 2 3 i

6. Plonse deoeribe any other inoerviece/training necedo related to mainotroaming b
that you would like your ocheol to addreos.

o
vv[]{jk:‘ <:) Moncgomory County Intormodiaso Unic, 1980. Norristown, PA 19403
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An item and test analysis was run on the Needs Assessment for
Because (the

¢

both pre and post-test gamples, target and contwol.

instrument could function differently in different.contextss—Te- o ,.
liability coéfficients were -computed for each form of the instru-
ment and for each sample population.

Tables 1 -

reliability coefficients for Forms A, B and C.

3 reflect the

-/

{M
’ : %
TABLE 1 R
RELIABILITY COEFFICIENTS FOR
, NEEDS ASSESSMENT, FORM A% ?
B
4
. Alpha Coefficient . *
Subscale Target Control ®
—— ~ Pre-test |Post-test|{{Pre-test |Post-test
) ) t.,i \ “ n
Operations . - .88 .80 .80 - .89
Curriculum ‘ B .
Reading/ . 84 .89 .86 .88
Maih f .90 .89 .89 .89
Sciente .93 .93 .94 . 80
Social Studies. .87 .93 .94 .90
Inservice Nl L .77 .89 .85 .90

Q

.

o

The reliability of Form A féﬁged from .77 to .94 with the

majority of cases in the .80 - .90 range.

- Form A of the Needs Assessment was highly reliable ;

priate for use within this projegt.

.

This indi
a

| |
|
C
e
cates that '1

. 1

* Form A - ﬁlementary school, regular education teachers

d appro-
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: e o ég Tl -~
RELIABXLITY'?OEFFICIENTS FOR
. ~ . NEEDS ASSESSMENT,4FORM B* .
. - . d . -‘ ‘
~— ) - R
. ’ D
. ' Alpha Cocfficiont _ -
Suboeale Targot - ControlX f
¢ - Pro-#oot [Peot=toot|| Pro-toot|Posot~taot RN
oporations L. .84 .93 .83 .82
Curric¢ulum - .89 .91 .88 -y .88
Inoorvica .83 .90 .89 | .96 \
vt - \k . 0

> Roliability coofficionto for Form B rangod from .82 to .96.
Thio indieatoo that Form B wao highly roliable in both target
and control groupo during pro and poot-tooting.

AN




[

B - \ ’ . \ . *
¢ : .
) . . TABLE 3 . , .
e
. . RELIAB;LITY COEFFIGCIENTS FOR
NEEDS ASSESSMENT,-FORM’C* ’
© Alpha CoofficYent K]
Subsoeale - Targdt . Control
Pro=tont anggnoos ?fcppoog Po?ceteon
A\l -— . - Pl
. Oporatiens ' - .81 .90 .74 .82
— Curriculum #.86 .93 94 .89
: - N " N b
Insorviee .72 .93 .95 . §8

\-‘?\ . ) . . -

With tho majority of roliability cooffidMonta in tho .80 =

.95 rangoe, Form C aloo proved to bo a highly raliablﬁ\inoﬁfu= .
mont. - - . '
) .- @ﬁg

Thero waa. howover, onc limitaticn in uoing data gonerat&%
by thc Noocdo Ascocsomont ingtrument. During tho data analyoio

. gegmont of Phase I, it was roecognizod that thore wao no way tos
match participants' pro and pooteétdot reoponoco. In am cffort to
ovorcomo .this limitation, a coding oyotom wao dovelepod for Phaoe .
Il whoroby roopondonto idontifiocd ,thomoolvoo by uging thoe firot
thecdo digito of tholr poelal oocurity number ‘and tho laot two di-
gito of tholr birth yoar..

Pro and poot=togt data woro to hp matchod by voopondontas.
Unfortunataoly,: mowovor. 06 will bo diocugscad in the data analyois
-goction, thora werc imouffieiont matchod rooponocs to rum tho typo
of cephistieatod statisticecal analysilo dooirod. Cenccquoantly, .tho
limitation of tho Phasc II data analysio otill romaino tho lack of
matchod rooponoos whieh would have lont groater crodibility eﬂ@qny

1ndicationo pf pro verous poot- tost chango.

1— 1 :; " . i @

¢+ * Form € = Special education teachors and support poroonncl
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\‘t B
o ‘i .
: . .. %\ -
i
Py

o 3
In grd@:'eo dotorminae tho dogroo to which ochool poroconnal -
folt acgoptanco towards igsuag ralating to maino;:jﬁm§ng; Projoct
Maihot

Mainotroaé&ng Survay ' AN

IMPAGCT eafﬁj(ao part of Phace 1) dovaloped the roaming
Survoy. Thib inotrumont wao compriood of 25 1tome” Toachoro wor
aokod to raty thoilr dogroc of agroocmont with ocach otatemont rolat
iag to maind@:oaming on a Likert gealc of otrongly agrec (l) to
otrongly dicapgroo (4). ‘ <
gIhroo fogmo of tho Mailnotrcaming Survey woroe dovolopod. Min

wording difforencoo wora dooignod to accommodata tho various
clagoco of roapondonto., Form A wao adminiotebod to a rogular
cducation caadﬁﬁro. Form B wao adminiotored to all gpocidl aduca-
tion tgachorg, : ad[Ebrm C wao adminiotqrod to gpocial arca teacho

" (art, mucic, phydiggi ocducation’ atc.). Forfa discuccion of spoct
fic itomo and subrocales in the Mainotrcaming Survey, plecasco rafe
to pagoc 8 of tho Phaso I Tochnical Roport.

L .
No changao G@&o made in the original Mainotrcaming Survo
uoe in Phace II. '} .

4
An {tom-and teot analyciso wao porformod on tho Mainotrcami
" Survey for Phascao Il pro dhd poot-toot gamplos,  targat and control
Bwcauoo the instrumégt could concoivably have functionod difforan

ly in difforont contexto, raliability coocfficiontorywora computad
for cach form of th

Minotrumeht and.for cach gsampld\ Yopulation.
Tables 4 - 6 chow t ko;iabili “ coafficients for Fommo A, B and
C of the Mainotrodamic LSurvqy.
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) N
: . . TABLE &4 :
. C . .
e~ RELIABILITY COEFFICIENTS FOR )
| — ; ) 5
© 4 " ‘MAINSTREAMING SURVEY, FORM A% | .
‘ 2> i. - °
- Alpha
v _ Croup - Coffieiont
Targot :
L ‘Pro-toot. 91
. . 'l - Poot=toot | - .94
Control l
- ',‘ ‘ . Pro=toot .95 -
Pogt=toot .93 7

Tho roliability of Form A rang&d froﬁ .9) to ,95 which dn-
dieatea that it wao highly roliable and apﬁfépriato for uge
within tho roscarch componant of IMPACT.

% ) '\
“TABLE 5 o
J . |
RELIABILITY COEFFICIENTS FOR
MAINSTREAMING SURVEY, FORM D% &
“ Aipha C
?roup Coefﬁieipnt
- Target =
© Pre-toot .88 |
Pogt=toot L9 - , - .
Control | |
Pro=toot .88 . :
Poot=tost ".92
» Form A = rogular oduecation teaehors 11.
. E f
O

** Form B - spocial education teachers
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.

~Statipetical Dogoign

Form B aloo proved te bo a roliablo inotrumont with alpha - L
eocffiedlonto ranging\frop «88 to .94, ~ ’ . !\ o,

K3 . ‘V - S . .
’ ¢ { S . S ’ -

o . , :
o . < TABLE 6 ~

7 .
. " .
RELIABILITY COEFFICIENTS FOR . L :

MAINSTREAMING SURVEY, FORM cW

-~

: Alphah
. : Group | Cocfficiont

03

Targot . : o L .
‘ - .89 Sty X
-9‘5 ‘ ‘a ~ , ‘ ‘\

Pro~toot
ol  FPoot-toor

. Cantriiéﬁd s T : S o )
. Pro=toot .94 . :

Pdocncoqc <95 ‘ R

AY C : -

Liko Foawpo A and B, Form C of tho Mainotroaming Surwoy had : $ .
axcoptionally high roliability for use in thio projocet. - '

Ao with tho Noeds Aocosomont, howayer, tho attompto to mateh
proc and poot-toot rooponoes via a coding of participants' idonti-
tioo was not suecosoful. "Thio, thorofere, 1o a limitation-of tho
ingtrumont in that it diminiched the ctrongth of pre verouo poete-
toot ehango. ‘ ' : ' i

' B . . o R | . )

< I
. | . Vs

Tho pro and poot=tobt data‘from tho Nocds Aocoodment and Magin-
otroaming Survoy woro analyzod by oube=gcalo, individual scheola, (
targot ochools ac a group, and control scheols ao a group. °_ ! ! N

Tho objoet of tho roocarch and ovaluation of Projoet IMPACT
wao to dotormino whothor or net thoro had boom chango from pro-toot -
to post=toot. Accuming that chamgo eould bo meagurad via tho noocds
assooomont and ocurvoy inotrumconts, it wao asgumod that targot aschoolo N
would oshow logs mood and moro pogiltive attitudoo tewards mainotroam-
ing on the post-toot meoasurco. 1In ordor to statiotiecally validato
theoo hypethcoos, dooeriptive otatiotieo woro computcd and analyzod.
Th% reoults of thoso data anmalyoos aro‘roportced inm tho following
goetion, '

.

* Form C = oupport pcroonncl

113 .




bt -~ RESULTS AND INTERPRETATION

® - ‘. Voo : : o
2 - R s o S T
- i - ‘, . . ‘ (OP . R
- NEEDS ASSESSMENT DATA ANALYSIS+
Mateh Chdck IR ' o LN
& o, . .
 "’:" - Ao montionaod in tho inotrumontation ooction of thig rogaft,

<aopondents were aokod to codo thoir idontitico co that pre and #
poot=toot dath could’'bd matchod. Tho inoctructions for coding i
wboro ao fellow 4

[
o~

¢

' . 4
o Ploase writo tho firot throc dipits of <your Sccia Socurity numbor
followad by .tho last two digito of your year of birth on tho line

bolow. Thio codo will appear on avory IMPACT survey diotributoed
. over tho couroo of tho projoct. Use of thio code ingurcd anonymity

. yot still pormi:ﬂ us to match your rogoponsos on a variety of survoys.
Samglo Coda ' Your Codo
1 Yoar of .
‘ | 8.8. No: 218«&%§8250 " Bieth: 1942
218 ~ 42 ‘ '

Tho firot\otop in tho analyocio of Noodo Aaoocowment data,
tharcforo, 'was)to choeclk to dotormince how many pro and poot~togot
match roopoxocs woxo availlablo. The ropulto, uanfortunatoly,

$ . ¥ wero rithor divappointing, oand arv rofloctod in the ochomatic fi-
* gurco whieh follow. Tho numbor in tho shadod intorpoctiop araa
. of the two circles reprogonts all tho partieipgﬁta who cothplotod
both pro and post=tost nooedo agoocpoments, i.0,.,, the pro=tost our-
voys for which thore woro matehod poest=tost rosponsoo. The num= .
v bors in tho unchaded arcas of tho circloo rofleet the numboro of.
e pre-toot ourvoyo for which thoro wero no matched poot=-togt ro-
g gponsog or tho numboro of gocc toot curvoyos for whicech thore woro
oo no matched pro=tooto.

11 , “
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PIGURE 1 |
- . . 7 . L :

RM}JLTS OF MATGH CHECK FOR
ALL'GRQUPS ON NEEDS ASSES§SMENT

“’Noodo_Acsggomont, Fogm A
A L4

Pgoacoc, Poot=taoot

o :

54 48

Noods Aosgoomont Form B - : ' -

N Pro=taot Poot=taoe

138 62

Noodgs Aggogamont, Form €

O / e, Pro=tage Poost=taot

.

13
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Ag soon in Figureo 1, theo numbora of matchod roaponoon aro

\

vory low givom tho stumboro of cccul roepondonto. Thio 1o og=-

pociallly truo of Noedo Aoocoomont, Forw B whichsyao adminiotoroed
. to docondary ochool rogular oducation tcachoro. Out of 138- who -
complotad pre-taot ourveyo, only 37 of tho sapd individualo com=~ -

plotad the poot=tont.

rooulto.

Thoro are a numbor of oxplanationo fcr the poor match check

It coomo that any combination of the following factotro

could hgngproduco& low matching. ¢ | ‘ .

-1,

|

rosodrch probloms.

2.

3.

4.

3.

&~

Tho numbor of- roopondonco complocing poot-taot Form B
Survoyo docligﬁd rather dramatically from tho pro=tecot.
Ono hundrod and thirty-oight complotod pre-toot Noodo

"Accoogments whilo only 62 roturnod poot-toot. A highai

roturn rate on poot~teots would have rogulted in a
highor probability of matching to pro-tasto.

Faculty turn-over-io the moot logical oxplanation for
low matching, Whilo all tho ochoolo oxporiencod ocomc
changeo in faculty or administratien, howover, the num-
boro ‘wero not sufficliont to account for the appoaxranco
that virtually half tho pcople who took tha pro- tout(;
did not thke :he posot= ceot. .

It is poosible that somo rospondoncs did noc trugt the
anonymicy of tho coding oystom and gave difforont ox
faloo codoo on tho poot-tost which thoy did not uso on
the pro»cost (or vico wverga).

.
+

Some individualo moy have quo orroro in thoir oocial\
pocurity numbers.

Somo data woro loo:f(although net very many) chroughv

sirreconcilable duplicatiend in coding (e.g., tho game

code in tho oame: school or troatmont group).

The low numbor of matchod rooponoog gavo zipe to a numbor of

The cample numbors (uocing only matchod rospongosg)

woro too "low to conduct otatictical testg of oignificance, Howovor,

to usc- unmatchod respdncos in aignificance tooto would have weakonod
tho rogulto. It was suggosted, thorofora, by tha projoct's resocarch
and ovaluation conoultant that only daescriptive otatiotics based

‘upon all rospdnoos bo analyzad for trendg toward

otrocaming noodﬂ.‘”This i rocognized as a limitation in the daca

anaLyaio.

’

£ v ) . - o>

Dosc;;p;ive'Staciscica 40 . }

The moan” respongsgo and 0:andard doviation were computod for .
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It should be noted that a rating of 1l on the Needs Assessment

meant that. the item was not a need, while a rating of 4 indicated
a very high need. Consequently, as scores became Lower, they re-
flected decreased need. :

Table 4 displays the mean and standard deviation scores for
jboth target and control groups on Form F of the Needs Assessment.

.

TABLE 4
PRE AND POST-TEST PERFORMANCE

ON NEEDS ASSESSMENT, FORM A%

. N Pre-Test Post~-Test
Group Subscale hﬁgép s.D. Mean 'S.D.
Target .Opérational- 2.78 N .64 2.18 42 i
Curricular "
Reading : 2.61 .49 2,12 <45
. Mathematics 2.68 .53 2.20 52
- ‘ Science 3. 11 N .48 2.38 o60
Social Studies 3.04. | .43 2.27 .59
Ingervice . + 2.85 .51 2,07 b2 ,
Control Operational = 2837 | .51 2.59 .33
| Curricular
" Reading 2.35 .48 2,46 .51
Mathematics -2.34 .49 2.29 47
Science 1 2.47 «55 2.52 .41
(T\. Social Studies 2.43 «54 2.60 .51
Inservice 2.48 .37 2.68 <43

* Form A - elementary school, fegular education teachers




-These data show an interesting reversal in perceived needs.
The target school began the project with a higher degree of need
than the control school. Whereas the target schools' needs de-
clined over the course of the project, the control schools' needs
incregsed. This reversal is depicted rather dramatically in

Figure 2.
' FIGURE 2
. PRE AND ?OST—TEST PERFORMANCE BY
TARGET AND CONTROL GROUPS ON
NEEDS ASSESSMENT, FORM A
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0 - Operational needs ' Schools
R - Reading curriculum needs Control
. M - Mathematics curriculum needs Schools o
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-~ Social ;tﬁdies curriculum needs

IN - Inservice needs

S *Form A - elementary~”school, regular education teachers
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The dramatic decrease in the perceived needs of the target
schools can most 1likely be attributed to the intervention of
Project IMPACT. Within target schools, operational, curricular
and inservice needs were addressed throughout the 18 months, and,
therefore, a decrease in need was expected. In the control
s'chools, however, need actually increased; this may be due to the
fact }hat the numbers of mainstreamed students probably increased
throughout the period from pre~test to post-test. As teachers
became more aware of the implications of mainstreaming, they be-
gan to, see more needs in relation to procedures, communication,
curriculum and inservice. '

The data analysis within th elementary schools (Form A)
shows not only that needs will dgcline when mainstreaming issues
are addressed, but may dctually rise if attempts are not made to
'active1§ deal with mainstreaming concerns. This is not, by any
means, a criticism of the control schools. It is possible that

mainstreaming was being addressed in areas other than those sur-
veyed on the needs assessment.

Secondary school teachers who responded to Form B of the
Needs Assessment did not reflect the dramatic decline in needs as
was indicated by elementary schoel teachers. However, as dis-
played in Table 5, the mean scores for Form B did decline in tar-
get schools. Controlwfchools showed a similar decline.

TABLE 5
PRE AND POST-TEST PERFORMANCE

ON NEEDS ASSESSMENT,.FORM B#

‘Pre-Test Post-Test v )
School ~ Subscale Mean §.D. '| Mean s.D.
Target Operational - 2.67 .64 2.53 .57
Curricular 2.50 | .72 | 2.46 .74
Inservice“. 2.77 .7; 2.39 .52 &
Control Operational - | '2.60 .58 2.29 .58
Curricular 2 2.62 .70 2.52 .69
Inservice 2.75 .63 2.59 .74

{
*Form B - secondary school, regular education teachers
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Both target and control schools did show declines in needs re-
lated to mainstreaming. Target schools were working on these prob-
lems via IMPACT; control schools dealt with mainstreaming tangen--.
tially via other activities. For example, one of the target schools
and its matched control were working on a district-wide curriculum
revision which was to include provisions for mainstreamed students.
This was an intervening variable which could have affected both tar-
get and control school response on the Curricular Needs subscale.

v . #hile both groups showed a declime in needs, Figure 3 shows
~ that for two of the three subscales (curricular needs and inservice
needs), the target group still KHad a lower perceived need on the
post~test than controls. This may suggest that IMPACT was a slight-
ly more effective way of dealing with mainstreaming issues than the
reliance on tangential gains through other intervening variables.
W

NEEDS ASSESSMENT, FORM B
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3.0].

2.9
Pre-
2.8 , TS test

e .
2.71. Pre-test
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9,

Form C of the Needs Assessment was administdred to special
education teachers (elementary and secondary) and support per-
sonnel (special subjects, reading teachers, libralrian, etc.).

- The mean scores anfd stahdard deviations for pre d post-~test
performance are found in Table 6. ‘

-

TABLE 6
: . e
PRE.AND POST-TEST PERFORMANCE .
' ON NEEDS ASSESSMENT, FORM C* L
- Pre-Test Post~Test
Group Subscale Mean S.D. Mean S.D.
. ) ° K] =
Target Operational - 2.59 .53 2.09 .57
Curricular 2.46 .49 2.28 .59
Inservice 2.42 .45 2.14 .62
- N . s 4 -
Control - Operational 2.53 .54 2.46" .55
Curricular 2.51 .77 2.42° .61
Inservice 2.66 .67 2.52 .64

Target schools indicated a substantial decline in perceived
, mainstreaming needs. , Control schools showed minimal declines.
Figure 4 depicts the relationships a little more clearly.

@

~—

*Special edﬁqation and support personnal »




' PRE AND POST-TEST PERFORMANCE ON

FIGURE 4. :¢
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"NEEDS ASSESSMENT, FORM C
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N It can be seen here that the gains of the IMPACT schools in’
reducing mainstreaming needs were greater than gains of control
schools. This is perhaps due to the fact that target school gains
resulted from a direct approach to mainstreaming. IMPACT activi=-
ties generated much discussion and publicity within the school.
Control school gains were most likely. the result of a variety of
ongoing school activities which may or may not have directly
"addressed mainstreaming. ' J
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A comparison of target versus.control schools as groups
has indicated the effectiveness of intervention versus non-
intervention. That is, what would have happened without Project
IMPACT. It is also important, however, to look at each individ-.
ual school to determine the effects of IMPACT. That is, what
happened with IMPACT. Table 7 shows individual target school
performance on Form A of the Needs Assessment, and Figure 5 dis-
plays the same informatfon in a graph.

b=}

TABLE 7
( INDIVIDUAL TARGET. SCHOOL PERFORMANCE

ON NEEDS ASSESSMENT, FORM A#*

£
’

iy Pre-Test Post~Test
School Subscale Mean - 8.D. Mean . S.D.
Woodland Operational 3.71 .23 2.19 b4
Curricular : . ) ,
Readin - 2.54 .37 2.17 .42
Mathematics 2.67 .51 2.21 <42
Science 2.91 .32 2.46 <56
Social
Studies 2.91 .32 2.44 .56
Inservice 2.83 .43 2.04 .34
Cold .
Spring Operational 2.85 88 2.17 42
Curricular :
Reading 2.68 .60 ‘2.07 .52
. Mathematies 2.69 .58 2.19 .66
Science . 3.29 .54 2.29 .67
Social . :
Studies 3.15 ’ .49 2.06 .60
Inservice - '2.88 .60 2.10 .52
2
//

*Form A - elementary schodl, regular education teachers
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The results here are quite apparent. At the end of the 18
month period of ‘Project IMPACT, Woodland and TCold Spring Elemen-
tary Schools showed large declines in mainstreaming needs across
all subscales Cold Spring showed slightly greater declihes than
Woodland in tﬁé curricylar areas. Curriculumiadjustment was seen
as an overwhelmingly important need by the Cold Spring MPC. Con-
sequently, they devoted more of their time to this issue than to
the others. As seen in Appendix A, Cold Spring analyzed their
existing curricula to determine just the essential competency re-
quirements for mainstreamed students. This apprQach to curriculum
adjustment appears to have resulted in a substantial decline in-
perceived curricular needs on the post-test. Coe

N W .
Similarly, Woodland's sharp decline in operat£9n31 needs is
most likely a function of the new mainstreaming procedures and
communication alternatives developed by their MPC. -

The secondary target schools did not make quite ‘as dramatic
declines in need as the elementary schools. Table 8 and Figuré 6
show the pre and post-test performance of the Bala Cynwyd and White-
marsh Junios High Schools. - o

TABLE 8
INDIVIDUAL TARGET SCHOOL PERMORMANCE

ON NEEDS ASSESSMENT, FORM B*

-

-

N Pre-Test Post-Test

School : Subscale Mean S.D. Mean S.D.

N o / o K '
Bala Cynwyd Operational 2.64 .63 2.27 .48
P ‘ . Curricular 2,38 .70" 2.19 _+53

Inservice ’ 2.83j .76 2.18 .37

Whitemarsh Operational 2.71 .65 2.72 .58
| curricular 2.69 | .72 2.69 .83
Inservice 2.67 .67 2.56 .57

*Form B - Secondary school, regular education teachers

1430*




"FIGURE 6

PRE AND POST-TEST PERFORMANCE
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As seen here, Bala Cynwyd showed declines in all three areas

' of need. * This is in keeping with the focus of its MPC. White~-
‘ & marsh, however, remained fairly copstant in-its levgl of perceived
. need. It is difficult to isolate ‘the reason for their statistical
= performance, because the MPC was extremely active in developing
' ' mainstreaming procedures and curricular alternatives (see Appendi£

1). The lack of numerical change in Whitemarsh may be related to
'

a
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'\ the faculty size and diversity of any large junier high school.
- It is possible that not all teachers have yet had an oppgrtunity
'to try the mainstreaming procedures. " It is also more di%ficult
to communicate and publicize new progedures and ideas within a
diverse secondary ‘school faculty than with a smaller, moxe homo~-
genous elementary school staff.
. . . . 7
It is important to note that, despite their school's statis-
tical performance, the MPC at Whitemarsh felt very positive about

the outcomes of their work as a committee and believed that main- -
streaming was proceeding more smoothly as a result of their input.

Individual school performance on Form C of the Needs Assess=-

ment' can be ssen in Table 9 and Figure 7.
\-

»

TABLE 9
- ' . o= .
INDIVIDUAL TARGET SCHOOL PERFORMANCE .
v '~ ON NEEDS ASSESSMENT, FORM.C# ) '
- PrelTest Post-Test
School Subgcale  Mean S.D. Mean §.D. |
&‘. — : : ={
Woodland | Operational 2.69 .59 1.72 .53
' ‘ Curricular 2.131 .44 1.96 .23
. Inservice 2.38 .45 1.77 .24
s Cold
Spring Operational '2.54 .63 1.71 - .67
Y Curricular 2.61 .54 1.83 .94 '
- ' - Inservice 2.52 .56 1.82 « .74 . -
—A\Whitemarsh | Operational” 2.58 .41 2.45 45
! . Curricular 2.39 .44 2.66 .63
Inservice - 2.32 .78 2.60 .71
Bala Cynwyd Operatibnal B NO |[RESPONSES{ 2.13 .42
Curricular - 2.11 .29 ¥
.Inservice oN ?DRM ¢ 1.98 . .27

ngfm C - spécialveducation and support personnel

-
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FIGURE 7

PRE AND POST-TEST PERFORMANCE ON
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i A%ong special education and support personnel at Woodland and
Cold" Spring, perceived mainstreaming needs declined from pPre-test

to post-test. No one completed the pre~test at Bala Cynwyd, but

b\\\x/” _post-test results showfrelatively low needs. Whitemarsh, however,

indicated an increase in need from pre to post-test.

)

Again, there appears to be no concrete explanation for the per-
formance of Whitemarsh. This is a situation in which having matched
responses would have been most helpful. It would have provided some
indication as to whether there was one specific group of persons who

felt that their concerns had not been addressed.

only eight matched responses across all target sch
is possible that none of the post-test Whitemarsh

Since there were
ools to Form C, it
respondents had

even. participated in the pre~test. The results op Form C, however,

were very encouraging overall. o

-




Conclusions of Needs Assessment Data Analysis

?

On the basis ‘of the data just presented the following con- *@
clusions can be drawn: ' : C

~speci€écally related to mainstreaming.

Project IMPACT was successful in bringing about reduced
mainstreaming needs in target schools.

A direct approach to the{problems of ma nstreaﬂing‘appears
to be more effective in reducing needs hap the. tangential
effects of curricular or inservice activities which are not

. K
In contrast to Phase I where curricular issues tended to be-

avoided by MPCs, the additional structure placed on Phase
I1 MPCs resulted in effective reductions in curricular need.

Individual school needs declined in accordance with the
amount of time spent and the number of activities conducted
in .each need area.-
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RESULTS AND INTERPRETATION OF

MAINSTREAMING SURVEY DATA ANALYSIS

Match Check

-As with the Needs Assessment, a match check was performed
with the Mainstreaming Survey to determine how many pre-test
respondents had also completed the 'post-test. Since ‘the match-
ing did not prove successful with the Needs Assessment, it was
. understahdable that the results of the matching for the Main-
streaming Survey were equally disappointing.

Figure 8 displays the results -of the matching graphically.
The shaded intersection of the circles represents the .number of
individuals who responded to both pre and post-test surveys. The
aumbers in’.the unshaded areas of the gircles reflect the numbers
of pre-test surveys for which there were no matched post-test re-
.sponses or the numbers of post-test surveys for which there were

no matched pre tests.

As seen in Figure 8, the numbers of matched responses are very
‘low given the numbers of total respondents. This is especially
true of Form A which was administered to all regular education
teachers.qy &n% of 152 who completed the pre-test, only 71 of the
same individuals completed the post-test.

~ The possible explanations‘for the low number of matched re-
-sponses include: fewer respondents on the post-~test than on the
prertest' faculty turn-over; incorrect coding; and .data lost due
‘to 1rreconcilable duplications. . e

As with the Needs Assessment, the low numbef of matched re-
sponses of the Mainstreaming Survey gave rise to a number of
research problems. . In accordance with data analysis procedures
used for the Needs Assessment, only descriptive statistics for the
Mainstreaming Survey data were examined for trends toward improve-
ment in mainstreaming attitudes. - This is recognized as a limi-
tation of the data analysis. .

o
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FIGURE 8

RESULTS OF MATCH CHECK FOR -

ALL GROUPS ON MAINSTREAMING SURVEY
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Descriptive Statistics

The megn responses and standard deviation were computed for
.target and control schools ¢n all three forms of the Mainstream-
ing Survey. Data were 4lso analyzed on a school by school basis.

-+ It should be noted that a rating of 1 on the Mainstreaming
Survey indicated a more positive attitude toward mainstreaming
than a rating of 4. Consequently, as scores become lower from
pre-test to post-test, they reflect change toward a more positive
attitude. , : :

" Table 10 displays pre and post-test performance by control and
target schools on each itedm 6f the survey. Among target schools,
there was a decline in score (or improvement in attitude) on all
items with changes ranging from .02 to .43. :

A Control schools performed a little less consistently. There
were some. increases in scores, indicating less positive attitudes,
but the majority of sco
ment in attitude.

res became lower reflecting overall improwve-

B
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TABLE 10

Ty

TARGET AND CONTROL GROUP PRE AND POST- TEST PERFORMANCE

OoN MAINSTREAMING SURVBY FORM A%

EKCForm A - Regular education teachers

TARGET CONTROL
"|item # Pre-test Post-tesdt Pre-test _ Post-test
‘ Mean + 8.D. Mean - S.D. Mean S.D. Mean S.D.
1 1.47 .57 1.53 56 1.51 .60 '1.68 .59
2 1.61 .67 1.63 7% 1.48 .65 1.55 .50
3 2,25 .74 2.09 .76 2.28 .95 2,15 .76
4 2.44 .84 2,07 .74 2.32 .91 2.27 .87
5 2.70 .85 2.46 .95 2.68 .95 2.54 .83
6 . 2.62 .76 2.41 .92 2.58 .92 2.43 .80
7 2.93 .69 2.59 .83 2.76 .84 2.71 .78
8 2.06 .72 1.96 .73 2,20 .99 2.05 .76
9 1.94 .59 1.83 .57 2.07 .82 1.97 .63
10 2.31 .75 2.15 .84 2.13 .79 2,18 .74
11 2.09 .76 1.91 .66 1.97 .80 2.04 .62
12 2.46 .77 2,33 .77 2,32 .92 2.38 .89
13 3.06 .80 3.02 .66 3.04 .91 3.11 .77
14 3.01 .75 2.93 .66 2,97 .78 2491 .74
154 2,21 .81 1.83 .61 2.19 .84 2.07 .79
15B 2.47 .84 2.28 .78 2.69 .88 2.40 .87
15¢C 2.58 . .90 2,49 .91 2.85 .94 2.59 " .89
15D 2.08 .72 1.87 .66 2.22 .88 2.05 .72
15E 2.08 .79 . 1.89 67 2.28 .90 2.15 .68
15F 2.05 .78 ° 2.02 .72 2.38 .93 2.15 .73
16 1.79 .60 1.67 .65 1.95 .90 1.67 .67
17 1.90 .65 1.88 .70 2.07 .87 1.79 .71
18 1.82 .63 1.67 .47 1.94 .75 1.70 .60
19 2.47 .84 2.14 .84 2.51 .81 2.20 .78
20 2.35, .78 '2.16 .89 2.43 .91 2.09 .80
1 "L N
T , C1a

ve
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Table 11 shows the scores: for all items dombined in Form A.
As shown here, both target and control groups showed improvements
in their. attitudes toward mainstreaging The gain for target
schools was slightly greater for controls, but it is not large

enough to attribute all gains to work with IMPACT.

TABLE 11

PERFORMANCE ON MAIﬁSTREAMING SURVEY,

" FORM A (TOTAL SCALE) o

Group Mean s.D. : €§
, Target [T
' Pre-test. | 2.27 42
“Post-test. 2.11 .46
N
Control
’ Pre-test 2.31 .61
Post-test.| 2.21 ° .53

— I

It is safe to assume that Project IMPACT did play some role
in the improvement of attitudes toward mainstreaming (among regu-
lar education teachers) in target schools. The fact, however,
that control schools also showed improvement in attitudes indicates
the interaction of other factors within both sets of schools.

Time may have been instrumental in improving attitudes, be- S
cause as teachers gain more experience.with mainstreaming (through
time), they may become more positive about it.

Training may also have improved attitudes. Mainstreaming has
- been an important inservice topic throughout Montgomery County, so
although control schools did not have IMPACT, they may h had a
number of mainstreaming inservice programs via the school district
or intermediate unit.




S~ _ .
Regardless of the soufce of attitude change - IMPACT, ez~
perience, or training - it is important that there was change in a
positive direction. This is especially important if mainstreaming
is to be an effective way of dealing with exceptional students.

Form B was administered to'épecial education teachers. Tables
12 and 13 which follow. show the performance of target and contro%
schools on Form B for individual items as well as the overall sur-
vey. ) r -
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TABLE 12

TARGET AND CONTROL GROUP PRE AND POST-TEST PERFORMANCE

- y ON MAINSTREAMING SURVEY, FORM Bx
¥ N
- TARGET . ' , , CONTROL -\ ' '
Item _ Pre-test ' Post-test 1 Pre-test ‘ 1. Post-test
‘ Mean . 8§.D. Mean S.D. Mean S.D . Mean S.D.
. - B N x
1 1.77 .56 . | .52 1.50 . .76 : 1.50 .76
2 1.77 ah | .52 1.50 .76 - ’ L%m .87
3 2.00 .71 .81 2.00 .96 1.88 .84
4 1.77 . .56 .52 1.50 .76 1.56 .73
5 1.35 ' .49 .52 1.50 .76 1.78 1.09
6 1.94 .56 .60 1.50 .52 2.22 .67
7 2.00 .73 .75 1.50 .76 1.89 .78
8 2.20 .68 .67 1.93 .83 .2.11 .60
9 1.86 - .54 .50 1.64 .63 1.78 .67
10 1.81 .54 . .71 1.50 .65 1.68 .71
11 2.29 . .69 .58 1.86 .77 2.11 .60
12 2.06 .50 47 1.57 .76 1.78 .67
13 2.00 .50 .52 1.36 .50 1.89 .60
14 2.06 .66 .52 1.50. .65 1.44 .53
15 2.24 .75 .75 1.43 .65 1.78 .67
16 2.35 .79 .84 1.86 .86 ©2.13 .64
17 2.28 .96 .79 1.86 .86 2.22 .83
18 1.56 .62 .45 1.29 .47 1.44 .53
19 | 1.61 S .61 .65 1.43 .51 1.67 .50
20. 1.56 .51 .45 1.29 47 1.33 .50

-

*Form B - special education teathers.




 TABLE 13

PERFORMANCE ON MAINSTREAMING SURVEY, FORM B

(TOTAL SCALE)

Group

Iarget

. Pre-test
Post=test

Control
~ Pre~testy
Post-test

Target schools showed attitude improvement on all but one.
‘item with gains ranging from .16 to .50. Control schools showed
some improvement but the predominant trend was toward more nega-
tive attitudes as reflected by a move from .lower to higher .scores.
This same trend is seen in the total item scores’ (Table 13) where
target schools had a .29 improvement and controls had a .20 de- -
cline. . ’ ' . '

On the basis of these data, it seems that IMPACT may have
had greater effects on the special education teachers than on
regular education teachers. On the contrary, in schools that did

not have the intervention of Project IMPACT, special education
teachers appear to have become 1less positive in their attitudes.

The reason that special education teachers may appear to
have reaped greater benefits from IMPACT than regular educators
is related to the size of the response group. Only 21 special edu-
cators responded to the post-test as compared to 109 regular educa--
tors. Each of those 21, however, had direct expereince with main-
streaming while only those regular educators who happen to have
taught mainstreamed students had direct knowledge of the’ issues.
Special education teachers, as a group, therefore, were more di-
rectly affected by changes in mainstreaming procedures.




- . L . . J
-
-

(X

Much of what the Mainstreamting Planning Committe accom~’
plished -related to procedures for placement of special 2@ducation
studeNts—in the mainstream. ' As the initiators of this process,
the special education teachers had firsthand experience, of how
much easier the process could be when responsibilities were delin=~
eated and opportunities for communication were provided:. -Comse-
quently, their attitudes towards mainstreaming may have improYed.
B © - . v —
The converse argument applies to the. control scﬁoolsfwheré
cattitudes became less positive. Again,” the special education
teacher was.the initiator of mainstreaming procedures, but if "the
procedures we:g*notiw§113defined,.if other faculty members did not
understand ‘the concept of mainstreaming or if cﬁrriéplavwere inap~- |
propriate for the exteptional child's needs, then thel process may
have/become frustryating." Project IMPACT helped schools address pro-
cedyral, inservice and curricular needs, but control schools did’ :
not hdve this type of - intervention. Perhaps special #ducation
teachers in control schools were reflecting disappoiftments and .
difficulties with the mainstreaming process through their decline
in positive attftudes. : ' ' o

,
)

+ The results of the Form B .data analysis, therefore, are high-
ly indicative of a correlation between Project IMPACT and increas-
ingly positive attitudes toward mainstreaming among special educa~
tion teachers. ‘ o S

Form C of the Mainstreaming'Survey was ¢ éileted by special
area personnel such as art, music and physical education, teachers,
librarians and reading specialists. The performance of target and
dortrol schools on individual items as well/ as 'the overall survey
is displayed in Tables 14 and 15. ’




ol B
.
L TABLE 14
TARGET AND CONTROL GROUP PRE AND POST-TEST PBRFORMANCE
Sp . ' ’ ON MAINSTREAMING SURVEY, FORM G
| . 'TARGET T . CONTROL
i fItem # . Pre-test L 7 Post-test . Pre-test -} ~ Post-test
1? " *Mean |- S.D. - Mean | s. D, Mean S.D‘\_/// Mean - . ~§.D. ™
o . : - T ¢ , N L . :
B 1 '1.70 .52 -, « 1.57 1 .65+ - 1.47 .61 1.31 . +48
I 2 1. 1.80 .56 -1.79 .58 1.74 . .56 - 1.38 .50
13 - 2,36 <67 1.79 .70 2,11 .94 1.82 " .64
_ 'R 2.49 .64 -1.86 .66 ¢ 2,58 .96 2.06 .75
| 5 . 2.85 .75 - 2.36 .50 2.58 - . .77 2.38 : .89
: 6 2.50 .68 2,14 .36 . 2,42 | .84 2.35 .86
7 2.85 .62 2,21 | .43 2.58 S & 2.60 T4
8 2.18 .50 ] 1.93 .48 2.26 .99 2.18 : .88
9 2.20 - .46 1.71 | .47 2.00 © .75 1.94 .66
10 1 "2.38 .54 2.00 .68 2.26 .8ly S 2.13 .89
11 2.18 .51 1.86 .54 2.33 .97 2.00 .76 .
12 2.68 .62 © 2,00 .43, 2.74 . .81 2.44 4 -81
13 3.03 .66 . 2,57 - .76 2.95 .78 \ 2.56 .63
L1460 Cf,  3.13 .72 2,46 .78 2.79 =l .71 . 2.63 S .72
154 - 2.13 .56 1.71 Ny 2.05 . .85 1.94 : .75
158 - 2.35 .66 2.08 .64 2.16 .83 2.12 ‘ . 3,78
;| 1sc . 2.83 .75 ‘£ 2.71 .61 - 1} - 2.58 . .96 2.35 .99
15D 2.23 .70 2.07 .92 1.84 .83 1.77 .83
_ 15E 2.18 .68 - 2.07 .92 1.95 1,03 1.94 . .75
1" 15F 2.29 . .73 : 2.14 .86 1.90 .94 2.00 .87
.16 2.59 .72 2.18 41 - 2.33° 1.03 2.29 - .92
17 2.08 .70 1.79 . 89 1.68 .67 1 1.44 - .63
18 2,21 .66 2.00 .71 ' 1.68 .58 1,56 .73
19 . 2.08 .62 1.77 .60 ' 1.72 .67 1.50 .63
20 2.62 .75 2.08 .64 2,72 , .83 2.13 . 1,02
1 *‘l E . N : ' 145 )
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TABLE 15 - L | .

) PERFORMANCE ON MAINSTREAMING SURVEY, FORM C
- o (TOTAL SCALE) -~ T -
<
N <
JE">  - | . . Group ' _yMean“§} ‘ S.D.»‘
;‘ / K . . = — — - V u v ‘_
e | : . "I_‘gmﬁ . A -’ ¢ Q}
| b Pre-test | 2,39 .32
" Post-test . 2,03 | .46
) Controi~ , ‘
Pre~test ' 2.21 B .579' ,
. ~ Post-test | . 2.03 - | .52 -

On all individual/items, target schools showed improvement
in attitudes toward mdinstreaming. Gains ranged fromf .01 to .54.
‘Control schools showéd a similar response pattern with improve-

‘ments on all itéms and gains ranging from .01 to .59, When all-

items)were combined, target schools’ made a .36 gain and contrdls ¢
‘gained .18. (Table 15). ° o

These resﬁlts are similar to those for Form A where gains
were also made by target and control schools. " The gain made by
Form C target schools, however, was twice that' of control schools.

- It is apparent that Project IMPACT was not the sole factor |
in the improvement of attitudes towards mainstreaming. The varia-
bles mentioned previously - IMPACT, experience with mainstreaming,
inservice training and attitude of administrators - were most
likely interrelated in bringing about attitude changes. ‘The fact
‘that the degree of change was higher in'targétpschools may reflect

the increased awaremess that IMPACT created regarding mainstream-
ing issues. ) o '

The. comparisons of attitude changes within target versus con-
trol schools as groups indicates that IMPACT was effective in con-
tributing  to positive attitude shifts. It is also interesting,

.. : Q '. v‘ﬁ 4 ﬂ
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however, to ldok at e&ch individual school to examine the,effects

~ of IMPACT upon attitudes. Tables 16, 17, and 18 display pre and

Vambary.

post-~test performance by target and control schools in the over-
all survey. . -

@ .

TABLE 16

INDIVIDUAL SCHOOL PERFORMANCE

- ON MAINSTREAMING sunvm (FORM A
(TOTAL sgALE) ' .
e b
School ’ Pre-test' Post~-test’ .
. Mean 5.D. Mean $.D. -
E Bala Cynwyd 2.08 w40 | 2005 .51
w| Woodlama | | 2.22 | .42 1.87 | .32
2 Cold Spring | 2.33 .43 2.14 L4l
Whitemarsh 2.45 .39 2.27. 48
. . 3
| Welsh Valley 2,08 | .65 “| 2.06 | .62
B | Eagleville . 2.24 | .25 | 2.18 | .32 |.
§ Round Meadow 2.41 | .58 2.15 |,.41
Plymouyh 2.58 .61 24.53/ .55

Ll inspoe e - Lot n ewete e s e




TABLE 17
INDIVIDUAL SCHOOL PERFORMANCE
ON MAINSTREAMING SURVEY, FORM B

(TOTAL SCALE)

School Pre-test | Pos;t;-t:ést

Bala Cynwyd 1.97 .33 | 1.54 .09
Woodland - | 1.75 | .17 | 1.39 | .22
Cold Spring 1.89 .40 | 1.48 | .61
Whitemarsh 2.36 | .25 | 2.18 .20

Welsh Valley - ’1.‘48 .35 1 1.59
Eagleville 1.58 1.59
Plymouth 1.69 " .56 | 2:25




- TABLE 18 _
INDIVIDUAL SCHOOL PERFORMANCE
ON MAINSTREAMING SURVEY, FORM C

(TOTAL SCALE)

_School . Pre~test - Post=test
Mean $.D. | Mean S.D.

Bala Cynwyd 2.45 | .32 |1.01 .33
Woodland 2.13 | .06 |1.96 | .08
Cold Spring - | 2.25 | .04 | 2.33 0

Whitemarsh _2.43 | .35 |2.06 .62

Welsh Valley 2.16 | .39 |1.93 .45
Eagleville 2.04 1.75 0

Round Meadow 1.52 .23 11.04 .52
Plymouth 2.26 2.23 .65

=i
Q
"
g
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The individual school data indicate the same patteras as for
the schools combined. : '

Regular education teachers and special area personnel in all
control and target schools showed more positive attitudes on the
post-test than on the pre-test. "Special education teachers in all
four target schools and in ome of the control groups showed improve~-
ment in attitudes toward mainstreaming. In three of the control
schools, however, special education /teachers showed more negative
attitudes on the post-test than on e. pre-test.




'CONCLUSION

The research and evaluation component of Project IMPACT,
-Phase II was designed to determine the effectiveness of the
cooperative planning model. Pre and post-test data were collected
using a needs assessment instrument and an attitude survey, both
of which were developed by IMPACT staff and proved to be statis-
tically relisble. :

On the basis of the data analysis, the schools which parti-
cipated in Project IMPACT for eighteen months perceived fewer needs
in relation to mainstreaming than the control schools. This re-
flects the hard work and cooperative efforts of the mginstreaming
planning committees in addressing the needs within their schools.

The effects of IMPACT also were reflected in teacher attitudes
toward mainstreaming. Teachers in all the IMPACT schpols showed
improvements in attitude over the duration of the project, but
special education teachers - who had more direct experience with
mainstreaming than other personnel groups - showed the greatest
change in attitude. With new procedures, curricular changes and
inservice for teachers, the whole process of mainstreaming appears
to have become much more acceptable.

_ -~ The positive effects of having faculties work cooperatively
with parents and administrators to address mainstreaming issues
cannot be denied. The question might still be asked, however, as
to why a federally funded project was necessary. Why couldn't
schools have organizedstheir own committees? Now that the IMPACT
model has been validated, it is hoped that schools will pick up on
it independently. The Project IMPACT Guide to Mainstreaming
"Planning Committees is designed to facilitate- this.

The .major impediment to a school working through the process
independently, however, is time and organization. The school
principals and district administrators commented repeatedly that
without the time (inservice days) and organization (structured for-
mat, facilitators, outside resources) provided by IMPACT, the com-
mittees could not have accomplished what they did. The committees
worked very hard, but IMPACT provided necessary support without
which 'the committees would have been extremely frustrated and less
productive.

It is extremely rewarding to have the objective data support
the effectiveness of the project. While statistics are important,
the real outcomes of the project lie in the accomplishments of the
committees.

- The case studies which follow in Appendix I are the true data;
they describe the actual.results of the committgegimwprki

o
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APPENDIX I

CASE STUDIES OF PROJECT IMPACT
TARGET SCHOOLS

(PHASE 1II)
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Scott Leggett
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BALA CYNWYD MIDDLE SCHOOL

Demographic Data

Bala Cynwyd QIEFEQXSchool is a suburban middle school with a
total enrollment of 891\ At the time of the study, there were 51
learning disabled, 14 educable mentally retarded, 1 hearing im-
paired and 25 emotionally distirbed students. ‘Eighty-seven of
these students were mainstreamed for art, physical education, in-
dustrial arts, and home economics, Sixty-two were mainstreamed
for music,; 25 for typing and 26 for health. 1In addition, a num-
ber of students were mainstreamed for gen§f31 academic subjects,

This .report deséribes the 1980-1981 activities of the Project
IMPACT committee at Bala Cynwyd. _ .

Needs Assessment -

\.

* Prior to the introduction of Project IMPACT, all faculty mem-
bers igeluding regular education, special education and special
area t#achers were asked to complete a needs assessment. The re-
sults of the needs assessment were summarized as follows:

Four 4tems from the Project IMPACT Needs Assessment appeared
to be necessary considerations at Bala Cynwyd. In the area of
operational needs, the following items were of high priority:

a, procedures.for grading a mainstreamed student
b. opportunities for communication between regalar and
special education teachers.

é/’No items .in the area of curriéular needs were rated as high pri-
ority. In the area of inservice/training, the following items
appeared to be needed: - : :

-

a, formal opportunities for teachers to discuss mainstream=-
ing issues .

b. active sharing of techniques for accommodating mainstreamed
students, - :

A complete tally of responses is found on pages 60 - 64.

Through a discussion of each area of need, the, committee de-
cided to develop procedures for placing a child in the mainstream,
thereby addressing the issue of communication between regular and

"special education personnel. k“\
3 T
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‘Committee Decisions and Activities

- The committee spent & great deal of time generating-.a compre-
hensive set of mainstreaming proéedures. These procedures were )
finalized in September, 1981, ' -

The committee compiled an extensive listing of accommodative
ptrategies for mainstreamed students: The list was distributed
to all faculty members and is reproduced here. 4

P TPl 4w -
’
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Qg~h;SUGGESTIONS FOR HELPING LEARNING DISABLED

. , STUDENTS IN THE REGULAR CLASSROOM

H 1, Let the learning disabled student know you are interested in
: ‘him/her and willing to help them. They are unsure of them-
selve's and concerned about your reactions.

2. Set standards for work in concrete terms that can be under-
stood. Know that error-free work might be beyond student's
grasp., Help the student worK on one area of improvement at a’
time. : '

3. You may want to seat the learning disabled student close to Yyou,
for example, in the front row, so that they can see and hear you
clearly. Your proximity may lessen distractability #s well. In
addition, you will be able to observe better to know when stu-
dent is inattentive and not understanding yousg directions or the

. materials you are teaching, : o

;- 4. Give individual attention as frequently as possible. Let the
: student know that they may ask questions about work they do not
understand. :

5. Make sure the student understands assignments. Students often R
won't., Break down the, lesson into its parts and check, step o
by step, the understanding of it.

|

6, Becausesof problems with distractability, memory and comprehen-
sion, new information must be gi'ven more than once. Often
they won't "get" information the first time around and even when
they "get" it, it may be forgotten until it has been repeated
several times. If they can tell it to you, they probably under-
stand it and will retain most of it. -

P

f ’ 7. Mastering a new skill may need more-practice than with the
usual student.

8. Because of conceptual problems, student will need help in re-
lating new concepts to past experiences. :

157
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9. Give them time to organize their thoughts, to complete work
and to answer questions orally. If the time pressure is off,
they will be less anxious -and better able to let you kpow what
they know. ' ’

10. If there is reading disability, a need to have someone read
- 'part of the material to them, be certified for talking books,

- and to take tests orally is necessary. When they read for in-
formation, they will have to read books that are at their read-
ing level. Remember, they have a disability just as real as
the blind child who is not expected to receive information from
the usual printed page.

11, Consider testing on knowledge, without the mechanical handicaps
of poor reading, writing, spelling and organizational ability.
They .could be tested orally or dictate answers to a tape re-
‘corder or to a volunteer, : :

, _ - -

12, If the student has a language disability, oral and/or written,
be more concerned about what they are expressing than the way
they are expressing it., In grading papers, you might consider
Esading for content and then grading separately for spelling,
grammar, sentence order and other language components. :

13. Because of distractability and perceptual, conceptual and other
disabilities, it will take longer to complete homework assign-
ments than the rest of the class, Because time is needed to
develop social skills and to relax, perhaps a lighter homewoxk
load is in order. B : ' _ Nii\i

14, Try to put positive comments on papers as well as correcting
ones when improvement is needed, The learning disabled stu-
dent, because of past failures, has a great need for positive
recognition (when warranted). )

15. Be aware of the need. to build (self-esteem. Give opportunities
to make contributions within the class.
1
16. Consider grading student on own effort and progress rather than
rating with others in the class., Feelings of success often
lead to success; failure breeds failure, :

17. Allow students to learn any way they can using any tools avail-
able; fact tables, matrix charts, small calculators, tape re-
corders. These tools to learning are just as important as
hearing aids and eye glasses. :

18. When student can't use dictionary for assignment, allow him/
her to underline words they are not sure how to spell - student
recognized their errors and you grade accordingly.

: 19. All written work be performed on line paper - dittos, test, etc.
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20.

21.

23/

24.
25.
26.
27.

28.

29.

30.
31.
32.

33.

34.

35.

36.

‘larger group and finally other.

PRINT all written work clearly or type.

Speak directly to the student., -

‘Write on -blackboard-and-talk at different times..-

Write-iﬁ outline form when,using the bpard:
Make expectations clear - clear definitions.
Make oral dire;tions one step at a time and Qrite oﬁ boara.
Give small and short Qriting assiénmgnts.

Testing - Please print or type.

a. Have test be taken one page at a time.
b. Give test in Guided Lezrning Resource Room.
c. Give extra time for tests.
d. Give re-tests. -
E; Give altermative tests.
Give multiple choice or fill-in tests.

Student should have a homework assignment book or sheet.
e
Expectations must be realistic for each child.

a, Scrambled words may be confusing. -
b. Too much prose on paper.

c. Print large enough

d. Project voice - clear, consice.

e. Dark ditto print.

Present challenges whenever appropriate.}/
Give new vocabulary in context.
Double space all typing.

Proceed from dependence (developing trust) to independence;
reliance oh self and trust of others.

-

Provide "significant other" (usually an adult) for the child
to learn to trust, .

with "significant other", imitate group and s .activities,
&

For the imgulsive and hyperactive - start with SIMPLE CLEAR
CHOICES and move to a variety of choices., Break down amount
of directions given at once.

For the withdrawn child, start with onlooking, parficipating

s
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37.

38.

39.

40.
41.
42,

43.

44,

45.

46,

47.

48..

49.

50.

51.

52.

53.

54'

55'

“parts.

Have him/her sit close to the teacher.

Give five (5) minute warning before change of activity, and : o
of cldss, or test time. Set limits in advance to length of
report or: composition. - T

Try programmed materials' break tasks ‘into small component ‘ »‘-1;~~w;

Teach importance of outlines, carefully kept notebooks, lining
up .columns of figures carefully. (In math =- use graph paper
for multiplication,. division, etc.)

Ry

Drill on what comes first,;next, last.

Help devlse crutches, menonic devices.
v . . . ' 1
Try visual, auditory approaches.

Giue some open'book tests.

Use study carrel or other means of protecting student from
distracting sights and sounds.

— ety - v e ek s e =

. T

Have him/her complete one task Put materials away before
.starting next task. _ ‘ '

-

Permit . him/her to use card or frame to focus,attention on single
line, problem. : ' S

Help him/her listen by pointing out the main ideas, illustra-

tions, examples, etc. : .

Help student plan-specific-steps in order.

Give a variety of tasks - of short duration. (Ex. - math, do o
one line of work or a few exercises and then check them.)

- Make liberal use of specific illustrations and examples, and o

help him/her to devise their own,

Point out similarities and teach him/her to group things in
different ways. Where possible, use éoncrete materials.

Break complicated JObS into small, carefully arranged seuences,
going from easy to more difficult. '

Try, to, anticipate where the limits of frustration will be
reached and change activity or offer help beforehand.

Plan assignments and tasks’at which he/she.can succeed, -~

A
o
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succeeds likeiguccess.
) . < , )
57. ‘Do try to decipher the writing. ET was harder for him/her to
- write it than for you to read it, %ncourage typing, p&inting,g
or writing very big if that helps solve practical problems.

S Vb§6 . Make 1iberal use of deserved praise. Remember, '"N§fhingr

’

_58. Allow student ample time to copy material from the board; al-
low extra time for tests, grade on work completed, or give )
test orally. - ! .

. Y - \ . .
'59. 'Point in addition to aying. ‘"Stﬁft at the upper lefthand
' side _of the paper.™ ). - ‘

R4

o 60. Help the child work out helpful devices (e.g., turning map up-
Yo' side down to. follow\road going. south)

rmde & a iow womoat e
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PRINCIPLES OF REPNFORCEMENT

1.- Take advantage of natural drives for activity and curiosity.
. f- ’ < .
2, If a pupil. has had no previous.success in a subject ‘or grade,
' ‘the teacher must provide(him/her with experiences in which
) , he/she will be’ successful ' . -

-«
3. Pupils should be - to d or: should consider what to look ' for be-
fore reading an assignment or before viewing a film or ‘tele-

o g ¥ision program. o . . .
’ i - .-
4. Teachers should help .pupils interpret new materials, vocabu-
lary, or concepts. » . . \ e
5. " Teachers should "help pupils to notice Places where errors are

commonly made. o

XG. Children should be allowed to 1earn at their own‘rates.

7. Several short practlces or drill activites _are better than
N one massive drill. ' R o : T :
8. Activities which involve reasonable competition enhance . ‘
learning.
\ i _ . N
9. ‘Behaviors which are reinforced are mdre likely to occur.
' " : AN _ =

10. Reinforcement should follow thevresponse closelyps—

“11. People avoid punishment or failure..~

J
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12. People avoid punishment or failure, ‘ >

13. Teach for transfer, Show child the valaes and applications
of what he/she is learning. .

14. Relate new learning to old. ;ﬁ“v
| kkkkkkkkkkkkkk
F o Lo e

w
As part of a school inservice day, the Project IMPACT commit-
tee presented: an ovgrview of mainstreaming concerns. Through a

film and role-play, faculty received information regarding the

characteristics of handicapped students., A staff member from
Regional Resource Center presented information regarding materials
and resources that are available for teachers of mainstreamed stu-
dents. A full agenda of the inservice program is found on the fol-
lowing page. :

iy
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8:00 « 8:15 .,

'8:20 - 11:00

N

11:15 - 12:00

. 1:00 - 3:00

BALA CYNWYD MIDDLE SCHOOL

‘Thufsday, January 15, 1981

GENERAL STAFF MEETING —'LIBRARY .?

1. Reporting Teacher Absence -~ Mr. Eckert
2. Transparencies - Mr. Eckert
3. Commendatioh Notices - Mr. Eckgrt'
4, Parent Communications = Mr. Eckert
5. Cleaning Erasers - Mr. Eckert
6. - Mr. Baréer

PROJECT IMPACT

1.

3.
4,
5.
6.

“:DEPARTMENT MEETINGS -

INSERVICE AGENDA

Science Committee Repoft

Introduction

How Present System Works
Role Playing/Film
P.R.T.Z.E. Presentation

Team Meetings

DEPARTMENT MEETINGS

.Department Meetings

"

- Mr. Eckert

- Dr. Wingert
- Mr. Leggett
" = Mrs. Nelscon

<-Mr. Doi{&ﬁ

- Mr. Trotter
- Mr. Phil Juska

Consult_handout for
. time and place-

Develop Planned Course
Descriptions
1. Introduction - Library

- Mr. Eckert

~




BALA CYNWYD MIDDLE SCHOOL

PROCEDURES FOR MAINSTREAMING*

3

I. Pre-mailnstreaming Evaluation ’ : .

- A. Special education teacher will:

4 1. Evaluate student's academic skills
' ’ da. Reading - administer IRI
b. Math - administer placement test
N ~ ¢. Other academic areas - recommendation through informal
. assessment

2. Evaluate student's social skills (listening skills, work habits,
group interaction, etc.)

a

3. Make decision whether placement is feasible S
‘4. Fill out Student Profile Sheet . . N
II. Pre-placement Communication

A, Special education teacher will:

1. Communicate with regular education teachers concerning'
a. Scheduling } T
b. Teaching: techniques of regular education teacher ‘
c. Class or group characteristics

d. Special education student (Student Profile Sheet) @
e. Purpose for mainstreaming
2. Communicate with principal concerning. s
" a. Scheduling
b. Teaching styles of individual classroom teachers
: c. Characteristics of special education student
d. Purpose for mainstreaming a

3. Communicate with reading specialist when applicable

4, Participate in decision for placement and provide Student Profile
Sheet to regular education teacher

5. Notify parents concerning placement

6. Prepare the child for academic angakehavioral expectations in
; the regular classroom -

7. Introduce mainstreamed student to regular education, teacher
and classroom

*Support staff (art, music, library, phys. ‘ed.) will be notified by
principal regarding assignment of special education students to &
classes.

}
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III.

Regular education teacher will:

1.

-

Meet with special education teacher to discuss the academic
demands that the mainstreamed student will _encounter in the
regular education classroom.

Discuss scheduling, teaching techniques, class/group charac-
terigtics, and curriculum content with special education
teacher.

Communicate coneerns with principal, if necessary. ,
Participate in decision for placement. : .

Prepare his/her students for the inclusion of the new main-
streamed student.

Requisition any needed materials for mainstreamed student and
provide the required materials to the special education teacher.

9

C. Reading specialist wills:

D. Principal will:

1.

2.

3¢

Confer with special education teacher regarding results of IRI:
to determine proper placement, when applicable.

Confer with special education teacher concerning characteristics
of the various reading groups.

Provide to regular education teacher those readiné naterials
that are most appropriate to the needs of the special education
sﬁudenn. :

]

Meet with special education teacher to discuss scheduling,
teaching styles of regular education staff, characteristics of
special education student and purpose for mainstreaming.

Resolve‘any,problems that may arise.

. Participate in decision for placement.

E., Guidance counselor will be available to confer with parties involved
_concerning the placement of the mainstreamed child.

F. Parents will participate in decision for placement of mainstreamed
student.

Ongoing Responsibilities Following Placement

A. Special education teacher will:

1.

2.

Meet with rvegular education teacher periodically, at least monthly,
to discuss student's progress.

Communicate with parents concerning student's progress in the
regular education classroom.

%

4
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9

Meet with the mainstreared- student to assess hié/her feelings
about the events in the regular classroom.

Be available to’all school personnel to help develop effective
strategies for “dedling with the behavioral academic heeds of
the mainstreamed student. ' '

Alert appropriate school personnel concerning any recent events °
which may affect child's performance or behavior.

Meat with regular education teacher to discuss method of report-
ing/recotding pupil progress to parents. )

Maintain the Record of Mainstreaming Activities for individual child.

Meet at the end of the year with the regular education teacher to

discuss the student's annual progress and give recommendations for
the following year. :

o>

B. Regular education teacher and support pérsonnel (art, music, physical
education, library ) will:

G

3.

Meet with special education teacher periodically, at least monthly,
to discuss student's progress.

Be available for conference with special education teacher and/or
parents concerning the mainstreamed child.

Meet with mainstreamed student to assess his/her feelings about
the events in the regular classroom.

Help develop and implement effective strategies for dealing with
mainstreamed»student.

Meet with special education teacher to discuss method of reporting/
recording pupil progress to parents.

' Immediately bring problems and outstanding achievements to the

attention of the special education teacher.

Meet at the end of the year with the special education teachﬁxfzg
discuss the student's annual progress and the best possible
situation for the following year. :

Confer witH'principal concérning unresolved problems, if necessary.

Notify reading specialist of any changes in the reading program of
the mainstreamed. student.

C. Reading specialist will be available for conference with any school
personnel concerning the ongoing program of the mainstreamed child.

D. Principal will be available to address unresolved problems.

E. Guidance -counselor will be available to parties involved to discuss
ongoing program of mainstreamed students.
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F.

Parents will:

1. Promptly notify special education teacher (if I.U. class,
social worker) of any concarna and 'problems involved with
student's program.

7,2. Notify special education teacher of any recent events which may

affect child's performance/behavior.
3. Provide academic and emotional support to child.
4. Be available for conference.

5. Discuss student's feelings concerning events in the regular
classroom. '

Procedures for Withdrawing Mainstreaméd Student

A.

c.

Withdrawal procedures may be initiated by either regular education
teacher, special education teacher, or support personnel when
mainstreaming has been ineffective and various strategles to make
it effective have failed. .

A conference will be held with school personnel to document

_reasons for withdrawal. Such documentation may include:

1. Samples of -classwork.
2. Anecdotal records.

3. Teacher observation. | - !

#
f

A decision will be made by the special education teacher and

« regular education teacher. If a problem arises, the principal

will intervene. (I.U. classes will involve Mental Health Team.)

After decision has been made to withdraw student, the special
education teacher will notify parents, student, and principal.

The specigl educatiop teacher will set up a conference if requested.

. -

-

k3




£d

/%0

INTERMEDIATE
UNIT

- Dear Project IMPACT Committee Member:

Attached please find tallied data for the needs Assessment completed
by your faculty. Form A or B was completed by all regular education
teachers, Form C was completed by special education teachers, coumselors,
librarians, administrators and other support persomnel. The total numbers
of people responding to the Needs Assessment are as follows:

Bala Cynwyd |  Cold Spring

Form B - 58 ' Form A - 14
" Form C - 7 ) Form C - 12
65 .. 26
Whitemarsh Woodland
Form B - 24 : *  Form A - 19
FormC - 9 : Form C ~ 8
33 w : 27
In order to facilitate youi interpretation of the s Assessment re- .

sults, data have been tallied and recorded as percentages of the total number
of respondents. Percentage figures for "Strongly.Agree" and "Agree'" have
been combined and boxed ] to represent the total numbers of people agree-

ing. Percentage figures for "Strongly Disagree and "Disagree" have also been.

combined.

Asterisks (*) identify statements with which 50% or more of those
surveyed disagreed. These items should be viewed by the committee as high
priority needs. B : :

We hope that the results of this Needs Assessment will be meaningful to
you as a committee in planning mainstreaming activities.

<

Needs. Assessment Tally

MONTGOMERY c R Bala Cynwyd Middle School
COUNTY

SPECIAL EDUCATION CENTER » 1605-B WEST MAIN ST. « NORRISTOWN, PA. 19403 + 215-539-8550
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J 61
OPERATIONAL NEEDS | | 'Total number of respondents: 65

Directions: Consider each of the following statements in relation to your
: school's mainstreaming practices. Circle-the number which
pest describes your opinion.

Strongly . + Strongly

*2.

3.

4.

" teachers' responsibilities are

*6,

7.

"of a mainstreamed student.

mv scheol: ‘ ’ _Agree Agree  Disagree  Disagree. NR

Procedures for placing a special 8% - 342 28% 202 uz

education student into a regular -
classroom for mainstreaming are ] 422 - 48%
¢learly defined. '

Procedures for grading a special ‘3% 152 46% 26% 9%
education student's performance 3
in. the maingiream are clearly 3 18% 72%
defined. ' '

Procedures for changing a main- ~ 112 322 312 152 11%
streamed student's program, if _
difficulties arise, are clearly 43% 46%
defined.

It is easy to obtain records of - 4% 49% 187 8% 112

a special education student's
past and present mainstreaming .} 63% v 26%
program. : :

Regular 4nd special education 6% 387 347 112 112

clearly defined in regard to

. 1 "45%
communicating with the parents

There are ample opportunities for 6%
the special education teacher and -
the regular education teacher to 352 52%
communicate about mainstrezmed
students.,

297 402 127 12z .

N :
q

Please describe any other operational needs related to mainstreaming that you

would like your school to address. ° . :

LY

A
)
. - {

\
- ]
*502 or-more of those surveyed disagreed with this statement. It should,
therefore, be considered a“high priority need..

165 .

(:).Montgomery County Intermediate Unit, 1980, Norristown, PA 19403
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III. CURRICULAR NEEDS |

Directions: It may be necessary to make curricular modificatiomns for main-

) streamed students with special needs. The items below specify
some of the issues related to curricular modification. Consider
your school's regular education curriculum, and ciréle the nun-
ber that best describes your opinion.

< . Strongly ) A Strongly

‘ . Agree =~ Apree Disagree Disagree NR

1. The regular “2ducation ecurriculum 142 372 262 142 92
uged in this school provides ' - .
alternative assignments for main- 512} 40%
streamed students with special :
needs.

2. The regular education curriculum 12% 382 ©31% - 8% 11%
used ia this school provides . '
alternative methods for measurin 50% 392
progress of mainstreamed students
with special needs,

3. The regular education curriculum 6% 452 282 - 112 122
used in this school provides
alternative methods for present- 512 | 392
ing information to mainstreamed
students with special needs.

4. The regular education curriculum 112 43% 23% 11% ilz
used in this school provides
structure for mainstreamed stu-

dents with organizational
difficulties.

S4% 347

5. The regula:r education curriculum
used in this school provides for
meeting the needs of students who
are achieving at grade level, be-
low grade level, and above grade -
level.

38% - 17% - 62 112

662% 23%

*6. The regular education curriculum 3% 35% 312 20% 112
used in this school provides Ssug-
gestions for supplemental materials 38% 512
to be used with mainstreamed stu-
dents with special needs.

4
7. Please describe any other curricular needs related to mainstreaming that you

would like your school to address.
[

<

/
*50% or more .of those'surveyed disagreed with this statement. It should,
therefore, be considered a high priority need.

179
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. IV. INSERVICE/TRAINING NEEDS

Directions: Tirecle the numbef which best describes your opinion.

- Strongly ' Strongly
Agree Agree  Disagree Disagree

*]1. Teachers in this building have 22 262 252 .- 352
had formal opportunities to e
discuss their mainstreaming | 28% 602
needs.

*2. Teachers in this building have ' K4 25% 292 29%
actively shared their ideas
about effective techniques for 282 ' 58%
working with mainstreamed
students. '

3. This school has offered programs 6% 402 2872 117
to increase parents' awareness ,
and knowlédge about the needs of 46% . 39%
special education studgﬁxs.

B

*50Z or more of those surveyed disagreed with this statement. It should,
therefore, be considered a high priority need.

14% |

182 -
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IV, INSERVICE/TRAINING NEEDS (continued)

Directions: If your school ﬁAS provided inservice training on topics related

to- mainstreaming, please complete items 4 and 5.

If your school

has NOT been able to provide inservice training on topics related
~to mainstreaming, please skip to item 6.

Teachers in this building have had
the opportunity to offer direct .
input in planning workshop(s) on
topic(s) relaté&*to mainstreaming.

‘Strongly
_Agree

Strongly

Agree Disagreg Disagree

Forty-four out of sixty-five (68%)
people did not. respond to items 4

and 5. This should be considered as
indicative of a need for inservice
training. Items 5 a-g should be dis-

3. This school's inservice training on
topics related tq mainstreaming:

cussed as topics for training.

a. has helped staff members to -
gain a better understanding
of the needs of handicapped
students.

has helped teachers to more
effectively manage the be=-
havior of students with
special needs.

has provided useful suggestions
for adapting the regular educa-
tion curriculum for mainstreamed
students.

has provided vseful suggestions
for improving channels of. com-
munication between special edu-
cation teachers and regular:
education teachers in this
building.

has helped staff members to
better understand this school's
mainstreaming policies.

has provided information about
local resource services, which
can assist teachers in working
with mainstreamed students.

has provided information about
local educators, who can offer
suggestions for working with
mainstreamed students.

6. Please describe any other inservice/training needs related to mainstreaming
that you would like your school to address.
¢

172 | r
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BALA CYNWYD MIDDLE SCHOOL

SUMMARY OF COMMENTS ON THE NEEDS ASSESSMENT

. Operations .

e The building doesn't seem geared to physically handicapped.

e A system of reporting the special education child's needs is
lacking. - . o . .

e A class into which some special education students are placed
should be made smaller. *D

Better selection of'matefialsr

Do not agree with mainstreaming _
More time to communicate with special education teacher
"Smaller groups ' '

More cooperation between regular and special education teachers

Need meetings to clarify mainsteaming procedures
/ | | -
Curriculum '

e Inservice help for teachers ofgmainstreamed students

® Need greater variety. bf curriculum which is applicable to this
dbype of student in all areas

¢ In English, variety can be provided for in separate reading lists,
" separate spelling/vocabulary tests, etc. s

e It is necessary to have special equipment to teach typing to main-
streamed students

® Materials appropriate for students below grade level and/or learn-
ing disabled :

e Individual or programmed'learning

o Discussions of grading and curricular neeids

-

~

Inservice

e Special education teachers have worked closely with regular
education teachers to help them

e Information that would help the staff understand the special
needs of handicdpped students

e Would like to share ideas with other English .teachers about main-
streaming .

o Inservice has been at such an elementary level that it has been
useless :

e
It




. Bala Cynwyd Middle Schéal

. Summary of Comments on the 'Needs Assessment

v L ; ~
Inservice (continued)
° How to reach these students with materials and- approaches best
suited to individual abilities

o’ Psychological needs, abilities, characteristics of mainstreamed
sStudents. ; .

e We neled any type of inﬁotmation possible We have‘had no train-
‘ ing in the past.

e We do not ewen know who is in special education for physical
education classes

e Items 5 a-g seen to'be‘a good list of needs

e We need to be made more aware of mainstreaming procedures




COLD SPRING ELEMENTARY SCHOOL

»

2

Jamgé/Stephenson
‘ rincipal
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‘Jane Tucker
Eileen Lipski

\

/

-~ . Committee Members
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Sue Ritinski _
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Lois Hamilton '
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Demograph;E\Bagé}

Cold Spring Elementary School is a suburban elementary school
with a total enrollment of 604. At the time of the study, there
were 28 learning disabled and 18 emotionally disturbed students.
Three students were mainstreamed for art and physical education.
Two were mainstreamed for music, and two for general académic sub-
jects. This report describes the 1980-1982 activities of the
Project IMPACT committee at Cold Spring. :

COLD .SPRING ELEMENTARY SCHOOL

Needs Assessment

-~

Prior to the introduction of Project IMPACT, all faculty mem-
bers including regular education teachers, special education and
special area teachers were asked to complete a needs assessment.
- The results of the needs assessme were summarized as follows:

+ Eight items from the Project IMRACT Needs Assessment appeared
to be necessary considerations at Cold~Spring. 1In the area of
opgrational needs, the following items we of high priority:

2 a. procedures for grading students in the mainstream

] b. procedures for changing a mainstreamed student's program
c. regular and special education teachers' responsibilities
] for parent communication ,
d. opportunities for teachers to communicate.

. In the area of curricular needs, the following items were high
in priority:

a. need for alternative assignments within regular curriculum
( - for mainstreamed students
. " " b. need for alternative methods for measuring progress.

" In the area of insérvice/training needs, there was a need for
teachets/ to actively share ideas about effective mainstreaming
. techniqyes. Opportunities for parent training were also desired.
A/complete tally of responses is found on pages 94 <\lgl.
The mainstreaming committee discussed each of the areas of negd
at the Project IMPACT workshops. Through a process of discussion
and prioritizing, it was decided that their objectives would focus on

procedural and ., curricular needs,
S N




Committee Décisioﬁs‘and Activities

In the area of operational concerns, the committee accomplished
the following: . ~ '
"a. developed guidelines to facilitate communication.
b.. established guidelines for placement decisions.
c. clarified responsibilities in the mainstreaming process.
d. ‘established policy for the preparation of students,
w €. established guidelines for measuring the progress of
' ‘"mainstreamed students.

The procedures and guidelines are reproduced on the following
pages. : ' o -

¢ oy =
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COLD SPRING |
. - PROCEDURES FOR MAINSTREAMING e

I. Guidelines to facilitate Communication:

.“‘J

1. Speecial education teachers and support personnel will be available to

- discuss concerns and/or placement decisions on Thursday at 8:15 AM in
: the Conference Room. '

2. The special education teacher will initiate the placément procedures

by coméleting Form A and by inviting prospective grade~level teachers
to AM meeting., - :

3. Teacher of regular class will use Form B (Progress'Report) to inform=
special education (sending) teacher of + and - progress as needed."®

4. Special education teacher-wiiiAinform principa} and parents of content
of Form B as needed.: o : . .

-

5. All communication to parents of mainsireamed students should go through
the special education teacher. ,

I;. Guidelines for Placement and Withdrawal Decisions:

A. S;iteria and Procedures for Placement: i

-

1. Placement procedures may be initiated by any of the following:

Ty e special education-teacher > i

»

® regular education teacher
. ® special area teacher - ! N
- ® parents 0
® counselor
® psychologist . ‘ ,
e child. - - -

’
»

2. Special education teacher assesses student's progress and readi-
ness for mainstreaming through formal (i.e., IRI, Math placement

. . test, etc.) and informal (anecdotal records, samples of classroom
) work) evaluative tools. :

3. The special education teaéher‘completes Form A in preparation for '
the megting with regular education teacﬁers. The special education
v . teacher\will obtain 4information about the regular geducation glass~"
2 . room, cyrriculum and requirements, and will obsérve the.regular.
education classroom whenever possible Or necessary.

- 4. Special education teacher and regular education teacher meet to
evaluate the mainstreamed student's aéademic, behavioral and social
capabilities in terms of the demands of the regular education

classroom (i.e.,'class size, class composition, teacher methods,

structure of classroom). ® 3 .

~

5. / Special education teacher contacts principal to inform him of
. mainstreaming posgibility for a specific student. '




Procedures for Mainstreaming

6. Special education teacher contacts parents to distcuss the
possibility of mainstreaming.

.7. Special education teacher coordinates specific text(s) and curric-
ula of both regular education and special education.

8. Specizal education teacher introduces the special education child
to the regular education teacher. .

t..)
L

9. Special education teacher completes all required record-keepingzk
© (ive:, informing Director of Special Education, updating IEP, etc.).

B. Criteria and Procedures for Withdrawal:

-

1. Vhen mainstreaming has heen ineffective and various strategies to
' make it effective have failed the following people may initiate

; withdrawal procedures- N
: e special education teacher‘*' e counselor - .
| e regular education ‘teacher '+ e psychologist-
| e special area teachers e child.
® parents .

A conference will be held with school personnel to document reasons

v for withdrawal. Such documentation may include: ] ..
e samples of classworkr e TForm B
- . e anecdotal records ! : e report card.

e teacher observation |
~ T |
3. A decision will be made by the-gpecial education teather, regular
education teacHer, principal and parents. If & problem arises,
the principal will contact the Director of Special Education. él

- 4. After decision has been made to withdraw the .student from the j
"regular education class, the special education teacher and the o
regular education teacher will .discuss the present situation and
v < future options or alternatives with the student.
5. ng'special education tezcher will notify the Director of Special
. Education and the parents of the change in mainstreaming and jthe
date the change. will occur.

’ © 6., The special education teacher will complete necessary record
keeping procedures and change the IEP. . ~

III. A. Policy for Preparing Students for Mainstreaming (both regular education

and spepial education students):

) h . 1. Coordinate texts. ' : . g
or - ‘

//—~——~/’. 2., Review expectations (academic and behavioral) with the student.

_ . 3. Discuss the possibility of mainstreaming with the child and
e ’ , discuss the consequences of inappropriate behavior o

» ‘ . Q




Procedures for Mainstreaming

IV. Guidelines for Measuring Progress:

t

4. Introduce the student to the regular education teacher.
5. Keep daily informal contact with the child.

Preparing Regular Education Students for Mainstreamed Student

1. Utilize filmstrips and available reference materials for "inservic-
ing".students (develop awareness, sensitivity, understanding, etc.).

Encourage understanﬁing and acceptance of all students”

2. Encourage acceptance of child as a class member. Don't use place-
ment in a special education classroom as a threat to regular
education child. Don't point out the special education child as
being different but instread stress similarities.

3. Teacher should be prepared to answér questions about disabilities.

1.

Reguldr education teacher should measure the skills for which the
student is being mainstreamed (i.e., math computation, not word prob-
lem, reading). < :

Implement adaptations that may be necessary (written. vs. oral, reports
vs. projects, optional projects).

Special education student receives same report card as regular education
students with an asterisk (*) next to mainstreamed subjects.

Regular education teacher uses grade level form at report time and
shares with special education teacher. .

Special education teacher will be responsible for all communicjtions
with parents. : ' ‘ ’

&

¢
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FORM A - STUDENT LEARNING STYLES AND CﬁARACTERISTICS

STUDENT 'S NAME: ' N . - DATE: : SPECIAL ED. TEACHER:
AGE: ‘ SIZE:
Datermine the leorning styles, learning characteriscics and bohavioral characterio= ’ Learning Modes
«£fce the scudent displaje. (Rank theoe Loarning todes in the order of vhich the student
‘ - lcarns best. Mowcver, if a Learning Mode io aspecially dif-
@ . Iy .
Alcost Somo of Moot of fieule for a stedent, aloo asterick (%) ig.)
. Learning Styleg Hever the Time gho Tima o Learnd through fnfornation prescnted orally
e Com work in a la%up ¢ Learas through {nformation presented visually
e Can work indcpcndenély e Leorns through {nforustion prescnted thraugh movement and touch
o Con work im cosll groups i e Loorns through concretc expericdce
¢ Convork fo adyad . ' ESHE —— B T 777 fistivetional Meeds o
-» Can vorl on a onc-to-one Daois with todchor - )
e ' @ Crades ——
: . ) @ Checlmarkc »
Learning Charac.!ermtics o Soelal rolnforcement (pecrs) o Tokens
¢ Follous orxal dircctions L) .Verball rvoinforcocent {teachers - e Tangibleo
¢ Follows written dircctions o Privileges ‘ . L
¢ Retoino information on a chorg-tero basis - . Instructional Strategies Proven Successful
¢  Retainc information on a long-term basis ’ fe.g., lots of repgiitions, contracts, demonstrations) J
e Digplayc tashk cormittment . : -
o Maintains attention i » T e —
Behavioral Characteristics ‘ 4 .
"o Sits in ceat/romains in appropriste position dur= {
ing clacoroom activicico e . Instructional Levels
@ Participates in group discussion appropriately )
e Adhores to elnosroom rules Instzuctional Areca Instruccional Area
¢ QRemeins oa tashk B.evul.~ RLevel
e Socializes gppropr tely with pacrs Text : Text
* Acts on faedback fro geacher ' S Based upon the information gathered, what modifications need to be made to
o Organizes time and materisis tiect the gtudent’s nceds?
e Completes assignments with minimal agsistance ' " Modification(a)
e WYorks independently
e Respondc appropriately to authority : - R o
Others .
-~ p‘ !
v OXa)
o o ‘ ’ LOL
FFR]C loped by Project AIDE : / : -
80  dlw 1 8 ) - . ) W
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(COLD SPRING -
For regular education
teachers Re: mainstreamead
FORM B 'special educat;on students)
"PROGRESS REPORT
TO: ;  STUDENT:
FROM: PRESENT GRADE:
g
. DATE: 'SUBJECT: °
BAHAVIOR: 1. Excellent
2. Good ' .
3. Fair L - g | x
4. Poorx . / .
COMMENT: A .
. g
ﬂ »
—
T4
(, s
1Y
¥
1, . \
* v @ »
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COLD SPRING ELEMENTARY SCHOOL

Negatives:
1. echeduling speclals

-2. scheduling mainstream subjects

o,
3. studeants return in the middle,
of the lesson and no adult
availlable to 2a§k with the

student dg

4. . keeping track of the student's
movement from classroom to
classroom (Time In/Time Out)

S

-~
a
.

S

.

WAYS TO IMPROVE SCHEDULING \

Ways to Elimingzeézeele #3:

need screening for assistants
volunteer
student tutors .

Buddy System in special educations

listen to taped stories, music
read-along

work study students

Future Teachers of America
- p ; R

BR ok kR Kk Rk ko k ko & Rk kR kN ok kR kK kA KK KR AR KRRk KKK

-

o@‘y .

<

f

»

?

.? In the area of curricular concerns, the committee developed a modification

of the regulatr education social studies and science curricula. The' essen:ialz»"

curriculum" is to be used by special education teachers in preparing students

»

- for the mainstream. The "essential curriculum for social studies and science

‘is reproduced as follows. i

»
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COLD SPRING ELEMENTARY SCHOOL

T ' , [ESSENTIAL SOCIAL STUDIES CURRICULUM

GRADES 3 = 5§

\

The "essentiaL"\social studies curriculum which-£ollows-was-designad-
£o ease the special .education teacher's job in preparing_his/her students

7

for- the‘painstream. !

~
e N

“lum Gudde, and the materials they are presently using (Ginn Series and

. ) A4 -
Teachers in each grade reviewed our district Social Studies Curricu-

-

& -3 Weekly Reader Map and Globe Skills Workbook).

An effort was made to ipcluﬂe the basic skills necessary for survival

® '

in the iocigl studies class as well as specific examples of typical assign-

’ ! | - s
Eents. ‘ .




GRADE 3 C

ESSENTTAL CURRICULUM FOR SOCIAL STUDIES GRADES 3-4-5
¥

COLD SPRING SCHOOL, UPPER MORELAND TOWNSHIP

SOCIAL STUDIES

(as determined for mainstreaming studgnts)l

N
Ligtening SKITYS “Refarence SKILLS A
e listen to oral reading e alphabetizing
e follow oral directions e using atlas, dictiomary,
encyclopedia
e using guide words
‘ e sentence building .
Map Skills
B ‘( .
e identifying map o e knowing directionality
e identifying globe e locating places on a map
e basic map symbols e drawing simple maps
, ® use map key o

Typical Assaignment (examples)

Terms

peoe

OOC..O.G’.."

write to governor or Chamber of Commerce for:

pictures and information
write report of a state including:

< basic map -~ (two important things

- state flower = climate -~

= state bird = products
make a glossary of terms

i
gtate ®
-county Y
city, San Francisco, Wash. °
D.C., Chicago
natural resources °
globe ¢ °
map . ®
urban ®
suburban a A )
fax v °
eitizen : -®
continent ' ’ . ®
equator ‘ ®
/ 15 1
’ \

4

that héppened/£;>your state)

mayor

“ problem
carecer awareness (related
to house construction)
senator .
representative
Congress
1aws '
ocea

coagt
north pole
south pole
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¥ SOCIAL STUDIES

GRADE 4 ‘

-

»

Reading, Organizational and Reference-Skills

e making observations frqm pictures g ° oﬁtlining
,g: locating information (read to find wakéeping folders
out who -*f) v . orgaﬁizing information and

e use of index, contents, glossary materials

e vwriting summaries e using encyclopedia
) taking:noces _ . e basic library skiils

Map Skills

‘e know four basic directions ® locate main latitude lines

° 1dedtify’continents and oceans - .ggfo locate hemispheres

e interpret a map legend . e/ locate north and south poles

q
Typical Long-term Assignment (examples)

-

e individual projects or activities
. report on a city
e biographical rzeport

4

x

Terms &
. L XY
Unit 1 Land forms. Unit *4 Cities (US)
‘ indians N.Y., Pictsburgh, Atlanta,
-, Unitc 2 .Explorers ’ : Dallas :
. Christopher Columbus Unit *5 Cities (Foreign) :
Unit 3 Colonies - | ' Djakarta, Lima, Stockholm n
life in colonizal America Unit *6 People
° /'Mérgaret Mea&, John Muir,’
. ) _ . ~ Marion ‘Anderson, Dr. Bravo,
\ " - : Margaret Chase Smith, Dr.

. Charles Drew

* Book covers all these topics —— teachers use discretion in selection.

’
»

, | . 155 | L




‘ SOCIAL STUDIES
<

o

GRADE 5 -

~

'
Y

Reading, Organizational and Reference Skills

A

e use,an index, copténts e working independehtly or in a
o , find informatign by: group
 scapning’” o- wusing diectionary, reference books —

, using key words
main ideas
key sentences . 4

outlining, preparing charts

e sequencing, summarizing

’

e making comparisions

Map Skills

e locating places e knowing kinds of maps
@ using a map key (political, relief, route, ‘
e using a map scale ’ population, climate, rainfall,
\di ' . . o population) v i
. 4
Units Covered -
7 1. Land forms 4, America from Civil War to
explorers » Fifty States

2. Colonies 5. Transportation and Cotmunication

|
3. Pioneers 8 . 6. America as 7 Geograg%ic Regions 1
. westward ansion 7. America's Neighbors: Mexico,

Canada, Central and South America

® makcge}gtime line il &

4
|
fypical Projects or Long Term Assirnments j
|
e written reports - presidents, srates ‘

e 1individual projects and activities

¢ *TM suggestions are good : ' +
e Suggestions offered at end of each chapter. '
|
il ) /\/\ |
B A T R S e P T T T T T LTS TR e e e P E O P e e e R et e L L .
o
Inservice needs will be addressed during, the 1981-1982 school year. ,
: B | .

I_a -
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COLD SPRING ELEMENTARY SCHOOL

@
e e e e e e J— —_

ESSENTIAL ‘SCIENCE CURRICULUM'

GRADES 1 - 5

-

e
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COLD SPRING ELEMENTARY SCHOOL . ’j

<

GRADE 1.- Listening Skills

1. Should be able to listen to oral presentations.
%b' Should be able to follow oral direcctionms.

GRADE 1 - Investigative Skills o ‘ o,

Unit 1 - Plants -

-Unit 3 - Living and Growing

1. Grow plants from seeds, cuttings and tubers .

Unit ? - Animals -

1. Classify animals as hatched or live birth

-

el

1. Awareness that water and food argdessential to survival
of living things. -

Unit & - Growing and Changing

1. Compare individual heights and weﬁghts

2. Identify main food groups. ) .

Unit 5 = Cloudy or Sunny? C

- ~
1. Ideatify three forms of matter. /fﬁ
2. Observe evaporation of water
3. Observe clouds.

Unit 6 - Hot and Cold

1. Observé melting of icé.
’ ~

" Unit 7 - Dark and Light : e ,

+

1. Observe daily changes on carth.
2. Demonstrate knowledge of a shadow.
Unit 8 - Push and Pull

1. Inv. push and pull required to set'objecfs in motion.

Unit 9 - Down and Up-

1. Demonstrate falling objects '
2. Observe action and reaction.

Unit 10 - Harder or Easier? .

1 Observe slowing and stopping motion. = . . ’

2. Inv. rolling and sliding friction. . .
3. Observe uphill and downhill motion. o

4 Observe rough and smooth surfaces. :

»
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Unic 11 =;Earth Long Ago >

pS

1. Name and describe several dinosaurs

Unit 12 - Earth, Our Home

1. Observe living things are affected by their envigonment.

Voecabulary

soil
plant
seed
sprout
grow
stem
leaves
roots
animal

egg .
hatch

®

born
male
female.
weigh -
2nergy Q\\>
steam

cloud
water vapor

.evaporate

melt
freeze

s
e
=

4

heat
light
rotate
shadow

-raefleect

puch
pull
move
friction
gravity
fossil
extinct

P
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COLD SPRING ELEMENTARY SCHOOL - .

. o ’ o
. \ - _ . -,
GRADE 2 - Listening Skills " ,
) 1. Should be able to folloy oral directioms _ , @5
2. Should be able to,listen to oral presemtations. ‘ )
= . s . 4 -

,GRADE = Weiging Skills

2 ,
1. Should be able to complete a ditto Yased on obscrvation.
) .

Y

3

,GRADE 2 - Ianvestipgative Skillg

~Unig 1 - Sileace ound Sound

1. Comstruce and use a simple a@undnproﬂucing device.
2. Dewmonstrate that soumd waves travel in all directions
and. through selid, liquid, gas.

Unit 2 - Darkmcss and iighe

1. Awareness of diﬁfefent fuels and their behavios when
burnecd.
2. Demonstrate how a bulb lights.

3. Demonstrate that light travels im straight lines amnd v,
may be reflected. \ .

Unic 3 - Earth &ﬁd its- Spaece
1. Demonstrate that the earth revolves arouad the sun.-
2. Demonstrate.that the earth rotates. '

! 3. Demonstrate that the moonm revolves around the earth.
4. Identify.three constellatioms (Big Dippexr, Little

. Dipper, Orion). -
' 5. Idencify the North Star.
“ : 6. Show an awaremess of what amn oboervatory aad telescope are.

Unit & - Plants, Aldve aﬁd Growing

1. 1Identify basic needs of a growing plast.
2. Identify basic plant parts (roots, stems, leaves, flowers).
- R 3. Identify the seed of plants &
4. Imvestigate growth of mold plants en food.
5. Classify food plants om the basis of plant parts.
B \/ X -
Unie 5,6, 7 ¢ Aaimals, Alive and Growing
1. Show an awareness of how amd why animals secure food.
2.. Show an ability to¢classify amnimals.

- Such as: a, - borm or hatched,
b. = according to environment
€. = accgrding to body ecovering

3. Show an awaremess of interdependence of living things. .
4. Demonstrate understamding that all amnimals depend on food
) from plants for energy and growth.
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v Unie 8 = The Encrgy You Usc .
1. Iavestigate relatioﬂship between fooed and body hcae. |

1

Unic 9 - The Maetet You Use L )
i. Iavestipgate how a change ia the state of matecr is due

to molecular metion - )

- 2., Obgerve and deseribe sugar geing into a solution. |

3. Ideatify solid, liquid asd gascous scates of water. J

. =3

Unie 10 - Heat amd Change . ; : , ' ’ _1

1. Measurc diffcremees’ im tomperature. ’ .

2. Observe expansion of magter duc €o heat. . :

o |
~ Voeabulary. ST . |
vibra tion dmage ~ comet thermometer
ianvestigacion orbice . stems temperature
fuel reveolves roots - mnuscle
elecericity totation leaves magter’
dey ecll .’ plaset flowers molecule
swiech - gatellice geeds evaporation . '
bulb ; (meen is not a mold selid ~
energy plamet) desert iiquiad ////&7'
star compass , eactus gas
- shadow celescope extigect ’ . expand ’
) Galileo

meteor o . "




CRADE 3 - SCIENCE OBJECTIVES ‘ s .

Unit I - Earth's Liviag Thiags. Animals

1. -Distianguish betweeﬂ living and nomn-living things'

. 2. Observe that li%iag things are depeﬂdent on their

- ’ envizonmenc. , o

3. Caetagorize amiial into five classes: fish, amphibians,
reptiles, birds, manmals. » o

4. Investigate structure of backbone.

Uniec 2 - Earth's Lgvggg ?hings? ?lants

1. Describc meeds of plames (HZO soil, lighe) ‘h
2. Grow mold om bread ' - .
4 3. Observe differeat kinds of sceds

Uniec 3 - Earth's Treagure: Soil

1. Collect soil samples. Observe for rock and:liviag
. comtent. .

2. Investigate how soils differ in capacftf to hold water.
3. Grow gseeds in different kinds of soil.

Unit 4 = Ac Work om Earth

b, 7

< Observe effects of moviag hir and ‘water
Observe am electro-magneg model.
. Observe wax candle burming - transfer of canergy to
1 heat and. lighe. °
l. Describgvstéréd EREERY . '
5. Iée@tify‘liqing creatures as souxrce of petroleum and éas.
6. Observe a radiomeng. Pefine solar cdéllector.
U@it's =“Eafth in'Spéce , o
1. Comstruct model of solar, system (i.e., on oaktag)
‘2. lefereames and ,likenesses of Earth and Mars.
. _ 3. Investigate revelucien and rotation of earth.

Unit 6 - Earth's hhangihg Forms
3 NG ) \ -'

1. Obsgserve three states of matter.
"

. Obgerve dissolving of sugar in H,0
3 Observe héating of sugar.
4. Define pollucion.




B e s

Unig 7 =

.
.
- /

?itness to Live.ir

y

1. Obsgerve living thingsﬁand how adapted to. thelir

environments.

What is gjfood chain?

Identify plant pestssw

2:
. L]
3. 1Identify plants in immediate euvironment.
4,
5.

'Disetinguish between ﬁorest,,desert, grassland.

VYocabudary

amphibian

acoms

backbone

carbea .

ell (elecgric)
‘chemical change
chlorophyll
class -
coal
consegrve
decay
dissolve
dry cell ¢

" electric- encrgy

electromagnet
energy
environment
evaporate
fitness

fossil -

fuel
gas

Rumusg

-

jungle
kingdom
liquid
mammal
mineral
mixture
model
mold
mglecule _
matural gas
orbit
petroleum

A

physical change-

1Yy

J

pollen
pollindte
pollute

. radiometer

reproduce
reptile

.root hairs
" satellite -
solar cell

solarx energy
solar system
solid
spore

. stored energy

gubgstance
theory
vertebrate

water vapor
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%SSENTIAL SCIENCE CURRICULUN"

)

Concepts in Science - Grade 4

B

"Cold Spring School

ot

Students should be able to: - | l\\//j
" 1. {dentify vocabulary . ‘
interpret graphs, models and diagrams

follow experimental procedure

organize writien material
record resiilts of investigations and observations

Basic Skillsl.

W & Ly A =
. - * a

CONCEPT 1 - A Toss or gain of energy affects molecular motfon
Unit I: Sound and Mo1écu1es

The student will be able to:

¢ demonstrate how sounds are made ,
' & observe and describe the vibrations of objects
e demonstrate sounds of high and low pitch
e construct a model to describe sound waves
‘ “e construct a model to describe molecular motion of sound . :
: ‘0 observe diffepenggs in sounds traveling ‘tirough a gas and a solid
/@  compare the Wion of sound waves from different surfaces. .

' Vocabulary .
1research energy echos inference
vibration . sound waves reflected ‘mode]l
pitch molecules absorb

hypothesis thecry - poliution

: , ‘
Unit 11: The Behavior of Light

The student will be able to:
) \‘comparg khe visibiiity of various objects

® | observe and explain the path which Tight travels 2
e observe and explair the path which sound travels .
® explain the focus of 1ight through a lens
® observe and describe the bending of light from air to water
o explain how light travels using pelarizing materials.
Vocabulary . .
' energy lens focuses polarizing lens
retina convex concave reflex




Unit 11 I The Mater Cyc1e

‘ The student will be able to:

e observe and explain the changing of water to a gas . .
® observe and explain the condensation of water on cool and warm surfaces
e , recognize different types of clouds

o make and describe a model about the formation 'of rain

o observe and explain the action of cool water meeting warm water

® measure water content of food ¢ .

@ explain sources of drinking water

e construct a model to explain water purification.

‘ . : : ¥
Vocabulary ' - \\\NT\
evaporagte evaporation contracts ‘resevoir cycle .
water vapor condensation currents bacteria water cycle
condenses expands watershed water tah1e dew

CONCEPT 2 - In chemica? changeg atoms react to produce chdnge 1n molecules.
Unit IV: 0xygen=Carhon Dioxide Cycle

The student will be able to:

collect air using the d1splaceﬂent method

observe and explain the rusting of ircn in a wateraseaied tube
V construct models of molecules

identify ways in which oxygen from the air is used

build and explain a baianggd aquarium or terrerium

Vogabulary

pressure , compound oxygen element
combines chemical change carbon-dioxide
atoms oxygen cycle  matter

CONCERT 3 - The earth's matter is in continuous change ' \
Unit V: The Changing Earth

The $tudent ﬁﬁ11ube bfé to: R

.

) demonstrate and explain the force of freezwng water

e demonstrate and explain the force of growing plants

e construct and explain a model of a river

e explain how grass can prevent soil erosion .
o usea mode) to exp?atnAthe formation of -mountains by changes in pressure
Vo'lcabulary ' ) y

force sediment mouth

- cover " matter physical change




RS S

CONCEPT 4 - Living things are adapted to pariicuiar environments
: . . -
Unit 6: The Living Thing‘%g its E?vironmenf
.Tﬁe student will be able to: ' o

. o demonstrate the conditions necessary for growing plants
o ' explain how sugar and light are used by green plants
e chart and explain the growth of a plant , -
@ record the growth of mold and bacteria '
¢ e define the term environment
4 Yocabulary |
«  minerals - proteins chiorophyll ecologist
".  environment cell division decaying adapted . B8
starches cells ) humus - gills
carbohydrates fungi decay bacteria prediction
o control dissolved furtiiizer '

CONCEPT 5 - A living th1ng reproduces 1tse1f and develops in a given env1ronment

~r

, Unit 7: Adaptatlon to Environment _ . ) .
" The student will be able to: - - '
. 11§t and explain the stages of the life cyc]e of salmon
« & describe adaptation of fishes to their env1ronment dur1ng the stages of
. their 1ife cycles .
® investigate the adaptation of various birds to the env1ronmenﬁs
® chart the migration patterns of ducks
e observe and record the growth pattern of bean plants under various
condition.

\ Vocabulary

spauwn .. fertilize structure inborn

eggs life cycle embryo stimulus

sperm habitat migration . behavior
: ‘response

CONCEPT 6 - Living things capture matter and energy from ¢he environment and re-
turn them to the environment

.Un?i 8: The Ecosystem

The student will_be able to:

o investigate plants and animals 1iving in pond water
e describe changes observed in growth of microscepic plants and animals in
water environment

133

. G
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%

distinguish between pond water and salt \water organisms

‘ ®
@ mzke a model of an ccosystem . . : ‘
. @ define a food chain , - : N ~
' v ® identify ways in which an environment can be saved or destroyed. < :
. ) X 1. '“ : \
Vocabulary ~ .
; e "
- protozoams plarnkton .
. ~raproduce system .
algae ecosysten : “a “
fission = interdependence .




GRADE 5 - SCIENCE: ESSENTIAL CURRICULUM

‘Book =~ Concepts:- in Science (Curie Ed.)
. 3 ‘ W . . hanet
Chapter ['-.We Probe ‘the Earth

’

1. wvearing away a mouncain

- n 8- erbés¥on, weathering, planceg Jction
2. sediment, sedimentary rock, fossils
3. earthquakes, earthquake waves

4. eargh's laydr :

5.  lava and magma

6. volcanos, parts of a volcano

7. earth's heat from radioactivity j)

8 .

'Y

. ways a mountain forms
9. °making of volcanic islands~
10. <ctypes of rvock
a. 4igneous, metamorphic. sedimentary, petrified wood
. b. examples of each .

Chapter 11 - We Searth for Hiddep Likenesses

4

1. atoms and molecules, eclements and compounds
a. . know ghe differences
term "property” N
chemical changes and physical ‘changes:
how molecules build up and break down
. chemical tests . |
a. acid or base (litmus paper)
*b. test for CO, (lime wuater)
12 important elements (pp 86-87)
RKnow what.a periodic chart is

111 - The Earth's Living Things - Hidden Likenesses

the cell’ as basic uanit of life

parts of -an animal cell

parts of a plant cell (green and non-green)
diffusion through a membrane

cell reproduction (fission and budding)
chromosomes’ and DNA = theigy job

life develops from ome cell .

examples of single-celled animals

GO~ OM WO W N
L]

16 = Fitness to the Environment

pulse and heartbeat/breathing rate
air we breathe

a. compare 1nhaled and exhaled airx
nutrients

a. proceins carbohydrates, fats, vitamins, minerals
digestion :

a. enzymes part of.digesgive juices




imporcant cells and their job .

a. blood cells, covering cells, supporting eells

, muscle cells, nerve cells .

organ Syscems :

a. digestive, respiratory; circulatoxry, muscular,
{ skeletal, unervous

Chapter V - We Probe Sc@ries'in the Earth

" 1. scructurc of modern %nd_ancient animals similar
2. changes in animals
a. dawa horgse to moderm horge
b. adaptation ’
~ datigg rocks and fossils
. thee of evolution . s -
a. know major steps, examples of each, and why each :
advancement allowed better gsurvival (animal 1life only
b. steps; single celled, invertebrate, vertebrate, am-
phibian, reptile, bird, mammal

&S w

Chapter VI - Jourmneys in Space

<

1. .gravigé:ion'

2. weight and mass ) : Lo
‘ 3., Newton's Laws - éi.‘

a. action and geaction . ‘ S .
b. motiom and inertia ' -
¢. udiversal gravication

4. our solar system
a. as it exises today
b. one theory of its formation

5. orbits = earth's and moon's ’
6. our exploration of space

Chapter VII = The Eanch and the Stars:. Hidden Likenesses .

1. telescopes - how they work

a. reflecting and refracting telescope
2. 1lighe -
i - a. how it travels

' b. spectrum < -

¢, wultra violet and infrazed light
3. 1light acting as a wave
4, light acting as a-particle
5. how a spectrascope %a%ks : .
6. ~.concept of a light-year

- ¥ . s

v
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;35thgg;ade

‘Batteries and Bulbs

'_b. know names of micyqscgpe parts

-

a. build a basic circuih (use bulb, wire, cell)

,-b. series and parallel{c rcuits
3. building a circuit Qrom schematic diagram

Small Things f
a. proper use of a micr scope

c. properly prepare microscope slide

. d. proper use of stajns .

Chemical Change, f
8. observe and recond chemical changes '
b. know difference between chemical and physical change

“ec. accurate measurement of chemicals

d. accurate following of directions . r
e. proper handling of chemicals ) .
Gasses and Airs ' © S

a. changes in air pressures cause certain results
b. effects of air pressure omn water and water pressurxe
on air, .

Mapping

a. reading of armap

b. creating and using a scale ,

c. accurate measurement of large distances
b

Peas and Particles

a. counting and accurate est mation

—

.

Other Things

a. experiment write-up method
e hypothesis

materials

procedure
observations 7
conclusions
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Needs Agsessment Tally

- MO NT GO MERY Cold éi);'ing E}em. .Schoof'l

R » ) . . a A
'COUNTY sPeciar EDUCATION CENTER ™ 16053 WEST MAIN ST. = NORRISTOWN. PA. 19403 255308550 ¢

INTERMEDIATE ) o

ar Proj?AﬁAgT Committee Member: ) ' T T
Attached please find tallied data for the needs Assessmemﬁ cbmp’let@d ’ o
our faculty. Form A or B was completed by all regular education - v
dchers,; Form C was completed by special education' teachers, counselors, S

brarians, administrators and other suppof"t: personnel. The total numbers
eople :espond;tng to the Needs Assessment are a8 follows: <

. - v e
Bala Cynwyd | S . Celd Sprimg :
Form B - 58 ' .~ Form A - 14 ‘ e S
FormC-= 7 . e Form C - 12 2 , ' 4
65 - 26 ’ "
Whitemarsh ' Woodland =~ -
Form B = 24 - - Form A = 19 ) S
Form C - 9 * Form C = 8 ( .
¢ 33 ‘ S 27

In order to facilitate your interpretation of the Needs Assessment re-

, data have been tallied and recorded as peréentageg of the total aumber .
spondents. Percentage figures for UStrongly Agree" and "Agree" have,
combined, and boxed ] to represent the total numbers of people agree-
- Percentage figures for "Strongly Disagree", and "Digsagree" have also been

o

ned. ) _ - o Cr
‘ ‘ "' : LI

-

Ascerisks (%) identify statements with which 50% or more of those RO
ived disagreed. -These items:should be *’viewed' by the committee as high S

ty needs. S . RS

'We hope that the results of this Needs Assessment will be meaningful to
g a committee in -planning mainstreaming activities. . '

< t{ . : - N

— RUS | RN




P

iz, OPERATIONAL NEEDS _ : Total number of reSpondents' 26

, . Dixections: Consider cach of the following seatements in relation to your
d school's mainstreaming practices. Circle the number ‘which
best dedcribes yojur opinion.

S , Strongly' ' Strongly

95

NR

‘in my school: ™ __Apree Agree  Disagree  Disagree

1. Procedures for Rlacing a special 0% 58% 19% 19%
education studert into a regular .
classroom for mninstreaming are 582 | - 38%

\ elearly defined. - - -

-

. ®2, Procedores for grading a special ' ¥4 - 27% 38% 27%

‘education student’s performance —
ia the mainstream are clearly 312 |- | 452

#3. Procedures for changiggﬁa main- 4% 35% 35% 197
streamed student's program, if . ' :
difficulties arise, are clearly 392 543
defined. "

‘DD

4. It is casy to obtain records of . 12% 58% 12% 157
a 'special education student's .
past and present mainstreaming 70% 27%
program.

*5. Regular and special education 8% 'ﬁg 31% 427 19%
. teachers' responsibilities are :
clearly defined in regard to : 39% ) 61%
communicaticn with the parents ‘
of a mainstreamed student.

*6, There are ample opportunities 15% 35% 31% 50%
for the special education :
teacher and the regula: educa- . 50% 50%
tion teacher to communicate o]
about mainstreamed students.

7. Please describe any other operational needs related to mainstreaming that you
would like your school to gddress. '

*50% or more of those surveyed disagreed with this statement. It should,
therefore, be considered a high priority need.

7

(© Montgomery County Intermediate ﬁnit, 1980, Norristown, PA 19403

o204
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\

II. CUBRICHLAR NEEDS

Dizecctions: It may be necessary to make curricularamzdifications ‘for main-
- gtreamed students with special needs. The items below specify
o , geme of jhe issues related to curricular modification. Comsider
’ your school’s regular education curriculum, an& circle the number
that best describes your opinion.

Strongly » Strongly

Apxee Agprce  Disagpree Disagree HWR
%i.‘The regular education curriculum . (174 50% 502 0% 0%
use in this school provides : ' , :
alternative assignuents for main- 5072 , 502
streamed students with snecial '
needs.
#Réading/Language Arts A 502 362 142 0%
502 50% |
Mathematics 0% 43% 29% 142 1427
43% | . 432
L‘-——— .
» .
*Science : 0% 72 43% 362 147
7% 792
*Social Studies " 0% 142 502 212 L4% -
\ - ; :
14% 71%

%50% or more of those surveyed disagreed with this statement. It should,
therefore, be consfdered a high priority need.

b4

- v :
(© Montgomery County Intermediate Unit, 1980, Norristowm, PA 19403

o | - 2US




CURRICULAR NEEDS {contimued) -

Strongly . . Strongly
9 , Agree Agree  Disagree Disagree NR
%2, The regular education curriculum 03 17% 674 . '82 8%
uvsed in this school provides :
"alternative methods for measuring 17% Y 757
progress of maéystreamed students
with special ndeds. .
; s ‘
*Reading/Language Axts ‘ 0% 3672 . 36% 29%2. 0%
367 | 65%
“athematics : , 0% 21% . 437 21% 147
-] 217 RbZ )
#Science 0% 0% 507 36% 14%
v ) ' . .
0z} - 867
%Soclal Studies , ' 0% 0% 503 2127 14%
0% 71Z
3. The regular education curriculum ' 0% 562 33% €z 0%
* used in this school provides . ¢
alternative methods for present- 58% . 417
ing information to mainstreamed ¢ .
students with special needs. ' %
#Reading/Language Arts 0% 362 363 29% 0%
(zax¢z/f\ 367 642 e
#Mathematics ' 0% 363 433 7% 143
36% 50%
#Science o 0z 14z 363 362 14%
14% -~ 727
*Social Studies ' 0% 72 . 50% 292 14%
- 7% 792

£50% ot more of those surveyed disagreed with this statement. It
should, therefore, be considered a high priority need.

C) Montgomery County Intermediate Unit, 1980, Norristown, PA 19403
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J

therefore, be considered a high priority need.

(E) Montgomery County I

4

ntermediate Unit, 1980, Norristown, PA 19403

2U7

r .
. _ ~ 08 -
N “’ .
CURRICULAR NEEDS (ecomtinued) : o
Strongly N Strongly !
\\ e _Agree Agree  Disagree  Disagree NR
%4, The regular education curriculum 0% 33% 673 0% 03
" used in this school provides : . )
gtructure for mainstreamed 33% §7Z
students wigh organizational
, diffievitieg.
H )
#Reading/Language Axts 0% 362 362 297 0%
‘ : s6z| - [l es%
#Machematics ¢ 02 362 362 16Z 142
. - n . @ D
\ 36% , 53% :
2
#Science . 0% 0% 502 362 142
g | 0z 862 (Qﬁ
: k
#Social studies 02 7% 502 292 5 143
7% 792
5. The regular educatitn curriculum used 8% 50% 33% c% 8%
in this school provides for meeting, ' N
the needs of students who are achiev- 58% 332
ing at grade level, below grade level,
and above grade level.
Reading/Langusge Arts 14% 6437 - 142 7% 07
78% 217
Mathematics 0% - 572 213 " 72 143
57% 28%
*Science - 0% 147 507 212 147
147 717
4Social Studies 0% 217 50% 14% 142
.21% 64%
#350% or more of those surveyed &iségfeed with this statement. It should,




CURRICULAR NEEDS (comtinued)

) ) Stromagly . Strongly
- ‘ ' Agree Apree  Disagree. Disagree NR

6. The regular\education curriculum . 07
used in this school provides su
Restions for supplemental materials

to be used with mainstreamed gtudents
" with special needs.

502 42 02 8%

Z2aN
423

%Reading/Language Arts

*ﬁathematics

#Science

#Social Studies

°

*50%Z or mote of those surveyed disagreed with this statement,
It should, therefore, be .considered a high priority need:

o

(:) Montgomery County Intermediate Unit, 1980, Norristown, PA 19403
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IV, zNSERVICEZTRAiNING WEEDS N

100

K

Directioms: ”Cifcl@rthe numbér;whish"best\&escribes your opinionm

Strongly . Strongly

_Agree Agree  Disagree Disagree NR
3. Teachers ia this building have 82 4632 313 122 4%
had formal opportunities to 2 : Y : o,
discuss their mainstreaming ‘ 54% 43%
needs.
#2. Teachers in this building have -~ 0% 62% 38% | 15% 4%
actively shared their ideas 6( v
about effective techmlques for 42% | 53%
wozking with mainstreamed . ot e
students. . ‘ .
%3, This school has offered programs 0% a 38% 38% 12Z 12%
: to jincrease parents’ awareness o ®
and knowledge about the needs of . 382 50%
special edycation students. S :
- —_

#50% or more of \those syrveyed disagreed witl this statkement. It
should, thexrefore, be considered a high prioxity need.

(j) Montgomery County Iatermediate Unit, 1980, Norristown, PA 19403
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o : : ' 101

IV.  INSERVICE/TRAINING. NEEDS (continued) 5. - . ' , %
.Direé;ionsz If your school HAS provided inservice training on topies wxelated

to majlnstreaming, please complete items 4 and 5. 1If your school
* - hag NOT been able.to provide inservice training on~topics related
\ to mainstreaining, please skip to item 6. L .

: \ . Strongly ) Strongly
x ' ‘ Agree Agree Disagree O Disagree NR

b, - TeacherL in this building have 0z 462% 233 42 31%
* had the \opportunity to offer '
direct ipput in planning work-— 427 : 4}72
shop(s) on topic(s) related to . - ’
eainstreaming.

5. This school’s inservice training
on topies relatxd to mainstreaming:
a. has helped staff members to 437 62%< 157 0% 19%
gain a better understanding

of the needs of handicapped 66% . 15%
students. ' . T ‘

b. has helped teachers to more 02 - 35% 427 4% 197
effectively manage the - . !
behavior of students with . 35% ! 467
.speclal needs.

: <4
¢. has provided useful sugges- 0% 35% 38% 82 19%
tions for adapti. z the o  E—
regular edication curriculum i 35% 467
for malnstresmed students. e

" d. has provided useful sugges— - 02 SBZﬁﬁﬁﬁf#iQ% 42 197
tions for fimprovinz channels . \
of communitation between . 582 23%
specialvechation teachers and -« -

regular edycation teacher gn
this building. ‘o

e. has heiped Etaff members . to 0% | 58% 19% 0% 239

P

3

better understand this school’s
‘mainstreaming policies, - 1582 (192

es, _
-*f, has provided informatinon sbout , 122 657 . 4% 197

local resource services which .

e can assist teachers -in working 122 697
with ?ainstreamed students.

*g. has provided information about 0% : 1%% 542 8% - -19%
‘local educators who can offer . ’

W suggestions for working with 192 ' g 62
- - maindtreamed students.

. 6. Please describe any. other inservive/trainihg needs related to mainstreaming
that you would like your school to address. :

*50% or more of those surveyed disagreed with this statement.rrﬁé should,
therefore, be considered a high priority need. o

o @ Montgomery County Intermediate Unit, 1980, Norristown, PA 19403 &
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COLD SPRING

SUMMARY OF C&&yENTS‘ON THE NEEDS ASSESSMENT

Operations

Priorities dn deciding to mainstream & child

]
® There are district pelicies in fregard to mainstreaming 2 ‘
- @ Timé for communication between special and regular education
® Criteria for mainstreaming .
) o Effect of child’s behgvior on mainstreaming

® Forms for simplifying communication
® Class siz® problems

-,

Curriculum y

@ Alternative methods; measuring progress; alternative
assignment; adapting regular education curriculum

® Testing children who canhot read questions : < )

@ Scheduling problems , ’ : ‘ .

® Curriculum ,does not provide for .differences’ within regular - -
classroom s

e More high interest/low skills reading ﬁat@?ial

[$14

Inservice N ’
b - R _
’ e Understanding specific chiidren and their special needs

® Setting up consistent stan%@rds to minimize student's
confusion S ' x

® How to program for mainst:gimed children

® Responsibilities of reguldﬁ'éducation'teacher versus
\ special education

3 )

e I would welcome trainiﬁg in all areas related to mainstreaming.

R -

L)
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'WHITEMARSH JUNIOR HIGH SCHOOL

Demographic Data

Whitemarsh Junior High School is a suburban school with a
tocal population of 635. At the time of the study, there were 44
learning disabled students zand one hearing impaired student. All
44 learning disabled students were mainstreamed for art, music and
physical education. Thirty students were mainstreamed for indus-.
trial arts, 22 for hqme economics 3 for typing and 11 for health.
"Thirty-seven regular education teachers were working with the
handicapped students. ‘ ;

This report details the 1980-82 activities of the Project
IMPACT committee at Whitemarsh Junior High School. .

0 A -
- . ‘/\(
-

Needs Assessment ) ' .

‘ Prior to the introduction 4f Project IMPACT, all faculty mem-
7 bers inclﬁding regular education teachers, special education ©
teachers and special area teachers were asked to complete a needs
assessment. The results of the needs assessment were summarized
as follows: ) - : ] '
i - ‘ : .
Seven ‘'of the needs assessmert items were found to be ¢f high
priority to the Whitemarsh committee. In the area of Operational
Needs, the following needs were of greatest importance:

a. procedures for grading a mainstreamed student

b. special and regular education teachers’ responsibilities

. ' in regard to parent communication . R

> ’ - and - )

'¢. opportunities for special and regular education teachers to
communicate. '

In the area of(gﬁrricular Needs, the following needﬁywere‘cona
{ ‘ sidered to be of highest priority: ‘

at alternaglve methods of measuring progress for mainstreamed

' students

b. alternative methods of presenting information 7 .

c. methods for helping students who have organizational diffi-
culties, and . ! ' . '

d. supplemental materials for mainstreamed students.

N

/ No needs were identified in Inservice/Training. A complete

tally of responses is found on pages 133 -~ 140.




Committee Dé_isioné and Activities

The booklet which was developed by the committee and which is
operational and

tTeproduced here addresses all of the needs, bot
curricular, that were identified via the“needs assessment.
_booklet was distributed to all faculty members. '

¢
[=»]

The
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' WHITEMARSH JUNIOR HIGH
. F
Tamara fschopp _ '
: Y
< This booklét has been prepared through the cooperative

,efforts of parents and staff members of Whitemarsh Junior
High School.
" ! s i
The parents group .included Mrs. Carol Getz, ‘Mrs. Esther
Thomas, Mrs. Tamara Tschopp and Mrs. Robin Heschl.

Staff members included Mr. Robert Brandt, Health and
Physical Education; Mr. James Catagnus, Science; Mrs. Susan
Duncan, Home Economics; Mr. Alfred Letrinko, Industrial Arts,
Mr. Kenneth McNelis, Reading; Ms. Harriet. Poland, Guidance .
Department; Mrs. Lindy Prim, Art; Mrs. Alma Robinson, Special
.Education; and Mr. Edwidrd Swetkowski Special Education.

Special thanks to Mr. Rick F.DiSerafino, Principal of
. . the Whitemarsh Junior High School, and to Dr. Marianne Price
' of the Montgomery County Intermediate Unit, for their kind

Y assistance.

-
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o _' PROJECT IMPACT COMMITTEE > oL

- - “ ~

To provide for increased communication between the learning disabilities -
teachers and the regular education teachers. . . - .-

) .

%ﬁécific Needs  ° .

‘levels, learning styles9 charac-

Recommended Solutions

A

Student needs to be mainstreamed 1.
as soon as the school year begins.

Regular education teachers need to 22
know which students in their class-
rooms are mainstreamed students.

This information.should be avail-.

able on the first day of school

Regular education teachers need - 3.
specific information azbout main- ’
streamed students - academic

teristics, etc.

Hand scheduling. Set a target date
for psychologists to complete test-
ing for new referrals. .. o

Guidance counselor of special ed. -

tudents will prepare and distribute
a list of mainstreamed learning R
disabilities student.

A fogm will be completed f6r each -
mainstreamed student and; distributed
to receiving regular education
teachers. Whitemarsh learning dis-
abilities teachers will complete the
form for eighth and ninth grade:stu-
dents. Elementary learning dis-
abilitieg teachers will complete the
form for sixt grade students. ‘

Need time to communicate. © 4. During apfivity periods,/cover learn-
. ing dis ilities teachers and the
¢ ‘o, reguldr education teachers while they
. . conference about a specific: student(s)
Y This meeting should be held prior, to £
.youngster's being mainstreamed during
the ‘course of the school year.

. 5. Elementary and secondary learning - 5. Teachers could use sixth grade orien-
disabilities teachers need oppor- ‘ tation day to meet, Free special
tunity to communicate about sixth i education teachers’ schedules so that
grade students entering seventh they can meet with the elementary
grade. teachers.

. ’ C: '
To develop a procedures for grading mainstreamed students.. \ -

To develop procedures for placing students into the mainsgream and withdrawing
students from the mainstream. .

Y

?

-
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WHITEMARSH JUNIOR HIGH SCHOOL

* GUIDANCE DEPARTHMENT

702 S - s

FROM: "

SUBJECT: ' -

Pl

‘DATE:
After careful and due consideration By the School Psychologist amnd -
the Learning Disabilities teacher, ' A

) has been scheduled (mainstresmed) for the following courses in the o
Regular Academic Program. |
v \
. | ‘ o
‘Student | Course Name .| CSf | Sect.| Sem.| Period (M |T|w(r |F|Room

B SR

N

TEACHER '~ PLEASE NOTE

The assignment of this student to your class is made with the conviction that he/she
is ready to participate in the Learning Activities Characteristic of the Regular
Academic Program. However, in some instances the expected adjustments may not be
achieved as anticipated. Recognizing this, it would be appreciated and certainly in
 the best interest of the student if, after a reasonable'period of time (two or three
weeks), should you have any doubts or misgiving about this placement, you would let
me know immediately. . : ' : ' ‘

24

Thank you,

Counselor

<1

Co

. St et e n L it e s - s demen e e : ’ : "



STUDENT PROFILE SHEET ’

| STUDEMT'S NAME . DATE SPECIAL EDUCATION TEACHER
To determine the learning styles, learning characteristics and ' ! learning Modas
behavioral characteristics the student displays, please .
cowplete the following: {Rank these Loorning Modes in the order of which the
o Almost  Some of Most of otudent learns best. On a scale of 1 - 4 (little (1)
Learning Styles Never the Time the Time to very (4) ). ‘
Can work in a large group : arns through .information presented oraily
Can work independently - %S&ins through information presented visually
Can work in swall gidupa ' Learns through information presented through movement
Can work with another : and touch
Can work on a one-to-one basia - Learns through colictete experience
with teacher - -
. Motivational teeds
Learning Characteristics :
: ‘ Gradea v Privileges ‘.
Follow oral directicnao Soclal reinforcements ’ . Checkmarks °
Follows written directions ‘ {(peers) ' K -
Retains information on a - : Verbal reinforcemeiit
short-term bacis ’ {teachers)
Retains informationh on a = :
long-term basio : instructiondl Strategies Proven Buccessful
Displays task committment v : , ' '
_Haintains attention - —_— - {e.9.. luts of repetitions and demonstrations) ,
Behavioral Characteristics
Sits in seat/remains in appto- =
priate position during classtoom
activitien ’ - -
Participates in group discus- ' Inbtructional Levels -
sion appropriately . o
Adheres to classroom ruies ; Indtructional Area Instructional Area
Remains on task ] Level Level
Soclalizes appropriately with Toxt . Text
‘peers ' . ,

" ‘Acts on feedback from teacher Based wpon the infotmation gathered, what modifications -need to
Organizes time and materials be mdde to meat tlie Student's neods? .
Completes as@ignments with : S ‘ S
minimal assistance § 1 . Hodificatloﬂ(qjﬁgommenta

Hbrka:independently
.Responds appropriately to

- authority 23 -
o loped by Projee: AIDE ' '

ERIC-g0  aw : NOTE: Placement tast 18 to be attached.

IToxt Provided by ERI

22

1T
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Operational Goal: To develop a procedure for placing students into the main-
stream and withdrawing students from the mainstream.

b It is recommended tRat:

- 1. The attitude of the receiving teacher be taken into consideration when
the regular classroom is selected for the mainstreamed student.

2. A Regular Clagsroom Analysis Form will be completed by all major subject
.area teachers and placed on file in the guidance office to assist the
guldance coumselor in making mainstream placement decisions.

‘The following procedures ére general framework for mainstreaming special educa-
tion students. N

Placement Procedures:

Step 1. Evaluation

The special education teacher will assess the student's acaedmic and
cosial readiness for mainstream placement.

The evaluation may include, but need not be limited to:

a. student profile gheet

b. classzoom observation | .

c. a trial period during which time the student uses regular
education textbook for instruction in the special education
class. This period should include homework, tests, assignments,
other criteria based on regular education teacher's standards.

Step 2. Staff Conference

i The special education teachers, the receiving regular education teacher,
counselor; admimistrator, and, if possible, psychologist will meet to
discuss placement, Purpose of the meeting will be to review the class-
room analysis form, to discuss the student, and to establish a starting
date. ) '

Step 3. Parent Comtact

A contact, usually by phone, will be made with the parent to discuss the
interim mainstreaming placement. ' This contact must be noted on the IEP
Case Contact Log which is slready in the student's IEP folder.

s o
Step 4. Student Conference

The regular education teacher will hold a conference with the student to
establish expectations for the student'’s performancé.
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Operational Goal: (continued)

Step 5. Trial Placement

There chould be periodic follow-up between special education teachers and
the regular education teachers regarding specific mainstreamed students.
This follow-up may be initiated by either the special education teacher .
or regular education teacher. If the student is having a problem in the .
regulat classroom, the regular education teacher is responsible for con-
tacting the special education teacher.

Step 6. Final Placement

After a full marking period, if the placement is suécessful, an IEP revi-
sion mezeting will be held to include the team and the parent. At that
time, a new Due Process Form as well as a new IEP will be issued.

R22
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ANALYSIS OF REGULAR EDUCATION CLASSROOM

Teaches’s Names = Grade: . Date:
H = Mogt of the time - F = Frequently ) § = Seldom B = Hazrdly %yed
Instructional Practices . Frequency Additional Considerations
1. Information/instruction pre= 1. Number of instfuctianal
sended through: level within class?
a. ted informari s '
printed information (books, 2. Number of special education
chalkboard, ete.) g
student currently mainstreamed
b. verbal presentations in elasa?
. 4 i < ' .
€. elagssroom discugsions 3 Class size?
d. demonstrations
2.>Information/skills reinforced - 4. Skills requivred within the regular
: throuch : classroom for the instruction area
ghs of:
® 8. zeading
4 b. list‘ening
¢. obsexrving
d. spezking
2. writiag » . )
3. Learning/competence ' . - -
demonstrated through:
a. weiting ° s
b. speaking : .
c. doing
4. Tnstruction proviSed in:
a. large groups v
b. small groups - }
c. buddy/tutorial with peers ' ' é
d. instrugtor/tutorial . ' , Q
e. student self-directed/ ~
corrected (i.e.. program
instruction)
5. Participation required is:- ja
‘a. passive
b. active (studedt/teacher) ‘ /
e. iateractive (student= \ , ' . .
7 student)
‘ 225

- haveloped by Project
[:R\f:[DE i-16-80 dlw . ‘ S,

wll Toxt Provided by ERIC
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Withdrawal Procedures = (When éainstreaming is unsuccessful)

Step 1.

Step 2.

Step 3.
Step 4.

Step 5.

Withdrawal procedures may be initiated by either .regular education
teacher, special education teacher, or support~peronnel when main-

streaming has been ineffective and various strategies to make it
effective have failed. o .

A conference will be held with school persomnel to doéument the reasons
for withdrawal. Such documentation may include: '

a.  samples of classowrk
b. anecdotal records

c. teacher observation
d. test results.

¥ 4

A decision will be made by the special education teacher and regular
education teacher. If a problem arlses,. the principal will intervene.

After a decisicn has been made to withdraw the student, the special
education teacher will notify parents, student, and principal.

The spécial education teacher will set up a conference if requested.

°
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Operational Goal: To develop a procedure/guidelines for grading mainstreamed
' students.

Philosophy of Grading:

o

The grade which & mainstreamed student receives should take into considera-
tion the student's particular learning disability and be based upon the degree
to which the student is workimg up to his/her potential.

Iaformation comcerning learning disabilities, academic levels, learning
styles, characteristics, etc., are kept on file in the o6ffice of the school
guldance counselor. These files can be reviewed bx the classroom teacher at any

time. e

it is recommended that the following factore be taken imto consideration
vhen assigning a grade to a mainstreamed student.

3
K
.

Attitude and behavior _ ' ’
Quality of homeworlk ’,
Attendance

Preparedness

Participation in class

Extra credit assignments

Test grades

Staff member's subjective opinion regardlng student’s mastery of-
skills/concepts. .

GO~ U & W N

In addition, teachers would consider the following suggestions.

1. Mainstreamed students need frequent feedback regarding their performance.

2. Mainstreamed students should be informed about the grading system used
in a regular classroom prior to their entry into that classroom. They
need to be reassured that they will not be graded solely upon test per-

. formance. :

3. Teachers should consider utilizing alternative methods for testing main-
streamed Students who are unable to perform satisfactorily on a written
test as a result of their disability. These include:

a. reading the test to the student (rephrasing questions if necessary) i
and permitting the student to respond orally
b. permitting the studeant to take the tests in the learning disabilities
~ .classroom or in the guidance counselor's office

c. permitting a peer to read the test to the student

d. permitting the student to take an open book test

e. providing the studént with a list of vocabulary words pertinent to
the information on which he/she is being tested to assist the stu-
dent who cannot spell

f. in some instances, students may be able to take a test which requires
a graphic response as opposed to a written response

g. reducing the reading level of tests s

h. taping tests and allowing student to listen to theypre=recorded tape

' of the test and respond on an answer sheet or on a tape




Opérational Goal (continued) . : % ' : -

1. giving the student model tests o .

j» having student administer tests. & competent peer administers
test orplly and can either write down student responses or have o
the student write their own responses.

-

Curricular Goal: To develop lists of suggestions which can be helpful to
teachers in meeting the needs of mainstreamed students.

Philosophy: | | B
Teachers need not radically adjust their éurriculum for the mainstreamed
student. All students, not just mainstreamed students, can benefit from a
variety of approaches to learning. Good teaching practices help all students
'cap;talize on their learning strengths and compensate for their learning weak-
nesses. 9 :

' Suggestiias: , ¥,

The Whitemarsh Junior High School IMPACT committee has compiled a list of
alternative ways of presenting content to meet a variety of learmer needs and
suggestions for providing structure for students who are unable to structure
their use of time. Many of the modifications suggested below can easily be in- =
corporated into a teacher's repertoire of skills and require minimum changes in
existing programs, Certainly, there are many students, not just mainstreamed
'students, who can benefit from these practices.

Content Prasentation:

1. Lecture/discussion approach. Develop a brief outline of planned materials .
*.,.. and present it to the class before the lecture so the lesson can be more
easily followed. oy
- 2. Audio-visual presentation. Use movies, slides, filmstrips, video, radio,
transparencies, records, etc. . ‘

* 3, Guest- speakers. B ‘

4. Small group discussion. Group mainstreamed student(s) with compatible re-

gular education student(s). ‘ B i ;

5. +Individual discussion with instructor. Can be teacher or student initiateds !

6. Programmed learning. Could be ieading or a combination of audio-visual an@%§§§é -

reading., ‘ - : e
7. Reading. Silently, simultaneously with taped version, listening to teacher
or other student read aloud, listening to a paraphrased version of the
material and following with charts, diagrams, or printed'material.
8. Field trips. ' .
9. Project. Hands-on approach, to making a model or other art project that
would hel]p establish academic concepts, facts, etc.

10. Peer tutoring. To be used during the activity periods.

11. Buddy system. To be used in the classroom, e.g., getting assignments after
absences. ‘ b ‘

0

©
™




Enrricular Goal (continued)

12.
13.
14,

15.

1s.

' Content Presentation:

Independent study. Established upon agreement between teacher and student.
could be an alternative assignment or an extra credit .assignment.
Minicourses. Content units are broken into smaller learning components.
student is tested following the teaching of each component.

Learning centers. Smaller area of classroom where individuzl concepts are
taught through self-motivating materials (poseibly.audio-visual).:
Note-taking. Orient students to ncte-taking by placing a general outline
on the board for students to £ill in. Have high schievers take notes with
carbon paper to be given to low achievers.

Supplementary texts and other writtenm material. Use high interest and low

+ vocabulary reading materials.

17.
18.

19.

20.

Providing Structnre:

Panel discussion.

Teacher demonstrations to help student visualize the process involyed in
building models, carrying out experiments, etc.

Syllabus for semester and/or units of instruction. Provide overview pf
material to be covered. ’

Tape step-by-step instructions for complicated multi-step addignments
(e.g., art home economics).

r

‘-

3

1.
2.
3.
4.

-

Provide students with very structured directions, both writtey and oral.
Provide students with study guides.

Cut up worksheets., Redu®€ the amount of information on worksheets.

Break up large assignments, e.g., reports are broken into a series of steps
whicli are monitored by the teacher. Time limits are provided for each step.
Grade separate parts of an assignment rather than giving one overall grade.
Request folders, notebooks, etc. to help students organize their papers.
Mention various kinds of materfals that could be purchased to assist the
students, i.e., folders with pockets; one side could be used for in-class
assignments; one side could be for homework.

Give the student a schedule of expected assignments, tests, reports, etc. a
the beginning of a unit of study, to help the student structure his/her time.
Provide ,contracts or rewards for students who are working on specific organi-
zational skills.

Provide students with a checklist so they can check off assignments as they

-

- complete their work. .

Request students have a homework book so “that all assignments are recorded
in one book. This is particularly useful in junior high school and up,
since students are going to so many different teachers.

2oy

‘o g
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-~ E (; Needs Assessment Tally

MONTCOMERY o Whitemarsh Junior High
COUNTY

SPECIAL EDUCATION CENTER + 1603-8 WEST MAIN ST. + NQRRISFQWN PA. 19403 « 215-339—8550

INTERMEDIATE
UNIT

Dear Projéct IMPACT Committee Member:

Attached please find tallied data for the needs Assessment completed
by your faculty. TForm A or B was completed by all regular education
teachers; Form C was completed by special education teachers, counselors, .
rlibrarians, administrators. and other support personnel. The total numbers
of people responding to the,Needﬁ Assessment are as followss:

A

Bala Cynwyd Cold Spring : '

Form B - 58 ' Form A - 14 :
FormC - 7 , qum'c - 17
65 / 26 .
Whitemarsh . ; Woodland
Form B. -~ 24 Form A-- 19
Form C - 9 FormC - 8
~ 33 . 27

. ' L

In ordet to facilitate your interpretation of the Needs Assessment re-
. sults, data have been tallied and recorded as percentages of the total number
. of respondents. Percentage figures for "Strongly Agree" and "Agree" have
been combined and boxed ] to represent .the total numbers of people agree-
ing. Percentage figures for "Strongly Disagree" and '"Disagree'" have also been
combined.

\ Asterisks (*) identify statements with which 50% or more of those e
- surveyed dlsagreed. These items should be viewed by the committee as high
priority needs. - ,

We hope that the results of this Needs Assessment will be meaningful éo
you as a committee in planning mainstreaming activities.

-
.
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II. OPERATIONAL NEEDS f " Total nuuber of respondents: 33"

-

2

9 .
b Directions: Consider each of the folleing statements im relation to your
- . school's mainstreaming practices /’Circre the number which -

best.describes your opinion.

/ Strongly o . Strongly

In my school: .~ . Agree’ Apgree Disagree Disagree NR -

1. Procedures for placing a special 6% . 58% 242 - 12% 0%-
education student into a regular “n o
’classyoom for mainstreaming are 647 © ] 36%

. cleatly‘defined. . :

%2, * Procedures for grading a special 3Z - 15% 392 39% z
education studentis performance o ‘ S
in the hainstream are clearly 18% 78%
defined. ' .

. 4 .
3. .Procedures for changing a main- 6% 36% 27% 21% 97
streamed student's program, if ’ A , Coa

difficulties arise, are clearly 422 48%
defined. —

4. 1t is easy to obtain records = 0% - 52% 18% /V 9% 152
of a special education student's : '

past and present mainstreaming 582 \*Jj/ﬁfz

program. , :

%5, Regular and special education 6% 27% 48% 12% 62
teachers' responsibilities are : . .
eclearly defined in regard to C 1 33Z 60%
communicating with the parents _
of a mainstreamed student. . o

*6., There are ample opportunitie;\ 9% 30% 337 187 92
for the special education - '
teacher and the regular educa- 39% ‘. 517
tion teacher to communicate =
about mainstreamed studeuts. )

7. Please describe any other operational neads related to mainstreaming that you
~ would like your school to address.

o
’a

NI

#50% or more of those syrveyed disagreed with this statement. It should,

thergfore, be considered a high priqfity need. |

(:),Montéomery County Intgrmediate Unit, 1980, Norristown, PA 19403

225
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III. CURRICULAR NEEDS

. Directions: It may.be mecessary to make curricula modifi!ations for main- (@3
. . streamed students with special needs. The items below specify -
N . ~ some of the issues related to curricular modification. Consider
your school's regular education curriculum, and circle the num-
ber that best describes your opinion.

Strongly ‘ Stronly 2.

Agree ' Agree  Disagree Disagree NR
/ a
1. The regular education curriculum / 6%- 36% 27% 21% 9%
~ used in this schogl provides -
alternative assignments for main- 422 482
streamed students with special -
needs.
. ¢
*2, The regular education curriculim. 0% 18% 45% T 24% 122
used in this school provides
alternative methods for measur- 187 697
ing progress of mainstreamed ' - . -

students with special needs.

*3. The regular education curricul&m 3% 337 - 33% 21% 9%
used in this school provides —1 ~ ; '
alternative methods for present< 362 _ 54%
ing information to mainstreamed . )
students with special needs. Ve ‘

%4, The regular education curriculum 0% 24% 45% 217 9%
used in this school provides - .
structure for mainstreamed . 247 667
students with ofganizational :
difficulties,

48% 24% 127 6%

\0
o8

5. The regular education curriculum
used in this school provides for .
meeting the needs of students who 57% - ' 36%
are achieving at grade level, be- ’ T
low grade level, and above grade ’
level.

*6. The regular education curriculum 9% 18% 39% 18%20  15%
used in this school provides sug- -
gestions for supplemental -materials - 27% 57%
to be used with mainstreamed stu0
dents with special needs.

7. Please describe any othér curricular needs related to mainstreaming that you

would like your school to address. -

*50% or mdfﬁgaf those surveyed disagreed with this statement. It should,
therefore, be considered a high priority need.

(©) Montgomery County Intermediate Unit, 1980, Norristown, PA 19403

: B 230
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IV. INSERVICE/TRAINING NEEDS

Direetions: Circle the number which best describes your opinioﬁ.
‘ - ) )
/

Strongly - , Stroﬁgiy

- - : Agree Agree Disapree Disagree NR
1. Teachers in this building have 152 482 - 21% .- 6% 9%
had formal opportunitiesto . | R B .
N discuss their mainstreaming ‘ | 63% 27%
R aeeds. ' ' .
N 2. Teachers #h this building have 6% 48% 272 21% 9% -
L ¥ actively shared their ideas _
L about effective techniques for 542 482
working with mainstreamed - :
i students.
ﬂ 3. This schpol has offered programs 0% 242 33z 32 39%
L te increas parents' awareness o '
L "~ and krowledge about the needs of : 247, , 36% .
' special education students. ’ : :

. *50Z or more of those surveyed:disagreed with ﬁhis statement. It should,
’ therefore, be ~onsidered a high priority need. )

, (:)»Montgomery County Intermediate Unit, 1980, Norristown, PA 19403
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IV. INSERVICE/TRAINING NEEDS :
Directioms: If your schoél HAS prgvided~insefvice traifiing on toples related
: . to mainstreaming, please gomplete items 4 and 5. If your school-
o - "has NOT been able to provide imservice traiming on topics related
to mainstreaming, please skip to item 6." ’

: : &
Strongly . Strongly .
Agree . Agree Disagree Disagree

4. Teachers in this building have Fourteen out of chirty=chree (42%) -
“had the copportunity to offer people did not respond to items 4 and
difect input in planning work- S. This should be considered as in-
shop(s) on topic(s) related to . dicative-of need for imservice traid-
mainstreaming .ing. Items 5 a=§ should be discussed

: ' as possible topices for taining.

N
o 5

5., This school's imservice training
on topics related to mainstreaming:

Gn

a. bas helped staff members to
gain a better understanding
of the needs of handicapped
studeénts.

b. has helped teachers to more
effectively manage the be- -
havior of students with . : : &
special needs. ' ' ¢

‘ N

¢.  has provided useful sugges-—
tions frr adapting the
regular education curriculum
for mainstreamed students.

d. has provided useful sugges-
tions for improving channels -
of comminication between .
- special education teachers and ’ ¢
regular education teachers i @ ‘ )
this building. a o ¢

e. has helped staffymgmbers to ' )
- better understand this school's
mainstreaming policies. o

f. has provided information about . '
local resource services, which
can assist teachers in working ol "
with mainstreamed students.

‘g. has provided information about v
local educators who can offer
suggestions for working with
mainstreamed students.

6. Please describe any-other inservice/training needs related to mainstreaming
that you would like your school to address.

3

Z

. N X .
-
) \\w°
L2 - . =
: - )
\

' (:) Montgomery County Intermediate Unit, 1980, Norristown, PA 19403
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WHITEMARSH JUNIOR HIGH SCHOOL \ .

SUMMARY OF COMMENTS ON THE NEEDS ASSESSMENT

Operations Sy
e The subject teacher épinions on placement of mainstreamed

students

Grading, curriculum modification

°
e How many students are beling mainstrecamed? )
e DBetter communications
' w
e No availzhle time for teachers to meet to discuss m%instreamed
students
' @
o Class size
e Grading the maig&;reamed student
_ Curriculum
. ° Mainstreamed students have to performvsame as others in a
level 4 class
@ Concrete aids and materials; more time
Inservice
e Help with all of the above (Items 5 a=g)
e Tcam meetings ‘on mainstreaming

»

v
-

S e
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WOODLAND ELEMENTARY SCHOOL

Committee Members

William Sanyder
Principal
Rosegnn Russo
Myra Weisseberger
'Lorraine Berry
Mary Lou Mercer
John Rochowitz

Selma Tolins
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Lynda Morley

Nancy Richey
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Joyce Bustard
Frances Giamo
Patricia’ Rittenhouse
Margaret Donmoyer
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WOODLAND ELEMENTARY SCHOOL

Demographic Data

Woodland Elememtary School is a suburban elementary school with.
a total population of 333. At the time of the study, there were 17
learning disdbled, nine educable mentally retarded, ome hearing im-
paired, 15 emotiomally disturbed, three physically handicapped and.
one visually impaired student. Of these handicapped students, one
was mainstreamed for art, three for physical education, and six for
music. Five emotionally disturbed students were mainstreamed for
general academic subjects. Eight regular education teachers were
working with the special education students.’

This report-descfibes the 1980-81 ‘activities of the Project
IMPACT committee at Woodland. : )

Needs Assessment

Prior to the introduction of Project IMPACT, all faculty members
including regular education teachers, special education and specizl
area teachers were asked to complete z needs assessment. The results
of the needs assessment were summarized as follows:

a ,

Seven items from the Project IMPACT Needs Assessment appeared to
be necessary considerations at Woodland. In. the area of operational
needs, the following items were high in priority:

a. procedures for placing a specialveducation student into the
regular classroom ~

L
b. procedures for grading the mainstreamed student
c. procedures for changing a mainstreamed student's program

d. teachers’® résponsibilities in regard to parent communication.

In the area of curricular needs; the following items were of h{gh
priority: ' L ‘

a. need for altetnative assignments for mainstreamed students
within the regular curriculum ’

b. need for alternative methods for measuring’progress.

In the ,area of inservide/training needs, there was a strong indi-
cation that teacher inservice programs were needed. i

A complete tally of responses is fouand on pages 133 - 140.
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The mainstreaming committee discussed each of the areas of need
at the Project IMPACT workshops. Through a process of discussion
and prioritizing, it was decided their objectives would focus on
procedural and curricular needs.

..

Committee Decisions and Activities
in the area of Procedural Needs, the committee’ developed:

1. procedures for'plaéing a special}educatioﬁystudent in the
maingktream : "

2. guidelines for withdrawing students from the malanstream, and

3. guildelines for momitoring progress of the ﬁainstreamed
student.. : ’ '

The procedures are reproduced om the following pages.

o




WOODLAND ‘IMPACT COMMITTEE

e )
PROCEDURES FOR PLACING SPECIAL EDUCATION

STUDENT IN THE MAINSTREAM

1. "Placement procedures may be initiated by any of the following:

a. speclal education teacher
b. regular-education teacher
¢c. special area teacher .

d. parent. :

2. Student's progress in special education class is dischised by
.the special education team to evaluate academic and sociale-
emotional readiness for mainstreaming.

3. Special education teacher meets with regular education teacher
to discuss "needs" of special education student and demands of
regular class environment. Time frame for mainstreaming is de-
termined. - '

b Special education teacher informs principal of placement
decigion. Qﬂﬂ .

5. Special education féfm members discuss possibility of mainstream- °
ing with parents. ’

6. Special education teacher prepares‘special education student for
inclusion .in regular education class (familiarizes student with
text, claserOQ rules, etc.). ' :

If'appropriate, regular education.teacher is to ﬁrepare his/her
students for inclusion of "mainstream" student.

7. Continuous communication occurs between regular education and
special education teachers to develop systems for monlitoring
class work and behavior.

o

e et e (U, e+ e, R s o i e
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/ .
WOODLAND IMPACT COMMITTEE ~1

 GUIDELINES FOR WITHDRAWING

SPECIAL EDUCATION/STUDENTS-FROM THE MAINSTREAM

When problems/concetns occur in the areca of classroom dig;
behavior, the following will occur:
¢ .
a. regular educatjon teacher congults with special education
taacher to determine the magnitude of problem.

SO Topst RN NN

b. regulax education teacher consults with special education
teacher to generate strategies for reinforcement and sup-
port. ’

When mainstreamlng is still unsuccessful after having explored
various strategies, special education team or child study team
will meet to reevaluats mainstream placememt. Withdrawal of
special education student from mainstream may occur.

Team member(s) will discuss withdrawal with the parents.

. 128




WOODLAND‘IHPACT COMMITTEE

GUIDELINES FOR MONITORING PROGRESS

OF MAINSTREAM STUDENT

4

Respousibility of grading should be decided by special

education teacher and regular educgtion teacher or
special area” teacher. o0 o

Criteria for gyading should be decided by special educa-

“tion teacher afd regular education teacher or special

area teacher.

Any modification of grading system should be noted/re-
corded on report card or porgress report.

Regular educatifon teacher and/or special education
teacher will cgnference with parents regarding progress
in respective classrooms.

239
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veloped -the following list of strategies for modifying the regu=

in an effort to address curricular needs,

lar education classroomn.

!

:

8.

- 10.

11.
12.
13.
14.
15.
16.

17,

18.
19.
20.

21.
22.
23.
24.
25.
26.
27.
28.

- 29.

30.
31.
32.
33.
34.
35.
36.
37.

‘38.

39.

WOODLAND IMPACT COMMITTEE

ALTERNATIVE STRATEGIES FOR LLASSROOM

2

Provide flexible time required to complete
Reading materials (tests) to students
Structure assignments well :

Behavior modification techniques

Select essential program needed

Learning centers

Rewards and awards -

Limiting assignménts ’ o
Seating in classroom

Visual aids : - .

Change and adapting materials
Physical aids
Verbal praise
Parental help
RISE/PRISE resources
Assign one sheet at a time
Contracts

<

Organizers (pouch on side of desk for completed work)
*Tracking systems - self~checking box

Assignment books =~

checked by teacher; signed by parent
Change instructional groups
Morning work chart
Time-out area .
Chan'ge of pace 3!§ivity
Varying physical position of child
Provide opportunities for movement
Timer

Set up successful experience (play, puppets)

Visit other classrooms

Resource list for people (materials, people)

Programmed learning (System 80)
Films, cassettes
Skeleton outlines

. Work with buddy

Direct teacher instruction
Field trips

'S8R

Multi-media presentation

‘Resource file

»

\

the committee de=

’

TEAGHERS B

an assignment
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Ways of modifying the regular education classroom to meet the
needs of special education students.

40. Art as a means of expression
%41. Give alternative choices of assignment; extra credit options

42.  Oral test

43. Tape recorded - response

44. Retest option

45. Mark things right - not WIONE answers

46. Diorama

47. Extra credit homework

48. Child make-test and evaluation

49. Take-home test

50. Open book test
- 51. Peéer evaluation of assignment

52. Study current events

53. Class project '

54. Personal experience stories (taped)

55. Game format °
56. Experience stories and charts :
Video tape activities = movie filmstrip

58. “Use of other teachers

59. Study carrels

60. Presentation to another class

61. Have student repeat directions

62. Give directions in written and oral form

63. Do examples with children ®

64. Mini teachers -

65. Teacher position next to student when giving directions
66. Visual listing cues

67. Set purpose for listening _
68. Student generated class rules
69. Suggestion/thought box. :

24]
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October

October

October

October

- of handicapping conditions.

H k October

"WEEK OF THE HANDICAPPED CHILD"

WOODLAND ELEMENTARY SCHOOL

WEEK OF THE HANDICAPPED CHILD

The Kids on the Block Assembly - 45 minutes

K -3 10:00 AM ‘ ©oe
4 - 5 1:15 PM
Faculty 3:00 PM (library)

¢

: a
Royer-Greaves School for the Blind/Mentally

- Retarded ’

10:15 AM Music Progfam ' : ¢

- "The Truly Exceptional” -~ Film

1:45 PM

9:30 - 11:00 AM Small Group Activities

As its ingservice compomnent, the Woodland committee ﬁlanned
and implemented a wegek-long series of activities designed to in- -
crease awareness among faculty and students towards the nature ‘

; A different program was planned for
i each day of the week and included a choral presentation by blind
i ' students, films, and a puppet show, "The Kids ,on the Block".
H agenda for the week follows.

The

Mr. Momerella - Principal of the Marshall

Street School

Pennsylvania School for the Deaf

Pennsylvania Materials Center for the Hear-

ing Impaired - Learning Devices for the
Handicapped

1:30 = 2:40 PM ' K-=2 "Special Friends'

Filmstrip/Simulation Activities

13

3-5 "Matt”

Filmstrip/Simulation Activities

?
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Needs Aséessment Tally

- . Woodland Elementary School
ONTGOMERY | - |
UIINTY SPECIAL EDUCATION CENTER + 1603-8 WEST MAIN ST. + NORRISTOWN. PA. 13403 - 215-513-8530

M
CO
FTERMEDIATE

v

Déar Project IMPACT Committee Member: -

. Attached please find tallied data for the needs Assessment completed §\;_,;}/
by your faculty. Form A or B was completed by all regular education

teachers, Form C was completed by special education. teachers, counseiors,

~ librarians, administrators and other support personnel. The total numbers

of people responding to the Needs Assessment are &s follows: ’ -
Bala Cynwyd . g Cold Spring
‘Form B - 58 ' _ Form A - 14
Form C - 7 . Form C ~ 12
65 - P 26
Whitemarsh . _ . " Woodland ) | : ~f
“ Form B - 26 . Form'A - 19 ) .
FormC - 9 ° . FormC - 8
a3 ' 27
Vi

»
-

In order to facilitate your interpretation of the Needs Assessment re-
sults, data have been tallied and recorded as.percentages of the total number
- of respondents. Percentage figures for "Strongly Agree” and "Agree' have
been combined and boxed ] to represent the total numbers of people agree-
ing: Percentage figures for "Strongly Disagree" and "Disagree" have also been
combined. . _ : '

N

Asterisks (*) identify statements with which 50% or more of those
surveyed disagreed. These items should be viewed by the committee as high
priority needs. . : . . o

-

We hope that the results of this Needs Assessment will be meaningful to
you as a committee in planning mainstreaming activities.

v 4
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II OPERATIONAL NEEDS Total ntmber of respondents: 27.
Directions: Consider each of the following statements in relation to you .
. school's mainstreaming practices. . Circle the number which

P best describes your opinion.

Strongly Strongly :
. In wy school: -— _Agree Agree Disagree Disagree NR |

*l. Procedures for placing a special S )4 19% | 52% “\véz

" education student into a regular .
classroom for mainstreaming -are 262 | - 592
clearly defined., oo

222

x2, Prpcedures for grading a sgecial 0z C 0% 70% 7% 222
education student's performance . - -
in. the mainstream are clearly 0z 77% |.
defined.

%3, Procedures for changing a main- 0% 19% - 52% 7% 227
streamed student's prcgram, if :
difficulties arisew\?re clearly 19% 59%

defined.

4. It is easy to obtain records of - [1)4 37% 37% 0% 262
a special education student's ’
past _and present mainstreaming 37z 372
program. :

*5. Regular and special education 4% 227 527 4x 19%
teachers' responsibilities are
0 clearly defined in regard to 262 | - 56%
communicating with the parents ‘ .
of a mainstreamed student. - . -

6. There are ample opportunities 4% -33%, 33% 7% 227
for the special education .
teacher and the regular educa- 372 ) 407
tion teacher to communicate
about mainstreamed students.

7. Please describe any other operational needs related to mainstreaming that
you would 1ike your school to address.

%502 ‘or more ,of those surveyed disagreed with this statement. It should,

therefore, be consfdered a h priority need.
VA . . - A . .

-(:) Mnntgomery County Intermed;ate'Uni::\I§£8, Norristown, PA 19403 &
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o III CURRICULAR NEEDS ' W
: . . ’ . v .
- . Directions: It may be necessary to make curricular modifications for main-
: ‘Streamed students with special needs. 'The items below specify
7 - 8ome .of the issues related to curricular modification. Consi-
o © der your school's regular education curriculum, and circle the
o number that best describes your opinion.

Rl Strongly ) Strongly
. , - _Agree Agree Disagree Disagree NR
‘1. The regular education cur- ] : » ) % a
riculum used in this school 13% 137 372 0z 37%°
provides alternative ) T , '
assighments for mainstreamed % 262 | =" R
students with special needs. - '
"*Reading/Language Arts BN 0z 27% 52% 0z -21%
e 2712 | 52%
] *Mathematics 0% 21x  41% 5%« 272
| 217 52% '
. ' - ‘ 1
o *Science o (1)4 52  57% T 0% 37%
L : ' | o f s 57%
N *Social Studies ' 0z 5% 57% . 0% 37%
4 . R
., 5% |- '57%
¢ » -
. ~

-

*50Z or more of those surveyed disagreed with this statement.
It should, therefore, be considered a high priority need.

~

. (:) Montgomery County Intermediate Unit, 1980, Norristown, ?A 19403 . ¢”

. | ] i ,j'p?
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CURRICULAR NEEDS (continued)
f

*#2, The regular edueation curriculum

used in this’ School provides

.alternative methods for measur—

ing progress of mainstreamed '
) students with specigl needs.

*Reading/Language Arts .
#Mathematies
*Seience

.*Social Studies

3. The regular education eurriculum

used in this srhool provides
altérnative methods for present-
ing information to mainstreamed
students with speecial needs.

Reading/Language Arts

Mathematics

*Seience .

#Social Studies

L4

136

‘0

*50% or more of these surveyed disagreed with this statement.
It should therefore, be considered a high priority need.’

(:) Montgomery County Intermediate Unit, 1980 Norristown, PA 19403

Strongly Strengly :
_Agxee Agree Disapree  Disapree NR _
0z = 132 50% 0%  37% |
i 50%
oz 21% s12 - oF 21%
212 | 57%
0% 173 52% 5% 277
17% 572 | -
0% 5% 57% . 02 37%
5% 57% b
0 52 57% 0% 377
5% 57%
0% ky) 4 13% 0% 50%
37% 132
0 323 47% (174 217
32% [ 477 |
0% 32% 372 . 5% 1 27%
322 42%
0% 5% 57% 0% 37%
5% 572
- ~
0% 5% 57% 0% 37% .
5% 57%
2 15 ‘




Strongly o Strongly

. CURRICULAR NEEDS (centinued
S - : _ Agree Agree Disagree Disagree ~ NR
4. The regular education curriculum , //r‘ ' _
uged in this 'scheol provides 0% 37% 37% . 0z 25%
structure for mainstreamed : - .
students with organizationa 37% - 37%
, .difficulties.
Reading/Language Arts 0% 37% 322 11% 212
37% 432
Mathematics . ox 322 323 117 27%
. o 322 | 432 s
*Sciénce (174 1z 37% 17% 37%
11Z S4Z |
*Social Studies : 0z 11z 37% 172 377
. e ) 119 o 542 \ :
5. The regular education curriculum. P ,
used in this gchool provides for .o A ‘
meeting the needs of students who 137 634 25% 0z 0%
' are achieving at grade 3evel, 762 252
belowggrade level and above grade
. level.
g’ Reading/Language Arts ' | 5% 52% 21% 0% 217
| 57% | 212
- Mathematics | sz - gzz 327 ooz 273
42% ‘ 32%
*Science 4 - 0% 117 52% - 0% 37%
11% 527
’ *Soclal Studies oz 52 57% 0% 37%
N .
5% 57%

*30% or more af those surveyed disagreed with this statement.
It should, therefore, be considered a high priority need.

(©) Montgomery County Intermediate Unit, 1980, Norristown, PA 19403 .
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Stroengly Stromgly

CURRICULAR NEEDS (econtinued)
' ' _Agree Agree Disagree Disagree KR

—~ 6. The regular educatiom curriculum °

| : uged in this ‘'schoel provides 0% 372 37z . 02 25%
suggestions for supplemental v
materials to be used with main- 372 37%
‘ streamed students with speecial .
f ‘meads. ’ o
; *Reading/Language Arts 5% 212 52% 0z  21x
i _ : )
8 . 26% . 52%
#Mathematics ' { 0% 21% 47% , 5% 27% .
212 52%
] sSciemce 0% 5% 572 0z 372
3 5% 57%
| #Social Studies 0z 52 57% 0z 372
5% 57%

*50% or more of these sufveyed disagreed with this statement.
It ghould, therefore, be comsidered a high priority aeed.

243
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IV INSERVICE/TRAINING NEEDS

Directicns: 'Circle the mumber which best deseribes your opinion.

Strongly Strongly
Agree __Agree Disagree Disagree NR
1. Teachers im this buildimg have 43 11% 632 72 15%
had formal opportumities teo ;
discuss thsir mainstreaming 152 70%
needs. _
2. Teachers im this building have 1i% 413 302 0z 192
actively shared their ideas
about effective techniques for 52% 302
working with mainstreamed
students.
3. This school has offered programs 0z 112 56% 7% 262
to increase parents’ awareness
and knowledge about the needs 11% v 63%

of special education students -

Montgomery Cdvjmty Intermediate Unit, 1980, Norristown, PA 19403
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.Directions: -

Go

INSERVT@E/TRAINING-NEEDS (continued)

If you scheeol HAS provided inserviece tfaining.on tepies related

: to mninstreaming, please complete items 4 and 5. If your scheol

has NOT been able to provide imservice training on topies re-
lated to mainstreaming, please skip te item 6.

Teachers in this building have
had the opportumnity to offer
direct input in planning work-

shop(s) on topie(s) related to

ggee

‘te these items.
~ is, therefore, an existing need.

mainstreaming.

. S. This school’s inservice training
: on topies related to mainstreaming:

a.

Ce

d.

£.

has helped staff members to -
2ain a better understanding

of the needs of handicapped

students.

has helped teachers to more
effectively manage the be-
havior of students with
special needs..

has provided useful sugges=
tions for adapting the
regular education. curriculum
for mainstreamed students.

has provided useful suggeg-
tions for improving channels
of communication between
special education teachers and
tegular education teachers inm
this ,building.

‘has heiped staff'members to

better understand this school’s

Str@ngly

Agree  Disagree

Strongly
Disagree

Zerpo out @f nineteen people responded

Inservice training

Items

S5a = g may be comngidered as topics for

training.

mainstreaming policies.
has provided information about

local resource services, which
can assist teachers in working
with mainstreamed students.

has provided information about

local educators, whoe can offer
suggestions for working with
mainstreamed students.

that you would like your school to address.

6. .Please describe any other inservice/tfaining needs related to malnstreaming

o T

®© Montgomery County Intermediate Unit, 1980, Norristown, PA " 19403
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WOODLAND ELEMENTARY SCHOOL

’SUMMAR? OF COMMENTS ON THE NEEDS ASSESSMENT

Qgerations

e Special avareness of needs of an arts (music, art, etc. )4
teacher .

® WYould be helpful to know which mainstrecamed students are
in " specials

@ Th e are agreements but not absolutely defined statements
policy regarding mainstreaming
@ Grading

- @ Communication neceds to be set up between regular and special
education teachers

- ® Scheduling

. Emotional needs of children who fail to do well in the class-
room*®

[

Curriculum

Inservice

® Consider concepts involved in art instruction when mainstream~
ing child for art

Be made aware of specific ﬁroblems;and special techniques

)
e Anything we camn get to help us
° Specifications for mainstreaming - How? Why? When?
® Evaluation of; ,malnstreamed students
/“:\
a el
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