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"% SOCIALLY MAINSTREAMING HANDICAPPED STUDENTS

A

A

Here they, come, with souls transparent--
No guile, no secrets tightly wrapped.

With every blotch and flaw transparent: ‘
Those kids they call the handicapped,

. Will they sunvﬁve the classroom's rigors?

‘ Can I tontrive: Wil¥ they adapt? .
Will other students' taunts and sniggers
Daunt these kids--the handicaeped? ;

Here they come, about to enter

My classroom's snares. Do I feel trapped?
Am I supporter or dissenter :
To the mainstreamed handicapped? .

i i
- Each teacher of mainstreamed handicapped students asks the samé sorts
of questions, Why me? Will I survive? Will the child succeed? How can .
~ this student hope to succeed when s/he is so different from all the other
students in my classroom? How can- thissstudent be truly “integrated" into
activities with the other students? .
- H N
. Issues associated with mainstreaming are complex--so com Tex that each
has been exploréd and each has been debated in volumes of books, papers,
and speeches, Obviously, ¥His one publication cannot hope to deaj with
all the issues. The particular focus here is on attitudes and p?eparing
the social environment for mainstreaming. :

ingy few have Tooked at the other children, the non-handicapped children,

and the social milieu. It i€ obvious, though, that the mainstreamed handi-
capped child is expected to enter a regular classroom which, in large or

small ways, can pose a number of obstacles to successful integration. - o

g;,with all the pages an& ;;%es that have been written about mainstream-

Certainly, some of these obstacles relate specifically to the '
Tearning, behavioral, or physical and sensbry handicaps themselves, Other .
publications address ways to teach these handicapped students, This pub-
lication, on the Gther hand, focuses on the attitudes of others_and ways

Y to ease the social integration of the handicapped child,

Before describing some techniques for working with attitudes, it is
first necessary to lay some groundwork. The format of this gub1ication,
then, is first to define terms, ther to explore some of the bases for
mainstreaming. Next, we will present what is known aboul attitudes toward
and acceptance of the handicapped. The final section will describe mate-
rials and techniques for teaching others about handicaps and moving
toward social integration. -

~




Definitions

With a sort of apology, it must first be decided what to-call that
which is not a special education instructional setting. In most publica-
tions, this is called the regular classroom. The apology relates to
semantics. Somehow, regular does not connote the same idca of appropriate, .
beneficial, and "special" as special education does. Nevertheless, for
Jack of a better term, we will define regular as referring to those
instructional settings which are not otherwise technically labeled as
special education. ; ) - .

The sdcond term to be defired is handicapped. While a multiplicity
of images and definitions are elicited when this term is used, we will use
the technical definition. In both Public Law 94-142 of the Education of
All Handicapped Children Act and Indiara's Rule $-1, this definition
includes a 1ist of children who have been evaluated and described as
needing special education in the following categorias:

. 12
1. Communicattons Handjcaps, including disorders in articulation,
' fluency, voice, larguage, and those related to auditory'disgrders

2. Serious]f EMotionaL]y Handicapped
:3.” Hearing Impaired, including hard of hearing and deaf

4. Mentally Handicapped, including the mildly, moderately, severely,
. and profoundly mentally handicapped (retarded)

5. Physically’ Handicapped, iﬁc]hding orthopedic problems and health
. impajrments . .

. 6. Learning Disabled R .
7. Visually Handicapped, includihg partially seeing and blind
8. Multiply Handicapped ‘ '

. The third term to be defined is mainstreaming. This term is not a
fechnical, legal term but is commonly used to refer to some components of
the "least restrictive environment" or "least restrictive placement."
Least restrictive environment (LRE} is defined in Indiana's Rule S-1 as: ,
*The educational placement of a handicapped child which is apprgpriate to
meet his/her identified needs and approximates, as closely as pcesible,
the educational placement of the non-handicapped child of comparable age
and/or functional ability" (p. 4, emphasis added). LRE -is.usually assumed
to include a number of placement alternatives from the regular classroom
wiqg support, to special classes, to special schools and institutions

(see Figure 1). : ' .

The law does not mention "mainstreaming’ nor is this inferred as
the best placement alternative for all handicapped children. Instead, a
decision about ptacement is to be made at a case conference while develop-
ing the child's Individualized Education Program (IEP). The case confer-
ence compittee is adjured to consider the needs of each dndividuxl child--
always :with an eye to the extent to which the child can participate "in
regular classroom activities. Only during the times when.the child is
involved in the mainstream of regular education activities is s/he, in
common parlance, "mainstreamed." Some yandicapped children may be in
&
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Hospitals and ‘

N .
- Treatment Centers LA ! Y
‘ e \%% -
Hospital School 5 ®
%2
Residential School - . ez
. % o
Special Day School 2w

) Full-time speciat class 5%,
N . ) 2% )
Part-time special class » 2 \
v e
Regular classroom plus '

resource room service

Regular c1@ssrcom with supplementary
teaching or treatment

'Regu1ar classroom with consultation

~ Most problems handled in Regular Classroom s
.\ "

=—Number, of Cases—————

Figure 1. The hierarchy of special education brograms.' (From "A
Framework for Considering Some Issues in Special Education” by-M.C.
-~ Reynolds, Exceptional Children, 1962, 28, 367-370.)

- .
this mainstream most of the school day, others for only part of the day,
N\ andiyet others for only selected activities or not at all. The extent of

"~ mainstpeaming is decided by the rase conference committee (which includes
, regular education personnel) based on the student's needs and abilities. -

To be sure, not all handicapped childrer will be mainstreamed., In
most .schogls, the more likely candidates for mainstreaming to any major
extent will be those referred to as "mildly" handicapped--some of the stu-
dents with communication handicaps, learning disabi]ities,‘mi]derqforms

~ of emotional/behavior problems, mildly mentally handicapped, and Students
whose physical or sensory handicaps do not impose severe limitations, 'In

. Some schools, however, there {s an emphasis on some degree of maindtream-
ing for all handicapped children--including those with moderate and
severe levels of handicapping conditions. :

°

Whence Mainstreaming?,

In ¢he old days (some time prior to'1977) mainstreaming was‘not an.
iss. 2. Educational services for handicapped children were characterized
by a "two box theory" (Reynolds, 1973) and deither-or-itis" "(McGlannon,
1975); that is, either the child was so handicapped that he needed to
have a separate, special education Program or he wasn't so handicapped

3 o
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. . mercilessly and shamelessly. The very few children in our town who had

Pxd

@ 2 »

and received no special education. There are humerous agruments against
such a confining system. ‘ .

. A

s 1 remember growing up in a small town and attending a school wh

children with a number of learring, behavioral, and physical handicapsyy
were in the same crowded classrooms. No, they receijved no specia]tikh;%k‘ﬁ4'
tion. VYes, I'm sure they were & constant frustration *o my teachers. Afid
yes (!), the rest of us were aware of those students and tormented them

more .evere handicaps were transported away to special day or residential
schools, I never saw them nor was I aware of their existence until they
were old enough to leave school and be dufiped back into our community.

Surely, tgday,~no one would argue for returning to that.

! Bused away again . . , . )
Forgettables forgottén, - °
Werg they part of us?

I

. N * j /
Arguments for educational programs for the handicapped, as they are
today, are based on research, litigation, law, and expert opinion. .

Research -

"Efsicacy studies! have been. conducjed since the’1930s. These studies -
have compared special classec 'and special placements of the "handicapped to
classroom integration. The earliest studies were in situ studies. - Handi-
capped children in existing special classrooms were compared .to children
who were not receiving special education. Primarily, these studies used
mildly mentally handicapped {educable mentally retarded) subjects.

. 4 "

Goldstein, Moss, and Jordan (1u55) have reviewed several of these
studies. Bennett, in 1932, ‘howed that mentally retarded students who were
not in special ‘cldsses had superior academic achievement compared to those
students who were in special classes. Several later studies ended up
with the ‘same finding--superior achievement in regular classes or, at best,
no difference in achievement between children placed in ‘special classes
and those not so placed. ' In their own research Goldstein, Moss, and .
Jordan (1965) studied mildly retarded children randomly assigned to spe-
cial classes or integrated scttings. They found that the less handicapped
children (IQs between 75 and 85) did achieve better in the regular class-
room, but the more handicapped children showed more achievement in the
special setting. o

Thus, efficacy studies consistently.have failed to show the advantages
of set-apart spesial classrooms; at least in terms of atademic achievement
for the mildly retarded. The earlier studies, however, have been criti-
cized on a number of grounds: *special class teachers who were not
especially trained, pérhaps fewer special materials, and-1ittle consistency
as to who was or was not placed-in a special ¢lass.

More recent research, though, (e.g., ﬁs?ﬁng % Krug, 1975) has used
more sound research gesigns. However, the results of these more recent
studies tend to echo past findings. The “"special classes for all special
children" argument simply is not tenable--at least in regard to academic
achievement for all handicapped cfiildren. In order to regard all learn-
ing Qgeds of the handicapped, one must also look at social skills and
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- in these arcas. Johnson, in 1950, found retarded children in regulay”
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socialization of the handicapped. Data that have been obtained have been
considerably Tess consistent and less persuasive. - :

Goldstein, Moss, and Jordan (1965) also have reviewed several studfes
classes to be socially rejected even in a "progressive" school :ﬁﬁsg%dy
and Stanton found a better personality status for handica sped gz%aents in
special classes than_for thosé in integrated classes. Jcrdan and deCharms
reported that special class children had far Jess fear of failure than
children who were integrated.

Schurr, Towne, and Joiner (1972) found that scoref on a test of self-
concept of ability increased more for students in special classes. On the

~ other hand, Budoff and Gottlieb (1976)%*¥ound that higher-ability mentally

retarded children had higher self-concépt scores in integrated settings, -
but Tower-achieving students'.se1f~contepts were better in special classes.

More recently studies related to other handicapping conditions were
reviewed (Hagan, 1980). Results of studies analyzing sociometric status
and acceptance of mildly mentally handicapped, Tearning disabled, physical-
1y handicapped, and sensorially ha; Jicapped were similar, with results
indicating social rejection for' the handicapped regardless of setting.

Age variables, however,.tend to confound this. Younger children tend to
be less discriminating and Tess rejecting than older children (Pearson,
1978). Also, there may be a hierarchy of preferences for gcceptance by
other children so that children with milder Jearning probléfis are less .

- rejected than those with physical, sensory, and intellectual handieaps

(Miller & Loukellis, 1982).

In summary, there has been some research evidence favoring special
classes when social acceptance is the issue, although there are too many
variables here to really accept-sthis as a conelusion. Efficacy studies of
academic achievement, however, do give ballast to arguments against set-
apart classes--at least for the less severely handicapped. .

-Litiqation.

Court cases have used both research and expert opinion‘as bases for
inclusion of handicapped students. There are really two issues here, One
is the right to education for the handicapped, and the other is type of -
placement, ’ , L7 A

The 1954 Brown v. Board of Education case, although involving racial.
segregation, has often been viewed'as the precedent for a right to equal,
integrated education: for all students, including the handicapped. A Tand-
mark case particular to the handicapped was Pennsylvania Association for
Retarded Children (PARC) v. Commovwealth of Pemmsylvania in 1971. The
first issue in that case was whether students could be excluded from

- school on the basis of their handicaps.” The decision in that case was

that~gvery child, regardless of the nature of the handicap, could benefit
from and had the right to free, public education. .

The next year Mills v. Board of Education of the Distriet of Columbia
affirmed that.riqht with an additional ruling that lack of funds was not
# sufficient justification for not implementing education for the handicap-
ped. The PARC and Mills cases set Tegal precedent for numerous cases

-
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which followed, atmost all with the same result: Handicapped children
have the right to equal access to public education. ,f§é;?
Litigation has also been the basis for the kind of education program
into which the handicapped child should be placed. A decision in the PARC
case was: “That placement in vegular clgss is preferable tr. placement in
a special class, and special class placement is preferable to placement
in any other program whether hcrmepound, itinerant, oy institutional.” .
The term leact pestpictine cetiing was first used, evidently, in 1971 in
Wyatte v. Stickacy which- involved residential schools for the handicapped.
That case and the PARC ruling were the bases for subsequent cases which
required placement in the Teast restrictive environment.

Law

Influenced by research, litigation, and the voices of advoucates for
exceptional children, the federal government passed two Taws: P.L. 94-142
of the &ducation of ALl Hawdicapped Childgen Act and Section 504 of the
Rehabilitation Aet of 1973, With implementation in 1977, rules and regula-
tions for both acts assured a free, appropriate public education (FAPE) in
the least restrictive envirorment  (LRE) for all the nation's handicapped ,
children. Subsequently, each state developed its own rule, including °
Indiana‘s Rule $-1, mandating procedures for implzmenting these laws.
Although numerous hearings and court cases continue to work out queStions
of interpretation, there is now no question that all school-age handicapped
children must have a free, appropriate public education in the Teast re-
strictive environment.

<

Expert Opinion .

Views of professionals and advocates were major forces prior to
passage of the -federal laws, and they have continued to be active forces
for implemeptation. Two who have been most influential are Lloyd M. Dunn
and Wolf Wolfensberger. .

fn 1968, Dunn published a now-classic article reviewing research and

- then-current movements. His argument is that special classes for special
children simply have not been an effective solution. He argues for Tooking
at both the academic and the-social needs of .the child and providing the
educational programs which meet those needs. Wolfensberger (1972) has

been an advocate not-only for integration in the schools but for "normal-
jzation" in the total environment. This includes an education approximat-
ing the "normal® as much as possible.- But he also advocates that the

total community must include the handicapped in work, recreation, worship,
and living settings.

The impact of professional opinion is recounted by Gilhool (1976) in
discussing the PARC proceedings:

This fact [that all children can benefit from education] was
presented to the Court in many and diverse ways--in the testi-
mony of [professionals]. The moment before Jean Hebeler was -
to take the stand the Attorney General, in the face of that
factugl evidence, said "We surrender." (p. 18)

o1




Since implementation of the federal laws, expert opinion hac continued
to be g djor torce, And, we must admit, there is disagreement among
these experts. ~Heller (1972), for instance, has asked: “ihat do we hepe
to gain by placing handicapped yourgsters back into the 'mainstream® if
that mainstream is itself polluted ywith questions of efficacy, relevancy,
and quality?" Cruickshank (1960) has continued to maintain that, regard-
less of nthers' arguments, there are in fact some children who should nol
be the vesponsibility of the public schools. And Kidd {1970) has ques-
tioned whether the amount of services, individualization, and money spent
on the child in the special class can be duplicated in another setting.

Nevertheless, by virtue of research findings, litigation, law, and
advocacy vaoices of professionals, FAPE, LRE, and mainstreaming 2227 con-
tinue. Handicapped children must have the opportunity to interact with
normal others, and those normal others must also have the opportunity to
interact with and fearn to cooperate with all persons in the society
(o1 fensberger, 1572). Edwin Martin, formerly director for the Bureau
for the Education of the Handicapped, states:

On this basis alone, thy Amm: somoor Jor Juero Lodvas, we
must attempt to have handicapped children in sight, in mind,
and in settings wheve they will receive the fuliest measure
of our educational resources. If we also believe their actuai
achievement in educational terms will also prosper--so much
the better. (1974, p. 150)

The Mainstream's Attitudes

The fact that mainstreaming 73, and even the phitosophy that main-
streaining choew’.d Lo, does not guarantee that the mainstream setting will
have maximum educational and social benefits for handicapped and non-
handicapped students. It has recently been noted (Gottlieb, 1982) that
there have been fewer studies of what really happens in the mainstream
and the effects of that on handicapped children, 8 -

What we do know is that simply depositing handicapped students in
v«€ same physical location as ‘non-handicapped peers.does not necessarily
work to the social benefit of either group (Gottlieb, 1982). Obtaining
.both social and academic benefits for the handicapped child requires fore-
thought and planned Jnstruction. ,

Much of this thought and plannine, of course, falls onto the shoulders
of the regular classroom teacher, and that teacher's attitude plays a
big part in the actual outcomes of mainstregming. The attitude of the
teacher does, in fact, affect the performance of the child {Foster,
Ysseldyke, & Reese, 1975). Also, attitudes of other students in the class-
room generally reflect the attitude of the teacher (Sieqel, 1969).

While attitudes of teachers toward the comsapt of mainstreaming may
be relatively positive (Schmelkin, 1981), attitudes toward specific com-
ponents, and toward specific children, may be quite different. Teacher
attitude has been assessed through numerous forms (this seem5 to be a >
favorite topic for graduate student research). Attitude opinionnaires,
viewing of video-taped students, and -interviews have generally found
results of negative or equivocal attitudes toward mainstreamed handi-
capped children (see Gottlieb & Leyser, 1981). -

- 7
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B . - ~




part of this noyative attitude may be due to the teacher's teoaling |
. of insecurity or uncertainty in teaching the handicapped child, Hintors N
7 fcally, advocates for special education have emphasized the unigue learn
. ing difforences of the handicapped as arquments forsspecinl education,
Advocates arqued for spectal education, pspectally trafned teachers, and
spoacially equipped classroons bocause of the handicapped student s wpec il
Tearning neods.  These arquments nay have been persuasive in optaining
spocial education, but entirely too convinging when stressing the ditter-
ences about the handicappmd.  The net result Iy that reqular classroom
porsonnel simply foel unprepared and 11eoquipped to teach the handis
capped student (Giott1teh & Loyser, 1981), .

thiv feeling of being unprepared may alwo atfect the teacher's )
expoctanefes For the handicapped child.  Several studies of labeling and
thoe "selt=fulfil1ing prophecy” have been conducted (v, Fonter, .
Yaueldyke, & Rovse, lQIbs. These have Shown that whon teachers are told

Cthat a ¢hild 1y handicapped, they expect considerably Tess achievement
and considerably more agqravation from that student, On the ather hand,
1£ the mainstreamed child 15 nob Yabeled asy "hand fcapped, " teachers not
only have qreater oxpectations of that child but may not even he able to
fdentify that child as-the one who 1+ handicapped (Molluy, 1974),  Perhaps
the handicapped child % not wo difforent atter alll

Same resedrchers have attempted to explore factors which in{luence R
teachor attitude such an years of teaching experience and amount of odus
catinn, These factors have nut been fdentified as string contre Butory to
attitude, What hay been Found to have a posttive effoct 1y wxperience
and contact with handicapped children (Larivee, 1081, It han alto boen
found that teacherst attitudes can change through oxperient e, support,
and tratning (Ghalfant, Pysh, & Moultrie, M79), :

further study Iy needed on teacher attd tude and the of focts of thiv
in the ¢lassroom,  Eftects of teacher'dsex and grade lovel thught. have
not been carefully explored,  Thore {s me ovidence of an n(t? tabiltty
hiorarchy=swhoge teachers have bettor at {tudes toward some types
handicapy, than others (MI11er, Hagan, & Agustrong, 1980) .

Thore may also be a tendency for teaclers Lo overcompensale far
prejudicial attitudes and feelings of uncer§ainty. One study with learns
Ing disabled children (Richey, MiTler, & Lotsgan, 1981) found that teachers
did try hardor to refnforce the handicapped oh However, their com-
monts and posttive "strokes were directed more o gu-uther than
acadomic achievement for the t.0, child,  The child, then, was 1ikely to
got a false ploture of his academic and social status, Baned on the pouls
tive comments from teachers and peers,  Ond must alse gquard against this
kind of overcompensating behavior,

Ay wah noted earlier, the ¢child's poers may discriminate againnt the
handicapped child, but this 15 not purely a function of sotting,  The
Fact that the handicapped child {4 In the mainstream may not bring in-
ereasnd soclal rejection, but 1t may <imply make that rejection more
nohlcugb10. While soveral studies have demonstrated the social refection,
fow have attempted to parcel out’ the reasons for this rejoction or Lo
discovor what the effects of this rejection might he,  Spciometric wtudies
have made 1t clogp that the handicapped ehild fo noticed, that he 1y .
n1cku$ for acceptance or rejoction rather than being an 1solate (Richey,

Millop, & tessmang 1981). Tt may be that other students imply reflect,
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e teacher's attitudes and behaviors., Or, 1t may be that there are
tufesOrolated to the handicapped child which affect other students’

student' Wiy bo important, It may also be that students 1n rurd] areas and
students 1In very urban arnas are more accepting than students in subdrban
regions,  Further, there tend to be hicrarchical preferences so that the
more obvious handicapping conditions such as physical and sensory handi-
caps fare better than Tearning and behavior disarders (Hagan, 1980),

ets of agel race, sex, and physical features of the handicj?pvd

In pursuing the nature of students’ attitudes, we have found that,
in the olementary school, girls are wore accepting than boys (Miller &
Loukells, TU8R).  We have also found some fnteresting difforences by,
age.  Younqer students (qrade 2) and older students (arade 6) held signif-
teantly more posltive attitudes than middle-qrade students. Other stu-
dents reacted to the handicapped child more positively aftor the handt- P
capped child fnftfated the fnteraction. Students may be simply unsyure
of how to regard the handicapped child, but they are willing to be friemily
and to tneliade that child in a qroup activity, after the handicapped child
"breaks the ice." On the other hand, although students were willing to be
Jriendly and In¢lude the handicapped chtld in a qroup activity, thoy were
consideraply Tess willing to have that child in’a superordinate, or "bosy,"
posttion, oven In a play gutivity. . '

. L ]
Changing Childron's Attitudes .

It should be clear, by now, thugfgigzzﬁﬁ the handicapped studentsin

the Teast restrictive environment with somoe emphasis on mainstreaming

has been deter@iped to have academic and soctotal advantages, Tt will

continue and Increase, 1t should also be clear that to hope that students -

and tdéachers w11 react automatically to the mainstreamed student in a '

"normal" way 15 wishful thinkd g=~wishful thinking, that 1s, unless there

by some careful planning an(lf£t1v1ty both prie™ to and during the time

the handicapped child 1s intdgrated, . )
Brior to bringing the handicapped studént into the classroom, other
students must be prepared, A number of teaching activities using shwla-

\ 'Y tions, Films, interviews, presentations by the handicapped, reading,

i mat¥eials, and ¢lass discussion may be used=~some of those will be re-
viewed Tater~A11 students should be made aware of differences betweon
people and their responsibilities to all members of sotiety, So, the
first step in planning should be to assure that reqular classroom §tu-
dents have some cognitive awareness of what handicapping conditions are;

- facty about handicaps; learning, soctal, and physical needs of the hand{-

¢ capped; and ways to Interact with the handtcapped,

Gottlieb (1980), for instance, presented a videotape showing a mildly
‘retarded child to elementary school children and then discussed such®
questions as: ¢ ‘

1. Why do you think the boy 1s retarded?

v

« How do you think he feels? o

.‘

How do the ¢hildren in his c¢lass treat him?

ERIC - ' 11
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4. Do you think he has many friends?

: . N

h. How do you think he would be treated 1f he were in your class?
(p..109¥ ,

In that study, children with the most neqative attitudes, previously, didy

in fact, alter their attitudes. It should be noticed that the questions

brought. about discussion of both cognitive and affective factors.

Children que curious and wonder about handicaps. Full and complete
information, presented in a way students can-understand, must be glven to
them. We have found, at least with elementary school children, that they
want to know not only.what a handicap 1s, but also: (a) why some people
arg handicapped (1f this is known); (L) what the handicapped person ¢an
and cannot doj and (¢) how they should redct to, and interact with, handi-
capped people. . g L

On the other hond, cognitive awareness alone is not sufficient. Ia
a project with third and f1fth grade students (Mi1ler, Armstrong, & Hagan,
1981) handicaps were explaingd and simulated, and children were given
ample opportunity to read about and discuss handicaps. We found the
children to be very curious and interested. They knew. g nuiiber of handi- .
capped people==family members or people in their neighborhoods. These
children seemed delighted that someone explained the nature of the handi-
caps and the special needs of the handicapped., This apppuréd.to be a
rewarding experlence for both the children and the researchers. However,
on a measure of af¢ftude, experimental subjects' scdres.dtd not incrense
over control qroups. In other words, cognitive awareness is exceedingly
important, but more than that 1s necessary to chonge attitudes. Similar-
Tys in the Gottlieb (1980) study described, discussion did change the
ntfitudes of the mout negative children, but not the attitudes of the
others,

,The principal ways advocated to change attitudes include contact
between handicapped people and non-handicapped students, - One effective
way to begin this. (Jones, Sowell, Jones, & Butler, 1981) is by inviting
adults and older students who are handicapped into the classroom. Allow
students to Tisten, Interact, and ask questions--no matter how "silly"
these questions may seem. Encourage students to expiore prostheses and
special compensating devices the handicapped person may have. Provide a
time for inférmal social interaction. Alternatively, a parent of a handi-
capped chiid, perhaps along with the child, may talk with the students.
Many handicapped people, and parents of handicapped children, welcome the
chance to talk with students, dispel myths, and explain the kinds of inter-.
actions they would really 1ike to have. The usual reaction.to this kind
of learning experience is something Tike: %I suddenly realized that they
were people, tool" .

) Another way to increase attitudes, and actions, is by having students

work with handicapped children. Voeltz (1980) describes a project in
which elementary students volunteered to be "snecial friends" of severely
mentally handicapped children. She ciphasized that there {s a neod for
the teacher to structure 1nfonnu1ﬁgpt1v1ties which the children can do
together--simply leaving children“fogether does not bring about inter-
action. However, introducing students to groups of handicapped children,
having them be together in such activities as playing qames or singing
songs, and gradually allowing the non-handicapped student more of a teach-
ing role really was effective.

Q 10 . m».
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.can be increased through cooperative Tearning., Johnson and Johnson

]

Finally, when the. handicapped student 1s in the classroom, 1ntc?¥355?n
pointy Gut that in the c¢lassroom the teacher structures positive qoal intor-
dependence (cooperation), negative goal {interdependence {competition), or
no interdepondence {(individunlistic Tearning). While competition and
individualistic lToarning certainly have their p¥ace in the classroom, the
effact of these, particularly on the handicapped, 15 1ikely to ho perpet-
uation of rejection of the handicapped, Positive offects, howevar, can
come with cooperative Tearning which fnvolves: (a) instructing studonts

o complete a Tesson togother while (b) ensuring that all students master
the assignment. These authors then review soveral studios showing the
positive offects of cooporntivc’Téurninq. They Yist the procedures for
structuring cooperative learning: /

1. Speeify the tnstructional goals of the lesson, . .

7 2. Assign studentsfég groups to maximize the heterogonelty of

~ nstudungs_in cach group,
3. Sc1ecp thé_qrodp s1ze most appropriate to the lesson,

4, Arrange the ¢lassroom 50 that qroup'momberg}gre elose together
ard facing oach othor, ’ '

b Provide the appropriate ﬁatoriaIs. and distribdte activitios:

0y -Exp1ain the task and the cooperative goal strucure to the
students,

7+ Observe the student-student intcract1qn.
.o 8 Intervena as a consultant to help tho yroup s0lve its probloms
In working together offoctively and to help qroup members learn
the 1nterperﬂonq1 and qroup skillsg necessary for cooporating,

9. Evaluate the group products, using a cﬁitorion reforenced

N evaluation system.  (pp. 96-97)

These steps, and cooperative Tearn 19 procedures, will not quarantec
maximuf accoptance of the handicapped sWslent into the classroom; however,
the procedures recommendod in this section will help move closer to social
mainstreaming of the hand{capped, .0 ‘

A Tota) l Schoo) Respons Ibhility

The tmplementation of LAC placement and matnstreaming 15 not siuiply
a do-1t-nnd-it-wl!]-succoed‘uctivity. Mainstroaming requires planning and
collaboration among a1l school personnel, with the involvement of the
comunity in order to show any success at all,  Numorous authorities have
pointed to the building principal as the instructional Yeador, and this
applies to matnstroaming as well. Mithout the evident positive support of
the principal, teachers will not give 1t their al1. The principal may
also need to Ynteryens, to_suggest, to arbitrate, and to servo as THatson
between school and parents and comnunt ty, :

h 0
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The reqular class teacher.and special education teacher need to
commnicate frequently to discuss special needs of the handicapped stu=-
dent. tach teacher needs to know that s/he is not in this alone and that
cach needs the other's help.

&2

Finally, there is asneed for evaluation=-not only of the académic
success of the mainstreamed ch#ld but also evaluation of the mainstreaming
process itself. This evaluation might include informal interviews and =
observations alony with move objective cvaluation, Numerous sociomatric
devices, rating scales, and attitude scales (such as our Scale of Chil-
dren’s Attitudes Toward Exceptiona]ities)‘exigt'which can be a part of
this evaluation, ,

A Penultimate Comment

When we first began to explore social acceptance of the handicanpped
student in the mainstream, there were strong advocacy forces xs well as
funds available for special education. Laws were beinq/glg*ﬁ%y inter-
preted., Now, we seem to be entering a different tihgs— verywhore, one
hears rumors about “deregulation," less enforcement of the Taws, and
fower funds for special aducation. We do not. know what will come to be,
in fact. If one forecasts the worst possible case, though, the effect -
wild be something akin to the situation pride to the Taws and the, funds.
Many handica?ped children will receiye fewer-special education services,
and the regular classroom willphave an increased role in the oducation o
the handicapped. Handicapped students will be mainstreamed sipply be-
cause in-depth special education is available, Q>

’ > -l

We cannot deny, though, what we know. \Jn an varlier time, perhaps we
could plead ignorance. Now, we know who the handicapped are and we are
aware of the social forces affecting them., There willcbe, then, cven
more of a need for active strategies on tho part of the regular chassroom
teachor to facilitate the social mainstreaming of the handicapped.
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It geems 11ke the farther I go ahead, N
<athe more I get behind. : e
The more I am with other kids,
the 1ess ease in my mind,
[ never asked to be differonte-®
it's just a aift, I guess.
After other kids get the party
I Just get the mess.

I once dreamed of a different worlq .
where everyone was like me,
: But in that different world I could think,
<2 I could move, I could séo.
But now, I don't think I 11ke that dream;
’ [t's not the way I am.
I'm here, I'm me, L'm al) :igun be, and
‘ Anything 0lse 1S a sham,

Hey out thorel Remember your promi se? )
(You said this once, you Know. ) :
You said we're all equal, cach one 1s special,
Each one 1s part of the show. »
You said you would teach me, you said you'd atcept me.
Was that Just a trap? . ,
oo Did you mean it whon you said you'd aceept?
Even with my handicap?

a]
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RESOURCES FOR LEARNING ABOUT HANDICAPS 7

-

The following pages_ 1ist tegching activities and reSources for
introducing students to the gentally retarded, the visua \y impaired, the
physically handicapped, the hearing impaired, and the lea ning disabled.
Included in eachi section are simulation activities, teaching activities,
trade books with.a story line about that-handicap, teicher materia1§t
and a Tist of agencies which can provide additional~? formation.. Each of
these will not have equal applicability in each téacMer's classgoom. Also,

although eacn gan be useful in particular situations, the teacher will need

g judge the merit of each activity or material.

This Tist of resources has been culled from a number of sourées, &nd
it would be inappropriate, and impossible, to 1ist each source here. How-
ever, the teacher-may find the following to be most nelpful:

Bookbinder, S:R. Mainstreaming: What every child néeds to know about .
digabilities. Providence: The Rhode Island Easter Seal Society,
1978. - -

Cashdollar, P., & Martin, J. Kxids come in special’ flavors. Dayton, OH:
-The Kids Come in Special Flavors Co., 1978. . .

Ross, R., & Freelander, I.R. Handicapped people in society: *A curriculum
guide. Burlington: University of Vermont, 1977. ° . . :

Shaver, J.PTE & Curtis, C.K. Handiéapism and equal opportunity: Ta&ching
about the disabled in gocial studies. Reston, VA: *The Foundation
for Exceptional Childrkn, 1981. ,

Ward, M.J., Arkell, R.N., Dahi, H.G., & Wise, J.H. Everybody counts! A
¢ workshop manual to increase awareness of handicapped. people . Resten,

VA:  Council for Exc&ptional Children, 1979. .
Jé
'l
i o pﬁ
22 ~

17

I

-



<Mentally Retarded

Stiulation Activities

s e e apaw

-

Hhvocstudents write aparagraph using only twa: syT1lable words,
(Menta11y‘retardgd persons are often Timited 1n this way.)

v .
Give students 8 to 40 directions’ to follow for a waitfhg assignmens,
(For many mentally retarded persons it 1g confusing to follow a -
sertes of directionsy) -

Present students with a reading assignment that 1s boyond their
level of coursework and then quiz them on 1t, (Demonstrates the
frustration of not being ablé to do or understand difficult tusks.%

Present students with complex math problems. (The mentally retardod
Individual may face a similar challenge whert counting change.)

Post signs in a foreign language that students will not be able to *
read and ask them to put their assigrments, tests; and other work
under the appropriate sign, (Demonstrates prablems many mentally

. retarded persons experience when reading street signs, labels, and
other signs.) L '

Have students write while rotating their feet (1f right-handed,

rotate right feet glockwise, {7 left<handed, rotate Teft foet counter-
¢lockwise.)  (Demonstrates similar coordination problems that mentally
retarded persons often experience.) : ,

Have students put heavy ‘socks or mittens on their hands and then try
Yo sort different objects such as different colored buttons or try
to put on an article of clothing and have thom fasten 1t, (Demon-
strates difficulties with tactile diserimination and muscular
coordination,) : . o

Have students do several simulations at once. (ITTustrates that
retarded porsons often have muTtiple handicaps,)

-

Teacher Activities

T. Visit a school for the mengally retarded. .

2. Invite the school psychiologist to discuss mr ° retardation,
; ) ~ (i
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Books. for Students

-

Barber, E1S1S M, fwinh/és g Yo, New York: MacMiilan, 1049,

Brigiitman, Alan, nike Moo Boston: oLittle, Brown & Co., 1976,

Cloaver, Vera, and Gleaver, MY, « Me Pou, Ph11udn1ph1n: Lippincott, ; \
1973, [w] ’ o . .

Clifton, Luci)le, Aﬂ[ﬁﬁ@tﬂhlaﬂuﬁﬂ'.. New York: "Dutton, ]Q“O'k
Crane, Cavoline, A wivi Like oy, New York: David McKay Go., 1966, PR
Doarly, “Re€h, . Simng. Westwood, MA: | Service Associates, 1967,

Hanlon, LTy, 14 "0 foo Jaate fop Huvvu.] Scarsdale,” NY:  Bradbury Press,
. [4 R '

190, . J .
Hotde, Florence Parry, operd Deepnier, deoret Droam, Philadatphia:
Uippincott, 1978, ~ I -

H111, Archie.  olonod Moeld of Lones New York: Avon, 1978
Munter, Fdith, e klZem,  Boatan:  Houghton MIFf1in Ca., 1968, . ;

Keyos, Dantel, 'Mhumun'J}u'Algnnnun. New York: Bantam,- 1970

e

Little, Jean,  fake Wingo  Bostons  Little, Brown & Co.y 1964,
Moise, Lotte. An ! W deew with Rarbara, Minneapolise  Di1lon, 1980,

. ! f
Murray, J.8., and Murray, Enlly.  And day What ke Pho Ll foof o
dpecial Child, Cambridge, MA: MIT broass, 1975,

Platt, Kin. ey Pummye Philadelpiiaz Chilton Co., 1041,
Potter, Marfan,  he shaved Boom,  New York:s  Morrow, 1979,
Slepian, Jan, Leatov'a M. Now York: MacMilian, 1981,

Southhall, Ivan. fhead én the clowde,  New York: MacMillen, 1968,

Voqe}. I1s0 Margaret: Famewall, Aunt toabell,  Now York: Harper & Row,
479, .
’ /

Weightson, P A4 Masehorae for Amdy, héw York: Harcourt Brace and Werld,
1968, .
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Teacher Materials
ALAET Taserti

Books

Allen, Robert, and Cortazzo, Arnold, Pogshovootal & Bilwsat ional Aopoota
A Probioma of Mosttal Rotamdstfomy SpringfieTd, IL: Charl:s Gos
Thomas, 1974, . oe

L . X B : . . , o

Blodgett, Harriet, and Warfield, Grace. Underatanding Monteal 1y Notarded

Childvon, New York: Irvington Publishers, 1959, -

Bookbinder, Susan. ,M.u'uum-«wn'n,}: What Evome. child Nocda to Bnow About
Divabil it fon, he Moot ing Steaot kol currioulum tuldo fop dmedos
1=y Providence: Rhode Island Faster Seal Saciety. 1978,

Eqqos-Benes, Maria. }ab«nxtfnu the ChEBd Who la B ffovent, New York:
Johr Day Co., 1968, SO
. . o}

Lrickson, Marton. Mentol Ly Betavded child In the Claoroom, New York:
The MacmiTian Co., 1964, .

Kirman, Brian, The Montally Bwmdioappod «%f?d. New York:  Taplinger,
1973 .
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National Association for Retarded Citizens

CEN Tongh teo L WEER Youn Ketamdod Bothep op Watopy Faoto on
Mental Betamdation N

Your Powt ' Sipndiome Chi L
Box 6109
Arlington, TX 726011 ' Phone:  1-B17-261-4961
Presidgpt'% Committee on Mental Retardation
Telanda of* ool Lone MR7D
Pher Gt T Prvedom MR73
Wdshington, DC 20001

Public Affalrs Pgﬁphlots .
Hew Hope Bov the Retamdod child ) #2100
o How Batavded Childvon can Be Holped 1288, :
e Betamded ChELE dota Livady o Sokioo! 4349
381 Park Avenue, South .

New York, NY 10016

U.S. Department of Health, Lducation and Welfare
Menta? Ratardat fom

U.S. Government Printing 0ffice
* Washington, DC 20402
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Audiovisuals

International Film Bureau
‘Cave of the Young Retardod Child

* Compares normal and retarded children at.various chronological and
developmental levels (up to 5 years) and suggests attitudds and
approaches for working w1§h retarded children,

Chicago, IL

o

Hatonal Association for Retarded Citizens
D Froam to Graw | |
This film depicts the 17968 Special Olympics. It portreys retarded

children and attempis to create g better ungerstanding of their
potential grovth. S LA

(See Agencies) v

Nebraska Psychiatric Institute-Communication Division
World of tha Right Sisc
Cartoon filur describes the causes and effects of mental retardation,

602 South 44th Avenue
Omaha, NE 68105

Agencies

The Blissymbolics Communication Foundation
862 Eqlington Avenuc
East Toronto, Ontario, Canada

Gloser Look
National Information Center for the Handicapped
PO Box 1492
Washington, DC 20013 Phone: 1-202-833-4160

The Joseph P. Kennedy Jr. Foundation
1701 K Stroet, N.W.
Washington, D¢ 20006

National Asseciation of Retarded Citizens
2709 Avenue E East .
PO Box 6109 \
Arlington, TX 7601 ) Phone:  1=817-261-4361

Ohio Association of Retarded €itizens
8 East Long Stroet, 9th Floor
Columbus, OH 43216 -Phonc:  1-614-228-6689

People First
PO Box 12642
Salem, OR 97309

o
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Visually Impaired

Simulation Activities

1.

2.

3.

4.

5.

Have students watch television out of focus. Discuss how this might
affect learning.

»

. . -
Have students Tisten to a movie or television with the picture turned
off. Are there differences in amount of understanding among different
programs? L

bﬁﬁiindfoldu;tudentg. Have them:

a. identify common objects by touch
b. feed themselves . -
C. try to walk around the room using verbal descriptions
. -(furniture should be rearranged beforehand)
d. go on a "trust walk" with a helper-- .
. use the bathroom, use an elevator, eat in tﬁe cafeteria
e. walk using a white cane ,
f. count out different coins and paper money by touch

Q "
To simulate partial vision, soap a clear pair of dasses or put gauze
over the eyeholes in a mask. Have students try to study with the
glasses or mask. Have them note the importance of print size.

. Obtain aids and appliances from your local Association for the Blind.
Have students:’ i Co

punch braille with and without blindfolds
blindfolded translate Tong messages written in braille

use a brailler (braille typewriter)
use braille watches, clothing tags, and games designed for the
blind (chess, checkers, Scrabble), brailie ruler, food tags,
- braille playing cards while blindfolded
f. use Tetter writing guides while blindfolded

a.
b.
€. try to read a part of a book by touch only
d.
e.

Teacher Activities ¢

]'

) for the Blind or Braille Trail.

Visit a Tocal library. Examine materials available to the blind and
visually impaired. How do blind persons select books? What are
talking books?

Visit facilities developed for the blind such as the State School

N
W

Observe a class for'blind children.

Invite a guest épeaker'who trdins volunteers to work with. the blind.
Discuss appropriate behaviore toward blind people.

Discuss how seeing eye dogs help the blind.
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“Books for Students &

Bawden, N. The Witch's Daughter. Philadelphia: Lippincott, 1966.

© Butler, Beverly. @=f% of Gold. New York: Dodd, Mead & Co., 1972
Butler, Beverly?. Light a Single Candle. MNew York: Dodd, Mead & Co.,
1962.
* Chipperfield, Joseph. Dog to Trust. New York: David McKay, 1964.

", Clewes, Dorothy. Guide Dog. New York: Coward McCann & Geoghegan, 1965: — -

Davidson, Mickie. FHelen Keller. New York: Hastings House,‘1971.

3'- Garfield, James. Follow My Leader. New York: Viking Press, 1957.

Gibson, William. The Miracle Worker. New York: Bantam Press, 1960.

Hark, Mi1dred:>and McQueen, Noel. 4n Adventure in Seeing. New York:
* Franklin Watts, Inc., 1963. )

Heide, Florence. Sound of Sunshine, Sound of Rain. MNew York: Parent's
Magazine Press, 1970. ‘ '

Keats, E.J. 4pt. 3. New York: MacMillan, 1971.

Litchenfield, Ada Bassett, 4 Cane in Hér Hand. Chicago: A, Whitman,
1977. '

Little, Jean. From Anna. New York: Harper & Row, 1972.

MaclLachlan, Patricia. Through Grandpc's Eyes. New York: Harper & Row,_

) 1980. - | o -
Mathis, Sharon Bell. Listen for the Fig Tree. New York: Viking Press,
1980. .

Mehta, Ved. Face to Face. Faifﬁawn, NJ: Oxford University Press, 1978.
Meltzer, Milton. 4 Light in the Dark. New York: Thomas Crowell, 1964.

Parker, Spencer. Blind Sight. 01d Tappan, NJ: Fleming H. Revell Co.,
1977. ‘ '

Putnam, Peter. The Triwmph of the Seeing Eye. MNew York: Harper & Row,

1963.
’

Rusell, Robert. To Cateh an Angel: Adventures in the World I Cannot See.
New York: Vanguard, 1962. »

Sullivan, Tom, and Gil1, Derek. If You Could See What I Can Hear.
New York: Harper & Row, 1975.

Taylor, Theodore. The Cay. Garden City, NV: Doubleday, 1969.
- Vance, Marguerite. Windows for Rosemary. New York: Dutton Press, 1968.
Q 24 ~
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Vinson, Kathryn. Run with the Ring. New York: Harcourt Brace Jovanovich,
1968. _ ,

-

Weiss, Malcolm. Seeing Through the Dark: Blind & Sightéd—-/l Vision
Shared. New York: Harcourt Brace Jovanovich, 1976.

Whitney, Phyllis. Sbcret-of the Emevald Star. Philadelphia: " Westminister
Press, 1964.

Wilder, Laura. Little Town on the Prairie. New York: Harper & Row,
1941,

Witheridge, Elizabeth. Dead End BZuf;i New York: Atheneum Publishers,
1966.
&

Wolf, Bernard. Conmie's New Fyes. Philadelphia: Lippincotf, 1976.
N . <

”2

-/

Yolen, Jane. The seeing'Stick. New York: Thomas Crowell, 1977.

Zook, Deborah. éggbby. Scottdale, PA: Herald Press, 1974.

Teacher Materials

Books

Bishop, Virginia. Teaching the Visual.y Limited Ghild. Springfield, IL:
Charles C. Thomas, 1978.

Chapman, Elizabeth. Visually Handicapped Children & Young People.. Boston:
Routledge & Kegan Paul, 1978. : ;

Drouillard, Richard. Move It} 4 Guide for Belping Visually Handicapped ‘
Children Grow. Washington, DC: AmericanAlliance for Health,
Physical Education & Recreation, 1978.

Frampton, Merle Elbert. The Education of the Blind. New York: World Book
* Co., 1940. - '

Norris, Miriam. The School Age Blind Child. waéhington, DC: American
Foundation for the Blind, 1961. )

Raynor, Sherry. Get 4 Wiggle On! : 4 Guide for Helping Visually Impaived:
Children Grow. MWashington, DC: American Alliance for Health,
Physical Education & Recreation, 1978.

Scott, Eileen. Your Visually Handicapved Student: A Guide }‘ZF& Teachers.
Baltimore: University Park Press, 1982.

Stratton, Josephine. The Blind Child in the Regular Kindergarten.
Springfield, IL: Charles C. Thomas, 1977.
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amgh]et
Amertcan Foundation for the B]ind ‘ N

Aids and Appliances for the Blind .
Attttudes Toward Biind Persons
. A Blind Child Becomes a Member of Your Class
How Does a Blind Person Get Around?
Idegs for Better Living
Understanding Braille | -
What To Do 'When You ‘See a Blind Person

P (See Agenc*rey') rhe me b 2 5 4 A 4 e 858 R s e i < ot 58t e e o

-

Dickman, Irving R.
Living With Blindness 4 :
Public Affairs Pamphlet #4373

Public Affairs Pamphlets
381 Park Avenue South
New York, NY 10016°

Seeing Eye, Inc.

Bonnie Tells Her Story (Comic).

Brief Story of Dog Guides for the Blind L
If Blindness Occurs o

Morristown, NJ 07960 -

Agencies

o
. . . R
American Council for the Blind -
1211 Connecticut Avenue, N.W. v ‘
Nashington, DC 20036 - - : " |
} |

|

|

American Foundatlon for the Blind v
15 West 16th’ Street L

New York, NY. * 10010 Phone: 1-212-924-0240
A1phabet,cards, films, publications and aids. :

Association for Education of the Visually Handlcapped
© 7 711 14th Street, N.W. . ]
Washington, DC 20005 ) o™

Closer Look
National Informatlon Center for the Hand1capped
PO Box 1492
Washington, DC 20013 Phone: 1-202-833-4160

Howe Press
' Perkins School for the Blind :
175 North Beacon Street : .
Watertown, MA 02172 Phone: 1-6[7-924-3434



Librar, of Congress, Division for the Blind
- 1291 Taylor Street, N.W. i

Washington, DC 20542 . ' . Phone: 1-202-882-5500

National Association for Visually Handicapped
3201 Balboa Street
San Francisco, CA 94121

National Federation of the Blind
" Suite 212, Dupont Circle Building
1346 Connecticut Avenue, N.W. . ]
. i 5-DG——-20036- e T TPhone: T T-202<785-2974 7
Braille cards, literature, information. , :

National Society for the Prevention of Blindness
16 E. 40th Street
New York, NY 10019

- Seeing £ye, Inc. o )
Morristown, NJ 07960 -
Free comic books” about the training of seeing eye dogs.

Services faer Special Needs » ,
€all your local Bell Telephone 0ffice and ask for information on
"Beep Baseball" for the blind. : ' :

v
-
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Physically Handicapped

Simulatien Activities '1 ' , -

1. Speech Impairments:

a.- Have-students stutter while making a phone call (to directory
, assistance) or when asking for directions on a busy street.
~§ Have them report theﬁgxperience to the class.

~———b—Have-students—tatk with cotton 11 theiv Wouths oF wWith Somethj ng
which will interfere with tongue movement. - : '

- ¢. Have students use an artificial 1ar§hx (Jaryngectomy). !

d. Have students during a discussion pause for a count of three
between words. (This condition sometimes occurs with cerebral

palsy.).

e. Have stuaentsvcommunicate by nonverbal means only (writing on
" blackboard, signing) during a discussion.

f. Have students hse a communication board. (Often used among
people with cerebral palsy.)

2. Motor Impairments:

a. To experience difficulties in balance, quickly spin students
while their eyes are shut. Then have them walk a balance beam
or a straight line onethe floor.

b. Have students lie doWn and then have them get up without ﬁsing '
their heads. (People wi.h cerebral palsy often have difficulty
with neck muscles.),

c. Have students use bliers when using a fork or spoon. -
d. Tape students' fingers together on the.non-dominant hand (that

which is not commonly used) and have them try to eat with that
hand using a fork or spoon. .

3

e. Tie a rope between the students’ ankles that is 16 to 20 inches
Tong. Instruct them to walk, keeping the rope taut. (Demonstrates
gross motor.difficulties.)

3. Aids and Their Limitations:

a. Have students use crutches, crawlers, and wheelchairs for a day.

- Those students using wheelchairs should be encouraged to use a .
public telephone, drink from.a fountain, and try to use a non-
) handicapped restroom. : v n

b. Ask students to sit on a chair at home that is of wheelchair
height and try to turn on the stove, reach for dishes in cup-
board, and do other normal household activities.

29
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c. Weigh artificial limbs. Put equivalent weights of sandbags on

students' wrists so that they may experience how tiring they can
. be. ’

d. Fasten sticks on each side of students' legs so that the knées
‘cannot bend. Do this to both Tegs and have students use crutches
for the entire schoo1.day. :

4. TImmobility of Quadriplegics:
a. Have studqﬁis‘take'turns'feeding each other during Tunch.

b. Tightly wrapping ctudents with a b1énket, so that arm and Teg use
is 1mpaired, have them try to turn over.

@

Teacher Activities

1. Invite guest speakers to the classroom, eg., a speéﬁa?fﬁt from an
orthopedic institute, a physical therapist, or a prosthesis salesperson -
(to demonstrate use of articifial Timbs). . , e

2. -Study the muscular system.. How can physical disabilities result from
damage to the different parts? .

Books for Students ‘

Annixter, Jane, and Annixter, Paul. The Ruwrmer. New York: Holiday House,
1956. . ‘ .

Armer, Alberta, Screwball. Cleveland: The World Publishing vompany,
.1963. _ C

Burnett, Frances Hodgson. The Secret Garden. Philadelphia: Lippincott,
1962. . ‘ .

Callen, Larry. Sorrow’s Song. Boston: Litt1§, Brown & Co., 1979.

: Campanella, Roy. It's Good to Be Alive. Boston: Little, Brown &
. ~€0., 1959, : ' :

Caudill, Rebecca, Certain Small Shepherd. New York: Holt, Rinehart &
Winston, 1965, ‘ :

‘Cowley, Joy. The Silent One. New York: Alfred A. Knopf, 1981.

DeAngeli, Marguerite. The Door in the Wall. Gardeﬁ City, NY: Doubleday
& Co., 1949, o

Fanshawe, E1izabeth. Rachel. Scarsdale, NY: Bradbury Press, 1975.
Fassler, Joan. Howie Helps Himself. Chicago: A. Whitman, 1975,

Fleischman, Paul. The Half-A-Moon Inn. New York: Harper & Row, 1980.
Jones, Rebecca. A4Angie & Me. New York: MacMillan, 1981.
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&p

Killilea, Marie. Kaven. Englewood Cliffs, NJ: Prentice-Hall, 1952.

Killilea, Marie. WithLove, From Ka:ren. Englewood Ciiffs, NJ: Prentice- .
Hall, ,1963. :

Kohn, Bernice. Talking Leaves: The Story of Sequoyah. Engiewood Cliffs,
_ NJ: Prentice-Hall, 1969.

o

Lampaman, Evé1yn Sibley. Cayuse Courage. New York: Harcourt Brace
Jovanovich, Inc., 1970.

Lasker, Joe. WNick Joing In, Chicago:A A. Whitman, 1980.
Litt1e, Jean. Mine for keéps.~ Boston: Littie, Brown & Co., 1966..

Lyttle, Richard. Challenged by’Handicap. Chicago: Reilly & Lee Co.
(Henry Regnery Co.), 1971. - .

Mack, Nancy. Tracy. Chicago: Childrens Press, 1976. o

~ Maclachlan, Patricia. Through Gra%dpa's Eyes. New York: Harper & Row,
’. 1980,

Neufeld, John. Touching. New York: S.G. Phillips, 1970.

Platt, Kin. The Boy Who Couldn't Make Himself Disappear. Radnor, PA:
Chilton, 1968. ‘ ' :

Robinet, Harriettg, Jay and the Marigold. Chicago: Childrens Press,
- 1976. ) ‘

Robinet, Harriette. Ridé.the Red cyele. Bostbn; Houghton Mifflin, 1980.
Rodowsky, Colby. P. 5. Write Soom. New York: Franklin Watts, 1978.
Rounds, Glen. Blind outlaw. New York: Holiday House, 1980.

Sallis, Susan. Only Love. New York: Harper & Row, 1980, ;

Savitz, Harriet May. Fly Wheels, Fly! New York: John Da& Co., 1970.
Savitz, Harriet May. On the Move. . New }ork: John Day Co., 1973.
Slepian, Jan. Lesteé{é Tu;n. New York: MacMillan, }981.

Smith, Van. Tall and Proud. Garden City, NY: Doubleday & Co,, 1966.
Southall, Ivan. ILet the Balloon Go. New York: St. Martin's Press, 1968.
Stein, Sara. About Handicapd. New York: Walker & Co.; 1974. v

Stuart, Jesse. Come'to My Tomorrowland. Nashville: Aurora Publishers,
1971. '

Sutcliff, Rosemary. The Witch's Brat. New York: H.Z. wa1ck,'1970.

Valens, Evans. 4 Long hﬁy up.  New York;” Harper & Row, 1966.

Wolf, Bernard. Don't Feel Sorry for Paul. Philadelphja: Lippincott, 1974.
‘ o3
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Teacher Materials

Books

Best, Gary. Individuals with Physical Disabilities: An Introduction
for Educators. St. Louis: Mosby, 1978.

Bigge, June. Teaching Indwzduals with Physwal & MuthpZe Dwabzutzes
CoTumbus: Char]es E. Merrill, 1976.

Calhoun, Mary Lynne. Teachzng and Learning Strategies f‘oz' PhyswaZZy
Handicapped. Baltimore: University Park Press, 1979. ‘

Edgington, Dorothy. The Physically Handicapped C'h'bZd in Your Clagsroom:
A Hendbook fbr Teachers. Springfield, IL: Charles C. Thomas 1976.

Hanna, Ricj. The Physically Handicapped/Child: Faczlztatmg ReguZaz-
Classroom Adjustment. Austin: t/t; ning Concepts Inc., 1978.
]

Mullins, June. A4 Teacher's Guide Management of Physically Handicapped
Children. Srringfield, IL: Charles'C. Thomas, 1979. |

’ . k]
Pamphlets .
National Easter Seal Society . ) -
When You Meet a Handicapped Person
(See Agencies)

United States Department of Health, ﬁducation and Welfare

Spina Bifida " = \
U.S. Government Printing Office
Washington, DC 20422

Cerebral Palsy . . C
Hydrocephalud : : & )

Audiovisuals

California Association for Neuro1ogica11y Handicapped Children
Walk in Another Pair of Shoes :

Filmstrip or slide-tape. Discusses problems and feelings experienced
by children with special needs. Emphasizes how students can help
children with special needs. : v

, P.0. Box 604 oo
Los Angeles, CA 90053
' » .
Masachusetts Department pf Mental Health
How Do You Feel?

Slide-tape and teaching packet Attempts to. make children more
sensitive to and aware of children with special needs.

Media Resourge Center
200 Trapelo Road
Waltham, MA 02154




Agencies - - , ' . .

B1issymbolics Communication Faundation
862 Eglinton Avenue, East ‘ '

Toronto, Ontario, Canada * Phone: 1-416-425-7835°
Closér Look o ;! S

National Informat1on Center for the Heandicapped

PO Box 1492 , _ . .

Washington, DC 20013 . ~ Phone: - 1-202-833-4160
Ep11epsy Foundat1on of America : K . o .

“ 1828 L Street, N.W.
“Washington, DC 20036

¥ Muscular Dystrophy Asspciation of America . S ',ﬁfﬁ.

1790 Broadway A
New York, NY 10019 - .

National Assoc1at1on of the Physteally Hand1capped
6437 Grandville Avenue’
. Detroit, MI 48228

National Congress of Organizations of the Physically Handicapped
6106 North 30th Street : .
Arlington, VA 22207

National Easter Seal &ociety ’ v
2023 Ggden Avenue ce
Chicago, IL 60612 ) !

National Multiple Sc1eros1s Soc1ety
205 East 42nd Street
“  New York, NY .,.10010

National.Paraplegic Foundation .
333 North Michigan Avenue : '
Chicago, IL , 60601 , ’ .

Spina BifiJa Association of America S
Room 319 :
343 South Dearborn Street 1 :
Chicago, IL 60604 ™ ‘ * o

Unitéd Cerebral Palsy Association
66 East 34th Street
New Yggk, 10016

r




Simulation Actfvities‘ .

Hearing Impaired

. )
%

1.

Write answers on the board. Watch movie again

-learning depends dn hearing.)

A2 '
Order the free record "Getting Through" from Zenithr Radio Corp.,
6501 Grand Avenue, Chicago, IL 60635. Band 3 has sentences repeated
under different hearing conditions. Band 4 has an "Unfair Spelling
Test." .Words are muffled to simulate varying degrees of hearing loss.

" Use as a spelling test.

Watch a movie with the sound off. Ask questionﬁ about the movie.
) ith the sound.
Discuss differences in-ability to comprehend content.

Watch programs with captions. Compare how much of the.sound content
is conveyed by written words.

Have students wear earplugs or wads of co%ton in their ears while
trying to follow a daily lesson. (Demonstrates how much of our

5

Have students wear hearing-aids or ear molds to go shopping. Have
them report to the class on people’s reactions.

- Have students write what you say as yéu talk 510Q1y (the task of

writing will make them miss words), occasionally turn so students
can't see your face. . (Demonstrates the difficulties of 11p reading.)

Have class Tearn sign language or the manual alphabet and use to
communicate simple messages. Compare oral speech with these methods
noting differences in speed dnd expwessiveness. ~

.. Have students wear a portable auditory training unit t6 experience

how hearing aids can amplify bacl ~ound noises to distracting Tevels. .

<7

Teacher Activities

Examine a model of the ear. Discuss how hearing occurs.
Have students report on topics dealing with deafness.
Examine safetxwprocedureé‘for hearing\protection.

Visit a school for the deaf in your area.

Visit a hearing aid cente;. Have them demonstrate aids for people
with hearing impairments. : )

Invite the speech audiologist or speech pathq1ogis¥ to discuss
degibels and explain hearing loss. .
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" Books for Students

Arthur, Catherine. My Sister's Silent World. Chicago: Childrens ﬁress,
1979. o - v

Brown, M.M. The Silent Storm. Nashville: Abingdon Press, 1964.
Charlip,. Remy. Handtazg: New York: Parent's Maggzinq Press, 1974.
Corcoran, Barbara. 2 Dance to Still Musie, New York: Atheneu@, 1974.
,Cow1éy, Joy. The Silent One. New.York: Knopf, 1981.

DeGerling, Etta. Gallaudet--Friend of the Dea}: New York: David McKay
. Co., 1964.

Fant, Louis. 4meslan: An Introduction to American Sign Language. Silver
~ Springs, MD: . National Association of the Deaf, 1974.

(Y] LN
Goldfeder, Cheryl Ann. The Girl Who Wouldn't Talk. Silver Springs, MD:
: National Associagjon of the Ceaf, 1973. .

“Henry, Marguerite. King of the Wind. Ch{cago: Rand McNally & Co., 1948.
*

/4 .
Hunter, Edith Fisher. C(nild of the Silent Night. Boston: Houghton®
Mifflin, 1963. ‘ .

Kg11er, Helen. Story of My Life. Garden City, NY: Doubleday & Co., 1954.

Litchfield, Ada Bassett. 4 Button in Her Ear. Rac%né, WIY Western
Publighing Co., 1976.

MacIntyre, Elizabeth. The .Purple Mbusé. Naéhvi11e: Thomas Nelson,
: 1975- * R o :
L2

Martin, Patricia Miles. Thomas Alva Edison. New York: G.P, Putnam's
Sons, 1971, ’

Peterson, Jeanne Wh}tehouse. I Have a Sister--My Sister -Is Deaf. ' ;
New York: Harper & Row, 1977. ) .
) \

+ Richards, Norman. Helen Keller. Chicago: Childrens Press, 1968.

Robinson, Veronica. David in Silence. Philadelphia: J.é. Lippincott,'
1966. . '

| Smith, Vian. wartin Rides the Moom. Garden City, NY: Doubleday & Co.,
1965. . . .

Steele, Mary. Down in the Boondocks. New York: “GreenwiTTow Books, 1977. ~ .

Wojciechowska, Maja. 4 Single Light. New York: Harper & Row, 1968.




Teacher Materials
1

- ° \\\ o . Books

Berg, Frederick, and Fletcher, Samuel, eds. The Hard of ‘Hearing Child:

linical and Educational Mamagement. New York: Grune & Stratton,
970.

Bivth, Jack. Hearing Impaired Children in the Mainctream. Reston, VA:
Council for Exceptional Children, 1975.

Giangreco, Joseph, and Giangreco, Marianne. Education 8f the Hearing
Impaired. Springfield, IL: Charles C. Thomas, 1976.

Hardy, Richard, and Cull, John, eds. Educational & Pgychological Aspects
of Deafnees. Springfield, IL: cCharles C. Thomas, 1979.

Katz, Lee. The Deaf Child in the Public Schools. Danville, IL:
Interstate Printers and Publishers, 1978. )

Moores, Donald. Educ'ating ‘the Deaf: Psychology, Principles & Practices.
Boston: Houghton Mifflin Co., 1978. )

°

Northcott, Winifred. The Hearény Impaired Chitd in a Regular Classroom.
Washington, DC: Alexander Graham Bell Associates fer the Deaf,'1973.

Ross, Mark, and Giolas, Thomas. Auditory Manggement of Rearing Impaired
Children--Frineiples & Prerequisites for Intcrvention. Baltimore:
, University Park Press, 1978.

Tinsmith, Ernest. @he Problem Deaf Child. Mount Kisco, NY: Futura.
Publishing Co., 1974. .

Pamphlets
Understanding Deafness Quota International, Inc.

This Child Has Been Framed
1145 10th Street, N.W.

Washington, DC 20036 ¢
" Audiovisuals
Swann Lake . . ‘

Filmed at Swann Lake, Minnesota, at a camp for the deaf. Conversa- -
“tions with deaf teenagers. .

Western Maryland Coltege
Westminister, MD

o *




-Agencies .

Alexander Graham Bell Association for the Deaf
1637 35th Street, N.W. “
. Washington, DC 20007

American Speech and Hearing Association ’}
9030 01d Georgetown Road ~# .
Washington, DC 20014

The Better hearing Institute . o
1430 K Street, N.W.
Washington, DC 20005

Bureau of Vocational Rehabilitation (Your state)
Check your Tocal telephone directory for the number.

loser Look
National Information Center for the Handicapped

PO Box 1492

Washington, DC Phone: 1-202-833-4160

Provides a large variety of information about the deaf child at no
‘fjdwme

Council for Exceptional Children
1920 Association Drive : .
Reston, VA 20091 Phone: 1-800-335-3728

Coungil of Organizations Serving the Deaf
) PO Box 894
Columbia, MD 21044

Materials Specialist 1 .
‘Gallaudet College
Kendall Green
Washington, DC 20002

National Association of the Deaf
814 Thayer Avenue

Silver Springs. MD 20910 Phone: 1-301-587-1788

Services for Special Needs

Call your local Bell Telephone Office and ask fer the Speaker's

Bureau. Request information on adaptive equipment for use by persons -
who are hard of hearing. o>




Learning Disabled

Simulation Activities

1. Have students write while rotating their feet (if right-handed rotate
right feet clockwise, if left-handed, rotate left feet counter-
clockwise). (Demonstrates similar coordination problems that Tearn-
ing disabled students often experience.) .

2. Have students read a paragraph- that has letters and words in reversed

order, for example, ehT god is bigging.sih dortes ni the dray. (The

dog is digging his bones in the yard.g »

2

__;W,Boogs for Students - .

Barden, Annie. What Child Is He? Hicksville, NY: Exposition Press, 1970,
Hunter, Edith. Sue Ellen. Boston: Houghton Mifflin, 1969.

Laske}, Joe. He's My Brother. -Racine, WI: Western Publishing Co., 1976.
Smith, Doris. -Keziy's Creek. New.York: - Thomas Y. Crowe11, 1975.

feacher Materials

Blackwell, Robert, and Joynt, Rohert, eds. Learning Disabilities Handbook
+ for Teachers. Springfield, IL: Charles €. Thomas, 1976.

Bryan, Tanis, and Bryan, James. Understanding Learning Disabilities.
Alfred, NY: Alfred Publishers, 1978,

Faas, Larry. Children with Learning Problems: A Handbook for Teachere.
Boston: Houghton Mifflin, 1980.

’Gnynkowicéguﬁ?ﬁéva.Agﬁééiing the Needs of Learning Dicabled Childven in
°  the Regular Class. Springfield, IL: Charles C. Thomas, 1975. -

Smith, Sally. No Easy Answers: Teaching the Loarning Disabled Child.
Washington,-DC: U.S. Government Printing 0ffice, 1979. B

Welton, Marion. Something Is Right with This Child: A Positive
Approach to Learning Disabilities. New York: Vantage, 1978,

Pamphlets

Massachusetts Association for Children with Learning Disabilities
What's Wrong With Joey?

Box 908 1296 Worcester Road
Framingham, MA 01701
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New Jersey Association for Children with Learning Disabilities

Special People: Basic Facts to Help Children Aecept Their Handicapped
Peers (1973) . '

PO Box 249
Convei; Station, NJ 07961

%
. Department of Health, Education and Welfare
Learning Disabilities

U.S. Government Printing Office
Washington, BC 20402

Audiovisuals -

California Association for Neurologically Hand1capped Ch11dren
A Wallk in Another Pair of Shoes

Filmstrip or slide-tape. Discusses problems and feelings experienced
by children with special needs. Emphasizes how students can help
children with special needs.

PO Box- 604
Los Angeles, CA 90053

Agencies

Association for Children with Learning, Disabilities
© 5225 Grace Street
Pittsburgh, PA 15236 '

Closer Look
National Information Center for the Handicapped
PO Box 1492 .
Washington, DC 20013 Phone: 1-202-833-4160
Provides a variety of information about the learning disabled child
at no charge.

Council for Exceptional Chi]dren .
1920 Association Drive .
Reston, VA 22091 Phone: 1-800-336-3728

National Association for Children with Learning Disabilities
4156 Library Road
Pittsburgh, PA 15234 Phone: 1-412-341-1515
»For information on programs in your area and thé™address and
telephone number of your state office. T s

Ohio ACLD State Office and Information Center
333 West National Road
Englewood, OH 45322 S Phone: 1-513-836-0415
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Appendix

The Scale of Children's Attitudes Toward Exceptionalities (SCATE)

The following scale has been used for assessing children's attitudes
toward the handicapped in several of the studies described in this paper.
Teachers may be interested in seeing how the concepts were actually .
assessed. Schools may be interested in using this to evaluate the “main-
streamability" of classrooms or to evaluate mainstreaming programs. The
senior author does hold a copyright on the SCATE; however, those interested
in using this instrument can obtain permission for its use by contacting:

Dr. Maurice Mjller

Department of Special Education
Indiana State University

Terre Haute, Indiana 47809




Name

Teacher's Name " I aua boy girl. .

' On the next “few pages you will be s3ked to circle ons of three "x'-". Right now, show that you can circle one
of these three "X' ", . -

X X X

Dicfw\?u circle just one "X"? Good.
P

-

Now, you will be asked to pretend that two kids are talking. You will be shwn & plcture of two children and
agked to show what one might be saying to the other. :

Example: Child ! and child 2 are eating jce cream.
Child 2 might say: (Circle one X)

Would Might Would Not

1 X< . X - D ¢ like chocolate ice cream.

Did -you put a circle around just one "x"? Let's try another example.
Arother student offers to g,ive e zsone chocolate ice cream,
‘I' Cox o X X take the ice crea'n.

RN

Did you circle Just one X" Your tencher will help you if you didn't Now, let's go on to the next page.

G L (44

Aruitoxt provided by Eic:
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4

A a I. Child A Lias to use a wheelchair th get eround im school. Sometimes
. this child comes to school late. It takes.this child mora time to
. gat to class than tha rast of the childran.

For asch question below, thara are thresa things thlt child B might ba
saying to child A, and thras things that child A sight aay to

i . child B, In sach atatement, circls .the "x" indicating ona thing that
that child might say or do.

Would Might Would Not’

l.oemlad X . X X _askechildAtofotadelun. - - - S

2.chld B x x x ask child A to be in' chargs of the class money.

3. Chil‘d B X . X X ask child A to shazxa lunches today. ,
- Would Might Would Not "t i .

4, Child A aske child B to join & club. Child B X X X join the club.

5. Child A is in charge of clnu‘ noney
for a trip. Child A talls child B

it is hia jJob to collect the money. Child B X X X collact tha money.
6. Child A asks child B to shara ., N : - ‘
lunchas. Child 3 X X ) X shars lunchas with child A.
O

: .




— -
A
B
¢

Hould Might Would,Npt

II. Child C p;ﬁg;tizht‘id front of the claes to hear the teacher.
This child has trouble hearing and has to wear a hearing aid.
Sometimes child C does not ‘hear othegekids talking. -

'

b t

For each question below, there are three things that.child D wight
be saying to child ¢, and three things that child C might say to
child D. In each statewent, circle the "X" indicating one thing

. that that child might say or do.

>

Child D - X X X ask child C to join the scout troop.

s

.Child D X X X ask child C to eat lunch togethir at the same table.

Child D X X X ask

Child C asks child D to Join the scouts.,

Child C asks child D to eat lunch
together at the same table.

Child C is the captain of the ball

team, Child C tells child D to
handle the ball in a different way.

Aruitoxt provided by Eic:

"111d € to be the captsin of the softball team.

Would Might Would Not .
Child D X X X join the scouts.

Child D X x eat at the same table with child C.

Child D p ) X change the way the ball is .handled.

.




Would Might Would Not

1. Child F X X X ask child E
2.°Child F X X ‘X ask child E
3. ChildF X X X ask child E

4. Child E asks child F to play a gane B
together.

5. Child E asks child ¥ to go to the
*  wmovies with a group of other children. Child F

6. Child £ ie the leader of a game. Child
E tells child F not to take'a turn °

until child E says to. Child r

getting around school becmuse this child can't see very well.

Child F

. . -
. N D . N . .
- B .
. N -

E III. Child E-wears glasses that are very thick. Child E needs help:

Child E sometimes uses & special machine in tha back of the room:
that helps this child see better to read. e

For each quastion below, there are three things that child F might
be saying to child E, and three things that child E siight say to . 4
child F. In each statement, circle the "xig indicating one thing i

that that child might say or do. ‘ ;

to play a game together.

to go to the movies with a group of other children.
S

to be the leader of a iue.

Would Might Would Not

X X X play a game with child .
X X X go to tha movies with chilg B. .
X X X vait to take a turn in the game.™

Aruitoxt provided by Eic:




IE

X
T T 4

‘IV. Child G is only in this class for part of the’day. This child
usually is at a special room in the school. {hild G has a very
hard tiwe doing school work and doean't read as well ag. other kids.

- Some children say the special room child G goes to 1 r kids who
can't learn. ' ' ‘

For each question below, there are three things that child H might®
be saying to child G, and three things that child G might say to
child H. For each statement, circle the "X" indicating ons thing
that that child might say or do.

Would Might Would Not
1. Child H X X X ask child G to join a sports\teanm.
7 2. Child H. X X X ask child G to be the captainlef the volleyball team.
J v
3.Child H ' X X X ask child G to come visit child\H at home.
4. Child G. asks child H to play on the Would Might Would No S *
same team. ‘ : Child H X X . X &y on the same team.
5. Child G is the captain of the /
-volleyball tasm. Child G tells child .
H to continue practicing throwing . -
the ball over the net.’ Child B X X X continue practicing throwing the ball.
6. Child G asks child H to come to visit .
Q 4 G at home. : Child H % X visit child G at home.




Would Might Would Not

4, Child J invites child X to s birthdsy
party. . :

5. Child J is the class safety patrol.
Crild J tells child K to stop behind
e white lines before crossing the
street.

6. Child J asks child X to go to the park
with a group of children
Q |

Aruitoxt provided by Eic:

e TN
V. Ch1ld J ansvers a lot of questions in clsss. The child is one of
the best students in the class in reading but hss lots of trouble
with math. Child J is in the lowest group in math. Child J also
is very slow in wyriting. :

For esch questisn below, there sre three thinge that child K night
be caying to child J, and three things thst child J might say to
child K. TYor each statement, circle the "X" indicating one thing
that that child might say or do. i

I. Child X X X X invite child J to a birthday party.
2, Child X X X X ask child J to be the clsas safety pstrol. .
3. ¢hild. K X X X " ask child J to g0 to the .psrk with a group cf children.

-~

Would Might Would Not

Child K. X X X go to the birthdsy party.

Child X X X X stop behind the line before crossing.
- A J

Child X X X S ¢ g0 to the park.

49




Would - Might Would Not

“1. Child M X X X
2. Child M X X B

3. tnla M x X X

I3

ask child L to be in s play.
ask child L to ride bikes -together. '
ssk child L to be the captsin of the bssebsll tesm.

‘ 4. Child L asks child M to be in a play. Child M

5. Child L asks child M to ride bikes
together.

o
-

Child L is the csptsin of the
‘bsseball team. Child L tells child
M to practice running the bsses,

ERIC

I‘.lIIlIIIII-IIIIIiI.IIIIIIIIIIIII“’

Child M -

Calld M

~

Child L is q-goéd rtadir and is also good in arithmetic. Ch;ld'L
gets good grades in most classes. Other children like to have
child L on their team when they play s game.

"For asch quOliion below, there are thres thingl that child M migﬁt

be saying to child L, and three things thst child L might ssy to.
child M. ' In €ach ststement, circle the "X" indicating one thing
thst thst child might ssy or do.

-

~

Would Might Would Not

X X x be in the plsy.
X X X ride bikes with child L. A
X X X practice running the bases.
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