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The Kansas Régent'Inétitutions-Speciél'brojéct is a collaborative effort
of the six universities governed by the Kansas Board of Regents to provide
preservice intervention for improving the retention of special education
personnel, The project is funded by the Division of Pérsonnel Preparation,
Program of Special Education, U.S. Department of Education.

The problem of attrition of special education teachers in Kansas is a
serious factor as is demonstrated in the number of special education vacancies
which exist each year. Almost one half of those are replacement vacancies
caused by personnel leaving a position. The Project is based on the premise
that by improving higher education curriculum in geveral key areas the high
attrition rate of special educators can be reduced. i ‘

Based on existing research, sixty-one competencies were developed in the
areas of: 1) the role of special education personnel with regular educators;
and 2) involving parents more effectively in the special education process. .
A committee composed of representatives from local special education administra-
tors, local inservice specialists, Kansas .State Department of Education, Kansas-.
National Education Association and project staff developed the competencies.

A state-wide survey was conductéd in January of 1982 to accurately deterinine
how Kansas special education administrators and special education teachers perceive
the importance of the competencies in reducing attrition, the degree to which
Kansas teachers are perceived to possess the skills defined in the competencies
and whether the teachers have received either Pre- or inservice training related
to the competencies. o :

A summary repbrt of the results of this study follows. These results will
be considered by .the Project Advisory Board and special education faculty at
each of the universities in order to make specific recommendations regarding
curriculum revision. ’

4 » ) .4
' PROCEDURE o
A randomized, stratified sample of special education teachers and all
special education administrators in Kansas were surveyed to establish a data
base regarding professional competencies within the special education field
which teachers and administrators consider to be critical to the reduction of

attrition among special education personnel. _ N

———

One thousand of the 2,700 special education teachers in Kansas were

randomly selected to be included in the study. Teachers from each administrative
nit in the state were included with the group stratified according to the
categorical area in which tha person is currently teaching. The surveys

were given to the Director of Special Education of each administrative unit

for distribution. Out of 973 surveys which were distribued, 443 were completed

and returned, maki~g the overall return rate 46.5%. .

Ninety-five surveys were distributed to.special education administrators.
Fifty-seven surveys were completed by administrators ard analyzed making the
return rate 60%. AN ) ' : o
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Special education teachers were asked to give three ratinés for each
competency statement (See Appendix for a‘copy of the instrument). First
they considered how important they felt each competency was to jBB satisfaction
and effective furctioning as a special educator. Next they were asked to
rate their perception of their own strength in skill as defined in the
competency statément. Third they were asked to identify whether they had
received any training in that competency and whether the training was received
in college coursework or inservice training such as conventions, seminars,
or workshops.sponsored by the state or local education agency. '

- Special education administrators were also asked to give three ratings

" for each competency statement. They rated the imporcance and the degree

to which they perceived teachers to possess: each colipetency.. They also

" were asked to indicate whether they thought their staffbhad'rQCeived”pre-

or inservice training ‘related to each competency.

The response scale for the importance and skill ratings was as follows:

IMPORTANCE ~ v . SKILL 7 _
1 - High importance .1 = High degree of skill =~ -
2 - Some importance 2 - Some skill _ a
3 -; Limited ihportdnce 3 - bLimited skill -
4 - No ilg;)urt.nncc- ? 4 - No skill . .

~ .

°  ‘The response modé for the training was a (V') or {x) to any of the
following which would apply to the respondent:

College - Check ‘this’ column if .in your college coursework"
you received training directly related to developing
the competency described. L -

>
o

Inservice - Check this column if during conventions, seminars,
or special state or school sponsored workshops '
you attended you received training directly related

- to developing the competency described. ’ : :

None - Check this category if you have had NO college e
coursework or inservice experience that has
-covered the skill described in the competency
. statement. )
‘ The sixty-ohe competencies were grouped into ten general topic areas. At
the ehd of the survey, each respondent was also instructed to prioritize the
ten topics with a ranking of 1-10 in relationship to their affect or contribution
to teacher attrition  (10-most affecting or contributing; l-least affecting or
contributing). . . » ' : T -
bemographic and gcscriptivu intormation asked of cach of the teacher
respondents included the personal characteristics of: sex; age range;
highest academic degree; total years teaching experience; special education.

_certification level; university at which the majority of‘speCial education .

coprsework was completed; AND setting information of: Grade levels currently
teaching; administrative arrangement; paraprofessional available; type(s)
of student(s) services provided for; and size of district. o .

a_f .




Analysis of the data collected in the study speaks to several questions
concerning the relationship of the professional competencies to the reduction -
of attrition among specizl educators.

L
B

1) Wwhat topic areas (i.e., communicating with parents, organizing

' the learning environment, etc.) do special education teachers
feel are most important to attrition and do they report receiving s
tra1n1ng° . -

2) How do special education teachers in the various categorical
areas and,administrators rank the importance of each top1c area

> . in contr1but1ng to attr1t10n° '

3
o=

3)° Are there competenc1es in which special educatlon teachers feel
" -~ less skilled but. rate as important in contributing td attrition
and have they received training related to these competencies?

4) Are there competencies in which special education adminidtrators
feel special education teachers are less skilled but rate as
important 1n contr1but1ng to attrition?

5) Is there agreement between special education teachers and special
education administrators regarding the degree to which special
education teachers possess skill in a competency?

v

S

6) Is there a difference between urban and rural teacher respondents
regarding their ratings of the importance and degree of skill in -
the competencies.

a

One of the goals of the study was to determine which competencies need to

receive greater emphasis in preservice training programs. Questions 3-6 above n

especially help to identify these:. competencies. _ .o g

. , : .
A combination of descriptive statistics and comparative statistics (t-Test)
0 . were used in the analysis of data. A .00l level of significance was used for
N allﬁ.matyses* ‘Results and data for the study will be presented through
- addressing each of the above questxons.
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RESULTS

Quesgtion #1:

- o

WHAT TOPIC AREAS DO SPECIAL EDUCATION YEACHERS FEEL ARE MOST
IMPORTQ’T TO ATTRITION AND DO THEY REPORT RECEIVING TRAINING?

The sixty-one competenc1es were grouped into ten topic areas for special
educatlon teachers to prioritize according to their effect or contribution
to teacher attrition. A score of "10"was assigned to the topic area which
most effects or contributes to attrition. A score of "1' was assigned to the
topic area wn1ch least effects or contributes tovattrxtlon.

o ..6’" .

Table 1 is the overall topic area ranking of the teacher respondents
from all categoical areas listed from.most important or contributing to
attrition (10), to least 1mportant (1). The final columns show the percent
o€ responses regarding having received or not received tralnlng.

TABLE 1

Togic‘Area o

Training No Training
#10 - Assisting Regular Educators with 73.10% 26.90%
Instruction of Special Education :
Students
#9 - Consultation/Problem Solving with 47.47% 52.33%
Regular Educators
#8 - Mechanics of Communicating with . .
Regular Educators 60.43% 39.57%
#7 - Communicating with Parents 66.46% 33.54%
#6 - Individualizing Instruction for %)
" . .Learners ¢ : B85.66% 14.34s .
& . . .
#5 Preparing/Delivering Inservice 60.00% 40.00%
p Training with Regular Educators
k4 Involving‘Parente in the IEP Prouess. 69.83% " 30.17%
) #3 - Organizing tle Learning Environment 70.19% 29.81%
) #2 - Providing Feedback.to Parents 59.71% 40.29%
E #1 - Assisting Parents in locating 36.82% ' 63.18%

Having received

Community Resources

no trainlng is reported by over 50% of respondents for the

second rapked: topic area, consultation and problem soIV1ng with parents.

" the third ranked area, mechanics of commun1cat1ng with regular educators, almost

40% of the teachers indicated having received no training.

.

7



Question #2

How DO SPECIAL EDUCATION. TEACHERS IN THE VARIOUS CATEGORICAL
"AREAS, -AND ADMINISTRATORS. RANK THE IMPORTANCE OF EACH TOPIC AREA
IN CONTRIBUTING TO ATTRITION?

_ < 5

Table 2 represents how each categorxcal area of special education teachers
ranked the ten topics. . The number (#) of the topic area reflects the overall
ranking assigned as shown in Table 1. Table 2 then displays the number of
respondents, their catégorlcal area, and the ranking that group assigned the
topic areas importance to attrition. -

?

TABLE 2 .

Topic Area Ranking by Categorical Area .

-

.Resgpndent Group -t Topic Area Ranking )
¥ Categorical Area | #10 #9, ., #8 #7177 #6 ¥ #4 #3 #2 #1
(74) EMR 9 10 8 4 "6 2 7 5 3 1.
(24) TR 8, .9 10. 7 & 3 Lz 1 4 s
' (18) sm 5 6 2\ 8 10 -4 7 9 3 1
, o ﬂ M
(63) Gifted : 8 10 9 |2 5 - 7 4 6 3 1
(07) Physically I .
Impaired 9 B8 7 *? 2 10 - 5 -.1.° 4 6
(08) Hear%pg ' R
Impaired 10 -, 5 4 9. . 8 2 6 -7 3 1
(72) ' Interrelated 8 ¢ .1 5° 3 7 6 4 1 2
. (02) Visdally | , 1 - o 8 ,
“" Impaired . 10 1 -.°5 7 4 72 9 3 .6 8
" (128) LD : 3 10, '8 6 5 7 2 .4 3 3
(57) ED (PSA) 110 . 8 -9 6 5 7. 2 4 3 1
o 3 . ) .
(57) Administrators ‘| 8 10" 9 3 5 6 . 4 7 1 v 2

TOTAL - 510 : i

Three topxc areas were consxstently ranked the highest in contrxbuting to
attrition by administrators and all categorical areas with the exception of the
teachers of the’ severely/multxply handxcapped and the hearing impaxred. The thro.

topic areas are: - , .

a) Assisting regular educators with 1nstruct10n of specxal education. students
~ b) Consultation/problem solvxng with regular educators
c) Mechanics of communicating with regular egucators
. e {.\ "

' . B ) d ) [
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Quéstion'#3: A : . .

ARE THERE COMPETENCIES IN WHICH SPECIAL EDUCATION TEACHERS FEEL
LESS SKILLED BUT RATE AS BEING IMPORTANT IN CONTRIBUTING TO ATTRITION N
AND HAVE THEY RECEIVED TRAINING RELATED TO THESE COMPETENCIES - .

. Table 3 first lists the ten competencies which show the greatest
// ‘ statistically significant (.001) difference between importance and skill
’ ’ (i.e., highly important/lower skill). The next ten competencies listed
also rate importance significantly higherethan skill, though’ the difference
is not as great as .in the first ten competencies.  The last three competencies
_ listed show closer agreement in the ratings of importance and skill.

i e 1o . . L. .

v The percent of respondents who indicated having received tralnﬁ?gxln the
competency are listed by: having received training only in college;/ only
.in inservice; having recgived'no training; and having received training in 8

both college and inservice. .

L4
° *
’

TABLE 3
Special Education Teacher Rating of -
Skill/Impoxtance and Training Received

'K Competency Statement - - - - t=value. E{ﬂ,ﬂﬁcdllgge Inservice None ‘.Both
| - Eliciting: responses from parents 10.89 .000  39.81%  5.45% 39.34%  12.56%
. Problem solving (conflict a
resolution) with parents 10.49. .000 37.20%8 ° 7.82% 39.10% 13.27%

4

Able to assist in the_identi- ‘ . a -
ficatign and adaptation of '

innovative methods and/or .

materials for programs for , AN

ekceptional children within g : , .
regular education . » : 9.76 .000  41.47% 9.48%  27.49%  19.43%°

"Able to implement-various
techniques for identifying . .
effective methods of . : . ‘
instruction . 9.35 .000 55.92%  6.40% 13.27%  22.51%

Assist parénts,in locating
’ community resources .

e et

®
o

9.33t .000  20.85% 12.32% 55.69%  8.77%
hﬁlé;?b éhilcib@te possible - |
’ihstruCtioﬁéL problems in = | . s

-

) advance and adapt accordingly( | 9.19  .000 37.44% 5.92% 42.89% v11.61%‘
Able; to help téachers devélop E\’\. ) : : .
problem solving skills L 9.13  .000 28.44% 10.19%  47.87%  11.37%

H . . <+ . . 5 . - ) e, 4 . R
.~ Assist parents in using » o '
. community resources : , 9.10  .000 20.14% 10.43% 60.19% 7.11%
Assist pafents in locating 4 ‘ - B - . .
_ péer-type advocacy resources- . i 8499 .000 18.01% 8.53% | 63.98% 6.40%
o - n L | | .
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. peer-type advocacy resources

" exceptional children

.programs where appropriate

\chlldren w1th1n regular educatlon .

051tuatlon as a basis. for deter-

Competency Statement .

Able to determine objective

criteria, evaluation procedures,
and data collection needs to .
measure learner progress .8.83

+

t-value

B

a

‘College -Inservice

None

- Both

.57.35%

.

@ "
Demonstrate knowledge and -
understanding of the realities
of. parental attitudes and reactions
to having an exceptionail child 8.82:
Establish methods for parent -
follow-up of instructional
8.67

Ah}e to assist. in the develop-
ment of instructional. programs .
for .exceptional children with
regular education

8.66

Assist parents in evaluating
8.50

-Develop with parents methods

for them to use in evaluating

their child's progress 8.43
N 3

Able to determine the specific

.education and related services

needed based on the learnet
goals and obJectlves

Knoqledge of the cutrent .

literature on instructional

practltes for exceptional d

8.33 .

Abie to analyze a teacher s
mining consultant needs . 8.25

Effectively communicate with

" - parents the educational needs .
‘of their child and the program
, belng providéd -

8.13
Demonstrate knowledge and under-.
standing of the importance to
improved learning when parents
are involved in working with ,
8.12

@ ' ;‘ / -

8.40

.000

.000

* 000

.000

.000

.000

.000

.000

- 000

1

-45.73%

31.52%

38.15%

14.93%

27.01%

bl

- 40.76%:

3
23.22%

41.71s

\‘

40.28%

. 56.16% -

4.74%

- 36.

978

24648 —

8.29%  8.06% 24.88%
5.92%  31.28% 15,173
. 10.19%  45.50% 10.19%
9;95% 31.52% 18.01%
8.06% 68.72% 5.45%
6.16% 54.50% 9.00%
© 7.82% __10.66%-
12.32%  25.59% .19.43%
9.72¢  56.87%  7.82%
9.95% 26.78% 19.67%
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Questlon # T . o e o
. ) 2

. AR THERE COMPETENCIES IN: WHICH SPECIAL EDUCATION ADMINISTRATORS
FEEL THEIR SPECIAL EDUCATION TEACHERS ARE LESS SKILLED BUT RATE AS
IMPORTANT IN CONTRIBUTINC TO ATTRITION.

:,7k Spec1a1 educatlon admlnlstrator respondents also rated the 61 compet:enc:tes'F

‘ as.important or very 1mportant, and consistently rated tracher skill lower than

they rated petency importance.” Table' 4 lists the nine competencies which

show the, greatest statlstlcally significant difference between 1mportance and

. skill.- The nexL ten compéetencies listed a1§o rate importance ‘significantly

h1gher ‘than®skill, though the difference is not as great as in the first nine o
c0mpetencxes. The last seven competenc1es listed show the closest agreement i

in. ratlngs between 1mportance and skiil.

’ .
* ‘ ' "\ - '. M ! )
. o o 5 "I‘ABLE 4 ' : -
’ ' N Admln}strggor Rating of S pec1a1 Educatlon . -
e~ C Teachet Sklll/Importance . . *. o 4
r . ’ . <o g . .. ) . - N ) - -
o . T e 3 -
: Co@geténcy Statementf,'j ] i - . t-vafue P SN :
.. . I : - . < : i
" Able to effectlvely transmlti information to : 45 ) L4 »
B school personnel {reguylar classroem teachers, B _ s .
i admlnlstrators) through various conmunlcatlon modes .’ ;»' f .
. (e.g., verbal) written) j LT '8.45 .000
AbIe,to heib teachexrs devélop problem'Solving‘skiLls~ - 7..99 h .000
° . P - ’ 4 - ‘ .
Active listening . ' e, N 0 , 7.90 © . ..000
- EffectiVéi&‘&ommunfbaté with parents the eduéational I N -"
.needs of their chila-and the program being provided = - 7.80 - .000
B . . - : ~
oAble to determ1ne obJectlve cr1terq, evaluatlon o - 'fa k )
procedures, and data collectlon needs to measure
- learner Progress e - L s7.61 ! 000
‘ . Problem solving'(cbnflict\resoiution) w{th parents C7.47 ‘ . '.oog aq
A.Able to a551st in the~de0elopment of 1nstruct10na1 . " ' N “";\f
°programs -for— exceptiondl children w in regular T B A
" : “educators ‘ o . 7.37 . ..000 * -, .-
. R . 3 . . ) R '_/ . . . . . .o . ':3. . €
Attending to what parents communicate R - T 7.25. = 000 e
. AbJe to assist in the development of classroom , . ‘
;,management techniques for. except10na1 ch11dren ' o € -
o . . within regular educatlon \; T e - - .7.00 . ;.Obq,
- ’ N -
C- 9 ® . s R e ; )
. . b 2% . . o : 12 .' :’v‘, R
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Conipetency Statement

Able to 1mp1ement°varlous techniques for 1dent1fy1ng
effective methods of ins truction

Able to 1dent1fy and ass1st_personne1 skilled to
assume specific roles: in the instructional .program

Able to determlne appropriaté goals and obJect‘ves
based on learner characteristics

Estab11sh methods for parent follow-up of 1nstruct10na1
programs where approprlate \

\
Able to determine the specific education and related

services needed based on the learner goals and objéetives

Eliciting responses from parents ~

Able to analyze a teacher's situation as a basis for
determining consultant needs ’

Establish a system of frequent feedback to parents

Develop with parents methods for them to use in
evaluating their child's progress D .

T m
2

Involve parents with instructional or behavior
management program -
Able to anticipate possible instructional problems
in advance and adapt accordingly

Able to use formal communication models to enhance
effective interaction with school personnel on

" instructional relafed-problems

" é N

Able to demonstrate the ability- io 1dent1ry ‘and ‘arrange
interpersonal situations which enhtqce communxcatxon

in large group meetings o - e

"Able to demonstrate the ability to communicate to -

parénts’ information on legislation which affects the
education of the handicapped in Free Approprxate A
Public Education . - » ‘ ‘ ?

Assist parents in evaluating;peer-type”aavoéaEQ'
resg _ .
Able to demonstrate the ability to identify and -
arrange interpsrsonal situations which enhance .
,comunicatmn in conferences .

t=-value

6.96
6.71
6.65
6.63

6.63

6.50

6.42

6.40
6.39
6.39

6.26

6.26

3.43

3.41

3.37

3.36

.000

.000

.000

.000

: «000

10

.000

.000

.000
.000
.000

.000

.~ .000

. .001

.001
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Competeﬁcy Statement t-value )<} 7
Assist parents in'iocating peer—-type advocacy resources 3.28 .001
Able to deménstrate the ability to communicate to @ :

parents information on legislation which affects the
education of the handicapped in Least Restrictive
Environment ) ' 3.24 .002

Assist parehts in evaluating community resources 3.20 002 ' {

~
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'Able to analyze a teacher' s 31tuatlon as a basxs .
- for determining consultant needs . ¢ . : 2.72 .007

Question #5:

[s THERE AGREEMENT BETWEEN SPECIAL EDUCATION TEACHERS AND
SPECIAL EDUCATION ADMINISTRATORS REGARDING THE DEGREE TO_WHICH
SPECIAL EDUCATION TEACHERS POSSESS SKILL IN A COMPETENCY?

table 5 includes the five competencies which show no significant
difference (p € .001) between the teachers and administrators rating of the
teachers' skill. The next eight competencies show agreement between:the
teachers' and the administrators' perception of skill although there is
a statistically significant difference (.01) between the two. The final
ten competencies displayed are those where administrators and teachers
show the greatest statistically 51gn1f1cant difference {.001l) in their
perception of teacher skill.

J

<

TABLE 5
Comparison of Special Education Administrator/Teacher
Ratirg of Competency Skill

Competency Statement t-value P
Assist parents in locating community resources | . l.39 .165
Assist parents in locating peer-type advocacy resources 1.48 .140
Assist parents in using community resources - 1.65 .099

Able to describe the different communication processes
relevant to the role of consultant in a local school

settxng / . 2.36 .019

Assxst parents in evaluatxng communxty resources 2.36 '.019

Able to design and organize instructional activities

for other educational personnel aimed at the

development of specxflc skills requisite to various

educatxonal roles L. BN " 2.65 .008

.

I ~ )
Able to design. communication procedures ) . A ;
applicable to the role of a consultant in a local
school sxtuatiOn . 2.84 .005 . <

v

vAsSist parents in evaluating peer-type advocacy . - A
resources. . ' : . 2.87 C- .004 '




Competency Statement t-value P

Develop with parents methods for them to use in '
evaluating their childs progress 2.96 .003

Able to demonstrate the ability to communicate to
parents information on legislation which affects
the education of the handicapped in Free Approprlate
, Public Education " 2.96 .003

Able to use formal communication models to enhance
effective interaction with school personnel on
instructional related problems 3.02 .003

Involve parents in making placement decisions
according to LRE * ~ 3.10 .002

&

Involve parents in the program evgluation:procéss 7.00 .000

Able to demonstrate the ability to identify and
arrange interpersonal situations which enhance _
communication in individual meetings . » 7.01 ' .000

Demonstrate knowledge and understanding‘of the
importance to improved learning when parents are
involved in working with exceptional children 7.05 .000

Able to determine the specific education and ‘
related services needed based on the learner goals

and objectives ‘ . 7.13 .000
. Problem solving (conflict resolution) with parents 7.67 .000

Demonstrate knowledge and understanding of the

realities of parental attitudes and reactions to o o

~ having an exceptional child : ) » .« 8.02 - .000

Verbal and non=-verbal (wrltten, gestures) communication .

with parents 8.45 .Q00 -

Communic&ting feelings with parents 8.7 .000

Attending to what parents communicate - t 8.94 © . .000

Active listening N J‘ . 10.60 ) . 000




" Question #6:

Is THERE A DIFFERENCE BETWEEN URBAN AND RURAL TEACHER
RESPCNDENTS REGARDING THEIR RATINGS_OF THE IMPORTANCE AND
DEGREE OF SKILL IN THE COMPETENCLES?

A t-Test comparing urban (> 4,000 student population) and rural
( <4000 student population) special education teacher responses for
percelved importance indicated no significant differences (p( .05). The
same statistical procedures yielded no difference in urban vs. rural
ratings related to perceived skill in the competencies.

DISCUSSION

The resuits of this study are being presented to the Kansas Regent
Institutions Special Project Advisory Board and special education faculty
at all six regent institutions for a thorough consideration prior to
making specific recommendations for curriculum revision in the university
training programs.

A cursary analysis of the data would indicate that all respondents
view the competencies as important factors to attrition and that the compe-
tencies are consistently ranked’ with higher importance than skill. No
significant differences were found-between urban or rural respondents.

‘General findings indicate that che competencies related to the role
of special education personnel with regular educators are viewed as the
most important. In at least two of the topic areas from this group, a
sparcity of training is reported. The findings also consistently indicate
that administrators perceive teachers to be less skilled 1n these competencies
than do teachers perceive the1r own skill.

The competency topic area of assistlng parents in locating community
resources was the-area where over 63% of the teachers indicated having
received no training. ' The data also show that of the five (5) individual
competencies where both dadministrators, and teachers agreed the teachers

were less skilled, four of five are in the area of a351sting parents in locating

community resources. -

: These findings suggest that the competencles studied are, valid in
relationship to attrition of spec1a1 education personnel in Kansas. The
findings also provide a basis for assessing current special education
teacher preparation programs in the state.
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APPENDIX

TEACHER FORM
. KANSAS SURVEY REGARDING
ATTRITION OF SPECIAL EDUCATION PERSONNEL

Thie survey 1ists professioms} compatencies sssocistad with the role of o apscial educator. We sek
that you consider hew importent sach compatency is to your sstisfection with your job sad your functioning
effactivaly in your role as o apecial aducator. We slao esk you to rete the strength of your akill as thet
akill is defined 1in the competancy statement. .

@

DIRECTIONS: . .
1. In the column labaled “IMPORTANCE", plasss rats tha importance of sach compatency describad by
writing io the firet columa e numericel reting that reflacts how important you fiuel the ekill {fe.
In the second column, lebeled “SKILL”, writs in e numsrical reting which reflacte the strength of
your skill.
Plesse use the following scales to rite:
IMPORTANCE S s
| - High isportance - High dagres of akill
2 - Some importance 2 - Some ekill
3 ~ Linited importance 3 - Limited ekill L
4 - No importance "o &= Mo skill
\
2. In tha columne labelsd “TRAINING”, check (v or x) any of the follewing nhl\gh syply:

Collage ~ Chack this celusm 1f in yeur collage cour sework you received treining .
directly ralated to davaloping the competency dascribed. :

Inssrvice - Check this column 1f 4ur1|j conveatisns, seminsrs, ar spectal stete or
R achool spomsored vorkshops you ettended you received treining directly
related to developing the compatancy described.

R \ .
Chack this category if you hava hed NO college coursewerk or inservice
the competemcy

experience that has covared the ekill described 1in
atatement.

DOORTANCE  SKILL  TRAINING

o High
" Limited
!o v

- COMMUNICATION WITH REGULAR EDUCATORS ¢
A Machemicst

Inservice

L. Av1e te dascriva the different communicstion precesses

:::::::: to tho role eof --:.uuu: 1a o lnrel ulunl ["'l [':I r] [_I [‘] .

’

2. Able te uss formal communication ndoln to anhance affective . i fosin v
intersction with achosl persennel om instructional ralated
preblems. . . -

’

3. Bl te oftectively transait infermation te schesl persomnel

- (regulsr classreem teachers, administretore) through varieus : D "D D D
communication medss (e.g., verbel, written) - : '

4. Able te t(uttly the sbjectives for o prosentetion situatien: .
(1,0., to {aferw, taspire, persvsde, otc.) and empley the : D D D D
M08t Suitable techaiques. . :

S. Able te tdentify and Orrangs imtarpersemal-aitustions '
(1.0., individual conforences, smail srovps, lerge group
msetings, atc.) wvhich onhance communicetion. :

(. Adle ta design communication precedutes spplicebla ta the 1
rele of o consultent in & lovel schuol situation, : } J " )
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c.

l&;h
Lillud

Comulutionlrroble- Solving: o

7.

8.

9.

Individuslized Inetructiom:

10.

11,

12.

13.

14.

15.

<

Abll to analyzs a teechar'e eituation se @ buh for
deteraining consultent needs.

Able to help teschers dsvalop problem solving ekills.

Able to seteblish him/herself ee e constent eource of'
consulting help in contrast to tha role of s problam
eolver.

Able to ssssss the learner’s present level of educetionsl
performance through contributing to the comprehunsive
evelustion.

Able to determine sppropriata gosle end objactives
beesd on lesrner cheracteristice.

Abla to determins objective critaris, sveluation procudurae,
and dats collection nseds to measure learwer progress..

-
-

Able to determine the epecific education end zeleted °
asrvices needed baged on the lasrner goale and objectivae.

Able to implement various tachaiques for identifying
sffectivo mathode of instruction. (e.g., obsarvetional
techniquas, self-eppraissl sceles, degrss of lesrner
growth attributed to the method of tnatrucuon)

I
VAbll to. identify and aseiet pareonsel (i.s. pereprofessional,

counselor, teachers, stc.) skilled to sssume epecific roles
in tha instructionel program.

Organizetion of Learning Envirodment:

16.

Able to udlruém and criticelly evaluats the pétuthl
of different classroom ergsenizstion medele fer self-ceatained,

. reseurce, 1tlunat. snd regular educetion clessreems.

17.
18.

19.

20.

Abl- to demonstrate the use o!/a}p'mtuu lnumetlml
groupings as needed for the academic situstien vlthl.n both
In spacisl snd uluhr clase eavivesmenis.

Able te eveluate epprepriste hatruuml tl. sequences

(1.8., number end leagth of daily, weskly imstructiomsl

perieds) for luumtlon bmd L lesrnit neede.

Able te anticipate pessible instructional probl-u in -
sdvance and adept accerdingly.

Able te structurs sctivities in the use of squipmsent and

materisles te enhsace learning.

!ntmtﬁzphhuucn:

21.

Knovledge of the cun'nt 1itereture on instructiemsl practices
for axceptional children withis regular educstien.

22. Adle te sssist fn the d.nlomu ‘of imetructional progrens

for exceptionsl children within regulsr education.

139

)

IMPORTANCS

o

NooCc oD OO oOooo

I O I

mNa

SKILL

TRAIN ING

Inlenice

000

0000
0 ooo™

0 0O0
0 000

0 o0o

0 000
0 000

O god

0 ooo

0 000
0 000

0 ooo
U DDD

0 00od
0000

1o

o
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IMPORTANCE SKILL TRAINING

Linited

No
R, loatructional Practicas: (continued)

23. Ale to asaist in the devalopment of clesarcom mamagement
tachaiques for sxceptional childran within ragular sducation.

- 24. Adle to asefst in the identificetion and sdeptatien of
innovative methods ard/or matarisls for programe for
axceptional children within ragular aducation.

7. Insarvics Training for Regulaer Rducators:

25. Abla te plan a training pregram for other aducational
parsoniagl on ell aspecta of the IKP procaas.

26. Able te design and organise inatructional activicies for
. ather aducetisnsl pereonnel aimed at the development of
apecific llltl.lll raquiaits to varieus sducatiensl ralaa.

27. Able ta plen & trainiag pregram ralavast te argsnieing
the learning anvireomeat with conaideratios for imdividual
lesrner meeds and the tatal clasereom settins.

28. Abla te plas & training pregram ralevemt to the selection
and utilisation af instructional sethedslogies and classroem
nanagenent tachaiques vith axcaptional learners..

29. Abla to plan treieing programe comcarmed vith the tdeatification
© snd use af data csllaction tachniques and inetruments,

: .

INVOLVING PARENTS; _ R

A. Comwmication vith flront-z ‘
: © a
Able ta dewsnstrata the sbility to cemmunicats te pareste B

infermation on lagislation which affscts the aducstion

af the handicapped in asch af the falleviag aress ralated
to PL. 94-142 aad Ksnses Speciel Lducation fer Exceptiensl
Children Act: :

30. Fres Apprepriata Public Rducetion,

31. lLasst Restiictive .Mn;nt.
32. peleted Services. ,
“33. Dwe rneu.c.

S 34. Verbal snd nen-verbal’ (written, gesturse) commmmicstion vith
L4 patents. _ S

3%- Beveleping trust vith parents.
. 36. c,-nieuilu !l‘oum-vub p;mtu.
' 37. Probiem selvien (contiet toselution) vich p‘;gnn.
_ 35. Actonding to vhat nnllto uﬁaimi.
39. Active lstening. ' I

N

40. Blictisg r;pnu- frem parents. * .

./

"wne

ooo o0

N
N

OO0OoOo00 00oo

None

f il

O o000
Oooo

0000
0 000
0000

alfalala
-0 000




A. Cowsumication With Peremte: (contiuud)

. .
Able to demonetrsts the sbility to identify end erramgs
interpersonal eituations vhich snhance commuaication in
sach of the following eitustione:

41. Large group mectisge.
]

£y

42 . Sanll proup moctinpe,

43. Con!itmoo.

° 44 . Individusl mestings.

B Underetanding Neede of Parentss = — T T ST

45, Demomstrete knoviedgs and underetasding of u\o; realities
' of parental sttitudes and zesctione te having an onceptional
child.

o

46. Demenstrzie knowledgs and unduretanding of the impertance te

impreved lesrning when pareats ore invelved in werking ‘with
exceptionsl childres. ) -

"""" 2= T e. Imvelvinj Pereate in the IEP Process:

47 . Iavelve parents in the assessment process through the
‘comprahensive ovolutm procedures. -

48. Involve petents in sstablishing lesraing and behavisrel
goale and ebjectives. . .

v

-

49. Invelve perents ia making placement decieiens sccording
: te LRE.

S50. Iavelve perente In determining suppert services. .

) " 51. ayelve-pareats vith isstructionsl or behavier -n.-ﬁt
N program. - : o
, 52. (aveive parente is the program evaluation precess.

. o
[

\D. Aseieticg Perente with Lecoting fc—nt:y hmm:

\_53. Asssst parente 1o lecating Sumenity reseurces. .

z. nﬂum Yoadback te Parents:

(3

Q - 58. Bstablish o system of frequent feadbark te pereste.

«e

IMPORTANCE SKILL

High 1
Soke 2
Linited 3
No 4

s

Doono
-
O
O
O

O o

a

g

o o e R o o I o o R
O
-
O
O




B »
. L2 N 4
« e o, L : v ® ° ‘ 1
R | 19 .
_ ’ * - . INPORTANCE TMINING \
. . . Nigh : :"‘, . -
, Sone 4
. - Limited . ]
. . e .
. T, ’5
2 2. rmmu Feedback to Parente: (continued) : :
’ " ' : N o
59. Rffectively comsunicste vith parente thc oducnloul ' N 3
nesde of their child and the pmnu being prov““.
’ 60. Petablish satheds for parent follov-up of instructiesal
preograme vhers appropriate.

" -’/—

* 6l.. Develop vith parenta mathods for them t use in w-lunlg ——
. their child'e progreea.

- - - b}
kY
s . ' .
. ) We aew request that you plasse prieritize each of the feollowing topice with a vashing of 1 te 10 - . T

> 1 = Least affecting or centributing te ettritien; 10 » jeeg .mm.. or eonteiduting te sttrition,
o :vo cetegories should receive the uu renkisng.

~ Machanice of commumicating with regular séucaters.
El
\Comulnuoaltrou- solving with reguler aducatere.

. - ‘lulv“mlulu instruction for learsers.

- Ot“’d‘nl the learning eavirenment. w
R - %
% ¢ Y
——— - Metating regular educators vith instruction of epecial educetion studeats.
. " . : . . M &
= Preparin Delivering ipservice tnlnlu' vith reguler educatete.
. R 3
' : \\ ) ’ . >
- Lo
. ~ . .
’ hd ' . v .
: . ]
, ] . 3 »
~ . " a hd
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