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’ indicating area of specialization, tasks to be undertaken, time and
resources required, host industry, and applicability of the '
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The Problem

Thomas P. Melady recently reflected in the Community and Junior College

Journal upon the insights he gained while serving as assistant secretary for

'postsecondaryueducation,,U.S: Department of Education. He states: ''Probably

the greatest strength community and junior colleges possess is your ability to
be flexible to the needs of a country in general and a community in specific....
Your success in being responsive wull take Amerlca far,...lt...wull reap.the
benefits of educatlonal programs desugned to meet a demonstrated .need. nl While
Melady's generalization is valid, it contains the elements of a potentlally
serious problem for community/junior colleges. What he is describing is change“
and the community'college response to it. American businesses and industries

currently are undergoing a major technological transition not unlike the
’ ®

o

Industrial Revolution in scope and impact. Concurrently, colleges are plateau-
ing; faculties have stabilized; turnover has virtually ceased to exist. Venture ‘

capital for innovation, program redesign, or experimentation is in short “supply.

A monograph recently published by the Natlonal Center for Research in
Vocatlonal Education at Ohio State Untversuty suggests that ”The task of keepung

vocational and technical teachers abreast of the technolog:es of their own occupa-

a

. tional field is becoming increasingly more important, but at the same time, more

”ditiieult:nzlﬂthe‘sur9e§m?rom which the méﬁagFabﬁ”émsﬁaféa ThcTuded eighteen

states. The average length of time that vocational and technical teachers had
been out .of the business or industry of their expertise was seven years.3 The

problem becomes obvious: “Manyiteachers, having acquired their technology-related

skills and knowledge during earlier states of technology development, are finding

those skills out of date. This is especially~evident among high teehnology
programs at the postsecondary level or in program areas where new technologies

tend to be eombined...thus demanding broader technical background for teachers."
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Community/junior colleges mpst respond to the demands of changing technology with
‘faculties that have been characterized as "recluses''--isolated, in an eddy away
" from the mainstream of their discipline and the college.5 A model for ehgaging

the problem does exist.

The Model

Hagerstown Junior College (HJC) is a eomprehensive communi ty college located
in one of the natjon's thirteen Appalé?hian regions._ The college has fifteen
occupational ~program clusters. The instructors who staff these programs have an
average of twelve years' teaching experience. Tpey have not practiced their-

specialty in the work place for that length of time.

. . b 3
" As a result of ciose interaction and cooperation with industry, HJC identified
, ~
technological obsolescence as a problem facing its occupatlonal~faculty in 1977.

Usung data drawn from a survey of local industries and support from training
personnel in these lndustrles, the college obtalned an Appalach;an Regional
development grant to return occupatlonal faculty to- |ndustry over a five-year
period. The project began during. the summer of 1978. The goal of the project

was quite specific. 'Réturn to industry will provide the opportunity for the

"oééﬁpatToﬁéT“fitﬁTfy*of"the-college to reinforce, update, or expand the skills
é . . »

and knowledge required to keep current with changing technology within their
professiohs."6 Procedures were outlined. The faculty member requesting return

to industry was required to submit a proposal, including the specific area of

specfalization, the tasEs to be undértaken; the time period-required, and the _
resources. needed to support the actuvnty. Further, the faculty member had to
|dent|fy the business or lndustry that would host the actuvuty and prov1de evndence

\

that the host agreed to participate. Finally, the partlcrpant was [equnred
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to indicate how the experience would:be appiied to the jndividual's teaching

J’;}

area.

Projects were assessed using the following criteria: length of time 'out
of the. field," nature and degree of technological change in the business or

J

industry, relat|onsh|p between the technologncal change and the college program,
accessubnllty of a host, and application of the experience to the teachlng-
learning situation. The college's professional development committee used an.

evaluation design to assign points to each proposal thereby ranking them.

Approval was extended to proppsals up to the limit of available funding.

Project Assessment"® | ‘ _ .

Once a project was approved, a tripartite evaluation design uas used: One
part is formative; two parts-are summative. The formative COmponent is an on-site-
assesshent conducted by the Dean of Instruction or the participant's;division
head. The assessment is based on the objectives stated in the proposal document.

The visitation is structured to include obsekvation of the faculty member at work,

discussion with the on-site 'supervisor, and d|s ussion involving the faculty member,

superylsor% and college evaluator. A summary report is prepared by the evaluator,
reviewed by the faculty member and supervisor, then included in the prOJect

package.

The final summative component is a plan prepared by the faculty member

analyzing how the return to industry experience will be integrated into the

&

.

'“Tﬁafvraﬁg1fg“f§§ch1ng“respoﬂsib+4*fVT“;The“eel%ege‘sgpé;¥is°nrte“ie”5 the plan,

then adds it to the.package to cqmplete the project.




Program Results IR . ’ .

) During the five years of the Appalachian development grant, HJC was able
to realize the goal of the Return-to-lndustry project. Fourteen of the co!lege's'
fifteen occupational program clusters, or 93%, were rebresented in the project.

Twenty-four of thirty-four eligible faculty, or 71%, returned to industry.

Participant outcomes document the value of the program.

[

“In virtuaily eVery case, the participanf was able fo perfdrm a service for
the host business oruindustry. The on-site supervisors indicated that these tasks
were desirable but of insufficient priority to be assigned to fuil-time personnel.
Anofher benefit was the increase in undefstanding that developed between the
hq;t and the colTege. Mest of the on-site.supervisoEs indicated e dedree ofi
e;brehension regarding participation at the outset. The coneernuwas replaced
with genuine respect for the expertise and diligence of the faeulty members.

A positive result of the increased understanding has been more placements for

program graduates with partieipafing businesses and industries. Further, hosts

‘were unanimous in requesting continued participation in the program. They indicated

that the original participant was welcome to return. Also, they desired to have
other faculty work with them. They have even requested participants from
specific programs. Finally, several faculty were able’to negotiate consultant’ e

contracts with industries as a result of “the return-to-industry experience.

1

‘From the pedagogical perspective, return to industry has been productive

for HJC. ‘Partieipating faculty were unanimous in their enthusiasm about the

project and evidenced no difficulty.in applying their ieerning to the <t 7o0

-

environment. Also, the college initiated a dissemination activity at the close

of each return-to-industry cycle. Faculty members, division heads, counselors,

=g
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and administrators gather to discuss the eXperiences, assess their applicability
e 2
. N € . .
to the teaching/learning situation, and evaluate the potential of future business
or industrial experiences. This activity makes it-possible for all members of

the college community to profit from the return-to-industry experience.

Program Continuation

Doe; the conclusion of the Appalachian development grant signal tﬁe end of
the return-to-industry experience?. ﬁosf emphatically no! During the five-year
life of the grant, planning evolved With?ﬁ?HJC's professional devg]opment
commi ttee for’qo::inuation of .the program. The committee unanfmously adépted
the following resolutioﬁ in March 1983: Since technology continues to change
at an eyer~iﬁcreasing rate, the need to maintain some“form-qf réturn to industry
is essential if the college faculty are to remain abreast of what is occqrring";f 
in the businesses, industries, and agencies to which we send our graduates. The

'fallowing procedures are recommended for the continuation of return to industry.

No more than $1,200 of each approved summer research and aeve1opmen; }

amount would be reserved to fund.return to industry.

The maximum length of returﬁl&ou1d Be two weeks. Abproximately 15

hours a wéek wduld be expected of the faculty member returning. | ) ' i'.

_Payment would be based on fhe same design currently used for summer

[

reseafch and development, that is, one credit-hour equivalent a week.

The remaining return-to-industf§ procedufes developed during the period of

the Appalachian Regional Commission grant would continue.

The first return to industry approved under the modified formula will occur
during the summer of lg33. There is every indication that the experience will

continue to be successful. . ’ -
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The second strategy designed to contipue the return-to-industry experience
ie personnel exchange with industry. In April 1983, HJC entered into an agree-
ment WIth Mack Trucks, Inc. for direct exchange of personnel Each agency will
remain responsuble for compensating their personnel. The. fxchange will be on
an'hour-for—hour basis. Where possible, the industry hzs agreed to provide
technological upgrading for HJC faculty as a byp'oduct of their involvement.
The exchange is currently iﬁﬂoperat}on with college and industry personnel

enthusiastic about its potential.

~Finally, HJC has worked with- the Maryland State Department of Education,
D|V|S|on of Vocational-Technical Education (MSDE- DVTE) to prOV|de funds for | A
return-to industry. Members of the staff of MSDE-DVTE ‘participated in a perform- ;:
ance evaluatlon of return to lndustry.: Their aesessment of the program was that
it is a viable strategy for technological upgradlng of faculty. Beginning in
f|scal 1984 professuonal development funds under PL 94- h82 will be provuded by "

formu]a to the college for return to yndustry. As a result of these three inter-

related strategies, return to industry remains viable at HJC.

Conclusion

"In a recent ﬁonograph describing educationally-based high technology program’
that work, Abram, Ashley, Faddis, and Wiant suggest that: 'dinnovative approachee
and strategies are needed to facilitate vocational programs' résponsiveaees to. Co.
occupationa1 changes. Even more important, postsecondary programs wi'll needA. |
to become more directly involved fn helping'tOAtransfer technological innovatioﬁs 5

across and into industries and busiresses. Iﬁ?effect, ways must be found to

b1 - - .
encourage vocational--educators to expand beyond their current reactive roles
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and to become more aggreSS|ve in promotnng the use of new technology in coopera- -
tion WIth the business and industry community 7 HJC'S return- td-undustry

T

strategy lnvolves faculty with |ndustry to create a synergistic’ relat|onsh|p

k]

beneficial to boph. One hundred and forty-four years ago, Ralph Waldo Emerson

B

described the scholar as a person who Ymust take up into,himself all the ability .

. of the time, all the contrlbutsons of the past, all the hope of the future.

. 7

“He must be an [sic] university of knowledges.“aw As community college faculty

members face the-1980's, the university of knowledge concepf remains valid.

Return to industry is an effective vehicle for making the concept a reality.

K

<




[

°g

.-
*

FOOTNOTES . :
. P o ° : 4 5

1. Thomés P. Me‘ady. 'Keep the Faith.' Community and Junior College"
’ Journal. Vol. 53, No. 7 (April 1983), p. Th.

2. James B. Hamilton, Michael E. Wonacott, and Adonia.Simandjqp;ak.r .
Technological Update of Vocational/Technical Teachers: A Status
Repert. {Columbus, OH: The National Center for Research in : 7
Vocational Education, 1982), p. 1. s : ,

3. Ibid., p. 5. . :

4. 1bid., p. k9.

5. Arthur M.-Cohen and Florence B, Brawer. The Two-Year College Instructor
Today. (New York: Praeger Publishers, 1977), pp. 25-32. :
- . ) ' : . . . \ & -

6. "Beturn to Industry for Career Faculty.'' The Appalachian Regional
Commission. Project Application--Non-construction, 1977, p. b, -

. ; 7. Robert Abram, William Ashley, Cénstance Faddis, and Alan'Wiqnt. :
: Preparing for High Technology: Programs That Work (Columbus, OH: The
: National, Center for Research- in Vocational Education, 1982), p. 1.

o N I3
8. Ralph Waldo Emerson. ''The American Scholar,' Nature, Addresses, and
Lectures. (Philadelphia: Henry Altemus, 1899}, p. 88.

ERIC C%s:r':ngheusé for Junior Colleges
8118 [1sih-"eicaces Building
Universily of California
Los Angies, California 90024

JUuL 29 1983




