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SUMMARY OF THE EVALUATION
FOR PROJECT BECOME

SARAH J. HALE HIGH SCHOOL
1981 - 1982

This program, in its second year of a three-year funding cycle, pro-
vided instruction in E.S.L. and native language arts, as well as bilingual
instruction in social studies, mathematics, and science, to approximately
120 Hispanic and 90 Haitian students of limited English proficiency in
grades nine through twelve. All program students were foreign-born.
Twenty-six percent were born in Puerto Rico and 12 percent in the
Dominican Republic. The rest of the Hispanic students were born in
Central and South America. All spoke Spanish at home. Slightly more
than 40 percent of the program students were borfl in Haiti and spoke
French/Creole.at home. Students varied in English-language proficiency,
ability in the native language, and overall academic preparedness.

The basic goal of the program was to facilitate the mainsteaming of
participating students by the middle of the junior year through intensive
E.S.L. instruction coupled with content-area courses in the native '
language for bOth groups. The program's ptilosophy was one of transi-
tion, equipping students with the skills needed to continue their
education or to enter the occupational world in the areas of business,
cosmetology, or the health professions.

4

Title VII and tax-levy funds supported administrative and support -

services staff positions. Instructional services and paraprofessional
assistance were funded by a combination of tax-levy, Title I, Title VII,
and P.S.E.N. monies. Curriculum materials,were developed in Spanish for
mathematics, science, and social studies. Supportive services to i

6 program students consisted of formal and informal personal and academic'
counseling, job assistance, a limited number of home visits (three staff
members were on leaves of absence), and referrals to outside agencies.
In addition, program staff maintained Contact with mainstream and
vocational faculty in an effort to monitor the academic progress of
program students. _Development activities for staff members included
attendance at university courses, workshops, and c 4 nferences, a pre-
service orientation at the beginning of each semest r.for both program
and mainstream staff to provide an overview of the program, and monthly
department meetings. Parents of program-students participated in a
bilingual advisory council and attended cultural and other program and
school-wide activities. The project also sponsored numerous student
activities such as trips and family picnics.

Students:were assessed in English-language development (Criterion .

Referenced English Syntax Test and the Test of Proficiency in EngliSh
Language Skills),; growth in their mastery of the native Tanguage (La
Prueba de/Lectura, Test de Lecture, and teacher-made tests); mathematics
(New York City Arithmetic Computation Test and teacher-made tests);
science (teacher-made tests); social studies (the New York City-Wide



Examination in Bilingual Social Studies) and teacher-made tests); and
attendance (school and program records). Quantitative analysis of
student achievement indicated that:

- -Overall, both Spanish- and Haitian-speaking program students
mastered one CREST objective per month of instruction, thus
meeting the criterion set as the program objective.

- -On the Test of Proficiency in English Language Skills, both
Spanish- and Haitian-speaking program students made gains which
were -statistical, and educationally significant'.

- -Gain scores on the Prueba de Lectura were statistically and
educationally significant at each grade level.

--On the Test de Lecture, Haitian-speaking studentsIlade gains
which were determined to be of moderate educational significance.
The large gains made by tenth-grade students were also considered
to be statistically significant.

--The gains made by Spanish-speaking students on the New York
City Arithmetic Computation Test were both educatioTiTTi-iiid'
statistically significant for the ninth, tenth, and twelfth
grades.

1

--The gains made by Haitian-speaking students on a teacher-made
instrument of mathematics achievement were statistically and
educationally significa4t.

--In general, both the Spanish- and Haitian-speaking program
students performed well in the content-areas of mathematics,
science, and social studies with overall passing rates increasing
from fall to spring.

-QIn native language arts courses, Spanish- and Haitian-speaking
programpstudents lenerally achieved high passing rates. in both
the fall and spring.

--In business and vocational courses, both Spanish- and Haitian-
speaking program students achieved overall passing rates of 100
percent passing in all areas except vocational education
(Hispanic students) and typing (Haitian students) in the fall.

--The attendance rate for the.bilingual program students was
higher than the overall rate for mainstream students.

The following recommendations were aimed at improving the overall
effectiveness of the program:

--An assestment of the reasons why program students
have not chosen to pursue a career sequence in the
health professions should be condUcted. In addi-
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tion, information concerning:tareer opportunities
in the health professions should be made available
to program students;

--The Haitian component needs greater support in
materials development, modification, and acquisi-
tion for both the academic and vocational sequences.
Communication with other Haitian programs is essen-
tial to accomplish this goal;

assessment of language dominance and proficiency
should be conducted concerning native-language
instruction for Haitian students, i.e., French ver-
sus Haitian/Creole.

--Technical assistance should be requested from the
various.agencies dealing with bilingual education
with respect to tbe acquisition and development
of native-language materials, especially for the
Raitian students;

- -The program should continue to prepare students
both academically and psychologically for the
transition into the mainstream. Communication
between mainstream and program faculty should
be strengthened to aid in this,process.

--Cultural activities which foster interaction be-
tween program students and mainstream students
should be developed.

- -During the 1982-83 school year, the program should
concentrate on the area of support services in order
to compensate for the Haitian grade advisor's absence
during 1981-82;

--The program should strengthen comMunication with
parents of program students, possibly by involving
them in,a cultural activity to be shared with the
school community at large;

--Ali program publications should be carefully proof-
read and edited for spelling and grammatical errors;

- -The staff development component of the project should
be expanded and strengthened, especially for the non-
bilingual faculty working with program students. In

addition, a materials exhibit by commercial publishers
would aid in the development of bilingual program
materials. An in-service workshop held afterthe exhibit
would be useful for reviewing and evaluating the materials
presented.

-v-
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PROJECT BECOME: BILINGUAL EDUCATION AT
SARAH J. HALE HIGH SCHOOL

Year of Operation:

Target Languages:

Target Population:

Principal:

Program Coordinator: ,

OVERVIEW

345 Dean Street
BFboklyn, New York

1981-1982, second year of
three-year funding cycle

Spanish, French/COOle

350 students-proposed,

210 served
. ,

Mr. Bernad Wolynez

Ms. Alba DO ,aller

Project BECOME consists of a dual-track program of study leading to

academic orvocational preparation in the areas of business, cosmetology, and

the health professions for approximately 120 HisOanic students and 96 Haitian

students from the South Brooklyn area. The basic goals of tke project are to

faciJitate the mainstreiming of program participants by the middle of their

junior year through the use of intensive English as a second language (E.S.L.)

instruction concurrently with content courses in the native languages for both

groups represented. The basic philosophy is one of transition in order to

equip students to continue on to college or to enter the occupational structure

9
in the vocational areas offered. As reported in the project's Title VII pro-

posal, Wong the greatest openings in the New York area will.be those for

secretaries...cosmetolog1sts..4and medical care assistants..."(New YOrtews,

December 30, 1979, p. 32). The school believes that the bilingual program
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students have added Marketable skills to offers, given their diverse linguistic
4

.and cultural backgrounds.

1 ,

The students in Project BECOME interact with the student body at large

in courses such as music, art, and physical education throughout the four years

and in content -courses during-their senior year:

, Support services,dre irovided to bilingual program students through

individual counseling, faculty support, and extracurricular cultural activities

conducted throughout the academic:year.

Several of thd'students Articipate in after sch art-timd jobs

and acquire summer Work through the Youth Employment Act 4nd other community

agencies.

DATA COLLECTION PROCEDURES f -
This document re7esents an eValuation of the program that has.

, -

attempted to erympass information from previous years as well as the current
,

. year of the project. It includes quantitative and qualitative data ascer-

taining the extent to which the program's objectiyes for academic year 1981-82

Were met. Additionally, the data are analyzed with th'e aim of offering recom-

mendations in support of the program staff in order to more effectively meet-

the educational needs of the target population.

The data collection process consisted of the following strategies:

1) on-site classroom'observations of E.S.L., bilingual content, and

vocational courses (a,classrooM observation instrument developed by the Office

of s:hicational Evaluation,[0.f.E.] was utilized for this purpose);

2) fnterviews with project coordinator and sthooLprincipal (ques-

tions were guided by questionnaires developed by 0.E.E., and the evaluation

team's agenda basecron the Oroject's Title VII proposal);
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.3) interviews with faculty members and support personnel from Title I

E.S.L:, Title VII bilingual, and vocational programs (the quesiions were open-
.

ended and based on an agenda developed by the interview es and-the evaluation

4-team). Among the issues raised during these intervi s were: .

-- mainstreaming of bilingual students;

. .

-- materials available in native languages both for 4'
technic-al areas and general academic areas;

-- support services available to bilinglial students
from within and outside of the bilingual program;

-- attendance patterns by groups; ,

-- diversity of liniguistic and academic levels in
'

content subjectgrand E.S.L. classes;

-- policy concerning the use of'native language and
English in the'classroom;

-- interaction betweeg and among 'students from different
lingUistic and cultural backgrounds in various courses;

-- integration of bilingual programstudents into ,career
components;

-= levels of E.S.L. instructiori and placement of bilingual
students.

4) data compiled.by bilingual project coordinator concerning student

,haracteristics, funding sources, ethnic breakdown of students in the prpgram,

and student programming from a questionnaire sent to the,project coordinator

prior'to site-visits;

5) data compiled at O.E.E. on test scores, attendance,-and cumulative
,

records-for bilifigual students.

The personnel and students who were interviewed and observed Were ex-.

tremely cooperative in furnishing materials requested, facilitating scheduling

(

-3-
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4

of interviews, and giving freely of th.eir time to provide a comprehensive over'-

view of the bilingiol program at Sarah J. Hale High School and its function

within the total school curriculum:

-4-

1,5



. CONTEXT gio

An extensive-deScriptiOn -of the schdol and'Aeighborhdtewas

in the 1980,81 evalUation report (0.E.E., pgs. 2-4). Since .the neighbdrhdod. i/

context and language use in thecomMunity has not changed signifiCantly, a sum-

mary of these data follows.

Project BECOME is housed in the "wesewing," a separate and newer

building than the fifty-year-old main building of Sarah J. Hale High School,.

It- is located at 500 Pacific Street near downtown"Brooklyn and one block from ,

the Atlantic Avenue subway stop Which makes it convenient for commuting stu-

dent.s. Also, since Sarah J. Hale is a centralized cosmetology center for

New York City, it draws students from all rover the city.

The bilingual program admintstrative office and classrooms are housed

in the "west wing" and students go to the main building for E.S.L., mainstream

content courses, electives, vocational courses, art, and physical education.

NEIGHBORHOOD CONTEXT

. The area surrounding the nigh school is in a state of flux with some

sections deteriorating and others in,the process of renovation. It appears,

however, that like many areas in Brooklyn, this one is also trying te rebuild

and maintain businesses and housing inthe neighborhood.

. Extensive inforMation concerning the vicinity surrounding the high

school as relates to ethnic composition, housing facilities, community resources,

and the socio-economic status of the inhabitants can also be obtained from the

1980-81 evaluation report which is summarized below.



The immediate area is one characterized by complex processes of urban .

'decay, change, and renovation. Located near a once thriving commercial zone,

some areas are seriously deteriorated with many empty stores, decaying multi-

&

story buildings and brownstones. In other areas, reno4at1on is taking place,

and numbers of middle-income families are moving 'into the neighborhoods. On

nearby Fulton Street, considerable efforts are being made to upgrade stores

and shopping services in the area.

On the whole, the area is still one of old or aging brownstones; small

factories, and struggling businesses. Because of its central location, the

area is well served by public transportation.

The.ethnic composition of the immediate area is largely black American,

. Hispanic, and Haitian, in that order. All of these groups are predominantly

working classlgro the west, along Atlantic Avenue, a tizeable Middle Eastern

community is located. Students from these families are not represented in any

numbers at Sarah J. Hale.

LANGUAGE USE IN THE COMMUNITY

The fami-lies of Haitian students, tend to use Creole or French at home

and with friends outside their homes% Spanish is spoken in the houses of His-

\
panics and in some small local businesses, but English generafly prevails in the

community (much of it Black English). While bilingual program students (espec-

iafly Hispanics) tend to use their native language with their peers and in their

classes, the neighborhood is not as a whole linguistically isolated.

Pres ntly, the area remains relatively stable and the only noticeable

demographic ch nge indicated is that the size of the HaitiA population has
4

increased whIle the Hispanic population has diminished slightly. At this point,
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however, no significant statistical di-fference can be seen as compared to last

year..

-1Sn formation-provided by the program advisors- at the school indicates

th t although there is considerable mobility in the community, approximately

85 p rcent of the students live in the attendance area and attendance patterns

are consistently hi6h in-the bilingual program (93 percent as compared to 75

percent for the student body at large). Those students not living in the im-

mediate area commute from all boroughs in order to obtain the career degree

in'cosmetology.

Some of the services provided by the community inClude: the public

library, Bureau of Social Services, CETA, Youth Employment Act, Solidaidad

Humana (offering,high school equivilency and basic skills training), and the

Boerum Hill Community Association. In addition, humerous businesses in the

area hire Sarah J. Hale students for part-time and summer work.

HISTORY OF SERVICES'TO LEP STUDENTS AT SARAH J. HALE

A

Sarah J. Hale High School is located near and serves one of the oldest

Puerto Rican communities in New York City. The E.S.L. classes were initiated

more than ten years age: From 1975 to 1980 there was a Title VII grant, Project

SABER which seryed Hispanic students with bilingJal instructions When the

funding cycle ended, a new proposal was funded which included a Haitian comp-.

nent. Project BECOME is funded for three years, from 1980 to 1983.

-7-



JI STUDENT CHARACTERISTICS

STUDENT CHARACTERISTICS IN THE-SCHOOL AS A WHOLE

The school population comprises an admixture of black American; His-

panic, and Haitian students. Since Haitians are generally tabulated within

the category of "black," it is difficult to realistically assess their repre-

sentation'in the population. Nevertheless, enrollment patterns in the school

indicate an increase in the Haitian population concurrent 31fith a slight decrease

in the Hispanic population. Table 1 prefents a general breakdown of the popu-

lation at Sarah J. Hale.

TABLE 1 ,

,

Population changes at Sarah J. Hale High School, 1974/75-1981/82

Year Black Oriental Puerto Rican Other Hispanic Other
Total

Register

1974-75 45.9 0.1 40.5 3.7 9.7 2,223

1976-77 42.4 0.5 35.9 9.7 11.6
,

2,605'

1978-79 56.2
Asian

1.0

Hispanic
36.6

White
6.2 2,89

1979-80 62.6 0.3 33.3 3.7 2,797

1980-81 62.9 0.5 33.5 3.1 2,650

1981-82 64.8 0.6 32.1 2.4 2,416

Source. SChool Profiles, 1974-75 and 1976-77; Office of Student Information
Services, Pupil Ethnic Compositiom'Reports of October 1978, 1979, 1980,
1981.
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\Of the students at Sarah J Hale who are from other-than-English

languge background, moit continue tO-be Hispanics. , The estimated language

background of Sarah J. Hale students is as' follows:

,

,

TABLE 2

Home Languages of Students in the School as a
Whole (as of Spring, 1982)

.

Language

-1-

Percent of
N Total Enrollment

-

Approximate Number
LEP

Spanish

French/
Creole

Arabic

Portuguese

1,520

165

,P

57 150
.

,

6 125
,

Negligible .

Negligible

Source. High School Data Form for Consent/LAU Report
September 30, 1981 based on a total school
register of 2,650.

As may be seen from Table 2, Project BECOME proposed to serve all

those students identified as of limited English proficiency (LEP). The native ,

Arabic and Portuguese speakers, however, can not be provided with native-

language instAmFtion because of their small numbers. They receive intensive

instruction in English as a second language and are served in mainAream

classes.

-9-



4

PROGRAM STUDENTS: BACKGROUND CHARAtTERISTICS
-

The breakdown of countries of origin of program students reflects

the general shifts in population noted tor the whole school. Table 3 presents

information on the countries of origin reported or program students.

TABLE 3

Number of Project BECOME Students by
Language and Country of Birth

LANGUAGE COUNTRY OF BIRTH NUMBER PERCENT

Spanish'
Puerto Rico 52 26.7
Dominican Republic 23 11.8

Colombia 3 1.5

Panama 10 5.1

Ecuador 5 2.6
Guatemala , 10 5.1

thile / 2 1.0

Mexico 1 0.5

Costa Rica 1 0.5

El Salvador 6 3.1

Honduras 1 0.5

Haitian/Creole
Haiti 81 41.5

TOTAL 195 100.0

Source. Individual student data capture forms submitted by
Program BECOME.

. The highest percentage (41 percent) of students served were born in
Haiti and speak French/Creole at home.

Twenty-six percent of the students were born in Puerto Rico, and 12
percent were born in the Dominican Republic. The rest of.the Hispanic
students were born in Central and South America.

All Hispanic students speak Spanish at home.

. All itudents are foreign-born.

-10-



Sex

In the school _as a whole, approximately two-thirds of the students

are female, reflecting the school's history as a girls' vocatfonal high school,

specializing in cosmetology, health careers, and office skills. Males were

admitted eight years ago, and vocational offerings have been expanded. The

school was designated as a comprehensive academic high school in 1976.

In the bilingual program, the balance of male and female students is

somewhat'more equal, although girls tend to outnumber boys in grades ten and

twelve. Table 4 presents these data, as well as the total number of students

served in each grade. Relati'vely little attrition of female studenti appears

in the upper grades, while that for males is somewhat greater."

I
TABLE 4

Number and Percentages of Bilingual
Program Students by Sex and Grade
*

.

_

Grade
-

Male
N

Percent
Of

Grade Female
N

Percent
Of

Grade Total

N

Percent
Of All Students

,

9

,

20 35 37 65 57 29

10 33 45 40 55 73
w,

37

11 15 45 18 55 33 17

12 12 37 20 63 32 16

TOTAL 80 41 115 59 195 99

Femali!students outnumber male students at each grade level.

. Student enrollment varies by grade. Most students are enrolled in grade 10.'



\)1.

Project BECOME, like the majority of other b lingual high school pro-

-, grams in the nation, has the constant problem of overage students at the various

grade levels and especially at the tenth-grade level (see Table 5). An assess-

ment of the situation requires an analysis of immigration patterns, number of

years in bilingual programs, etc. For example, if a student arrives in the

United States at the appropriate age for entering high school, the school is

obligated to accept the student regardless of prior educational background.

This leads to a situation in which students arrive with a wide range of linguis-

tic and academic sk4lls. It is reasonable to assume that students may be given

the benefit of the doubt and promoted the first time to the tenth grade. How-.

ever, the concept of cumUlative deficit makes it proportionately more difficult

for,the same students during the second year (tenth grade) to catch-up academi-

cally. This is probably the point where many students are held-over.
, .

Another factor may be that students of,en reach the age (around the

tenth-grade level) of legally dropping-out ortchool to work. Since there is

pressure, especially for the males, to contribute to the family income, there

may be a' greater tendency to lose bilingual program students here.

One of the evaluators raised the problem,of "overage students"

with the project coordinator and faculty in Order to gain insights into their

percptions about the causes, consequences, and possible stflutions to this com-

plex problem. The project coordinator stated that students niKeteen years of

age and older were encouraged to stay and finish their academic caree+rf it

meant a year or two in spite of the pressures placed on these.studepts to leave

school for work. If the students had.difficulties, however, because of feeling

self-conscious abOut their age, they were referred to a high school equivalency

-12-
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program in the community (Solidaridad Humana) as another avenue for acquiring

the diploma.

In summary, some of the major variables contributing to the overage

problem seem to be:

1) immigration patterns;

2) age and level of education for students entering ninth grade in
the United States;

3) pressures from family and peers to jeave school and work gisen
socio-economic circumstances;

4) differing levels of educational preparation in countries of
origin.

There is a sense among those working with the overage bilingual stu-

dents that with support services and special individual attention, the overage

students have an opportunity to complete their degrees rather than drop-out as

has been the case in the past. The staff is open and willing to work with this

particular target population at Sarah J. Hale High Sohool.

-13-.
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TABLE 5

,

Number of Project BECOME Students by
1
Age and Grade

,

Age Grade 9 Grade 10 Grade 11
_

Grade 12 TOTAL

13

,

-1 0 0 0 1

14 3 0 0 ' 19

15 0 1 29

16 13

17
,

, 1 50

il&17 7

18 t 2 5 13 28

19
.

5 17

20 1

-

0 3 8 12

21

,

0 0 1 0

22 0 0 1

-

1 2

TOTAL 57 73 33 32 195

OVERAGE STUDENTS:

NUMBER 23 28 23 16 90

PERCENT , 40, 38 70 50 "( 46

Note. Shaded boxes indicate age range for the grade.

Forty-six percent of the program students are overage foe their grade.
The highest proportion of overage students is in grade 11:

Most program students are 16 and 17 years of age. Most of these are

in grade 10. -14-
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III,A PROGRAM DESCRIPTION

PitOGRAM ORGANIZATION AND PERSONNEL
\,

The bilingual program at Sarah J. Hale functions within the school as

a unified department reporting directly to the principal. The program coordi-

nator.' has responsibility'for all administration and supervision, including

instructional, training, personnel, and fiscal matters. This year Project

BECOME included one grade advisor (Hispanic group) and one Haitian grade ad-

visor who was on leave, the bilingual curriculum specialist, four education.

Assistants, and several classroom teachers funded from various sources. Two

family assistants who were working with'the project last year were on leave

from the program for, academic year 1981-82. Figure 1 presents the organi-

zation of Project BECOME.

The project coordinator is responsible for prdg.ram matters, and she

works closely with the grade advisor in organizing student activites outside

the realm of academics. Additionally, she follows-up on advisement and coun-

selirt activities aneserves in a coordinating and advisory capactly to all

-bilingual program personnel and studeks. The grade advisor for the Hispanic

students also teaches social.studies classeS in addition to his counseling/

advisement role.

Curr4ulum development in Spanish and all testing is the reslionsi-

bility of an experienced staff member who also teAches science courses in

Spanish. In addition, other staff members are, constantly modifying and creat-

ing new materials for their subject areas in the native languages.

Supporting instruction in the classroom is carried out by four educa-
.

tional assistants (three Spanish-speaking and one Fi'ench-speaking). During

.0
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academic year 1981-82, the family assistants were on leave thus increasing the

workload of the grade advisor, teachIng faculty, and program administration.

The:program's bilingual'secretary carries more responsibility than

her title implies. She is involved with the taal functioning-of the program

as well as the record keeping and.clerical tasks inherent_to her position.

The bilingual students areserved by approximately eleven bilingual

rand mainstream teachers who offer English language arts, nattve language arts,

and tontent-area instruction (please refer to Instructional Component for.a

detailed discussion of course offerings).

PROGRAM OBJECTIVES

Specifically during its second year of operation,the program

proposed thelollowing objectives for 1981-1982:

1. It is expected that the mean post-test reading score
achieved by program students on the Interamerican Series
Prueba de Lecutra and Science Research Associates' Test de
Lecture will surpass that of mainstream students af-the-75
level of statistical significance when resUlts are submitted,
to an analysis of covariance;

2: It is expected that the mean post-test reading score
4 achieved by program students on the Criterion Referenced

English Syntax Test will surpass that of mainstream students
at the .05 level of statistical significance when results are
submitted to an analysis of covarlance;

3. It is expected that the mean post-test reading score
-achieved by program students on the Test of English Pro-.
ficiency in English Language Skills will surpass that of
mainstream students at the .05 level of statistical signif-
icance when results are submitted to an analysis of
covariance;

111.

4. At the end of the school year, significantly more of the
program students will'pass tests in mathematics, social
-studies, and science than mainstream students;

5. At the end of the school yew-, significantly more of the
program students will pass tests in the vocational areas of

-16--



Figure 1

Organization of Project-BECOME, 1981-1982

Principal

Bilingual Department
Project Coordinator

Bilingual
Secretary

, Bilingual Bi 1 ingual

and Grade. Curriculum
Mainstream Advisors (2)a Specialist
Teachers

Family
Assistants (2)

b
Educational .

Assistants (4)

a

b
The Haitian grade advisor was on leave during academic year 1981-82.
On leave during academic year 1981-82

Supervisory Relationship

Collaborative Relationship
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business education, cosmetology and health careers than
mainstream students;

6. At the end of the school year, it will be demonstrated
that the.average monthly attendance of program students
will exceed the average monthly attendance of mainstream
students.

FUNDING OF HE BILINGUAL PROGRAM

The bilingual program al_SITA. J. Hale High School is supported by

funds from tax levy, E.S.E.A. Title I, and E.S.E.A. Title VII. Given the var-

./

iety of taskt and limited staff, staff.resOonsibilities are complex, Itiattn)-

charting of funding lources and program components difficult. Tabular presen-
4

tations of staffing and funding patterns follow for Hispanic 4nd Haitian stu-

dents.

,
- TABLE 6

1,5
,.

Funding and Staffing of Instructional Services
to Both Hispanics and Haitians,'Spring 1982

Area
Funding Number Of Personnel
Source(s) Teachers Paraprofessionals

E.S.L.

Reading (English)

Typing

Cosmetology

Title I

P.S.E.N.

Tax Levy

Tax Levy

2. 2

3 .

3 2
a

.

a
Two bilingual education assistants (one Hispanic and one Haitian) have
responsibilities in the above subject areas. They are paid by Title VII.

-18-



Many teachers serve bilingual students Oart-time, teaching

one or two bilingual classes in addition to-other, mainstream classes.

Table 7 provides informkion on the funding and staffing of courses
,

in whichlhe medium of instruction is Spanish (native-language and content-

area instruction).

TABLE 7

. Funding and $taffing of Instructional Seryices
- Provided for Hispanic Students, Spring, 1982.

Area
Funding Number Of Personnel
Source(s) Teachers Paraprofessionals-
_

Spanish Tax Levy. 2

',Mathematics Tax Levy , 1

Social Studiesa Title VII 1

Science
a

Title VII 1

4.1
a
These are ancillary instructional services performed by the curriculum
specialist and the Spanish grade advisor.

Table 8 presents the staff members providing courses to Haitian

students116q which French and Haitian Creole are the languages of instruction).

19-



e TABLE 8

Funding and Staffing of Instructional Services
to Haitian Students, Spring, 1982

Area
Funding Number Of Personnel
Source(s) Teachers Paraprofessionals

Feench Tax Levy 1

Mathematics yax Levy 1

Social Studies Title I 1
a

These are ancillary instructional services performed by a Haitian teacher
who also conducts the E.S.L. class. *

Funding for the non-instructional componenti of the program is pre-
...4P'

sented in Table 9. The table combines those staff members providing services'

to Haitian and Hispanic students.

VIA
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TABLE 9

Funding of the Non-Instructional Components of
.

Project BECOME: Services to Hispanics and Haitians

,

Activit(

,

Funding Source(s)
.

..

Personnel
..

.

.

Administration
and Supervision

,

Title VII
,

Project Coordinator
Curriculum specialist
(Spanish)
Bilingual secretary

Curriculum
Development

Title VII

Tax Levy
.

.,

,

' Curriculum specialist
(same as above)
Bilingual

a
grade advisor

(Haitian)

'Supportive Service
(counseling and
Idvising)

Title VII

Tax Levy
-

Bilingual grade advisor
(Spanish)
Curriculum specialist
(same as above)
Bilingual grade advisor

a
(Haitian, same as above

Staff Development Title VII
.

Project Coordinator

Parental and
Community
Involvement

, Title VII

,

it

Family assistants
(1 Hispanie, 1 Haitian)

a

a
On leave

t\P



STAFF CHARACTERISTICS.

Several members of the Project BECOME staff have had extensive ex-

perience in bilingual education and have taught in Sarah J. Hale High School

for numerous years. The Hispanic staff members have generally taught five

years or more in the ogram and mainstream teachers serving program students

have also had exte,s4vee,erience in their areas of specialization (E.S.L.,

stenography, typing, anetosmetology) prior to their collaboration with the

bilingual program.

In terms of the educational assistants' background, two have bachelor's

degrees and the other two have at least 60 credits while the bilingual secretary

has an as ciate's degree and extra college credits. All those staff members

who do not y t hold a bachelor's degree are presently working towards that end.



.4Le
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TABLE 10

Staff fharacteristics: Professional and Paraprofessional staff

L
.

Position

I Time
Spent ln
Function

Date
Hired Education License(s)

Years of
Experience
(Monolingual)

Years of
Experionce
(Bilingual)

Project Director 100 9/75 ,R:A. English
N.A. English
Professional Diploma
Administration and Supirvision

Y.C. English Day High School

.2.C.
LY.S.

.

13

Curriculum Specialist/
Bilingual Science

60
40

9/77
9/77

B.A. Spanish
N.A. Bilingual Education

N.Y.C. Spanish Day High School
N.Y.C..

-- 5

Grad. Advisor (Hispanic)/,
Bilingual
Social Studies

60
40

9/76
9/76

B.A. Social Studies
N.A. Rilingual Education
N.A. Adm. and Sup.

,

N.Y.C. Bilingual Social Studies
N.Y.C. Day High School

5 6

Math Teacher
Bilingual ,,

100

.

.

9/75 B.A., N.A., Ph.D.

ICS.

N.Y.C. Nith Nilingual Day H.S. 6

-

7

French Teacher 100
,

9/77

.

B.A., N.A. French N.Y.C.. N.Y.S. Franck 20

.

. .

Spanish Language Teacher 100 9/80 N.A., N.A. N.Y.C. Spanish Day High School 4 ..

English Reading Teacher 100 9/B0 N.A., M.A. N.Y.C. German, French, Spanish
Day High School

7 --

3 1
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TAILE 10 (continued)
,

Staff Characteristics: Professional and Paraprofessional staffs

,

Position

% Time
Spent In
Function

Date
Hired

\

Education

.

License(s)

Years of
Experience
(N000liegual)

Years of
Experience

(1111ingdal)

1

E.S.L. Teacher 100 B/76 B.A. E.S.L., N.A. E.S.L. N.Y.C., N.Y.S. E.S.L. 12 - -

-1-

E.S.L. Teacher 100, 9/110 B.A., N.A. Spanish N.Y.C., N.Y.S. Spanish 5

Stenography and
Typing Teacher

40 I/O0 11.A., N.A.

_

N.Y.C. Stenography and Typing
Day Nigh School

11 --

Typing Teacher 40 I/00 11.A.. N.A. N.Y.C. Stenography and Typing
Day Nigh School

17 --

Cosmetology 40 9/80 N.A., N.A. N.Y.C. Cosmetology Day H.S. 6 --

A

Position

% Time
Spent In
Function

Date
Hired Education

Total Years
Of

Experience

Educational Assistant

I:i

100
100

1,68
1,6,

60 College Credits
75 College Credits

14
16

Family Assistanta

18 . 100

100 1,76
1981

60 College Credits
75 College Credits

5
1

Bilingual Secretary .100 1975 A.S. and BO College Credits 7

a

U k 3
leave during 1,61-82

ij"
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OVERVIEW

IV. INSTRUCTIAAL COMPONENT

The instructional component of Project BECOME was designed in accor-

dance with the transitional philosophy of bilingual education at Sarah J. Hale

High School. It calls for the mainstreaming of studentsinto all-English in-
,

struction in either an academic or vocational course of study by ttie second

half of the junior year or the first half of the senior year. Students in

Project BECOME are offered a comprehensive program of instruction that taps

meral fundtng sources (Title I, Title VII, tax-levy). The design includes

three major strands: instruction in Ind through the native langdage, in-

tensive instruction in English as a second language. (E.S.L.), and mainstream

instruction.

Content-area courses in social studies, mathematics, and science

are offered in the native language until students are prepared to make the

transition into mainstream instruction in their junior and senior year.

Pupils are scheduled each semester for two to three periods of content-area

instruction per day. Specific course offerings depend on grade level and

major area of concentration (vocational or academic). These courses are

considered to be parallel in content to those offered in the mainstream

curriculumin accordance with the guidelines established by the New York

State Education Department for these subjects at the high school level.

The rationale for using the native language in the content areas de-

rives from the premise that limited English proficiency students can progress

at a comparable rate in cognitive development to their English-speaking peers

if given the concepts in a language they already master. Concurrently they

4-25-
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study English until their level.of proficienCY allows them to study content

.

in that second language. As previously mentioned, this transition is expeeted

to occur during the,junior or senior year.

The advantage of this approach is that students are not placed in a

learning environment where there Is little comprehension until such time as

they acquire the basic skills in inglish.

In addition to being taught content-area courses in their native

language, bilingual students also take one period a day of native language arts

and culture. The purpose of this part of the instructional design is to pro-

mote an understanding and knowledge If one's historical roots and'identity.

It also promotes deielopment in the.native language which, in turn, enhances

the stUdent's ability to transfer language skills to a second language (English)

in terms of such areas as: reading comprehension, study skills, appreciation

of literature, etc.

Students in the bilingual program receive two to three periods daily

of E.S.L. instruction prior to making the transition to the maihstream. There

are four instructional levels and students are placed in them based on their

performance on the Criterion Referenced English Syntax Test (CREST) and

Language Assessment Battery (LAB) tests as well .as on recommendations from one

of the E.S.L. teachers.

A major_emphasis is placed on this instructional component since it

is the foundation for the preparation of program students for an all-English

curriculum in their senior year, The program's commitment to this objective

is evident by the number of periods devoted to English language instruction

throughout the three-year sequence. Students must demonstrate English pro-
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ficiency in the four basic skills of listening, speaking, readinQ, and writing

before they can effectively assimilate content in and through English and

move into the mainstream.

Bilingual program students take courses in the mainstream curriculum

in a variety of ways -- minor courses, vocational training, and academic offer-

ings.

Physical education, art,' music, and hygiene courses are offered only

in the mainstream instructional program. Consequently, program students are'

integrated with other students at Sarah J. Hale throughout their high school

experience. This is done at no academic loss since the subject matter is s4
e".

considered to be less dependent upon language than content-area courses. rn

addition, bilingual students' partkipation in these courses, which are $11ven

exclusively in English, offers them greater exposure to the English language

within functional setfings that demand its use.

Bilingual program.students at Sarah J. Hale High School who opt for a

vocational course of study'are given the choice of following a career sequence

in business education, cosmetology, and the health professions. Each of these

areas leads to a New York State license and combines coursework with intern-

ships to provide first-hand experience for the students prior to their entering

the occupational structure. Courses in the career sequence, however, are offered

only in the mainstream program of instruction.

The career component consists of a first-year introductory course on

"Career and Vocational Education," a second-year, three-course sequence by area
4W

of specialization, a third-year.sequence in business education, cosmetology,

or health professions (three courses in the career choice), and a fourth-year

-27-



sequence orcareer courses in the morning with an aftei-noon internship or job

placemefit. -

Bilingual-program students who choose an academic Cou'rse_of study are

t\offered electives-tn English,'as well as regular or remedial English instruction

in the mainstream. This is done once the pupils acquire levels of.proficiency

in English that surpass instruction given in E.S.L. courses.'

It was reported that during,academic year 1981-82, there were approxi-
I

mate* 40 program stddents in the academic area'and the nemaining 200 were in

the vocational sequence studying business-education and Cosmetology. As of

the present, there are no program students in the health prdfessions, tiut

several Haitian students are slated to enter in September; 1982,according to

the project coordinator's calculations.

itis -Interesting td note that prior to 1981, bilingual program siu-

-

dents were not represented in the vocational track offered at Sarah J. Hale

JOHigh School and now the majority of th1.51:e enrolled in the bilinguat program,

are'in the vocational sequence. The faculty attributes this change to the

'effective English language and academic preparation that the students are re-

ceiving through intensive E.S.L. instruction together with content-area courses

given through^the native language. Additionally, the suppoft services provtded

by the cdunselors and administrators aye perceived to facilitate the student's

successful entrance and completion of the vocational courses.

Table 11 provides typical4student programs for academic and career

tracks for both,French/Credle and Spanish components by grade level.
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4TABLE. 11 .

Typical Student Programs for Academic and Career Tracks
,

Academic Track
.

French/Creole (Track B) Spanish (Track E)

9th

G

R

A

D

E

,

2 Periods E.S.L. (Basic)
1 Period E.S:L. Reading
1 Period Social Studies

(Caribbean History or World History)
1 Period Math (General or Algebra)
1 Period Language Arts
1 Period Physical Education.

,

.
1

2 Periods E.S.L. (Basic)
1 Period E.S.L. Reading ,
1 Period Social Studies .

(Caribbean History)
1 Period Math (General or Algebra)
1 Period- Language Arts
1 Period Physical Education

4,

10th

G.

R

A

D

E

. .

1 Period E.S.L. (Intermediate)
1 Period E.S.L. - Reading
I Period SOci al Studies
(Haitian History)

1 Period Language Arts
1 Period Math
1 Period Physical Education

-

_

'
1 Period E.S.L. (Intermediate)
1 Period Reading (Corrective)
1 Period Social Studies
(Latin American History)

1 Period Language Arts
.

1 Period Aath
1 Period Physical Education

,

. ,

'11th

,

G

R

A

D

E

.

1 Period E.S.L. (Adv. or Trans.)
1 Period E.S.L. lleadihg
1 Period Social Studies

(American History)
1 Period Math \
'1 Period Biology %

1 Period Language Arts
1 Period Physical Education .

.

,

. .

1 Period E.S.L. (Ady. or Trans.)
1 Period Reading
1 Period Social Studies

(American History)
1 Period Math
1 Period Biology
1 Period Language Arts
1 Period Physical Education

12th

G

R

A

o
E

.

.

1 Period Regular English
1 Period Corrective or Remedial Eng.
1 Period Social Studies

(Economics and Elective)
1 Period Science or Math

(Elective)
I Period French Literature
1 Period Art (Art/Music)
1 Period Hygiene and Physical' Ed:

.1 Period Regular English
. 1 Perldd Corrective or Remedial Eng.
1 Period Social Studfes

(Economics and Elective)
1 Period Science or Math

(Elective)
1,Period Spanish Literature
1 Period (Art/Music)
1 Period Hygiene and Physical Ed.

,

-29-
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Career Track

French/Creole (Track A) Spanfsh (Track D)

9th

A

2 Periods E.S.L. (Basic)
1 Period Social Studies
1 Period Math (General or Algebra)
1 Period Language Arts (French)
1 Period Physical Education
.1 Period Introduction to Careers

2 Periods E.S.L. (Basic) ,
1 Period Social Studies
1 Period Math (General or Algebra)
1 Period Lahguage,Arts (Spanish)
1 Period Physical Education
1 Period Introduction to Careers

10th

A

1 Period E.S.L. (Intermediate)
1 Period Social Studies
1 Period 'Math

1 Period General Science
-1 Period Language. Arts
2 Periods Career

1 Period E.S.L. (InXermediate)
1 Period Social StUdies
1 Period Math
1 Period General Science
1 Period Language Arts
2 Periods Career

Transitional Year

11th

A

1 Period E.S.L.T: (Transitional) or
Regular English

1 Period Social Studies
1 Period General Biology
1 Period Language Arts
3 Periods of Career Choice

Afternoon internship or placement

1 Period E.S.L.T. (TranAZional) or
Regular English

1 Period Social Studies
1 Period General Biology
1 Period Language Arts -

3 Periods of Career Choice

Afternoon internship or placement

12th

A

1 Period English
1 Period Art and Music
1 Period Health Education
4 Periods Career Choice

1 Period English
1 Period Art and Music

Period Health Education
4 Periods Career Choice
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INSTRUCTION IN AND THROUGH THE NATIVE LANGUAGE

Courses in the content areas, in line with the transitional focus Of

Project BECOME, provide the students With concepts and English vocabulary needed

for effective participation in mainstream classes. These courses are offered

in Spanish to Hispanic students and in French to Haitian pupils-

Table 12 lists the content-area courses offered in Spanish and French

during academic year 1981-82.

.

.

,
.

,

TABLE 12
,

Bilingual Instruction in Content Areas by Language, Spring, 1982

,

Course Title

.
-

Language Of Instruction

Biology
General Science
American History.
Economics
Latin American History
Caribbean History
Remedial Math
Algebra k

Geometry , ,

Spanish Language Arts
Haitian History
American History
Tundamentals of Math
French Language Arts

Spanish
is

is

is

is

II

H

II

French
, is

is

,

No

Note. The average register for all of the above classes was 30 students.

Table 13 lists the textbooks available to students in the content-

area courses which are taught in the native language.

-31-
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TABLE 13

Textbooks in Use in Bilingual Content-Area Clases by Language
. .

-

.

,

Subject Area Spanish
,

.

English French
.

Nlathematics MatemStNicas Modernas
Repaso Matemgtico Bilingue
Algebra Moderna
Geometria y TOogonometria
Aritmgtica-Teorico PrSctica

Refresher Mathematics

.

,

,

Mqltimath - French

Science

,

Biologia
Ciencla .

Introduccign a las Ciencias
Biolggicas
La Tierra y Sus Recursos

Modern Biology
.

Everyday Problems in Science
Science

.

.

Social Studies Geografia de Amgrica
Historia de Amgrica
Viajemos por Amgrica
Cueso de Historia de Amgrica
Econamfa Para Todos
El Mundo Iberoamericano
El Viejo Mundo y Sus Pueblos
Oescubrimiento, Conquista y
Colonizaci6n de Puerto Rico

.

.-

The Rite of the American Nation
Our World Through the Ages
China, Japan, India Minorities
in U.S.A.

.

Matins CaraYbes
Histoire De La Literature,
Haitienne

. .

,

Hjstoire Des Etats - Unis
L'Espace Haitien

.
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A total of four content-area lessons were observed; three of them

were in Spanish and on in French. In general., the teachers observed were

enthusiastic, knowledgeable, and experienced in the subjectmatter they taught.

They were also sensitive to the individual student's need and level of pro-

ficiency both in language and content. The students pirticipated actively

and attentively.

- The lessons observed in Spanish -- biology, general scienc!s and his-

tory -- were motivating and engaging for the students. In,the biology class,

students studted the digestive system and were encouraged to raise questions

concerning the dqestive process. The teacher was supportive and warm with

the students dnd jokedabout their misconCiptions in an open manner. The

general science class consisted of student presentations on the topic of

"pollution and ecology." After each presentation, members of the class asked

quesfions of the presenter,and offered critiques of the material given. One

student, while making his presentation, was observed to read a passage,in

support of his argument -from the science text written in Spanish. The student

read in a halting manner and had great difficulties with the vocabulary in the
t

passage, thus bringing into question the approp'riateness a the level of this

text. In'the history lesson, an analysis of the socio-economic problems of

LativAmerican and the Caribbean was performed and the1students wer'e observed

to 'identify and explain numerous problems confronted by the countries under

discussion. The teacher, who is also the Hispanic grade advisor, had.an excel-

lent rapport with the students

It should be pointed _out that although the lessons were conducted al:-

most exclusively in Spanish, most materials available in the classroom Were

written in English with the exception of the general science class. The in-

-33-
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structional appropriateness of these materials (e.g. reading level) for Project

BECOME students appears questionable; however, several, bilingual teachers con-

sidered the incl sion of these textbooks in English as a. means of offering the

students gre4. er exposure to the English language in accprdance with the tran-

sitional policy of the program. Another Strategy reported by the teachers as

effective in facilitating the bilingual students' transition into English was

that of presenting key vocabulary in English as well as Spanish.

A history lesson given in French to a group of Haitian tenth-grade,

students was also observed. The topic of the lesson was the "New al." All

instruction was carried out in French except for particular nology (i.e.

Social Security Act, Unemployment Act, etc.). Thip students were engaged

actively in the class discussion and asked the teacher many questions related

to the subject matter.

The text used in this course, as in the Spanish content areas was in

English. Unlike the Spanish-speaking staff, however, the French-speaking teach-

er explained that the basic problem in offering a history course to Haitian

students is the lack of a text written in French and geared to this population.

The Haitian component of the bilingual program is somewhat constrained

by limited personnel which during academic year 1981-82 restricted the number

of content areas offered in,French to three -- American history, world history

and Haitian culture. Notably missing are courses in biology, algebra, general

math, and remedial math.

An additional concern with the Haitian component of Project BECOME is

41.

the fact that most of the content-area courses are offered in standard French

and many of the target students may not have had formal instruction through
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French in Haiti and thus require the use of the vernacular, Haitian Creole.

This concern was expressed by one of the teachers who offers E.S.L. and content

courses in French and Haitian Creole. Although the course was no; observed, the

* teacher stated in an interview that she utilized French for the most part in
4

the instructional process but the vernacular was also used as needed.

Students in the program Were also given one period of instruction each

day in native language arts and reading during each semester of academic year

1981-82. The diverse language skills acquired in these courses were considered

by the bilingual staff to help students in their transition to an all-English

program. Additionally, pupils in these courses discuss topics that relate to

the Hispanic and Haitian cultures respectively.

Although no formal observation of the native language arts lessons were

conducted, inteeviews with two teachers revealed that instruction is.organized

by level of proficiency from basic to advanced. The less advanced levels

emphasize grammar and oral language development while the more advanced levels

highlight literature and creative writing skills.

The teachers also pointed Out that materials appropriate for the

Hispanic and Haitian student populations are scarce and consequently, their

biggest challenge is the adaptation, search for, and developmept of more cul-

turally and linguistically relevant materials.
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E.S.L. INSTRUCTION

The Hispanic and Haitian students in the program, although separated

for content-area instruction, were grouped together for.E.S.L. on the basis of

proficiency in English. StudentS in the program were placed in one of four

levels: basic (I); intermediate (II); transitional (III); and remedial English

(IV).

The basic level course focused primarily on aural/oral language develop-

ment and the intermediate level expanded into linguistically controlled reading

and writing activities while Still seeking to exteod participants' oral English

language; the transitional course aimed to facilitate pupils' movement into

mainstream classes through intensive work in reading and writing; and the reme-

dial English course, designed to be offered during the twelfth grade, gave cor-

rective instruction for students who_still need further enrichment in English

language skills'in the mainstream.

Students in both academic and vocational areas were given a minimum of

two daily periods of E.S.L. instruc'tion during academi(4 year 1981-82. This
A

intensive exposure to English is consideFed key to the students' successful

transition to the mainstream.

Table 14 presents a summary of the classes offered to bilingual stu-

dents in English as a second language.
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Table 14

Instruction in English as a Second Language

Number Of Average Class
Class
Perfods

Course Title asses Register E. Per Week

E.S.L. I 2 25 10

E.S.L. II 5 25 5

E.S.L. III 2 25 5

\e---C

Description

Beginning Level

Intermediate Level'

Advanced Level

Table 15 lists texts and materials available in the E.S.L. classes.

Table 15

E.S.L. Textbooks

Lado English Series
Readers Digest Readers
English 900 Series
American English in Twenty Lessons
Learning American English
Selections for Developing English Language Skills
Webster's New World Dictionary o the American Language
Webster's Spanish-English Dictionar
Family Life in the U.S.A.
How We Live
Your Family and Your Job
People Speak
Scenes of America
Ya Escribimos
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A level I E.S.L. class with eight students was observed. The class

included both Haitian and Hispanic pupils. The students, carefully guided by

a teacher, were discussing the professions they were interested in pursuing.

Students questioned each other about theii interests. They were observed to

be attentive of their classmates and teacher and to attempt to participate by

frequently raising their hands. Although the major class activity was partici-

pation in a guided oral discussion, the teacher also requeSted that students

answer in writing a few of the questions included in the discussion. As stu-

dents worked on their written assignthent, a paraprofessional assigned to this

class assisted several pupils on an individual basis.

A major concern was expressed by the E.S.L. faculty who considered the

diversity of students' English proficiency within each E.S.L. level to be an

obstecle to effective instructiOn. One of the dilficulties encountered, given

this linguistic heterogeneity, is the need for differentiation of instruction.

It was further expressed that some students were kept in a particular level corf''

placed in an inappropriate level on the basis of programming concerns ratherr

fwg
then-English language proficiency.- The E.S.L. faculty was generally supportlyW,

of the bilingual program's objectives, yet there was a felt need for greater

articulation between E.S.L. and bilingual staff for purposes of'student place-

/

ment.
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MAINSTREAM INSTRUCTION -- CAREER AND ACADEMIC PROGRAMS

'Program studentt had an opportunity to share with mainstream students

by being placed-together.for courses offered -in the career sequence for voca-

tional students and content-area electives foc_academic students. Additionally,

all students were integrated for instruction in physical education, music, art,

and hygiene.

Eighty percent of the program students (or 167 pupils) were enrolle

tn vocational areas of study during academic year 1981-82. These students

according to the director of Project BECOME, were eq ally divided between t.

fields of cosmetology and business education. All othe students in the

cosmetology program were female while most business education pupils were male.

The career sequence is summarized in Figure 2 by grade level.

Two vocational classes -- one in cosmetology and one in business ed.

cation -- were observed. These classes consisted of mainstream and bilingual

students.

In the cosmetoLogy class, students were practicing the various hair-

* styling'techniques required for the licensing ekam. Students were abiorbed

in their work and language use was at a minimum. eValuatOr spoke to a

few of the students, however, concerning their care'w goalg.and perceptions

of the cosmetology field. The studentt appiared shy and answered hesitantly.

The business educattcm course observed was a'shorthand class in which

program students from both language groups as well as mainstream students were

reading passages from their shorthand books. Thehstudents were enthusiastic and

supportive of each other when errors were committed. It appeared that shorthand

skills are somewhat parallel tolanguage acquisition skills so the students were

able to transfer skills from their E.S.L. courses (e.g. decoding processes).
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Figure 2 -

Sequence of Experiences of Students in the Career Track of Project BECOME

FIRST YEAR

Introduction to Career and
Vocational Education

(one eriod)

SECOND YEAR

Diree Course Sequence:
1. Introduction to Secretarial Science§
2. Introduction to Health Careers 4

3. Introduction to Cosmetology
(two peftods)

Bustness
Educatiom

tip

THIRD YEAR

Transitional Year
MATNSTREAM

Cosmetology

4

(thrTe perigds of careec choice)

ul

Careers

FOURTH YEAR

Four periods of career choice classes plus
-afternoon internship or job placement
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Conferences were held with two faculty me

(0'4

from cosmetology and

one from business education regarding the erogram students. All agreed that

the practical asOect of their course content which was not language bound gave

the bilingual students the advantage of learning through doing and acquiring

language skills through interactipg with Other students, teachers, and materials

in English. The use of bilingual paraprofessionals is'also dn asset for the

plogram students in the cosmetology courses.

_All'voCational teachers 6pressed contentinent at the achievement in

the content area- and progress in language skills demonstrated by the program

students. They emphasized that the ftrst year in the vocational track was par-

ticularly diffftult for the bilingual program students due to the techntcal

nature of the subject matter as well-as the immersion into all-English content.

By the second year, however, the majority of the students,were considered to

be performing on-par with'Iheir mainstream peers)..

Academic Program

Program students in the academic track take most of their required

content courses in re native language. During their senior year, however,

they take elective cours7 math,,science, etc.) from the mainstream

curriculum in English. The students in the academic track have fewer main-

stream courses than those'in the career tratk where it is mandatory for them

to study content courses (cosmetology, business education, etc.) in English

from the ninth grade on. The academic track students, on the other hand, can

opt to take all content courses in'the native 4anguage until their senior year.



LANGUAGE POLICY

Based on the recommendations of the 1980-81 evaluation of Project

BECOME, the following analysis of the language policy for the project is pre-

sented. It is based on both observations of language use in the E.S.L. con-.

tent-area and vocational courses"with bilingual,paraprofessionals as well as

conferences held with faculty teaching in these.respective areas.

In accordance with the Title VII proposal submitted for Project

BECOME, the following language policy is outlined:

1) E.S.L. instruction is to bepconducted exclusively in English;

2Y content-area instruction is to be conducted in the native
language (Spanish/French) starting With 85 percent of the
time in the ninth grade and decreasing to 20 percent by
the twelfth grade for preparation orbilingue students

'

for transition to mainstream curriculum%

3) the vocational track and mainstream courses are to be taught
in English. Paraprofessionals who-speak the native languages
are to provide support and native Ianguage assistance/here
necessary.

Evaluators'7bbservations and Comments,

Observations indicated that the language olicy in terms of E.S.L.,

vocational; and mainstream academic courses was car ied out exactly as speci-

fied. Furthermore, the native language content cou ses (Spanish/French)

followed the basic language policy as outlined. The on y deviation was the

percentage of native language use in the content courses was cToser to 90-95

percent ttian to 85 percent for ninth grade and 75 percent in the tenth grade.

Although there was no formal policy established for the languAge of
0

instructional materials, most of the courses observed utilized a majority of

English language materials. This Was especially true in terms of textbooks;
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however, many teacher-made curricular materials were presented and in use

in classrooms where native language content courses were being taught. The

s. .

na tive language materials ltilized seemed to be parallel in content to the

English materials and the high school curriculum by content area as

, established by the New York State Education Department.

For the Haitian component, the lack of native language materials

creates a situation of improvisation.and use Of English texts with explana-

tions in French. An evaluator questioned the faculty working with the

Haitian program students as to their proficiency in French as compared to

Haitian Creole, the vernacufar used in Haiti. .The responses were that all

of the Haitian students hid some formal French ilistruction in Haiti and

that there was little difficulty for them in studying the content courses'

in French. An American history class was4obserVed in French'and most

students responded to the questions presented to them in French. Several

students dtd not speak, however', so tt is difficult to assess the linguistic

homogeneitkof the group.
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V. NON-INSTRUCTIONAL COMPONENTS

The non-instructional component of Project BECOME consists of numer-

ous 'activities in the areas cif support services to students, curriculum develop-

ment of native-language materials in the_content areas, parental involvement,

staff development, and extracurricular activities.

SUPPORT SERVICES

Project BECOME prides itself on the support serOces it provides for

stUdents in terms of counseling and\academic preparation. Die project coordl-

nator and faculty members devote much of their time and efforts in 'establishing

an atmosphere of'high expectations, positive feedback, and follow-up with the

students.

In conferences with the Hispanic grade advisor and faculty, it was

expressed that the pr6gram students required considerable individual atten-
l

tion in the first two years in order to prepare them for entrance into,the

mainstream curriculum. 'This facilitated self-confidence and a positive out-

look toward dealing with others both within and outside of the bilingual pro-

gram.

An evaluator met with-the Hispantc,grade advisor at length during

which time a group of seniors came in to talk. The atmosphere was extremely

opeffrand friendly with conversation revOlving around a recent trip,to

/ I;'Youville College for purposes of assessing the possibility of admission

for several of the bilingual program students in. the tall. The students

spoke with an evaluator and said that the grade advisar helped them:set and

mowtoward career goals. According to the director's report, slightly

over half of the grade-12 students plan to attend c011ege.
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In addition, they enjoyed the fact that he related to.their families in activi-

ties such as picnics, cultural events, etc. The program faculty in general,

interacts with program students beyond the scope of academics and appears eager

, to participate in all activities related to the students.

Advisement or counseling is conducted on both a formal and informal

basis throughout the academic year. Each student meets a minimum of two times

with the grade advisor for programmatic planning and decision making. In addi-

tion, individuals and groups of students meet on an ongoing basis to discuss

concerns, problems, progress, etc.

The Hispanic grade advisor stresses the importance of a support system

for the program students which includes role-models; parental involvement, and

articulation between programs. Several activitie were organized during the -\

1981-82 school year for both educational and social purposes (see extracurric-)

ular activitJes).

An evaluator's observation of the functioning of the support

personnel in Project BECOME was that of genuine interest and concern

about student motivation, pcogress-, and integration into the total school

community. Few problems seem to exist in the area of drugs, truancy, and Other

related social upheavals typical of modern urban settings.

The project coordiriator and her secretary play a crucial role in the

support services provided to the studenti. There is an atmosphere of caring

and concern for the students which encourages them (even former graduates) to

stop in to say "hello." During one of the on-site visits, an evaluator met

approximately twenty students who came to the offtce for various reasons.

Their questions ither handled on the spot or if calls had.to be made,

etc., the coordinator and secretary acted with immediacy.
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The majority of the bilingual program students have either,part-time

or summer jobs and the administration, faculty, and counseling staff all assist

in making contacts, recommendations, referrals', and especially in,assisting with

filling out job applications and other forms.

Students are monitored constantly by all personnel in, the program as

relates to attendance,*performance, and students'-overall proIection. In the

classes observed and in meetings with faculty, students who appeared to be

undergoing some form of stress, fatigue, etc. were questioned and given support

in order to avoid having problems get out-of-hand.
,

Ouring the 1981-82 year, unlike the previous year, one grade advisor

(Haitian) and, both family assistants were on leaves of absence which limited

home visits and placed an increased burden on the program staff to maintal,n

the follow-up required for dealing mith incomplete assignments, truancy, and

other areas of concern.

The bilingual program refers students with special needs or problems

to community agencies, such as: Catholic Charities for tutoring and counseling,

Bureau of Social Services, CETA, and Youth Employment Act for job placement,

and Solidiridad Humana for high school equivalency and basic skills instruction.

Contact 4 maintklined with faculty from the vocational and mainstream

academic tracks in order to ensure academic progress and constancy across pro-

grams for the program-students. This is of utmost importance in order to avoid

a situation where students are able to perform well only within the bilingual

program. Since they must deal with a larger context, articulation and follow-

up acrosS programs has been an essential part of the support system established

by Project BECOME and supported by the administration at Sarah J. Hale High

School.
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Administrative support is evident from an interview with tile high

school's principal. He pointed out the school's long-standing commitment to

serving children of other than English-speaking backgrounds for the past ten

years. Furthermore, he reiterated the program's philosophy of preparing stu-

dents through the native language and intensive E.S.L. instruction to function

successfully in society. Hie stated that tht program would continue on tax-levy

funding should the Title VII funds become unavailable at some future date.

The principal demonstrated pride in the program and contentment that

the project coordinator came from within the ranks of Sarah J. Hale's faculty.

He showed an evaluator trilingual brochures announcing Project BECOME and

spoke highly of the culturaf activities presented during the year (see

'appendix).

CURRICULUM AND MATERIALS DEVELOPMENT

Throughout the 1981-82 school year, curricula and materials were de-

veloped in Spanish for mathematics, science, and social studies with individual

program faculty primarily responsible for these efforts. The ratiomile for

the development of these native-language materials was to expose students to

concepts and terminofogy in their oWn language simultaneously with the use of

English-language materials. The content developed followed the curricular

guidelines of the New York State Education Department.

Since the passing of the E.S.E.A. Title VII (Bilingual Education Act),

many curriculum and dissemination centers have been funded to provide native-

language materials and Spanish is one of the principal target languages due to

the numerical representation of limited English proficient Hispanic students in

the United States.
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In contrast, there is an extreme paucity of materials available for

Hattian students and in spite of recent efforts with the influx bf Haitian

immigrants to the United States, there has not been sufficient time for the

adequate development and dissemination of materials for this particular group.

There are some agencies, however, which have curriculum specialists with ex-

pertise in the area of French/Haitian Creole (see recommendations) so the lack

of materials may be rectified in the near future.

tui additional problem lies with the linguistic diversity represented

by the Haitian population depending on the number,of' years of formal schooling

in Haiti. There is an ongoing debate as to which language(s) should actuallY

be taught in a Haitian bilingual program -- French, Haitian Creole, or both.

Numerous materials are available in French but few are geared to the Haitian

population with limited French proficiency. Curricular decisions, therefore,

need to be made based on an assessment of language proficiency for these stu-

dents (see recommendations). In addition, contact with other Haitian bilingual

programs and materials-sharing could help fill the materials gap.

Several of the bilingual faculty members of Project BECOME expressed

a need for identifying, modifying, and iequiring native-language materiols

especially for the Haitian component. Each one seemed to be working on his/

her own in this endeavor. In the future, a collaborative project could help

resolve the materials shortage.

PARENTAL AND COMMUNITY INVOLVEMENT

Project BECOME has a bilingual advisiory council comprised of program

students, parents, and teachers. According to the project coordinator, this,

body meets monthly and serves the purpose of articulation between the program
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and the families of participating students. In addition, parents participate

in cultural activities and learn about their children's progress through these

meetings. Other sources of information to parents consist of the dissemination

of the program newsletter, letters, minutes from meetings, invitations to activi-

ties, and phone calls. An evaluator was infotmed about these activities by

the coordinator and faculty but no actual documentation was reviewed.

The Hispanic grade advisor expressed his contentment about the parental

involvement for the Hispanic component. However, he expressed his concern abput

the Haitian population since the Haitian grade advisor has been on leave during

the 1981-82 school year. Although the Hispanic grade advisor has taken on much

of the task of integrating the Haitian students, he feels limited by his inex-

perience with this component. All of his past interaction, until two years ago

when the Haitian component was added to the project, was with Hispanic students.

The Haitian E.S.L. teacher has been carrying out the 'function of support per-

sonnel for the Haitian students in the absence of the Haitian advisor and will

be granted release time next September to work in conjunction with the grade

advisor to strengthen this component for the Haitian students.

STAFF DEVELOPMENT

The project coordinator stated that the major activity in terms of

staff development for academic year 1981-82 dealt with the professional prep-
.

aration of faculty through courses at a local university. Faculty members

were enrolled in numerous courses of study from degrees at the B.S. or B.A.

level to professio'nal diplomas in supervision and administration.

Few other in-service staff development activities were carried out,

according to the coordinator, because the majority of the bilingual tactility
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members have little need for,formal training in bilingual education given their

extensive teaching and professional training in this area (average of five or

more years). Numerous faculty members attended workshops and conferences, how-

ever, which dealt with bilingual education at the Office of Bilingual Education

at the Board of Educatfon and professional associations such as the New York

State Association for Bilingual Education.

Although in-service training for the bilingual faculty appears not to

be a high priority area for Project BECOME based on the experience and exper-

tise of its staff, there seems to be a need for work in this area for the Haitian

teachers in particular, given their fewer years of teaching experience and the

newness of this component. Furthermore, there is an apparent need for in-

service workshops for the non-bilingual faculty working with program' students

in terms of goals of.bilingual education, native-language instruction,.etc.

(see recommendations).

Another staff development activity sponsored by' Project BECOME is a

pre-service orientation at the beginning of each academic semester for personnel

within and outside of the program to present an overview of the program. This

is one vehicle for sharing information as to the project's goals and for demon-

strating the school's administrative support of the project since the principal

is a speaker at the orientation session. Departmental meetings attended by all

project staff are held on a monthly basis at which time concerns, students' pro-

gress, special activities, etc. are discussed. Instructional strategies and

curricular materials are also said to be topics of discussion at these meetings.



EXTRACURRICULAR ACTIVITIES

Project BECOME, as a product of the joint efforts of the program's ad-

ministration, faculty, students and their parents holds numerous activities

beyond the scope of academics. During the 1981-82 school year, these included

family picnics, a senior trip to Washington, D.C., =la trip to D'Youville

College in Buffalo to assess admissions possibilities for several of the pro-

gram's students. In'additibn, there was a yearly formal dance, a reception

for graduating seniors and their families, plays, and publications (see apPen-

dix for a copy of "Panorama").

Those working with the bilingual program expressedt,eir satisfaction

with the high level of motivation on the part of students and parents to organize

and participate in activities beyond those related to the'Uademic preparatiOn

offered at Sarah J. Hale High School. Student satisfaction may be considered

high if the-low rate of attrition is used as an/indicator. Information reported

on the number of students and reasons for leaving the program show that of 195

students, only 17 left during 1981-82. Most of these students returned to

their native country. Some were discharged for unknown.reasons or reported

truant. The majority of those leaving, however, were in grade 10, the group

Whose problems were discussed above under the age section.



VI. FINDINGS

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

The following Section presents the assessment instruments and

procedures, and the results of the testihg to evaltiate'student achievemept

in 1981-1982. Students were assessed in English language development,

growth in mastery of their nati've languages, mathematics, social studies,

science, and vocational education. The following are the areas assessed

and the instruments used:

English as a second language -- CREST (Criterion Referenced
English Syntax Test, Levels I, II, and III), the Test of
Proficiency in English Language Skills (New York riinard
of Educatfonj;

Reading in Spanish -- Interamerican Seriest Prueba de Lectura
(Total reading, forms BS and AS, Level 1111956 version);

Reading in French -- Science Research_Associates' Test de Lecture;

Mathematics Achievement -- New York City Arithmetic Computation
Test and teacher-made tests;

Social studies -- New York City-Wide Examination in Bilingual
Social Studies (Spanish and French language versions);

Mathematics performance -- Teacher-made tests

Science performa e -- Teacher-made tests;

(7Native language lasses -- Teacher-made tests;

Attendance -- School and program records. f

On the Test of Proficiency in English Language Skills,

statistical and educationalignificance are reported in Tables 20

and 21. Similar data are reported for standardized tests of Spanish

and French reading achievement in Tables 22 and 23 and for the

New York City Arithmetic Computation Test and a teacher-made math-

ematics examination in Tables 24 and 25. _
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Statistical significance was determined through the appliation of

the correlated t-test model. This 'analysis determines whether the difference

between-pre-test and post-test mean scores is larger than would be expected

by chance variation alone; i.e. is statistically significant.

This analysis does not represent an estimate of how students would

have,performed in the absence of the program. No such estimate could be

made because of the inapplicability of test norms for this population, and

the unavailability of an appropriate compariSon group.

Educational significance was determined for each grade level by

calculating an "effect size" based on observed summary statistics using the

procedure recommended by Cohen*. An effect size for the correlated t-test

model is an estimate of the difference between pre-test and post-test means

expressed in standard deviation units freed Of thi influence of sample

size. It became desirable to establish sucti an estimate because substantial

differences,that do exist frequently fail, to reach statistical sfignificance

if the number-of observations for each unit of stitistical analysis is

small. Similarly, statistically significant differenc!s often are not

educationally meaningful.

Thus, statistical and educational significance Permit a more

meaningful appraisal of project outcomes. As a ru)e of thumb, the following

effect size indices are recommended by Cohen a; guides to interpreting

educational significance (ES):

*Jacob Cohen.. Statistical Power Analysis for the Behavioral Sciences

(Revised Edition). New York: Academic Pres, 1977, Chapter 2.
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a difference of 1/5 = .20 = low ES

a difference of 1/2 = .50 . medium ES

a difference of 4/5 . .80 = high ES

The Criterion Referenced English Syntax Test (CREST) was used to

measure growth in English language proficiency. Tht instrument tests

mastery of specific syntactic skills at three levels. Levels I and II

contain 25 objectives each, such as knowledge of presedt-tense forms'of the

verb "to be" (Level'I), or possessive adjectives and pronouns (.evel II).

Material at the advanced Level III is organized into 15 objectives, such as

reflexive pronouns. At each level, students are asked to complete four

items per objective. The items are multiple choice-and consist of sentente

frames for which students must choose a word or phrase from four possibilities.

of

Mastery of a skill objective is determined by a student's ability to.antwer

three out of four, items correctly.

This report analyzes student0 performance at the three test

levels. Performance breakdowns are reported by both grade and level of

test taken with information on the average number of objectives mastered

and the average number of objectives mastered per month of schooling (see

Tables 16, 17, 18, and 19).
0

The results of thePleiterion referenced tests in mathematics,

social studies, and science are reported in ter" of the number and percent

of students achieving the Criterion levels set for the participants. Each

term is reported separately, as high school'students may be programmed for

different courses each term. Results of these test adminstrations are

reported in Tables 26 and 27 for Spanish-speaking students and Tables 28 and

29 for Haitian student's. These tables report the number tested and the

percent passing the tests.
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Comparisons of the success of program'students in mathematics,

science, and social studies courses talight in the bilingual program with

those,of Ron-program students in similar mainstream courses are contained

in Table 30. This information was obtained from the project coordinator. .

Rates-of success of studenis in vocational education, business

education, and native language courses are reported by course and by grade

in Tables 31 through-34. These tables contain the numbers of students *0

reported as taking the relevant coUrses, and the percent passing, for fall

and for spring courses separately.

Comparisons of the attendance rates of program participants with

tilit.of the schbol as a whole are presented by grade in Table 35. This

table contains average rate for the school and for the various participant

groups, the percent differences, value of the z statistic, and its level of

statistical significance.
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TABLE 16

Performance of Students Tested on the if,
Criterion,Referenced English Syntax Teit

(CREST): AVerage Number of Objectives Mastered by Grade and Test L:41

(E.S.L. Title f Spanish-Speaking Students, Fall Semester)

LEVEL I

Average Number of
Objectives Mastered

LEVEL II

Average Number of
Objectives Mastered

LEVEL III

Average Number of
,Objectives Mastered

TOTALS

Average Average Number of
M0nths of Obiectives Mastered

Grade N a Pre Post .Gain Gain/ N Pre Post Gain Gain/ N Pre Post

Month 9 Month
Gain Gai

Mon
/ N

h

Treatment Gain Gain/
Month

9 14 8.7 12.6 3.8 1.3 2 8.0 10.5 2.5 0.7 - - 16 2.9 3.7 1.2

.,

10 15 7.6 10.8 3.2 1.0 12 15.4 16.3 0.9 0.1 3 9.6 13. 3.6 1. 30 2.9 2.3 0.7

11 3 7.3 10.3 3.0 1.0 2 18.5 22.5 4.0 1.4 4 8.2 13.5
-....,

5.2 1. 9 2.8 4.2 1.4

.

12 2 10.5 11.5 1.0 0.3 3 8.3 16.0 7.7.. 2.4 - - - 5 3.0 5.0 1.6

t'

Total 34 8.2 11.5y 3.3 1.1 19 13.8 16.3 2.5 0.7 7 8.8 13.4 4.5 1 5 60 2.9 3.2. 1.0

NOTE: number of objectives for each level: Level 1 (25), Level 11 (25), Level III (15).

. ,

'Sixty Spanish-speaking students were pre- and posttested with the CREST in the fall term.
....

'More students were tested at Level 1 than at Levels 11 and III. 0 1

is

.

'Spanish-speaking students mastered an average of 1.1 instructional, objections on Level 1, 0.7 on Level 1, and 1.5 on Level 111 from pre- to

post-test in the fall term. Generally, all students did well, with those tested at Level I and Level III meeting or exceeding the program

objective of one objective mastered per month.

7o
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TABLE 17

Perforiance of Students Tested on the
Criterion Referenced English Syntax Test

(CREST): Average Number of Objectives Mastered by Grade and Test Level

(E.S.L. Title I Spanish-Speaking Students, Spring Semester)

LEVEL I LEVEL II LEVEL III TOTALS

i

Ln

Grade N

Average Number of
Objectives Mastered
Pre Post Gain Gain/

Month
N

Average Number of
Objectives Mastered
Pre Post Gain Gain/

Month
N

Average Number of
Objectives Mastered
Pre 'Post Gain Gain/

Month
N

Average
Months of
Treatment

Average Number of
Objectives Mastered

catn Gain/
Month

9 11 4.9 11.9 7.0 1.8 8 7.0 13.6 6.6 1.6 19 3.4 6.8 1.7

10 5 7.6 14.4 6.8 1.7 14 4.5 11.7 7.2 1,8 1 13.0 14.0 1.0 0.2 20 3.9 6.8 1.7

11 1 5.0 16.0 11.0 3.1 4 17.0 21.5 4.5 1.1 - 5 3.7 5.8 1.5

12 1 10.0 20.0 10.0 1.1 2 7.0 m o 3.0 0.7 3 0.2 5.3 0.1

Total 17 5.7 12.9 7.2 N 1.8 27 7..3 14.0 6.7 1.4 3 9.0 11.3 2.3 0.5. 47 3.4 6.6 1.2$

NOTE: number of objectives for each level: Level I (25), Level II (25), Level III (15).

Forty-seven Spanish-speaking students were pre- and post-tested with the CREST in the spring term.

-Spanish students performed exceptionally well at Levels I and II. The number of responses for Level III was too small te be
conclusive. Each grade within Level I and Level II exceeded the program objective of one 4

objective mastered per month.

-Most of the students were tested at Level II in the spri-ng.

r,

7 2
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TABLE 18

Performance of Students Tested on the
Criterion Referenced English Syhtax Test

(CREST): Average Number pf Objectives Mastered by Grade and Testlevel

Title) Haitian Students, gall Semester) ,

Grade N

LEVEL I

N

LEVEL II

N

LEVEL III

Average Number of
Objectives Mastered

. Pre Post Gain Gain/
Month

Average Number of
Objectives MAstered
Pre Post Gain Gain/

Mbnth

Average'Hbmber of
Objectives Mastered
Pre Post Gain

.

9 18 8.6 18.4 9,8 3.1 2 10.5 14.0 3.5 1.1

i

10 6 10.8 16.8 6.0 1.8 6 13.3 21.2
.

7.8
-.

2.5 1 12.0 14.0 2.0

11 1 5.0 19.0 14.0 4.3 3 14.0 17.6 3.6' 1.2

12 3 7.6 16.3 8.6 2.7 6 11.5 21.8 10.3 3.3

Total 28 8.8 17.9 9.0 2.8 17 12.5 19.9 7.5 2.4 1 12.0 14.0 2.0

Gain/
Month

0.6

-

0.6

TOTALS

N

Average
Months of
Treatment

Average Number of
Objectives MAstered

Gain Gain/
Month

20 3.2' 9.2 2.8

13 3.2 6.5 2.0

4 3.1 6.2 .0

9 3.2 9.8 3.0

46 3.2 8.3 2.6

NOTE: number of objectives for each level: 'Level I (25), Level II 125), Level III (15).

' Forty-six Haitian students were pre- and post-tested wfth the CREST in the tall term.

More students were tested at Level I than at Levels II and III.

'Haitian students performed exceptionally well at all ievels and in each grade. In fact, eaChiqrade within Level I and Level lk

exceeded the program objective of mite additional objective mastered per month.
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TABLE 19

Performance of Students Tested on the
Criterion Referenced English Syntax Test

(CREST): Average Number of Objectives Mastered by -Grade and Test Level

(E.S.L. Title I Haitian Students, Spring Semester)

Grade N

LEVEL I LEVEL II LEVEL III TOTALS

Average Number of.
Objectives Mastered
Pre Post Gain . Gain/ N

Month

Average Number of Average Numbe of

Objectives Mastered , Objectives ltered
Pre Post Gain Gain/ N Pre Pos Gain Gain/

Month Month
N

Average
Months of
Treatment

Average Number of
Objectives Mastered

Gain Gain/
Month

12 12.0 19.6 7.5 1.9 13 13.4 19.4 5.9 1.5 25 3.9 6.7 1.7

10 5 1.0 17.2 10.2 2.5 10

k

9.8 16.7 6.9 1.7 4 9.5 13.2 3.7 0.9 19 4.0 7.1 1.7

11 5 12.2 20.8 8.6 2.1 3' 11.3 16.3 5.0 1.4 3 13.0 14.3 1.3 0.3 11 3.4 5.6 1.2

12 4 9.0 18.7 9.7 2.5 5 7.8 11.8 4.9 1.0 9 3.9 6.5 1.6

Total 22 10.9 19.3 8.4 2.1 30 11.4 18.1 6.6 1.7 12 9.6 12.9 3.2 0.8 64 3.8 6.6 1.5

qi0TE: number of objectives for each level: Level I (25), Level II (25), Level 111 (15).

*Sixte-four Haitian students were pre- and post-tested with the CREST in the spring term.

*Haitian students performed exceptionally well at all levels and fn each grade. In fact, each grade within Level I and Level II

exceeded the program objective of one additional objective mastered per month.

*Most of the students were tested at Level II in(the spring.
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TABLE 20

English Reading Achievement

I.

Significance of Mean Total Raw Score Differences'Be ween Initial and Final Test Scores

in Reading Achievement of Spanish-Speaking Students ith Full Instruaional Treatment on

The Test of Proficiency in English Lan6age Skills, by Grade

Pre-Test Post-Tesi

I

Grade N_ Mean
Standard
Deviation Mean

Standard
Deviation

Mean
Difference

Corr.
Pre/post

T-
test

Level of
Significance

Educational
Significance

c)
1

9 18 124.72 32.17 138.44 35.55 13.72 .884 3.50 .003 .91

10 38 133.18 41.17 141.18 47.72 8.00 .860 2.02 .050 .45

11 14 166.50 15.61 176.78 12.63 10.28 .931 6.42 .000 1.23

12 19 161.47 25.18 171.18 15.25 10.31 .799 2.83 .011 .78

.Eighty-nine Spanish-speaking siudents from all four gradekwere pre- and post-tested with .these tests arid
all groups had large positive gains.

.Gains by students in all grades were statfstically'significant.
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TABLE 21

English Reading Achievement

Significance of Mean Total Raw Score Differences Between Initial and Final Test Scores

in Reading Achievement of Haitian Students with Full Instructional Treatment on

The Test of Proficiency in English Language Skills, by Grade

I

a,
..-
1

Grade N

18

16

9

11

Pre-Test Post-Test

Mean
Dffference

Corr.
Pre/post

T-

telik

8.34

4.07

2.59

4.35

Level of
Significance

Educational
SignificanceMean

Standard
Deviation Mean

Standahl
Deviation

9

10

11

12

122.22

122.93

126.88

135.00

19.77

20.58

20.52

14.86

145.00

134.93

137.33

147.00

20.76

25.23

19.15

8.16

'22.77

12.00

10.44

12.00

.838

.887
-

,.816

.839
I

.000

.001

.032

.001

1.26

1.02

0.95

1.14

Fift -four Haitian students from all four grades were pre- and post-tested with these tests and al2 groups
had arge positive gains.

.,Gains by students in all grades were statistically and educationally significant.



TABLE 22

Spanish Reading Achievement

Significance of Mean Total Raw Score Differences Between Initial and Final Test Scores

in Reading Achievement of Spanish-Speaking Program Students with Full Instructidnal Treatment

on the Prueba de Lectura by Grade ,

Pre-Test Post-Test ,

Standard
.

Standard 'Mein 'Corr. .T- :Level of Educational
. Grade N Mean kDeviation Mean . Deviation Difference 1.21/2ost lest Significance Significance

.61
r3
i

" 9

10

11

12

18

38.

14

20

77.1

74.2

78.0

78.7

2.5

11.9

2.2

1.4

101.1

99.3

104.8

105.9

3.5

2.3

24.0 .. 0.558 23.32 '\ ...0001 1.392

v.-

25:1 0.184 7.9e" .0001 1.122

26.8 0.556 ,33.68 .0001 1.403

. -27.1 0:306 50.80 .0001 1.412.

.

'Ninety Spanish-speaking students from'all ibur grades were pre- and post-tested with this test and all
groups had large positive gains.

et,

'Gains by students in all grades were statistically and educationally significant. -

ww

I.
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TABLE 23
A

French Reading Achievement,

Significance of Mean Total Raw Score Differences Between Initial

and FinalTest Scores in Reading Achievement of French-Speaking Program-

Students with Full Instructional Treatment on the Test de Lecture by Grade

dr

1

cm
to
1

Grade N

18

17

9

11

Pre-TesC- Post-Test

Mean
Difference

Corr.
Pre/post

T- ,

testMean
Standard
Deviation , Mean

Standard
-Deviation

9

10

11

12

700

70.1

67.5

84.9

16.9

19.3

18.7

10.4

77.2

77.2

78.4

89.3

7.5

18.3

10.3

6.5

7.2

7.2

10.8

4.4

.17

.82

.36

.66

1.76

2.63

1,83

1.89

Level of sEducational
Significance Significance

2697 .558

,

.018 .768

.104 .7697

.088 .7168

.Fifty-five French-speaking students for whom data were reported were prejand post-tested on this test.

'Average pre- to post-test gains ranged from 4.4 raw score pofnts in grade 12 to 10.8 in grade 11:-

.Average scores increased at each grade level from the pre- to the post-test.

-The gain for grade ten was statistically significant, while ali gains were of moderate educational
significance.

,



TABLE 24-

, Mathematics Achievement

Significance of Mean Total Raw Score Differences Between Initial and Final Test Scores

in Mathematics Achievement of Spanish-Speaking Students with Full Instructional Treatment on

the New York City Arithmetic Computation Test in Spanish by Grade.

1

cr,
-O.

Grade N

17

Pre-Test Post-Test

Mean
Difference

Corr.
Pre/post

T-
test

Level of
Significance

Edutational
Significance- Mean

Standard
Deviation Mean

Standard
Deviation

9 9.4 6.7 13.8 7.5

-

4.4 .881 5.09 .0001 `' 1.136
1

10 :38 10.2 4.7 13.8 8.1 3.5 .801 4.20 .0001 .8219

11 14 13.9 7.4 17.2 7.6 3.3 .487 1.61 .131 .579

12 20 19.0 8.9 22.8 9.3 3.7 .776 2.74 .013 .764

4
. Eighty-nine Spanish-speaking students for whom data were reported were pre- and post-tested with the New
York City Arithmetic Computation Test.

Mean score gains ranged from 3.3 raw score points at the eleventh grade to 4.4 points for the ninth grade.

The gains were statistically and educationally significant for the ninth, tenth, and twelfth grades.
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, TABLE 25-

Mathematics Achievement

Significance of Mean Total Raw Score Differences Betweeninitial and Final Test Scores

, in Mathematics Achtevement Of Haitian Students with Full Instructional Treatment on

cn Grade
ol

N

Pre-Test Post-Test
.

Mean
Dtfference

tom T-

Pre/post test
Level of

*Significance
Educational
SignificanceMean

Standard
Deviation Mean

Standard
Deviation

1

9 18 64.66 14.96 - 77.16 5.89 12.50 -0.149 3.14 .006 .86

,10 16 72.81 7.67 83.56 11.79 10.75 .818 6.09 ,0001 1.19

9 71.88 4.56 79.44 9.35 7.55' .589 2.98 .018 1.02

12 11 77.27 8.60 92.63 9.23 15.36 .484 5.61 .0001 1.23

-Fifty-four Haitian students from all four grades were pre- and post-tested with these mathematiscs tests
and all groups had large positive gains.

-Gains by students in all groups were statistically and educationally significant.
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TABLE 26

Number of Spanish-Speaking Program ,

Students AttendIng Courses and Percent Passing

Teacher-Made Examinations in Content-Area Subjects (Fall)

Grade 9 Grade 10 Grade 11 Grade 12 Total

I N Pas!ing I N Pas!ing I N Pas!ing IN Paging N Pas!COurse ing

Mathematics 20 75.0 41 51.2 14 35.7 17

Science 19 78.9 36 66.7 13 61.5 5

Social Studies 19 89.5 41 82.9 12 50.0 20

4.4

100.0

80.0

92 50.0

73 71.0

92 79.0

.0verall, the passing rate for Spanish-speaking progl-am students enrolled in mathematics wap 50
percent in the fall, with the ninth grade having the highest passing rate (75 percent).

.0verall, the passing rate for Spanish-speaking program students enrolled in science courses was
71 percent in the fall. 'The twelfth grade had the highest passing rate (100 percent) in fall
science courses.

.0vera1l, tilewpassing rate,for Spanish-speaking program students enrolled in social studies
courses was 79 percent. Eleventh-grade students had the lowest passing rate in this subject

(50 percent).



TAIILE

Number of Spanish-Speaking Progoud

Students Attending Courses and Percent Passing

Teacher-Made Examinations in Content-Area Subjects (Spring)

Grade 9 Grade 10 Grade 11 Grade 12

Cou0se I N Pas!ing I NA4S!ing.1 N Pas!ing I N Pas!ing

Total

%
N Passing'

Mathematics 23 69.6 40 82.5 12 75.0 18 100.G 93 82.0.

Science 22 90.9 38 92.1 12 83.3 4 100.0 76 91.0

Social Studies 24 75.d 39 79.5 14 85.7 14 100.0 91 82.0

-Overall, the passing rate for Spanish-speaking students enrolled in mathematics courses increased
from 50 percent in the fall to 82 percent in the spring. The twelfth grade had the highest
passing rate (100 percent) in this subject.

-Overall, the passing rate for Spanish-speaking program students enrolled in science courses
increased from 71 percent in the fall to 91 percent in the spring. Each grade did'extremely
well with passing rates of 90 percent or more, except for grade 11 students with aril 83 percent
passing rate.

-Overall, the passing.rate for Spanish-speaking program students enrolled in social studies
courses increased from 79 percent in the fall to82 percent in the spring. The twelfth grade
had the highest passing rate (100 percent) for social studies in the spring.

9i



/,-- TABLE 28

(

Number of Haitian Pr6gram

Students Attending Courses and Percent Passing

Teacher-Made Examinations in Content-Area Subjects (Fall)'

Grade 9 Grade 10 ." Grade 11 Grade 12 Total
S I is I

Course I N Passing I N Passing_ I N Pas!ing I N' Pas!ing I N' Pas!ing

Mathematics 21 38.1 16 62.5 10 80:0 12 100.0 59 64.0

Science 21 61.9 16 81.3 10 80.0 12 75.0 59 73.0

Social Studies 21 85.7 16 81.3 10 70.0 12 (91.7 59 83.0
\

- Overall, 'the passing rate for Haitian program students enr011ed in mathematics courses was 64
percent in the fall. The twelfth grade had the highest passing rate (100 percent) in this
subject. It should be noted that these were mainstream courses taught in English.

-Overall, the passing rate for Haitian program students enrolled in mainstream science courses
was 73 percent in the fall. The tenth grade had the highest passing rate (81 percent) in this

subject.

- Overall, the passing rate for Haitian program students enrolled in social studies courses was 83
percent in the fall. Each grade did quite well in social studies with passing rates of 81
percent or more,,except for,grade 11, which nevertheless had respectable results with 70 percent
passing in the fall.



TABLE 29

Number of Haitian Program

Students Attending Courses and Percent Passing

TeacherMade Examinations in Content-Area Subjects (Spring)

N.,

Gader 9 Grade 10 Grade 11 Grade 12 4Total

Course I N Pas!tn9
S.

N Passing N Passing I Sti Passing I N Passing

Mathematics 29. 1 .0 23 100.0 17 94.1 11 100:0 80 99.0

Science 29 '100. "3 95.7 17 ' 100,9 12 100.0 81 99.0

Social Studies 29 93.1 23 91.3 17 94.1 12 100.0 81 94.0

*Overall, the passing rate for Haitian students enr011ed in mainstream mathematics courses
fncreased from 64 percent in the fall to 99 percent in the spring. Each grade had remarkable
results in mathematics with 100 percent passing, except for grade 11 which had a very respectable
94 percent passing rate in the spring:

*Overall, the passing rate for Haitian program ttudents enrolled in mainstream science courses
increased from 73 percent in the fall o 99 percent in the spring. Each grade had remarkable
results in science with 100 percent passing, except 'for grade 10 which had.a very respectable 96
percent passing rate in the spring.

*Overall, the passing rate for Haitian program students enrolled in social studies courses
increased from 83 percent.in the fall to 94 percent in the spring. Each grade did quite well

with passing rates of 91-percent or more in social studies in the spring.

9 3



TABLE 30

Comparison of Performance of Program and Mainstream

Students in Content-Area Subjectsa

(Spring 1982)

Bilingual Program
Students ,

Mainstream
Students

Percentage Points
Difference

Number
.

Percent Number Percent

Courses N Passing Passing N Pass4ng Passing

Social Studies 105 68 74.25 1516 1010 66.6 7.65

Mathematics 97 78 83.75 716 356 50.0 33.75

Science 68 62 91.0 915 496 54.0 37.0

aInformation supplied bytthe project coordinator.

-For social studies, mathematics, and science, the percent passing was higher for the
bilingual program than for the mainstream students.

-70-



TABLE 31

Number of Spanish-Speaking Program Students Attending Courses and Percent Passing

Teacher-Made Examinations An Native Language Arts

Course

-Grade-9-
%

N Passing

-Grade UV-

N Passing I

Grade 11-

N Passing I

Grade-12--

N Passing

Totai

N Passing

Nati4e Language Arts
(Fall)

k\

Native Language-,Arts
(Spring)

21

24

76.2

66.7

38

41

60.5

65:9

13

13

6R 2

61.5

19

17

100

100

91

95

74.0

72.0

-Overall, students did well in their native language arts courses. Of the 91 students taking the
exam in the fall, 74 percent passed. In the spring, 72 percent of the 95 students who took the
exam passed.



TABLE 32

Number of Haitian Program.Students Attending Courses and Percent Passing

Teacher-Made Examinations in,Native Language Arts

Course

Grade 9

N Passing

Grade 10

N Passing

Grade 11,

N Passing

Grade 12

N Passtng

Total

N

59

81

Passing

98.0

96.0

iNative Lanf age Arts
(Fall),

-Native Language Arts'
(Spring)

21

29

-95-.2

100.0

16

23

100.0

91.3

10

17

100.0

94.1

12

12

100.0

100.0-

*Overall, Haitian students scored remarkably well with 98 percent passing in the fall and 96
percent passing in the spring.



TABLE 33

Number of'Spanish-Speaking Program Students Attending Courses and Percent Passing

Teacher-Made Examinations in Vocational Education Courses, By Language of Instruction (Fall and Spring)

Grade '9-

1

Fall

N Passing I

% I

Stenography
(English)

Vocational Ed.
(English)

. Typing
(Span./Eng.) 1 100.0

Vocational Id.
(Span./Eng.) 1 100.0

Spring
Grade 9

IN Passing_

Stenography
(English)

Vocational Ed.
(Engliih) .

Typing
(Span./Eng.) 1 100.0

Vocational Ed.
(Span./Eng.)

N

Grade 10
%

Passing I N

Grade 11

Passing I N

Grade 12

Fassing I N

Total

Passing

6

2

100.0 1

100.0

100.0 3

2

100.0

100.0,

15

6

100.0 3

66.7

100.0 1 100.0 20

7

100.0

71

N

Grade 10

Passing N

Grade 11

Passing 1 N

Grade 12

Passing N

Total

%
Passing

5

4

100.0 1

100.0

100.0 6

4

100.0

100.0

12

12

100.0 2

100.0

100.0 1 100.0 16

12

100.0

100.0

.Generally, most Hispanic students taking vocational courses in English and Spanish/English
performed quite well. All grade levels in each area had passing rates of 100 percent except for
Grade 10, vocational education in Spanish/English in the fall.
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TABLE 34

Number of Haitian Program Students Attending Courses and Percent Passing

Teacher-Made Examinations in Vocationa) Education Courses, By L4nguage of Instruction (Fall and Spring)

Fall

I N

Stenography
(English) 1

Grade 9

Passing I

Grade 10

N Passing I

Grade 11

N Passing I

Grade 12
S

N Passing

Typing (Haitian
Creole/Eng.) 8

Vocational Ed. (Haitian
Creole/Eng.) 2

Spring
I N

Stenography
(English) 1

Typing (Haitian
Creole/Eng.) 8

Vocational Ed. (Haitian
Creole/Eng.) 4

Total

- %
I N Passing

100.0. 1 100.0 1 100.0 3 100.0

87.5 4

1000.0 4

75.0

100.0

2

1

100.0

100.0

9 77.8 23

7

83.0

100.0

Grade 9
%

Passing I N

Grade 10

Passing

Grade 11

N Passing I

Grade 12
I

N Passing

Total

N Passing

100.0 1 100.0 1 100.0 3 100.0

100.0 4

100.0 8

100.0

100.0

2

2

100.0

100.0

9 100.0 23

14

100.0

100.0

All Haitian-speaking students enrolled in business/vocational education courses performed
remarkably well with overall passing rates of 100 percent in each area except for fall typing
taught bilingually.
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TABLE 35

Significance of the Difference Between the Attendance Percentage of

Program Students and the Attendance Percentage ot Mainstream Students

Grade N

Mean
Percentage

Standard
Deviation

9 54 93.90 7.81

10 68 92.75 10.15

11 30 91.93 7.75

12 32 95.35 4.26

Total, 184 93.41 8.32

Mainstream Attendance Percentage: 75.32

Percentage
Difference

18.09 z . .6111 kp - NS

-The attendance rate for bilingual students was 18 pecentage
points higher than the overall rate fbr mainstream students.

-75-
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SUMMARY OF FINDINGS

Student achievement in the various curricular areas is summarized

below.

Knowledge of English Syntax

Both Hispanic and Haitian students achieved good rates,of mastery

of the insthuctional objectives in. the CREST. Overall, Spanish-speaking

program students mastered an average of 1.0 and 1.2 objectives per month in

the fall and spring, respectively. This met the program criterion of one

objective mastered per month of instruction. Students tested on Level II

in the fall and Level III in the spring were the only groups failing to

meet the criterion.

Overall, Haitian-speaking program students mastered an average of

2.6 and 1.5 objectives per month in the fall and spring, respectively. The

one student tested at Level III in the fall and students at Level III in

the spring were the only groups failing to meet the proposed objective of

one CREST objective mastered per month.

Reading in English

On the Test of Proficiency in English Language Skills, Hispanic

students made gains which were statistically significant in all grades.

Haitians tested with this instrument performed quite well.

Average scores increased at each grade level from the pre- to the post-

test. The gains were statistically and educationally significant for all

grades.
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keading in the Native Language

On theTest de Lecture, a test of reading in French, Haitian

students in grade 10 achieved generally lirge gains which were statisticaly

significant. All gains were judged to be of moderate educational significance.

Gain scores for achievement reading in Spanish (Vie Interamerican

series Prueba de Lectura) were statistically and educationally signifitant

at each grade level.

Achievement in Mathematics

Eighty-nine Spanish-speaking students for whom data'were reported .

were pre- and post-tested with the New York City Arithmetic Computation Teit.

The gains were both educationally and statistically significant.for the

ninth, tenth, and twelfth grades. The few Haitians with matched pre/post

scores on i teacher-made instrument showed slight increases in the average

scores for all grade levels except grade eleven. Gains by students in all

groups were statistically and educationally significant.

Achievement in the Content Areas

The overall passing rate for Spanish-speaking students in mathematics

courses was 50 percent in the fall and 82 percent in the spring. In

science, the overall pasAing rate was 71 percent in the fall and 41 percent

in the spring. The overall passing rate for social studies classes was 79

percent in the fall and 82 percent in the spring.

For Haitian program students the overall passing rate in math-

ematics was 64 percent in the fall and 99 percent in the spring. The'

overall passing rate for science courses was 73 percent in the fall and 99
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percent in the spring. In social studies, the overall passing rate was 83

percent in the fall and 94 percent in the spring.

. In general, both the Hispanic and Haitian program students

performedmell in the content-areas and passing rates increased from fall

to spring.

: In the content areas, according to information supplied by the

program coordinator, bilingual program students achieved passing rates

which exceeded the passing rates of mainstream students in comparable

classes in every area (see Table 30). In almost all cases, the differences

in favor of program students were stattstically significant (that is,'

greater than was likely to have occurred by chance). On the whole, program

students met the criterion for achievement in the content areas.

Achievement on City-Wide Tests

According to information provided by the project coordinator, all

12 students who took the city-wide social studies test pas'sed it.

Achievement in Native Language Classes

In courses in their native language, Hispanic students generally

achieved high passing rates, ranging from 74 percent in the fall to 72

perceni in the spring.

Haitain students achieved very high rates of passing in.their

French classes. The overall passing rate was 98 percent in the fall and 96

percent in the spring.

Achievement in Business Classes

In business and vocational courses, Haitian and Hispanic students

achieved very high rates of success.' Overall, the Hispanic and Haitian
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students achieved 100 percent passing rates in all areas except vocational

education (Hispanic students) and typing (Haitian students) in the fall.

Attendance

The attendance rate for the bilingual program students was higher

than the overall rate for mainstream students by 18 points.



VII. CONCLUSIONS AND RECOMMENDATIONS

Several of the salient features of the Sarah J. Hale High School's

Project BECOME which emerge as a result of the 1981-82 evaluation are:

1) a strong commitment on the part of teachers, support personnel,

and administrators to the program students;

2) high attendance rates (approximately 94 percent) for students

participating in the project as compared to the rate (approximately 75

prcent) for the school population at large;

3) low attrition rates among bilingual program students and no

suspensions recorded to date during the 1981-82 year;

4) the option of studying an academie or vocational track in

accordance with student needs and career goals;

5) extracurricular activities such as trips, plays, picnics,

'etc. which involve students, faculty, and parents, as well as a publication

entitled "Panorama" which consists of original works by faculty and students;

6) intensive E.S.L. and native-language instruction offered

to students concurrently through the middle of their junior year (this

assists tn the process of mainstreaming for the remainder of their high

school careers during which time they study all content courses in English);

7) native-language paterials (Spanish) developed by bilingual

faculty members'for mathematics and science which in combination with texts

iin English, foster proficiency in English and continued development and

maintenance of Spanish;

8) a general sense of accomplishment and suppprt among those

participating in the bilingual program (faculty and students) and high

expectations are placed on the students;
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9) a Haitian tlub has been formed this year with the assistance

of the Haitian E.S.L. teacher who will also have release time next year to

counsel the Haitian students (the formation of the club and the services

offered by the E.S.L. teacher demonstrate follow-up on last year's recommen-

dation for further development of the Haitian component of Project BECOME

[see evaluation report, 1980-81, pg. 91]);

10) the faculty in the vocational track are supportive of the bi-

lingual program's efforts and satisfied with the results in terms of achieve-

ment and motivation on the part of the biTingual students;

11) the counseling component of the bilingual4program 'is understaffed

this year, but the one staff person working with the Students is cognizant of

their needs and sensitive to cross-cultural differences which require special

attention.

3.
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itr:\RECOMMENDATIONS BASED ON THE EVALUATION FOR 1981-82

Based on the information provided by the administratio4, faculty, and

students as well as data collected from interviews and classroom observations,

the following recommendations are offered from the 1981-82 evaluation of Project

BECOME at Sarah J. Hale High School:

1) During the 1981-82 there was no representatiOn of program stu-

dents in one of the three career sequences offered at Sarah J. Hale, namely,

the health professions. An assessment of the reasons why students have not

chosen this area of study as a potential career should be conducted. In addi

tion, information concerning the goals and career opportunities in the health

1

professions should be shared with the students either through me

1
ngs with

faculty and students from that program or professionals brought to address

the students about this field. .

2) Given its recent inClusion in Project BECOME, the Haitian com-

'ponent needs more support in materials development, modification, and acquisition

for both the academic and vocational sequences. In addition, communication with

other Haitian programs locally and at the national level is essential for

sharing information and materials for this target population.

3) Given the debate in the field concerning instruction for

Haitian students vis-a-vis French or Haitian Creole, an assessment of

language dominance and proficiency should be conducted for the students.

If it is determined that students are fluent in French, materials and instruction

should be conducted in that lamjuage. If, however, the students' dominance

and proficiency are in the vernacular, Haitian Creole,.that language should be

utilized for content-area instruction and French'be taught as a second language

should the community so choose.
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4) Based on the number of faculty expressing a dire need for native-

language materials for.both groups but especially for the Haitian students,

techn al assistance should be requested from the Bilingual Education Service

Cent r (BESC) at Hunter College, the State Education Department's Bilingual

Bureau, and the'Office of Bilingual Education of the New York City Board of

Education. These agencies have personnel with expertise eelated to resources

and curricular materials for the Hispanic and Haitian populations.

5) Given the concerns about the program students' entry and 'adjust-

ment in the mainstream curridulum of Sarah J. Hble High School, the bilingual

program should continue to prepare stOdents both academically and psychologically

for this transition. An emphasis on articulation between mainstream and program

faculty should be strengthened.'

6) In order to foster interaction between the Haitian and Hispanic

students and the mainstream students, efforts are necessary in terms of joint

cultural activities. Since the only classes where all the groups are combined

are the electives,:art, music, physical education, and vocational courses, the

students need other vehicles for sharing across groups.

7) The program was at a disadvantage this year due to the fact that

the Haitian grade advisor was on a leave-of-absence. This created a situation

of overloading for the other support services personnel in the program. The

program will need to concentrate on.the area of support services for tile Haitian

students next year in order to compensate and to enrich that component.

8) There is a need for greater articulation lith the parents of

program students either throt;gh Advisory Council activities or other planned

extracurricular ones. One possible means of strengthening this might be through

having the parents from both groups plan a cultural activity to be shared with

the school community at large.
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9) One copy of "Panorama," a.publication put out by the bilingual

prog.ram was examined and several spelling and grammattcal errors were noted

ip the Spanish. In the future, all pdblicatiqns should 'be carefully proof-

read and edited especially since the content is a product of the students'

and faculty's work and merits close scrutiny.

10) The.staff_development component of Project BECOME needs Addi-

tional activities in the ( future, especially for the non-bilingual faculty

working with the program,stu ents. Seve0 misconceptions-about the goals

and benefits of bilingual education, instruction in the native language, etc.

were manifested by other than bilinglal faculty which could be allayed with in-

service workshops across programs.

In addition, a materials exhibit by commercial publishers which foCuses

--1,
on Hispanic and Haitian materials would Urfer the bilingual pregeam teachers

soMe sdpport in the\area of materials. This could be followed up with An in-

service workshop for the review and evaluation of the materials exhibited.
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COSMETOLOGY SECRETARIAL STUDIES HEALTH

Put them att togethet and ive have an
e66ective educationat ptogtam 60t bitinguat
SpaniAh and F4ench Apeaking studentA.

Woutdn't this be a good time to took
into a high Achoot ptogtam which obietA
AtudentA an oppottunity to achieve Language
ptoliciency and academic pupatatiOn witk
a 6ocu4 on Catett'ttainingf

SECRETARIAL STUDIfS

The BuAiiteAA Education Dept. o66et4 ,_

Apeciatized cod/Eses with heat ti6e ex-
petience to give students the baAic know-
Ledge, skitts, and attitudes, neciAAaty to
entet the Woad o6 busineAA.

StudentA in the bitinguat ptogtam who
I opt 6ot business education witt be o66e7hed

speciatized cou4ses in Aectetatiat AcienceA
1

with a concenttation in typing and Ateno-
gtaphy in Engtish and the students' own
Language. Sectetatiat Science expto4e
Ahotthand, typewtiting, bookkeeping, Dicta-
phone Opetation teadA to -TateetA -
tinguat Atenopaphet, ReeeptioniAt,,Secetaty,
Wotd P4oce44ing Thainee, ThanAchibing TypiAt.

COSMETOLOGY

The CoAmetotogy ptogtam at Satah Hate
p4ovide6 a dual pu4po4e education. StudentA
ea4n a coAmitotogy ticenAe white wotking
towatdA you's high Achoot diptoma.

As pa/Et o6 the pte-pAo6e44ionat ticain4ng
in coAmetotogy, bitinguat AtudentA witt be
o66med a eoutAe in Apeciatized nail cake,
manicuting and pedicuting 4e4vice4.

This baAic Akitt coutAe witt be cudited
towatd Atate ticenAing in CoAmetotogy, i6 you

llu

decide "to entott in the Educationat Option
ptogtam in CoAmetotogy 6ot the eleventh and
twet6th yeatA. A LicenAe in CoAmetotogy can
Lead to the iottowing: SupetviAot,-Teachet,
ReAeatch Technician, Wait StytiAt, COAmetic
BiochemiAt, HaLn. CototiAt, Wig stytiat, Salon
Manage4, Saton Ownet, CoAmetkc ConAuttant,
Make-Up SpeCiatiAt, State Boatd Examifiet.

HEALTH CAREERS

At the moment, heatth is one o6 the moat
p4om4.11ing kietdA atound. It i4 the Aecond
tatgeAt induAtty iv 041.4 couittny with ovet 6out
and ont-hat6 mittion wokke44. With i.ncteaAeA
Auppoct o6 heatth cake by the govetnment mote
and mote pedpte a4e now abte to obtain AeAvices.
ThiA meanA thete'A a big need 6ot ttained peopte
not onty in hospitatA, but in neighboAhood
ctInicA, doctotA o66ice6, pubtic heatth agencieA-
nutAing hamts and day eau cente44.

Student:6 can opt '1011. a Apeciatized cou44 e
in nuttition and diet thetapy. The cou44e4
witt inctude the aApects o6 pupating a Apeciat
couttu4at dietaky ptan 6ot the HiApanic andlthe
Haitian communZtieA.

*

As they. phog4e44 in the heatth p4oguith,
they gait be o66eted -coutAeA to join the pito-
6e44ionat heatth team asE,Nucse's AAAiAtant,
Tifaty Aide, Nedicat AAAiAtant, Nucsety Achoot

Gtaduate:6 ate'quatiled kot poAitionA aA:
NultWA Aide, Dicta/Ey Aide, PhyAician'A 064ice,
Vay Ca4e Cente4, Ambutance AAAiAtant, HoApttat
Otdetty, Companion' ,Iniant Technician.

Woutdn't thiA be a good time to obtain
mote in6otmation by contacti4

M444 A. Vet Vatte, Vitectot
852-4231

M4; J. T42nida4, CounAetot .

855-2412 Ext. 9 11 i
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COSMETOLOGIA SECRETARIAVO CARRERAS VE SALUD

Poniendota4 toda4 junt04 tenemo4 an eliec-
tivo p4o94ama educaciopiat pa4a toz eztudiantez
bitingUe4 de habta e4patiota y likance4a.

,No zekta ezte una buena opoktunidad pa4a
pakticipa4 de un p4og4ama de e4cueta 4ecunda4ia
que o64ezea a to4 eztudiantez ta opoktunidad a
adquid4 habitidad en-A4o det tenguaje y ime-
pakacion acade:mica, con enoque en ent4emiento
'de ca44e4a4 tecnico4?

SCRETARIADO

Et Depa4tamento de Educaeic;n Come4ciat
otikeee CU4404 e4peciatizado4 40b4e expekiencia
4eate4 de ta vida pa4a dakte4 a t04 e4tudiante4
to4 conoeimientoa ba4ico8, taz actitudez y

de4t4eza4 nece4a4io4 pa4a ent4a4 at mundo
comAkciat. LO4 e4tudiante4 det 'moo/Lama bi-
tingue que opten p04 toma4 educacion comenciat
4e te oli4ece4an CA14404 ezpeeiatizadoz en ze-
eketakiado con una concent4acion en mecano-
paiia y eztenopaa en iligte4 y con et
idioma nativo det e4tudiante. Et cuh40 de
4e24etak4ado expto4a taquigicatia, mecono-
94aiia, contabitidad, dictationo que p4epa44
pa4a to4 eakte4a4 de eatenagnatiia bit4n4ue,
4ecepcioni4ta, zee/Leta/tido, p4ocedo4 de pa-
tab4a y Tecanog4aa.

COSMETOLOGIA

Et p4ogisama de co4metotogia en Sakah
.Hate p4oculte un p4opo4 ito educacionat dobte.
Lo4 e4tudiante4 obtienen una tieenzia en
co4metotogia mient4a4 tkabajan, en,obteni4
ou diptoma de e4cueta 4ve444. 'Como pante
det cuh40 pae-pkolie4iondt-en co4metota94.a,
to4 e4tudiante4 bitingue4 4e te4 olikece4a
un CA1440 e4peciatizado en cuidado de ta4
man04, manieu4i4ta y padieulazta.

11 '

E4te Cuh40 de dqt4eza4 bazica 42.4a ackeditado
pa4a ta obtencion dt ta co44e4pondiente ticencia
det e4tado en co4metotogia - Si u4ted decide
matkieuta44e en to4 g4ado4 11 y 12. La ticencia
en co4metotogia te puede p4avee4 to4 4iguiente4
camte4a4c Supetvi4o4, Mae4t4o, Teenico de in:
ve4tigacion, Bioquimica, Terado4 #e Peto, E4ti-
ti4ta en petuca4, Ge4ente de Saton, E4peciat14ta
en maquittaje, 04ientado4 en co4metico4, P4o-
pieta/110 de un 4atdn, Examinado4 de ta junta
e4tatat.

CARRERAS VE SALEM

En e4to4 momento4 ta ca44e4a de Satud e4
una de ta4 ma4 phometedo4a4. E4 ta zeguna in-
duzttia en nue4t4a nacion con ap4oximademete
ma4 de 4 mittonez y medio de tkabajokez.

Con et aumento en at ayuda a ta4.ca44e4a4
de 4atud po4 et gobiekno ma4 y ma4 penzonaz
pueden obtene4 to4 4e4vic1o4. E4to 4igniiica
que hay una pan nece4idad pa4a adie4t4a4
40 nat no nece4a44.amente pa4a tkabajo4 en ho4-
pitate4, pe4o 4i en ctinica4 de ta comunidad,
ocina4 de doctore4, agenc1a4 pubtico4 de
zatud, ca4a4 de 4atud y en cent4o de cuidado4
diu4no4. LO4 eztudiantez pueden opt34 o zea
en un euh40 e4peciatizado en nuthicion y dietiztaz.
E44 cu44o inetui4a to4 a4pecto4 de ta p4epa4a-
cion de ta dieta e4peciat nativa pa4a ta4 coma-
nidad hi4pano4 y haitiano4. A medida que et
C44404 de 4atud avance ze oi4ece4an clih404 pa4a
J_Ini4.4e at g4upo p4o6e4ionat de 4atud (pa 40,1 to4.
ziguientezi .Entielone4a4 A4t4tente4, Ayudante4
dietetica4, A4ihtente Medico y ayudante4 de
e4cueta4 inliantitez. No zetia ezta Etna buena
dpoktunidad de obtene4 mayo4 inio4macion ponien,
do4e en contacto con! A. Vet Vatte, at 852-4231
o et Sh. T4inidad, at 855-2412 ext. 9

Et-p4opama bitingue 064ece un p4ortama acade.-
mieo y picepalciatokiojpa4a ta univeluidad. ,

-



COSETOLOGIE SCRETAR1AT CARR1ERES DE SANTE

keis taoiA champs d'acAivite aepaeiset
un paogaamme d'education palttique et tone-
tionnet o4i4 auz etudiantA bitingueA
eApagnotA et haitien.

Ceci viendaait enaickia.a tempA un pup:
pamme de H.S. deAtine a at.Auftea en meme tempA
'a t:etudiant une ceataine paepaaation academique-
adequate et en15in,un entaainement paelimineae
'a une ea/title/LA choiAie.

SECRETARIAT

Le Depalqement de "SuAineAA,Education"
oWte dee cocdca ApecialiAeA ba4e4 Auk leA iaitA
de ta vie couaante deAtinie h Occania l'etudiant
lee connaiAAaAceA, La capacite'et le compoatement
neceisAaike poult enthea dan4 le monde dee aa4L4e4.

Aux etudiantA bitingueA que opten, it Aeaa
8go6ieat dee coultA ApeciatiAeA en Aecketatiat aVec
' une concentaation en dactytopaphie et Ateno-
paphie en angtaiA et dant la tangue paemieae
de t'etudiant. La acience du Aecaetatiat coo-
'mend la Atenogaaphie, ta dactylopaphie, ta
tenue de tivaeA, te dictaphone et pkepahe aux
caakiekeis de Atenogaaphie, aeceptioniAt, Ae-
caetaine, dactylogaaphe taanwipteuk, "Woad
paoceisAingu taainee.

'COSMETOLOGIE

Le paogaamme de coAmetotogie Saaah Hate
diApenee une iohmation a doubte mientations
leA etudiantA obtiennent.une ticenAe en C04-
metotogie en memt tempA qu!ilA Ae paepaaent
poua teak diptome de H. S.

En outae, it eAt oieat t'etudiante uft
COLOLA ApeciatiAe en 404414 deA ongteA, mani-
cum. et pedicilae comme iaiAant pa/a de Aa
paepaaation pae-paoietAionnette en coAle-
totogie. Ce coula Ae*a caidite poua l'ob-
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tention uttetieuae d'une licenee d'Etat en
coAmetotogie. Une licenAe AupeaviAecoc, in-
Atituteua, teckinicien de 'ache/Lace, coi66-
cult de Atyte, coAmetidien-biochemiAte, Ape-
ciatiAte en teintuae deA ckeveux, ApeciatiAte
en odetage de PetauqueA, managea de Aaton
de beaute, paopaietaiae de Aaton de beaute,
conAuttant en coAmetic, ApeciatiAte du maqui-
ttage, embaedu Jday d',examen d'Etat.

CARRIERES DE LA SANTE

Actuettement, ta Aante eAt Aand Aoute une deA
voieA teA ptuA phometteudeA,; dan4 nothe pap
ou Ae comptent pluA de quatte miltionA et
demi de taavaitteuaA, ta Sante aermeAente ta
deuxitme induAtaie. Ave l'aide de ptuA en
pluA ekoiAAant de gouveknement accoade aux
oaganiAmeA paepoAeA aqa Aante, teA AeaviceA
deviennent ptuA acce.sAibteA a beacoup de genA
Ceta Aignige qu'it y a une conAtante demande
de genApaepaaeA non Aeulement poult,taavailted
hoApitaux, maiA egatement dan4 deA ctiniqueA
de quaatiet, oSSiceA deA doctettaA, etabtiAae-
ment de Aante pubtique, "NuaAing Home" et
Day Cake Cente44.

LeA itudianteA peuvent au.sAi choiAeic un
COUAA ApeciatiAe en nuttion et diete theaapic
Ce couhA compaendaa tou4 teA aApectA de ta
paepaaation d'un plan Apeciat de diete dee-
tine t' etement deA communauteA eApagnoteA
ou itaitienniA aeApectivement. Pendant que,jeA
edutiantel'avancent danA le paogaamme de Sante
itA auaont-t'oppoatunite de Aulvae deA COU44
en vue de Ae joindae a t'equipe deA paoleisAio-
net* a titae de: a#AiAtakt nuaAe, aide OWL
ta diete, aAAiAtent mediat, aidea t'Ecote
d'inii4mteke. N'eAt-ce paA une oppoatunite -
d'obtenia ptuA d'inioamation en contactants
MAA. Vet Vatte, 851-4f31 o Ma. Tainidad S55-241t
ext. 9.
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A MESSAGE FROM ourrirmarAL

Vtd4 Studenie

I am ptegmed to take this oppoAtunit.tg to congAatutate
Let PROJECT BECOME 4tudent4 theoiine Ahom6Lng made du44n1
the echoot

You have taken advantage oi the chance five* to you to
Zeman in youa active footloose, white taking atepe toloa4d
4.mp4oviog you4 E41/4,4k 44.4.Z2 4 44 04t4. 14 4 veity neat 44444.
V0u'4e p4epa4img youmeti to take an aeti.ve ptace 4n Aocietg.

Take piale A. the accomptZAhment beZsg made by etudent4
4.1c the petty/caw. Many bitinguat tudent4 arce gAaduathng soZtk
top honou. and aitk headed 04 cottage in the Fat; many.
othe4 bititquat AtudeistA 44t 4444441 ticeettest 14adee 6444444

.th4i4 cilia/144 dee gdwooded in good,attemdauce. 4tudg, caiteiut
etaaarcoom picepkicatiom which WM att teed to top AepoAt eatd
gicadeA.

At Note, eve4ything i pamaded io4 you to do weft. Take
advantage otthe oppoetunUg to Ahape oc y0u44et6 d iutuice
kilted mi.ch happintaA 44d Aucce4A.

BERNARV NOLINEZ
PRINCIPAL

ONION,
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A VIEW OF BILINGUAL EDUCATION

The linited State4 LS a ptukatiAtic Aociety. It

£4 mutticuttukat and muttitinguat. In thiA kind oS

Aociety, the bitinguat education pkogkamA ake beneSi-

ciat Sok the non-EngtiAh Apeaking poputation. It ifaciti-

tate4 thi4 poputation'A entky into the dominant "angte
cuttuke without the £044 oS one'A own identity. AtAo,

it £4 beneSiciat Sok the EngtiAh Apeaking poputation
in expanding theik cuttukat hotizon. ThuA, the two
communitieA, bitinguat and non-bitinguat ate SoAteking

cuttukat keApect and appkeciation.

We betievi that bitinguat education £4 eSSective
becau.se it hetpA att non-EngtiAh Apeaking AtudentA to

teakn the Aubject mattek and conceptA in two tanguageA.

Bitinguat education £4 good Sok Aome AtudentA becauAe it

hetp4 .them to devetop gkeatek competency in EngtiAh,

.to become pkoSicient in two tanguageA and to achieve

pekAonat conSidence im themAetveA becauAe theik dominant

tanguage £4 uAed.

Bitinguat educatiam £4 deAigned to give att'indivi-

duatA the oppoktunity to become Sutty akticulate,and

educated in two tanguageA. It,makeA att pakticipant4

AenAitive to two cuttukee.

A. N. Det Vatte
Dikectok

a,
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Quenidos Senioks:

A ttegado ta holm en que nos tenemos que despedit
pens:, dejeme decinte que este no es un adios, sino un hasta
pkonto poltque iste es nuestko ptimet. empiezo de nuestta
etapa eacotak.

Espeko que estas ttneas tes ttene de mucho atiento
a todos uds. especiatmente a mia companekos det 79 potque
ettos han vivido buenas y matas expekienzas conmigo a tos
demos a pesak que no tos he ttegado a conocen muy a liondo

dejeme decitles que siempte toff aptecio.

Ojata que nunca vaya a pasalt una nube det otvido y
tes tnate de bon/Lan todos estos buenos necuetdos y
si aucede tes necomiendo que aoto te den una ojeada a'
eata tevista y necobnen y "vivan to bonito *que iue at
estak todo4 juntos; con esto no tes digo que se ttenen
de metanctia sino que se ttenen de ategnia 4 pesat que
todoa hemoa pasado pok epocas muy dit5icites peke, necuetden

que no aoto uds. tas, han tenidos sino todos Los muchachos*
de nueatka edad.

A todoa tes augieko que nunca pieltdan ta espekanza de_

hacelt atgo nuevo en ta vida, itecueltden que nosotkoa somos

como un ejempto palta tos que aholta empiezan au vida escotak

y no soto eso sino ma4; y ese ea un adetfinto pata ta aociedad

de hoy en dia. Palta aquettos que piensan seguit. sua eatudios

tes deseo que tteguen a au meta 6inat y paka aquettos que
"no tes kecuendo que nunca es tande pana ttegalt a hacet atgo

utit soto basta decik to voy a hace4 y togitakto y pkoponekse

a hacento.

Pa/Ea todos to4 gnaduantes tes deseo mucha pnospenidad
en au vida kutinat y paka tos que se apkoximan tes Itecomiendo

que sigan adetante en esta ta490..caminata.

- Y CON ESTO ME BASTA DECIRLES ...

Adios muchachoa
compa'nekos de escueta
baluta queltida
de estos tiempos
aholta e4 a mi quien
me toco empkendek
ta'ketikada palta asi itecondakme
to que ena ta buena muchachada.

"Adios muchachot
companikos de mi vida
,banna quenida de eAtos tiempos"

-93-
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HUMOHISMO HISPAgICO

Por: Jocelyn Abreu

"Rfise Si quiere"!

En la dsauela, la maestra pregunta a
Pepitot

Si times dos manzanas, una grantlip,
y otra pequdak, cual le darAs a tu
hermano?

Depend. - Contesta Pepito
Si s mi hermano mayor o l chiquito

Dos ladrones mirsn la vitrina de mit
joyerfa.

Que.lindo anillo de brillintes - dice
unov-icuanto costars?

Mas o menos dos anos dice l otro.
11,

Mi amor, yen pronto - dice um madre
angustiada.

Carlitos se ha tragsdo los fosforos .

go t alarmes - respond. l eeposo.
Aqui tienes mi ancenddor.

6'

Doctor - dic un enfermo recuperado -
le estoy muy agradecido por haberm
salvado la vida.

Prancamnte, no se camo agradecerle.

Ea muy facil - dice el medico, los
fenicioe inventaron la moneda hace eigloa. ),

Un loci en un msnicomio, le dice a
otro.

Oye, estas jugando al tenis con'una
ra quota sin cuadroc.

.te,importa - respond. el otrd.
Estamos jugsndo sin pelota. .,(

lc(

ti.



NATURE, REUREUSE NATURE!

Un chien-au loin
Par iboiement ect mais ear
Ciselait le silence
00 seule la brise fratche
Psisalt frémir les

branches nues.
L'hiver, comae cheque fois

Gtait triste.
Et la neige timide
Sur le sol gale
Me portsit 1 admirer
'Ce.,dicor simple, mais beau
.00 seul un CcurAmi/
Sans se soucier mane de son

existen?e
Daranglia cet ordre
00 1..1i:sides bourgeoniL
Me donaa,ient l'espoir du-

printsapi
Qui reviendra xvec les

fleurs et lei oiseaux.
1.fais, de la face,

d'es-larmes ruisselaient
eet instamt

00 je contemplais tent de 0
merveilles

Un enfant pleurait, un
,homme meurait

Une famine' ae-eftvisairet
des innocen:-3 Gauffraient...
Heureusement-
L'écureuil ic.nnra tnüt cela!

I IMI I I I I IN,
/11111%....

LA CURIOSTTE

La curiositi, mal
coate soqUvent bi
On en volt cous
C'est, n'en dépl
Das qu'on eu pre
Et toujo,:cc il c

-

l'OISEAU TOUR REVE

Ce' satin j'ai en un songe
D'un oiseau, une melange,.
Cdtait peut.74tre un petit

angel
Mais dans lostIte tbut se'

-

Sea yeux:,

Son chari

- -mélange.
Atsit tee
jolisyeux

les 'Una' mystd-
rieux

Qul nouer-Ondent-heureux
Quand nouisommes bien

seuls tous les deux.
Le 4ent criait un long

1 poame
,Et comma en chsTlie
ilivec la naturemame.
Au bel oiseau-j'ai dit:

t je-t'sime:

GI

MORALITE:

ré tous see attraits,
des regrets.
jours mille exemples paraTtre,
e; au sexe, ukplaisir bien,léger.
il cease d'être,

te crop cher.

12'2
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comment lire le creole ?

Quelques exillcationp sur l'orthographe phonologique
- mployée dans l'écriture de notre Dingus..

Voici les lettres en usage:
1) LES VOYELLES: a, é, t, 0, a, u, 1.

Une seule n'existe pas en frangais:
le o (o avec l'accent grave).

-- On a: m o - mo ("mot" en frangais)
m - mO ("mort" en frangais)

2) LES CONSONNES: b, ch, d, f, g, gn, h, j, k, 1, m, n, p,
r, s, t, v, y, z.

' e

TROIS PRINCIPES 'DE L'ORTHOGRAPHE PHONOLOGIQUE

1) CHAQUE LETTRE N'A QU'UNE VALEUR (qui est sa valeur prin-

.4
cipale en frangais)

. ch toujours chantant, comma dans ftchagrinft.
g, toujours dur, ja m ais Aquivalent de j. Ex: gaga, gita.
m jamais Aquivalent n. Ex: on écrit janbon (ftjambon").
s jamais equivalent z. Ex,: lAglAz ("l'Aglise"),
t jamais equivalent de s. Ex: atamsion,("attentionft).

2) CHAQUE SON S`'ECRIT DE LA. MEME FACON, la plus frequents
ou la plus logique en frangais.

a- papa, ba, ta / t- pa, bAbA, tA / A - pi, bibi, tA.
o- po, toto, bo / o- la, atO, ba / ou pou, labou.
oui - boui, koui / ouin - pouin, kouin / oug joug, lout.
oui - boui, oui / ay - kay, pay ay& / Ay - véyé, pAyA.
au - ban, dan / in - pin, min, nin / on - bon, pon, tonton.1
ann - bann, rarn / inn - lipinn, dAvinn / onn - ponn, ronn.

pa-n korotchqu / t-n machi-n lan vi-n ak gazoli-r.

3) CHAQUE LETIRE ECRITE sg PRONONCE. Doncr-pas de cofreonne
finale muette.

ba, bab, cbi, chich, le, lit,' led, tit, ra, ras, rat, raz:


