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ABSTRACT .
The Individualized Professional Development Process

\
(1PDP) was developed for the Brookfiel!d, Connecticut school district .
by a private consultant. Participation in JPDP is voluntary in ‘
Brookfield. However, once selected as a participant, a staff member =
goes through a professional development process. The individual,
along with his immediate supervisor, meets with a consultant to

clarify roles and responsibilities and to negotiate a.set of

performance objectives and indicators reflecting a self-selected
* professional development goal. During this meeting, a draft of a

"personal action plan" is developed which spells out such things as:

(1) the individual's topic, goal, and objectives; (2) anticipated
problems and possible solutions; (3)-resources needed; (4) sequence
of tasks and activities to be undertaken; (5) the plan's estimated
cost; and (6) the project's benefits for the individual and school
district. During a second meeting, the action plan and commitments
are finalized. The action plan is carried out by the staff member
with support from supervisor and consultant. Outcomes are evaluated
against the plan's objectives and indicators by teacher, supervisor,
and consultant. A summary of each completed IPDP project is prepared
and dissemihated, and a cadre of participants is selected and .trained
as IPDP; advisors. They assume the role of consultant during - . -~
subéggggnt IPDP cycles. All steps are illustrated in the appendices.
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Teschers, like the students they teach, have individualineeds, abilities,

. --—interests, and attitude®. Those who plan in-gervice education programs for

L".{?,@ 70 ¢4C

=
ic

teachers, without accounting for' those individual differences, fa®® the
probability that many professional development needs will not be met.

14
Trdéitionally, in-service education planners have tried to determine indi-
vidual needs by conducting surveys that ask teachers to recommend workshops
they would like offered by their school district. Although these surveys

do help identify potential staff development activities, they'do not satisfy .

a more basic need of adult learners: that is, the need to have a voice in

designing and planning their own specific and unique professional development:

* experiences. ;

Even when a mumber of workshop options are offered as a result of a needs
survey, there is seldom enough opportunity within large group sessions to
.meet most individual needs. Few in-service activities of this nature -can
effectively address the specific needs of both the kindergarten.and high
school teacher; the art and music teachers' special concernsj or the need
of a principal to help transfer theory into practice.

\J

. ® .
. In addition, attempts to address a wide divérsity of identified needs through
workshops or special courses are often abandoned because only one or two in=

dividuals expressed a particular need, thus making a workshop on that topic
impractical to implement. When 15 or 20 teachers opt for a particular act-
jvity, it may be scheduled. However, such a workshop usually deals only

with the generic topic and cannot readily respond to the subtile differences ~

of detail required by individual participants. . ) .
. @‘znx\
* T

The Brookfield Experience "l

The Brookfield, Connecticut school district, through its Staff Development

Committee, had conducted a comprehensive and generally effective professional

development program for several years. However, a serious gap in the pro-
gram became evident over time. It was found that the diversity of unique
individual professional development needs were riot_being met within the ex-
isting in-service program and budget. In order to close that gap and to

address the specific needs being expressed by individual teachers and admin-

istrators, the Brookfield Staff Development Committee, with the approval of

the. district's professional. staff and board of education, applied ‘for and was,.
awarded a Connecticut State Department of Education Mini Grant for Prqfessional‘

Development. ;
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Upon notification of the Mlhl Grant award, Brookfield contracted for. the ,//]

consultantcy services of the aythor 3 reflne and implement. an Individual-
ized Professional Development Process (IPDP). Details of the IPDP were
communicated to the Brookfield professional staff. Applications.to partici~-
pate in the project were received by the representative Staff, Development
Committee and participant selections were made. based on predetermlned criteria.

Appérdix A illustrates the role played by the cooperating organizations and
individuals in the Brookfield IPDP program.

- v f A .
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The IPDP Process
= , .
Underlying the IPDP concept are the fdllowlng,prlnclples con31stant ﬁlth
adult learning theory: . . .

-

. Learning is viewed as problem—centered rather than subject—centered.
Learning is directed toward freal, issues addressed by the learnper
within his or her current_profe331onal situation.

Adults are motivateg to learn because 6f exper}evced needs and in-
terests. . .

N
Adults have a deep need sto be self-directing; therefore, they must
. be 1nstrumental in designing their own strategies to meet their own
" identified needs and interests.

In order to conceptualize their strategles and relnfbrce thelr own
motivation in the Dest way, adults require the commitment and support
of significant others in a non-threatening environfent. c

Participation in IPDP is voluntary 55 Brookfield. Once selected as a par-
t1c1pant a staff member goes through the following' prpcess' . . .

1. The individual, along with his or her immediate supervisor meets
with a consultant/adv1sor to clarify roles and .responsibilities and
to negotiate a set of performange objectlves and indicators reflect- -
ing a self-selected profe331onal development goal. :

2. During this 1n1t1al meeting, 2 draft of a personal action plan is de-
veloped. The action plan spells out: _ )

. the indiyidual's topic, goal and 6bjective§.

anticipated problems in meetlng the objectives and some possible

solutions. N ., .

. resourses needed to accomplish tpe 6bjectives.

the sequence of tasks am ictivities to be undertaken along with

realistic time lines for each. .

. the estimated cost of implejenting the plan. °

the expected benefits of th prpposed project to both the 1nd1v1dual
and the school district.

LI
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3. During a second meeting, ‘the action plan is finalized and commit-—
ments are formalized. See apperdix B for an example' of a finalized
IPDP action plan.’ . ' )

L. The action plan is carried out by the staff member who is supported
in various ways by the supervisor' and consultant/advisor. There is
a sharing of responsibility, a team effort toward the Successful
accomplishment of the-individual's project.

. N 4 . /
5, Outcomes are evaluated against the plan's objectiveg and indicatord.
The individual, supervisor and consultant share in this evaluation
' procedure, * .

Y -

6. A summary of each compleﬁed IPDP project is prepared and disseminated.
See appendix C for summaries of several completed IPDP projects in
Brookfield. .

7. A cadrecqﬂ?particiﬁants is selected and trained as IPDP advisors.
They assume the role of the cofisultant during subsequent IPDP cycles.

Brookfield teachers, administrators and board of education members are ex—

cited about the quality and impact of IPDP on thé educational process.

Although the more traditional professional development in-service program

is still providing a wide variety of activities to meet group needs, IFDP '
has become an important and growing component. The Brookfield school dis-

trict now funds IFDP through reallocation of its sabatical line item of ,the

district's budget. . .
N

IPDP and Teacher Evaluation : ,

. , , .
Thére is also a natural relationship between IPDP and the teacher evaluation
process. The potential for this relationship was recognized by administra-
tors of the West Springfield, Massachusetts school district. West Springfield
applied for and wgs awarded a Commorwealth Inservice Institute Grant from the

 Massachusetts Stete Department of Education to develop a teacher evaluation
process which incorporates the IPDP concept. A team of administrators and
supervisors met weekly for three months during the spring of 1983 with the
author as project copsultant. A West Springfield Teacher Evaluation Process

estStep) was drafted along with two supporting mamuals: a teachers' hand-

- book, and a supervisors' guide. ApPendix D outlines the WestStep process.

{hal

sociation is presently considering applyihg
te gramt which would support a review of the

The goal %; to negotiate

The Wést Springfield Teachers'
for a.similar Inservice Instj
administrator's plan from tiie teacher's perspective.

an IPDP-based teacher evaluation process into the teacher's conbract to be
implemented during the 198L school year. . _— Ao . s
. . . e , N & £ N . . '

Hal Portner is a management ' c !

and educational consultant . r

Jliving in Northampton, Massac
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IPDP -C.OLLABOR‘A’_I’“IVE/MODEL >
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SUBJECT

State the specific area(s) or topics you have psckéd for improvement.

Research materials for slow learners d&ficient in the me-
b chanigs-of writing, ‘for example in .the areas of Capi-
talization, Punctuation, and Usage.
iy ~ \ -

-

~ e

OBJECTIVE

what do ycu want to accomphsh? Whiit 1s your purpose, or br/oEd objective?

-

'1. To . broaden ‘and increase my knowledge of materials for
* slow learners at the High School level in the above

area. -.
.2.. To apply this knowledge in my teaching. ‘

23; To share this knowledge\with fellow members.of the-
¢ English department. - o

v T . \ . '

AN

How will you know what you've accomphshed? Your specific largels or yard-
sucks oy which you will measure :mprovement

. . .
1. A resource bank listing available materials at BHS by

. “Skill, manner of presentation, and level of difficulty
will have been developed. ) :

2. Available materials which are at present gtattered .
around the building, will have been coordinated. In-
cluded are texts, workbooks, and filmstrips.

3. Major publishersmhgve'been contacted to find out what
new materials are availablg, Copies have been acquired,

if possible.

4. A resource bookshelf of the above materials will have
been developed. ’ N :

’




‘ ) . . i
A | . ‘
- . .n la
—_— A\
, ’ t
. > - ’ . '. ‘ M ) N
+ GOALS (contlnued) T . L
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5. A list of requested ma#terials for next year' s budget will ‘
- have been prepared, . . ’
6. My resultsewith fellow department members will have been o
. shared and their input.recéived. . .
7. Results will have applied to bas1c Ehgllsh classes . .
¢ : ( . . . »
. \ . '
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- PROBLEMS

SOLUTIONS

1.

2.

What barngis resistance, inter-
ruptions, obstacles, elc. (anhcxpated
and unforeselen) might you en-
counter-as you umplement your Ac-
tion Plan? Number them.

! away in scattered loca-

*Need for clerical/secretai

"Find ouf about pertinemt
. conference®, workshops,
and courses.

Finding time to complete
the above tasks.

Finding materials which
are currently squirreled

tions throughout the buil-
ding . 4

ial help to -type letters
and coordinate cortespon-
dence. '

Development of a logiéal
format for resource bank.

Flndgng sources of mater-
ials. . ‘ Publishers, etc

L

\DeveIop a means of sharing] -
‘with English and Special
‘Education Codleagues.

.

1.

3.

4.

’

\»Out system. o o

How do you plan to avoid or to deal
with the problems that-
enumerated? Number to ‘cértespongd
with your list at the left.

‘tion, and Library for

< Senior student in office

"department meetings and

uve ugt

Using conferenge period |
and vacation time. Also,
perhaps one’ professional--
for "Treasure Hggt?. »

To ask dgiléagues in the ‘|

English, Special Educa-

théif help and input,

>

Make arrangements for
practice class to assist.

To make a card index and
devise a library checék

Bé;in with Department
Head's catalog file, then
check with WesConn and
possibly UConn.

Presentation at. English
and Special Education

ditto a quick ready ref-
erence guide.

>

-

.
't.s;

’--

Gl
h
-

R&smmm

v

What people will you need to ir'nplement 1/‘5 plan? Ti—me required"’ (Oid you in-
clude your own time?) What other resources — equipment, materals out-

sige assistance?

. . " .
Assistance.and supervision by Alice Tufts, English

L Department chaiirman.

2. Clerical help wiéh'lepters.

3. Stationefy, postage, filé‘cards, etc.

4., Shelf spaée in libfary and/or seminar .room. . {
5.

solurces. - - v

[+)}
.

Visxts to WestCOnn and UConn to study currlculum re~

Fees and travel to conferences and/or workshops.

+

’

e
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" SOLUTIONS (continued) . o } ’ . -

. c ) » _ A . . N
/ 7. Chep]% with NCTE and local colleges for conference .schedaules, then
C \ arrange for professional days. . , -

€ - *
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Lxst in sequ oe the steps requured to bnng about the
desxred '?;n ge. Indicate the time periéd for each in
the colurhin,to the right, using actual calendar dates’
and estimates of the number of hours required for
each activity listed.

l.

‘2.

»

3//7L?tters to publlshers.

4,

-Development of resource shelf.

7 :

Devalopment of' card file based on -
skills . as listed in Warriner's "
Grammar (our present text). Will
be based on chapters on Capitali-
zation, Punctuatlon, and Usage.

. . v
"Treasure Hunt" to locate materials
in—bulidlng. r * LT

Prepare a list‘of proposed purchases
for next yéar s budget.
Attend approprlate conferences for*
workshops.
)

Share results with English and Specran
Education depagxrtment.

0 .

' Late May

6 Hours-To
February 1.

4-6 Hours?-
February 1
to 11.

Month of Febru-
ary. .

On Going. Febt
ruary-June

May 30

Appropriate
Dates

1 BHour Pres-
entation
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l' .Li1st the costs of implementing your 'actuon plan,

L

_Clerical help, 6 hours at $3.35-- | $ 20.10
Confergnce/wérkshop gees, Approximately-- $100.00
Costs for sample texts and professtional X

materials--, 6 $ 50.00
Travel-- $ 40.00
Supplies--‘ $ 30.06

’ $240.10

(Course Tuition?--$300.00)

Y

BENEFITS

o~ .

[-Y
remize the benchts and estimate the value ol any intangible benefits,”

1. Systemizes present resources for. easier access and use
by classroom teachers. - .

2. Gives classroom teacher more tools to use in basic
English class.: N

3. Application of materials will lead to more effective
instruction for basic English students and increased

learning. -
4. More efficient ordering of texts for future years.

5. Increases my resources for dgaling with this type of
student. )

~

COMMITMENT

-

In signing below, we agree to make the commitment of time and money
readed to carry out this Action Plan as outlined. We further agree to meet al
the iime(s) noted below to review progress and modify the schedule of Ac-
. ies described on Page 2 as may be needed to achieve our Goals and
thereby meet our Otjectives

~ Y

. S.gnatures’ . ‘ ‘ Date. Time lor Progress
» o ) Review(s)
N [ “1oesggy oF @
] . MINH, MARCH - Ay

J[i30= JR8 .
F0DiTise Time A°

/ E L
Today's date: _flis. 1/, /972 | Nev frerse™.

, —

Yy
o
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STAFF MEMBER:

IPDP TOPIC:

DESCRIPTION

OF ACTIVITIES:

AND OUTCOQMES:

4

Appendix C

TINDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN

5 English Teacher, High School

Resource material file: Basic English

"To organize, catalogue, and utilige a collection of

materials for use with students deficient in basic English

skills
1 4 . ¥

.

A shelf in the High School Seminar Room houses the start

of client's reSource bank of materials. She has developed
a card file of the resources in the bank. The file is
arranged by skill areas and is coded to help the user

easily locate materials in the bank, especially in the areas
of capitalization, punctuation, and usage. Client collected
the materials by conducting a 'treasure humt" throughout the
school, carefully reviewing Warringer's Grammer (the text
used in her classes), contacting publishers ror samples and
digging through the English Department's catalogue file.

-

Although jury duty delayed some of client's; IPDP activities,
3 respectable amount of materials have been housed and
catalogued. Client ' is ‘using her resource bank to attack
"spot difficulties' experienced by her slow learners. Client
plans to follow through on her IPDP by sharing her resource
bank with colleagues, regularly adding to the collection of
materials, reviewing other school districts' resource banks
and taking a related course. .

1.‘- ”»




STAFF MEMBERS:

Asst. Principal . School, and

DESCRIPTION

OF ACTIVITIES:

BENEFITS
AND OUTCQMES:

L 1 .
Guidance; HighrSchoot:

roC
s >

Fe

Compilation of Graduating Class Data

-

N

To research and prepare a report of the academic and
transient patterns of the 1982 graduating class

- *

Using existing resources and data fromStudent question-
naires, clients prepared an in-depth report for
Board of Education, Administration, and curriculum p rs.
The report contains information regarding senior student
errollment in honors, basic, and sequential courses; an
analysis of graduates' SAT 8cores, class rank, prospective
plans, and final college choices; the mumber of years each
student has spent in the Brookfield School System; the year
and reasons for some students dropping out of school; an IQ
score distribution; and a breakdown of achievement test
scores in various subject areas.

Clients expect this report will assist policy'makers
and curriculum plammers in their efforts to make the Brook-
field educational program more, effective in terms of post
school needs of graduates.




STAFF MEMBER:

INDIVDJUAL PROFESSIONAL DEVELOPMENT PLAN

Special Education Dept., - High School

IPDP- TOPIC:

GOAL: '

DESCRIPTION

Computpr Usé in Special Education 7

To develop the knowledge and understanding necessary to
acquaint and 1D students with computers and the role of
computers in society . ) - _

(g

In order to acquire basic computer literacy, client participated

1

OF ACTIVITIES: in a beginning computer course offered evenings through Brook-

field's Continuing Education Frogram. He also.added to his
understanding of computers by ‘asking for and receiving help
from high school students and teachers who knew more than he -
sbout the subject. Llient arranged for visits to other school
systems to observe computers used in rempdial situations. He
researched the availability of software in fundamental social
science and budgeting areas and is learning how to program the
high school's computers. ) e

To prepare for the infusion of computers in his classes, chient
has modified his math curriculum for several Special Education
students by introducing the calculator and its basic functionms.
‘Chent. plans to write programs which can meet his Students’
academic/vocational needs. He also intends to write & grant
proposal to support his plans and to fund the purchise of two
computers for his classroom. Y

&% -




INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN

Y

- . Principal School/Asst. Principal / ~ \t/

AND OUTCQMES:

OF ACTIVITIES:

* School
) , /

Educational Law

/

I

To become more knwlb_dgeable of Federal and State law -
pertaining to:

o contracts entgred into by a public agency

o teacher negligence and liability issues, and

0 teacher temme and dismissal

Client completed a 6-credit course in.Educational Law at the
University of Bridgeport, purchased and read several books
on the subject, and interviewed several area ''experts'' on ¢
school law. Client has compiled and catalogued material -and
information related to contracts, negligence, and tenur g C

which he plans to update regularly. g

In additién to-the credits earned, cliéht has increased his
ability to deal with emergency situations and to help '
teachers understand and fimction within negligence and '
liability laws. -He feels that teachers can 'relax-and thus

be able to do a‘better job' when they are familiar with

their legal Yesponsibilities and optioms. thient 's partici-
pation in the IFDP project has had a positive influence on

his abilities as an educational leader and’his credibility

as an administrator.
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INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN

STAFF MEVBER: 5th grade classroom teacher, School
o~ - D) :
N " IPDP TOPIC: Teaching Local History Through Dr\amatics 2
! g\‘ ‘dl. :

To research and write a play based on the contribution of-a
local heroine to the American Revolutuion\ ,

o To produce the play involving all 5th grade students in’
staging, production, scenery, and acting

DESCRIPTION Client took the cotrse 'Writing for Children" at Western Comn.
OF ACTIVITIES: State College, spoke with local historians, and researched |
material at local museuns and“the Danbury library. She then
wrote a three-act play, '‘The Minute Woman'', based on the .o
contribution of Sybil Luddington, a local Revolutionary War
, X hergine. In, additdon to imvolving her students in many
: . aspects of the production, client received assistance from
v parents, the school's custodian, and teachers, The plan
) : incorporated & military drill, choral speaking, art, and music.

-v_-‘-

Id

BENEFITS Client 's ability to write for children and her knowledge of

AND OUTCOMES:  local history improved greatly. The project became a total
. , : school effort providing the opportunity for staff to work
together on a common theme. The students gained much in

L knowledge of history, speakirtg and acting skills, -play pro-
duction, and experienced the joys of engaging in a successful
team effort. ] o




" INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN

LY

STAFF MEMBER: \ * 4th grade teacher, School

-
-

a

IPDP TOPIC: °  Instructiopal Improvement: Reading

—— . . - - -
B a— -
.
’ - —
' -

v . Yy

N : T, .o ,

GoAL: .. . To upgrade ability to improve ‘the reading skills, specifically
vocabulary and comprehension of below gradé level readers in v U
grade 4 . o

¢

DESCRIPTION . Client thok the course, 'Practicum in Reading" at Western Comn.
OF ACTIVITIES;. State College during which she modified her reading curriculum
- no-better meet the vocabulary and comprehension ds of her
© lower level students. She also redesigned her testing program
to more accurately measure what was taught. Client arranged
for her college instructor to observe and critique severdl of .
her classes and to suggest alternative activities and materials

to help achieve better results.

.

BENEFITS Clievt and her principal are pleased with the degree of student -
AND OUTCMES:  improvement evidenced since the start of her IPDP project. In
. addition to increasing their reading scores, students are

' \ generally less tense and more verbal than before.

K}

>

.
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. NDIVTDUAL PROFESSIONAL DEVELOPMENT PLAN

DESCRIPTION Client 13 systematically completing a self-instruction course
OF ACTIVITIES: in electronic circuitry and semiconductor devices offered
7T through Heathkit, Inc. The course consists of a sequentially
ST % -.paced workbook and unit exams in ten areas and includes a
. _Trainer" which is a piece of equipment which allows hands-
-on application of and experimentation with bis newly acquired
skills and knowlgdge. .
BENEFTITS client feels that he is now better able to understand and work
AND OUTOMES: with the latest theories, materials, and applications in the
rapidly advancing field of electyonics. He has already |
started to incorporate his updated abilities into his teach-
ing and is sharing hi& owh learnings with‘his students an
' colleagues. j ’ _ .
™ ~

20

' STAFFMEMBER: ‘Electronics Teacher, High School
: . ) . SR . — )
IPDP TOPIC: ;  Instructional Improvement: Electromics '
. r '

GOAL: "1-‘0 upgrade knowledge of . and experience with electronic’ -t
circuits and semiconductor devices and apply that knowledge |
to. classroom activities ) |

Lo
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) INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN

» . . )
STAFF MEMBER: ' . Guidance Couhselor, High School
IPDP TOPIC: - Family Sy®tems Counseling
GOAL: To become more knowledgeable in family systems counseling
- - and to share this information with colleagues so that they
s too can develop the concepts and awareness to work more :-

_ effectively with students

DESCRIPTION  Chient attended workshops at the Harvard Medical School
OF ACTIVITIES: Department of Psychiatry and the Ackerman Institute for

Family Therapy in New York. o '
- AL : : {
s -~ »
BENEFITS . “The project activities added considerably to cliet's extensive

AND OUTOOMES:  background in counseling and family. therapy. He is using

: the newly acquired techniques.in his coynseling and plans to

. i conduct an inservice workshop on "School Problems: A Fariily
Systems Approach'' to interested staff members ‘

e




STAFF MEMBER:

TPDP TOPIC:

GOAL:

DESCRIPTION

OF ACTIVITIES:

AND OUTCQMES:

.

, Teacher of the Academically Talented, -
High School - > ’

‘

, Interdisciplinary Team Teaching

o To indrease knowledge of the humanities and sciences and
the interrelationships between the two disciplines . .o,

To-develop an.interdisciplinary team teaching approach to d
humanities ] ~.- ) :

-

read a mmber of books and articles '

_(lienthas acquired and
has contacted both the State

for content and ideas. She
and national mmanities councils and conducted an ERIC
search for process and model program informatiom. Client has
also arranged to visit other school districts identified as
interdisciplinary programs and has disucssed her
project with her Wesleyan University professor and mentor.

Client has enhanced her knowledge of both the content and
process of interdisciplinary. team teaching of the humanities

. and sciences. She is applying her learning to her classroom
and plans to actively develop and implement a new course of
study incorporating tumanities/science into an interdisci-
plinary team teaching format. g -

2
2




AND OUTCQMES:

|
|
Tiome & - School Coo?:dinator Schoolfj

" Educational Legislation

To ‘become familiar with current and pending State and Federal
legislation which affects education

#
Client has been campiling a file of newspaper articles and
government publications dealing with educational legislation.
In order to gain insight inhto the legislative process, client
plans to attend a State legislative session when an educa-
tional issue is scheduled for action. Discussions with State
Department of Education officials, legislators, and legislative

reporters are being plammed. .

-

Client expects to share insights and irfformation she collects
with appropriate staff. She will periodically post material
in schools and discuss issues with colleagues when requested.
Client hopes to become an informed resource on ‘educational
legislation for the district's educational“plamers.




\

IPDP TOPIC:

/
, L]

F o

-

' E‘du;ational and Psycholcgical Assessment’ L .

l‘
Dalrd

-~ ) -
.

-

To update ability to effedtively pe:::fom educ'étig;al and
psy¢hological testing . . i

To accumulate credits toward state ertification as\a school
psychologist so as to better serve in 2 newly assigned

- position. . - /

L —
v

l

i

1

I

1

e

tlient has successfully coEnpleted the course '"Educational and
‘Psychological Assessment, II" at Fairfield University. While
taking the course, tlient applied her ongoing learning to her -

. job responsibilities by-assisting in student testing and .
" participating.in diagnostic team meetings. o

A . ‘e

L4

Client “has become more knowledgeable of and competent in the
performance of her new assigmnment at '~ School
The project has helped support and give direction‘to her plans ,
to become a certified school psychologist and «ient” is looking
forward to serving the district in that capacity. »

} :




~ 77 T STAFF MEMBER:

IPDP TOPIC:

BENEFTTS

< AND OUTCOMES:

-To upgrade computer- related understanding, knowledge, -
- and abilities S

Ps

INDIVIDUAL PROFESSIONAL DEVELOPMENT PLAN

-

~~ -~ -~ Sth grade teacher, School

Computer Literacy '
L} " ’ \,
¥ . ., ' )

To learn how to use the schodl's cotputers with studertts

Lo i
. ™ BN <.

ehent enrolled in two computer courses offered through the
Brookfield Continuing Educatiow Program. , She constructed a
simple program for the computer and spent considerable time
practicing on the school's Apple I1 eqllipumit.fcliqnf observed
other classes using computers, talked with students and staff

ter "whizzes", ahd joined“the district's comguter com-
mittee. She plans to research classroom application procédures . |
and will introduce the coamputer to her students as equipment

becomes available. , P {-

-

»

¢lient now has positive feelings and 1‘.ncreaséd c':onfidence
regarding the use of computers in the classroom. She has

I3

begun to accumuilate materials (i.e:, books/, texts, papers fr .
other districts and colleges) which dea] with computer liferacy
and application in the elementary schools/ She hopes to put
together some mini-units on teaching ¢
students. ) ' )

! ter use to her
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e INDIVIDUAL PROFESSTONAL DEVELOPMENT PLAN S ‘
STAFF MEMBER: _ Special Services . High School .
\ ‘ - . <. 4 {
EPDP TOPIC:°  Bildngual Student Assessmnt < - .,
“ - . ] ) ¢
. \GOAL:' o To develop the abflity and methodélogy to agcurately,. R
KN . _ diagnose ‘whether language difficulty is the real problem .
- . "faged by bilingual students’ suspected of having 4 handi-
capping learning disability . Y \
. - . . , — . ' . _

. DESCRIPTION . (lienfTis taken courses in Spenish at Fattfield University
OF ACTIVITIES: and Hvaluating the Bilingual Child at Willimantic. She has

F

visidled other school districts to observe their processes »

R and materials. Cliesf\has spoken with serveral educators who
e . are experienced in bilingual tésting and .is now int the process”
of acquiring -and developing her own set of bilingual -testing, '
instruments. R . o
. « " ‘ A
- , . A
BENEFITS - (lentnow has a deeper insiglit into linguistics and the, . . ‘

AND OUTOOMES: problems faced by bilingual students.’ She is better able to .

' - prescribe to students k various commmicatipn problems ., °*
and is prepared to diagnose more accurately thigh -before the

potential handicabping conditions of-bilingpe
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APPENDIX D

WestStep

Hest Springfield Teacher Evaluation Process

Developed under a grant from the Commonwealth Inservice Institute
A Hal Portner, Consultant T

)

PTREQUISITES

Teachers, administrators and school committee members must have a common
understanding of:
. the mission, goals and objectives of the West Springfield
school district; )

. the factors which describehg)zbmpetent teacher and -administrator
in the district; &nd )
the job-related responsibilities of the professional staff as
defined by SEA and LEA guidelines, policies and regulations,

In addition, there must be a shared set of expectations regarding classroom
climate, instructional practices, curriculum implementatiQn, -andstudent learn—

ing and performance. ~
These basic understandings and expectations provide the criteria upon which

the evalfiation process is determined to be contributing to the profesgional
developmept of the staff, and ultimately to the improvement of instruction.

7

THE PROCESS

This is a cooperative process. Together, the teacher and supervisor* develop
an Individualized Professional Development Plan (IPDP). The IPDP details the
steps to be taken to improve one specific aspect of the teacher's effectiveness
on the job. The teacher is responsible for carrying out the plan, It is the
supervisor's responsibility.to provide appropriate resources and éupport.‘

There are eight steﬁé to the process: ) -

SEEP 1 Assessment of Strengths and Areas Needing Improvement

The teacher and supervisor gather ebjective and subjective data con-
cerning the teacher's performance in the instructional or administra-
«. tive process. Methods by which this data gathering is carried outf,
“include, but are not limited to:

. Self ‘assessment &'the teacher takes a critical look at
him or herself in terms of percieved strengths and weak-
nesses in the various areas of professional competence
(see Form A)s .

. Preliminary observation - the supervisor observes the teacher
in the instructional/administrative sgtting.  The purpose 8f
this preliminary observation is to gain insights into,those
job performance practices which are effective and those which ri

‘ benefit from improvement. It is not intended that-the data
collected during this observation be used as the basis for a
) final evaluation report (see Form B).

l?ht

*The term "teacher" throughout this section refers to any professional staff
member being evaluated through this prccess. "Saperiisor fefers to the person
conducting the evaluation.. ‘. : — S - -

oy

~

+
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WestStep . . page 2

s Data review — both the supervisor and the teacher examine
such data as student records, lesson plans and other docu~
. mentation which might provide insights—into teacher strengths
"N - and prof3531onal development needs.

. Student/peer assessment of' teachers (optional)’- teachers may
elicit student and/or peer perceptions of their efzec+1veness,
'S - styles, etc. as another source of dEta.(see Form C).

STEP 2 Analysis of Data

The teacher and supervisor independently review the collected data

. and draft seperate sets of teacher strengths and areas for ’mp*ove-

p ' ment. These lists should be as specific as possible and priorities
> for professional development needs should be indicated.

ST. ' 3 Action Planning Conference

The teacher and supervisor agree on a professional development
objective to be achieved by the teacher. The objective is worded

so as to contain measurable outcomes and should state a daedline date.
Also discussed at this conference are resourcés needed, activities to
be undertaken, etc. (see Form D). The outcome of this conference is_-
a draft of the teacher's IPDP. j

STEP 4 Commitment to the IPDP

‘The final action plan is prepared and signed by the teacher and
submitted to the supervisor within five days after the planning
conference. The supervisor elects either to sign the IPDP thereby

approving the plan and agreeing to its support, or the supervisor .
schedules additional conferences with the teacher to negotlate a
- modification of the plan.

STEP 5 IPDP Implementation

The teacher carries out the action plan. The supervisor provides
the agreeded upon support. .

STEP 6 Interim Conference " *

At approximately the mid-point of the tmplementation period, the
sypervisor meets with the teacher to monitor and assess the progress
off the plan. If necessary, the plan is adjusted to reallstlcally
deal with the need- for’ any major changes.:

i

.STEP 7 j Obgervation

The supervisor observes the teacher in-the classroom (or other job-
re ated activity specified by the plan's objective). Focus is on
j extent to which -the objective(s) of the IPDP have been met.

|

|
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- . STEP 8~ Summary Conferenceand-Report - -~
. =

A confererice between the supervisor and teacHer is held as soon
after the final observation ay possible during which the supervisor
“feeds back" to the teacher assessment of the effectiveness of
the action plan. A summary report (see Form E) is prepared by the
supervisor, Signed by both parties, shar..i with the Superintendent
of Schools and made part of the teacher's personhel file.

L4
. 4
The following flow chart graphically illustrates this process. -
. ". . P °

.
-
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