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BACKGROUND . N

Project IMPACT (Implementing Mainstreaming Programs through Active Cooperative Training) was

. designed to address the Jissues and concerns which arise when special education students are mainstreamed

intp the regular education classroom.
While most people aéree that changes or mc;diﬁcations are necessaryowhen lfandicapped children join
regular classes, little effort was made in the past to involve all of those concerned with mairistreaming in
formulating policy and developing educational plans. ,The IMPACT staff, in an effort to remedy this situa-
tion, developed a program based on the philosophy that the issues and concerns in mainstreaming are the
issues and concerns of parents as well as educators, regular classroom teache'rs as well as special education
teachers and principals as well as faculty. ’ ‘

In addition, the staff was guided &\ developir;g the project‘by the recognition that the most effective - -
décision-making body is one in which all those affected by the decisions are represented, and the feelings
and attitudes of participants are as important as the technical information being discussed.

, . & ‘ .
Thus, the concept of Mainstreaming Planning Committées"'(MPC) evolved—committees composed of

© principals, regular education teachers, special education teachers, parents of handicapped children, parents

:

of non-handicapped children and support personnel. "~ .

The goal of Mainstreaming Planning/ Committees is, through a structured and systematic process of
needs assessment, open discussion: and consensus, to develop mainstreaming plans and policies which. will
meet the needs of all of those involved in the mainstreaming efforts. While- the focus of the committees is
designed to be on general issues—Operational, Curricular, and In-service/Training—the major goal is to assist

schools in addressing individual concerns and meeéting specific needs.

¥
-
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'ORGANIZATION OF THE PROJECT IMPACT GUIDE . | N .

¥

s
9 . -

The information in this book is intended to serve as a guide to school personnel faced wlt% the
responsibility of developing mamstreammg péllcles : :

-

It is based oh the activities and experiences, over a: two-year period, of a pil(;t g;oup of Mamstreammg
Planning Committees in both elementary and secondary schooIs While the results of each committee’ s
efforts can, and in most cases should be dlffeyent from other committees’, since needs, facllltles and
personnel do vary, the one given in every Mainstreaming Planmng Commlttee must be the commitment on
the part of the Qartlclpants to listen, to evaluate and to act. Only with full partlclpatlon and open
communication can the commlttee successfully complete the process of mainstreaming planmng

5

With' these ide\as in mind, this guidebook discusses:

e the role of the building principal
" ~e the selection of the committee , ‘ - r
the administration and evaluation of the needs assessment ) : .
Ahe structure for the formal MPC workshop activities
o the role of the facilitator ) ’
e the responsibilities of the MPC '
e costs .
e the process of evaluatlon

S - I

In addl'gon, we have included three append1xes Append1x A contafns Facilitator’s Resource Materials.
Appendix B is a Glossary of frequently used mainstreaming terms. Appendix C contains the results -of

several of the Mams’ereammg Planning Committees involved in the pjlot project. These results are included"

only as examples of strategies which can develop 4s the committee does its work. They are not intended to

-be copied or even adapted for-othér schools’ needs, since the value of the Mainstreaming Planning
. Commigfe'lies within the process of the.committee, and not.within the products of other groups.

-
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- OBJECTIVES. . - | - AR
" The obj’ectiveé of the Project IMPACT Guide to 'Méinstreaming Planning Committees are:
s 3 . . )
i ®  to assist principals and other school peisonnel to establish Mainstreaming Plannifig Committeés
MPC). - ) :

. to .assist educators involved in mainstreaming planning to identify: §5) schooﬁWide needs related -
to mainstreaming; (2) local constraints within which- mainstreaming- practites must be
¢ . implemented; and (3) local resources that can be used to facilitate the mainstreaming process.

‘e to assist the MPC in the design, ~coordination and implementation of a ‘cémpréhensivé
.development program that is customized to meet the identified mainstreaming-ieeds of target

groups within a particular"school

4 .
.

: * to offer guidelines 'to the MPC facilitator. for cr,eafing- an environment which- will foster open

communication and the development of practical stratefies. Y ) .

1}
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: Pro_xect IMPA actrvmes took place at exght schools aver'a two-year period of tune, from 1979
’ throughl981. , L r I\ N R

=

‘/l“he'five_elementary,echools \r'hiell participated incl'uded{
/ * . Collegeville-Trappe Elementary School (Perkiomen Valley School District). -
‘¢ Ridge Park Elementary Selrool (Colonial School District).

. ‘Candlebrook Elementary Seheol (Upper Merion School Diétrict).

e  Cold Spring vElefrnen’tar;qgchool(Upper Moreland School District).

AR

° Woodland Elementary Sehool (Methaeton School District)." , ’ ' ' e
» 5. The three secondary schools partrcrpatmg were “ |

e  Cedarbrook Middle Schoel (Cheltenham School Drstnct)

. Whrtemarsh Junior High School (Colonral Scheol District).

e Bala Cynwyd Junior High School (Lower Merion School District)

The average number of participants on each Mainstreaming l’lanning Committee was 12.

All commrttees developed unique mainstreaming procedures designed to meet the specific needs of
mdrvrdual schools. In all, 12 in-service programs were planned four schools modified grading procedures -
" and five schools developed curriculum adaptations to accommodate handicapped students.

-~
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THE ROLE OF THEPRINCIPAL ~ ° g | .

I.. The principal has two important functions in the MPC process.’

kS

A. Initially, the princi@l serves as the coordinator of committee development. He/she is responsible

for: ! 1
° @ . k] )
1. selecting committee members R Y
2. administering the needs assessment ’
3. preparing theneeds assessment tally! | ’
4.  engaging a facilitator ~ - :
5. arranging for a facility to house the workshop e '
6. scheduling the initial 12 hours for the workshop ‘ N
7. arranging for supplies, refreshments and the duplication of materials.

B. | Asa committee member, the active participation of the principal is crucial to the success of the
MPC work. The principal provides a realistic framework in which the committee can functjon. It
is through the principal that the comphittge understands existing administrative cofstra’ints—-that
members cannot, for example, pre-empt school district policiés and guidelines. '

Il The principal’s attendance at the initial 12 thours of workshop activities is mandatory, since the
committee must feel that the decisions they reach are shared and the support for their work will be ,
. - . . i . . . : . .
reinforced by the head of the school. Tht:/ most *Successful committees were those in which the -

principal clearly indicated that mainstreami g was an important ﬁ[ersonal commitment.
' : : t

III. Ultimately, the responsibﬂity for implementing the procedures decided upon by the MPC rests with
the principal. Therefore, he/she should ensure that all final decisions are based on accurate background
information and, as far as can be determined, are possible to implement within the school.




THE SELECTION OF THE COMMITTEE ) _
. . N
. . o

The Mainstreamin?; Planning Committee should consist of:

) the principal of the school. . ‘ . .
. ‘ * 7 ’ ' '
) 4 regular education teachers (may vary depehding on size of staff). ,

-

] 2 special educatie)n teachers (may vary depending on size of staff). -
. 1 support Qersog, such as a guidance o(mnsélo}, librarian, or reading sbecialist.
- e . )

. . e 2 parents of ha;1d'ica'pped c_hil'dre'r'l._

] 2 parents of ﬁon-hgmdicapped children.

e 1 facilitator (for the initial 12 hours of planning).

°

o
o

9., " ‘ ’ .
’ Participants can ‘be nominated’ by the prmc1pal voted in by the school commumty, or volunteer in
° response to a notice that the Commlttee is being formied. -

Secondary school principals_may wish to. select teachers to represent specific Lsubject areas.
In elementary schools, the teachers may represent different grade levels.
. [~3

It is the principal’s respon81b111ty to select a facilitator—someone from outside the school building who
can maintain object1v1ty and encourage active and honest participation. :

°

<




THE NEEDS ASSESSMENT -
Development: A T : '
. A\ = ' . g .
The needs assessment was designed by the Project IMPACT staff to reflect the Operationalb)ggrricular,
and?n-servicefl‘ raining needs of specific schools and faculties. , t

. -

Three forms of thé needs assessment were developed. Form A was designed for elementary school
teachers in regular classrooms. Form B was designed for secondary teachers in regular classrooms. Form C
was defveloped for both elementary and secondary special education teachers and for counselors, librarians,
administrators, and support personnel. (See pp. 13 to 31 for sample forms.))

%52

While the wording on each form differs slightly, the‘breakdown of; areas of need and the concepts

behind those needs are identical on each form. : , )

Statistical analysis indicated that the reliability of the instrument was .90.
. N ——

¢

Administration:

Three weeks prior .to  the MPC workshop, every faculty member in a school should fill out the
appropriate needs assessment form. A faculty meeting should be scheduled for this purpose and the
_ principal should be available to explain the design anid answer questions. The principal should point out
that the needs assessment addresses Operational, Curricular and In—serv’ice/Training needs. The principal
. should also inform the faculty that there are different forms for different role positions in the
schodl-Form A for regular elementary education teachers, Form B for regular secondary education
teachers, and Form C for special education teachers and suppaort personnel. fe

P

The principal should read the directions aloud, and particularly emphasize that faculty. members, in
filling out the needs assessment, are rating their schools, not specific teachers or programs.

N
W
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choring: ' P

_ » ) -
- To score, the needs assessment so that the data are meaningful, the following steps should be
completed: T

o

1. For an elementary school, combine the results of Form A and Form C to give the total resporise’ '
of your school community. A .

2. For a secondary school, combine the results of Form B and Form C to give the total response
of your school commumty ' : ) )

3. Tally and record the total_number. of responses within each response category, e.g., strongly

2

agree, agree, etc, . : . .

4. Convert total withiri each response category to percentages of the total rylmber of respondents.

. . L e

5. Combine percentage figures for strongly agree and agree. = 2 (v _
° . -— - - .
. 6. Combine percentage figures for strongly disagree and disagree. -
» ‘ - -
; 7. Statements with which 50% of the survey dlsagree (total of strongly disagree and dlsagree)

should be marked as high priority needs. However, the cémmiittee should keep in mind that while

. the 50% dlsagreement factor clearly indicates need, .areas which receive a lower rating can and '
should be discussion items if committee members feel the rating does not reflect the area’s
1mportance

] Copies of Forms A, B, and C of the Needs Assessment and an example of a tallied Needs Assessment ’
are included on the following pages. (Pages 13 to 38.) :

®
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PROJECT IMPACT

Needs Aésessinent

N LS

S

. : ' Form A’

The pu}pose.of this questionnaire is to identify specific mainstreaming needs in your building. Part I
*  provides background information; Part II focuses on operatignal needs; Part III examines curgieular needs;
Part IV addresses teacher training needs. ) '

-

. &
L  BACKGROUND INFORMATION - ~ “ | e
| PLEASE FILL IN THE BLANKS.: d
I. Grage level(s) presently teaching: i
, 2. Suﬂbjéet area(s) presently t:aCMng:, —
3. Subjeét area(s) in which you have mainstreamed students: : 4 -
~ ¢ - o s
4. Nﬁﬁlber of regular education students i your classtoom: . > - :
5. Numbe; of mainstreamed students .ir\x_yo'ur classro_(;m: - - .

LA 6. Total number of years teaching expe_ljienc%:_

o . ) » :
7. Total number of years you have had experiegce with mainstreamed students:

8. Number of in-servicé programs you have aftended related to mainstreaming:

ST - » )

<

- .© Project IMPACT, 1980, Norristovii, PA 19403
Q : ‘
ERIC
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. OPERATIONAL NEEDS :

" “Birections:

In my school:

L

¢

Procedures for placing a special educa-
tion student into a régular classroom
for mainstreaming are clearly defined.

Procedures for grading a special educa-
tion student’s performance in the
mainstream are clearly defined.
Procedures for changing a main-
streamed student’s program, if diffi-
culties arise, are clearly defined.

It is easy to obtain records of a spécial
education student’s past and present
mainstreaming program.

'Reg’ular- and special education

teachers’ responszbzlzaes are clearly
defined in regard to communicating
with the parents of a mainstreamed
student. '

There are ample opportunities for the

speéial education teacher and the
regular education teacher to com-
municate about mainstreamed  stu-
dents.

Agree

“Consider each of the following statements in relation to your school’s mamstreammg
practices. Circle the number which best describes your opinion.

Strongly
Disagree
4 -
4
o\)
) 4
4
4

Please describe any other operational needs related to mamstreammg that you would like your
school to address.

%

i
N
|
i
g
I
o
|
|

1
L
|
o



. CURRICULAR ‘NEEDS'(FOm't A) . ' ‘

; . @ . ‘

" Dlrectlons. It may be necessary to make curricular modlﬁcatlons for ‘mainstreamed students with
specml needs. The items below specify some of the issues related to curricular modifi-
cation. Consider your school s regular educatlon cumculum and circle the number that
‘best describes your opinion.

' N | ; . F‘\ S.tl'ongly ) ) & Stl'()l‘lgly .
| | . = “iAgree ' Agree  Disagree Disagree
@ v ) ,_,\«‘. :
l.  The READING/LANGUAGE ARTS _» N | . N
) program: :

a. provides’ alternative assignments
for mainstreamed students with
special needs. . 1 RS 2 3 4

b. .provi&es alternative methods for
measuring progress of main-
streamed students with special

H needs. 1

~
-~

, . ¢ provides alternative methods for - B ' <
L :  presenting . information to main-, ~" L

streame_d students w1th special
needs.: . _ 1 2

=Y
-

~d. provides structure for. main-
streamed students with organiza-
tional difficulties. 1 2

B provides for meeting the needs of
~ students who are¥ achieving at
N grade level, below grade level,
‘and above grade level. 1 2 3 C 4

f.  provides suggestions for sup- _ .
plemental materials to be used
with mainstreamed students with ' :
special needs. A 1 -2 3 4

: ~
-
' ’ A
. . .

2] I 15

[}




~ a..

7]

HI. 'CURRICULAR NEEDS (Continied)

< 2; The MATHEMATICS program:

provides alternative assignments
for mainstreamed students with
special needs. . ;,iﬁtx

"
*"’%__

. &
provides a{temaﬁve m?%gds for

[SY » .
measuring progress of main-

streamed studegfs with special

_-needs. C oy

provides. alterrativ r‘rzethgds for

presenting informaljon to main-
streamed students \with special
needs. , '

Al

provides structure for main- °

streamed students with organiza-
tional difficulties.

-

. ’. . .
provides for meeting'the needs of -

students who are achieving at
grade level, below grade level,
and above grade level.

provides suggestions for sup-
plemental materials to be used
with mainstreamed students with
special needs..

o~

. ﬁéSi:rongly '
Agree  Disagree “ - Disagree

¢

 peaaas sy O paaas s o

| s s aaes anaas ey




[3 . . 4

II. CURRICULAR NEEDS (continued) . o .

LI

c Strongly © - . Strongly
Agree _-Agree  Disagree | Disagree

-

. -
LN [N . i .
3. ” The SCIENCE program: % o .

< a. provides alternative assignments V . :
a for mainstreamed students with o ' . a
. " special needs. ‘ 1 2 3 4 ~
— b, provides. alternative methods for '
measuring progress of main-
streamed students with special _ . _
needs. B 1 - 2 3 . 4 . -
\ c.  provides alternatine methods for A ‘ -
presenting information to main- - o .
streamed students ,with special .
needs. v ) : 1 . 2 3 4

d. provides structure for main-
- streamed students with organiza-
tional difficulties. _ o 2 3 4

e.  provides for meeting the needs of
students who are achieving ar
grade level, below grade level,
and above grade level, 1

f.  provides suggestions for sup- .-
- plemental materials' to be used

with mainstreamed students with N

special needs. - | 2 < 3 4

23 , 17 |
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w HI. CURRICULAR NEEDS (continued) - , .

by '§ . ) . - : . L |
(Strongly ‘ , Strongly -
Agree Agrec  Disagree ~  Disagree .

s\\

T

4 ES

P

4. The SOCIAL STUDIES program: -

a. _provides alternative assignments .
. for mainstreamed students with. , ‘
special needs. 1 ) 2 3. . 4.

b. Iiroyides alter;zative methods for 4 )
measuring progress of main- o T ‘ L

~ streamed students with’ special . o
needs. ' . : 1 ‘ 2 - 3 . 4
_ Vo

c. provides afternative methods for . o x -
presenting information:$o main- :
streamed students withgispecial . , .
needs. ' 1 2 3 _ 4

d. provides ~ structure for main-
‘ streamed students with organiza- ’ )

tional difficulties. 1 . 2 : 3 4
e. provides for meeting the needs of
students who are achieving at , ‘ « .
grade level, below grade level, .
and above grade level. . 1 2 3 4 ;

f. provides suggestions for sup-
plemerital materials to be used
with mainstreamed students with
special needs. ' -1 2 3. 4

5. Please describe any other curricular needs related to mainstreaming that you would like your
“school to address.
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IV. INSERVICE/TRAINING NEEDS .

. o . -
. G o .
A - . G : e : : 1
i N I 5

Directions: Circle the number which best describes youi'_'oQinion.

. R " Strongly S " Strongly B
' . Agree>  Agree  .Disagree Disagree @~ =~

. Teachers in this byilding have had .-
formal opportunities to d1scuss their o S
’ mamstreammg needs. - 1 o2 3 4
2. Teachers.in this building have actively -
sha‘red their - ideas about _effective
iéchniques for workmg with main- . , b
. streamed students. o I -2 -3 .4
.3.  This school has offered pregrams to . ’ ‘
increase parents awareness and know- .- - . : ) P
ledge about the needs of special - _ o ‘
education students i 1. 2 73 4
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'INSERVICE/TRAINING REEDS (caﬁﬁnaea)' 'L, |

- Du'ectlons If your school HAS provxded mservrce‘ training on,topics related t6 m\amstreammg, please
complete items 4wnd 3. If your schivel has NOT been able to prov1de inservice trammg on .

I

-

~

related to mainstreaming.

topics related to mamstreammg, please skip to ztem 6. X e

o

; 'Teaehers in:this building have had'the -
opportunity. to offer direct input in’
planning - work shop(s) on topic(s) -

This school’s inservice training on -
topics related to mamstreammg

A

g

das helped staff ‘members to gain
a better understanding of" the
needs (of handicapped. students.

‘has - helped ‘teachers to more

-

effectively ‘manage the behavior

of students W1th special needs

has prowded useful suggestzons
for adaptmg -the regular educa-
tion ;.cu.rﬁ_éulum» for main-
streamed students. .

- has provided use'ﬁt-l suggestions

for improving channels of com-

munication between specml edu-

cation teachers and regular edu- .

cation teachers in this building.

has helped staff members to

better understand this school’s -

. mainstreaining policies..

‘has provided information about
local resource services, which can
‘assist teachers in working with
mainstreamed students.

has provided information about
local educators, who can offer

- suggestions for working with

mainstrea‘med students.

A

your school to address.

C

Strongly" P < Strbngly

Agree " Agree Disagree  * Disagree’-" ’

1 2 3 4

~ Please descrlbe any other mservwe/trammg needs related to mainstreaming that you would llke

@

"




PROJECT IMPACT
' ' | Needs Assessment
Form B : .
The-j:urpOse of this questionnaire is to identify specific mainstreaming needs in your building. Part I

" Part IV addresses teacher training needs.

&

"I  BACKGROUND INFORMATION S S

PLEASE FILL IN THE BLANKS: | -

I. Grade l‘é}vel(s) presently teaching: _ _ ) .

2.. Subject area(s) presefitly teaching:

<

3. Subject area(s) in which you have mainstreamed students:

\

&

S 4. Number of regular education students in your classroom:

5. Number of mainstreamed students in your classroom:__ i o

6. Total number of years teaching experience:

»

7. Tota(faxmber of years you have had experience with mainstreamed students:

'8 Number of inservice programs you have attended related to mainstreaming:_-

-4

Project IMPACT, 1980, Norristown, PA 19403 2 7
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i d

provides background information; Part II focuses on operational needs; Part III examines curricular needs; o
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OPERATIONAL NEEDS

Directions: Consider each of the following statements in relation to your school’s mainstreaming
practices. Circle the number which best describes your opinion.

In my school: -

1
i

Progedures for placing a special educa--

tion student into a regular classroom
for mainstreaming are clearly defined.

Procedures for grading a special educa-
tion student’s performance in the
mainstream are clearly defined.

Procedures. for changing a . main-

streamed student’s program, if diffi-

culties arise, are clearly defined.

It is easy to obtain records of a special

- education student’s past and present .

mainstreaming program.

Regular and special' .education '

teachers’ responsibilities are clearly

defined in regard to communicating

with the parents of a mamstreamed
student.

There are ample opportunities- for the
special education teacher and the
regular education teacher to com-
municate about mamstreamed stu-
dents.

Please describe any pther operatlonal needs related to mainstreaming that you

school to address

Strongly < Strongly
Agree "~ Agree  Disagree Disagree

. )

1 2 3 4

1 2 3 4

1 s 2 3 4

b

1 2. 3 4

1 2 3 4

1 2 3 4

v

would like your

28
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II. CURRICULAR NEEDS (Form B). ' | s

Directions: It may be necessary to niake curricular modiﬁcaﬁohs for mainstreamed students with
~ special needs. The items below specify some of the issues related to cugricular modifi-

, cation. Consider the cumculum you teach, and circle the number that best describes
o ~ your opinion.

f : | ) Strongly ’ Strongly
: ' ‘ Agree Agree  Disagree Disagree R

u

1. The cugriculum I teach: provides alter-
" native assignments for mamstreamed . .
students with speclal needs 1 2 3 4

2. The curriculum I teach provides alter-

rative methods for measuring progress :

of mainstreamed students with special . -
needs. - : o 1 - 2 3 4

3. The curriculum I teach provides alter- .
native methods for presenting infor- T
mation to mainstreamed students with » ,
special needs. ‘ - 1 2 3 4

.- 4. The curriculum I teach provides struc-
ture for mainstreamed students with
organizational difficulties. 1 2 '3 ‘ 4

5. The curriculum I teach provides for
meeting the needs of students who are ' ' ~
achieving at grade level, below grade ' : _ .
-y level, and above grade level, 1 2 3 4

" 6. The curriculum I teach provides sug-
- gestions for supplemental materials to
o be used with mainstreamed students /
with special needs. 1 2 3 4

7. Please describe any other curncular needs related to mamstreammg that you would like your
. school to address. .

29 | | 23




1V. INSERVICE/TRAINING NEEDS

Directions: Circle the number which best describes your opinion.
[

Strongly ‘ Strongly
Agree Agree Disagree Disagree
1. Teachers in this building have had
 formal opportunities to discuss their - ‘
mainstreaming needs. t 1 2 -3 4
2. Teachers in this building have actively,
shared - their .ideas about effective
techniques for working with main- » _
streamed students. ' ' 1 2 3 4
3. This school has offered programs to ,
increase parents’ awareness and know- -
ledge about the needs of special ' L .
education students. : 1 2 3 4




IV. INSERVICE/TRAINING NEEDS (continued)

Dire=tions: If your school HAS provided inservice training on topies reldted to mainstreaming, please
complete itemns 4 and 5. If your school has NOT been able t provide inservice raining on
topics related to mainstreaming, please skip to item 6. : ' '

Strongly - - ' ' Strongly
Agree . Agree  Disagree Disagree

4. Teachers in this building have had the
opportunity to offer direct input in . ) ‘ .
planning workshop(s) on topic(s) re- S »
lated to mainstreaming. -1 2 3 ° 4

.5. This school’s inservice training on
topics related to mainstreaming:

a.  has helped staff members to gain
~ a better understanding of the ,
needs of handicapped students. 1 2 3 _ 4

b. has helped teachers to more
effectively manage the behavior . :
of students with specigl needs. 1 2 3 4

c. has provided wuseful suggestions
for adapting the regular educa- G ' ¥
tion curriculum for main- R -
streamed students. 1 2 3 4

d. has provided useful suggestions
for improving channels of com-
munication between special edu-
cation teachers and regular edu- :
cation teachers in this building. 1 2 3 4

e. has helped staff members to
better understand this school’s
mainstreaming policies. 1 2 3 4

f.  has provided information about ' ¥

local resource services, which can :

assist teachers in working with

mainstreamed students. 1 2 3 4

g.  has provided information about
local’ educators, who can offer
suggestions for working with
mainstreamed students. 1 2 3 . 4

6. Please describe any other inservice/training needs related to mainstreaming that you would like
your school to address. ~ : . :

.31 | . s




PROJECT IMPACT : o , "

Needs Assessment . ’

Form C

The purpose of this questlonnalre is to identify specific mainstreaming needs in your building. Part I
provides background information; Pa;t II focuses on operational needs; Part TII examines curricular needs;
Part IV addresses teacher training needs,

‘1. BACKGROUND INFORMATION

PLEASE FILL IN THE BLANKS:

1.

2.

Grade level(s)“presently teaching:

Subject area(s) preseiitly teaching:

o

Subject area(s) in which you have mainstreamed students: ~

¢
Number of regular education students in yoursclassroom:

Number of mainstreamed students in your classroom:

/o | .

Total number of years teaching experience:

Total number of years you have had experience‘ with mainstrearmed students:

Number of inservice programs you have attended related to mainstreaming?

© Pro_;ect IMPACT, 1981, Nornstown, PA 19403 . 32
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. OPERATIONAL NEEDS

Directions: Consider each of the following statements in relation to youwr school’s mainstreaming

practices. Circle the number which best describés your opinion. ‘,
: ¥

‘ - Strongly ’ Strongly
In my school: o Agree Agree Disagree Disagree
1. Procedures for placing a special edu-
cation student into a regular, class- , -
room for mainstreaming fJ clearly ~ £
defined. 1 2 3 4
2.  Procedures for grading a special educa-
tion - student’s performance in the . .
mainstream are clearly defined. 1 2 3 ’ 4
3. Procedures for changing a main- ’
streamed student’s program, if diffi-
culties arise, are clearly defined. 1 2 53 4
4. It is easy to obtain records of a special
education student’s past and present v .
{ mainstreaming program. ~ 1 2 - 3 4

5. Regular -and special education ,
teachers’ responsibilities are clearly .
defined in regard to communicating
with-the parents of a mainstreamed

student. ; 1 . 2 3 4
6. 'fhére are ample opportunities for the ] 2

special education teacher and the o

regular education teacher to com- ) "

municate about mainstreamed stu- o ) .

dents.: - 1 2 - -3 .. 4

7. Please describe any other operational needs related to mainstreaming that you would like your
school to address. '

33




NI, CURRICULAR NEEDS (Form C)

Directions: It rﬂay be necessary to'make curricular modifications for mainstreamed students with
special needs. The items below specify some of the issues related to curricular modifi-
catibn. Consider your schoal’s regular education curriculum, and circle the hurmber that

best describes your opinion.

Strongly .
Agree __Agree Disagree

1. The regular education curriculum used b
in this school provides alternative . o
assighments for mainstreamed . stu- [ o "
. dents with special needs. : 1 2 3 4

~ 2. The regular education curriculum used
in this school provides dalternative
methods  for measuring progress of - .-
mainstreamed students with special . C ‘ C ,
needs. " 1 ' 2 3 4 .

3. The regular education curriculum used
in this" school provides alternative
methods for presenting information to -
mainstreamed - students - with special . :
needs. : ' ’ ] -2 3 4 -

4.  The regular education curriculum used

in this school provides structure for -

mainstreamed students with organiza- ‘ ‘ :

tional difﬁcultz‘e:{‘ S| . 2 3 4
5. The regular education curriculum used

in this school provides for meeting the j
needs of students who are achievingat © : ,
.grade level, below grade level, and
above grade level, . 1 o2 © 3 4

6. The regular education curriculum used
in this school provides suggestions for

- supplemental materials to be used
with mainstreamed students with
special needs. ' ' 1 2 3 - 4

7. Please describe any other curriculair needs related to mainstreaming that you would like your

\d

school to address. . o o :

({‘; ..' i ) Fat
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IV. INSERVICE/TRAINING NEEDS

-

. Y
" Directions: Circle the number which best describes your opinion.
! Strongly ‘  Strongly
T . ) Agree Agree - Disagree Disagree
s {"g‘:;ﬁx_l Teachers in this building have had
Ty formal opportunities to discuss their ‘ .
N " mainstreaming needs. 1 2 3 4
2. Teachers in this building have actively
shared their ideas about effective :
techniques for working with main- ! ‘ :
streamed students. . = 1 2 3 4
3. This school has offered programs to
- increase parents’ awareness and know-
ledge about the needs ﬂpf spec1al ‘ -
education students. vl 3 4

Gk eoums O Swmmm
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IV. INSERVICE/TRAINING NEEDS (continued)

Directions: If your school HAS provided inserﬁce training on topics related to mainstreaming, please
’ complete items 4 and 5. If your school has NOT been able to provide inservice training on
topics related to mainstreaming, please skip to item 6. S '

! Strongly

B ] _ - ~ Strongly
: C . ' Agree- Agree  Disagree ~  Disagree
4. Teachers in this building have had the '
opportunity to offer direct input in ’ : ,
planning workshop(s) on topic(s) e- o o . ‘ .
lated to mainstreaming. | 2 3 4
5. This school’s inservice training on
topics related to mainstreaming:
" a.  has helped staff members to gain
a better understanding of the :
needs of handicapped Students. 1 2 3 -4
b. ‘'has helped téachers to more . T,
effectively manage the behavior : ] ,
of students with special needs. -1 2 3 4
c. has provided wuseful suggestions R
for adapting the regular educe-
tion  curriculum for main- )
streamed students. T 1 2 3
' d. has provided wseful suggestions W " . 7
. for improving channels of com-
munication between special edu- -
’ ~cation teachers and regular edu- s :
A ", cation teachers in this building. 1 2 , 3 4
\ e. has helped staff members to
better understand this school’s .
mainstreaming policies. | 2 3 4
B . J .
f.  has provided information about
* local resource services, which can
: . assist teachers -in working with ' .
' . ‘mainstreamed students. 1 2 o 3 4
‘ g. has provided i®ormation abour ‘ . , :
¢ \ % local educators, who can offer, ' : B ¢
” suggestions for working with A '
' mainstreamed students. | 2 ?‘, 4

v

6. Please describe any other inservice/training needs related to mainstreaming that you would like
your school to address.

35
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MONTGOMERY | | - :
COU I'Y seecia EDUCATION GENTER » 1605-B WEST MAIN ST. + NORRISTOWN, PA. 19403 215-539-8550

INTERMEDIATE | ‘

A%

Dear Project IMPACT Committee Member:
. ¢

Attached ‘_please' find tallied 1dafa for the NeedY Assessment completed by your faculty. Form B was
completed by all regular education teachers, Form C was completed by special education teachers,
counselors, librarians, administrators and other support personnel. The total numbers of people responding - -

to the Needs Assessment are as follows:
- - . . N . . M
, - Sample School ‘ :
© : FomB - 24 B
) Form C - 9. '
' ' o . Tota - 33

- In order to facilitate your interpretation of the Needs Assessment results, data have been talligd and
reeorded as percentages of the total number of resp:)ndents. Percentage figures for “Strongly Agree” and
“Agree™ have been combined and boxed O to represent the total numbers of people agreeing. Percentage
figures for “Strongly Disagree” and “Disagree™ ha\fe also been combined. . '

-

ASten‘sk's (*) identify statements w1th which 50% or more of those surveyed disagreed. These items - -
should be viewed by the committee as high priority needs. o o .

We hope that the results of this Needs Assessment will be meaningful to you as a committee in-
planning mainstreaming activities. ' ' ‘




TALLIED NEEDS ASSESSMENT | P

L

Total Number of Respondents: 33
OPERATIONAL NEEDS
Directions: Consider each of the following statements in relation to your school’s mainstreaming practices. .
N Circle the number which best describes your opinion. _ :
| Strongly Strongly .’
In my school: - ‘ o - Agree  Agree  Disagree Disagree NR
1. Procedures for placing a special educa- 6% . 58% 24% O 12% -fO%
tion student into a regular classroom o )
1 X for mainstreaming are clearly defined. 64% 36%
" *2.  Procedures fdrgradingaspgcial educa- 3% 15% 39% 39% 3%
tion student’s performance in the
mainstream are clearly defined. 18% | 1| 78%
3. Brocedures for changing a main- 6% . 36% 27% - 21% 9%
streamed student’s program, if diffi- ¢ : :
: } " culties arise, are clearly defined. 42% . 48%

) 4. It is easy to obtain records of a special 6% 52% 18% 9% 15%
education student’s past and present o . - o
mainstreaming program. , 58% | 27%

*5.  Regular and special education 6% 27% 48% 12% 6%
S teachers’ responsibilities are clearly S ‘ ' ‘
~ defined in regard to communicating
with the parents of a mainstreamed v ;
student. A ' 58% 60% '
*6.  There are ample opportunities for the 9% 30% | 33% 18% . 9%
special education teacher and the ' :
regular education teacher to com- o
municate about mainstreamed stu- .
dents, ‘ o 39%| - | 51%

{ 7. Please describe any other operational needs related to mainstreaming that you wc;uld like your
school to. address. ‘

.
I

s jod

= -".‘SQ% or more of those surveyed disagreed with thwis statefnent. It should, therefore, be considered a high ¢
priority need., .- :

o \)‘ . . ) ’ ‘ o
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‘ " TALLIED NEEDS ASSESSMENT
A : Total Number of Respondents: 33
CURRICU LAR NEEDS

Directions: It may be necessary to make curricular modifications for mainstreamed students with
: special needs. The items below specify some of the issues related to curricular modifi-
cations Consider your school’s regular education curriculum, and c1rcle the number that
best describes your opinion.

: : Strongly - Strongly -
. - Agree Agree Disagree Disagree = NR

1. - The regular education curriculum used = 6% 36% 27% 21% 9% -
in this school provides alternative o :
assignments for mainstreamed stu- ‘ :
dents with speciaiieeds. C142% | -48% .

*2.  The regular education curriculum used - 0% 18% 45% 24% 12%
in this school provides alternative ' '
methods for measuring progress of .
mainstreamed students with special oo
needs. : C o . +18% 69%

*3.  The regular education curriculum used 3% 33% | 33% . 21% 9%
in this school provides alternative
methods for presenting information to
mainstreamed students w1th special - - ' /
needs 1 36% ‘

54%

~*4%  The regular education curriculum used 0% - 24% 45% 21% 9%
in this school provides structure for .
mainstreamed students with orgamza—
tional difficulties. 24% 66%

5. The regular education curriculum used 9% 48% 24% 12% 6%
in this school provides for meeting the ‘ ‘
needs of students who are achieving at
grade level, below grade level, and : . _
above grade level. - 57% ) . 36%

-

*6. The regular education curriculum used 9% 18% 39% 18% 15%‘: :

in this school provides suggestions for N
supplemental materials to be used

o with , mainstreamed students with
special needs. . 27% 57%

7. Please describe any other curncular needs related to marnstreammg that you would like your
school to address.

P -3 . .
7 S 3

@ “50% or more of those surveyed disagreed with this statement It should, therefore, be considered a high

E KC riority need
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TALLIED NEEDS ASSESSMENT _

Total Number of Respondents: 33

-

_ INSERVICE/T?A.INING NEEDS - .
Direct‘ion}s':"  Cidcle the number which best describes your opinion.

1. Teachers in this '#uilding have had
. mainstreaming needs.

2. Teachers in this building have actively
shared their ideas about -effective
techniques for working  with main-

“streamed students, " :

3. This school has offered programs to

- ﬁ increase parents’ awareness and know-
' ‘ ledge  about the needs of ~special

education students. .

5 .

;- formal opportunities to discuss- their

¢ ¥
- ‘ g )
Strongly . Strongly -
Agree Agrée  Disagree Disagree @ NR . |
15% 48% 21% 6% 9%
63% | 27%

6% 48% 2719 21% 9% .
54% ' 489

0% 24% 3% 39 39%
24% 36%

40
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s TALLIED NEEDS ASSESSMENT
INSERVICE/TRAINING NEEDS (continued)

Directions: If your schfml HAS provided inservice training on topics related to mamstreammg, please
complete itemns 4 end 5. If your school has NOT been able to provide inservice training on
topics related to mainstreaming, please skip to item 6. ,

A v .
4 . o

Strongly =~ , Strongly

: . - Agree Agree  Disagree Disagree
. 4, Teachers in this building have had the _ Fourteen out of thirty-three (42%) people did
. opportunity to offer direct input in not respond to~items 4 and 5. This should be
' * -planning workshop(s) on toplcs(s) considered asindicative ‘of .need for in-service
related to mamstreammg training. Items 5 a-g shoultl be dlscussed as
. o posmble topics for trammg :

5. This school’s inserviCe training on a °

topics related to mainstreaming:

a. - has helped staff members togain . = . ‘: , : . L
- a Dbetter understanding of the ) .
needs of handicapped students.

b. -has helped teachers to more
' effectzvely manage the behavior
of students with special needs.

c.  has provided useful suggestions
for adapting the regular
education’ curriculum for main- -
streamed students. ) -

d. has prov1ded useful suggestzons o : . ot
for 'improving channels of com- J
munication  between - special
education teachers and regular
education teachers in _ this o
* building.

e. has helped staff members to ‘ : o
better understand, this school’s 0 : ’ ’ ‘e
' mainstreaming policies. ,

f.- has provided information about N ' o
~ . local resource services, which can : ' . _
assist teachers in working with - : . ’
mainstreamed students. : v
g. has provided information about
local educators, who can offer e
suggestions for. working with
mainstreamed students. .
6. _Please describe any other msemce/trammg needs related to mamstreammg that you WOuld like
your school to address. !




ommuowy

THE ROLE OF THE FACILITATOR o R

Qualifications .

The MPC facilitator should be an impartial educator with experience in the mainstreaming process. A
person who has a special education background is preferred. The facilitator should not be directly
associgted with the MPC’s school. In the IMPACT workshops, District and Intermediate Unit

supervisors and special education coqrdinators fulﬁllgd the facilitator’s job very well. Program Support _
< Specialists are other possible resource persons. R

’fime Conimitment

The ﬁcﬂitafor must p.a.rticipate in the initial 12 hours of workshop activities; attendance at follow;lfp
meeti gs is optional. : '

| Responsibilities v

a

'During the formal 12-hour workshob, the facilitator is responsible for:

. 3
introductions\@nd warm-up activities
helping the MPC to establish ground rules ~
presentation of P.L. 94-142 summary (See Appendix A, page 53).
" presentation of the tallied needs assessment (See pp. 33-38).
* group leadership of all discussion |, °
structuring and adhering to a planned agenda ) , )
fma’intaining an atmosphere of open communication and acceptance.

Parent Communication

In addition, prior to the- workshop, the facilitator should communicate separately with parent
participants in order to: 1

A.  discuss the needs assessment and point out the following:
. 4

the needs assessment is the major document on which discuséion and decisions will be made
* teachers were asked to rate the school, not individual teachers or programs
three forms, A, B and C were distributed

areas of need were categorized as Opérational, Curricular and In-service /Training.

-

el .
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B. discuss terminology and distribute a glossary (see Appendix B, page 83).

C. elicit parents’ concerns and past experiences related to mainstreaming (Questionnaire for Parents,
. see Appendix A, page 57). . . . v .

D. _enbourage parents to actively participate in the workshop.

Because of the complexity of the materials, every effort should be made to arrange for an in-person
meeting between t%a facilitator and the parents. If however, timing or scheduling does not allow for a
‘meeting, most of the information can be sent by mail to parent participants. If the facilitator sends
-information by mail, a cover letter informing parents when and where the facilitator can be contacted
should be included. ’ '

[}
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STRUCTURE OF THE MPC WORKSHOP

L Details

A.

‘A workshop format was selected for the MPC activities, since the IMPACT staff felt that

listening, dlSCUSSlng, planning and agreeing upon uanementatlon strategies could best be achieved

in a workshop setting. ‘

Twelve hours of workshop time is needed to build group cohesweness “maintain continuity and
accomphsh the tasks of the committee. “Two six-hour sessions: or three four-hour sessions are
preferable, since one 12-hour session is too draining, and four or f ive short sessions do not allow
enough concentrated tlme for: effectwe planning. ;

The workshop should be arranged at a location other than the school building in order to- ensure
an uninterrupted atmosphere for all participants. Local community colleges, libraries, banks or
other school bulldmgs often have meeting rooms available at no charge. The IMPACT staff found

the workshops to be most effective when both the’ setting and the activities were new and -

different from partmpants everyday routine.

One optional, but pleasant and productive addition' to the workshop, is the provision of
refreshments and a scheduled time to enjoy them. A period of informal discussion and
interaction often provides an opportunity to gain ‘knowledge and understanding that may not

occur in a formal settmg

> #
- 4{

II.  Activities

A

Overview of P.L. 94—142

The workshop should begm with a bnef overview of P.L. 94-142, Wthh outlines the relationship
of mainstreaming to the law, and defines “least restrictive environment.” (An overview of P.L.
94-142 is included in Appendix A, page 53.)

Venting ' N J
Following this presentation, partlclpants should be given an adequate amount of t1me to v01ce
their questions and concerns. '

Y

It is crucial to the success of the workshop that this period be allowed to take place. For many

people, mainstreaming is an emotional issue, and before a group can develop a positive approach
to the mainstreaming process, group members must be encobiraged to verbalize their feelings. If
this venting time,is ignored, the unspoken questions will be present in all the workshop activities,
and will surface negatively throughout the sessions as individuals attempt to share thelr
frustrations on speCJﬁc 15sues

44 .
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Tallied Needs Assessment

The next item on the agenda should be a discussion of the Tallied Needs Assessment. Participants .

should consider- carefully the needs identified as being-important and- devote ample tlme to

_ exploring the problems mherent in meetxng those needs.

After the discussions, the group should determine which needs they, as a committee, will address,

and the order in which they wish to address<them., While specific needs and their order of

importance will vary from school to school, each MPC should be sure to indicate at least one
need from each area-—Operatlonal Cumeular and In-semce/Trarnmg in thelr selectron

Note: Thereﬂ.are some needs which, while not statistically significant aceo_rdmg to the needs

-assessment (iie., 50% disagreeing), are nevertheless important in a particular school. The reading
teacher or the special education teacher may be aware of certain needs which are unknown to
other faculty members. Committee members should be encouraged to discuss and even champion
consideration of these needs whlch in their opinion, have more significance than the needs -
assessment reﬂects. :

——

. Writing Objectives !

- Following the selection, grouping and ordenng of needs, the MPC should formally w@ty/

objectives for meeting each need.
Problem-SoIving

The majority of remammg hours 'should be devoted to solving the problems presented by the
selected needs.

Follow-up Issues
A block of time should be reserved for discussing':
1. lines of communication with faculty members and parent orgamzanons

2. implementation strategies
3. follow-up meetmgs.

The number of hours needed will depend upon the number of concerns which the committee
wishes to address and the complexity of the issues. -



WORKSHOP OUTLINE FOR FACILITATOR

L Facilitator leads Warm-up Activity/Introductions. (15 minutes)

Wafm—up activities and introductions will vary depending on how well participants know one another.
However, even if participants have worked together before, they should all, at the beginning of the
workshop, identify themselves and share with the group their reasons for participating.

IL. Facilitator helps committees to establish ground rules (15 minutes).

A. In order for a group ta function effectively, group members must agree upon ground rules before

<

they begin to work. L -

he N
0

B." Ground rules'do not have to be elaborate. In approximately 15 minutes, the-grogs should
- consider and come to agreement on the following issues:

1.  recognition to speak

2. making decisions o N A
3. timing .

4. note-taking ; .

5. communication with other faculty members after the workshop.

C. One ground . rule of the .facilitator should be: .cése histories or problems of specific children
should not be discussed..

- HL  Facilitator presents P.L. 94-142 Summary (page 53) (15 minutes).
IV. “Venting’ ’—parti(':ipants share feeling and concerns about mainstreaming (try to limit to one hour).

V. Facilitator distributes the Needs Assessment Tally prepared by the principal, and describes how to

interpret it. Use cover letter on sample Needs Assessment Tally (page 33) as a guideline (10 minutes).

A. - Explain use of percentages. S

B.  Explain asterisks and how they relate to percentages. )

C Explain that the combined “Disagree” and “Strongly Disagree”’ indicate a need is present if they
total 50% or more. . -

D. In the section on In-service/Training, if item #*5 has not been completed, then training is
definitely an area of need.
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VIL

VIII.

IX

XL

XIIL.

r

a

Facilitator guides commit)tz: in selecting the first major area of need for consideration (e.g.;
Operations).

Facilitator leads dlscussmn on specific problems w1th1n the first area of need, using identified items on
the needs assessment to structure discussion.

v " ’ . l%
Facilitator helps committee to set objectives and develop strategies for addressing the first area of
needs. An example of an objective addressing an Operational Need would be: To develop gradmg
guidelines for mainstreamed students. ‘ :

Facilitator'helps commlttee to develop strategies for addressmg the objectlve An example would be:
Surveying Vanous schools to determme the current procedures in use.

Facilitator helps committee implement the strategies. An example would be: Facilitator helps
committee develop survey form.

" Repeat process of setting objectlves, developing strategies and unplementmg strategies for addltlonal

areas of need.

Summarize accomphshments set agenda for next meeting, and determme how eommittee’s work will
be communicated to other faculty membets

- PLEASE NOTE: Addltlonal materials to assist the facilitator are found in Appendix A of this manual

Facilitator’s Resource Materials.



'RESPONSIBILITIES OF THE MAINSTREAMING PLANNING COMMITTEE

1

I

- The responsibilities of the committee include:

HOOwp

o

identifying mainstreaming needs within the school

establishing objectives for addressing mainstreaming needs
developing plans for addressing mainstreaming needs i :
developing an awareness of mainstreaming needs and concerns of persons with handicaps‘
'establishing a system for communicating accomplishments to the school staff.

Mainstreaiming areas of need are jdentified according to the needs . assesstnent as Operational,
Curricular and In-service/Training. g ‘

A. The committee may address Operational concerns such as:

- I. clarifying procedures for placing a handicapped student in the mainstréam
2. , -clarifying procedures for maintaining records of a special education student’s mainstream-
ing program h : '
3. clarifying guidelines for grading a handicapped student in the mainstream.

N

B. The committee may examine Curricular options such as:
1. providing opportunities for teachers to explore’ alternative 2
curriculum - : o ‘
2. providing alternatives for students who are achieving at grade leyel, below grade level, and
‘ above grade level , : ’
3. providing maihstreamed students with alternative assignments for completing expected
curricular requirements.

proaches for modifying -

1. planning workshops tailored to meet teachers’ specific needp/
2. planning workshops to increase parents’ awareness of the niainstreaming process
3.  planning workshops to inform educators about local resqurce services.

: N
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CONCLUSIONS AND FOLLOW-UP \ .

L

I

The facilitator should, hear the conclusion of the initial 12 hours of workshop activities, check to be
sure th!z_lt the MPC has: :

»

A.
B.

™

Ex',ample: ’
One school did the following:

A

B.

C.

"~ 1. evaluating the progress of mainstreamed students

F.

identified the mainstreaming needs of the school ’
developed a time line for addressing those needs ~ .
agreed upon implementation strategies

set plans for future workshops.

identified Operational concerns as their school’s major area of need

developed procedures for mainstreaming students : . '
made recommendatlons to the administration ‘regarding , the transition of students frgm
elementary to secondary school

developed a grading phtlosophy and a list of alternative - suggest1ons for gradmg mamstreamed :
students: S ‘ »

compiled lists of suggestions for " ' . o ’

2. providing altematlve assignments for mamstrﬁamed students

-

planned to ptesent their accomplishme‘}%) the school staff ata faculty meetmg.

11

Most committees were able to conduct follow-up meygs\or workshops in brief one to two-hour‘

sessions. The facilitator was not needed at, these follow-

sesglons since the structure and content had |

already been established by committee agreement at the mttlal workshop.

The fac111tator should be sure, however, that the committee clearly determmes who is to be
responsible for what at future meetings.




Sgosts - ' | L

o .
, ‘- / A

The estimated costs of one Mainstreaming Planning Committeé workshop are as follows:

meeting foom - K ' .donated o \

L ]
e refreshments D | 20.00

_ * duplication - - $ 1500

. - : . Substituteﬂeachelfs (835/day) $420.00 o
e payments to parents ($3§/;lay) o $280.00

. EVALUATION

¢

e

. It is difficult to meagure the results of the MPC. Charts and graphs do not lend themselves either to
. people’s feelings or to st dents] and teachers™ individual accomplishments. - ‘ s

/' ’ . . :
*One could, ‘af;e/r a suitable pe;iod of 'tix'ﬁe, re-administer the needs assessments to see if the needs
initially expressed’are being met. C :

In addition, after the procedures have been implemented, the committee could closely observe the

school atmosphere. If the lines of communication among school personnel are better, if the regular

- #ducation tegchiers are more comfortable with special education students, if the climate within the school is

generally mefe accepting of persons with handicaps, then the corlhmittée members can conclude that they
have successfully approached the mainstreaming issues in their school. ) !

r
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” _FACILITATOR’S RESOURCE MATERIAL .

, On the following pages you will t" nd materials, suggestions and techniques wluch IMPAC’I fac111tators
. used during the pilot workshops to help MPCs address the areas of need.

They are all opttonal and are included as resource materlals for those fac111tators who wrsh to use
them. ) R

Y

These materials are designed to assist the facilitator in stimulating discussions
The rnaterials include:

R 3
° Pubhc Law 94—142 “The Education for All Handxcapped Act —this is a convenient reference sheet to
' acquamt people with he basic tenents of the law. Page 53. ‘ '

C e Questlonnau'e for Parents—this can be used asa sprlngboard for d1scuss1ng feelings dnd attitudes towards
mamstreamlng with parents Page 57

Y

s Group Centered Leadershlp, Facrhtatmg Behaviors, and Things People Like About Committees When

They Function-Well—-These materials address issues relating to group dynamlcs and may be d1str1buted to
the commlttee for reference purposes. Pages 59-61. :

. Pro;ect IMPACT Planmng Guide—this worksheet may be used to help. the commxttee def1ne their
‘ accomphshments and to plan for future cfforts Pages 63-67. :

. Questlons to Stlmulate Dlscussmn When Developmg Mamstreammg Procedures Page 69. ‘
4
e Ideas Which the Facrlrtator Can Suggest to the MPC Concerning Gradmg Systems for Mainstreamed
Students Pages 71-72.

. Ideas Which the Facilitator Can Suggest to the MPC Concerning Alternative . Assignments. Pages
73. - ‘ '

e Ideas Which the Facilitator Can Sugges¥F to the MPC for Prov1d1ng Structure for Students With
Orgamzatlonal leficultres Pages 74.

¢ JIdeas for the Fac1htator to Suggest to the MPC for Creatlng Teaching Strategles for Exceptlonal
Students Pages 75-77. : ¢

. Ideas for the Facrhtator to Suggest if the MPC Wants to ﬁddress Questions 1-4 Under Inservice of
the Needs Assessment Page 78 .

Ideas for the Facilitator toﬂ’Suggest if the MPC Decides to Plan an Inservice. Page 79.

202
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° . T PUBLIC LAW 94-142:

“THE EDUCATION FOR ALL HANDICAPI;ED CHILDREN ACT”

- This fact sheet highlights m_ajor‘requirements of the law, It also reflects changes in federal regulations that
were made since this document was originally published. - ' : «_J

® >

QUESTION: WHAT IS THE PURPOSE OF THE ACT? -

| ANSWER: The act is &esigned to: - gﬁd

-+ theirown unique needs, ’

.. guarahtée all handicapped. yotmésters a _f;geapprppriate public education, geared to ; _‘ ’

. protect the edﬁcational rights of these children and their parents or guardians,

o help local education agencies,' such as school districts, to provide such an education,

*  provide continuous checks to zissﬁre that programs for handicapped children are
effective in helping them reaﬁ%e, their potential. : '

~ QUESTION: WHY WAS THIS LAW NEEDED?
QUESTI v IS LAW N

~ANSWER:  Studies conducted before the- law was passed showed that more than half the handicapped
' . children in this country were not receiving an education appropriate to their special needs.
4 ' Others reportedly were struggling in regular classrooms because their handicapping problems
had gone undetected. In addition, one millidn had been excluded entirely from the public
school system. o ' : :

QUESTION: WHAT ARE THE MAJOR REQUIREMENTS OF THEACT? .~ - -
ANSWER: Each‘p/ublic school agency must:

e  guarantee each JBandicapped child a public education designed just for him/her, at no .
* cost to his/her parents or guardians, :

e assure thz;.t all handicapped children who may require special'educatioh are located,
identified, and evaluated so they may be taught according to their needs,' '

e  guarantee an individualized educatior_i program (IEP), in writi}g, for each and every
- handicapped child, designed specifically for that child, and developed jointly with the 7
parent or guardian, and, if possible, with. the handicapped child himselféherself.

s
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.

guarantee parents who are not. sat1sf1ed with therr child’s educa’uonal program the nght
to an 1mpart1a1 heanng to resolve any questions concermng the child’s program,

make certain that testlng and. evaluatron matenals are selected and used so they are fair .
to all children, regardless of race or culture. If English is not the language used at
* home, for example, the child has the nght to be tested in the language he/she knows
» best S A -
assure that handlcapped chlldren are educated in as normal a setting as’ poss1ble. This'
means they should be placed with" . n n-handrcapped children whenever feasrble, and
moved to specral classes only' if the nhture or severity of thelr handrcap requrres thrs -
attention, - - ' : . : :
’develop mservrce training programs for general and’ specral educators and support per:
sonnel who will be involved wrth handlcapped leamers ;

'QUE‘ST_ION:' WHAT MUST THE INDIVIDUALIZED EDUCATION PROGRAM PLAN INCLUDE"

‘ ANSWER: rThe IEP must descnbe ‘the educatronal program the child wﬂl receive. The plan, whrch is to
& be reviewed at least once a year for possible revision, must include: : :

-

the chlld’s present educat10nal levels,
.annual goals set for hlm/her, including short-term objectlves,
specrfic speclal educatlon and related services to be provrded

extent to which the child will be able to participate in regular educat_ion programs, o
. 3 ' ‘l i . ~ g
- date ,yvhen special services are to begin and expected duration of these services,

tests and other information used to gauge the child’s progress to determine, on at least

an annual basis, if instructional objectives are being met. -

P

QUESTION: WHAT IS MEANT BY “RELATED SERVICES™”? -

ANSWER: ‘The term means transportation and such developmental, corrective and other supportive
’ C services as speech pathology * and audiology, psychological services, physical and
occupational _therapy, and recreation, as well as medical and counseling services that are
ysed for diagnostic and evaluatlve purposes ‘Also included are parent counsehng and
trammg :




QUESTION:

ANSWER:

WHAT SAFEGUARDS ARE PROVIDED FOR PLACEMENT?

L

Parents may request a hearing if they are not happy with decisions made for their
handicapped child or if school officials refuse to provide needed programs. If dissatisfied

with, the hearing results, parents may appeal to the state edutation department and they

‘may also carry their appeal to the state or federal courts. Additional safeguards are provided

to protect the interests of the handicapped child and his/her parents. These includg:

* the need for parental consent before a pre-place“r‘@ﬁ;t evaluation is made or.before a
child is first placed in a special program, - :

~ ¢ providing written notice (in the parents’ native language) of identification, evaluation

or placement of the child in an educational program, , °

4

. appoihtment of a parent- surrogate to make educational decisions for.-a handicapped

child who is a ward of the state or whoseonatural parents are unknown or unaw\'ailable, 4

e the right to examine all relevant recgrds regarding iden.tiﬁcatibri‘, evaluation and

QUESTION:

ANSWER:

-

QUESTION:

ANSWER:

“

QUESTION:

ANSWER:

educational placement of the child.

WHAT TIMELINES HAVE BEEN ESTABLISHED FOR IMPLEMENTATION?

The law began to be hnpleﬁlénted with the September, 1977, ’school term. By September,

1978, a free appropr_iate public—edu_cation is to be made available to all handicapped children
aged 3 through 18 and to all handicapped children aged 3 through 21 by Septgmber, 1980.

However, the law'does not apply to the 3-to-5 and 18-to-21-year-old groups if the state does.

- not provide regular education tothese children.

WERE PRIORITIES ESTABLISHED? ‘ -

Yes. Servicesv are to be provided first to handicapped children who are not in school at all,

and then to the most severely handicapped, within each disability, who are not receiving all

the educational services they need.

ARE PRIVATE SCHOOLS BOUND BY THE REQUIREMENTS OF THE ACT?

. = - .
Yes, if children are placed in or referred to these schools by the state education department
or by a local school district. These schools, in conjunction with local school districts, must
insure that ‘individualized educational programs are maintained for each child and that
special education services are provided at no cost to the'ch_ild’s parents. '

a
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QUESTION:. HOW CAN I LEARN MORE ABOUT THIS LAW?

ANSWER: Information is available from your special education director or the IEP Project office in

. your intermediate unit. Additional resources for special education professionals include the
Pennsylvania Resources and Information Center for Special Education (PRISE), 1013 W.
Ninth Ave., King of Prussia, PA 19406, and the regional resource center in your area: the
Central Pennsylvama Special Education Resource Center, 5601 N. Front Street, Harrisburg,
PA 17110; the Eastern Pennsylvania Reglonal Resources Center for Special Education, 1013
W. Ninth Ave., King of Prussia; PA 19406, or the Western Pennsylvania Special Education
Regional Resource Center, 5347 William Flynn Highway, Route 8, Gibsonia, PA 15044.

)

, (Reproduced with bermissi'on from The National Learning Resource Center of Pennsylvania.)
LS o ,
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QUESTIONNAIRE FOR PARENTS

(J«,—/What concerns do you have about the mainstreaming process?

What experiences with mainstreaming have you had in the past?

Whaf does your child know about rhainstreamin’g? How does your child feel about mainstreaming?

What information ‘would you like to have about mainstreaming?

What role do you think the following persons should have in the mainstreaming p‘roce;ss:

regular education teachers

o principal

special education teachers

pvarentsv

students

support personnel

o7
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GROUP-CENTERED LEADERSHIP

Leadership is not something that just a designated leader does. Leadership happens when any

intervention by a leader or a group member moves the group forward. toward three goals: the
accomplishment of the task, the resolution of internal group problems, and the ability of the members to
- work together effectively as a group. The designated leader shares the leadership role with all the members.

Leadership involves active listening; it involves building and mairitena,nce. Leadership is service; it
requires attention to covert events. Leadership involves a group—not a collection of individuals.

)

Any member of the group may assume a leadership role by‘ exhibiting facilitative behavior which
moves the group toward its goal.

98
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Initiating

Information
Seeking

Information
. Giving

Opinion Giving

- Elaborating

Energizing

Keeping Team
On Task

Summarizing

-~

FACILITATING BEHAVIORS

- Someone should review the agenda for the team meeting and begin discussion.

— Each group member has the responslblhty of assunng that there is sufficient

information for dems1on-mak1ng
“Doges anyone have further information?”

“Let’s not close this dlscuss1on until everyone is satisfied that we have all the facts
we need.” .

Each group member has the responsibility of succmctly reviewing what they see
as relevant cons1deratlons in plannmg fora student,

Opinions may be expressed however, it is the group S respons1b1]1ty to sort out

opinion from facts

Eliciting additional mformatlon is a way of addmg information or reinforcing an
idea. : B

“Can you tell me more about this?”

Energy can be imparted by, 1ntroductlon of a new 1dea, a statement of feehng,\
humor, or a short break. |

“We’ve been concentratmg really hard; let’s take a 10-minute break and get somie . .

coffee.”

It is appropriate for any member to redirect the group if the tasks at hand are not
being attended to. :

“We know what happened with Jim last year, but what’s most important is for us

~ to plan for him now.”

— In order for the group to come to consensus, it is helpful for someone to review

the main points of the discussion,



10.

11.

THINGS PEOPLE LIKE ABOUT COMMITTEES WHEN THEY FUNCTION. WELL

Clear role definition of the committee~what the committee and its members are supposed to _Efo, what
their goals are. N : ‘

Careful time control. Starting on time and ending on time. Enough time allowed to get the work done

and no more,

Committee members are sensitive to each other’s needs and expressions. People listen and respect
others’ opinions. '

An informal relaxed atmosphere, rather than a formal exchange.

Good preparation on the part of the chairman and committee members. Materials prepared and

~ available, ’ , K

Members are quéliﬁed and interested. They want to be a part of the committee. A definite

+ commitment eXists. o

Interruptions are avoided or held to a minimum.

Good minutes or records are kept, so that decisions are not lost. There is no need to search out what
decisions were made. ‘ .

Periodically, the committee stops and assesses its own performance. Needed improvements are worked
out. ' ' '

Committee members feel they are given some kind of reward for their committee efforts. Recdgnition
. and ap'preciation. are given, so that they feel they are really making a contribution.

The work of the committee is accepted and usyed, and seems to make a contribution to the
organization. ’

The above list was compiled by William Dyer,and published in Team Building: Jssues and Alternatives.

»
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Project IMPACT Planning Guide

I. . What are your goals in qach of the following areas?
Opetational Needs
1. N
2
2.,
. R d
3. .
4 \
]
5.,
Curricular Needs
1
2. ' v

267 e | (":‘
N 7
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In-Service/Training Needs

L

What decisions have you made in each of the following areas?

Operational Needs

L




L

Curricular Needs -

1.

¥

=

In-Service/Training Needs

1.

/
v

What issues will yLu address at your next meeting? ’

Operational Needs ' »
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Iv.

(9]
(i

Are there any tasks you need to complete to prepare for your next workshop?

@aﬁonal Needs
1.

—

Curricular Needs

64




1.

| 'VI.  How will you communicate your accomplishments to the rest of the faculty?
‘ [ ) : .
Who?
Whean?

How?




-

QUESTIONS TO STIMULATE DISCUSSION
wﬁEN DEVELOPING MAINSTREAMING PROCEDURES

“1. Is there a match between the student’s abilities and the classroom environment?
o

-

. 2. Are regular class subjects sch@rduled for speczﬁc times so that the mamstreamed student’s schedule can

be consistent? \/

3. Is there ongoing communication between the parent, the adm'inistrator and the two teachers about the
mainstreamed student?

4. " Have grading guidelines (both for specific ass1gnments and tests as well as for report cards) been’
establlshed for the mamstreamed student?

‘ 5. Has‘the child been piepared for the behavioral and academic expectations of the regular classroom?

6. Have the»other students been brepared for the new mainstreamed student?

7. >Is the mainstreaming 51tuat10n being closely monitored to evaluate its appropriateness? If it is
inappropriate, are steps being taken to improve the situation or to remove the student?

8. Are all involved adults (regular education teacher, special education teacher, building admmlstrator,
support personnel and parents) informed of the student’s progress in the malnstrearn"

o
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IDEAS WHICH THE F ACILITATOR CAN SUGGEST TO THE MPC ™
CONCERNING GRADING SYSTEMS FOR MAIN STREAMED STUDENTS

. Possible Report Card Modifications: o
B | o WA

1. /The report card could indicate both a level of performance and ail evaluetion grade or code.

I‘Jevel Code . Evaluation Code
A — above grade level ¥ A — excellent
B — on grade level '3 , B — good
C — below grade level _ ‘ C — need improvement

'Example: If a student receives a C/A this 1nd1cates the student is doing excellent work at a level below
his/her peers.

2. For those subjects for which the student is mainstreamed, issue a narratlve explanation of the
student’s performance and attach it to the regular report card. .

3. Use an asterisk (*) next to grades for subjects in whichrthe student is mainstreamed. A statement
could appear on the report card indicating that it is a subject where the student is in a regular
education classroom and has been evaluated according ‘tb his/her own ability rather than evaluated in’
comparison to classmates. ' Y

Impr:ant Considerations: .
. , - ,

"1.  If student is eapable of academic performance commensurate with peers, then a special grading system
should not be used. ,This would occur if performance in a specific subject is not impaired by the
student’s disability. Many mainstreamed students will not need special grading considerations.

2. The type of grading system (regular or modified) to be used er each mainstreamed student should be
a routine consideration for the multi-disciplinary team,

3. What influence will a student’s mainstream grade have on any decisions regarding the appropriateness

of the mainstreaming placement? Wlll there be a “cut-off” poznt for “unsatisfactory performance in
the mainstream’’? :

67
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A

If a spe'ci'ai education student apf)ears to be failing a subject in the mainstream, should he/she actually
receive the falllng grade, or should the placement be terminated before the report card grades come
out? ~ ‘ . e

Ifa student is mainstreamed for s001al purposes only, should that student ‘recelve a grade for academic
performance m that subject, or should his/her grade be based only on ‘soczal Yprogress in that
situation? ¢

How often should the regular education teacher modify. the criteria for evaluation of a mainstreamed
student’s progress in the regular classroom (assuming that as hls/her SklllS improve, fewer allowances
would be necessary)?- ' : . :

Should grading proeedures for every mamstreamed student be diffgrent because of different purposes
for mainstreaming and different chlldren s needs or should there be one standard gradmg system for

‘mainstreamed students?

’ X L]

Who discusses the students progress and/or report”card grade for a mamstreamed sub]ect with the »
pargz_tsxtl‘@reéular educatlon teacher, the specml education teacher, or both?

-~



IDEAS WHICH THE FACILITATOR CAN SUGGEST TO THE MPC o |
' ' CONCERNING ALTERNATIVE ASSIGNMENTS :

Try to provide alternatives for assignments that could meet the needs of students who have difficulty
reading, wntlng, speaking, or creatlng matenals ’

For example: “Sixth grade assignment: Describe the economic situation in our country.” .
. A student could:
a.  write a three-page report describing the current economic situation'

b. dictate a report (describing the current economic s1tuatlon) into a tape recorder first, and 4
then write from the recorded information 7

¢. make a diagram sy.mbolizing the current economic situation

d. make an outline of the current economic situation in detailed form
e. interview several history teachers about the current economic situation, and either provide
. - the tapes as a final product, or summarize the contents of the interviews in written form .
3

o

. f. doan oral report to the.class on the current economic situation

g. create a collage showing the current economic situation~could be very‘Epeclﬁc, e.g., a 3
collage dealing with inflation only, or a four-part collage, d1v1ded into quadrants, each
. quadrant dealing with a separate economic issue : »

TN

h.  create a booklet with pictures and headings, either written‘in or cut out of magazines, about
the current economic situation

ii doa study of several small businesses, and describe how ong business typlﬁes oris dlfferent
from the current economic trends :

j do a bosk report abaut a relevant book on the current economic situation

, o8
k. work on a committee with other students, who would be presentlng a prOJect or settingup a
' panel discussion, about the current economig situation

o

l.  dictate a report to another student in the class, who would serve as a “secretary”

m. develop an artistic work (poem, dance, song, photograph album, etc.) that would make a
comment on the current economic situation.

Remember: It is not hecessary to water down a concept when providing an alternative. , =

Remember: These alternatives are good for all students—not: just mainstreamed students.
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IDEAS WHICH THE FACILITATOR CAN SUGGEST TO THE MPC
FOR PROVIDING STRUCTURE FOR STUDENTS ... _
WITH ORGANIZATIONAL DIFFICULTIES

1. Provide studgnfs with study guides.

2. -Cut up worksheets (at the elementary level). Reduce the amount of information on worksheets (at the
secondary level).

-

time limits are provided for each step).

4, Grade separate parts of an assi;gnment rather than givinig one overall grade.

o

5. Provide students with very structured directions, both written and oral.

6. Provide folders, notebooks, etc., to help students organize their papers' Mention various kinds of
* 'materials that could be purchased to assist the students (e.g., folders with pockets one side could be
used for in-class assignments, one side could be for homework).

-

7. Give the student a schedule of expected assignments, tests, reports, etc., at the beginning of a unit of
study, to help the student structure his/her time.

8. Provide contracts or rewards for students who are working on specific organizational skills.
9.~ Provide students with a checklist, so they canheck off assignments as they complete their work.

10. Provide students with a homework book, so that all assignments are recorded in one book. This is

\

|

3. Break up large assignments (e.g., reports into a series of steps whlch are monitored by the teacher; j
|
particularly useful in junior high school and up, since students are going to so many different teachers. I
|

11. Buddy System—student has a friend to check with during the day to be sure that he has copied all of
*his homewofk a“ssrgnments or to assist him/her with any other classroom details.

12, Let students use timers to help them structure their time (elementary level):




IDEAS FOR THE FACILITATOR TO SUGGEST TO THE MPC FOR
CREATING TEACHING STRATEGIES FOR EXCEPTIONAL STUDENTS

(Developed by Project AIDE, Montgomery County Intermediate Unit)
Poor Short-Term Memory

. Provide for repetition dunngdmtla’l skill acquisition

. Provide for practice gnce a skill is learned

*  Encourage overlearning and generalization of skills to new and different tasks
. Use of Nmemonic devices (thymes, games) )
e  Open book tests . B
. Have the student summarize important concepts immediately following a lesson.

Difficuity in Focusing Attention

' Gain student’s attentlon before starting

e Set tpﬁ1e limits for each step/task

. lelg\he items on each page

. Use “reading windows” and other devices which limit stimuli

. Type worksheets and tests while appropriately spacing information ,

. Have a student complete one task, but put all maten‘alS away before starting the next task.

Below Grade Level

. Simplify handouts in terms of vocabulary and information

. Teach for concepts and principles, not test-taking ability

. Determine instructional level on which to teach

. Teach to student’s strengths, circumvent weaknesses ‘ v

e Use supplemental matenals which are at the student’s instructional level

. Ascertain the processes whereby the students learn most effectively (e.g., visual, aural, oral) -

. Allow for an initial adjustment period. Because of fear of fallure, the student may not initially
perform up to his/her cgpabilities ,

. Set up a peer tutoring program in which a more advanced student can supply supplemental
assistance and instruction -

i Have students perform classroom jobs which reinforce skill deficits (e.g., labeling material).

Hyperactivity \ | ) ' ’\

) Use of multi-media approach

. Provide immediate and frequent feedback ‘

. Provide opportuhity for movement and exerc1ses

. Keep tasks short and varied .

. Assign the student tasks of useful activity, such as delivering messages, collating mimeographed
materials, etc. :
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Difficulty in Copying from Blackboard .

Ditto another student’s notes _

Provide information from which to copy

Allow student to sit close to the board -

Provide extra time for copying and writing
Provide pre-written notes for the student to keep _
Establish a buddy system, in which another student reviews the notes to make sure all necessary
information is included.

Distractibility

1

Provide a study carrel for work
Keep classroom distractions to a minimum (i.e., noise, classroom walls)

Place student near teacher and/or in the least distracting part of the classroom
Structure the task so that the student knows what to do

Keep the student away from other students who tend to be distracting.

Difficulty inF ollowing Directions ' .

Demonstrate the task to be done to the student :
Have student repeat directions before starting

Keep directions clear and concise

Outline the steps of the task v

Provide directions in written form, as well as. orally
Frequently check student’s work

Limit the amount of directions given at one time.

Low Frustration i,evel

~ Avoid teaching to the student’s weaknesses.

Program for initial success

Give tasks of short duration

Give frequent reassurance and positive feedback
Set realistic goals

Establish a trusting relatlonshlp with the student

" Sequence tasks from the simplest to the most complex

Teach at the student’s mstructlonal level, not above it
Present mtportant information (e g, backgreund mformatlon, necessary vocabulary) before
teaching a lessop

Poorly Organized

Use highly structured routines and materials
Try programmed materials
Teach the importance of outlines , -

Plen a daily routine that is adhered 'to rather specifically

A
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A1,

¢ Underline key words/phrases

¢ Sequence tasks and materials :

*  Ask for main idea or summary v S

*  Provide key questions to help student focus on the main ideas

. Clear desk before working '

*  Insure that the student has the necessary materials to do the task
. Define the objectives of unit/lesson before instruction.

 Difficulty in Verbal Expression o >

. Allow the student, whenever possible, to respond in writing or use visual pﬂresentations
¢ Allow. the student to tape-record oral presentations beforehand
. Use tape recordings to practice verbal expression.

- Behavior Management .
. Check with special education teacher to determine reinforcement needs
. Ignore inappropriate behavior whenever possible :
. Give immediate reinforcement for appropriate behavior (e.g., verbal praise)
. Develop contracts with student—if student meets contractual obligations, give him a pre-specified
reward . , - ~ ,
e Talk to student, determine what “turns him/her on” and use this as a reward for appropriate
behavior ' SR _ ‘ ’
. Provide continual feedback to let students know whether their petformance is meeting your
expectations Y T

. Be consistent in dealing with the student. The student should be aware of the consequences for
appropriate and inappropriate behavior. )
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leAS FOR FACILITATOR TO SUGGEST IF THE MPC
" WANTS TO ADDRESS QUESTIONS 1 - 4
UNDER IN-SERVICE OF THE NEEDS ASSESSMENT

Child Study Teams

1. If the committee wants formal oppor- 1.
tunities to discuss mainstreaming needs, the 2. Faculty Meetings
following ideas can be shared: 3. Department Meetings
4. . Written Needs Assessments
5. 40,000 Questions Format
2. If the committee wants to actively share 1..  In-service Workshops *

their ideas about'effective techniques for 2. Teacher Switching

working with mainstreamed students, the 3. Teachers Visiting With Each Other

following ideas can be shared: 4. Idea Booklets

. 5. Team Teaching
- 6. Child Study Team
¢ 7. Team Meeting
. =X
‘ 3. If the committee wants to increase parents’ Two Questions
awaren.ess and kno.wledge about r.nam- 1. What do you want to share? | ,
streaming, the following can be shared: : - )
. 2. How do you want to share it? f

e Imservice : é
. Riten communication (brochuf)s)
. Lgters :
. icles ) ’ )

Committee Arranges the Workshop

Surveys of Teachers

Suggestion Box

Project IMPACT Needs Assessment and
Project IMPACT Mainstreaming Survey Re-
sults ¢an be Used '

5. Interviewing Mainstreamed Students

4. Hdw can teachers become more directly
", involved in planning%vorkshops?

W -

.
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'IDEAS FOR THE FACILITATOR TO SUGGEST
IF THE MPC DECIDES TO PLAN AN IN-SERVICE

Program Design

| A. Base& on the ou,,tcome\s&and priorities, develop program objectivesf,.b
B.  Based on the program objectives, determine a format for the program.
C. Identify facilities-orily app'ropriate for “Preséﬁtatioxz—typfﬁ format.
D. Identify tfai;ing resources. B S
E. Prepare budget—after selection of resources and faciljties.
F.  Design evaluation (‘optidn.al).

Determine'Specific Committee Responsibilities in Implementing Program

Determine If There Will Be Any Follow-Up Activities

-

a

Identify Any Additional Needs

A
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GLOSSARY

ALTERNATIVE METHODS—Different means of teaching
the same information, e.g., lecture,
demonstration, discussion.

ALTERNATIVE ASSIGNMENTS—Asmgnments which
mainstreamed’ special education students
can complete in lieu of the assignments

» required of non-handicapped students.

AREA OF NEED-One of three groups of needs

' (operational needs, curricular needs,
training needs) which appear on the needs
assessment.

BEHAVIOR MANAGEMENT-The process of ‘structuring
the classroom environment so the stu-
dent’s behavior will be appropriate.

CONSENSUS—General agreement.

CURRICULAR NEEDS—Needs related to thes curriculum
that is used with students who are
mainstreamed.

DISTRICT SUPERVISOR-A special education supervisor
who is employed by a local school
district.

. FACILITATOR—A person from outside the school whose

: job is to guide an IMPACT Planning
Committee in an objectivé and impartial
manner through the steps outlined in this
manual.

IMPLEMENTATION STRATEGIES—Plans which main-
streaming  committees develop for
carrying out their objectives.

INSERVICE NEEDS—Needs conceming the training of
teachers and other members of the school
staff who work with mainstreamed stu-

_ dents.

LU. SUPERVISOR-A special education supervisor who is
employed by the Intermediate Unit.

LOCAL CONSTRAINTS—Factor such as time, money, and

_ staff availability which have a direct

) impact on the type of mainstreaming

( program that a school can develop.

LOCAL RESOURCES-—Anything within the local school
community that can be used by the
schools to improve its mamstreamlng
practices or address mainstreaming needs

Jau—

~

MAINSTREAMING-The placement of a special education
student in a regular classroom program
for all or a portion of the school day.

NEEDS ASSESSMENT—Questionnaire used to determine

~ the needs, of schools with reSpect to the
issue of mainstreaming.

NEEDS ASSESSMENT TALLY-The results of the needs
assessment summarized arithmetically.

OBJECTIVES—Statements of goals formulated by main-

_ streaming planning committees.
PL. 94-142-The federal law which mandates that all
handicapped children receive an educa-

tional program in the least restrictive -

environment. .

PROGRAM SUPPORT SPECIALIST—Person employed by

a local district or by the Intermediate
Unit who is responsible for overseeing the
provision of special education services,
and who may or may not be involved in
the direct supervision of classroom
teachers.

SUPPLEMENTAL MATERIALS—Books, films, and other
audiovisual materials which can be used
to teach the same information and con-

- cepts that are presented in a textbook.

SUPPORT PERSON—School staff members such as guid-
ance  counselors, remedial reading
teachers, and psychologists whose jobs
are to, provide educational services over
and above those provided through the
regular classroom teacher.

TARGET GROUPS (SCHOOLS)-The schools which par-
ticipated in Project IMPACT fo test the
process of addressing mainstreaming
concerns.

- TIME LINE-A list of activities to be cdmpleted and the

projected dates of completion.
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EXAMPLES

Representative samples of MPC results are included on the following pages. These results are included
only as examples of strategies which can develop as the committee does its work. They are not intended to
be copied or even adapted for other schools’ needs, since the value of the Mainstreamingf Planning .

- Committee lies within the process of the committee, and not within the products of other groups.

Examples of committee work include:

1.

bl

]

iy"

Procedures for Mainstreaming developed by 'Collegeville-Trappe Elementary Schodl. Pages 89-91:

Record Keeping System developed by Ridge Park Elementary School. Pages 97-98.

Suggestions for helbingo Learning Disabled Students in tile Regular Classroom developed by Bala
Cynwyd Middle School. Pages 99-102. .

An *“Essential Cufriculum” for Social Studies developed by Cold Spring Elementary School.
Pages 103-108. . o

An agenda for a workshop on accommodzitive strategies for mainstreamed students planned for
and held at Candlebrook Elementary School. Page 109. ‘

An agenda for the “Week of the Handicapped”, a series of inservice presentations devoted to

smaking teachers more aware of the needs of ‘handicapped students. This week of activities was

planned and executed by the MPC at Woodland Elementary School. Pages 110-113.
. N\

An agenda for a panel presentation-inser\/ice which combined handicapped people (a deaf student

. and a learning disabled. adult) discussing their school experiences with educators providing

suggestions as to how teachers can better assist handicapped students. This inservice was planned
by the MPC at Cedarbrook Middle School and was attended by all elementary and middle school
teachers in the school district. Page 114.

- o

79

Procedures for Mainstreaming developed by Whitemarsh Junior. High (Middle) School. Pages 93-95.
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L Pre-placement Communication

-

- Procedures for Mamstreammg*
Collegevﬂle-Trappe Elementary School

L ‘Pf'e-malnstreammg Evaluation

A Special Education Teacher will;
1. Evaluate student’s academic skxlls
a.  reading—administer I
b, math—»admlmster placem nt test
c.  other academic areas—recommendation through informal assessment
2. Evaluate student’s social skills (listening Skl]]S, work habits, group interaction, etc.)
a, recommendation

y | '_ - b. .observation

3. Make decision whether placement is fe as1ble
4. ¢Fill out student profile sheet. '

A. Special Education Teacher will:

1. Communicate with regular educatlon teachers concerning:
scheduling .
teaching techniques of regular classroom teacher o
class or group characteristics ¢ B '
specml education student (student profile sheet)
purpose of mainstreaming
2. Communicate with principal concerning:

a. scheduling

b. - teaching styles of individual classroom teachers

c.  characteristics of special education student

d.  purpose for mainstreaming

Communicate with reading specialist when applicable. .

4. Participate in decision for placement and prov1de student s Profile Sheet to regular
education teacher. )

o a0 ow

w

5. Notlfy parents concerning placement.
6.  Prepare the child for academic and behavioral expectations in the regular classroom.
7. . Introduce mainstreamed student to regular education teacher and classroom.

B. Regular Education Teacher will: | L

1. Meet with speciat education teacher to discuss- acadé/ic\de'i'ﬂandsof the regular classroom
~ that the mainstreamed student might enter. ' ' :
2.  Discuss scheduling, teaching techniques, class/group charactenstlcs and curriculum content
with special education teacher. : - :

3. Communlcate concerns with pnncipal if necessary. \/
v

*Support staff (art, music, llbrary, phys ed D w1l] be notified by principal regardmg assignment of special

education students to classes.

| /(’ 8@ o o .
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-4, Partrcapate in decrsron for placement.

5.  Prepare his/her students for the inclusion of the new maxnstreamed student
76.” “Requisition any meeded “materials for mainstrearmed student ‘and provide the required
materials to the special educatron teacher.

Reading Specialist will: : - : P

1. Confer with special education -teacher regarding results of IRI to determme _proper _

placement, when applicable.
2. Confer with specml education teacher conceming charactenstics of vanous reading groups.
3. Provide reading matenals to regular education teacher.

L

Principal will:

1. Meet with special educatlon teacher: to drscuss schedullng, teaching styleS" charactenstics of

special education student.and purpose for mamstreaming
* Resolve any problems that may arise.
3. Participate in decision for placement

. Guidance Counselor w1ll be available to confer w1th part1es involved conceming placement of*

malnstreamed child.

Parents will participate in decision for placement of mainstreamed student.

Ongoing Responsibilities following Placement

A.

Spec1al Education Teacher will:

1. "Meet with regular education teacher periodically, at least monthly, to discuss student’s
programs. :

2. Communicate with parents conceming student’s programs in regular education classroom.

3. Meet with the mainstreamed student to assess his/her feelings about the events in the re@lar

~ classroom.

4. Be available to all school personnel to help develop effective strategies for dealing with the
behavioral/academic needs of the mainstreamed student.

5. " Alert appropriate ;school personnel conceminé any recent ‘events which may affect child’s
performance/behavior. :

6. Meet with the regular education teacher to discuss method of reporting/recording pupil
progress to parents. :

Maintain the Record of Mainstreaming Activities for individual ¢hild. p

8. Meet at the end of the year with the regular education teacher to discuss the student.

=~

Regular Education Teacher and Support Personnel (Art, Music, Physical Education, Library) will:

1.. Meet with special educatlon teacher periodically, at least monthly, to discuss student’s
progress. -

2. Be available for conference withsspecial educatio@ teacher and/or parents concerning the
mainstreamed child.

3. Meet with malnstreamed student to assess, his/her feellngs about the events in the regular
classroom.

4. Help develop and 1mplement effective strategies for dealing with the mainstreamed student.

81
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5. Meet wrth special educat}on teacher to d1scuss method of reportrng/recOrdmg pup;l progress .. .-

to parents.
6. Bring problems and outstandmg ach1evements to _attention of special educatron teacher
immediately. g
. 7. Meet at the end of the year w1th the special education teacher to d1scuss the student s
annual progress and recommendations for the followingyear.
8.  Confer with principal concerning unresolved problems, if necessary.
9.  Notify reading specialist of any changes in readmg programs of mainstreamed student
C. Reading Specialist will be available for conference with any school personnel concerning the
~ ongoing program of the mainstreamed child.

L4

D. Principal will be available to address unresolved problems.

‘ - E. VGUId?CG Counselor will be avallable to parties involved to d1scuss ongoing. pro(g:r_a)m of
' mainstreamed students. :

~F.  Parents will: ) T e
1. Promptly notify special educatlon teacher (if L. U class, social worker) of any concerns and
¥ problems involved with s.tudent § program. .
2.  Notify special educatlon teacher of any recent events which may affect chrld s
performance/behavior. . ‘ .
3. Provide academic and emotronal support to chrld <
4.  Be available for conference. -

5. Discuss student’s feelings concerning events in the regular classroom. N
~.

IV.  Procedures fof Withdrawing Mainstreamed Student -
e . . <‘;‘
A. Withdrawal procedures may be initiated by either. regular education teacher, special education
= teacher.or support personnel when mainstreaming has been ineffective and various strategies to
make it effective have failed. ,
»
B. A conference will be held with school personnel to document reasons for withdrawal. Such
documentation may include; :
1. samples of classwork
2. anecdotal records

3. teacher observation.

C. A decision will be made by thf; .special education teacher and regular educatjon teacher. If a
problem anses, the pr1nc1pal w111 1ntervene (L.U. classes will involve the mental health team.)

D. After dec1s10n has been made to w1thdraw student, the special education teacher will notlfy
parents, student and principal.

E. - The special education teacher will set up a conference if requested. b

82
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MAINSTREAMING PROCEDURES — WHITEMARSH JUNIOR HIGH SCHOOL

) . ¢

’ o ' . 4 . ; .
Operational Goal: To - develop a procedure for placing students info the mainstream and withdrawing

students from the ‘mainstream. : .

|

>

Itis fecommendéd that:

. 1. The attitude of the receiving teacher be taken into consideration when the regular classroom is

selected for the mainstreamed student. ‘ e S

)

2. A Regulaf Classroom Analysis Form will be completéd by all major subject area teachers and
placed. on file in the guidance office to assist the guidance counselor in making mainstream

placement decisions. . |

o -

The following procedures are general framework for mainstreaming special education students.

Placement Procedures: S BN

Step1  Evaluation

- *

The special education teacher will assess the student’s academic and social readiness for

mainstream ‘placement. ”

The evaluation may include, but need not be limited to: o

a. _ student profile sheet

classroom observation

C.  a trial period during which time the student uses regular education textbook for instmcﬂqn
in the special education class, This pérjgd should include homework, tests, assignments,
other criteria ba_ged on regular education teachers’ standards.

¢ . ‘.

&

Step 2 Staff Conference

K

The special education teacher, the receiving regular education teacher, counselor, administrator,

and, if possible, psychologist will meet to discuss placement. Purpose of the meeting will be to
review the classroom analysis form, to discuss the student,nand to eas_tabli$1 a starting date. o
. £ .

Step 3* Parent Cofttact | o ’

a

A contact, usually by phone, will be made wﬂx the parent to discuss the interim mainstreaming

placement. This contact must be noted on the IEP Case Contact Log which is al;;eady in the

nr" 83 . ’

stziden-z‘_’s IL;P folder. " _— ) '
. - CEE L9 ’
Step4  Student Conference LT ' \ y
. a - 7 . ]
The regular education teacher will hold a conference with the student to establish expectations
for the student. . T .
' a b} . M




Step 6

Trial Placexnent

There should be' periodic follow-up between special educntion teachers and the regular education
teachers regarding specific mainstreamed students. This follow-up may be initiated by either the

special education teacher or regular education teacher. If the student is having a problem in the

regular classroom, the regular education teacher is responsible for contacting the special
education teacher.

»

Final Placement , ’ _ : e i

After a full marking penod if the placement is. successful an IEP revision meeting will be held to
include the team and the parent. At that time, a new Due Process Form as well as a new IEP will-
be issued. '

Withdrawal Procedures — (When Mainstreaming is Unsucceséful)

Step 1

: fStep 2

ao o

Withdrawal procedures may bes initiated by either regular education teacher, special education
teacher, or support personnel when mainstreaming has been ineffective and various strategies to
muke it effective have failed. ®-

¢

A

A conference will be held with school personnel to document the reasons for withdrawal. Such
documentation may include:

samples of classwork -
anecdotal records
teacher observation
test results.

A decision will be made by the special education teacher and regular education teacher. If a
problem a,gges, the principal will intervene:

After a decision hds been made td w1thdraw s;udent the special educatlon teacher will noflfy
parents, student and pnnc1pal

The special education teacher will set up a €onference if requested.




Teacher’s Name:, ‘ Date:

ANALYSIS OF REGULAR EDUCATION CLASSROOM N

M = Most of the Time F = Frequently S = Seldom HQ= Hardly Ever
- — .

Instructional Practices Frequency |- ~ Additional Consideration

1. Informatlon/mstructlon presented - 1. Number of instructional level within
through: , . class?
a. printed information (books, chalk- 2. Number of special education students

oard, etc.) — | currently mainstreamed ir: class”?

b.  verbal presentations -
¢. .classroom discussions — | 3. Class size? - -
d. demonstrations . N
‘ ' 4. Skills required within the regular class-

2. Information/skills reinforced through: room for the instruction area of:

- a. reading : -_ T

b. listening
"¢c. observing
d. - speaking
e.  writing

3. Learning/competence demonstrated
through:
a.  writing .
b. speaking . - .
¢. doing

4. Instruction provided in:

\ a. large groups
b. small groups . € -
c.  buddy7tutorial with peers _®
d. instructor/tutorial -
e. student self-directed/cortected (ie., | —

program instruction) T
. . 5. Participation required is: iy
> N : ' /

a.  passive | — \ /
b. active (student-teacher) -
c. interactive (studemt-student) - / -

o

Form dev1sed by Project Alde MCIU - - ’ )
o lapted for W.J.H.S. —11/19/80 83 ' 95
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EVALUATING A MAINSTREAMED STUDENT’S PROGRESS

IN THE REGULAR CLASSROOM
RIDGE PARK ELEMENTARY SCHOOL

The ./s;t;gial education teacher and the regular classroom teacher will be meeting once a month to
discuss each mainstreamed student’s progress in the regular classroom. It was suggested by your committee,
that a form similar to the one below, be used 1) for communicating the studept’s regular class progress to
parents, 2) as a guideline for determining the student’s report card grade, and 3) as a “progress record”’ of
the student’s performance in the mainstream. This form was developed by your committee as a ‘‘first
draft’, and may be revised before actual usagé.

- . 4

k4

Mainstreaming Progress Report,

Student’s N:;me ] . Subject Date e

{

Homerodm Teacher Regular Ed. Teagher

Date




a

RECORD OF MAINSTREAMING ACTIVITIES

Easy Record Keeping System for Keeping Tract of a Mainstreamed
Student’s Program — Ridge Park Elementary School
Record of Mainstreaming Activity Sheet will be initiated and maintained by the special education teacher

for each student that is mainstreamed. This form will be kept in the child’s permanent record folder. Every
special education child will receive a form of this kind.

School
Year

Grade Level
of Classroom
into Which
Sgydent is
instreamed

Subject

Amount of
Time in that
Classroom
Each Week
(state in
minutes)

Regular
Class
Teacher

End of the Year Comments




SUGGESTIONS FOR HELPING LEARNING DISABLED

STUDENTS IN THE REGULAR CLASSROOM

v

BALA CYNWYD MIDDLE SCHOOL

1. Let the learning disabled student know how you are interested in him/her and willing to help them.
They are unsure of themselves and concerned about your reactions.

.!\)"

beyond student’s grasp. Help student work on one area of improvement at a time.

You may want to seat the learning disabled student close to you, for example, in the front row, so
.that they can. see and hear you clearly. Your proximity may lessen distractability as well. In
addition, you will be able to observe better to know when student is inattentive and not understanding
your directions or the materials you are teaclung @

W

-

_ Give individual attention as frequently as possrble Let the student know thatthey may ask quesfions
* about work they do not understand. /

5. Make sure student understands, assignments. Student often won’t‘ Break down'the lesson into its parts

and check, step by step, the u:"rderstanding of it. L. &

:5:..

o

Because of problems with distractability, memory and comprehension, new information must be given
more than once. Often they won’t “get” information the first time around and even when they “get”
" it, it may be forgotten until it has been repeated several times. If they can tell it to you, they probably
understand it and will retain most of it.

a

. 7. Mastering a new skill may need more practice than with the usual student.

&

Because of conceptual problems, student will need help in fZlating new concepts to past exp'eriences.
| 9. Give them time to organlze their thought, to complete work and to answer questlons orally. If the
- ““time pressure is off, they will be less anxious and better able to let you know they know.

I ,, 10. If there is reading disability, a need to have someone read part of the materials to them, be certified
for talking books, and to.take tests orally is necessary. When they read for information, they will have
l‘ to read books that are at their reading level. Remember, they have a disability just as real : as the blind

child who is not expected to receive information from.the usual printed page. ,,

. v /
I 11,/ Consider testing on knowledge, without the mechanrcal handicaps of poor reading, wr1t1ng, Spellrng
and organizational ability. They could be tested orally or dictate answers toa tape recorder or to a

" volunteer. ;

12. If the student has a language drsabrhty, oral and/or written, be moreOconcemed about what they are
expressing than the way they -are expressing it. In grading papers, ydu might consider grading for
content:and then grading separafely for spelling, grammar, sentence order and other language

o components ’

o/

85 !

Set standards for work in concrete terms that can be understood. Know that error-free work mrght be

99
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13. Because of distractability and perceptual, conceptual and other disabilities, it will take longer to I
complete homework assignments than the rest of the class. Because time is needed to develop social |
skills and to relax, perhaps a lighter homework load is in order. I

14. Try to put positive comments on papers as well as correcting ones where improvement is ndgdsgd. The -
learning disabled student, because of past failures, has a great need for _positive recognition (when I
warranted). : /Q\(

15. Be aware of the need to build self-esteem. Give opportunities to make contributions within the class. i

16, Consider-grading -student—onowneffort-andprogress rattier than rating with others in the class.

. Feelings of success often lead te~success; failure breeds failure.
17. Allow students to learn any way they cdn, using any tools available; fact tables, matrix charts, smeall &

calculators, tape r rdjti. These tools td learning are just as important as hearing aids and eye glasses.
.
18. When student can’t use dictionary for assignments, allow him/her to underline words they are not sure
* how to spell—student recognizes their errors and you grade accordingly.

19. All written“work be performed on line paper—dittos, tests, etc.

: . - " ¥
* 20. PRINT all written work clearly or type. } .
i . \ i . v Y
o 21. Speak directly to the student. ) 4
- K7 _ ’ . . ,
., 22. Write on blackboard and talk at different times. , . ) N
23. Write in outline form when using the board. , ) . -
L : o . S ’ ’ ¢ S .
24. Make expectations cl¢gar—clear definitions. . : 4

. ! ‘ ' ‘: "
25. Make oral,diréctions onestep at a time and write on board.
26. Give small and short writing assignments.

- .
o e

27. Testing—Please print or type.

have test be taken one page at a time

give test in Guided Learning Resource Room
give extra time for tests

give re-tests

give alternative tests .
give multiple choice or fill-in tests.. - / e

28.‘_ Student should have a homework assignment book or sheet ‘ :

N .

2
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29. Expectations must be realistic for each child.

scrambled words may be confusing :
too much prose on paper '

print large enough 2
project voice--clear, concise

dark ditto print.

o a0 o

30. Present challenges whenever appropriate. .

\

31 Give new vocabulary in context.

32. Double space all typing. \ J ’ o

33. Proceed from ‘dependenc‘e (developing trust) to independence; reliance on self and trust of others.
34. Provide “significant other” (usually an adult) for tlre child to learn to trust. .

. 35. For the wzthdrawn child, start with onlooking, partlclpatmg with “srgnlﬁcant other”, imitate group
:é' -4 and simple activities, larger group and finally other. . ‘ ¢

36. For the impulsive and hyperacnve—start with SIMPLE CLEAR CHOICES and move to a variety of
. choices. Break down amount of directions given at once.

37. Give five (5) mmute warnmg before change of actmty, and of class, or test time. \Set llmlts in advance
_to length of report or composrtlon A

38. Try programmed materials, bredk tasks tnto small component parts.

39. Teach importanée of outlines, carefully kept notebooks lining up columns of ﬁgures carefully. (In
math—-use graph paper for multlphcatlon division, etc.) .

+ 40. Drill on what comes fif3t, next, last.
41. Help devise crutches, menonic devices.
. Try visual, auditory approaches. R : | .

1 . -

" 43. Give‘sege open book tests. '

o]

44. “Use study carrel or other means of protecting student from distracting sights and sounds. *

*

45. Have him/her sit close to tfie teacher.

46. Have him/her co'mpleteone task, put materials away before starting next task.

47 Permit’him/her to use card or frame to focus attention on single line, problem.

_ o - ._ | 90 o . - l'Olzx.
EKC | '
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48.

Help him/her listen by pbinting out the main ideas, illustra‘t\iﬂl\s, examples, etc.
]

49. Help student plan specificgstep§ inorder.
50. Give a variety of tasks—of short duration. (Ex.--math, do one line of work or a few exercises and.then
check them.) » A
51. Make liberal use of specific illustrations and examples, and help him/her to devise thei,r/own.
52. Point out simila;ities and teach him/her to group things in afferent ways. Where possible, use concrete
materials. ] T
53. Break complicated jobs into small, carefully arranged sequences, going from easy to more difficult.
" 54, Try to anticipate where the limits of frustration will be reached and change activity or offer help
beforehand. ' ’ : A
55. Plan assignments and tasks at which he/she can succeed.
56. Make liberal use of deserved praise. Remember, “Nothing succeeds like success.”
57. .Do try to decipher the writing. It was harder for him/her to write it than for you to read it. Encourage
typing, printing, or wrii;jng very big if that helps solve practical problems.
58. Allow student ample time to copy n{aterial from the board; allow extra time for tests, grade on work
completed, or give test orally. ‘
' 59. Point in addition to saying, “‘Start at the upper lefthand side of the paper.n”v )
60. Help the child work out helpfﬁl devices (e.g., turning map upside down to follow road going south).
61. If he/she cannot avoid the reversals, relax and hope student will have a secretary who can spell!

- }
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. ESSENTIAL CURRICULUM FOR SQCIAL STUDIES, GRADES 3-4-5 .
COLD SPRING ELEMENTARY SCHOOL
The “essential” Social Studies curriculum which follows was designed to ease the special education
teacher’s job in preparing his/her students for mainstreaming.

Teachers in each grade reviewed our district Social Studies Curriculum Gu1de and the materials they
are presently using (Ginn Series and Weekly Reader Map and Globe Skills Workbook).

- An effort was made to include the basic skills necessary for survival in the Socml Studies class as well
as spec1ﬁc examples of typical assignments. ~

3 ‘ : ~No : 1oz




* . PRINCIPLES OF REINFORCEMENT

1. Take ddvantage of natural drives for activity and cuu(‘sny

to

If a pupil has had no previous success in a subject or grade, the teacher must provide him/her with
experiences in 'v_vhich he/she will be successful. )

3. Pupils should be told or should conS1der what to look for before reading an assignment or before
viewing a filin or television program.

4. Teachers should help pupils interpret new materials, vocabulary, or concepts.
[ o B .
5. Teachers should help pupils to notice places whgre errors are commonly made.

6. Children should be allowed to learn at their own rates.

7. Several short practices‘or drill activities are better than one massed drill.
8. Activities which involve reasonable competition enhance learning.
9. Behaviors which are lle'inforced are i;lore likely to occur. |
N 10. Reinforcement should follow the response closely. —/ X
11. People do what they get rewards for. |

12. Peaple avoid punishment or failure.

' AN
1 13. Teach for transfer. Show child the values anj application of what he/she is leaming.\

2
} 14. Relate new learning to old.

't




ESSENTIAL CURRICULUM FOR SOCIAL STUDIES, GRADES 3-4-5
. COLD SPRING ELEMENTARY SCHOOL |

Social Studies (As Dete';mined for Mainstreamed Students)
Grade 3 '

e

Listening Skills -

listen to oral reading v . o f .
g “"'“"“"_"'""“"'—fﬁfmwfﬁfﬁrdﬁfeﬁﬁbﬁﬁ""‘""T“"”'” T T S e

Reference ’S_kills

- alphabetizing .
using atlas, dictionary, encyclopedia
USING GUIAE WOIAS. . - e e e e ]
sentence building -

Map Skill | ' L N

identifying map*

identifying globe

basic map sy mbols A .
use map key

knowing directionality

locating places on a map

drawing simple maps

Typidal Assignment (Examples)

i il "'/ Write to governor or Chamber of Commerce for pictures and information
y a e Write report of a state including:

§
basic map ) history (two important things that happened in your state)-
I state flower . climate
state bird
J products
. Make glossary of terms )
‘Terms , y
/’"!
state ' mayor ™ ’
- country : problem A .
city — San Francisco career ayareness (related to house construction)
Chicago season# differences
Washington senator
natural resoufces representative
globe S Congress - oS . .
o map ~ 94 ’ ' _ IOSK
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Grade 3 (continued)

Terms (cont’d.)

suburban » laws
tax ocean
, citizen { river ) -
, I continent ° coast
equator . north pole g
south pole B
i Grade 4 #

. m

Reading, Organizational and Reference Skills

making observations from pictures ‘
““"“““““‘“’“rc‘)’c‘z‘itf(‘)ﬁ‘inforﬁia‘ffdff(fé‘éd‘f()"ﬁh’dﬁﬁ't“(i’/ﬁé‘i)"“““'“:“”‘"W“ S N
’ use of index, contents, glossary '
finding the main facts
writing summaries
M taking notes
outlining
keeping fold&rs : -
«s organizing information and materials
using encyclopedia
basic library skills

Map Skills

know 4 basic directions

identify continents and oceans

interpret a map legend

locate main latitude lines

locate hemispheres - ~
locate north and south poles

Typical Long-Term Assignment (Examples) A

— individual projects or activities
— report on a city -
— biographical report




Grade 4 Y(E:ontinued) .
Units Covered '
" Unit!  land forms
Indians
2 explorers -9 . '
Chrlstopher Columbus ' )
3 i.y_‘)c:‘olfonies 3 _ v
L _settlements : ' _ f
oo .. ", life in colonial America : .
“4 7 cities (U.S.) - L ' ‘
j  Seattle, L.A., Honoluiu _ '
*5 cities (foreign) : ' . e
I Djakarta, Lima, Stc. kholm o _ ’ ‘ '
. :::'m ’ R *
/ *6 ‘%ople .
, argaret Mead, John Muir, Marion Anderson ’ . ‘
Dr. Brava, Margaret Chase Smith, Dr. Charles Drew : N

*Book covers all these toplcs——teachers use discretion in selection.

-

Grade § ’ e
Reading Organizational and Reference Skills - f\ » \_
working independently or in a group ,
" using dictionary, reference books
use an index, contents. ’ . | LT
find information by: : T B

scanning
using key words .
main ideas : s _ .
key sentences S ’ \

outlining, preparing charts . c 5

sequencing, summarizing : P % — ’ !
making comparisons

- Map Skills . S , 8 o ) By
e T - 0 A . |
locating places ‘ ﬁ\) } / _ . .
- \ /’ .

using a map' key

us:'mg a map scale : o ‘ . o

knowing kinds of maps: ‘ ‘
. \ (polltlcal relief, route, populatlon, cli’mate, ramfall) - 107

«198 |
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Grade § (Sontinued) -

Units Covered "

Unit 1

Unit 2

make a time line .

land forms
explorers
S &
colonies ’
]
pioneers
westward expansion ‘

America from Civil War to Fifty States

03

Transportation and Communication
R )
America as 7 geographic regions

America’s neighbors*
Mexico
. Canada
Central and South America

Typical Projects or Long-Term Assignméﬁfs

written reports — Presidents; States

individual projects and activities

suggestions offered at end of each chapter -

v




d ~
: ‘ : o AGENDA \
: / | A Candlebrook In-Service Program* :
' . June 18, 1980 ‘
» ' s \ . '
, 8:30-10:00 - ' - ' ﬂ' .I"resentation by Ms. Lollic Holland— A T =
v ' ) Speech and Language Handicaps in the Mainstream
-
10:00-10:15 | e - Coffee Break
_10:15- 11:30 ‘ - Presentation by Mr. Frank Robmson— t
o ’e Behavior Management
11:30-1:00 ‘ - ' Lunch
: s : ‘ T
1:00- 3:00 » - Orientation to RRC/PRISE

-4
py

~* In the spring of 1982, the Candlebrook MPC planned 12 hours of workshop activities. Two three-hour
" meetings were held after school hours The inservice program outlined above was held at the concluslon
of the school year. -

‘Project IMPACT, 1980

-y
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October 1

' *October 2. *

v

.October 5§

*QctoBer 6

Qctober 7‘

-

LI
* WOODLAND ELEMENTARY SCHOOL RS

WEEK OF THE HANDICAPPED CHILD

Kids on the Block Assembly —45 minutes - .
.« K3 - 1000AM

4-5 - 1:15PM

Faculty - 3:00 PM (Library)

Royer-Greaves School for the Blind/Mentally Retarded

| ‘1‘0_: 15 AM: Music Program
1' i ' ’. : . | ’ "o ‘
“The Truly Exceptional” — Film .
. B . . 4
1:45 PM
9:30- 11:00 AM Small Group Activities -
Mr.‘Mom‘eréll,a . Principal of the Marshall Street School

Pennsylvania School for the Deaf

3

Devices for the Handicapped

<

1:30- 2:40 PM K2 . - “Special Friends”
. Filmstrips/Simulation Activities

. ' 35 “Matt™
‘ - Filmstrips/Simulation Activities

- See page 107 for Intercom article déscribing these activities. -

B
Project IMPACT, 1981

Pennsylvania Materials Center for the Hearing Impaired — Learning




~J . ’ ’ . . . ‘ ° . . . ’ . ) . ) LN
.~ INTERCOM ARTICLE ‘
HANDICAPPED: SPECIAL RECOGNITION —

The Week of the Handicapped Child at Woodland Elementary School began withuthe showing of two
films about handicapped children. The one film was actually film clips from a movie to be aired January 4,
1982 at 9 p.m. on NBC. The title of this movie is “The Kid From Nowhere.” An overprotective mother of a
mentally retarded boy attempts to prevent him from performing in the Special Olympics. The movie, most
. especially the last few scenes, are a must for all parents, particularly those of handicapped chiIQren:
. - . T : :

On Thursday, Oc'tober 1, Mike Prediger and Colleen Verruni from RRC/PRISE put on a puppet show
for the Woodland ‘ghildren entitled ““Kids on the Block.” Three lifesize puppets engaged in a dialogue -
regarding handicaps and how they affect one’s everyday life style. Children in the audience had an
opportunity to ask_the puppets quesﬁon§, some of which related to their handicaps. P

-

Students from Ryyer Greaves School for the Blind performed 4 stirring program. Several selections were
performed by the Hand Bell Choir of this school, followed by a male chorus performing in four parts. A
hush fell over the auditorium .as the rich blend of sound sung with great feeling filled the room. Ronald
Curry, a gifted pianist, performed The Entertainer. As a final number-another student, Noel Buregois, and
Ronald played a two piano duet called Dueling Banjos. There were nine fifth grade students that met the
Royer Greaves Bus and assisted the blind students into Woodland School. It is hard to express the feelings
of joy and love that was communicated between performer and listener that day. .

*  Friday mox{r;g, October 2nd was a special déy for both the students and faculty at Woodland.

“The Truly Exceptional,” three films which relate the lives of three well-known handicapped people

represented the assembly held on Monday, October Sth. These films were about Carol Johnson, who was

" born with one arm and was able to become an accomplished gymnast, Tom and Virl Osmond, two brothers
of the famous Osmond family who are hearing impaired and Dan Hale¥, a blind musician. )

'On Tuesday, October 6th, students saw for thegselves what disabled can achieve. Five Round Robin
Small Group Activities were held in the following way" )

14
'y

Center #1 A
Mr.* Albert Momorella (blind principal of the Marshall Street Elementary School in Norristown,
Pennsylvania) and “‘Lonesome” (Mr. M’s seeing-eye dog) visited with Woodland children. -

kY

Center #2

Coordinator of Community Affairs at the Pénnsylvania School for the -Deaf, Amine Cumsky, and
three students, Paul Tompkins, Thomas Lipyanic and Ann Marie Braun visited with the children and
answered many of thgir questions through the use of sign language. Ann Marie is a cheerleader and Paul and
Tom are on the Wrestling team at their school. . .

Centers #3, #4, and#5 - 2 ’

Representatives of the Pennsylvania Materials Center for the Hearing Impairea brought a variety of ¢
devices used by deaf people and teachers of hearing-impaired children. There were amplified telephones,
several kinds of hearing aids and machines used for typing messages and conversations. Most popular,
though, were toys which teachers use in teaching deaf children to speak. '

_ Wednesday, October 7th was the wrap-up day for the spgcial week. Teachers rand children had an
opportunity to discuss their feelings about the previous week’s events, some of which are listed below: 111

ERIC S Loy -
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Co'mments from Woodland children—

¢ . - Comment from a 5th grade -child who led a blind girl into Woodland “I was scared at ﬁrst Ithought
she was gomg to fall. But when I started doing it, it felt good.” :

«I thought it was interesting some of the things handicapped people do are incredible. I liked it!”
“I think it waslgood because if I ever bécome handicapped, I won’t be as afraid and would know
better what to do about it.” 3 ST
“We shouldn’t laugh at handicapped children because we learned they can do mostly what we can do
but it takes them longer.” . ’ '
“I"d like to learn sign language so I could talk to Some deaf people.”
N l *

“I feel I want to treat handicapped people just like normal people.”

&

[

4

- “I dqn’t feel as uncomfortable now about kids with, those problems. I feel different somehow.”

“Don’t treat them differently. They have the same feélings.”

a -

“I learned to like them more.” . , .

.“My good fortune is that I wasn’t born blind, deaf, or mentally disabled.. But it is so amazing. They ™
¢ can sing, play and work! lee us! But they are not qulte normal:-So let’s just call them spec1al' Becdause
they are!” ‘ :

“If I were handicapped, I'd never give up. I'd ﬁght to overcome it. Keep going. I wouldn t let it bothér
 me. I bet people-would feel sorry for me but I wouldn’t.”

]

Comments from Woodland staff— .

“Gratified that our efforts wege so well receVed and that those who came were so wﬂlmg to tell of
their feelings and respond to the children so well.” '

“I thank and congratulate the IMPACT Commlttee for a JOb well done! Woodland School should be
proud ” _ ) : 3 '

“What I learned was the fact that I have a wealth of ability that I do not use while those w1th
handicaps do use it. One of us is not working up to his potent1a1 ”

. .

“The activities of this past week undoubtedly wifl have more far-reachmg effects upon us, as t%achers
and on our students than are obvious right now.” ..
? “Bach program had an ‘Impact’ on its audience that could be felt in the-air. Emotions ran high and it

was not uncommon to see more than a few tearful eyes. It was a pleasure to see the enthusiasm and sincere

Y concern my students ‘exhibited this week. The questions and comments they made showed a wisdom
‘beyond their years.” S

: 10]
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“I can’t remember ever being so moved as I am presently! What a pleasure to-share these experiences
with some of the most caring people in the world!”’ . '

Il

The Week of the Handicapped Child was an endeavor to raise the level of awareness and understanding\ |

; of a very special segment of our society. ' - .
kY
W&iam E.:Snyder
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- 1:30PM. - . Introduction to Special Education

'INSERVICE AGENDA N
February 13, 1981
. CEDARBROOK JIDDLE SCHOOL
rs r-d .

LPrograms in the School District

oo - Philip Butler

2:00-3;,00PM. ! Panel Presentation®

Tom Marrone, Ginny Craig,-. Susan Motylinski - -

P . .
, * Michael Kline, Marilyn Fitzgeraid;‘ Donald Foldner

A deaf student and a learning disabled student will dlSCllSS thelr
mainstreaming experiences in schoolywith educators.

1
:

~ W o

3:00 - 3:30 P.M. ' .' Questions and Answers

\ - Lo S

. * 3
] ° Lz 4

*This panel presentation was first given at a Project IMPACT workshop. A learning disabled adult, a blind
college student, a high school student with muscular dystrophy, and a deaf high school student
discussed their mainstream experiences at school with several special education teachers. The
presentation was so ‘successful that the Cedarbrook MPC decided to develop a similar program. The
inservice program was givén for the faculties of all the‘elementary and middle schools in the
Chelténham School District. . A R

] ¢




