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PREFACE

Out of the multitude of grants funded each year across the
nation; out of the millions of dollars expended each year; out of the
tens of thousands of reports; out of the reams of data; one would expect
results from the labor, sweat, tears, and even love expended. However,
each grant or project has to be evaluated on its own merits. Some end up
being nothing more than a final report finding its due place in the middle
of some filing cabinet in an over-taxed reporting office. Some projects
yield short~term results and may fill their purpose. Other grants and
projects find their way impeded by butéaucr;tic red tape and lack of
future funding. |

It is not without some degree of subjectivity that the Project
SSAVE staff stand tall and proud behind the end product of the past years
of ef€ort. The two p;ime purposes of the Project SSAVE staff were to

. address the unique needs and concerns of vocational teachers in working
with special needg students in their respective courses, and to develop
content and methodologies suitable for assisting these teachers in
accepting and assisting these special students to their rightful and
productive places in the world of work.

This final document entitled Inservice Training Guide is nothing
more than printed pages bound in a notebook. It cannot speak: It cannot

show empathy! It cannot guide the attitudes and efforts of the teachers
on the "firing line" in those vocational courses. But, when utilized by
the minds and hands of those of you presently reading this preface, this

training guide can come to life! You can use the materials contained
within to provide the motivation, stimulate the attitudes, share the
knowledge, and demonstrate the skills necessary to meet the real needs

of a special group of students--a group of students asking only to be
provided a chance to succeed:

Feel free to copy, adapt, adopt, and apply‘thé content of this
guide in the most worthwhile manner possible. Our only desire is for

. the special students to have the chance to become special citizens!

vi
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INSERVICE TRAINING GUIDE

| £ you are troubled about working with special kids,
N ow is the time to remove all the skids!

Strategies for teaching them help them go far.

Everyonp plays the game, not everyone's a star.

R emove the barriers! You can if you try.

Very special kids can make you laugh"&_\and cry.

I n your class. they'll need your patt-ie;i_ée and aid.
C onquer your fears, yoy can teach them““‘*g trade.

E xciting experiences and memories you'ilil‘“,\treasure,

just give them a chance, and they'll provide pleasure.

T ake an interest in them, they will come throu‘g{.’

Rcauh out for the different ones, they will*‘ixfeilat‘é to you.
Ain high with your goals and what they can be
I nteresting -rewérds are great, you'll see. “
Neverk have these special kids known suc;qj‘ss:

I n elementary school, they only knew stré?s.

“ b
G reat things happen to bring satisfaction.

G cnuine feelings of care and ccncern\
Uhnite the*'teahaer and students; who *lt;eafixf.
| ngenious ideas help the learning sty'l‘rfe;p ) |
Devel@ping voung minds may take a while,

Energy, effort, love, .sweat, and tears .
bring teachers memories to last through the years.

-

C - ’@







INTRODUCTION
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* *
: "The most difficult bairiens gon handicapped people are not *

*
«  hawow doowways and rigid ‘cunbs, but navwow minds and rigid *
* steneotypes.” %
* ) *
* Henny Viscardi *
* *
* *
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The State of Tennessee is committed to assisting feachers in
developing the competencies necessary'to provide appropriate education
for their special needs students (those who are handicapped or disadvan-
taged). Inservice training for administrative, counseling, vocational
veducation, and special education persoﬁnel is a high priority. The most

. challenging aspect of effective inservice training is b!,:eaking down the
barriers of stereotyped thinking and restrictive attitudes toward special
" needs students. To facilitate this positive change, Project SSAVE (Special
Student Access to Vocational Education) utilized a "multiplier approach"’
o to inservice training. This approach involves the training of a number
of key personnel who, in turn, train more personnel. Ideally, this
process continues until all personnel have been trained. .The multiplier

. approach is the basis upon which this Inservice Training Guide is written.

Teacher educators and State Department personnel who provide inservice
‘training may implement this guide with teachers, administrators, and other

personnel responsible for vocational training of special needs students.

_National Perspectives

Educators nationwide are concerned
with the practice of assigning special needs

students to vocational teachers who have

had little or no training in teaching such
1

o | o L 1'4 . L
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students. Special needs students must be given the opportunity to become

productive members.of the’ work world. The enrollment of special needs
students in vocational education classes is inadequate, and there is
still a long way to go before all eligible special needs students have
appropriate vocational education programs provided for them.

Public Law 94-142, the Education for All Handicapped Children
Act, requires that all handicapped-cﬁiidren receive a free appropriate
public education which includes rocation 1 education. This law further
requires that, to the maximum extent possible, handicapped students be
edueated with their nonhandicapped peers within the least restrictive

environment.

RN EEEEEE R R EE RS EE SRR
# " Vocational special needs students have a right to education :. 4

# geared to their needs égd aspirations. : ‘ #

# i
SRR EEEEE R R R EEEEEEN

While PL 94 142 mandates educational guarantees to handicapped
children and youth, many barriers still exist that prevent success within
the least restrictive setting. A barrier frequently found in many voca-
tional education programs is the attitudes of teachers and administrators

that focus on the disabilities rather than the abilities of special needs

students. Other barriers which have hampered the participation of special
needs students in vocational education include lack of knowledge of needed
services on the part of program administrators, inadequate preservice and
inservice training of educators, lack of a centinuous plan of services,
and inadequate career counseling and guidance for the students. Further—
more, most vocational teachers are ill prepared to educate the special
needs student and are rarely invited o participate in any individualized .
program planning. t\\\
An adequate supply of trained teachers and administrators to work
with special needs students in vocational settings is essential. The

availability of appropriately trained personnel can result in more posi-

tive attitudes toward special needs students as well as the development

of policies, procedures, and practices to meet their vocational needs.




One way to improve communication among educators and to train
all school and support personnel to effectively work with special needs
students is through inservice training. Inservice training programs
addressing the modification of vocational education to meet the needs
of special needs students will help prepare all staff for their roles.

PL 94-142 requires that each state develop and implement a compre-~
hensive system of personnel development that includes the prese;vice and
inservice training of special education, instructional, and support per-
sonnel. Young, Jennings, and Haynie (1979) surveyed trade and indLstrial
teachers and found that at least one-fifth to one-third of vdcatienal
students need special‘éervices and assistance in order‘to succeed\in
vocational programs. Their conclusions and recommendations &ere to make
vocational teachers aware of these facts so that they could prepare them-

selves to successfully teach special needs students.

-1 Sk PUEEA rdy \. State Perspectives

-

- g\ . N . “
) P TY . [

J_E' A 1 0 - " Tennessee has c’bmplied with

the federal regulations for submitting .
- a plan of comprehensive personnel develop-

ment. Inservice trd&ning is a major component of this plan. The Tennessee

legislature and the Sgate Board of Education have mandated inservice educa-

tion programs. A minimum of ten days of inservice training per year,

consisting of a variety of options, is required. Included is a minimum

of one-half day for special needs students. :

While inservice training of regular and special education personnel
is required, the approaches used are often ineffective. Educators have
generally been disillusioned with inservice training coﬁsisting of a one-
or two-hour mandatory lecture session at the end of the day. A carefully
planned, relevant inservice training program is the most important ingre-
dient of an effective means of preparing educators for mainstreaming
special needs students. Effective inservice training presentation involves
on-going activities to expand teacher skills, techniques, and materials.

On-site training of personnel conducted over an extended period of time

is a major strategy of inservice training to affect change in attitudes

toward special needs students. This also serves to increase teacher




skills., Materials and resources that are tailor-made to each teacher's
needs are most beneficial and have a greater chance of being used. This
approach, coupled with continuous on-site consultation, is-a more effective
method of providing inservice training than the one- or two-hour "shotgun'

approach.

Review ofAProﬁect SSAVE

 As a result of the difficulties and
barriers limiting successful participation

of special needs students in vocational

settings, Project SSAVE was proposed and
developed. Project SSAVE has addressed.
four basic issues related to mainstreaming special needs students into

vocational education programs. These are:

1. Many vocational~technical teachers are not notified, and do
not recognize, that they may have special needs students in

their classes.

2. Many vocational-technical teachers have had no formal training

in working with special needs students. .

3. Few yocational-technical teachers are involved in the develop-
ment of individualized education plans for their special needs

students. .

"

4, Some vocational-techﬁical teachers are reluctant to have

- special needs students in their classes.

In order to address these four problems, Project SSAVE established
separate goals and activities for each of the three years of funding. At ‘
the beginning of the first year of the project, a Review Team was estab-
1ished to monitor the progress of the project (see Appendix A for a list
of members). Members selected to serve on the Review Team included State
Department specialists, special education teachers, vocational education

teachers, representatives of industry, a placement coordinator, a school

board membér, and a parent of a special needs student. The feedback
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provided by the Review Team was instrumental in assisting the Project
SSAVE staff in the successful completion of the project during its three-

year tenure.

First Year Focus

The annual goals and activities of the first year of Project SSAVE
were geéred toward fostering positive attitudes among trade and industrial
teachers toward special needs students. Additionally, the project desired
to dEVelop skills among the vocational teachers for working with.special
needs students in vocational classes.

fhe majority of trade and industrial teachers indicated a desire
to learn more about special needs students. As a result, a pilot group
of 16 vocational-technical teachers volunteered to receive inservice ‘
training via two series of workshops and on~site consultations from the
Project SSAVE staff (see Appendix B for a list of teachers). The first
segmenf of the inservice training was directed toward providing informa-
tion about iden%ifying and understanding the characteristics of special
needs students. The second phase of the training consisted of developing

'teaching strafégies for special needs students placed in a vocational

setting.

%, After the two training sessions and on-site consultation and
follow-up, each participant developed a self-improvement plan for working
with special needs students ddring the following school year. The plan

was individualized and relevant to each teacher's needs.

dok Kk k deh ok ke k ok ok ko k ko kk ok k ko kK kK Kk K * * %
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* "I tuby enfoyed the workshop and have a more comfortable
* attitude toward special education and handicapped students as

%

»  ‘helated to vocational education because of youwr well-onganized
*  and implemented workshop. Thanks !

wls
"

* : Workshop Participant
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Fallowing the Project SSAVE inservice training, the participating
teachers demonstrated accepting attitudes toward their special needs’
students, and efforts were made to utilize the methods and teaching

B E




strategies learned through the inservice training participation. Th

trade and industrial teachers realized that when proper teaching strAtegies
and material modifications are applied, special needs students are able to
succeed in vocational classes. The materials and methodologi€s for
inservice traiﬁing of trade and industrial teachers were evaluated, and

the data substantiated them as valid.

Second Year Focus o ' : v

After careful examination of the goals and evaluation data for
Project SSAVE inits first year (1980-81), it was concluded that provid-
ing inservice training related to special needs students for vocational
teachers is quite valid and effective. However, for vocational teachers
to be able to make maximum use of their skills related to teaching special
needs students, school administrators and counselors needed to receive
similar information in order to develop and maintain a network of support
for provlding vocational services to special needs students.

The teachers who participated in the first year inservice training
and the Project SSAVE Review Team highly yecommended inservice training
for school administrators and counselors. Based upon thesé recommendations
and the need for administrative inservice training in vocational edqcation,
Project SSAVE worked toward inferming these persommel of the needs of
special students in 1981-82. |

Project SSAVE provided state-wide inservice training by gonducting

o

pilot workshops in each of the niné developmental districts in Tennessee.
Other training activlties inclyded respomses to special reques.s by the
State Department of Education fok state~-¥ide VAP/VIP teacher inservice

training. In addition to its varled-training activities, the project

made presentations at the American Vocational Association meeting in
‘Atlanta, Georgia, and the International Conference of the Council for
Exceptional Children in Houston, Texas. Project SSAVE was also nominated
by Commissioner Robert L. McElrath as an outstanding project in the State

of Tennessee.
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. "This workshop has been most beneficial and has addressed
*  the problems we are all concerned with,”

% Workshop Participant
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Third Year Focus

The third year of Project SSAVE focused on two major goals. The
first goal was the development. of this Inservice Training Cuide. The

second goal was the dissemination of inservice training methods and strat-
egies for vocational teachers, school administrators, and counselors,

This Inservice Training Cuide was developed to enable the inservice

training methods and activities to be continued state-wide by Stéie Depart-~
ment of Education and university personnel. The project staff provided
inservice training to familiarize State Department personnelwwith this

Inservice Training Cuide. Also, three training sessions were conducted

for university teacher educators across Tennessee. These sessions focused
on how to implement the inservice training methods and materials with -
vocational teachers and school administrators and counselors.

The impact of Project SSAVE's efforts and this Inservice Training

Guide will result in better accessibility to vocational programs by special

needs students., The number of trained personnel in the state can be
{ncreased via continued inservice training using the methods and materials
in this guide.

Gk ok ok k kok ok ok ok ok ok kKR KKK
"Tnsenvice 45 boring!"

Workshop Participant
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Content of Inservice Training Guide

Most teachers find inservice

training sessions to be boring, uneventful,

3 “




and unfulfilling, but they do not have to be! The content within this

Inservice Training Guide will provide effective, dynamic, and innovative

methods and strategies for providing effective inservice training sessions
for vocational teachers and school administrators and counselors.

The content of this guide was developed based upon the evaluation
of the materials and methods used in Project SSAVE's imservice training
sessions conducted with vocationél teachers and school administrators and

counselors. Thus, the content has been tried and found to be effective

~ in providing inservice training.

The content of this Inservice Training Guide is divided into four

sections. This Introduction provides an overview from national to state
levels, a review of Project SSAVE, and a summary of the content in this
guide. Also included are suggestioné for updating the guide and alterna-
tives for using the content in the guide.

Section T, Inservice Training Preparation, contains information
on honoring requests for imservice training, identification of personnel
to conduct training, development of the agenda, physical logistics, preview
of the agenda, and implementation of the inservice training. Section 1I,
Teacher Inservice Training, contains the objectives, materials, and visuals
to be used in conducting the actual inservice training activities. Section
111, Administrator/Counselor Inservice Training, contains the same basic
materials as Section II, but also has other materials relevant to this
target population. Sectiohflv, Appendices, contains documentation of
materials which may be useful in developing alternative or additional
{nservice training activities. TIncluded throughout this puide are quotes

and comments from workshop sessions.

Guide Update

This Inservice Training Cuide is purposefully bound in looseleaf

format to enable the inservice training presenter to adapt, update, and/or
delete independent materials as needed. The State Department of Education
will frequently disseminate materials which the presenters may want to

incorporate into inservice training activities.

A\l
| oy
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Making This Guide Work for Youl

. _
One way to effectively use the content of this guide begins with

receiving the request for an inservice training session. Use the "Request
for Inservice Training Form" (or one you develop) to record the essentials
regarding the request (see.page 17).

Identify the "experts" to deliver the inservice training session
following the criteria in Seection 1. Cet the consultants together, review
the requested objectives of the inservice training session, and plan the

agenda.

ﬁ N EEEEEEEEEEE R EEEEEEEEEEEEEEE: ﬁ

! Definition of an "expert" =-- an "ex" is a has beerr and a f

o *spurt” is a drip under pressure. #

R , # .
RN NNEEEEE RIS

It the Inservice training is for teachers, the delivery techniques
and content in Section 1I will be of most help. If the inservice training
request is primarily for administrative and counseling personnel, the
materials in Section 11l may be used. Permission is granted for use of
anv materlals in this gulde., You will need to order any visuals other
than the transparency masters which are included with this guide. Your
library“may already have some of the visual materials in its holdings.

Depending upon the objectives and duration of the inservice
training, vou mav find the agendus provided in Section 1I and Section TII
casily adapted to specific needs. Also, in Section IV you will find the
addresses where additional qualified and willing personnel may be available
to assist in the inservice training 1f adequate personnel are not attain-
able within vour area (see Appendix C for a 1list of State Department and
university personnel).

" fon't forget that a good inservice training session is fun and
exciting for both the presenters and the participaq}a! This guide is
intended to be an example for conducting inservice training, not a cure-

all! Accept the Inservicé training challenge, plan ahead, be flexible,

and be of service!
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l. Inservice Training Preparation

University and State Department personnel receive a number of
requests to conduct inservice training seminars, workshops, forums, and
wother types of activities during the school year and summer. This is
'especially true in the fall when schools are heavily involved in their
more formal inservice trairning activities,

The usual type of request received by potential
1nservicé training presenters is a telephone call. The

PUS ~NII

person in the local education agency in charge of
organizing the inservice training may say, "We have a
three-hour inservice session scheduled for August 10,

€ from 9:00 a.m. unt1l 12:00 p.w. We would like for you
to come and speak to our faculty on serving handicapped
students in vocational education,"” From the time the

request is made until the sessfon 1s completed, the
‘ quality of the inservice training session is entirely

in the‘handa of the presenter(s).

Throughout the duration of Project SSAVE, approxinafgly tﬁirty-

five inservice training requests were honored within Tennessee. The —

following techniques for conducting the;e training sessions proved to be

both essential and successful. This section of the guide contains t?e

procedures which helped the Project SSAVE staff to maintain an average

of 6.2 of a possible 7 on the inservice training evaluation. “

Requests for Inservice Training®

When the request for the inservice training is recgived, it is
crucial that a simple "Request for Inservice Training Porm" BF used to
record the basic facts. The following suggested format will serve this

purpose. A master of this form is included at the end of this section
(see page 17).

® 1
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Telephone: 1
(3) Date of Inservice Training: i

RECUEST FOR INSERVICE TRAINING

(1) Date of Request:

(2) Contact Person(s)-

Address: ’ ) 1 - -J/;>>

(4) Location of Inservice Training: ;

(5) Format of Inservice Training:

(6) Number of Participsnts:
(7) Title(s) of Participants:

(8) Objectives of Inservice Training:

-

s

1]
The information, whcth,r received by phone or in person, must be
accurately recogded for purposes of both planning and implementing the
inservice training. The date of the inservice training (3) should follow
the date of the request (1) sufficiently to allow for adequate planning
on the part of the presenter(s). The contact person (2) should be the °
person to be consulted any time prior to the actual inservice training
session,

2

i
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The location of the insgrvice training (9) should be es;ab;ished
at*the time of the request. One reason for th%s is to enable the presen-
ters to secure accurate directions to the inaerviée training site.
Another reason is to enable the per80n taking tpe requestlziwge sure that

the bpecific room or rooms is/are suitable for the type of activities to

. be conducted during the inservice tra%ping“session. h ,'7

The format of the inservice trainiqg,(S) i.e,, small or large

group, seminarnaworkshop, etc.; needs to be clarified. Also, bassﬁ upon
previous experience, it is NOT recommended that the inservice traﬁning be
conducted with groups of over 100 people (6~-number of participaﬂta)

The title(s) of the participants (7) 1s also erucial to allow the presens

ters to select agenda items appropriate to the respective roles—of-the
participants. , - }
The objec

ctives of the inservice training (8) are the most imborthnt
Inf@fmatb@n on the request form. During the initial request, the feasibil-

Itv of the objcctlves, within the parameters of time, location, etc., may
be discussed and modifications made 1f‘'necessary. If the person making the

request 1s not specific regarding the objectives, it may be necessary to /

defer commitment to the lnservic? training session until this informatioﬂ

+

is provided.. - ’ .

fdentification of Personnel to Conduct Training

The sinéle weakest link in delivery of inservice training lséthe ”:ﬂ
identification of quality personnel to address the stgted objectives of
the inservice training session. To provide high quality training related
to special needs students in vocational education, it 1s manddtosy that

“ﬁhe presenters (consultants) meet the following criteria:

1. The team approach should be utilized (minimum of two people) .
One person should have a strong vocational background. The
other person should have a strong background in special w
cducat fon. The personalities of these two people must be
compatible! -

. »
2. Both people must have had a minimum of four years high school
classroom teaching experience in their respective disciplines.
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Both people-must be task oriedfed ‘and feelvpositive ﬁoward
the potential success of the ﬂnservice training activities.

Both people must be able to relate positively to classroom

. teachers, administrators, andﬂcounseling personnel.

[ S

Both people must be willing to take the time to adequately

prepare for the inservice training session. “

-

Both people must be able to read nonverbal and verbal feedback
during the inservice training session and be able to adjust

the agenda in midstream witlout becoming frustratedi\

Both people must be able to paraphrase traditional eé)cational
, o
jargon into terminology meaningful to the participants.

& ‘
***’k***‘*******************
* . *
* "Hey Doc! Do you have a 50¢ wond -fon the $50 *
*  wond you just used?" : : *
* - . . *
% , Wonkshop Participant %
**************************

Both people must be willing to be evaluated by the inservice

training participants and use the results constructively in

preparation of future inservice training requests.

Both people must have a presentation style typical of an
extrovert and a sense of humof“obvious to the partiéipapts.

This includes not being bound to the podium and the ability

)
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' . : to projecj their voices and mannerisms in ways positively
i

accepted by the.participants!

It is-usdally counterproductive .to use a negative approach in the

teaching‘profession. However, one "DO NOT" must be adhered to when

. selecting personnel for conducting the
inservice training: DO NOT work under
the assumption that prospective consult-
ants meet the previous criteria simply
because they hold particular degrees

_and/or teach particular classes. DO take

the time to select personnel capable of

being role models for the participants!

# # # PHEEEEEEEEEE RSP
ﬁ Remember: A Ph.D. - A consultant

#
#
#
1

=

## does not necessarily make!

# - #
####4‘#############

Development of Agenda
To help insure successful inservice training, it is necessary to
- develop a printed agenda which may be disseminated to the participants at
the beginning of the session. This procedure not only informs the partici-
pants of the objectives, but it also forces the presenters to carefully
pre-plan their content and deljvery strategies.

The agenda must be sut?ieiently detailed to inform the participants
of the content of the inservice training session, but it should also be
brief and not overwhelm them as it is read. The agenda should include the
topical headings of the content and approximate times each wi11 be presen-
ted. If the agenda is scheduled for over an hour and a half, it should
include a break midway thrbugh the presentation. Also, the agenda must be

y planned around varying methods of presentation to avoid the participants
getting bored and stiff from sitting too long! | .
‘ . It is essential that time be built into the agenda to allow for

participant discussion and for evaluation at the end of the presentation.
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Following this section are both a sample agendé and evaluation form (see

pages 18 and 19).

Physical Logistics

7\
" The physical setting of the inservice training session K |
can make or break a potentially high quality program. This

includes heating, lighting, noise ievel, color, decor, seating

arrangement, proper audio-visual equipment, etc.
-A good example of allowing physical logistics to completely
destroy a quality inservice training session is to hold the meeting in
.the typical auditorfum—type‘setting. This type of physical accommodattom
is NOT conducive to the types of interaction among presenters and partici-
pants which help learning take place! If an auditorium is required, the
number of people to be served is too large and should be b:gken down into
workable sizes of groups! It may be necessary to conduct additional

inservice training meetings and/or select additional presenters.

— |
F!(.'.-’___EJJ!/_E/e(_-' '

To ensure maximum effectiveness...
avoid traditional chair arrangement!

The inservice tiaining sesgion should be
coqducted in a room which provides sufficient light,
heat, and color dynamics to make the participants
comfortable and motivated. The seating must be flexi-

ble to allow small group interaction as well as close
COMFRT
“ proximity to the presenters. Chalkboards, projection
screens, and small conference-type tables are essential in permitting a

variety of instructional modes to be implemented during the inservice

training session.
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‘ ) Preview of Agenda

The agenda to be presented at the ingservice training should be
previewed the day or night before the session. It is during this time
the presenters talk through the entire agenda, double-check the visuals
and handouts, coordinate their timing and responsibilities for each
segment of the agenda, and make any necessafy last minute arrangements.
The preview, when conducted awa§ from the home site of the presen-

ters, also includes visiting the training site and

setting up the physicél accommodations prior to
the presentation. While this type of preview
may require the presenters to arrive several
hours or even a day prior to the session,
this practice could avoid errors which may
destroy tﬁe inservice training session. ‘ 4 //)/j/

Implementation

The contacts have been made; the planning
has been completed; and the agenda has been pre-
viewed! It 1s launch~day minus 60 minutes and
counting....

Arrival at the inservice training site
30 to 45 minuées early is commendable and should
be standard practice. Drink that last cup of:

coffee, check your tie or blouse collar, smile,

and greet the participants.

Begin the inservice training session on a light professional note,.
and the participants will begin to respond. The Project SSAVE staff
developed the SSAVE Sonata slide/tape progfam (included with this guide)
for introducing themselves as well as the subject of special needs students
in vocational education. The two blanks in the slide/tape program afe for

“the insertion of slides of your presenters. Give it a try! You will find
that key transparency masters (TM; see AppendixMD) for other visuals have
‘ been made into slides (i:e., "Bear Facts") and follow the SSAVE Sonata.

Take a deep breath! Darken the room, and let the program commence!

ERIC * y C3
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REQUEST FOR INSERVICE TRAINING

(1) Date of Request:

(2) Contact Person(s):&

‘"Addresé:

Telephone:

(3) Date of Inservice Training:

(4) Location of Inservice Training:

(5) Format of Inservice Training:

. (6) Number of Participants:

(7) Title(s) of Participants:

‘(é) Objectives of Inservice Training:

(9) Notes (possible presenters, directions, media, etc.)
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8:30
8:45
9:15
10:00
10:15
10:45
11:00
11:30
11:45

T § 1 SUPER TEACHERS FOCUS ON
"SMOOTH SATLING IN THE MAINSTREAM"

SSAVE SONATA

"IF A BOY CAN'T LEARN"

CLOSE ENCOUNTERS - HANDICAPPING CONDITIONS

BREAK

TEP 1S AS EASY AS PIE

T & 1 TEACHING THE WAY THEY LEARN - LEARNING MODALITIES TEST

LET'S TALK ABOUT IT!
"WHATEVER HAPPENED TO MIKE?"
WRAP-UP

| TENNESSEE VOCATIONAL CONFERENCE \

MIDDLE TENNESSEE STATE UNTVERSITY

AUGUST 11,

1982




1.

2.

3.

4,

5.

6.

7.

8.

Project SSAVE

‘Workshop Evaluation

-

The organization of the workshop was

The objectives of the workshop were

The methods of presenting information

in the workshop were

The coverage of topics was

My attendance at this woykshop * -
should prove to be

The effectiveness of the workshop 1in
motivating me to improve vocational
education for special needs students

in my school was

The effectiveness of the workshop in
giving insight into handicapping

conditions was

The effectiveness of the workshop in
improving my perceptions of providing
vocational education activities for

gpecial needs students was

- continued -~

Excellent
7 6 5

Clearly
Evident

"7 6 5

Excellent
7 6 5

Clear and
Adeqqate

7 6 5
Very
Beneficial
7 6 5

Very
Adequate

7 6 5

Very
Adequate

7 6 5

L

Very .
Adequate

7 6 5

Poor
3 2 1
Vague
3 2 1
Poor
3 2 1
Vague and
Inadequate
3 2 1
. No
Benefit -
3 2 1
Inadequate
3 2 1
Inadequate
3 2 1
Inadequate
3 2 1

e
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After participating in this workshop, do you feel that the time
is adequate to develop the gkills and knowledge for implementing voca-

tional education programs for special needs students?

YES RO

1f no, how many hours of~insérﬁice training do you feel are
needed to adequately develop the necessary attitudes, skills, and

knowledge to serve special needs students?

~ with which topics presented in the workshop do you now feel
most comfortable? Place a (+) mark by the ones with which you feel
most comfortable, and place a (~) mark by the ones with which you

feel least comfortable.

Awareness and identification of handicapping conditions
PL 94-142 and its requirements
1EP implementation

Mainstreamin

*

M Evaluation of vocational programs for special needs
students
Inservice training related to special needs students in

vocational education programs

Do you feel that this type of workshop should be given to all
personnel in public school settings?
YES NO

List briefly other types of information you would like to have
related to assisting vocational placement and education of special

needs students.
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ll. Teacher Inservice Training

"Sinking or Swimming in the Mainstreaw”

HELP! HELP!! HELP!!! You have received SOS calls from strug- -

gling vocational teachers. Some are sinking! Some have reached out for
1ife preservers! Others are grasping for the knowledge of how to swim in
the mainstream! To help these struggling teachers, the Project SSAVE
iife guards have tried desperately to develop
techniques of successful training experiences.
Now, lifelines of knowledge which include charac-
teristics of special needs students are available
to help vocational teachers pull such students to
shore, Lifeboat strategies can be demonstrated
for keeping special needs students floating and
navigating to a successful completion of their
course. )

You are now ready to welcome all
struggling vocational teachers aboard and use
these suggested directions to guide them over
the stormy waves to smooth sailing in the
mainstream with their whole crew of special
needs students. The inservice trainiﬂg charts
are for all sailing teachers who need assistance
in reaching their specific port. Batten down
the hatches and BON VOYAGE!

i O
Goals and Objectives

A major goal of inservice training for vocational teachers is the
establishment of the competencies which enable them to better infuse
 special needs students into vocational programs. The major objectives of
this inservice training include:

21
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| . . * Development 6f teacher attitudes which result in acceptance of
special needs students within vocational education programs.

* Developmegg,of knowledge regarding the needs and characteristics

of and services available to special needs students.

* Development of teacher competencies which allow successful
participation of special needs students who are mainstreamed

into vocational education programs.

Selection of Participants

. (”\ The future of special needs students in vocational education pro-
\\l\;\‘ grams may be enhanced through training vocational teachers who have had
i 1ittle or no special education instruction. Requests for this training

may come from local education agencies, vocational directors, or special

education supervisors. These administrators may recommend teachers who

need assistance in working with special needs students. To provide the

most effective training for these teachers, it is suggested that there be
‘ a minimum of eight and a maximum of twenty-five participants in each

training session.

Instructional Time Frames

During the first year of Project SSAVE, content and delivery
systems were developed and implemented on a pilot basis with the teacher
cadre (a group of teachers who participated in Project SSAVE) through two
30-hour sessions. The validity of the content and instructional methodol-
ogles was established with modifications suggested by the teacher cadres.

Approximately 60 hours of instruction
are provided in this guide. Follow-up visits
(on-site consultations) are included as a part
of the 60 hours of training. The objectives of

the inse.vice training have been organized into
units of instruction which may be provided in a variety of time frame
options. Regardless of the time frame chosen, it is essential that the

instruction be continuous.

e
~1
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The 60 hours of instruction may be divided into two three-quarter-
hour (or equivalent semester hour) workshops. Instruction may be 9ffered
for credit on campus or through an extended services program. If so
structured, this credit could apply for trade and industrial certification

or recertification and/or a bachelors or masters degree in education.

Staffing

Presenters with expertise in voca-
tional and special education are necessary
‘for the most effective inservice training
balance (see pages 12-14). The use of
graduate assistants in both fields is an
option available to many universities.
Among other services, these assistants
can provide on-site visits to facilitate
training reinforcement and provide follow-
up visits which are recommended after each

gession,

Facilities

can take place almost anywhere. Pleasant,
cheerful presenters and surroundings contribute to making learning enjoy-
able. Room arrangement, with special attention to table and chair group~-
ings, can contribuite to an informal and relaxed atmosphere. DO NOT line
up the chairs! Other techniques;‘guch as allowing smoking, coffee, and
snacks during the *session (1f 1t does not infringe upon others), show a

casual, relaxed atﬁosphere in action.

dok k ok Kk k ok ok k k ok ok khk ok k ok ok ok ok kk ok k Kk Kk ok h K

*
: 'T hnew T was in the night sessdon when T saw you with ash
*  thaus. Some Leadens give wou a §4t about Lt!"

: Wonkshop Participant
O R R E R EEEEEE I I NI I IR

-

With enough determination, learning

* ok F % %
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.

-

The inservice presenter should promote a pleasanf, sociable, give-
and-take informality to encourage participation by everyone because
individuals learn from thos"with whom they associate, Remember, you are

’

the host(ess), and you set the tone of the session.

N

7
P

Storytelling

Presenters may deal with problems concerning the education of
special needs students by telling relevant, humorous stories of experi-
ences they have had in the classroom. Every teacher has a locker full of
happenings with special needs students which illustrate points such as :
'hotivation, fear of the unknown, and flexibility. ‘Persoha; experience
stories, intermingled with basic knowledge, keep the participants inter~
ested and alleviate the drag of having their buckets filled with facts.
Try to remember some of the funny situations, remarks of students, notes
from parents, or bloopers on your part as a teacher, Laughtér is a great
tension breaker! Coincidentally, the great need for this type of delivery
is the reason for the requirement of presenters to have a minimum of four

years teaching experience as mentioned in Section I (see pages 12-14).
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Sample Story

Nt

-

I had a couple of Morgantown boys, and‘I figured it was time to
"teach 'em measurement; you know,‘ li;:e gallons, quarts, and pints. I
said to myself, “Now Bert, you've got to think of some way to teach
this that is relative to them, something they can identify with.” So
I got to thinking, "Nell, you know, both of ‘em’'s got a beat up pickup
truck.” Then I had the brilliant idea! I went to the blackboard, and
I drew me a big gas gauge. That was going to be my introduction into
masﬁ}umnt. I drew one for each boy. And I said, "Now boys, I want
I you to look at the gauges and figure out just about where the needle
would be on your gas gauge in your truck. Then we're goin' to figure
out how much gas you've got in there. I loqknd at James, wnd I said,
"Now Jamas, according to your gauge up here, figure out where you

N

‘. think the needle would be and about how many gallons of gas you think

| a you've got in that truck.” He sat there, and he pondered, and bha
_ squinted them eyes. He was really concentrating, and he was counting
. on his fingers. ‘anally, he said, "Cot two gallon.® And Roger said,

*No he ain't.” I said, "Nell, Roger, this other gauge up here is
yours.” I made a fatal mistake friends, 'cause I sald, "How much
‘will yours hold?*® And he said, "Not a thing.” I said, "Mow wait &
minute! If your truck's gonna run at all, you've got to have some
gasoline in there." And I said, again, "How much will it hold?" '

| Ne11, I sat there and I tiied to figure it out. Now, James thinks
he's got two gallons, and Roger says he ain't, and Roger says his |
tank won't hold a thing. There's something wrong here! So I loocked ‘
at Roger, and I said,” "Roger, could you please pxpzain why James 4
thinks he's got two gallons in his truck and you say he's not, and
why your truck won't hold a thing?* And he said, "Yeah! I can
explain it. By the time I got through taking that two gallons out of

|

|

|

his truck and puttin' it in my truck, it wouldn't hold a thing!® So i
‘i

|

I left measurement for a while. I figured we'd better work on
something else.

. Taken from "“Wamd Cover's Special Xids” by Roberta G. Cover. ‘
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Content )

‘ The ‘'Teacher Inservice Tfaining section i8 comprised of the
competencies to be developed by teachers. Activities are included with
each competency but may be used independently for any particular problems

a presénter may wish to tackle. Topics included in this section are:

N; Teacher orientation ’
t‘* Attitude adjustmehts
* P,L. 94-142 and I;E.P. pfocess
* Héndicapping conditions .
*

- Vocational educators' roles in

the I.E.P. process model - N

*

Teaching strategies for special
needs students

* Vocational 1.E.P.'$
X .}>'=~.:. st

5

This guide is for you! * BE
FLEXTBLE, INGENIOUS, CREATIVE, AND
POSITIVE! It has worked for us, and we
wish you success in assisting teachers with
the education of special needs students.
Hopefully, these teachers will not be "up the
mainstream without a paddle." The special needs
students will appreciate your contributions to their

success in vocational education programs. Hoist your

, anchor and set saill

. b EEEREE AR AL EEEEEEEE.

. X jﬁ IF STUDENTS CAN'T LEARN THE WAY NE TEACH, ﬁ
i WE'D BETTER TEACH THE WAY THEY CAN LEARN! #

it #
RS EEEEEEEEEEEEEEEREERN:

L4
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. ' . . Teacher Orientation

- - "Turning Teachers On With Teacher Tune-Ups" " .

Being well prepared is the key to
successful inservice training. Using the
initial meeting to set*éhe tone for sessions
that follow, your function as presenter will
be to guide experiences and explore attitudes
with participants.- You do not have to be an
authority! You will grow with inservice
training, too! Remember, most teachers
.consider inservice training to be boring, so
provide the infotmation,‘but keep it "Lite &
Lively." | _

The inservice tfaining staff is

responsible for creating a friendly and
positive’atﬁosphere as the participants assemble. Name tags, information
' sheets, and refreshments facilitate the social, get-acquainted time and
make each participant'feel at ease. Smile! It gives your face something
to do and also makes the other person feel good.
Dinner or lunch, depending upon your time schedule, provides an

informal time for participant discussion. Door

prizes, such as textbooks donated by —
publishers, may create further interest "g!‘!f"——’
at break time. Small group activities
tend to encourage interaction among
teachers from different local .

education agencies.

g I Ger o

ON THE
is ready for you to use as a guide.

RIGHT"
FooT

An item-by-item description of the -
. *  agenda topics follows the actual "Teacher Orientation Agenda" (see

You have assembled,

greeted, smiled, and established
rapport! -You are prepared to get

the show on the road. An agenda

pages 29-41). Good luck, vou are on next!

ERIC - | - 42
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(A)

(B)

©

(D)

(E)

(F)

(G)

(H)

TURNING TEACHERS ON NITH TEACHER TUNE-UPS

(Teacher Orientation Agenda)
PREASSESSMENT

FILM: "WORKING ON WORKING"
(BRIEF DISCUSSION OF FILM)

WHO, WHAT, WHEN, WHERE, AND WHY .
(OVERVIEW OF INSERVICE TRAINING SESSIONS)

WHO ARE WE?
(INTRODUCTION OF INSERVICE TRAINING STAFF) ’

WHO ARE YOU? ] , ~ .
(TEACHER CADRE. INTRODUCTIONS ~~ VERY IMPORTANT PEOPLE)

DINNER AND DRANING FOR DOOR PRIZES

ARE YOU CONCERNED?
(TEACHER CONCERNS ACTIVITY)

WHERE DO WE GO FROM HERE? .
(TEACHER CLASS SCHEDULE, ON-SITE
VISITATIONS, AGENDA FOR FUTURE SESSIONS)

*
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~(A)  Preassessment

The competency evaluation, "Working with Special Needs Students"

(see pages 31-33), is designed for three purposés. First, it may be used
as a preassessment device to determine the priority of teacher needs in'
working with special needs students. Secondly, the results of the pre—“
assessment will assist the training staff in deVeloping the participants’
Individual Education Pl;n (see page 68). Finally, this instrument may be
used as a post assessment of teacher knowiedge, and the. results of‘;he
pre and post evaluations can be compared fo help determiﬁe individual
progress. < i

V The competency evaluation contains the following categories and

specific statements related to’each area:

AREA ITEM NUMBER
General Information 11, ‘13, 14, 15, 16, 17, 19,
: 20, 30, 39

E )
SpecifictCharacteristics of
the Learning Disabled Student 1, 2, 3, 4, 5, 6

w

Specific Characteristics of
the Emotionally Disturbed Student 7, 8, 9, 34, 35; 36 ¢

Specific Characteristics of'
the Mentally Retarded Student 10, 12, 18, 21, 31, 32, 33

Information Related to PL 94-142 22, 23, 24, 25, 26, 27, 28,
29, 37, 38, 40
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’ A percentage score for each area can be obtained by following a
simple two-step procedure: .

i. Tally the number of correct answers in each area (see page 34),

2. Divide this total by the number of possible correct answers in

that area; i.e., Ceneral Information - 10 possible correct.

Example:

8 answers correct in General Information, divided by 10
«  possible correct answers (8/10) = 8 + 10 = 80% |

An overall percentage score is figured uéing the same process.,

Impress upon the participants that THIS IS NOT A TEST!: This may
prevent the instrument from becoming a thréatening task and encourage more
accurate attitudeés to be evidenced. KEEP A POSITIVE ATMOSPHERE! -

FRUSTRATION !{R(EWLY ATMOSPHERE
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Name

Working with Spetial Needs Students

Competency Evaluation

Pre~Score

True/False

1.

————

8.

9.

10.

disabled are, in actuality, simply lazy.and dicintergcted,

Post—Scoré

Learning disabled students have average or above
intelligence. '

Ail students with learning disabilities are hyperactive.
All learning disabled students have difficulty in reading.

Some learning disabled students learn best through visual
activities.

In many instances, students who are identified as learning

and, by the time they become adolescents, very-little can
be done for them. ,

Materials for instruction are difficult to adapt for a
student who is learning disabled.

The' main behavioral symptoms of emotiohally disturbed
students are aggreésiveness, hostile outbursts, and hyper-

active behavior.

Emotionally disturbed students are often found to be

accident prone. :

Emotionally disturbed students are better behaved under

aggressive teachers.

\

As a general rule, mentally retarded students are also
méntally 111. ” |
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14.

15.

16.

18.
19.

- 20.

21,

22,

23.

24.

27.

25,

The most important fact to know about a student before
programming can occur is his/her I1.Q.

A student's label, such as mental retardaéion, is extremely

important in helping the teacher plan the classroom program.
Disadvantaged students are also mentally retarded.

Criticizing a special needs student in front of his/her

peers is not an effective way to maintain good behavior.

There is 1ittle difference between a disability and a

“handicap.

In teaching mentally retarded students, it is important to
give concrete examples of what is being taught.

Language deficiencies and cultural differences can affect

a student's I.Q. score. , v,
All special needs students will have short attention spans.

If a teacher expects normal behavior from a mildly retarded

student, he/she will observe it..

The "least restrictive environment" clause contained in
PL 94-142 refers to the most appropriate placement for a

'student.

PL 94-142 states that mainstreaming means placement in the

regular classroom.

The emotionally disturbed student is specifically served
under PL 94-142,

PL 94~142 defiﬁes special education as placement in a

special classroom.

After a student is placed in special education, there can

be no appeals to that decision.

The individualized education plan (IEP) is developed by the

student's teacher.
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30.

31,

32,

33.

a4

35.
36.

37.
38,

39.

40,

The content of the IEP includes a statement of goals for the

a

student.
The IEP uses the terms goals and objectives interchangeably.

The use of time-out is an effective way in which to handle
a student's disruptive behavior and frustration.

The mentally retarded student passes through learqing stages
at a different rate than the nonhandicapped student. -

It is veluable for the teacher to know whether or not the‘

student's retardation is due to brain damage.

In most cases, a cause for mental retardation can be
identified.

Medications are sometimes the best intervention for hyper-
active and emotionally disturbed students.

Most emotionally disturbed students will go unnoticed.

Fmotionally disturbed students function better in a highly

permissive classroom.

Public schools are not obligated to provide education for

some ipecial needs students.

The vocational teacher should be the only ferson to develop
the vocational program for the special needs studemt.

Very little information concerning programming with the
special needs student is available to the vocational~

technical teacher.

Once the IEP is developed, the teacher is bound to follow
it without making changes.
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10.
1,
12,
13,
14.
15.

16.

o U B B B B L B |

ANSWERS

18. T 29.
19. T 30.
20, F 31.
21, T 32.
22. T 33.
23. F 34.
24, T 35.
25. F 36.
26. F 37.
27. F 38.
28, T 39,

40.
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(B) Film: Working on Working

The use of this film (see Appendix E) is an exceptional technique

for set-induction and needs no introduction. Working on Working is

' motivational and informative, showing how
special needs students are prepared for the
world of work through the cooperation of
teachers, parents, and adﬁinist;lfbts. It

demonstrates that special needs students

can be served within the overall school

system and become valuable eﬁployees. In the film, :the staff shows the
importance of using perseverance, common sense, and ingenuity to coordinate
practices and programs for special needs students.

Be sure not to miss fﬁe very last statement of the film (du?ing
the credits). A vocational teacher who has developed a very positive”
attitude states, “A special education teacher sent me this‘long question-
naire wanting to know about the qualifications a student had to have to
be in my class, and it just made me mad: So I just wrote across the top,
'Be able to find my shop! And 1'l1 take it from there!'" This statement

is an excellent lead into a discussion of the film,

(C) Who, What, When, Where, and Why

All persons contributing time,
energy, and effort into any type of
project will bejcurious to know what's
going to happen. Your training parti-
cipants are no different. They want
to know what they can expect to gain,
from you and this inservice training

session. Be prepared! Present them

with a written overview of what you

will be offering for the complete
workshop, This will reinforce your verbal presentation of the overview.

An outline of the activities you have selected to use would be appropriate,
Be prepared, be explicit, be brief, and be seated! Just &on't be boring!
Remember, communication is important! ©Let your enthusiasm show!

Ct
c
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(D) Who Are We?

Everyone can read a resumé, but that doesn't always depict the
person's real personality. If you have creative people on your staff

(and surely you do), try illustrating characteristics of your staff on

transparencies as was done by the Project SSAVE staff. The most theatrical

member of your staff should give the presentation. When introducing your
staff, include some personal data such as most obvious character trait,
pet peeve, or humorous happening. This giveg'the participants the idea
that you are real people. Barriers between university professors and

vocational teachers may be removed in this manner.

Co~Captain First Mate
Harry Smith Bert Cover

Co~Cabta1n
Rhonda Folio

Shipmate Navigator Shipmate
Gail Ring Lyn Hall Don King
{ ol
.. L)j
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THE SSAVE Sonata with inserted slides of your staff might also be
used to introduce
your inservice
. training persomnnel,
This five minute »
musical introduction
is an effective ice

breaker. Have a good

time with whatever

method you choose for
an introduction. You are still in charge of the tone of the session.

&

(E) Who Are You?

At the beginning of the orientation, each participant should be
given a name tag. Since name tags are usually not very large, only first
names should be written on them and printed large enough to read easily.
If there are persons with . |

the same first name, the
initial of their last names
may be used. Otherwise,
don't worry about last
names: Get on a first
name basis immediately.
There are a number
of techniques for getting .
acquainted. One suggested
"warm-up' technique, "Very
Important Person' (VIP),
involves giving each parti-

cipant an index card. On

this card the participant
writes in large letters

TR
the name of a well-known y ﬁ[?E“ iy

, . "":{'Tun
personality, real or

(4]
B oW

e
o
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. fictional, living or dead--e.g., Scarlet O'Hara, Carol Burnett, or Robert
Redford. The card is then taped over the participant's name tag.

Allow the group to mingle for five to ten‘minutes. Conversations
are likely to begin with "Why are you interested in this person?" and may
end with "What is your real name?" Even if the real name is known, the
conversation still contributes to the Jwarm-up" of the session. The
quicker friendships can be established, the more readiiy the participants

can share in learning experiences.

(F) Dinner and Drawing for Door Prizes

Dining arrangements should be cooréinated ahead of time for the
convenience of the participants./ Accommodations near the session location
may be helpful if time is limited. An informal setting in which all the \
participants are seated together will promote interaction and discussion
during a pleasurable activity. The inservice training staff will have an
opportunity at this time to mingle informally and further establish '
rapport.
’ ‘ Ask publishers to donate textbooks for door prizes or try to
. obtain gift certificates from local restaurants.

These may be distributed during breaks or at the

e

end of the session.
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. (G) Are You Concerned?

| The inservice training

participants need to reach a
concensus on their greatest
concerns related to working
with special needs students.
An activity to assist with

débegﬂigigg these concerns”
involves ite following process:

1." Divide the partieipants into groupg of~ipproximate1y five "

people.

w

2. Each group assigqs a person to serve as leader, as timekeeper,

and as reporter. R

4

3."@hach member of the:&mall group makes a list of his/her five
most important concerns (approximately ten minutes).

. 4, The 1eader writes a master copy of the concerns as each member *
- ’ o ‘relates concerﬁs to. him/her (apptoximately fifteen minutes).

5, Each leader directs a discusGTBﬁpof the liat for clarification
" of the concerns, but only the author of a concern can reword

; it or have any changes made. At this time, duplications are

: resolved (approximately ten mitutes). o

v 6. Loéking at the master copy, each meﬁber writes a prioritiied
{?x ’ : 1ist of the five most important concerns and then assigns a
point value to each one as follows: first - 5 points,
second =~ &4 points, third*~ 3 points, fourth - 2 points, -
and fifth - 1 point (approximately ten m}nuteq). .

7. ¥Fach leader gets the point: values”assigned to each concern
from the participants and totals 811 points beside each

o4
*

concern (approximntely fifteen minutes) "

; ’ 8. Each 1eader ma s a new copy with the three greatest concerns

T prioritized 1, ‘i\\and {“\{Eiiz'refreaent the small group
. - ) concensus on the greatest concerns (approximately five .
minutes).
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. 9. The reporter for each group presents the three concerns and

40

explanatidns to the large group (approximately three minutes).

Theuinformation obtained from this activity gives the presenters feedback
to plan further inservice training activities that fit the participants'

needs. *

(1) Where Do We Go From Here?

During this orientation session, ask the garticipants to fill ih
their teaching schedule. This information can be used to help afrange V .
on-site visitations. A sample '"Teacher Scheéulg Form" is included on the
;%ﬂe%t page. ” ’ ) i
A catendar of all future sgssionstmust be discussed, and dates
and sites that are convenfent for all participants need to be decided.

The pfesenters should take their calendars to the orientation to avoidf

scheduling conflicts. Remember, you must be flexible!
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‘ TEACHER SCHEDULE
3
NAME : , | ss#
HOME ADDRESS
- TELEPHONE
SCHOOL ADDRESS
TELEPHONE )
. Class Schedule
TIME CLASS LOCATION ROOM # " DAY

Convenient time for visitations: .
(Please list two or three choides)

" . . -

b ¥
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Formal Inservice Training Sessions

Teachers -can help special needs students achieve success in the
vocational classroom if they have developed specific competencies related
to the education of these students. These competencies are intended to
enhance successful mainsgfeaming of special needs students into vocational
education classes. The formal teacher training sessions should.be planned

and organized around the following teacher competencies:

1. Determine self attitudes as they relate to individuals with
special needs and develop strategies for exploring change in

attitudes toward exceptional learners.

2. Define and describe the provisions of PL 94-142 including the
IEP content as mandated by this federal legislationm.

3. Employ observational techniques, such as interviews and
surveys to identify behavioral characteristics and appropriate

teaching strategies for special needs students.

4. Assess vocational-technical skills of special needs students,
develop IEP components based upon.the assessments, and plan

appropriate teaching strategies.

5. Demonstrate*the useNQf strategies and techniques designed to

enhance the education of special needs students.

The remainder of ihis section of the Inservice Training Guide

has each competency listed separately, including appropriate training
activities. Directions are imcluded with the activities.
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COMPETENCY 1.

Determine self attitudes as they relate to individuals with
special needs and develop strategies for exploring change in

attitudes toward exceptional learners.

-

Two. suggested activities to attain Compétency 1 are:

Activity 1: "What.Is A Handicap?" (page 45)

An activity designed to help sthe participants deal with
stereotypes associated with the word “handicapped "

™

Activity 2: "Close Encounters Of The Right Kind!" (page 47)

‘ An experience with handicapping conditions through

simulations.
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IT'S 0.K. WITH ME TO HAVE THEM ENROLL
IN MY CLASS, BUT THEY'LL HAVE TO MAKE
IT JUST LIKE THE REST! NO CHANGES OR
SPECIAL FAVORS FROM ME!

»

It's attitude adjustment time!

The activities in this section are provided to assist teachers in
overcpminé the personal barriers of fear,;r ignorance which handicap us
all. We overcome thesg psychological barriers, not by reading or attending
lectures, but through personal Experiences which help sensitize ourselves.,

‘ Teach,rs learn best when they recognize a need for learning. Most .-
of the participants will be aware of the need to learn more about teaching
specigl needs students. Others may have to be convinced of the need!:

| Teachers also learn best when several senses are involved;
therefore, appealing to them through more than one sense is suggested.
Include a variety of practical applications through demonstrations and
selected media because learning is most effective when it is reievant to

the teachers' needs.

Y R R R R R E R EE R R RS ﬁ'

ﬁ Definition of "grOfs ignorance" -- 144 tgachers with . #

ﬁ negative attitudes toward special needs students. - i
ENEEEEEEEEESEESE: # 4+ # ## EEEEEEEENESN:

L

s
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J
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1

Activity 1: "What Is A Handicap?"

+.

‘ what is your definition of a handicap? Teachers often have
differing opinions as to what 18 a handicap. This activity helps the
participants deal with general stereotypes associated with the word
Mhandicap'" and obtains a-realistic definition of the term, Singé this
exercise provides the participants with an opportunity to express new
insights toward handicapped people as individuals, it is recommended as
an 1n}roduction to the inservice training session. As a result of this
activity, the participants learn that "handicap" is defined by the
demands of one's environment. ” i X
A;,the participants are asked to define the word "handicap;"
the inservice training presenterbwrites the definitipns on the overhead
projector. At this point, the»participants are asked to stand up. The
presenter ‘then readé the following statements and pauses after each to
allow time for the participants to sit down.
Start with the statement:

"1t's nice to see such a large group of nonhandicapped, normal

people."
Follow with:
"I would 1ike for everyone wearing glasses to sit down."
”"Everyone who is left-handed sit dowm."

"Everyone who does not have a masters degree sit down."

“"Everyone who does not know how to drive a car sit down."
"Everyone who does not know how to swim sit down."

"Everyone who does not know how to play a musical instrument

sit down."

"Everyone who does not know a foreign language sit down."

"Everyone who cannot type more than 60 wpm sit down."

"Everyone who does not know how to gki (snow or water) sit down."

"Everyone who cannot do 20 pushups in 5 minutes sit down."

"Everyéne who has not made 3 successful sky dives sit down."

L by
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Bl

About half-way tﬁrough the statements, you will probably find
most of the participants seated. In case there should be a genius in the
group, the last gtatement 18 a zinger and may have a delayed reaction.

Follow-up discussion to Activity 1 may include:

1. Do you still want to keep the definition of "handicap" you

gave?
2. How many of you "normal" people were found to be handicapped?
3. “How many of you were "multihandicapped?”

4. The presenter may wish to distinguish between "handicap" and
"disability." "

Now that a definition of the term "handicap" has been estéblished,
ydu are ready to actually handicap all participants in Activity 2. Welcome
to the world of our least understood minority group. Attitude adjustmeﬁf
has finished the first round. Ring the bell! We are ready for round 2.

The process of change begins with someone who cares. Yet, to do

- nothing but care, however humanistic, is unproductive. Even to care with

complete understanding, although humanistic and wise, is still unproduc-
tive. However, to do something positive, based on care and understanding,

is not only humanistic and wise but also.productive.

* k Kk k ok k Kk ok ok ok ok ok ok k ok khk ok ok kk ok k ok k ok Kk Kk ok

My gheatest comcern in having handicapped students Ain the
vocational class 4s:
"that they cann‘l}t understand when the teacher cannot devote
enough time for thm.to Learn. They simply are too far behind
1o ghasp the concepts.”

~ Workshop Participant

L A i b 2 I R
L I 2 b I b R R
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Activity 2: "Close Encounters Of The Right Kind" -

Some teachers still feel special needs students belong on Mars.or

any place other than their classroom. The most effective attitude change

occurs when the participants are made to feel handicapped. It is strongly
recommended that the film A Day In The Life Of Bonnie Consolo be used as
a lead into this activity (see Appendix E). For this activity, a sensi-

tizing method will be used to "inconvenience" the participants to create

an awareness of how it feels to be different! A variety of handicapping

conditions can be experienced, and a 1ist of necessary equipment includes:

1.

2.

3.

S.
6.

7.

9.
10.
11.

12,
13.

14.
15,

Wheel chairs (check with a local pharmacy, medical supply,

health center, or fqneral home)
Crutches

Sunglasses (with lenses painted black to simulate blindness
or smeared with petroleum jelly to simulate visual impairment)

Canes (made from dowel rods)

Cotton balls (to simulate hearing loss)

Straps (restrainers for resfriction to simulate loss of arms)
Masking tape (to tape hands to simulate loss of thumbs)
Balloons (to simulate hidden handicaps)

Splints (wood or rolled newspaper to simulate stiff 1oint§5

String (to use with balloons and splints)

Cassette tape player (for
"Unfair Spelling Test")

"Unfair Spelling Test" tape (see
Appendix E) and activity sheet
(see page 51) ‘

Pencils (for "Unfair Spelling Test')
Scissors .

Arrangements for coffee and,

i

donuts, lunch, or dinner
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It is important that this activity take place in a large room
where the participants can move freely. The use of tables and chairs is
more conducive to active participation than a regular classroom with desks,

A frustrating but effective time for the handicapping simulation
is during cgffee break, lunch, or dinner, depending upon the schedule of
the training session. Performing a simple everyday task such as eating
can become ‘a major endeavor. Continuing the simulation for an extended
period makes the experience more meaningful as it gets more frustrating.

If the activity is to include the coffee break, arrangements for
refreshments must be made akead of time. After the participants have been
handicapped, they can be asked to serve themselves coffee and donuts while
they are "inconvenienced."

Experience using this activity with literally hundreds of workshop
participants has shown that very few are not willing to become actively
involved. However, in a few instances, gome participants prefer one type
of handicap, over another. Careful observation may be necessary to prevent
the partiéipants from 'cheating'" while being handicapped. Variations of
any of the handicapping devices may be used by creative inservice training
presenters.

The presenteréishould gelect some of the participants who have a
tendency to be talkative and assign them the condition of being ''speech-
less." The participants must devise a method of communicating with others
during the activity without verbalizing. Watch the frustration when you
tell them, "You are no longer able to talk!"

The presenters then_assign other handicapping
conditions. The participants may assist with handicap-
ping each other, taping hands to simulate no thumbs or
tying straps to restrict arm movement to ;imulate
having no arms. Cotton balls placed in the ears
simulate a hearing impairment. Flexible plastic
sunglasses with the lenses painted black produce
instant blindness, and sunglasses smeared with
petroleum jelly provide a visual impairment. A
“buddy" should be assigned to assist each "blind"

person.

‘U
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., Wheel chairs can pr;)vide experience with rigid barriers in public

facilities. Crutches should be assigned to a person who has never had
experience with them. Going to the restroom can
really be an "eye-opener' for someone using crutches
or a wheelchair for the first time.

Balloons attached to the body in different
places may simulate hidden handicaps such as stroke,
heart trouble, epilepsy, etc. If the balloon bursts,
the participant must simulate the particular disability

assigned by the presenter.

Stiff joints may be simulated by using strips of wood or rolled
newspaper tied with string to prevent the joints from bending., This
handicap becomes more noticeable when the participants serve their own
coffee and donuts.

Post activity discussion can enlighten the participants as each
reveals his/her feelings about the particular handicap he/she experienced.
This awareness time should enable individuals to see a person first and

. the disability, handicap, or inconvenience second.

Prior to the beginning of the "Unfair Spelling Test" portion of
this activity, the cassette player and the "Unfair Spelling Test' tape
should be set up. The "Unfair Spelling Test' activity sheet should be
duplicated and distributed at the beginning of the "test," (It is a good
idea to have extra pencils on hand.) '

The "Unfair Spelling Test" may be administered while the partici-
pants are handicapped; however, the emphasis of having a ? ? ?
hearing impairment is sometimes greater when the other '{"

handicaps are removed. This will probably be a welcome
relief!
Pass out the activity sheets to the participants.

Explain that this activity 1s conducted by listening to

a tape which simulates various hearing losses. Instruct

the participants to write in Column A the words they

hear. Puzzled looks may appear on their faces. At the
. end of Part One of the tape, ask several ‘participants

to read the ten words they heard.
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. ' Part Two of the tape gives the participants an experience with a
. different type of hearing impairment. The participants should write in
Column B the words they hear. Again, have several participants read the
words they heard.
For Column C on the activity sheet, the hearing impairment has
been removed. The participants should have no trouble spelling the words.
Be sure to have a list of words gvailable in case anyone requests the
correct words. /;
A short discussion after completing the "Unfair Spelling Test"
" may be appropriate. As a wrap-up to the entire session, feelings of
being impaired and any changes in attitudes may be related as a segué

into a discussion of other handicapping conditions.

* k k ko k ko k ok k ok kk Kk k ko k ok ok kkk kK k kKKK

My greatest concern in having handicapped students in the
vocational class is:
"The handicapped student always may be the best student
An my progham." ‘
o Workshop Participant
R  E R R E R E R E R E E E EEE E R IR
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This 1s a sample of the form used for the "Unfair Spelling Test"
you will receive when you order the kit Kids Come in Special Flavors (see
Appendix E).

AN UNFAIR SPELLING TEST

Al B|C
b 1. 1
2 2. 2
3 3. 3
4 4, L}
5 s, [
e
b - . 6
7 7. 7
s B. 8
9 9, 9
10, 10. 10.
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COMPETENCY 2, *

Define and describe the provisions of PL 94-142 including the
content of the IEP as mandated by this federal legislation.

PR

Suggested activities to attain Competency 2 are:

Activity 1: "It's The Law -- PL 94-142!"

(page 54)

A filmstrip introducing legislation and
the mandates of the Education for All
Handicapped Children Act. "PL 94-142 -- It's
Up To You" 1s a handout briefly explaining
the law.

| Activity 2: "Climbing To Vocational Success' (page 61)

Handouts and transparencies depicting the responsibilities
of both vocational and special education teachers at different
~points in the IEP process.

Activity 3: '"Where Do We Go From Here?" (page 64)

An individualized activity using a checklist which directs
the participants sequentially through the IEP process from

referral of students to placement decisions.

Activity 4: 'Do You Have An IEP?" (page 68)

Actual development of IEPs for all inservice training
participants to be processed by the inservice training staff
using data from the competency evaluation.




PL 94-142 And The Vocational Teacher

The activities in this section are intended to help vocational
teachers understand and implement their responsibilities as required by
PL 94~142., 1In addition to using the excellent filmstrips on the law, you
may want to stress some major points of the law which specifically affect
teachers. Other activities in this section stress vocational teachers'
roles in the IEP process from referral to placement. An activity which
directs the development of IEPs for the training participants is also
included. M

o

ok odok ok ok ok ok ok ok ok ok ok k ok ok ok ok kR ok ok ok kK k koK ok
My greatest concern din having handicapped students in the
vocational class is: .
"In onder to qive them the special attention they will require
2o gain the skills, T shall not be able to give my regular
students the help they need. However, in the interest of the
handicapped, T would be willing to accept a handieapped student
and do my best for all."
Workshop Participant

d ok ok ok ok Kk ok ok ok k ok ok ok ok ok ok ok ok ok ok k Kk k ok ok kK ok k
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' Activity 1: "It's The Law ~- PL 94~142!"

)

 As an introduction to Public Law 94-142, the Education for All
Handicapped Cﬁildren“Act, a multimedia paekage from the Council for
Exceptional Children may be used (see Appendix E). The three filmstrips
and cassettes in A Free Appropriate Public Education For All Handicapped

Children should be thought of as a set of resources to be used in different
combinations. Ingervice training presenters may wish to use the filmstrip

IntroducingﬁPL 94-142 to begin g training activity concerning legislation.

Information sheets regarding the major points of the filmstrip are dppro-
priate for developing extended discussion and independent study (see pages
‘§5-58). Important highlights of the law are covered in the handout
- "PL 94-142 -~ 1t's Up To~You!" (;ee pages 59-60).. Other important points
of the law are included as topics for small group discussions for this
activity. , ' .
The filmstrip projector and screen should be arranged and set up
« Wwith the tape player before the session begins,” Extension cords, extra
. lamﬁs, and adapters may be lifesavers when preparing for a successful
. | session. ‘
Transparencies concerning main points of the law may be used if
time allggs, or they may be used in a félloﬁfup session as a review.
2" Your visual equipment.needs will depend upon what media option you choose.

Transparency masters (TM-1 through TM-6, see Appendix D) or slides are”

- included for s section. ‘
Al&i;i?ite& materials should be duplicated and ready for dissem-
ination at the beginning of this session. A copy of the handouts "Major

Points Of The Filmstrip (PL 94- 142)" and vpr’ 94~142 -- It's Up To You"
are included on' the following pages.

Q N ‘ ‘v N
" LRIC - by
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Major Points Of The Filmstrip (PL 94-142)

@

1. Public Law 94-142, the Education for All Handicapped Children Act,
was passed by Congress in 1975 and requires that all handicapped

children receive a free appropriate public education, including

vocational education, in every state.

2. This law emphasizes developing the abilities of the handicapped

It

child, rather than concentrating on the disabilities, and

designing an educational plan which meets the unique needs ofl
the individual child. E B .

3. The law defines handicapped children as mentally retarded, hard

“of hearing, deaf, speech impaired, visually handicapped, seriously
emotionally disturbed, orthopedically impaired or other health
impaired, or children with specific learning disabilities.

4, The law addresses only those children who, bécause of their

handicap, need spec£gi education and related services in order to

’NI

learn. Not all children with a handicap need these services to

learn. -

5. According to PL 94-142, special education is specially designed

instruction which may include placement in a regular classroom
with a special program designed, placement in a special class,
home instruction, special physicai education training, or

hospital, state school, or institutional instruction.

6. The lqﬁigéquires that the specially designed instruction be based

upon gn individual education plan (IEP) designed to meet the
unique needs of each child. -

7. Related services,.as defined by the law, include transportation

and otﬁer developmental, corrective, and supportive services such
as speech péthology and audiology, psychological services,
physical and occupationa} therapy, recréatidn, and medical and
counseling services. The law covers only those related services
.‘ needed to help a child benefit from special education.
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9.

- 10,

11.

12.

PL 94-142 requires that an IEP be written for each handicapped
child in need of special education. The plan must imclude a

written statement -of the child's present level of functioning,

annual goals, instructional objectives, and special education
and related services that will be provided for the child.

INDIVIDUAL  INSTRUCTION

According to the law, the IEP must be developed by educators,

parents, and, whenever appropriate, the child.

The IEPs must. be reviewed at least annually, but progress should

be evéluated as often as needed to determine whether instructional

objectives are being achieved.

The law requires procedures which assure that, to the maximum

extig?rpossible, handicapped children be educated with their non-

handdcapped peers, and that special classes, separate schooling,

semoval of handicapped children from the regular educational

enyironment occur only when the nature or severity of the handicap
is soch phat education in the regular environment with supplemen-—

tary aids and services cannot be achieved satisfactorily.

Testing and evaluation materials which qreiused for the purpose

_of assessment and placement of handicapped children must be

selected and administered so as not to be racially or culturally
discriminatory.
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13.

14.

15.

16.

17.

18.

19.

U

An appropriate educational proé%pm for the handicapped child

cannot be based upon any single testing or evaluation procedure.

Procedures must be established which make records relevant to the

identification, evaluation, and educational placement of the child |
available to the parents or guardians.

The law entitles parents or guardians the right to obtain an

“independent evaluation of the child if they feel that a fair

assessment has not‘been made.

The law réquires ;ﬁat a surrogate pareént or guardian be appointed

: . -
to protect the rights of the child whose parents or guardians arer+
not known, are unavailable, or for the child who . is a ward of the

state.

Before any change related to the identificgtion, evaluation, or

educational placement of a-child can be made, the parents or

guardians mist receive written notice in their native language.

Parents or guardians whb are not satisfied that their child is

receiving a free appropfiate education are entitled to an

impartial due process hearing. This hearing may alao be used to

resolve disagreements related to identificatiom, evaluation, and

educational placement of the child.

To insure impartiality, the due process hearing must be conducted

by someone who is not involved in or employed by the agency that

is responsible for the education or care of the child.

-

e 7D
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20.

21,

22.

23,

24.

25.

26.

27.

28.

All parties at any hearing have'the right to be accompanied and

advised by counsel and/or anyone who has special knowledge or
training related to the problems of the handicapped child.

A verbatim record of the hearing, written or taped, must be

available\to anyone involved in the hearing.

Anﬁone who is not satisfied with decisions made at the due process

hearing may appeal to the state educational agency which will

conduct an impartial review of the hearing and render an independ-

dent decision.

I1f any concéfned party is not satisfied with the deéiq;on made by

the state educational agency, that party has the right to bring a
civil action in a state or U.S. district court.

While the results of the civil action are pending, the child is

supposed ;o_remain“where he/she was before the action began, or,

if in a new public school, with the permission of the parent or

guardian, placed in the public school program until all decisions

are completed. .

The educational prqgram.agreeqﬁupoﬁ must be provided with no cost

to the parents or guardians. ¢

Local school districts must develop and maintain a free and

appropriate education for all handicapped children, and they must

guarantee their educational rights. The state must monitor the

maintenance and the guarantee.

If noncompliance with the law is substantial and cannot be

remedied through appropriate procedures, the state educational

agency must withhold federal entftlement to local districts.

If an agency which serves handicapped children does not receive

federal funds under PL 94-142, the state still must guarantee

that a free and appropriate public education and all educational

rights are provided for the handicapped children.
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I

Least Restrictive Environment

PL 94-142 -~ It's Up To You

Some parts of PL 94-142 are not always clearly understood. One
common misunderstanding about this law is that the least restrictive

environment means the same as mainstreaming. This is not true! The
concept of mainstreaming was introduced;with the practice of educating
handicapped students in the regular clagsroom with their nonhandicapped
peers. The least restrictive environment, on the other hand, refers to
the most appropriate placemént of the handicapped student. Even though
the most appropriate placement may be the regular classroom, it 1s not
always. PL 94-142 requires that the handicapped student be educated in
the regular classroom environment except when the nature or seyerity of
the handicap is such that education in the regular classroom, even with
supplementary aids and services, is ﬁot gsatisfactory. '




o

}\ 60

Other parts of the lzﬁgnhich require a second look include those

assurances required of the Btate and its localities:

6.

10.

S SRS

Extensive child identification procedures
Complete due process procedures
Regular consultations with parent or guardian

Inservice training programs

Special education in the least restrictive environment for
each.eligible handicapped child

Hgndfscriminatory testing and evhluation

Policies and procedures to protect the confidentiality'of

all data and information

Maintenance of an IEP for each eligible handicapped child

An effective policy which guaréntees the right of all
handicapped children to receive a free appropriate public

education ‘at no cost to parents or guardians

A surrogate to act for the child when necessary
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Activity 2: "Climbing To Vocational Success"

This activity focuses on the IEP process model. The general
process model outlines the activities in which vocational educators are
involved at different points iq the preparation and implementation of an
individualized education plan; Simultaneous activities . '
which are the responsibility of special educators are mu'l‘
also 1llustrated. ’ AS a‘:ﬂ

The purpose in presenting this model 1is to
outline several effective and efficient strategies
for developing I1EPs tﬁat are workable for vocational
teachers., This helps them avoid complex procedures

found in legislation.

de d d Kk K Kk Kk Kk ok ok ok k ok hkkkhk Kk Kk kk kk oKk k oKk ok Kk K
In this session, the most significant Learning experience
for me was ..... "An IEP that is practical, to the point, and
not alt of that educational butf added in." ' : |
Workshop Panticipaht

* Kk k k k k k Kk ok k kk Kk hkKhkkKhk Kk Kk Kk Kk Kk ok Kk Kk Kk K* Kk *k
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A transparency or slide of the
"Yocational Ladders of Success" (TM-7.and
TM-8) may be projected to introduce the
input and activities of each group of
educators. These aids are included in
Appendix D. Duplicated sheets of this
model can provide reinforcement of the
information. This overview of the IEP
process leads into activities that are
indepth studies .of each component of the

IEP process.

1

% k%% % X
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Special
Educators

Determined by
| special education
personnel.

Obtain parental
congent for further
evaluation; collect
additional informa-
tion; obtain eval-~
} vation by psychol-
ogist and other

special education
personnel,

Provide
information
describing
special
education
gervices.

Review
referral
information.

Hook on Other
Ladder

Decision
of

Vocational
Educators

<+

(1f yes, continue
climbing)

Evaluation

Informal Provide information
: on vocational program
Assessment and referred student.
Collection

/

Screening wjp Identify students having
and difficulty in vocational
class. Refer students
Referral needing special help.

¢

Climbing to Vocational Success

ay
A ’
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Special
Educators

IEP.

Provide special
instruction and
support
consultation
gservices.

Develop annual
educational
goals and
short-term
objectives,

Identify
least
restrictive
environment.

Arrange dfm
for M~Team

meeting and
conduct.

he

Monitor and evaluatév/ *

Vocational

Educatoxs

§

IEP

Evaluation

Report
student progress
and recommend
changes in IEP,

Communicate with
special educators
and implement and
evaluate IEP.

Implementing

and

Monitoring

wfp Identify goals and
objectives in voca-
tional are for the
student. Modify
curriculum, materials,
and equipment.

Developing
and

Writing

-’ Assist in
determining least
restrictive environment.

Placement

Decision

Determine student's
vocational interests and
aptitudes. Review informa-—
tion on student's basic
skills.,

Sharing
Information

Continue

re.

)
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Activity 3: "Where Do We Go From Here?"

‘participants have a copy to

* %k % % ok ¥k F *

One responsibility of vocational teachers is to assist in the
identification of students whq are having emotional, social, pﬁysical,
behavioral, or communicative difficulties. Assistance for these students
can be expedited by the use of a checklist ("Referral And Placement Of

_ §tudents-~A Vocational Teacher's Checklist," pages 65-67) which is

designed to help teachers insure the most appropriate education for
students.

An individual assignment which
directs fﬂe‘participants sequentially

through the IEP process model from
referral to the placement decision
may be given. The following activity
is designed to guide the participants
through the steps mandated by PL 94-142,
The checklist provides guidelines for

each step.
The checklist should be
dupI{catédwso that all of the

follow during the discussion of the
IEP process model. The checklist is
to be completed by the participants in
their own vocational settings- to provide relevance for the activity.
The information acquired should provide insight into the responsibility
of the vocational teacher with special neegds students.

ok ke kK kK ok ok Kk ohk ok ok ok ok ok ok kok ok ok ok ok ok ok Kk ok ok ok
In this session, the most Aigniﬁicﬁnt.teanning experience
forn me was ..... "How to identify the special needs students,
how they Learn, and what to do with them." .
) Wonkshop Participant

************‘k‘k***************
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1.

5.

6.

7.

o

Referral And Placement of ?Eudents
A Vocational Teacher's Checklist

Do any of your students show evidence of any of the
following conditions which might require special services:
problems in vision, hearing, reading, writing, computation,
listening, communication, or speech; short attention span;
inability to establish and maintain interpersonal relation~
ships; inappropriate social behavior; or physical limita-

tions?
Do you know if this student is receiving special services?

If you do not know, have you checked with personnel who
have this information?

If the student has been identified prior to placemgnt in
your vocational class, have you examined existing data to

determine present functioning levels?

Have you reyjiewed the student's IEP and discussed his/her
progress with parents and special education staff? -

1f the student is not receiving special services, have you

completed the necessary forms and procedures?

Do you have any of the following types of information which
may suggest that the student could need additional services:
standardized test scores, work evaluation results, attend-
ance record, progress evaluation repor, ; behavioral obser-
vation data, or results of any diagngstig testing done on
the student?
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8.

9.

10.

11.

12.
13,

14.
15.
16.

17,

18.

19.

vocational testing and evaluation could be conducted?

Have you reviewed the student's cumulative record for these
types of information: reading and math achievement scores,
previous vocational classes taken, results of work or voca-
tional evaluation, or results of a vocational interest

inventory?

Have you discussed the student's progress with former
teachers?

Have you met with any of the following resource personnel
about the student: parent or guardian, counselor, school
psychologist, school nurse, social worker, or regular

classroom teachers of the student?

Hdve you identified any resource within the community where

Can you éccurately describe the student's learning style?

Do you know which person is responsible for receiving the
referral information?

Do you have the necessary referral forms?
Do you know the procedure for referring a student?

Have you attended inservice training sessions on procedures

and techniques for identifying special needs students?

Have you forwarded all necessary data to the person
responsible?

Have you followed up to find what action was taken after

referral?

1f any additional information is needed about your voca~-
tional program, can you supply the following* course
outline and description, instructional goals and objectives,
requirements for admission to the program, desirable voca-
tional aptitudes and interests, or the instructional
materials used by the student? i

L« 81
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23.

24,

25.

26.

Have yvou discussed thi*ippropriateness of the specific
vocational program with members of the\M-Team?

Have all vocational and training alternatives been examined
by the M-Team? . ’

If the student is pliced in your vocational class, do you

.

need to make anybcurriéulum modifications?

Do any factors such as class size or availability of equip~
ment 1imit the amount of individualized attention the
student will receiv&§¢§’~ ‘

B 4 j :. )
1Is the proposed vocational placement of the student
supported by the pgfiﬁ%&?

. cg"'sr'v

Do you need any assistancé in modifying your curriculum
and/or instructional materials?

Have you asked the J$ecia1 education teachers for

assistance?

ﬁ.{(‘r \{

gz i
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Activity 4: "Do You Have An IEP?"

During the initial inservice training session,’the competency
evaluations(see pages 31-33) should have been adminigtered'to evaluate
each participant's knowledge and to assist the presenters in developing
an IEP to meet the needs of each participant. The inservice training

staff will need to review the scores and develop IEPsB. A samﬁle IEP that

7 was developed by the Project SSAVE staff for an inservice training parti-

eipant is included to further explain the process to be used (see pages

69-40) - ,

P T
The IEP forgeach participant should be developed to provide
instruction in those areas in which he/she received low percentage scores

on the competency evaluation (less than 502 correct answers); After the

- IEP is implemented, the competency evaluation is administered -again, and

- pre and post test percentage scores are compared to examine the increase

in participant knowledge.

e

Having an IEP written for each participant may prove to be tﬁe \
most effective way to teach the participants how to write relevant IEPs
for their students. Each participant should be asked to develop one goal
to be included in‘his/her IEP. An example of an IEP written for a voca-
tional teacher who participated.in a Project SSAVE workeﬁop is on the
following two pages. Iteﬁ 4 on the IEP was developed gz;tﬁe workshop '+
participant. o ” S . '

6 & o




_ Teacher: Project SSAVE dtaff

Individualized Education Plan for: John Frusdch
Placement: Project SSAVE Workshop Date to be used: From 1/19/81 - To 3/2/81

PRESENT LEVEL OF . METHODS & \
PERFORMANQE SKILL AREA GOAL OBJEC?IVE EVALUATION

 MATERTALS

K
1) 14% accuracy on know-
ledges regarding the
characteristics of
mentally retarded
students

2) 27% accuracy on know-

will increase

knowledge of the
characteristics

of mentally

retarded students

Ld

will increase

given a post test
covering charac-
teristics of
/mentally retarded
students, John

will answer ques-
tions with 802
accuracy

given a post test

attend workshops

participant in

test
administered
and scores
recorded

assignments

81

ledge of PL 94-142 knowledge of covering PL 94-142] workshop evaluated by
' PL 94-142 John will activities, staff
answer questions discussion, :
- with 80% accuracy | and review
| ‘ materials s
3) 67% accuracy on know will increase given a post test | complete workshop
ledge regarding the knowledge of the covering charac- independent participation
characteristics of characteristics teristics of . learning evaluated by
emotionally disturbed of emotionally emotionally dis~- ;‘ractivities presenter
students disturbed turbed students, "assigned by
students John _ will. | presenter
answer questions . B
with 80% accuracy .
A L ,
-
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Individualized Education Plan for: John Frusch Teacher: Profect SSAVE staff
Placement: Project SSAVE workshop ‘Date to be used: From __2/2/81 To 3/10/81
PRESENT LEVEL OF ~ ’ METHODS &
PERFORMANCE SKILL AREA GOAL OBJECTIVE MATERIALS - EVALUATION
4) I do not know who understand M-~Team | learn from M-Team | M-Team IEP write a paper
is to be on. the and how.to help where this kid is | report; course on what I got -
M-Team, the students in my| coming from, outline from the M-Team
class after M-Team| where he/she 1is and how I used.
has referred him/ | now; teach this this information
" her to me student a skill d to help the
of some_kind ‘ student
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COMPETENCY 3.

Employ obgervational techniques such as interviews and surveys
to identify behavioral characteristics and appropriate teaching )

strategies for special needs students.

Suggested activities to attain this cémpetency are:

Activity 1: "Txkx Tx Thx Xpxn Rxxd" (page 79)

A filmstrip which deals with learning characteristics, road-
blocks, modalities, and expectations of the learning disabled
(LD) student. Teaching tips are also suggested.

Activity 2: "Laermimp bisadilitise" (page 80)

A brief descriptive handout to introduce characteristics of
learning disabilities to promote discussion.

Activity 3: "Will You Sign In Please?" (page 84)

A simulation designed to create an awareness of handwriting
difficulties experienced by some persons who have learning
disabilities.

&

Activity 4: '"Reading for Fun" (page 85)

s

A short reading exercise presenting the problem of dyslexia.
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Activity 5: "What's It Like 7b Be Learning Disabled?"

NI A |
(page 86) IR A
N
A film and discussion quéﬁtions concerning an LD student

that can be used as a further study of learning disabilities.

Activity 6: "The Suspect" (page 87)

A survey to be used with students who have reading, writing,
listening, speaking, math, work habit, and social skill problems.

Activity 7: "What Ever Happened to Mike?" | (page 91)

A film to be used as a wrap-up in the study of LD. This
“film shows the same LD student as in the previous film (If A Boy
Can't Learn), only this takes place six years after high school

. ~ graduation.

Activity 8: "Adolescence and Learning Disabilities" | (page 93) \\\

A film that emphasizes the need for humanistic and'personal
teacher concern when dealing with LD students. \

Activity 9: "Frustrating As It Seems" | 2page 94)

A handout, designed to help teachers understand the frustra-
tions of all who deal with LD students,

Activity 10: “A Lapin's Interdisciplinary Conglomerate’

(page 97)

. A simulation intended to stimulate teachers.to think-about .
‘ . the frustrations often felt by mentally retarded students.

ERIC LB
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Activity 11: "A Helping Hand" (page 100)

Strategies leading to success when educating mentally retarded

students.

"

‘| Activity 12: '"Say That Again?” (page 103)

An exercise showing the. participants feelings of frustration
mentally retarded students may have when a task is not presented

concretely. s

Activity 13: "Unaccustomed As I Am..." (page 105)

A filmstrip to be used as a guide for developing instruction

for mentally retarded students.

IS

Activity 14: '"Troublemakers and Timid Souls" (page 108)

K handout presenting the characteristics of and teaching tips
for wo:king with emotionally disturbed students.

Activity 15: "Disturbed? Who's Disturbed?" (page 112)

A filmstrip dealing with different aspects of educatiﬁg
emotionally disturbed students. ]

2

Activity 16: "Burdens Of The Disadvantaged" (page 113)

An activity using the filmstrip Square Peg, Round Hole and a

handout of characteristics to help teachers work with disadvantaged

i

students.
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Who 's Handicapped?

Many vocational teacﬁers are u&able to deal with special needs
students in vocational programs because they have had little or no
training to work with them, Physically handicapped students are more
readily accepted because the handicap is visible. Learning disabled,
mentally retarded, and emotionally disturbed students are not accepted
as easily because teachers find it more difficult to deal with hidden
handicaps. Students may sink or swim in the mainstream depending'on how
well their vocational instructor understands the learning characteristics
of special needs students and their effect on the vocg;ional program,

R R EEE E R E R E EE R R EEEE TR R IR

My greatest concern in having handicapped students in the
vocational class 4s:
"being able to adequately meet thein individual needs.”
b)an@ahqﬁ Participant
d ok ok ok kK KKk ok ok okkhkokkhkkhkhkh ok kok ok kKk kK
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. - Learning activities in this section are designed to enable the
participants to:

1, reéognize learning characteristics of specific handicapping

W

conditions .
|

2., define specific handicapping conditions; i.e., mental
retardation, learning disabilities, emotional disturbance,

and disadvantaged

3. recognize and determine how learning problems and character-~
istics affect learning in specific are#é*bf the vocational

program “ .

4, d1dentify students who exhibit charagteristiés of specific
handicapping conditiomns

5., describe specific strategies to assist in working with each
handicapping condition.

*****************************

My areatest concemn in having handicapped students in the
vocational class is:
"Notigication and Adenuﬂ&cwaon don the handicap. Assurance
- 0f help 4in the educwuonaz process for the handicapped.”

Wonkshop Participant
bk k ok ok ok ok ok ok ok ok ok ok ok ok ok ok ok ok ok Ak ok kk kK kK

‘*****;*****
% % ok ok % %k ¥ F

It's time to sail down the mainstream to explore more details of
these hidden handicaps to help students from shore to smooth sailing 1n
the mainstream. First, we'll —+ > ~ ,'“ff“j!é?ffj*:~\\,

troll along with the

learning disabled until we
know what they're 1ike. Then '
we'll chart the course that

will help them become navigators

" in vocational education. Grab youflife Jacket! We're ready to;take the

. plunge!
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L

Usually ...

Usuall& LA

Usually »eé
Usually ...

Usually ...
Usually. ...

Usually ...

Usually ...

*Usually oo

/‘\'—

Usuadlly ...

Usually ..

~This is the student who calls breakfast "lunch'",..}-

Who Is This Student?
This is an intelligent student who fails at
school.,
This is the student who at school age reads "on"

for "no," writes 41 for 14, p for d or q or b,
and can't remember the sequence of letters that

make up a word. .
This is the student who hears the dog barking,
the truck honking, but barely hears his/her -

mother calling him/her ... who hears the scratch-
ing of pencils, the sound of »the air conditioner
and footsteps outside, but does not hear what the
teacher says.

This is the student who forgets names of people,
places, things, his/her own address and telephone
number, but does remember the ads on TV,

This is the student who loses hfs/her homework,
misplaces his/her book, doesn't know what day it
is, or what year, or what season.

This is the student with the messy room, the
shirttail hanging out, the shoelaces undone, the
student who attracts dirt to his/her person like
a magnet. .

This is the student who doesn't look where he/she
is going, who bumps into the door, who trips on
his/her own feet and doesn't look at the person
who 1is talking to him/her.

This is the student who has trouble lining up,
who can't keep his/her hands off the student in
front of him/her ... who doesn't stop talking,
who giggles too much and laughs the loudest.

who is confused by "yesterday," '"today," and

"tomorrow," the student whose timing is always
of f. '

This is the student who can't tolerate making the
smallest mistake ... who explodes at the slightest
frustration ... who tunes out in mid conversation
«++ who is happy one moment and tearful the next.

This is the student who is reluctant to try any-
thing new, who is frightened by change.
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[ L | Usually ...
Pfequently oo

. { Frequently ...

Frequentiy oo

P ]

Frequently ...
‘ . Frequently

Frequently ...

Sometimes ...

Sometimes ...
Sometimes ...

Sometimes ...

. Sometimes ...

Frequently ...

Frequently ...

This is the student who says "I don't carg":or.f
"I won't" when he/she really means "I can't"...
who would rather be called bad than dumb.

This is the student who gan't picture things in
his/her mind, who can't visualize or remember
what he/she sees.

This is the quiet student who bothers nobody in
the classroom but does not learn.

This is the older student whose language comes
out jumbled, who stops and stants in the middle
of a sentence or an idea...who talks about
hopsitals, aminals, and emenies.

This is the student who hugs the cat too tightly
but can't hold his/her pencil...gets frostbite in
the snow, and doesn't feel the hot water until it
nearly burns him/her.

-

This is the good awimmer...who stumblea up the
stairs.

This is the student who draws the same thing over
and over...who asks constant questions but doesn't
seem interested in the answers.

This 1is,the student who can't keep a friend...who
prefers to play with children younger than him/
herself.

This is the student who wants everything done in a
certain way...who tattle tales...who picks on
others for every little thing and bosses everyone
around.

This is the expert strategist in checkers or chess

" who can't understand a riddle or joke.

This is the student who doesn't want to go to
school, who-develops stomach pains, fevers,
headaches instead.

This is the student who lopes through life, slow
to get up, slow to move or to think, but quick to

play. 4

This is the student who rushes headlong into his/
her work, is the first one finished and has done
all the problems wrong.

This is the student who can add and multiply but
not subtract or divide...who can do math in his/
her head but can't write it down.

This is the student who skips words, omits them,
or adds them when he/she is reading aloud.

ST
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Sometimes ... This is the stude
* greets strangers with open arms, says "hello"
to anyone he/she/ sees...whose good nature leads
Rim/her into trpuble as ''the fall guy."

Occasionally ... This is the stpdent who tends te feel that 1ife
is unfair, whg carries a big chip on his/her
— gshoulder and refuses to try. '

O

-~

NEVER...DOES ONE STUDEN} HAVE ALL THE CHARACTERISTICS DESCRIBED ABOVE.
BUT v’ * ’
This is!ghe distractible student
who tends not to LOOK
who tends not to LISTEN
whé tends not to REMEMBER
who tends not to DO what he/she's supposed to do.
Is he/she bad?
~ Is he/she a willful
manipulative

lazy

spoiled student?

(Taken from No Easy Answers: The Learning Disabled Child, by
Sally L. Smith.) ’
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| . Activity 1:  “"Txkx Tx Thx Xpxn Rxxd"

The filmstrip Txkx Tx Thx Xpxn Rxxd (see Appendix E) is designed
to help vocational teachers prepare themselves and their programs for *

:service to special needs students. It provides the framework and structure
‘Pecessary to inform viewers about %earning disabilities, to activate their
§mpathy, and to indicate the kind and extent of modifications required to
Qdapt vocational teaching to special needs students. .

© Major points portraye& in this filmstrip dealing with 1nltructing

vocational students who are learning disabled include:
PR L

1. awareness of learning characteristics

2. 1earning roadblocks

3. wvisual, auditof§; §nd tactile learning

4. indipators.ofha arning disability
5. expectations of an LD student
6. teaching tips, technigues, and modificationl .

. . This fil:tstrip can be most effectively used as a discussion opener,’
as a guide for developing 1ﬁatruct£an for LD students, And as a guide for
modifying existing vocational programs. Viewing of this filmltrip is
‘suggested as a lead into Activity 2 vhich lists and describes character-
istics of LD students. If this.filmatrip is not available, other films
or filmstrips which deal with learning disabilities nay be ultd. ’

- You now have the background information, so you are ready to
explore learning disabilities. “This hidden handicap will create many

' Hﬁéé&iéﬁh“15”555fﬁlﬁdEﬂéfaEﬁééﬁgiflélﬁiﬁia?““Bé“fiiay'foy"plénty;df“““
discussion! ’

*****************************

"How {4 it that a boy can have &eguzan intelligence and
not be able to read?”

Workshop Panticipant
bk ko d ok ke R ok kok ok g ok ok ko ok ok kK kok ok k ok kR kK

* ok F ok % %k *
* % F % * %
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Activity 2: "Laermimp bisadilitse"

Present the following handout ("Learning Disabilities") to be
used for group discussion. Transparencies may be made from this handout
to emphasize specific points. uThis information can be used as reference
material for teachers to- review whenwspecial needsvstudents enter their

classes. A

R R EEE SRR R R R R R R RN jﬁ

4 Learning disabled students mainstreamed into vocational 7 4
# classes may direct so much energy into hiding from or # -
ﬁ attempting to cope with their disabilities that-they have ' ﬁ
# too little time or energy left for assigned tasks. #

# #
+ # # FEEEREEEEEEEN: # FRFFEEFEEEEES LA

You have gotten your feet wet in the mainstream. Now you may
wish to become involved in other activities which reinforce your first

experience of wading toward success.

.
2

- uy

(\

5
o~
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Learning Disabilities P

) The Tennessee State Board of Education, (1982) defines a specific
learning disability as:

.+.a disorder in one or more of the basic learning processes
which may manifest itself in significant difficulties in the
acquisition and use of listening, reading, writing, spelling or
performing mathematical calculations...(a student) may not be
identified as having a specific learning disability if the
discrepancy (between achievement and ability) is primarily the
result of one of the following: (A) a visual, hearing, or motor
handicap; (B) mental retardation; (C) emotional disturbance;

(D) environmental, cultural or economic disadvantage;
(E) inappropriate or insufficient teaching. (page 11)

Students‘;ith learning disabilities have normal intelligence but

are unable to process information for learning to take place. These
students are weak in academic areas such as reading, writing, spelling,
and arithmetic, or have difficulty listening or talking.

Characteristics of the Learning Disabled

1. Specific problems in reading, writing,
spelling, arithmetic, pr listening.

2. Near or above average intelligence.

3. A marked difference between ability

and achievement.

4, Hypéractivity—-not all LD students

are hyperactive.

- 5. Hypoactivity-~some LD students will sit and do nothing, make no

response and appear to have no desire to work.
6. Problems in attention, concentration, and memory.
7. ©Poor body coordination,

8. Impulsivity--LD students will do what they want to do.

9, Perseveration--difficulty in changing from one activity to another. |
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Learning Disability Identification Guide

Poor visual functioning (reading and/or writing)

1. consistently reverses letters and words
2., difficulty in written expression
3. poor peﬁmanship

4, wunable to copy correctly frem book or blackboard

[ 5. cannot follow written directions

6. produces poorly organized written work

Poor listening and understanding skills
1. cannot follow oral directions

2, cannot give a description in proper sequence

3. has difficulty in expreséing ideas orally that he/she seems to

understand
4, 'inattentive during or#l presentation of class work
5. written exﬁression 1s better than oral expression
6. poor understanding of spoken language

Marked memory problems

1. easily distracted, poor attention, or general inability to carry
out directions independently

2. short attention span

3. repeated failufe to recall on a day-to-day basis what has been
taught

Activitv levels hyper-hypoactive which seriously interfere with

educational progress

1. may become 8illy or angry pore often or more violently than other

students

2. may become more passive, daydream, or withdraw

v 99




1.

2.

6.
7.
8.

9.
10.

11,

12.

-
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. boxes, folders, etc.

Strategies For Teaching Learning Disab}gQﬂﬁ;udents

El

Structure the learning environment and tasks for the students.

Set specific standards and limits~-make rules few and simple.

Be consistent with everything~-directions, rules, discipline,
organization, etc.

Present directions simply and briefly.

Establish clearly stated and understood consequences for rule
infractions.

Shorten assignments or break them into segments ao‘they do not
overwhelm the students and so the task can be compieted. Present

one task at a time in sequence.
Allow necessary "breaks' between activities.

Allow appropriate ways and times for students to expend energy.

‘Involve the students in recording academic progress, behavior,

etc.

Try to improve one behavior at a time.
Re&ard‘appropriate behavior.

Help the students to organize their work by providing lockers,

Increase attention span by removing distractions. Make sure the
students have only the essential materials to complete the tpask
at their work stations.

*

A student's specific learning disability will suggest
a particular teaching strategy.

e He T e
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Activity 3: "Will You Sign In Please?" ..

This simple exercise is designed to create an aﬁareness of the
difficulty in handwriting that is experienced by a learning disabled

student. This is a non-threatening way to introduce characteristics of

LD.

The inservice training presenter gives these verbal directions:

1.

2.

3.

"Does everyone have pencil and paper?"

"Write your name in your best cursive handwriting asrif you
were signing a $1,000,000 check."

"All right-handed people follow the next directions:

Move your left foot in a counter-clockwise direction forming
a perfect circle. Udncentrate on making the circle absolutely
perfect. Now, while you are concentrating on your foot, write
your name again! Any difference?"

"“"Now lefties: 4 ﬁ

;
Move your right foot clockwise m%king a perfect circle. For
|

you with digital watches, I'll dtmonstrate. Concentrate on

your foot making a perfect circlﬁ and sign in again please!

| Y
"The differences in your signatures %ight be because you were

distracted by watching the motion of your foot."

A student with learning disabilitie%{may be distracted by many
things. However, distractibility is only one possible characteristic of
a learning disability.

A

Signin,
please

10]
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Activity 4: "Reading For Fun"

i

Present tﬁe participants with their reading paragraph assignment
for today's class.“\Tpe paragraph boxed below can be duplicated and
distributed. Say to the participants: ‘

"Now that you have done so well with your cursive writing
assignment, it's time to have your reading class. Since all gtudents
have exactly the same ability and learn at the same rate, we all have

the same reading assignment.”

ereTh once saw a stnbemt maneb )harley ohw dah a reabiup”’
grodlen which saw )alleb bsylexia. 1shT )auseb hin namy
a)abeni) trodnles ni s)hool. siH vo)catioual tea)her bib
ton nuberstaub siht haubi)aqqimp )oubitiou aub ueebeb helq.
ehT spe)ial ebnucatiou tea)her talkeb with sih iustrn)tor,
aub heyt be¢éloqeb wen nethobs so eh )onlb de sn))essfnl.

Call on a certain participant by name or vocational area to read
aloud to theﬁother participants. Many will look puzzled, giggle, or
éxpress frustration. Have the participant try reading only one sentence.
Ask another participant to continue with the next one. Many participants
" will offer the others help or laugh when they make mistakes just like in
a regular classroom. Continue until the paragraph is finished. You'll
probably notice the participants smiling with relief.
Conclude the activitygwith:

"Now, wasn't reé&kng in front of the whole class
fun? How many of you have students who read like this?
Did you notice the hesitati&h‘x mispronunciations, and
substitutions? Did the words }; k right to you? Can
you imagine the frustration fel?shxha student who sees
the printed page in this way? 1Is this reason enough to
adapt your curriculum materials and télching strategies
for the student with average or above intglligence who
has this reading problem?"

1o
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Activity 5: "What's It Like To Be Learning Disabled?"

What happens if you're a seventeen-year-old boy in high school
and can't read? Not even the word "MEN!" Frustration! You have normal
intelligence, but you can't read, can't do math. You have been "passed
along" through school. You enter high school without graduating from
elementary school. quzufgfnow creating discipline problems.

An activity whick has proven to be a successful further introduc-
tion to LD is the film If A Boy Can't Learn (see Appendix E). This is an
actual case study of a boy named Mike. You will observe Mike in three
different settings: (1) at home on his father's ranch, (é) in diagnostic
situations, and (3) in school. So let's see what to do if a student can't

learn. i
The 16 mm projector should be set up with the film prior to the

- beginning of this session. Don't forget the take-up reel! It has been

known to happen! The film lasts 28 minutes.

The presenters can lead a discussion of the film after its presen-
tation. The following are suggested to get the participants involved in
the discussion: '

1. Why is the cooperative planning time with the total group of

teachers so important? What can make that occur more often?

2. What effects of failure become obvious in Mike's attitude,

behavior, and overall personality development?

3. What peer difficulties would appear as a result of Mikq's
problems in school?

After the discussion, these follow-up activities may be used:

1. Arrange a schedule on one student with all pertinent teachers

present to. consider his/her overall needs.

2. Involve thé participants in a joint decision making procéss,
with relevant survival skills appropriate for the student.

Note: In California (whefé the film was made), a student
designated as "educationally handicapped" is excused from meeting state
mandated reading test standards. Mike "graduates' with his class.

1 | .




Activity 6: "The Suspect"

If you noticed when Tom is reading...

he reads unevenly...
he loses his place... -
he repeats words...

he does not seem to understand.
I1f you noticed Tom's writing...

is not in complete sentences...
is unorganized...

has reversed letters...
If you noticed Tom's speaking...

18 not clearly articu}ated...

has unpronounced ending sounds...

is nervous, quick, and hard to underatand}..

then ybu have the clués to make him a "suspect.”
How can a vocational teacher informally assess
i1f he/she has an LD suspect? The next few
pages of interrogation and transcript provide
some valuable evidence. .

Working with "Collecting Clues For
Evidence" (pages 88-90), the participants
can evaluate their suspects to gain relevant
{nformation that may be used, not against
them; but for them., From teacher observation
it may be determined if the "suspect” has
problems and needs further testing. If the
evidence seems conclusive, then it is the

duty of the teacher to begin the referral process.

11

87




Collecting Clues For Evidence

(A Survey For LD Suspects)

This survey can be used as a way of quickly checking for

problems in ;eading, writing, listening, cpeak{ng, math, work habits,
| and social skills,

DIRECTIONS: PLACE A CHECK BY THOSE CLUES
 EVIDENCED BY THE STUDENT

Reading

1. Reads without expression

2. Guesses at words by beginning cound§ :::%Z

3. Pauses frequently while reading

4, Does not attempt to correct mistakes B ::jf:
. 5. Reads very slowly and tries to sound out words ;
6. Repeats words and then loses place ﬁ
7. Cannot pronounce words by blending sounds
8. Moves lips while reading silently

9, Does not comprehend what {s read silently

10, Comprehends oral reading by another person better than

«

own reading
11. Resists reading assignments N
12, Reverses letters and sounds

13. Does not follow written directions -

*

Writing
1. Does not organize ideas into paragraphs —
2. Reverses letters ff T
. 3. Punctuates incorrectly < S
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4, Exhibits ﬁoor penmanship
5. Does not write complete sentences’
6. Shows little progress in spelling even with practice
7. -Spells all words phonetically
8. 1Is unable to copy correctly from book or blackboard
9. Makes messy corrections in writ;en work
10, Does not indent paragraphs
11. Spaces paragraphs inconsistently between margins
12, Writes more poorly under pressure
13. Avolds.writing
14, Speaks much better than he/she writes
15, Turng in work with errors that appear to bé carelessness
Listening
1. Cannot follow oral directions
2. Does not pay attention to what is happening in class
3. Does not completely Pnder&;rnd spoken language
4, Cannot give a description in proper sequence
1. Does not articulate clearly
2. Mispronounces ending sounds of words
3. Confuses medial sounds; i.e., emenies for enemies
4, Speaks»quickly and nervously
5. Hedges when answering questions
6. Has problem finding correct words
7. Interrupts self
8. Gets off the subject easily

]
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9.

Math

L
2.
3.
b

5.

-
Writecﬁbetter than he/she-speaks

Does not understand place value

Has difficulty with spatial concepts and measurement
Does mot understand borrowing and carrying

Cannot immediately recall math facts

Cannot solve written problems

Work Habits .

1.
2.
3.
4.

Does not completg assignments
Shies away from new tasks
Manifests a short attention span

Is unable to sit through class

Social Skills

1.
2,
3.
4,
5.
6.

7.

L d

Seems o be lethargic or apathetic

Shows negative and inadequate feelings
Prefers being a léner :

Acts out frustrations agrressively

Does not accept help even when it is needed
Appears to be passive f

Avolds competitioﬁ

|

RN
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Activity 7: "ﬁhatever Happened To Mike?"

After viewing 1f A Boy Can't Learn and using the other activitiea
concerned with learning dissbilities, an appropriate wrap-up to this
handicapping condition is the film Whatever Happened To Mike? (see Appendix K
E). This 12 minute film continues the story from If A Boy Can't,lLearn and
telli\how this LD student built a full life after receiving late-~but
significant--help from his teachers.

Mike is shown six years after his high school graduation. He L

tells how he has been able to get and keep jobs despite his reading problem
and how he worked from being an unskilled laborer in a sawmill to being a
highly skilled worker operating sophistica;eé equipment. His wi}e tells
how proud she and her family are of MiKe, although at first her father
objected to the marriage. )

This film illustrates dramatically the influence and impact thlt
caring teache:s can have on the 1ife of a ha icapped student. To intrb-
duce this film, the presenters ahoul&‘review thé following description of
Mike from the film If A Boy Can't Learn: -

| 3

P

1. He was a behavior problem,
2. He intimidated his teaéhers.
3. He was a non~reader.

4, He couldn't do math or even make change\

5. He was in danger of being kicked out of school.

. 6, He thought he was "dumb" until testing showed him--and his

teachers-~how he could learn.

An effective lead into a discussion prior to showing the film is
to ask the participants what they think has hapﬁ;ned to Mike and what he
18 dai&g now, You will receive a variety of interesting anangs:k\é
favorite answer in a Project SSAVE workshop was:

**************‘%**************

*
"He's p'wbablu chairman of the Local school board." * :

Workshop Participant :
%*

****************'k************

¥ % % % % %

1‘1()
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i In fhe discussion following the film, these points should be

~ ~_reviewed about Mike:
3 1. He was elected as the youngest member of the Sheriff's Posse.

% 2. He has been continuously employed.

| 3, He ran one of the most popular county fair concessions.

)} o 4, He has operated complex machinery. : k

5. He has demonstrated responsibility as a family man.

6. He has been a valued employee.

7. He has been recognized as a good citizen.

Remember, this is a true story
and should enhance developing positive
attitudes of the participants, Keep
afloat with your own positive attitude.

Let;your enthusiasm show!

»

ke k k kK hkhrKhhkhkhkKhkhkKhKhhkhk Kk hkk Kk h Kk KK
"Treat me as a person, not a diagnostic Label....As a person,
1 git no preconceived mokd. 1 come Lo ugﬁ with my unique fears
and hopes, uncertainties and conw,c/twné weaknesses and
sthengths. 1 come also with unrealized potentinfs. . .potentials
with fewen gixed Limits than 1'm aware of o you should set fon
me until together we can mone fully explore what I may become.
Dn. E. H. B(mton
o (who && handicapped)

R T E E L X
R EE R X X RN
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Activity 8: "Adolescence And Learning Disabilities"

[$

Students are faced with achieving the tasks of developing a
positive self image, setting long‘rﬁnge vocational,éoals, and meeting
society's demands. Achievement of these tasks leads to a measure of

success and happiness in maturity. Failure in any of these tasks

‘results in inadequate living.

The film Adolescence And Learning Disabilities (see Appendix E)

deals with attaining these '"tasks" and sparks motivation through relevance.

The symptoms of learning disabilities are explored:

POOR SELF CONCEPT

SOCTIAL IMMATURITY

NON-PARTICIPATION
‘HOSTILTHY
LONELINESS
BOREDOM
LACK OF MOTIVATION
APATHY

INABILITY TO VISUALIZE THE IMPACT ONE HAS ON
OTHERS '

This film is designed to show that teachers' concerns need to be human,
personal, and individual rather than scholastic, grade~level, or curriculum

related concerns in dealing with LD students.
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Activity 9: "Frustrating-As It Seems"

-

(This can be used as a handout for reinforcement of positive

attitudes toward learning disabled students.) BT

"Why does he read SAW for WAS?" Coe e
"Can't he see the difference between b and d?"

"How come she could read all of these words yesterday, and she ‘can't
get a single one today?"

"Will he never learn the days of the week?"
"If he can talk about life on Mars, why can't he add 2 + 27"
 "Can't he stop talking for 5 minutes?"

"She wasn't still for a moment all day, but when I ‘want her down
here for dinner, I can't get her to stop what she's doing!" :

"Good Lord, what will he do next!"
* "Why won't he behave at school?"

"How could she put down the same answer to four different
arithmetic problems?"

"Will she ever get it all together?"
: "He's good and he tries so hard, why can't he learn?"

"Every year he has another birthday, but nothing seems to
change except his age!"

Exasperated...
Puzzled...
Desperate...
Uncertain...

Frantic...
Exhausted...
Helpless...
Hopeful...

These are the feelings of the mother and father of a learning
disabled child. IT ISN'T THAT OTHER CHILDREN DON'T BEHAVE THIS WAY--
THEY DO. IT IS THE QUANTITY, INTENSITY, AND LONG DURATION.OF IMMATURE
BEHAVIOR WHICH MAKE THE LEARNING DISABLED CHILD DIFFERENT. It is the
uneven quality of this child which is confounding. He is demanding.

He is bewildering. He drains parents and teachers; they want to do the
very most and best they can for him, but they don't know what to do.
When they are with such a child, adults who are otherwise competent
feel helpless and inadequate.

(Reprinted from No Easy Answers: The Learning Disabled Child, by
Sally L. Smith.) 4

117
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As we wade deeper into the mainstream, we need to supply extra
,flotaffbn devices to provide for students floundering in the waters of
*education. Our next focus for consideration will be survival skills for

o

the mentally retarded in the vocational setting.

Mental Retardation

aie

Probably the group of handicapped students who have the hardest
struggle is the mentally retarded. They are the most misunderstood and

suffer the most abuse. They conetantly hear slang labels such as:

S R Wi 1 Q oo 5,

JL?)"““*”%MSM Q\,/ )

N g

*****************************1

*
. "I'mAate to class because T didn't want my friends to see me :
going Qo the doon,wcth the huge sign saying SPECIAL Education:” :
*
*

y « Special Needs Student
****4-:k******imr******iwk******

% % % % ok % *

Mentally retarded students can learn if we know how to‘teach;them
by presenting concrete information. Mildly retarded students have the
hardest time because the handicap is invisible. They look perfectly
normal except for their learning difficulties. They wake up, dress,
ride the bus, and laugh like the .rest of the students. From eight until
three they are different because they must enter the special education

¢class to get the help they need. Can you imagine how this would rock the

- boat? How can this student keep a positive self image afloat? The self

concept is kept in a state of confusiEn by conflicting reactions to the
handicapping condition. Brothers and sisters protect the handicapped

students while peers ridicule and tease them.

112
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‘ Teachers that care can create a more positive atmosphere in their
classes when they undérstand the characteristics and behaviors related to
mental retardation. Activities to help the participants develop a better
understanding begin on the next page.. Remember that each student who is
handicapped is different, and no matter what label is attached for the
convenience of others, he/she is still a totally "unique" person.
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i

Activity 10: "A Lapin's Interdisciplinary Conglomerate."

The idea of this activity is to stimulate thinking! What does
it really feel like to be a mentally retarded student in a vocational
setting? Remind the participants that these students are not from outer
space and are not to be shipped- out to é separate‘colony! Mentally
retarded students have the same needs that everyone has, to love and be
loved, to learn, to share, to grow, and to experience the same world inw
which we all live. They have no separate world. There is only one world!
We all must work on this problem! Speaking of problems, now is the time
. to present the‘following problem to the participants ("A Lapin's Inter-
disciplinary Conglomerate," page 98): |

"I1f all of you super teachers have kept up to date on your
homework, you will have no trouble solving this simple exercise. Don't
start until everyone has received the problem! You will have two-and-a-

half minutes to answer the simplé questions!"

»

Keep talking and remind the participants constantly of how much
time is left. Impress on them that how well they do on solving this
problem will be recorded on the IEP developed for them. Try to keep a
serious look on your face--it can be difficult! You will see frowns,
hear giggles of frustration, and feel an air of resentment toward you
for putting them in this situation. When the time is up, expressions
will change, and there will be sighs of relief when you explain that the
task was simply to make them see how a mentally retarded student feels

in their classes when he/she is competing with time and other students.

A Y

Here's your problem! Hop to it! \
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" —
A Lapin's Interdisciplinary Conglomerate

~ Machinating an unvanquished prospective fot the postexistence
of a defective lapin is an arduous essay due to a nonexistance of

azygous animus of propagation. Pusill '
species of the fauna must deter loquacicusly making ludicrous dictums
when becoming exaspirated in volition e 1rapolation. Acquiescence may
purport a comprising denouement. This ppsits that all enigmas should
be resolved if there is coadjustment by mentors.

Circle the appropriate letter: %

| 5. Which of the following best describes the

b
b

i1
1. What or who is the main subject of th?s story?

a. a teacher c. a rabbit
b. the future d. bothb & ¢
2. To whas’does quintains refer?

4 —

a. leaders c. hopes

b. quintuplets d.¥ goals
3. The fauna is a collection of

a. fossils c. goals 3

b. religions d. animals

4, Coadjustment by mgstorl is

a. seeking divorc

b. adjusting meanings . coming to an end

meaning of the story?

a. people ‘adjusting to life
b. discussion of sex

J—

¢. students in vocational education

ey

d. an M-Team meeting
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Interpretation of

’ "~ A Rabbit's M-Team Meeting

Planning a successful program for the future of a handicapped
rabbit is a difficult undertaking due to a lack of aﬁpropriate goals
on the part of ancestors whose habits had a singular goal of reproduc-
tion. Teachers who educ:pe this species of the animal kingdom must not
talk so much and make absurd remarks when becoming upset in making
decisions. Complying with a demand may create a compromising solution,
This assumes that all problems should be solved if there is cooperation
by 1n§£ructor:. B
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. Activity 11: “A Helpirig Hand"'

Thé handout '"Mental Retardation" (pages 101-102) contains a
definition, characteristics, and teaching strategies for working with
mentally retarded siudents to be used for discussion. Sharing personal
experiences concerning mentally retarded students can give insight into
this handicapping condition. Almost everyone has known a mentally retarded

person, so ask the participants to share their experiences.

Being mentally retarded can create many situations in school--

»

--sitting in a corner in the back of the room.

--sitting right next to the teacher.

--being introduced to the class when

nobody else is introduced.

~~having a different textbook but
carrying home the one the rest of

the class takes home.

. : --being scared to death when making a
report to the class.

--feeling so good when the teacher says
you did well,

--feeling a sense of pride when you can
actually show somebody else how to do
something.

~~feeli?g frustrated when it takes twice as long
to learn what the others are learning.

A concerned teacher can make the difference between 'the thrill of
victory" and the "agony of defeat" for the mentally retarded student

who wants to make it!
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\

Mental Retardation

The Tennessee State Board of Education (1982) defines mental
retardation as:

«.+& continuing handicap in intellectual functioning and
adaptive behavior which significantly impairs the ability to
think and/or act and the ability to relate to and cope with
the environment.... (page 4) '

Impaired intellectual functioning implies a score which is more than
two standard deviations below the mean of normal distribution on stand-
ardized intelligence tests. Adaptive behavior is the degree to which
an individual meets the standards of personal independence and social
responsibility expected for his/her age.

Characteristics of the Mentally Retarded

1. Poor, short memory.

. 2. Very poor in abstract thinking.
3. Short attention span. |
4, Very little creative ability.

5. Slow in motor coordination.

6. Smalier in physical stature.
7. Poor in handling symbblic materials; must use concrete materials.

8. Lack of ability to trafsfer learning (something learned is not
quickly transferred to the future).

Strategies for Teaching Mentally Retarded Students

1. New tasks should be uncomplicated and have few unknown elements
to be learned each time.

2. If tasks are brief, the students will pay attention to the most
important parts of the learning experience and not get lost in a
long process.
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3.

4.

5.

6.

8.

9.

10.

11.

12,

13,
14.
15.

16.
17.

18.

19,

Use brief and concise verbal feedback.

a

Tasks should be sequential. This allows the students to proceed
in a sequence of small steps, each new skill built on those

previously learned.

Tasks should be designed for success. A major obstacle in
teaching mentally retarded students is their fear of failure.

This problem can be reduced with successful learning experiences.
/

Tasks should be designed.for OVerléarning. Drills in game form
that repeat the same skill over and over will reinfbﬂce what the
students learn. . «41w2ﬁﬁﬂ?

Tasks should be relevant. The students will learn more qﬁichly
if the importance of the task is recognized. '

Tasks should be repetitive. Give short, repetitive tasks and
| [ .
instructions. ﬂ

| \
T#ach the task while standing behind the students. This allows
for minimal distraction. o

Use physical guidapce when the task is being performed
incorrectly. ‘

Be specific, be concrete, and repeat information.
Use lists instead of paragraphs for written directiomns.
Check the vocabulary level of materials used.

Use the same words for the same directions until the students
know what to do. ‘

Have the students show you that they know what you want.

Print directions on the board instead of writing in cursive.

Provide reading materials used in your course to the students'
reading instructor.

Use work assignment sheets designed for non-readers.

Provide 1mqediate feedback, either verbal or non-verbal.

119
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. Activity 12: '"Say That Again?"

This exercise helps the participants experience a
learning task in which the level of difficulty is very

high. ‘Being in a pasition of having to ask assistance
will be an unusual feeling for a seemingly simple task.
"How does it feel to be mentally retarded?"

The activity takes about 10 minutes, and you
will need plain sﬁeets of 8%" x 11" paper and pencils.
After each participant receives a piece of paper and
pencil, read the following directions seriously with a
straight face. kBegin slowly but pick up speed while

[

reading: 3

"Fold this square piece of paper in half along the diagonal. You
now have a triangle. (pause) Mark a point on the diagonal at one third
the distance starting from the left angle and another at the middle of
the triangle's lgft side. Fold the left angle along the line between the

‘ two pp’inté 1) t:ha""t the left angle reaches t&ward the right side. (paua;)
Now, draw a point at the middle of the right side, Draw another point at
one third of the diagonal. Starting from the angle on the right, draw a
line between those two points and fold along the line you have just drawn.
(pause) In order to finish the cup, separate the two angles of paper at
the top of the old triangle on each side of the cup. Open the cup."

The participants may indicate confusion and ask for a+repetition
of the instructions. Thé presenter should repeat the directions in a
somewhat "impatient--OK, but try to listen" maﬁher. This will reveal the
" attitudes of some teachers with which mentally retarded students have to
deal when they are mainstreamed.
When the participants have given it another try, you may still
have some who didn't”succeed. This 18 an opportune time to discuss
feelings. Ask the participants to share their feelings concerning the
task and associate these feelings with a student who has a learning

problem with focusing on following directions, especially verbal direc-

tions. Point out that visual diagrams might help this learning
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situation in which different channels of input may be useful. Ask for
their feelings when the presenter séemed annoyed at their asking for the
directions to be repeated. .

A paper folding diagram should be duplicated and disseminated to
show how visual clues cag{h;;p_ﬁ A sample diagram is included fpr you to
duplicate. ) ‘

b
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' X Activity 13: "Unaccustomed As I Am. oo ‘ By

Tﬁis filmstrip (Unaccustomed As I Am..., see Appendix E) deals
with instructing vocational students who are mentally retarded and can

be most effective when used 5s“£‘digcussion opener. It serves as a’'guide
for.developing instruction‘for the'handicapped and modifying existing
vocational progxams. This actdvity 1s’ aimed at promoting growth by the
participants in their ability to cope with and effegtively train mentally

=

retarded students.

Major points included in the filmstrip are:

1. parental overprotection ' | -
2. - transportation problems q T
3. independent living ékills t‘
. 4, teaching techniqdes and modificationg -
5. the need for understanding
“ | 6. allocating resources to the needs of the mentally retarded

7. adaptive behavior needs
8. facilitating learning through success .

It is suggested that viewing of this filmstrip be followed by a
rap sesslon for expressing the feelings of the participants. Suggested
questions are: | . .

1. How did the plight of the mentally retarded student affect

you emotionally?

2. How would you fee1 about this student éu{d}ing your classroom
T or lab? oty .

3. What were the unique needs of this student?
4, What ideas have you tried in working with this typegof student?

* After this presentation, you may wish to refer to the handout "Mental
Retardation" (pages 101-102) and discvg? teaching strategies to help this
,type of student.

12
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. ' Fmotional Disturbance

A bridge over troubled waters méy help emotionally disturbed
. students be successful in vocational education.' Emotionally disturbed
students may generally be misunderstood if teachers do not have- the
interest to explore the causes of the students behaviors. The following
is a story related by a special education teacher about an emotionally
~ disturbed student. ' )

ﬁ##################4‘##########

i Attention Please! -

i ’ .

# Harry is a 16 year old boy in a VAP class. Some days he is
i

! very hyperactive, seems to get into everything, and harasses the

# other students! The kids call him crazy and try to avoid hanging

;; around him. Sometimes, he sits and talks to himself about gthings

# outside the classroom. He really gets to me sometimes as his special
‘ 3": education teacher. Harry keeps me on my toeq and my nerves on edge!

#} Patience is so necessary in dealing with him. ‘It takes time, a

j; bushel of ideag, plenty of materials, and a good imagination to plan

# learning experiences which make sense to him. Having a sense of

#
#
#
#
#
{
#
#
i
#
#
#
#
#
#
#
#
{t
#
y

ﬁ humor in dealing with him is keeping me sane.

.
e

# If I could only channel his creative imagination, we could go

ji into business writing fiction. This curly-headed kid can have me-

#} almost in tears one period and laughing until it hurts the next.

;i I wasn“ t éo patient with Harry at first because I really didn't

## know if he was putting me on .or being a very successful smart aleck.

;i It wasn't until he missed the bus one day, and I found him huddled

#f next to the entrance steps, that I started to galn insight as to what

ﬁ made him tick! We talked as I drove him about 10 miles to take him
# home. I had never questioned the name of his parents on his record,
ﬁ so as I was stating that I hoped his mother wouldn't be worried, he
# informed me that he didn't live with his mother. Harry lived with

. ﬁ his grandparents. His grandfather is legally blind and supports them
, ‘ # by caring for the cemetery which is _right next to the shack in which

#- they live. Harry ‘doesn't; even know his parents!

t
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#

| EMC | \‘ ' . . \
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# I began to think that I would probably make up stories and live #
ji in a fantasy world, too. Feelings swelled up inside me, and I began
# to féeel guilty t'or not being more understandingr. From then on, I

# would try to create a different attitude toward his stories.

# * The next mming when he came in telling about traveling in
jé outer space, I told him the story was great and asked him to tell us
# a western. After all, he was the champion storyteller. ‘If we could

#

4 use his imagination to build up his self concept, ‘why not try?

#
#
/
#
#
¥
#
#
#
#
# This was just the beginning of my experiences with this #
jé emotionally disturbed student. 'I survived his gluing all of my i
j#} permanent records together! He was mainstreamed into physical educa- #
ﬁ tion which helped his hyperactive behavior. As far as his foul ﬁ
# Tanguage, he signed a behavior modification contract which diminished #
# it greatly. The one thing ‘that hasn' t changed is the effect ‘he has #
# #
# had on my life, and a special corner of my heart will be reserved #
. ji for Harry from Outer Spacel ] ) ’ #
# : : Roberta G. Cover #
# ‘ " Special Education Teacher 3:

4‘################4‘#############




108

Activity 14: "“Troublemakers And Timid Souls"

) Understanding the emofionally disturbed student will probably be
the most difficult task for the vocational teacher. - Both disruptive and
nondisruptive behaviors impede learning. The hostile aggressive behavior
1s readily identified, whereas the shy, withdrawn loner sitting in the
corner will go unnoticed because he/ghe creates no problems. Souetinesvu

teachers label the student as "just plain mean." All this student needs
) is a good paddling! Wrong! Behaviors are learned and caused. It takes
a teacher who cares to discover the causes and design positive plans for
developing appropriate behaviors. Keep your chin up! These students can
change, and they're definitely worth your time and effort.

Using the following handout ("Emotional Disturbance"), a group
discussion may bring out major characteristics of the emotionally disturbed
student. After the information has been covered by the participants, |

suggested questions are: *
1. What are some observable indications of a low self concept?

2. What behaviors can teachers observe which show that a student

‘may have problems relating to his classmates?

3, What strategies could teachers try with these behaviors to

help the student be more successful? -

4. What can the teacher do with the student who doesn't finish
‘ hig/her work? ‘ |

5. In what ways could the teacher use other students to apply

these strategies?

* khk k hkhk khk *khkhkkk kdhhk kkkkddhk kK

My greatest concern in having handicapped students In the
vocational class iA:

"hether on not they can comfortably adjust and can T help
him to adapt and encounage.othenA (8tudents) to do Likewise."

wMuMpmuuumw
B E R R R R R E EE E R R

-

ok k% %k %k
% % ok ok % % % %

' : . 15
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y Emotional Disturbance

The Tennessee State Board of Education (1982) defines emotional
disturbance as exhibiting: . '

...more than one of the characteristics listed below over an
extended period of time and to a marked degree, which adversely
affects educational performance...(l) inability to learn which
cannot be explained primarily by intellectual, sensory, health,
or specific learning disability factors; (2) inability to build
or maintain satisfactory interpersonal relationships with peers,
and teachers,- and other significant persons; (3) inappropriate
types of behavior or feelings under normal circumstances;

(4) general pervasive mood of unhappiness or depression;

(5) tendency to develop physical symptoms or fears associated
with personal or school problems; (6) significantly deviant
behavior characterized by extreme opposition and aggressiveness
to severe depression and withdrawal; (7) perceptions of reality
which appear distorted or unrealistic and which are not cultur-
ally based. (page 13) ,

These behaviors are commonly seen in all childrén during stressful
‘ situations. It is the frequency, intensity, and persistence of these
behaviors that would indicate a'need for special attention by the

vocational teacher.

Characteristics of the Emotionally Disturbed

1. One of the most obvious indications of an
emotionally disturbed student is his/her

hostile aggression toward teachers, peerc,f

and parents. Fighting, kicking, and
hitting are means of expressing anxieties

and fears.

2. The unpopular student in class, the one who
avoids involvement with peers or teachers, is
soretimes far more disturbed and in greater need of assistance than

the aggressive student.

3. The ED student may regress to forms of behavior that have worked in

‘  previous sftuations (crying, etc.).
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Although some of the preceding behaviors are completely opposite,

others are of such nature that they overlap and appear in combinations.

4. The ED student exhibits an overwhelming mood of sadness. This
student is generally depressed, even in situations that nearly all

other students enjoy. !

5. The ED student is overly dependent on peers and teachers. This
student is reluctant to attempt new tasks until he/she has received

assurance from peers or teachers.

6. The ED student attempts to avoid his/her real anxieties by develop-
ing unrealistic fears or phobias.

7. The ED student is hyperactive and impulsive and is a distraction to
others. It 1s difficult for him/her to focus on any one task for
any length of time.

Tips for Remediation

When working with emotionally disturbed students in vocational
education, it is the teacher's attitude that counts the most. The

teacher must believe in the students help \them believe in themselves.
The teacher must also show concern for the students. In developing a
positive relationship, it is important for the teacher to recognize and
accept small efforts by the students and to freely express appreciation
for their good behavior. The students need to find that Joy, success,
and enthusiasm can be a paft of the learning experience.

The following techniques can assist the vocational teacher in

working with the emotionally disturbed student:

1. Establish limits and maintain simple, clear rules. Rules help to

create a structure that serves as a foundation for learning.

2. Comment positively when the student attends appropriately to a

task. Praise, smile, and touch.

3. Use contracts to set up a joint agreement betweeﬁ the teacher and
student to accomplish a specific behavior.

127
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5.

 before beginning another. An emotionally disturbed student needs

Actively encourage appropriate expression of feelings in the

*

classroom.

Make tasks cléar and orderly and give time to complete one task

to know what is expected of him/her in an activity.

Provide success; be sure th; task is on the student's ability level
and is relevant, interesting, and understandable to the student.

Set up filler cornmers, activity centers, a place where the student:
can go when required activities are completed.

Stop misbehavior in time. Do not wait until you are angry. An
angry teacher is likely to intervene in a severe way.

Allow time for tension breaks. When the student's behavior reaches
a point where you question whether he/she will respond to verbal
control, ask the student to leave the classroom on an errand or set
up a "time-out" room. A time-out place should not be used for
punishment, rather it should be a place to gain control.

"l,ooks like someone lost control or
this is King Kong's room!"
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*

. § Activity 15: “Disturbed? Who's Disturbed?"

3 This filmstrip (Disturbed? Who's Disturbed?, see Appendix E) can

‘be used as a basis for reflection, discussion, and study about the needs

of emotionally disturbed students in vocational classrooms. Major points

portrayed include:

‘E 1. student's frustration

* “

2. teacher's frustration

3. emotiénal health in the classroom
4. communicating with troubled students
5. ‘teaching strategies

After viewing the filmstrip, ask the participants to think of
stydents i#% their classes who exhibit any of the behaviors noted in the
filmstrip. An added activity might be to ask the participants to record -
behaviors according to the fféquency, intensity, and duration that they
have observed in their classes and then share the information in future

. sessions. The participants can then exchange succ;ssful teaching strate-
gies taken from their personal experiences. An important point of dis-
cussion is that teachers must refrain from reacting with anger, apathy,

or any other negative emotion when working with emotionally disturbed

étudents;
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. Activity 16: "Burdens of the Disadvantaged”

what about those special needs students who are not identif}ed as
handicapped? From where do they come? What are they like? Why are we
concerned with them? What do we do with them? What is their burden? A
filmstrip which answers these and other questions about disadvantaged )
students is Square Peg, Round Hole (see Appendix E). This filmstrip gives

insight into why nonhandicapped students may have learning difficulties
and what can be done to help them. i

The following handout ("Who Are The Disadvantaged Students?") can .
be used along with the filmstrip. 1It, too, lists some characteristics of ~
disadvantaged sgudents, along with problems they may encounter. <

L
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1.

2,

3.

4,

5.

7.

8.

9.

10,
11.

12.

13,

14.

15.
16.

Who Are The Disadvantaged Students?

Many are found in city slums and in some rural communities.
Student achievement is below the national average.

They usually come from low income homes where parents have low

educational attainment.

Books and other educational media may not be available in the
home.

Many have had difficulty succeeding in conventional school

courses.
Some are slow learners.

Many have low-level reading ability, limited vocabulary, poor
speech construction and diction, and are relatively slow in
performing intellectual or verbal tasks.

Many have been considered misfits or disrupters, showing hostil-
ity and unruliness, passivity, or apathy. \

Psychologically, many have dropped out of school two or three
years before they drop out physically.

They may have low self esteem.

Many are from homes where parents are unemployed or employed in
menial jobs.

Many have negative values concerning work.

They may see work as only a minimal means of survival with no
intrinsic interest or value.

Some come from substandard homes or broken homes where there is
malnutrition, hunger, alcoholism, drug addiction, or debts.

Homes may offer little privacy or chance Yor personal development,

Long range planning means little to some.

(. 131
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17.

18.
- 19.

20.
21,
22,

23.
24,

‘ 25.

26.
27.

28.

29,
30.

'They may be suspicious of all authority.

Crowded and noisy home conditions m;y cause them to "tune out"
the teacher. Therefore, listening may not be a normal response.

Many know little about the world around them.

Many suffer from malnutrition because of a lack of knowledge of

an adequate diet.

Past experience has led some to doubt any promises that may be

made.

Many have a profound rage for the way the "system" or the "estab-
lishment" has, in their opinion, abused them.

Basically, they want what everyone else wants, but are frustrated
in attaining it.

They may feel needs which are seldom satisfied.

They may be lacking in drive and ambition due to repeated failure.
There may be no success models for them to emulate.

Goals and objectives mean little because they seem far in the

future.

Some have been frustrated by standards too far beyond their
ability.

’

Many are shy and uncommunicative,

Others exhibit abusive
tactics with teachers,

peers, and other
people. *
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. . \ Conclusion

The poetﬁ 'fcive Him To Me," written by & vocational teacher, may
be used as an inspirational and motivational summary of special needs

students in vocational education.

' 133
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GIVE HIM TO ME : ¢

-

(Dédicated to the '"Special" Vocational Teachers)

Lloyd XKuykendall

Give me the one who's been left out;

The one the "others" laugh about.

The one who's tried without success.
Who's caught, and smothered, in the press
0f failure, growing worse each day

Because he cannot find the way.

Give me the one who's never known
The thrill of having, on his own,
Achieved some much desired goal
That satisfied his hungry soul,

And challenged him to greater deeds

On which success so often feeds.

GCive me the one who's fallen back,

And often suffered from the lack

Of time and special help from others,

From friends, from teachers, fathers, and mothers;
Who never got a helping hand J

From one who tried to understand.

134
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~ I'll try to learn his "special needs,"”
And maybe help him plant the seeds
From which success, poi;hapn, may grow,
And 1f, we find, his efforts show |
Success in doing little things

" Perhaps his spirit may take wings.

Perhaps ha's only been asleep,

Or had ambitions strong and dup
To which he's never found the key.
His future may depend on me.

80 give him to me, let us try,
Perhaps we'll find it, by aand by.

But 1if his problems are profound
Perhaps & way may still be founds
A mathod to direct his feet

To paths in which ho nay compets,
To be successful in his 1ife,
Md overcoms his inner strife.

Together we will find a way

To lead him to a brighter day.

If‘hcn to help him, I comfess,

To clind the ladder of success.
Md 1f his hopes are born again
My efforts will not be in vaia.

..o
e




- 119

3

_ COMPETENCY 4. .

Assess Vocational-techﬁical skills of special needs students,
develop 1EP components based on the assessment, and plan

appropriate teaching strategies.

}»

[

Suggegted activities to attain Competency & are:

Aétivity 1: "Cooking Up The M-Team" (page 120)

An activity which provides a shmple multidisciplinary team
(M—Teaﬁ) format and a form to be used to critique the M-Team
meeting. A transparency of the ingredients of an IEP is suggested
to prepare the‘participants for the actual writing of the I1EP.

"™

Aétivity 2: "The Roadmap Of IEPs" (page 123)

- A checklist designed to lead the participants from an informal
vocational assessment through the actual writing of the IEP.

Activity 3: "Which Channel Turns You On?" (page 132)

An activity which uses an informal test to aid the partici-
pants in planning appropriate activities and materisls according
to the learning style of the atudent.
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. Activity 1: "Cooking Up The M-Team"

Public Law 94-142 requires that an individualized education plan
be developed for each certified handicapped student. This IEP musf: be
developed by educators; parents, and; whenever appropriate, the student.
These persons constitute the multidiscil;linary team (M-Team) and ;re'o
responsible for initiating and reviewing an appropriate educational plan
.for the student. .

The transparency "Cooking Up The M-Team" (see TM~9, Appendix D)
is a suggested lead into a discussion of M-Teams. It shows where “*the |

M-Team "fits" in the process from referral to placement of a student.

The handout "Directions For Mixing The Ingredients" (see page 121)
contains a suggésted format for éﬁe M-Team meeting. The effectiveness of
the M-Team can be reviewed by having members complete a checksheet (''M-Team |
Taste Tést," see page 122). This activity can be concluded by using the l

‘ "IEP PIE" transparency (see TM-10, Appendix D), which shows the ingredients | ‘
D of the IEP.  ° o | }
|
|

JEe S 137
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e Directions For Mixing The qurediéntdﬁ‘?ys-
( : \\\\_’/\“\ // ) ‘

The format of the M-Team meeting is important because it allows
the meeting to flow in a smooth and cohesive manner. The format can
prevent some of the trivial and unnecessary discussion that can some-
times occur. The following is a suggested format that can help the
participants to have some organization to their M-Team meetings.
Suggested Format '

1. Explain the reason and need for the meeting.

2. Request referral information and school records from the appro~
priate person(s). ' ’ .

. 3. Request information from the paremts. It should be relevant to '
the student's academic difficulties., If the meeting is for a : ’
student at the secondary level, he/she should explain his/her
. | - dpinion of the difficulty.
' 4, Explain the assessment results so the
parents can uriderstand their meaning.
«1 5. Request work“;amplel from

appropriate teachers.

6. uRequesi rep&rts from other agencies
if applicable.

7. Explain the importance of confidentiality
and the meaning of due process to the .
parents.

8. Explain the alternatives for placement
and discuss the alternatives suggested for
the student's placement.

9. Write the accepted recommendations and have each person at the
meeting sign the appropriate form(s).

. 10. Make concluding remarks when the meeting has served its functiom.
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After the M~Team meeting has been held, this quick checksheet can

members decide if the format needs to be changed or if all aspects
been adequately covered. The leader of the meeting should direct
member to complete the checksheet. '

.

5.

8.

10.

11.

M-Team Taste Test

Was the suggested format followed?

Did all members keep to the subject?
If not, did the 1eader gsteer the
discussion backjto the objectives?

-

Was it evideht that one person was

leadef/organizer?

Did some members make inappropriate
remarks? If so, did the leader
handle the situation well?

Were there times when a member
picked up on and reacted to

nonverbal language?

¥

pid the regular classroom teacher
contribute specific, helﬂfulm

information?

Did the professional members of the team
"keep it professional" in their behavior

and remarks?

Did the discussion get too lengthy?

Were the data summarized and educational alternatives described?

Were placement procedureé and due process explained to the

parents?
Were the forms signed by all members?

Was the meeting closed smoothly?
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Activity 2: "The Roadmap Of IEPs"

Using the checklist "Survival Skills Survey" (pages 130-131),

setting for the following:

Survival Skills
Job Maintenance Skills
Job Performance Skills

pants can readily see .the areas of strength
and weakness of the student being evaluated.

Working witb these levels of competence, the teacher can

develop goals and short-term objectives that need to be accompiished

within an appropriate time frame. A six-week period is usually the most
feasible for a secondary student. The long-range goal may be compared to
a road map in plotting the route for a trip. How do you know you got
there if you do not know your destination? - ‘ ,

| To complete the IEP, first decide what you expect the student to
successfully complete by the end of the year (long-rapge goal), Then,
decide what you expect the student to successfully complete by the end of
the first six weeks (short-term objective). How do you instruct the
studen£ for this time period? Do you use charts, fiimstrips, modified
texts, peer -tutoring? When you decide which teaching techniéues fit the
student's learning style, you have the methodology (an optional component
of the IEP). How will you know if the student has suécessfully completed
the short-term objective? There are checklists, progress charts, teacher-

made tests, and teacher observations which can all be used as methods of

. evaluation. These methods should be stated on the IEP.

All essential information should be presented at the M-Team
meeting fof\developing the IEP to meet the needs of the special needs
student. This plotting of the journey for oné year should be used as a
workable guide to reach the desired destination. Have a good trip!

A completed sample of the "Survival Skills Survey" and an IEP
with goals and objectives are included on pages 124-125 and 126-129,
respectively. A handout of tﬁeusurvey follows the sample of the IEP.
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| - . Survival Skills Survej_[

Directions: Check each area in which the student needs special
attention.in ofder to succéssfully achieve adequate

job related competencies.
A. Survival Skills

1. Can write personal information on forms. f _J[___
2. Can give personal information orally. ﬂ ~/
3. Can speak clearly.
4, Can answer exact questions askeé.
5. Demonstrates understanding of money uses.
6. 1Is able to find transportation to and from work.
7‘. Knows how to seek job.

. 8., 1s neatly groomed.

9, Observes personal hygiene.

B. Job Maintenance Skills
1. Completes work assignments.
2. Follows safety rules.
3. Works well with others. ,
4, 1Is always on time.
5. ‘Has a record of regﬁlar attendance.
6. Has physical tolerance for a full workday.
7. Maintains desirable peer relationships.
8. Exhibits self ¢onfidence.
9., Works well alone.

10, Works well in a group. QLY .- CONFIDENCE
. 11, Can follo;w verbal directions.

141 -
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12. Can follow written directions.

13. Can correctly function following a de;onbtration.
14. Remembers directions well.

15. Performs better after repeatedly trying the same tasks.
16. Conceptualizes work problems.

17. Follows ﬁulti—atep directions.

18. Uses good judgment.

19. Maintains a steady work pace.

20. Can cope with heavy lifting.

LT RET DR

C. Job Performance Skills
1. Understands directional terms.
2. Performs tasks requiring manipulation.
' 3. Moves around objects gracefully.
| 4, Uses large tools.
5. Uses small tools.

6. Demonstrates adequate eye~hand coordination.

7. Shows two-handed coordinationm. e
8. Has adequate manual dexterity.

[ RETTT
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Individualized Education Plan (A Annual Plan)

Student's Name: John Handicap School: Anuywhere, TN Date: 9/2/82
Present Level of Performance:
Strengths Weaknesses

Exhibits good attendance
Works well with peers

Good safety habits

Works at grade Level in math
Has good physical tolerance

Cannot provide wnitten personal information
Reads three yeans below grade Level

Cannot give personal infoamation orally
Cannot {ollow several directions at once
Cannot perform manipulative tasks well

Evaluation Criteria

Annual Goals for Goal Statement

Special Educatibn and Related Services

1o increase reading 1. pre and post tests

1. 4instwetion §rom special education teacher in

Level by one year of achievement neading skiltls, two hours per day
2. 1o increase swrvival | 2. Zeacher-made tesis, 2. Zztask anazym‘ sheets, handouts of instruction
shitls observations, and in shont, sequential Lists |
onal evaluations
) weekly '
3. o improve job 3. welding projects 3. uisual chants and tapes of instructions
pergormance skills
4, o improve fob 4. observations and 4. Local industry job application forms p—
maintenance SRLLS completed tasks ’ ) 3
144
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1EP A. Annual Plan (continued)

| Primary "
Educational Placement Handicapping Condition Signatures of M Team
Hours Per Educators: U, R, Headmastler
Week . . . Building Administrator
Leanning Disability
In General B. U. Math ;
' Bducation 15 Regular Education Teacher
In Vocational ’ 1. S. English
Education 10 Regular Education Teacher
In Special 1. M. Science
Education 10 “Regular Education Teacher
John Welder
Vocational Education Teacher
, Mary Lamb
Special Education Teacher
Parents: A. Handicap
Parent(s) or Guardian(s)
Student: John Handicap
Student
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IEP (B. Instructional Objectives)

Student's Name: John Handicap
N

Educational Program: welding

Program Provider: _ John Welder

. School: 'Anywhenz, N - Date: 9/9/82

Goal: To increase survival skills

Short-term objectives/Approximate starting date:

1. 2o practice wniting personal information on
job appucatwn 6om/Septe,mbe)L 5

2. %o practice giving pwom& mﬁolunatwn
orally/October 15

Goal: To improve job performance skRILLS

Short-term objectives/Approximate starting date:

1. 2o practice simple tasks requiring
_manipulation/September 15 (concwvtewt with

#3.)

2. to practice complex wlu requining
manipubation/October 14

Method of evaluation/Approximate ending date:

completed forms/October 14

tapes and weekly oral evatuation/November 30

Method of evaluation/Approximate ending'date:

tash analysis sheets/October 14

task analysis sheets/January 15
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B. Instructional Objectives (continued).

)

3. 1o practice tasks requiring two-handed completed task, teacher observation/October 14
coordination/Septemben 15 . ‘

Method of evaluation/Approximate ending date:

/ Goal: To improve job maintenance

Short-term objectives/Approximate starting date:

1. 2o practice following one/ direction at a teacher observation/October 1
time/Septemben 15 . \‘\

2, o pnac,t;ice following three directions teacher observation/November 1
at once/Octoben 2

3. to practice following several directions teachen observation/Januany 1

“at once/November 2

Teacher Signature: John Weldex

61
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¢ Survival Skills Survey |
pirections: Check each a.rea in which the student needs special
attention in order to successfully achieve adequate
.jqb related competencies. (
A. Survival Skills
| 1. Can write personal information on forms. ) -
2., ‘Can give personal information orally. o
' 9 Can speak cleai’ly. ' o
5‘ Can answer exact question; asked. o
5% Demonstrates understanding of money uses. o
6.| Is able to find transportation to and frém work. -
7.‘) Knows how to seek job. k -
8} Is. neatly groomed. -
9.““ Observes pexjsonal hygiené . A Y |
B. Job Maintenance Skills \ B . h
1. ‘« Completes work assignments. -
2’.> V:‘\“'%Follo'iié« safety rules. L
3. gi"sh!rlorks well with others. e
4, 3‘.8 always on time. ______
k
5. !;as a record of regular attendance. —
6. s physical tolergnce for a full workday. o
7. j;intains desirable peer relationsh}ps. o
8. Fli:chibits self confidence. o
b. Wérks we‘ll alone. o
10'\1 Works well in a group. ' R
: o , SELF. CONFIDENCE
11, Can follew verbal directions. A : o
sy T .

L
"y
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12. ‘Can follow written directions.

13. Can correctly function f0115§ing a demonstration,
14. Remembers d;Fections well. 7. o, | i ..
15. Performs better after repeatedly trying the same tasks.
16. Conceptualizes wgrk problems,
17. Folloﬁs multi—step directions. ' ’
f8. Uses gooéisudgment.
16. Méintéins a stéady~work pace,
20. Can cope with heavy lifting."

C. Job Performance Skilié

1. Understands directional‘terms.

2. Performs tasks reqﬁir;ng manipulation.
‘ 4 3. Moves around objects gracefuily. ‘ .
4, Uses large tools.

5. Uses small tools.

6. Demonstrates adequate eye-hand coordination.

A 7. Shows two-handed coordination. e ‘
, 8.  Has adequate manual dexterity.
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" - Activity 3: "Which Channel Turns You On?"

In national television we have NBC, CBS; and ABC. We choose the
particular channel that entertains us. Students have visual, auditory,
and kinesthetic learning channels, and nearly all prefer one channel or
a combination of these modes of learning. Vocational teachers should -be
aware of the learning style of students to prepare their IEPs and use the
appropriate teaching materials and strategies. Incorporating all modes
in presentations increases the success of handicapped students as well as
nonhandicapped students.

Providing the participants with the experience of checking their
own channels of. learning can familiarize them with the procedures so they
will feel comfortable in using thié method for determining their students'
.channel preferences., An easy test for determining which channel turns on
a student may be administered individually or in small groups.

While checking each chanﬁel, watch for these sparks to ignite
from the participants:

1. Visual learners will probably look up at the ceiling or out
‘ ‘ into space or close their eyes as they try to create a visual

“image.

2. Moving lips or whispered words will indicate auditory learners.

3. The participants who move their fingers to write in the air

or to count off items are kinesthetic learners.

)

The most obvious'spark is used for identification of the learning channel,

Grab your remote control unit and push the button! We're going
to check out Channel V - Visual. The participants should be informed
that this activity is to check their best channel for learning.
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Channel V - Visual

This channel checks for visual learners. Write the following

X 1ist of words on the board or a large sheet of paper while the participants
watch. They are not to copy the words,

B

thermometer

scissors

stethoscope

bandage

tongue depressors

‘ g . ‘ syringe
' ‘ alcohol

Instruct the participants to study the list for one minute while
you watch for their reactions mentioned previously, Then erase the board
or cover the list. '

Ask for a volunteer to repeat the 1ist! Visual learners will be
the first to respond.

Switch your selector to Channel A~ Auditory. Proceed and be sure
to observe reactions,
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. ) Channel A - Auditory ’
This channel checks for participants who learn auditorily, On
" Channel A - Auditory, present the following list orally! Repeat each

word once, pausing after the word.

pliers.

screwdriver
hammer
chalk line
level

. ] square

hand saw

Ask the participants to repeat the list. Those ﬁho volunteer are
probably auditory learners.

‘Changing your dial again, we are ready to watch Channel K -
Kinesthetic. Those participants who have been unsuccessful on the first

two channels may feel the thrill of success on this channel.

155




- 135
Channel K - Kinesthetic

This channel checks for participants who learn best through the
senses of touch (tactile) and movement (kinesthetic). All participants

nust haye pencil and paper ready to write the words as you present the
following list (spelling doesn't count): ‘

battery

voltage regulator
traﬁsmiasion
crankshaft
brakes N

carburetor

pistons

When all the participants have completed the list, ask them to
copy the list again. As the pencil pushing stops, have them turn the
paper over and write the list from memory (no peeking!). Kinesthetic

learners will volunteer to read their 1list while others may check to see
how many they remember.

Your three channels of learning have now been checked for prefer-
ence. However, unlike television channels, the human channels of learning
may be combined to offer a better understanding of information that is to
be utilized.

_Hope you liked your channel experiment! So long until the next
activity.:
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COMPETENCY 5.

Demonstrate the use of strategies and techniques designed

to enhance the learning of special needs students.
o

These activities are suggested to develop Comﬁetency 5:

| Activity 1: "Whatever It Takes" (page 139)

A filmstrip which deals with the modification of the school

program for the special needs student.

Activity 2: "Keep On Course With Key Strategies
For Teaching Special Needs Students" (page 140)

‘ A list of sample problems which are common to special needs
students followed by strategies for dealing with them. ‘

Activity 3: '"Cooperative Planning" (page 155)

A handout which explains thé use of cooperative teaching

among vocational and regular education teachers.

|

It

~

Activity 4: '"Vocational Education Options

. For Special Needs Students" (page 158)
« . v

A deébription of the Vocational Advancement Program (VAP) for

handicapped students and the Vocational Improvement Program (VI?)
for disadvantaged students?ﬂ
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Activity 5: "Positive Management and Motivation .
of Special Needs Students" . (page 167)

A plan for classroom management which can be used with all

8tudents.‘

Activity 6: "R, For Independence" (page 176)

A filmstrip concerning the prescription foundation approach

to providing vocational instruction for special needs students.

Activity 7: "Chain Of Events In Programming
Self-Improvement Plan" (page 177)

A concluding teacher training activity designed to provide a
- smooth transition from formal inservice training to implementation

of competencies attained using a self-improvement plan.

R R R R R E R E E EEEEE I RN,
My greatest comcern in having handicapped students in the
vocational class (s:
"Many handicapped students azquinelindividuaﬁ.axxention.
1 have not had thaining to deal with handicapped students."

Workshop Participant
T E R R E R R R R E E E E EE E I IR

® ok ok H Ok F O F %
® ok ok bk ok F F
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Keeping on course in the mainstream should be easier now that
information on handicapping conditions has been covered., However, a few
white caps may make steering difficult. Ways of calming the problems of
modifying vocational programs, cooperative planning, classroom management,
and strategies for specific situations are dealt with in this section.

NAVIGATE YOUR COURSE

ATTITUDES

1

SKILLS = - KNOWLEDGE

Let's attack these problems with gusto! Roll up your pants' legs,
get out your visual aids, and lower the oars because we're hegded into a

strong wind. Don't despair because you have whatever it takes!
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. Activity 1: "Whatever It Takes"

- A good introduction to alternative teaching strategies for special
needs students is the filmstrip Whatever It Takes (see Appendix E). This
filmstrip stresses the importance of flexibility in the program of a
special needs”student. Other topics dealt with in the filmstrip include:

* Modifications in teaching methods to help apecial needs

students succeed.
* More uses of expanded staff

* Modifications in teaching materials for the benefit of special
needs students (and quite possibly of nonhandicapped students
as well)

* Modifications in testing procedures

* Linkage between school and employees, school and home, school
and specialists /

* Individualization of special needs student's program

' ‘ The next activity concerns key teaching strategies to be used
with students who are having specific problems in the classroom. These
can easily be introduced after the¢participants have viewed the filmstrip.

‘ |
. ' I've got what it takesl!

Q- o 16y
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Activity 2: "Keep On Course With Key Strategies ¥or Teaching Special

~ Needs Students"

To keep on course and deal with special problems, key strategies
are needed. The following twelve problems (pages 141-154) are presented
as situations which a vocational teacher will probably encounter. Sug-
gestions for dealing with these situations are 1isted for participant
discussion.

An effective way to present the key strategies is through role-
playing. One presenter should assume the role of the vocational teacher
and bring up each problem to the assisting special education teacher
(second role-player) who provides possible ways of dealing with the
problem. The participants' names should be used as the students with
the problems. This keeps their attention! Assume your roles and proceed
to the first problem. :

KEEP ON COURSE

WITH KEY STRATEGIES FOR TEACHING '
SPECIAL NEEDS STUDENTS

Il

161 ;
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Key Strategies For Teaching Special Needs Students

141

The student cannot pick main ideas from a passage.

rds

1.
Nays to deal with this are:

a. Underline the main idea, or use a yellow "hi-lighter" pen.

b. List the main ideas in phrases and have the student keep
the 1ists in a notebook.

C. Present only the main idea.

d. Place the main idea in capital letters.

e. Give short, simpie ideas first.

f. Draw lines and arrows to emphasize important informationm.
g. Use index cards to cover material read and to note key wo
and vocabulary so that the atudegt is not tempted to

continually look back while reading.
h. Use lists instead of paragraphs. ™
i.# Use visual aids such as -
transparencies, drawings, -
filmstrips, films, etc. -
j. Print directions on the board. [p=
k. Work with the student on a -
one~to-one basis. =
1. Pick out a good student to work.ﬁith a weaker student.
m. Tape reading assignments.
n. Provide reading materials used in the course to the readi

instructor.

ng
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2. The stufent is a non~reader. Approaches the teacher

can uselin presenting material are:

b.% Tape texttook (with help of students or other persons) or L
% ‘

c. ' Give testslor have tests given orally. oy

d. reading of texts and exams.

e. \give a modified test (one that uses pictures in giving
?irectiona)

f. émphasize ajdio-visual materials

g Jive extra tlime when possible.

K

b
h. Do not forcé student to read aloud,

‘ ' i, U‘se demonatrations .
3. Provide hands-on experiences.
k. Use picture identification with tools or equipment.

1. Have another student read to them.

m. Use discussions instead of reading.
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3. The student is presented with a new task with many
unknown elements and refuses to try the task without
assurance from teacher or peers. Nays to deal with
this are:

a. Make tasks simple with few unknown elements to learn each
time.

b. Make tasks brief, repetitive, specific, and concrete.

c. Present tasks in a sequence of small steps with each new
skill built on those previously learned.

‘d. Design tasks so they can be easily accomplished.

e. Make drills in game form that repeat the same skill over
and over to reinforce what is learned.

‘., Make tasks relevant to the student.

g. Teach tasks while standing behind the student to allow for
minimal distraction.

h. Use brief and .concise verbal feedback.

i, Use physical guidance when task is being performed
incorrectly.

j. Use lists insﬁead of paragraphs for written directions.

k. Check vocabulary level of m‘teriall used.

1. Use the same words for the same directions until the student
understands what 1is expected.

m. Talk to the student and encourage independent performance.

a. Provide rewards for independent behavior.

0. Use peer tutoring and gradually withdraw peer assistance.
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e

4.

The student has problems remembering a sequence of
instructions and,ithezefbre, cannot follow several
directions at once. »Strategles to help deal with

this are.

a.

¥

Give only one or two directions at a time; check to make

‘ . ) .
.sure that they are understood; then gradually increase

directidns.

Cive/yeri brief, specific directions - = = leave spaces

between irectiogs.
Ask student to put your directions into his/her own words.

Try to make sure that each section of an exercise has its

own directions, even if this means duplication.
Read directions to the class and have students repeat them.
Number directions.

Provide a handout of the instructions in a short, sequential
list. f '

Illustrate or demonstrate instructicns whenever pogsibiet

_ Print directions on the chalkboard or chart.

Provide a checklist for the sfudent. R -

Have the student work with a peer tutor, gradually

withdrawing help.
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5. The student does not possess the basic mathematical
skills necessary to perform routinehassignments
related to the vocational class. Ways to deal with
this problem are:

a. concentrate on those skills for which the atudeyt ig ready.

b.

c.

d.

g
h.

i.

By the eleventh grade, bypass what the student has trouble
with by using calculators, tables, pocket charts, etc.

-

Check for basics such as telling time, reading decimals,
knowing basic geometric shapes, using a ruler to 1/32 of an
inceh, and measuring temperature. If the student cannot per-
form these basics, break the tasks into subtasks (easier
levels) and try to locate where the student is having
problems, or ask the special education teacher to work with
the s??dent on mastering thesé mathematical skills.

Check fbr understandipg of math vocabulary. List and define
the vbcabulary at the beginning of class.

Present materials in an organized, step-by~step manner.

List and number the steps.

@

Make symbols clear and understandable.
Have the student use graph paper if he/she reverses numbers.

Have visgalﬁéﬁifts available for the student to locate

information, ; PAENT (TNTEW -

Use conversion charts to
change decimals to frac~

tions and vice versa.

Set up tutoring with

peer teachers.

Develop individual

lesson assignments.
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>

6. The student has failed many courses in school and has

a passive attitude. Yo correct this you might:

a., Provide the student with small successes to improve .

"self-worth;" success will ultimateiy alter attitude.-

b. Teach5from a strong personal interest, be it minibikes,

, Vé
- cats, flying, "girls" or "guys," or sports.

¢. Teach self-cOntréi.

d. Tell the student when he/she does something right, even

when it 1s a small-thing.
e. Find out the reason for failure.

f. Let the student know that youuare there to help. -

g. Let the student see the relevance of tasks.

167
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| 7. The student shows frustration when presented abstract

concepts. Ways of dealing with this are:

a. Teach concrete concepts and repeat information.

b. Break down complex ideas and tasks into simpler components. '

c. Decide which prerequisite skills the student needs to

successfully handle the presented material. Does the -

student have them?

d. Give concrete examples.

e. Give demonstrations.

-

f. Show the relevance of‘éhe taekfﬂf

g. Use peer tutors.

SIMPLE ,,
S PIE. . CLEAR
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8. The student complains that he/she is not able to read
your writingJon the board. Approaches to this problem

include:

a. Use manuscript rather than cursive writing on the board.

b. Try moving the afudent closer to the board; check for a
visual problem.

c. Give typewritten or printed handouts instead of using the

board.

t
d. Tape what the student is to read; read it to the student;

or have another student read it to him/her.

Printed/Typed Handouts Are EASIER To Read!

169
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9. The student shows very little social interaction in
class. Suggestions for increasing positive social
interaction are: N

a. Try to guarantee a success.

b. Build a self-image with positive reinforcement.

¢. Build trust by finding a common interest between teacher
and student.

d. Develop an accepting and understanding attitude toward
the student.

e. Be very patient.

f. Give the student a special project to work on so that he/she
can feel successful and respected by others in the class.

g. Use reinforcement or rewards for participation in class.,

h. Get another student to develop a conversation with the
student around his/her interests.

i,

Use role playing. -
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10. A stude{f‘;;; read the material but is unable to
remember the content. Nays to help the student
remember what he/she reads are:

a. Pick out important ideas from the material to be read and
give them to the student as a handout.

b. -Have the important points underlined or hi-lighted and
ask the student to 1list the ideas as he/she reads.

c. Have reading material in %ogical sequence.

d. Give verbal reinforcement of the topié.

e, Teach clues and techniques for improving memory.

f. Review learned concepts.

g. Reward for remembering instead of punishing for forgetting.
. h. Allow the student to act out what he/she reads. -’

i. Read material to the student after he/she has read it and
discuss 1it.

j. Limit the amount of material to be read in one sitting.

ERIC 171
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11. The student manifests fristration when asked to read

from text. Ways to deal with this are:

a.

Ce

d.

e,

Evaluate the readability (reading level) of all chapters

of a text.

&

Have materials available at many reading levels, from

elementary through college.

Have recordings of text available. These can be obtained

commercially or students can record for extra credit.
Request easier-to-read materials from publishers.

Note that texts which have an easier reading level usually
contain pages with enough blank space so as not to be-«

- confusing; bold print, capital letters, or different

colored ink for important subject headings; vocabulary in
bold print that is defined on the same page as it is used
or at the end of the chapter§ and a glossary of terms and
and index (the glossary should include a guide to pronun-

v ciation.

Read to the student or have another student read to him/her,

Do not ask the student to read aloud in front of the class.

Record lectures,

Ruiing

ON
" THE ,
LEVEL

e ol
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12, The student constantly exhibits aggressive behavior
which interrupts the whole class and interferes with
the learning of other students, Ways to deal with

¢ this behavior are:

a. Ignore the behavior; do not encourage the behavior by

giving it attention. That is what the student wants.

b. Say something positive when the student is staying on task.
Praise the student in front of his/her peers.

c. Encourage expression of feelings that are appropriate.

d. Work on changing one behavior at a time. Do not tackle ®

all problems at once.

e. Stop inappropriate behavior immediately! Do not wait until
you are angry. An angry teacher may not handle the situa-
‘ tion appropriately.

f. Give time-out in a different room when a student explodes.
Explain how his/her behavior affects others.

g. Do not confront the student when anger is high, especially
in front of other students.

h. Never threaten a student. Some threats cannot be

carried but and only confuse the student.
Always follow through with whatever is
promised! Be consistent.

i, Do not argue with the student! If
you must discuss an incident with a
student, use "I" instead of "you,"
as in "I am disappointed..., I am

" rather than '"you

upset because...,
did this or that." Make an ally of

. . the student rather than an enemy.
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n.

P

q.

Te

8,

ﬁse as few words as possible when disciplining a studb%t

to prevent arguments. -

Refuse to be shocked by inappropriate language. Have the
student define the terma used¢ The shock value of the words
is lessened. 1Let the student know that you do not approve .
of the language. '

Try to improve the atudentfg self concept.
Make a conscious effort to find ways in
which to praise the student. Most
behavior problem students get negative
comments from teachers. Reward the
absence of disruptive behavior. " Catch
the student being good and tell him/her!

Tell the student you like him/heér as a
person even though you do not approve of
his/her behavior.

Establish 1imits with simple, clear rules.
This provides structure that serves as a foundation for
learning. '

Provide time with a counselor who can make the student more

aware of social conduct.
Emphasize interests of the student.

Do not tell the student that an assignment or behavior is
"easy' and you know that he/she can complete it. The task
may not be as easy for the student--and 1if he/she does
accomplish it, you have belittled the task.

Make 'a task relevant, geared toward the -student's interests,
and on the student's ability level to provide success. Be
sure he/she understands the directions.

Make directions clear and allow enough time to complete a

task before beginning a new one.
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e . , 1
Set up activity centers in the lab or classroom to prﬁglde

Do not use labels! "Stupid!," "show-off," "bully,"

Provide a study office by using large cardboard boxes.

Commercial study carrels are great if you can afford them.

the student with reinforcing experiences when he/she has
completed the required tasks.

Use a contract between student and teacher to accomplish

a specific .behavior or assignment.

"emotionally disturbed," and "behavior problem" serve no
purpose.

Be prepared: The teacher with good plans who knows what
to do has fewer behavior problems. Be as exciting and as

interesting as possible. - R

Have fun! Teachers who really enjdy what they are doing
have fewer problems. Smile a lot. Teachers need to smile
more at students considered to be behavior problems.

.
—r
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‘ _ Activity 3: 'Cooperative Planning'

Team'teaching is an excellent strategy to use with the following
handout concerning the use of correlated curriculum. After reading and
discussing the handout ("Correlated Curriculum Instruction, page 156),
the participants should be given an opportunity to share their ideas or
experiences with the other training participants. As well as providing
the time to share good ideas, team teaching can demonstrate cooperative

planning.

E i

* ok ok ok ok ok ok ok kok ok ok ok ok kok ok ok ok ok ok ok ok ok ok ok ok ok ok

My greatest concern in having hand&capped Atudentb in the
vocational progham Ls:

"Having a teacher of some tupe to hefp in individual
insthuction."

Wonkshop Particdpant
dok ok ok ok ok ok ok k ok ok ok ok ok k ok ok ok kok ok ok ok Kk ok ok kR K

%% k% k¥ % %
* ok k% ok k% k¥
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Correlated Curriculum Instruceion

Correlated instruction is a term which refers to cooperati;e '
efforts in planning and teaching. If the special education teacher is.
familiar with the vocational classroom teacher's facts, situations,"
procedures, and envimeonment, cooperative planning can occur. For
example, students coming from a building trades class where materials
and tools have been under consideration may be 80 enthusiastic about
the subject as to discuss the materials the first few minutes of com-
munications class. Developmental reading can easily follow. Also, a
student might bring to math class from the machine shop a problem on
reading a caliper or micrometer or on figuring tolerances. If the math
teacher has prepared properly for correlated instruction through study
of shop tools and procedures, reinforcement of shop teaching on any omne
of these problems can occur. In general, students do not expect such
knowledge from special education teachers, and, as a result, are

especially pleased that the teacher is interested. This provides

correlation of content and instruction.

Planned correlation is a concerted effort to integrate all
training--math, communications, shop, and- guidance-~in an attempt to
develop the ability of the student to reach his/her ultimate potential.

177 ”
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In short, the special education teacher needs all possible information
about vocational training. Reading is helpful, as 'is learning to use
shop vocabulary. Visiting vocational are jﬂpffers some knowledge of
tools and proceduréa. M-Teams also offer ;@%ornation on vocational
curriculum and activities. Planning conferences for vocational and
special education instructors Céfibliéhea a rapport between the two
groups. * o :
Students can also be involved - in the correlation procedure
through classroom contributions. They can b;'encouragud to give pre-
g o gsentations of shop work. Further instructional correlation may be
implemented through a list of shop words and terms used for reading
and/or spelling practice and vocabulary 3riil. Also, the related
teacher can make supplementary reading matériala in various vocational
areas available to the student. 1‘

Some other agecific examples may.furfher clarify ways to corre~
late apécial education academic classes and vocational programs. In
- . math, the instructor should plan to use ghop probl‘em suggested by the

vocational instructor, particularly when they are applicable to activ-

ities going on in the shop. Teaching of measurement is definitely an
important example. In writing, the student gould write orders, gas
| tickets, and estimate jobs. A student in commercial foods might read
and write recipes and grocery orders, learn to double recipes, and
compute food expenses.

Nearly all vocational classes use manuals, printed instructional
1 handouts, and directions for projects which can be used for reading and
Ncomprehension in the special education class. As a result, carefully
made plans must be implemented for desirable class organization through
one of four approaches-~small group, independent study, ipdividualized
instruction,‘ér a combination of these. Since many students have been

bored with regular classroom approaches, this type of instruction pro~ {

v.éea diffeyent activities which can be fun as a means to help learning /

be plessurable., No one ever said,learning couldn't be fun! .
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}" . ‘ Activity 4: "Vocational Education Options for Special Needs Students'

In Tennessee, there are two major vocational options for special
needs students. These are the Vocational Improvement Program (VIP) and
the Vocational Advancement Program (VAP). WVIP is designed for disaivan—

taged students, while VAP is planned for handicapped students. The
following description of each program may be used with the participants

as a basis for disc@ion of placement options for special needs students.

*
.
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Vocational Improvement Program .

The Vocational Improvement Program (VIP) is a specialized pro?
gram in which an individualized apbroach‘is used tO'mget'fhe'needs of
students in the vocational curriculum‘who have learning difficulties.
Students are selected to use the opportunities this program offers in
gaining*baggésacademic gkills which will enable them to become useful

veitizens.

The Divisién of Vocational-Technical Education's program for
disadvantage"students'is designed to'asaipt'students in overcoming | 4
difficﬁ1ties that may be preventing them from making progress in a
regular vocational claaaj Students must al&eady be eﬁrolled in a voca-
tional program to be eligible for VIP. Appropriate special services in
the form of basic related instruction are made available in meeting the
. special needs of the disadvantaged. In the basic related instructional i

. .

Qf"l

"
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program, primary emphasis is given to vocational communications and

computation. ‘“The objective is to overcome these difficulties so that
the student can make brogress in his/her vocational program. .
Aﬁdi@‘lnél ihstrugtion is given in learﬁing acceptable - '

work attitudes, improving self cbncept, exploring career
opportunities, completing job applicationms, intérviewing
for jobs, and acquiring acéeptable social actions and
civic and family responsibilities.

For admission to any program, the content of the program and

Tee

{ objectives shall be determineq by an M-Team cousifijé’ﬁith the state

and'federal Right to Education, laws.

~7

1. Students are certified as disadvéntaged due to éhe following:'

a. low reading ability‘i ¢

b. difficulty with mathematics or communications (oral or
written) ) o o

c. ﬁerfbrming tﬁo years belo; grade level as determined by
reliable standardized tests ' -

d. repeated lack of progress in a regular vocational edqca-

tion program.

2. Students are .selected for the program by an M-Team composed
of the school principél, guidance counselor, parents, the
student‘(when appropriate), testing personnel, other persons
requestgd by the parent, and aéademic, vocational, and basic
related instructors in order to assure proper program‘place-
ment. IEPs are written outlining the prescribed individual
programs of instruction specifically designed to meet the
special needs of disadvantaged students. Students are
tested in the spring for entry into the special program when
school begins in the fall., Students and parents should be
advised of the difficulties of the student that make it
necess@fy to place him/her in the VIP class. The State
Manual for Impleménting a Student Evaluation Program should

\\ be used to evaluate students for program placement.

a
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1

/y -3, Specific admission criteria will be based on assesements
which measure verbal and math skills and abilities and
vocational interests and’aptitudes. Reliable standardized
tests will be used to determine vocational interests and

aptitudes. .~

o

The basic related instructional program may be in one-~, two-, or |

three~hour blocks of time in order to provide the flexibility necessary
to meet the student's needs and is closely related to the studemt's
Jocational area. The educational program employs a“modified approach
td help the student develop basic skills. This approach relates commu-
nications and mathematics to vocational areas. The program is designed
to assist each student in achieving the developmental objectives out-
1ined in his/her IEP. Student class load consists of no more than 15
students‘per hour. A stud;nt may be scheduled for more than one hour
if it is felt that he/she can profit thereby. In certain cases, a
student may make enough progress in the VIP clasg to justify piécement
in regular academic classes.’

VIP basic related teachers must have a bachelors degree with a
valid teachiﬁg cerflficatekwith appropriate endorsements. VIP teachers
need to have an understanding of the processes oguhpﬁan growth and
development. Competencies in dealing with reading and math disabilitie
are necessary for effective teaching; A basic knowledge of measurement
and gvaluation and the ability to identify and utilize comprehensive
asseésment instruments is necessafy for placement and cooperative plan-
ning. ‘J | u
‘< 1f disadvantaged students are to be successful in vocational
education, VIP teachers must keep the respect of the students. It must
be clear to the students that the teacher cares and wants to make them
comfortable. Willingly giving extra time and attention during periods

of stress may make a world of difference in the student's future.

-

d
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Vocational Advancement Program

The Vocational Advancement Program (VAP) is designed to provide

special instruction to those handicapped vocational students as desig-
il

students into regular vocational programs while employing basic related

nated by the M-Team. Some VAP programs are organized to mainstream

teachers and aides to assist by correlating basic academic skills to
the studént's vocational area. A few other VAP programs consist of
scheduling vocational shop and/or lab instructors together with basic

| related teachers to provfde vocational skills and basic related instruc-
tion in a closed situation. Additional instruction is presented to
help students acquire acceptable work attitudes, improve self concept, ’
explore career opportunities, complete job applications, interview for
jobs, and learn socially acceptable actions-and civic and family (
responsibilities. The instructional program in both the classroom

and the vocational class shall be based on specific developmental

‘ " curriculum materials and evdluated according to the behaviorally stated ‘

criteria set in each student's IEP.
. -
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.spring for entry into the special program

Studénts to be served in VAP classes should qualify as handi-
capped under omne or more of the conditions set forth jin PL 94-142 or
the State Special Fducation Provisiona. Any student eligible for
special education.may be served. However, the ultimate goal of the
program is to help ;fdaents develop salable skills so that they will be
employable by business or industry. VAP is not ; sheltered workshop-
type program. Specific admission criteria will be based on assessments
which measure verbal and math skills and abilities and vocational '
interests and aptitudes. '

Students are selected for\fhe program by an M-Team composed of
the school principal, guidance counsélor,

parent, student (when appropriate), specfal - -

education personnal, any person the péarent
requests, and academic, vocational, and
basic}related'inatructors in order to assure’
proper program placement. IEPs are written
outlining the prescribed individual plans
of instruction specifically designed to
meet the special needs of handicapped
students. Students are tested in the

in the fall using religble testing ipstru-
ments and other perti%ent assessment
materials., Students placed in VAP programs
must be verified handicapped students. The
State Manual for Implementing a Student Evaluation Program must be
followed to accomplish an approved student's assessment and placement
process., Cooperation among the local ed;cation agency, vocational
education staff, and special education staff is necessary for assess~
ment, placement, and education of handicapped students. |

This cooperative work shall include the following:

1. The IEP will be jointly planned by the parent, student (when
appropriate), vocational education staff, special education

stafﬁgiand others as needed.

« 184
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; 2. There shall be an annual review of the student's progress
| and a review ‘of his/her program by the above named M~Team
ﬁ working with the student.

&

3. There will be a periodic (every 6-9 weeks) éonsultatioh on
each student for the purpose of looking at areas of need and
possible program adjustments. u

Handicapped students will be placed in the least restrictive -
vocational classes as determined by the members of the M-Team #o that
such placement will be appropriate.” It is recommended that regular
vocational classes having over five handicapped students enrolled have
an aide to assist the regular instructor. The VAP basic related
instructor assists these handicapped students by relating basic
academié skills to thgi; vocational area. .The basic related instruc-
tiona&\pp6§§am may be in one~, two-;-or three~houf blo&kl of time in
order to provide the flexibility necessary to meet the student's needs.

. The basic related instructor will serve not more than 12.students per :
hour. ‘ | " i~
. Handicapped students may be serqu in a special clagg which
“ f combines a basic related instructional program with specific¢ periods

.1in a vOcational tra&ning program that has adaptive equipmcnt and
training supplies to meet each student's specific needs. Students
n will receive instruction in a number of vocational skill areas as well
| as basic academic instruction related to the vocational areas. Special
class student load should consist of no more than eight
handicapped students per teacher to be varied according
to severity of handicap and level of functioning.
These eight students may be worked with individually
and/or in groups as deterpincd by the M~Team. '
All VAP basic related teachers must possess a
minimum of a bachelors degree from an accredited
coll&ge or university with a valid Tennessee teaching
certificate with appropriate endorsemens(s) which

‘ ) | became effective as of the beginning of the school
year 1981-82. 1In addition to the above, they should ’ .

-
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also demonstrate or acquire the following proficiencies:

1.

3.

4.

5.

iy

9".

10.

by the teacher's ability to successfully complete an
Anternship or other appropriate supervised field experi-

An understanding of the processes of human growth and
development.

Functional ability in the area of diagnosis and correction |

of reading and math disabilities.
A basic knowledge of general measurement and evaluation.

The ability to identify and utilize compre@:nsive assess-
ments, including interpretation of tests (nondiscrimina-
tory), ‘especially in the areas of vocational interests and

aptitudes, achievement, personality, social and personal

skills, study skills, values, and interpretation of results |

including determination of functioning level and prescrip-

tive programming for vocational students.

The ability to understand and/or develop methods and
materials 1n,teaéhing vocational education.

The ability to design and conduct vocational programs for
individuals having sfecial needs and to articulate these
programs with other educational programs.

The ability to communicate effectively in an appropriate
educational setting.

The ability to state behavioral objectivas and to perform
task analysis as relevant to vocational activities.

A working knowledge of vocational education as it relates
to students with special needs. This can be demonstrated

ence.

Specific skills in behavior management techniques such that
an effective and appropriate classroom learning environment
shall be.maintained for both the individual and the group.

Y,
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The above proficiencies shall be obtained in an accredited
college or university teacher training program and by successful
completion of state sponsored and approved workshops, institutes, and
seminars, Local inservice training (minimum ) day) designed to better
equip teachers in meeting the needs of disadvantaged and handicapped
students will be pfovided each school year and will be mandatory for

all vocational education teachers serving special needs students.

1

This covers the basic proficiencies for VAP, but let's not
forget the humanistic approach to education so necessary in dealing
with handicapped students. We have become so standardized, theorized,
and institutionalized, not to mention compnterized, in our outlook of
education of today's youth that we seem to have lost the human acpect;
Handicapped students require the teacher's conscious effort of
treating them as individuals, Treat them as students first and
handicapped second.

*
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"14 you wish to raise a man grom mud and §ilth...you
must not hesitate to get yourseld dirty."

Sheldon Kopp

*
*
*
*
*
*
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Activity 5: "Positive’Management And Motivation Of Special Needs
| Students"

Sometimes, managing the behavior of special needs students is a
concern of vocational teachers. A method of classroom management“which
can be used with all students involves a system that provides motivation
for students to act with acceptable behavior. The RAID system, developed
by Dr. Charles H. Madsen (1968), consists of four parts:

Approval

Pisapproval

This system is the basis for the following teacher training exercises.

The use of rules is important so that students will know what 1s
expected of them. Rules should be established and displayed for class-
room behavior. The students can help in making the rules., The rules
should be stated positively and kegi brief.

18§
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To encourage the participants to make positive rules, ask each to

state two or three in a positive way. List some positively stated rules

" for them as examples.

1.

CLASS RULES

Move quietly and carefully around

the work area. =~

Practice safety rules in each

activity.

Listen while others speak.

.y

Approval (reward) is given to those students who fglk§i*fhe

. established rules. A variety of techniques can be used téf;oLmunica;e

approval. One method of showing approval is to provide verbal rewards.

This may include such phrases as:

1.

Another way of showing approval is through the use
of tokens or activity rewards such as check marks,

activity, and points for tasks or behaviors., These
sample certificates are an effective means of showing
approval:

"Nice job!"
“Great work!"

"You're
really trying

hard!"

"Thanks for being on time.

smiling faces, free time, choice of a favorite

it

189
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[l .
‘ B " -

I just came nunning by to tell

you: "YOU ARE REALLY TRYING

“~

HARD, AND I'M PLEASED!"

The use of contracts can also prove to be a successful method of
rewarding acceptable student behavior. Contracts can help sfudents to

‘understand behavior and rewards.

¢ John 7

Scores 807,
on his

] ) +o . }
, Auﬁudumos

Test,

Q. | 191
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. The content of contracts may vary, but each ahoul& include at
: least the following:
h *

1. Required student behavior

2. Reward

3. Conditions of reward, if necessary

e 4. Signature of teacher and ﬁydent .
I S —5,~~Date for completion of contract

This is a sample contract for a vocationii classroom:

» s

5

CONTRACT FOR CHANGING OIL

v~

.

1f
procedure- by the end of the week,“he will

can demonstrate &n oil change .

. A

earn one class period of his choice to

work on his car.

TEACHER

_ Another effective strategy for motivating students and ohowin;
their progress is to develop a motivational chart. Include subskills
o o needed fur a particular skill area. For oxam?lo, the follaw}ng chart ,
{l1lustrates the subskills necessary to be a skilled salad maker, an area
covered in food services. Each time a student completes a subskill, a
star or check can be placed on the chart. v'hoh all skills are cohplotid,
2 super salad maker certificate may be earned. All students may no"t need

/

0
hy
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this type of reinforcement, but for those who do, the charting technique

can be very effective in keeping students motivated.
¥

SUPFR SALAD MAKER

1“1‘ peels '

peels and dices uges works
- peels and | fruits and | frults audj slicing makes makes personal with
Name ! | chops cxis |.veeetables | vesetables | machine | “toast salads [cleanliness others
~| Marv
Sennie
1ot
Ay

Brungt

Lnn

Yent

[INTE R

Other techniques to motivate students on a positive note might

include messages sent personally to them or their parents.

Unfortunately, -

parents usually receive notes from school for their child's peor perform—

ance or bad behavior. The following is a sample message indicating the

teacher's approval in a personal way.

&

HAPPY GRAM

Mr amd. Mra. Fall
.zgmm.&u.

Jtdupdzgp .7;:22;u1¢111.4avu&a£

N Z Lowilh

.0,.,‘.
ek,
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. Regardless of the approval method used, the tecﬁnique should be
one which is appropriate for the student. To find the appropriate reward,

the teacher can: . g
* Ask students to choose ‘their favorite activity.
* Observe what the students enjoy doing.

* Refer to past successful rewards.

Remember, a smile and a pat on the back never hurt anyone.
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Ignoring some insignificant of f~-task behaviors whilé praising
students for on-task behaviors can help the teacher decrease undesirable
behaviors and increase acceptable behaviors. For example, if the teacher
has provided a handout on an oil change procedure with an assignment to
read it and answer a question about each paragraph, he/she will expect
students to complete the task. Johnny stares out the window while Ken,
sitting next to him, begins the task. The teacher has several options:

1. Johnny can be ignored while Ken is praised or rewarded for
beginning the task. (The teacher ignores Johnny, who is

not on task, but reinforces Ken for being on task.)

2. Johnny can be magged to '"get busy." This may be rewarding
' to Johnny if it is the teacher's- attention (positive or ¢
negative)<that rewards his behavior.

_ Generally, negative behaviors that teachers spend a significant
amount of time attending to may be ignored while appropriate behavior 1s
rewarded. The important point is that teachers cannot just iénore
behaviot, they must show approval of appropriate behavior while ignoring
inappropriate behavior. Even more important is for teachers to be
consistent and systematic about the way they respond.

Obviously, some behaviors cannot possibly be ignored: Behaviors
which cannot be ignored are those that are dangerous to the student,
teacher, or other students. Destructive behavior must receive disap-
proval. Some behaviors which cannot be ignored and must have disapproval

are operating machinery and tools incorrectly, wearing improper clothing

while operating machines, and not wearing safety glasses,
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The following methods have been effezgive in showing disapproval

while maintaining a rapport between student and teacher:

1. Signal with gestures for the student to stbp.

2. Comment to the student face to face--do not get/ involved in
a shouting match in front of the class.

3. Take the student to one side and remind him/her of the rules
("John, you forgot your safety glasses."). Ask the student
to repeat the rule and explain why the equipment is needed.

.4, Time-out the student. This means removing the student from
the activity for five minutes and have him/her sit quietly.

5. Avoid telling the student, "It was stupid of you to forget
those safety glasses." Tell the student the behavior was
dangerous to him/her--you want to show the student that
his/her behavior is what you disapprove”of and got him/her
personally.

Disapproval techniques should be consistent, and teachers need to practice
until their reactions become consistent.

Many classrooms are "yuled" by punishment. Punishment is very
effective for stopping behavior; however, it is not very effective in
establishing positive student/teacher relationships., Besides, it forces
the teacher to pay attention to more negative behaviors and is unmotivating
to students.

One final thought is that what teachers want ultimately is for
gtudents to become internally motivated. Essentially, the RAID model
moves from teacher directed motivation and control to the student's own

motivation and self control.

After discussing the RAID model with the participants, ask them
to pick one class and gpplemént the four-step plan with the class members.
They can share their experiences with the rest of the group at a later

gession.

e




The filmstrip Ry for Independence (see Appendix E) is designed to

help the participants deal with all special needs students. It concerns
the prescription foundation approach to providing vocational instruction

to students with special needs. The major points portrayed include:

1. The importance of being willing and able to change professional

behavior to meet individual student needs.
2. 1Instructional and related areas that might need alterations,
3. The development of individualized educational plans.
4, Re~analysis and modification of existing jobs.

This filmstrip can be most effectively used after the participants

|
|
-
176
. ) © Activity 5; A'fo for Ig@ependenceu s .

|

have been introduced to handicapping conditions. It can also be used as a :

- , 1

|

lead intq_the next activity.
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Activity 7: “Chain Of Events In Programming Self-Tmprovement Plan"

%
\ After completing the inservice training sessions, the participants

need some type of plan that will help them use in the classroom what they

have learﬂed in the inservice training. The following self-improvement

plan provides this sort of linkage between the formal training sessions

and the "real world." Step-by-step guidelines are given which lead from

the requirements of PL 94-142 to the actual implementation of teaching IE:D
strategles with special needs students. Space 1s also provided for the -
participants to include their own ideas. This outline should be given

and discussed with the trainees at the end of the formal sessions.

Update file
on special needs
students

Review
- placement
procedures

Assess class
enrollment

Vocational
assessment

Schedule
conference with
gpecial ed.
rersonnel
: Develop
teaching
strategles

Other areas
of self~
improvement
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5.

6.

Self-Improvement Plan Guidelines

Review simplified Versién of PL 94-142,
Review and update files on special needs students.
Review procedures and processes for placement of students.

Assess class enrollment.

a. Arrange conference with special education personnel.

b. Acquire information on special needs students to be in your
vocational class.

¢, Participate in M-Team meetings and develop IEPs.

Adapt vocational class procedures,

a. Use the."Survival Skills Survey" (pages 130-131) to determine
problem areas of students.

b. Use the "Which Channel Turns You On" activity (pages 132-~135)
to evalugte students’ learning modalities.

¢. Establishy

d. Dété{gi:’
are to be

e. Develop and implement teaching strategies for special needs

individual student goals and objectives.
what adaptations and modifications of the curriculum

made.

students.

Develop conference schedule with special education teachers for an
on-going cooperative effort for the year.

Determine areas for further development.

199
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. . ’ _ Certificates

Upon completion of the teacher training sesions, try this method
of showing the participants you appreciate their endeavors and interest
jf"‘ ' in providing success for special needs students in vocational education.

All persons, especially teachers, need a pat on the back for good work!

"I["F' m#
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s Op-Sige Visitatiens

As part of the formal tralning sessions, the ?roject SSAVE staff
found the use of on-site visitations to be an effective way of providing
individualized instruction for the inservice training participants.
After each formal training session, a staff inservice training assistant
(ITA) traveled to the home school and met with the participant at a time
and place arranged during the teacher orientation meeting. This confer-
” ence provided the opportunity for the ITA-to assist the partiéipant with

individual assignments, discuss ‘any concerns about special needs students
" enrolled in the class, and serve as a liaison between the participant and
the inservice training presenters. A wriﬁfen log completed by the ITA
after each on~site visitation was used to document concerns of the parti~
¢ipant and the assistance pro§ided by the Project SSAVE staff.

The written logs on the following pages (181-184) are taken from
the Project SSAVE files. The names of the teacher and school involved in
this set of visitations have been removed., As you read the logs from
Consechtive visits, vou may notice a change in attitude on the part of
the participant. This change in attitude is a prerequisite to the
tea@ﬁer's modification of curriculum and methodologies relevant to
Interestingly ehough, the Project SSAVE gtaff

found the tvpe of attitude change revealed in this case study to be the

gpecial needs students.

rule rather than the exception,
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® Il Administrator/Counselor
Inservice Training

Introduction

It has been said by many that "a school is no stronger than the

administrator in charge."

Whether or not this view may be substantiated
is not the question. It is probably better to allow those with time to
B ﬁphilosophize and resolve what may be at best a circular argument.

One fact essential to providing appropriate curricula for special
needs students is that the administrators play a key role in providing
leadership and/or support to the instructional personnel. In fact, there
are five kinds of school administrators who are involved in some aspect
of providing an appropriate vocational education for special needs students
and fulfilling the requirements of PL 94-142. These are vocational direc-
tors, building principals, supervisors of instruction, special education

. directors, and guidance counselors. 1In order to better understand the
V “ needé of administrators related to serving special needs populations,
some examination of their ro;es is required. If for no other reason, the
quantity and quality of inservice training provided to the instructional
staff needs to be thoroughly understood by the administrative staff as
well., While the depth of knowledge may not be as essential, a minimal
level of affective understanding needs to be attained, leading to know-

ledgeable and strong support of the faculty.




186

’ National Perspectives o -

[

Recent studies (Nevin, 1979)“have revealed that adm&gistrative
educational personnel rate the following competency statements relatively

high in terms of administration of PL 94-142:
1. assurance of due process and confidgntiality
2. 1interpretation of state and federal laws
3. use of appropriate leadership styles
4, maintenance of appropriate aﬁd legal records
5. resoiution of personnel conflicts

6. use of evaluative data in curricular changes for special

needs students

. . 7. role and certification of staff responsible for the implemen-

tation of special needs students' programs.

.

It also ﬁas been shown that the administrative staff is the key
. group of personnel to initiate cooperative planning, select staff, and
plan professional development for the faculty in working with special
needs students. While few would argue the key role of administrative

=

ﬂpersonnel,\Barella (1979) gathered data indicating that vocational
:%achers' most frequent complaints about vocational directors were that
fhey lacked communication skills, did not inform teachers of new policies
and procedures, ignored teachers in the department, would not listen to
new ideas, conducted poor teacher evaluations, and were too busy with
other school activities.

What remains, therefore, is somewhat of a mixed vieg concerning
divergent roles in a relatively chaotic system of educational endeavors.
Confusing, isn't it?

The purpose of this Inservice Training Guide is nhot to debate

these types of issues. Rather, it is to serve as a reservoir of content
and methodologies in the task of providing the facilities, faculty, and

finances for special needs students to succeed in vocational education.

205




187

Teacher €adre Recommendations

At the inception of Project SSAVE, it was not anticipated that

" the administrative personnel would become a target audience in inservice

training related to special needs students. Quite to the contrary, it
was assumed (a dangerous presumption) that these personnel had already
received the necessary information and leadership skills>related to

PL 94-142, However, the following situation, as shared with the Project
SSAVE staff in one of the teacher inservice sessions, was quite an eye

opener:

AR EEE R EEE R E R R R R R R R R EEEEE R
ﬁ A vocational teacher was quickly approached by an administrator i
# with some strange 1ook1ng forms in his hand. "I need your signa- 4
ﬁ ture on these!" said the administrator. "What are they?" asked ﬁ
# the teacher. The administrator then proceeded to say, "These are

ﬁ, thé IEP forms for one of your students. The state evaluation ﬁ
# team is coming in tomorrow to evaluate, and we have to get our #
ﬁ fbrmé in order!" ‘ ﬁ
ﬁ This particular teacher was in the process of receiving ﬁ

# inservice training on PL 94-142, After looking at the forms and 4
# recognizing the IEPs, the teacher said, "I won't sign these. I i
4 have not even been invited, much less. participated in, the M-Team 4
i# meeting! I have not had any input in the development of the IEP!" i

# : {
I EEEEEEEEEE R EEE R EEEEEEEEEEEEE:

It should be pointed out that the teacher was not trying to be
belligerent. He was only expressing the type of concern all teachers
should have in being able to be involved with the development of suitable
programs for speciél needs students. No, the teacher was not fired! 1In
fact, he now is invited to the M~Team meetings and is doing an exceptional

.job in working with special needs students. The main point of concern in

this situation 1s the somewhat blase attitude on the part of the adminis-
trator as well as the presumptuous approach of simply trying to get the

records in line,

2119
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. The teacher cadre used in the initial development and pilot
testing of the inservice training materials contained within this guide
were unanimous on one point., The cadre concurred that administrative

personnel were desperatély in need of inservice training related to
PL 94-142,

Review Team Recommendations

Meetings were held quarterly with the Review Team members who
were asked to monitor and provide feedback on the progress of the SSAVE
project (see Appendix A). The Review Team concurred that the Project
SSAVE staff needed to develop sulitable content and methodologies and
provide inservice training for administrative staf‘.sé they would be
more able to support the instructional staff in the implementation of
curriculum for special needs students. The following are a few of their

comments:

"Other educational personnel, especially administrators and

special education specialists, should participate ‘in this project."

"Regular teachers and administrators need the involvement with
. a project like this."

"Include guidance and administration as participants in
| workshops."

"Administration definitely need this,"

Therefore, this section of the Ingservice Training Guide contains the

appropriate information and strategies for administrator/counselor

insetvice training. You will note that the agenda will refer to many of

the same materials contained in Section II of this guide. It 1s important

that the administrators and counselors are aware of the same information

needed by instructional personnel in addition to information relevant to
‘ . their administrative endeavors.

21u
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£

. Inservice Tfaining Content and Formats

The boat of education for special needs students is rocky when
not anchored with administrative support and understanding. Happy is the
teacher who has the cooperation and concern of the administration: Too
many times a creative teacher with innovative teaching methods may be
inhibited by administrators who expect him/her to use the same traditional
teaching styles with which they were taught. If special needs students
could learn and experience success with these methods, they would not need
special education or support services.

In many school systems, more emphasis is placed on discipline--
keeping students quiet and in their seats--than on helping the students
learn. Hopefully, by enlightening administrators as to the characteris-
tics of handicapping conditions and learning styles, more creative
teaching meghods may be appreciated, or at least tolerated for the benefit
of the students.

As was recommended by the teacher cadre, and Review Team, agendas

. were developed to provide inservice training workshops for administrators,
including vocational directors, special education supervisors, principals,
and guidance counselors. Content and methodology have been given the acid
test, Let's dive into the sea of inservice training using some of the
materials designed to help administrators provide and supervise vocational
programs to meet the needs of the student. Administrators who are in
charge of the whole fleet may lack the information to navigate. Inservice
training for these personnel may just be the beacon for guiding special
needs studeq\ts to suf\t:ess in vocational education. A

~ \

Who's Rocking the Boat?

. 211
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. Local Concerns

Local concerns within each of the nine developmental districts in
Tennessee were compiled during the 1981-1982 Project SSAVE administrator/
counselor workshops (see Appendix G). The workshop participants met in
small groups and listed their most crucial needs and concerns. It is
§uggested that you use the appropriate local concerns in planning inservice
training sessions for administrators and counselors in your particular
district(s). If you will notice, the needs do appear to vary from district

. to district.
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Content

The Administrator/Counselor Inservice Training section of this
guide is planned according to the needs and concerns of these personnel.
Activities included in this section deal with the following topics:

*

Handieapping Conditions
1

* PL 94-142 e

* A Vocatlional Teacher's Experience
With Mainstreaming

* Responsibilities Of Both Vocational
And Special Education Personnel

* TEP Activities

* Learning Styles Of Special Needs
Students '

* Key Strategles For Working With
Special Needs Students

~ * Bear Facts Of Planning Inservice
Training Sessions

* Evaluation Of Workshops

Presentation Stvle

: After reviewing local concerns for your district(s) (see Appendix
G), vou . will have m@r?»insight as to the topics to be covered in the
inservice training. @slng the information on presentation styles dis~
cussed in Section Il,xyou are ready to develop your own agenda. Sample
formats for % dav, 1 day, and 1% days sessions will assist you in
selecting the training activities. Certain activities have been explained
in the Teacher Inservice Training section, and the sample agenda will
simply refer to those pages. Activities designed specifically for admin-

{strators and counselors follow the sample agendas.

-

213

s




192

REMOVING THE BARRIERS TO VOCATIONAL
EDUCATION FOR SPECIAL NEEDS STUDENTS

(Attractive agendas with cover sheets can create interedt in
the inservice training session. This is a sample of a cover

sheet that could be used.)

( 214




e

193

F0JEC) 4

N
. 3 V:"”‘.’""." ;
\.\» 4

Sgavt

.
*
~

REMOVING THE BARRIERS
(% DAY AGENDA)

>
/

¥

+ o« » + o VOCATIONAL
ESCAPE ROUTE

NHAT'S THEIR CRIME?

. &

e « » + « ESCAPE DIAGRAM
(1

¥ . « « BREAKOUT WEAPONS AND STRATEGIES

“THE MOST DIFFICULT BARRIERS FOR HANDICAPPED PEOPLE ARE NOT NARROW
DOORWAYS AND RIGID CURBS, BUT NARROW MINDS AND RIGID STEREOTYPES."

HENRY VISCARDI
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3:30

3:35

4:05

4:25

5:50

% DAY INSERVICE AGENDA
REMOVING THE BARRIERS

VOCATIONAL ESCAPE ROUTE ~ MOVIE WORKING ON WORKI
(see Appendix E) '

WHAT'S THEIR CRIME? - HANDICAPPING CONDITIONS
"WHAT IS A HANDICAP? (see page 45)

"WILL YOU SIGN IN PLEASE?" (see_page 84)
"READING FOR FUN" (see page 85)

£

ACTION PIAN 94-142 - THE BARRIERS TO VOCATIONAL E
(see page 217)

BREAX

ESCAPE DIAGRAM - "CLIMBING TO VOCATIONAL SUCCESS”
(see page 61)
BREAKOUT WEAPONS AND STRATEGIES ~ "KEEPING ON COURSE

XEY STRATEGIES FOR TEACHING SPECIAL NEEDS STUDENTS"
(see page 140)

Ly

\\?‘}
%
"i ‘
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8:30

9:00

10:15

10:30

10:40

‘11:20

12:00

1:00

e
(13

15

3:00

ONE DAY WORKSHOP AGENDA

REGISTRATION - NAME TACS AND GET ACQUAINTED

WELCOME AND REMARKS - SSAVE SONATA (see Appendix F)
FILM: WORKING ON WORKING (see Appendix E)
-DISCUSSION OF FILM (see page 35)

"WILL YOU SIGN IN PLEASE?" (see page 84)
#CLOSE ENCOUNTERS OF THE RIGHT XIND” (see page 47)

BREAX

"READING FOR FUN" (see, page 85)
"A LAPIN'S INTERDISCIPLINARY CONGLOMERATE"  (see page 97)
| k

HIT'S THE LAW -~ PL 94-142" (see png§ 54)
"JACK" (see page 199)

“IEP IS AS EASY AS PIE" (see page 204)

‘LUNCH <

#CLIMBING TO VOCATIONAL SUCCESS® (see page 61)

"WHERE DO WE GO-FROM HERE?" (see page 64)
“DO YOU HAVE AN IEP?" (see page 68)

"WHAT CHANNEL TURNS YOU ON?" (see page 132)

WXKEP ON COURSE WITH KEY STRATEGIES FOR TEACHING SPECIAL
NEEDS STUDENTS" (see page 140)

"LOCAL CONCERNS” (see page 190 and Appendix €)
“PROFICIENCY TESTING" (see page 215)

BREAK

“THE BEAR FACTS OF INSERVICE TRAINING® (see page 206)

"MOTIVATION OR FRUSTRATION?" (see page 212)

"CHAIN OF EVENTS IN PROGRAMMING SELF~IMPROVEMENT PLAN"
(see page 177)

" ADMINISTRATOR/COUNSELOR WORKSHOP WIND-UP* (see page 225)
"WORKSHOP EVALUATION® «~ CLOSING STATENENTS (see page 231)

' 217




"PROFICIENCY TESTING" - (see page 215) - . \p'
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A . ’
, 1% DAY WORKSHOP AGENDA
FIRST DAY . /
8:30 REGISTRATION -~ NAME TAGS AND GET ACQUAINTED
9:00  WELCOME AND INTRODUCTIONS -~ SSAVE SONATA/SLIDE
PRESENTATION (see Appendix F) ~
9:15 MOVIE ~- WORKING ON WORKING (see Appendix E)
9:45 DISCUSSION OF MOVIE (see page 35) -
9:55 "WILL YOU SIGN IN PLEASE?" (Bfe;;}ge 84)
"CLOSE ENCOUNTERS OF THE RIGHT XIND* (see page 47)
10:35 BREAK
-~y
10:50 "READING FOR FUN" (see page 85)
*A LAPIN'S INTERDISCIPLINARY CONGLOMERATE® (see page 97)
11:00 #IT'S THE LAN == PL 94-142" (see page 54)
11:40 "JACK” (see page 200)
12:00 LUNCH e
1:00 "IEP IS AS EASY AS PIE" (see page 204)
1:45 CLIMBING TO VOCATIONAL SUCCESS" (see page. 61)
“WHERE DO WE GO FROM HERE?" (see page 64)
“DO YOU HAVE AN IEP?" (see page 68)
2:00 *LOCAL CONCERNS" (see page 190 and Appendix G)

215

e —



197

8:30

9:00

9:204~~

10:00

10:15

11:00

12:00

SECOND DAY

COFFEE
"WHAT CHANNEL TURNS YOU ON?" (see page 132)

"XEEP ON COURSE WITH KEY STRATEGIES FOR TEACHING
SPECIAL NEEDS STUDENTS" (see page 140)

BREAK

"THE BEAR FACTS OF INSERVICE TRAINING® (see page 206)
"MOTIVATION OR FRUSTRATION?" (see page 212) ‘

) "CHAIN OF EVENTS IN PROGRAMMING SELF-IMPROVEMENT PLAN"

(see page 177) °

. L
" ADMINISTRATOR/COUNSELOR WORKSHOP WIyDbUP" (see page 225)

"WORKSHOP EVALUATION" (see page 231)
CLOSING REMARKS

ADIOS!
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Administrator/Counselor Training Activities
@ . Activities specific to administrator/counselor inservice training

are:

R

Activity 1: "“Jack" (page 200)

A vocational teacher's experience with mainstreaming in the
-~ 1ab. '

ActivinyZ: “IEP Is As Easy As PIE" (page 204)

Two problems concerning the IEP process to be presented to

small groups to be solved and shared with the large group.

+

Activity 3: "Bear Facts Of Inservice Training" (page 206)

An acfivity for planning suceessful inservice training in the

local school system.

Activity 4: "Motivation Or Frustration?" (page 212)

A handout for discussion which contains tips for motivating

teachers working with special needs students.

Activity \f "ﬁ%oficiency Testing" (page 215)

Informat dealing with special needs students and the state

. proficiency testing requirements for graduation.

e (

Activity 6: "Barriers To Vocational Education" (page 217)

An activity which presents seven'barriers to special needs

students' success in vocational education.

220
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.~ ' ”Activit:y 7: "Administrator/Counselor Workshop Wind-Up"
(page 225)

A concluding activity using transpérencies showing gaps in

communication from students through school board members.

On Target With

Communications

et
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‘ . Activity 1: "Jack"

Jack

(A Vocational.Teacher's Experience With A Special Needs Student)

Into my claséroom came a student named Jack...
. A lot of moxy he seemed to lack.
It was not for several weeks a question I did”raise,

When I realized Jack needed lots of praise.

He acted different; he didn't quite fit.
And, more than once, I do admit, .

A vigion to me did appear

Of throwing Jack out upon his ear.

It was not until he responded to one particular task

. ” That more questions I did ask.
B To the special education teacher I did appeal
I’ And found Jack actually had lots of zeal.

"He is a special student,'" the counselor did say,
So I decided to talk to him one day.

It was after school one rainy afternoon

That Jack and I really got in tume.

Jack related seriously.
"Maybe it's because I can't read,
But a student I really want to be."

T responded, "Jack, I've never had a student like you,
And 1 really don't know what to do.

But, I'll do my best to see what can be done

’ Just like I would for my own son."

l
|
\
|
|
1
1
|
|
|
|
|
|
\
\
|
- . "The rest of the students make fun of me,"

~

222
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"If you will have patience and try your best,
1'11 try to help you just like the rest."

It was soon after this discussion I began to think
That teaching is much more than reading the ink!

Teaching is helping each student to succeed,
Whatever the task, whatever the deed.

My responsibility does not end

Untii into society my students I send.

A few years had passed since I'd seen Jack,
And I remembered how my mind did rack
“To find how to help this young charge
Use his talents and his mird enlarge.

N . Then one day my TVHto the repairman I did take
. And was met by Jack with a hearty handshake.

"It's good to see you, 'Teach,'" Jack did say,
And we spent considerable time passing the day.

1 finally said, "Jackv,A I have to go."

And he responded, with a smile so slow,

"lLeave your TV, it's really no bother,

1'11 work on it, just like I would for my own father."

Harry Smith, Decewber, 1982

Jack was not really that unique. He was simply a special educa-
tion student enrolled in a vocational course. Special needs students are
not uniqie to vocational education. They are enrolled in most courses in
the curriculum. The only thing unique about Jack and other special needs
students is that they have a disability of some sort which either inhibits
their ability to reach their potential or, sometimes and more importantly,

. i dom noticed by teachers.

ERIC 223
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.  Mainstreaming a special needs student into a vocational course is
just as important for that student ‘as it is for the teacher of the course.
Many times, we as teachers tend to forget that it may be as traumati¥ for
the student a; it is for us.

R R R R R RS AR R EEEE R EE RN R
) jﬁ A prime example of such trauma comes to mind when a student, ﬁ
# 1'11 refer to as Robert, enrolled in my woodworking class. Since #
g.. j,i ;t was only my second year of teaching, and I had not received any ﬁ
# instruction on how to deal with special needs students, I was quite {

;ﬁ concerned about Robert }mving a mechanical arm from the shoulder ‘

# down! ' | i

ﬁ As safety was a prime concern of mine, I wanted the students }

# to leave with their toes, fingers, eyes, and legs working as well

3’: as when they came into class. I was very careful to watch that

## Robert "did not get into any trouble.” |

3: One day after class was dismissed, I noticed Robert sitting

|

|

# quietly in his seat. We had a conversation that went something
' ji like this; |
' #  “Robert, can I help you with something?” I asked.
# "ves," he responded, "will you get off my casel"
# His reponse really sounded more like a command than a question.

# careful, and concerned teacher. After all, I did not want him to
4 get injured, maybe for my own sake as much as his!

# "what do you mean?” I asked (while really suspecting I already

ﬁ understood what he mesant).

# "Just get off my case,” he responded. "I'll make it. I may be
;i a little slower and may get frustrated at times, but I'll make it.”

i# Well, after nursing my ego for a while after Robert left, I

ﬁ decided to stop hovering over him and let him have his due chance.
# I still found myself looking out the corner of my eye across the
4 lab to see how Robert was doing. I would sometimes see Robert

# having difficulty with a particular machine or tool. He would

# stop, looaén the cables to remove his arm. and throw it on the

4
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
4 My ego was blown to pieces, for I thought I was being the watchful, z
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
#
ﬁ
. ~ ## table. He would look at that mechanical device so vital to his :;
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.

f success, curse at it, adjust a cable or screw, and put it back on. #
3‘; Robert would flex the mechanical claw, make a final adjustment, and ’;f
# go back to work. #
# ) #
# . : #
ﬁ ‘ ngl, I learned something from Robert, from Jack, and from a #
# lot of other special students I have had since. These special ﬁ
# students deserve a chance to learn! They want a chance to learn! #
;i By, golly, they are going to learh...sometimes because of us, and ﬁ
# sometimes in spite of us! #
ji Harry Smith , ﬁ
;ii : Vocational Teacher #
EEEEEEREEESESIERIIEIIESEIEREEIEJZEIE;
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Activity 2: "IEP Is As Easy As PIE"

Administrators and counselors can be introduced to the IEP process
through an activity which is conducted in small groups., The participants
gshould be divided in a way that permits representatives‘from different
school systems to work together. In this manner, different ideas and
procedures can be shared. After the participants have been grouped, give

one of the following problems to each group and ask the members to solve

the problem. They can thenjﬁfébéﬁtntheir solutions to the large group.

26
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PROBLEM 1

Fall term is now beginning with nine special needs
transfer students that have no TEPS. As administrators,
what procedures would you follow to place these students
in vocational classes as soon as possible? How would
you schedule M-Team meetings? List the steps of the
procedures below.

PROBLEM 2

Joe is a transfer student from Michigan. His record
shows that he has previously been enrolled in special /
education. He is 15 years old and is enrolling as a (
freshman but has no IEP. List the procedures you would
use to enroll him in Auto Mechanics, which his parents
have requested.

227
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Activity 3: '"Bear Facts Of Inservice Traf%ing" ‘

This activity explains how to assist administrators in the
implementation of inservice training and staff development. The process

is based on four phases:
#* Preparation _
* Presentation
* Application
* Testing

A step~by-step explanation is provided for
guiding the administrators through each of
these four phases. Stress the importance

of staff development and how to make it

successful. Remember, administrators need

motivation, too!

ok ok ok ok ok ok ok ok ok ok ok ok k ok ok ok ok ok okok ok ok ok kok ok Kk K
"1§ you have a penny and T have a penny and we exchange, we
each have a penny. But L{f you have an idea and 1 have an idea
and we exchange, we each have two {deas" (American Alliance fon
Health, Physical Education, and Reereation, 1976, p. 1),

dk ok ok k k ok k ok ok ok ok k ok ko k k kk Kk kK Kk Kk Kk kKk Kk k%

E A
% ¥ O % F % ¥ %

Staff de&elapment is critical and one of the most important tasks
for administrators in providing vocational programs for special needs
students. Inservice training can be either uneventful or one of the most
productive activities in which teachers can participate.

The "Bear Facts Of Inservice Training" can supply administrators
with effective guidelines for providing meaningful inservice training

sessions for vocational personnel. There are four transparencies which

explain the necessary stages for effective staff development (TM-11
through TM~14, see Appendix D).

206




207

First, be prepared! There is
nothing more boring than an inservice
training gession thrown together at the
last minute. Administrators need to be
ready to meet the needs and requests of
vocational teachérs.

Getting prepared does take pre-
planning on the part of administrators.
The following suggestions will pave the

way for preparation:
1. Determine which staff members
will be included in the program.

2. Determine the most important
needs and concerns (see pages PREPARATION
211-212 for a sample needs
assessment) .

3. Determine the format of the inservice training (short or

long term).
4, Determine how to motivate the staff to fully participate.

In séme cases, it 1s beneficial to develop inservice training sessions
for combined groups. Obviously, 1f more than one groﬁp has similar
needs, they can be combined for certain portions of staff development.
After completing the four steps of prepargfion, administrators
should send notices (see Appendix H for a sample) to prospective

participants that Include:
* purpose and subject matter
* nhecessity
* penefits or incentives for the participants
* consultants
* duration

* location

w229
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e 0T

All the arrangements have been made, and the participhnta have
. . gathered for their training session(s).
The presenter§ are introduced and the

presentation begins., During this phase,

all the ingredients of a good training x
gession should be followed. Refer to )
Section I of this guide to refresh your 2

memory about inservice training prepara- - i,
tion. Remember these three basic points \
about inservice training: (1) make it !
interesting, and above all, relevant: k

 (2) give the participants time to inter-

act and share ides; and (3) be sure all

participants understand the objectives
PRESENTATION and what is to be accomplished by the

training session.

A great deal of inservice training is a fallure because the

. participants never apply in their teaching situation what is presented.
The participants need time to try new skills presented during inservice
training. Arrangements should be made for the participants to try newly
acquired skills., The administrator
can supervise the initiation and
follow~up of new skills and ideas.
Formal or informal means may be

employed.

%
%
%
%
*
%
%
*
*
%
%
*
%
%
*
%

"Well, Doc, that all sounds
xeal good, but wifl (t actually *
wonk in my shop class?" : :

*
*
*

APPLICATION

Wonkshop Participant

% k k Kk k Kk ok k k ok Kk Kk %k Kk

# % ok % % % ¥ % ¥

"%
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. The last phase, and one of the most important, is testing. .
. Often, evaluation of new skills and the effectiveness of their applica-
tion is smost nil. Testing of new skills can be accoy:p'lished either on
an informal or formal basis. A few suggestions for testing or evaluating

are:

* The administrator can observe
and record changes that occur
as a result of the application
of new skills.

* Teachers can complete evaluation

| ] forms or keep anecdotal records.

y * Tnformal meetings may be arranged
to provide group sharing by the
inservice training participants.

* Feedback may be given over the

telephone.

. * The administrator may wish to TESTING
have individual conferences

with each participant. " .

The following needs assessment was designed to determine the
needs of administrators. With minor changes, the same instrument may be
administered to teachers who are working with special needs students.
Using computer answer sheets makes it easier to analyze data from this

assessment instrument.

S 231
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Needs Assessment For School Administrators

We are trying to determine the most important needs of school
'administrators related to meeting the needs of special students in
| vocational education.

DIRECTIONS: Please mark the number that best represents the degree of
your needs on the computer answer sheet. The following rating scale
is used with the first 29 items.

(A) Greatly Needed (B) Needed (C) Slightlyineeded (D) Not Needed

MY DEGREE OF NEED FOR~INFQRHATIdN ON THE FOLLOWING TOPICS
RELATED TO SERVING SPECIAL NEEDS STUDENTS IN VOCATIONAL EDUCATION IS:

1. The purpose of speclal education as related to vocational
education

2. The requirements of VAP~VIP Guidelines

3. The components of PL 94~142
4., The purpose of PL 94~142

S. My role in relation to the requirements of PL 94-142

6. The difference between mainstreaming and the least restrictive

environment

7. The vocational tgacher'a role in an M-Team meeting

8. The purpose of the individualized gducatlon ﬁlan (1ep)

9. The 1EP process
.10, The componeﬁts of an IEP

11, How to develop short-term objectives based on long-range goals
12, The definitions of handicapping conditions ”
13. The characteristics of handicapping conditions

14, How to foster good feeliﬁga between vocational and special
educators :
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15.
16.

17.
18.

19.

21.

22,

o \{ 23

24,
25.
26.

27.
28.

29.

30.

"l' 32.

20.

31.

How to foster positive attitudes of teachers toward handicapped

students *

How to effectively use open faculty discussions as a communication
tool

How to cogrelate academic and vo#ational'instruction
How to develop individual student perfarmanCe goals and objectives

*
How to use instructional techniques that individualize instruction

(for example, peer tutoring or small grdup instruction)

‘How to select or modify instructional materials appropriate for

special needs students

How to modify, when necessary, the tools, equipment, facilitieL, .

or conditions in the learning environment
How to determine different learning styles of handicapped students

How to conduct a needs assessment of vocational teachers working
with special needs students

Incentives for effective inservice training

Organizing inservice training sessions

How to conduct inservice training activities for staff development

How to design and implement a system for monitoring student

progress

How to conduct a comprehensive evaluation of the total special

needs program
How to analyze student occupational interests and aptitudes
Sex: (A) Male (B) Female

Position: (A) Vocational Administrator (B) Guidance Counselor
(C) Principal (D) Supervisor of Instruction
(E) Special Education Supervisor (F) Other

Age: (A) Under 25 (B) 25-29 (C) 30-39 (D) 40-49 (E) Over 50
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. Activity 4: "Motivation Or Frustration?"

Happiness is having something to lookéﬁggward to! Do your
teachers look forward to seeing their students‘each day? Do you
T i‘ motivate or frustrate the teachers in your school? 7
The following techniqnes promote good feelings by accentuating
the positive to eliminate the negative. Administrators and teachers
‘must realize the importance of motiyation and use incentives to promote.

learning. .
[y

1. Administrators must realize that there are simple suggestions
. teachers may try as the classroom manager to help students
feel .involved in the learning experience. Sitting with the
students at a table for discussion instead of standing at the
board with a ruler keeps them interested and not just listening

to the teacher.

2, Make sure your teachers always tell students what to do
instead of harping on what not to do. "It is time to..." or
. ‘ "you need to..." are positive ways to guide behavior.

3. How long‘nas it been since you have written a note to your
tieachers saying they are doing a good jbb? Provide them with
a "warm fuzzy" by saying something good about any part of
‘their work that deserves praise. You can always find .some-

thing good about someone if you just look hard enough.

4, Yonr teachers must be secure enough to give reasons for their
requirements. "Just because I said so" is not a good reason,
and excuses only satisfy the people who make them. Giving
reasons demonstrates that teachers are trying to be fair and

contributes to the students' mature reasoning.

5. gncourgée your teachers to use positive steps for classroom
control. This is much better than punishment. Psychologi-
cally, this provides a more conducive atmosphere for learning.
Prevent rather than punish! How do teachers expect to get

gsomething in the head by beating on the other end?
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8.

9,

10.

11.

12.

13.

14.
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Never make comparisons in'teachers' work. Remember individ-

ual differences in ability, potential, and interests. No one
- wants to be a carbon copy. In tutn, teachers will tend to

_appreciate differences in students.

- Some things easily understood by administrators may need to

be explained to teachers. Make instructions élear, brief,

and concise. This helps preveht frustration.

Insure that your teachers maintain students’ respect, but see
that the teachers show they care about the students. Payipg
special attention when teachers have times of stress may make

a difference in their job performance.

Good administrators try to maintain an interest in their
teachers outside the classroom to show concern for them as

people.

Prevent problems before they start by being prepared with a
good attitude toward your teachers. Your self-respect. and
dedication help promote a positive atmosphere for teachers

who work with special needs students.

Emphasize that vocational education is differeht! Teachers

are preparing étudents for a career. Vocational instructors
must try to. reinforce behavior that is necessary for students

to be successful employees.

Be enthusiastic about what your teachers are doing!: How do
you expect teachers to show an active interest if you are
disinterested? Your teachers need an understanding of the

importance of the students' self images. -

Damage to the self concept may be caused by labels such as
"dumb," stupid," and/or "lazy." Avoid name calling even if
it fits your feelings at the time.

Your tone of voice, body language, and facial expreSsioﬂ have
an effect on how teachers feel in your school system. Your

attitude shows! Smile! Your teachers appreciate it!
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. Administrators may find that teachers need motivation as much as
their students., Motivation 1s much better for classroom management than
failing grades, detention, or trips to the principal's office. Some
special needs students require a great deal of motivation, as shown in

this story.

#‘: I EEEREEEEE; #v I EEEEEEREEEE Y ji

1

I'm A Gonna Draw! .
# . #
;,é ...I had a kid, an unusal kid, I mean he could do more things ji

# than you could shake a stick at, and he ‘got into more. things. But #
! I put Reggie on a program called behavior mod (are ya'll familiar 4

# with behavior mod?). Well, anyhow, I was trying to change some of

4{ his behavior, and, if he did something right, he got one of them jﬁ
r . .

# 1ittle M & M's. And, you know, the program was goin' just fine #
i# #

# until his momma wrote me a note sayin' he was having a weight prob- 4

# lem. So we decided we had better change his activity, and we had #

ji him shootin' basketballs. And one day in class we were talkin' jﬁ
‘ ff about what we wanted to do when we grew up, you know, what do you #
# 2

3 want to do? Well, this one wanted to be a fireman. (Oh, I had one #
# who wanted to be a dog, but we kinda passed that over, you know.) #

3‘: well, I got to Reggie, and I said, "Reggie, honey, what do Qou want jﬁ
# to do?” "Well, I'm a gonna draw,"” I said, "Oh, that's nice. #
i‘: good!" T said, "But I have to remind you that there is noy too j‘;

¥/ much of a market for a commerical artist in Dayton, especjally up

ji on Walden's Ridge." And he looked at me kinda funny, and he says, 3

# "Uh, what's a artist?" I said, "Well an artist is a person who #
ji draws things, makes signs, you know, could end up in advertising.” jﬁ
{# He looked at me, started shakin' that head, and he says, "Well, I #
3; don't wanna be a artist!" I said, "well, you said you wanted to 3‘;
j‘i draw." He said, "Yeah! I mean, I wanna sit on my front porch in jﬁ

4 that rockin' chair and draw my check onest a month." Well, we tried it

v # to reason that we really expected more out of him after four years #

;i of high school. ji
j/i (Taken from Mama Cover's Special Kids by Roberta G. Cover.) ;ﬁ .
. N R E R EEEEEEE R EEE R EEE RS
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Activity 5: "“Proficiency Testing'

Workshop participants are sometimes concerned about how special
needs students will pass the proficiency tests required by the State Board
of Education. ;he M-Team is responsible for determining if a special needs
student may.be exempted from the proficiency testing requirement. This
decision must be incorporated into the student's IEP. If a student is
exempted from the proficiency testing requirement and completes his/her
IEP, he/she will be eligible for a special education diploma. If the
student desires a regular diploma, he/she must satisfy the requirement
of the proficiency test in addition to all other requirements for gradua-
tion, including apﬁroved units of credit, attendance, and conduct.

The following handout (''Cuidelines For Proficiency Testing") may
be used for participant discussion. These guidelines are to be used to

make decisions about special needs students regarding’proficiency testing.
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3.

Guidelines for Proficiency Teséing

Special needs students who are enrolled in a regular program for a
major portion of the day should take the proficiency test unless,
in the judgment of the M-Team, taking the test would be an unrea-
sonable burden on the student for reasons of psychological problems
or mental disability. Students who are exempted should not take
the test.
Special needs students who take the test but fail to meet the stand-
ards for the test will still be eligible for a lﬁecial education
diploma--as will spetial needs studénts who are exempted from
taking the test--if they satisfactorily complete IEPs. However,
gpecial needs students who take and achieve minimum standards for
the test will qualify for a regular high school diploma provided
all other appropriate graduation requirements are met.
Accommodations may be made for students with handicaps in the test
situation. 7In no case will the accommodations give students assis-
tance in interpreting or solving any test item. Any necessary or
appropriate accommodations will be decided on an individual basis.
The M-Team should include the appropriate accommodations in the
students' IEPs:

a. Flexible scheduling. Administer in briefer sessions.

b, Flexible setting. Administer individually by a familiar

~ person or in small groups by a.proctor.
c. Recording answers. Allow students to mark answers directly

on test booklets to be transcribed onto answer sheets, type
answers by machine, or indicate answers to test proctor to be
transcribed,

d. Revised format. Order large print or braille copy, provide a

magnifying device, or use templates to reduce the amount of
visible print.
e. Auditory aids. Tape record appropriate portions of the

~ printed copy or provide a narrator to read appropriate por-
tions, but do not use auditory aids on portions designed to

measure reading skills.
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-

. : Activity 6: "Barriers To Vocational Education"

g Many special needs students have crashed on reefa keeping them )
from sailing successfully in the mainstream of vocational education.
These barriers may be removed if administrators are aware of their

presence. The following barriers are to be presented:

1. 1Ineffective Communication

2. Negative Attitudes of School Personnel

3. Lack of Parental Awareness

4, Lack of Effective Teaching Skill

5. Lack of Sufficient Monitoring and Follow-up
6. Lack of Funds Myth

7. Misconceptions of Vocational Education

‘ “~“"Yjging a poster with removable bars showing a sad special needs
student behind bars is an effective visual aid for demonstrating these
barriers. As each barrier is discussed by the presenter, a bar is

removed. As the last barrier is eliminated, the sad face may be removed

to show a smiling, happy student.

Al
I
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. ' Barrier 1., Ineffective Communication

Ineffective communication causes many misunderstandings. Admin-
istrators should keep concern for students as the highest priority. Red
tape and administrative duties tend to keep supervisors, principals, and
guidance counselors out of touch with teachers in vocational education.
In turn, special needs students are shortchanged.

Effective communication between special education supervisors and
vocational directors would improve the learning atmosphere for students.
Participation in M~Team meetings provides én excellentvopportunity for
comhunication. During this conference, both gpecial education and voca-
innal education bersonnel have the chance to exchange information. The
special educator can provide information concerning the strengths and
weaknesses of the special needs student along with the characteristics
of the handicapping eonditién. Knowing the learning styles of the student
is crucial for the vocational teacher to determine teaching strategies
which may be successful. Attending the M-Team meeting gives vocational
personnel the opportunity to present curricular activities for a specific

. vocational area. Discussion of goals and ob:jectives may determine the
student's partiéjpation in the vocational clasé. This two-way communica-

tion should prove to be an effective exchange. (Remove a bar.)

GOOD COMMUNICATIONS ARE IMPORTANT

|
I : Q 2‘1“
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Barrier 2. Negative Attitudes of School Personnel

Another barrier to Special Student Access to Vocational Education
is negative attitudes of school personnel. Some administrators and
teachers look at the handicap of the student rather than the whole person.
Many times they are afraid of the student and think that teaching this
type of student is beyond their capabilities.

Another negative attitude is shown by teachers who do not allow
for individual differences. They feel the whole class must do the same
thing at the same time and that all must complete the entire vocational
curriculum. Once teachers understand the requirements of PL 94-142, they
should realize they only need to help the student complete the parts of
the curriculum on his/her ability level.

Some administrators do not understand unusual teaching strategies
or nontraditional methods. They tend t6 think teachers will lose control
of their classes if instruction is individualized.

Quite often we are confronted with the negative statement,
"Educating the handicapped is a waste of time and money since they'1ll
never benefit society!" Statistics show that less is spent by educating
handicapped persons than if they are financially supported the rest of

their 1ives. (Remove another bar.)

41
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Barrier 3. Lack of Parental Awareness

Many parents are unaware of their rights as set forth in Public
Law 94-142. They do not realize that the law covers vocational education.
The opportunities provided in vocational education are not understood or
deemed necessary by some parents.

N Parents often deny a handicapping condition, such as learning
disabilities, exists because they are unfamiliar with tﬁe characteristics
of the handicap. Parents compensate by saying the student is just lazy
or like another member of the family who could not learn.

Parents must become aware of the importance of attending M-Team
meetings. After all, planning a student'y future is a responsibility of
parents, students, and educators alike. :é\educators of special needs

students, we must educate parents as well. (Remove bar,)

Our dﬁ“'s not
handicapped,
he’s just a

little ia.z.)l.'
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Barrier 4. Lack of Effective Teaching Skills /

Fear of the unknown hinders teachers in educating speciﬁi needs
students. Most vocational teachers have had little or no training in
dealing with this type of student. Therefore, they are unfamiliar with

, the characteristics and learning styles of special needs students.
\
Many vocational teachers insist on teaching all students in the

same place, at the same time, and using the same teaching method. They
are unaware of alternative methods for teaching nonreaders and other
special needs students who experience learning difficulties. This does
not allow for individual differences! An understanding of teaching

. strategies for specifié problems is definitely needed.

Knowledge of the principles of classroom behavior management is
a necesslty for teachers having students with behavior difficulties.
Using reward systems, time-out, and built-in schedules for allowing the
students to progress at their own rate may alleviate some discipline

kproblems. Recognizing differences in development of social behavior,

which are characteristic of some handicapping conditions, helps the
teacher understand the individual student. The fact remains, however,
that vocational teachers and others want and need explanations and tech-
niques for effectively teaching each student according to his/her needs.

(Remove another bar.)

T don't know
how To feach
handicapped
kids

243
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. Barrier 5. Lack of Sufficient Monitoring and Follow-Up

Public Law 94-142 mandates a free appropriate public educatign
for all handicapped students; however, without sufficient monitoring and
follow-up by supervisory personnel, some school systems do not comply.
In some instances, vocational teachers are not included in the M-Team
meeting. They are not involved in the development of IEPs but are asked
to sign the forms. ,

1EPs are intended to be a workable plan of action to be used by
the teacher. Many times they are filed and only pulled out when monitors
visit. Local supervisors must be responsible for monitoring their teachers
to insure that the needs of individual students are being met. Due process
hearings may be the only way to impress administrators as to the importance
of complying with the law. This barrier must be removed for special needs

students. (Remove bar.)

o c41
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Barrier 6. Lack of Funds Myth

"If T only had special equipment and brand new materials or the
money." How many times have you heard teachers say this? Some of the
most meaningful learning experiences have taken place in an ill-equipped
classroom with teacher-made materials and a good teacher. A good teacher
can teach most special needs students if the obstacles to learning are
resolved. Lack of fﬂhds 18 not necessarily an obstacle to learning.

i Creativity/%n the part of the teacher and understanding support
from administratg@s may promote learning in spite of lack of funds. If
as much energy/ﬁére spent on being creative és isaééent complaining about
a lack of fungg, the students would benefit. (Remove last bar.)

/,
/
4
2
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Barrier 7. Misconceptions of Vocational Education

The idea that vocational education is for those students who can't
read, write, or perforin in academics 1is one of the most damaging miscon-
ceptions. This 18 the old "dumping ground” theory that 1f students can't
learn, give them something to do with their hands. Vocational education
doesn't involve just hands-on activities. It is a broad area for which
courses may have science and math prerequisites for successful training.

Vocational teachers have the misconception that {f they individ-
nalize for lewer job entry skill levels, they are lowering their stand~-
ards. This just isn't so! For example, everyone in an auto mechanlcs
¢lass s not trained to be a certified mechanic. Service station attend-
ants are-also needed In the occupational world. (Remove sad face.5




e
225

. Activity 7: "Administrator/Coungelor Workshop Wind-Up"

¢ During the inservice training sessions, one of the main points to

be stressed is communication. A failure to communicate following the
chain of command from students through the board of education is best
demonstrated by the following presentation using transparencies (TM-15
t:hrqugh TM~20, see Appeﬂdix D). Introduce the first transparency with:

"The students wanted some new playground equipment, so they
informed their teachers that they wanted a new swing. ‘Being

understanding and innovative, here's how the teachers requested
iel"

AS TEACHERS REQUESTED IT

s,
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"Naturally, anything teachers want must be approved by the
principal. Most principals deem it necessary to adapt or

modify a request dn some way,'so here's howuthg principal

ordered it!"

.r?\/l./ =

'AS PRINCIPALS ORDERED IT
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"The request is next communicated to...you got it...the
Central Office! By the time anything gets to the Central
Office, it needs to be redone. Here's the way they designed
i,

(Be sure to pause after this transparency because most of the

participants will identify with these procedures.)

AS CENTRAL OFFICE DESIGNED IT

249
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"Anything designed by the Central Office most definitely
proceeds to the Board of Education. I don't think they've
left anything as is for years. They hired some architects
(Jury & Rigg) to go over the plan. I'm sure you'll appreciate

this new design. Here's how the Board approved it! Note the
intricate detaill"

Tree
Sea Spec. LT R - - -

Repe ‘;‘:o\ 2““’
See $’¢c 1
Jury + Ri
E Sc\n’ol hrca.’
Sea*
Detail Plan 1
Farth

foet lvel
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"After the order comes, guess who the experts are to help ,
out? Right! Every school system seems\to have an outstanding
maintenance crew., You're going to love this one! Here's how

maintenance installed it!"

AS MAINTENANCE INSTALLED IT

i
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’ "Our communications gap certainly is evident because here

is what the students wanted!"

. (This presentation is a great way to end an inservice training
session by emphasizing an important point and having the parti-

3 ) ,
¢ cipants leave on a humerous note.) ,

WHAT THE STUDENTS WANTED
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\ ‘
Method s of
Preésent 1o

Intoenation

Coverage

of

Topice

Workshop Evaluation

Evaluation of a workshop or other type of training session can
provide valuable information for planning future inservice training. 1In
addition to identifying the strong parts of the session, the evaluation
can help locate possible weak parté that need improvement. The following
focm ("Administrators' Workshop Evaluation") is a sample evaluation that
can/ pe used at the end of the formal inservice training session. The
firs£ section is intended for use as a quick, objective assessment of the ‘
session, and the second part of the form has room for subjective comments. |
ﬁform for the participants to complete, but the 1

Not only 1s it an ea
"{nformation can be quicklly assessed by the presenters.
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2.

3.

6.

8.

Administrators' Workshop Evaluation

The organization of the workshop was

The objectives of the workshop were

The methods of presenting information

in the workshop were

The coverage of topics was

My attendance at this workshop

should prove to be

The effectiveness of the workshop in
motivating me to improve vocational
education for special needs students

in m& school was

The effectiveness of the workshop in
giving insight into handicapping

conditions was

The effectiveness of the workshop in
improving my perceptions of providing
vocational education activities for

special needs students was

Excellent
7 6 5

Clearly
Evident

7 6 5

Excellent
7 6 5

Clear and

Adequate
7 6 5

Very :
Beneficial

7 6 5

Very
Adequate

7 6 5

Very
Adequate

7 6 5

Very
Adequate

7 6 5

Poor

3 2 1
Vague

3 2 1
Poor

3 2 1
Vague and
Inadequate
3 2 1
No
Benefit

3 2 1
Inadequate
3 2 1
Inadequate
3 2 1
Inadequate
3 2 1
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After participating in this workshop, do you feel that the time
is adequate to develop the skills and knowledge for implementing voca-
tional education programs for special needs students?

YES NO

} If no, how many hours of inservice training do you feel are
necessary to adequately develop the skills needed by administrators?

With which topics presented in the workshop do you now feel most
comfortable? Place a (+) mark by the ones with which you feel most
comfortable and place a (-) by the ones with which you feel least
comfortable.

Awareness and identification of handicapping conditions

PL 94~142 and its requirements

IEP implementation

||

Mainstreaming

_Evaluation of vocational programs for special needs students

l

Inservice training related to special needs students in

‘

vocational education programs

Do you feel that this type of workshop should be given to all
administrators in public school settings?

YES NO

List briefly other types of information you would like to have
related to assisting vocational placement and education of special

needs students.

9 - 255
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APPENDIX A

Review Team Members

Dr. William G. Aiken, 1980-81, Vocational-Technical Specialist, State
Department

Margaret Allison, 1982-83, Special Education Parent

Sandra Crouch, 1980-83, Vocational~Technical Teacher

Helen Derrick, 1980-81, Special Education Teacher

Rudolph Donoho, 1982-83, Vocational Director

Verdice Duff, 1981-83, Special Education Teacher

Marc Durley, 1980~-82, Special Education Teacher

Clark Graham, 1980~85; Placement Coordinator

Onelia Maxwell, 1980~-82, Sﬁééial Education Parent

Sam McClanahan, 1981-83, Handicapped Specialist, State Department

Ed Newkirk, 1930aé2, Industrial Representative

Marie Ottinger, 1981-83, Special Education Speclalist, State Department
Margaret Pearson, 1980-81, Special Education Specislist, State Départmgpt
Wayne S¢€l1s, 1980-83, Sch001<B@ard Member

Jim Shock, 1980-83, Industrial Representative

i Jack Smith, 1980-83, Trade and Tndustrial Education Specialist, State

-

Department
Jack Tullock, 1980«81, Special Education Specialist, State Department

Jerry Weaver, 1981-82, Head Trade and Industrial Specialist, State
Department

Willie Williams, 1982<83, Trade and Industrial Teacher

Dr. Ji11 Wright, 198283, University Representative

26y
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" Teacher Cadre

Charles E. Bowman, Electricity/Electronics, Putnam County Vocatioﬂal

Center
Gerald\qunette, Drafting, Tri-County Vocational School
Gereld Byrd; Autd Mechanics, York institute
_ Roger Copelénd, Electricity/Electronics, York Ipstitute‘ i

. ‘Craig Dﬁnn, General Building Trades, York Institute

e

James Evins, Machine Shop, Tri-County Voeational School
Perry Kirby, Sr., Automotive Industries, Tri-County Vocational School
Hazel Leslie, Health Occupations, Tri-County-Vocational School
Jerry McCarter, Auto Mechanics, Putnam County Vocational Center
Troy Phillips, Buildlng Tradee, Upperman High School
‘ Bascum $wack, puilding Trades, Monterey High School
James Swack, Woodworking, Cookeville High School
James Whitaker, General Building Trades, Tri-County Vocational School
James D. Wiley, Ceneral -Metals, York Institute ‘

willie Williams, Small Engine Repair, York Institute

The above teachers were in the original Project SSAVE pilot group
) of teachers involved in the initial development of the enclosed content

and methods in this Inservice Training Guide. Literally hundreds of other

teachers and administrative vocational-technical personnel across the

 state contributed to this end product.
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., - APPENDIX C

State Department of Education and University Personnel

State Department of Education - Nashﬁille

Commissioner - Robert McElrath

Assistant Commissioner - Warmer Dickerson
Assistant Cbmmissioner - Wanda Moody
Program Specialist - Bill Adiken

Program Specialist - Sam McClanahan

{ VRegipnal State Department ,of Education

East Tennessee - Knoxville

Vocational Education - Max Edwards
Vocational Education - Juanita Lutz
Right to Education - Ann Johnson
Right to Education - Marie Ottinger

® 7 Middle Tennessee - Naghville

Vocational Education - Ankhony Taglavore
Vocational Education - Jean Sharp

Right to Education -~ Priscilla Enters
Right to Education - Bob Blair

West Tennessee - Jackson

Vocational Education - Henry Williams

Vocational Education - T. V. Jordan

District State Qgpgrtmept of Education

First Tennessee - Johnsoﬂ City

Director - Vaughn Chambe:sh
Secondary Education - Betty Hankins

Specia% Populations - Al}n McDowell

Distrié§ Vocational COOriinator - Leo Hogan

' :




East Tennessee - Knoxville

Director - Katherine Lasater
Secondary Education - Charles Billips
Special Populations - Ross Parman

District Vocational Coordinator - Katherine Greehwood~

Southest Tennessee - Cleveland

Director ~ Charles Bates

Secondary Education -~ Doug Little
Special Populations - Larry Chapman
Districthocational Coordinator - Carl Adams

Upper Cumberland - Cookeville

Director - J. Bentley Rawden

Secondary Education - Collie Jared

Special Populations - Sammy Cornwell
District Vocational Coordinator - Jack Smith

“ Mid-Cumberland - Nashville ’

Director - Susan Hadson o

Secondary Education - Herb Murphy

Special Populations’ - Paul Homes-

District Vocational Coordinator - William Coley

South Central - Columbia

birector - PorteriKing

Secondary Education - Carl Owen o

' Special Populations - Leanne Tatum
District Vocational Coordinator - Ed Kobecﬁ

Northwest»Tennessee - Martin

Director - Mike Barker
© Secondary Education - Bétty Wheat
Special Populations - Gloria Thomason
District Vocational Coordinator - Ralph Barnett
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. Southwest Tennessee - Jackson

Director - Ernest Murdaugh
Secondary Education - Danny Johnson
Special Populations - June Perrigan
o District Vocational Coordinator - Gilbert Harrison
Memphis Delta - Memphis

&
Director - Jim McKee

Secondary Educgtiqn ~ Elizabeth Smith
Special Populétions - Rosie Porter

District Vocational Coordinator - Joe Casteel

:bw

University Personnel

|

Austin Peay State University |

Clarksville, TN 37040 ‘
| Department of Industrial Technelogy

Dr. James R. Vinson, Chairman ‘ .

615/648-7555 |- : }
|
|
|
|

‘ | Department of'{special Education
: Dr. Morrison Garey, Chairman
615/648-7511"

East Tennessee State University k ‘ |
Johnson City, TN 37614 : |

Schpol of Applied Science and Technology
Department of Industrial Technofbgy

Dr. John E. Falls ‘
615/929~4234, 4310 .

Depaftment of Special Education
Dr. Wesley Brown ‘
615/929-4439 ‘
\
|
|
\

Memphis State University
Memphis, TN 38152

Herff College of Engineering
Department of Engineering Technology
Trade and Industrial Technology

& Dr. Edward G. Mann '
901/454~2227

Q : | | :2(5~1




Department of Special Education and Rehabilitation
- . o Dr. William M. Jenkins, Chairman
“ 901/454-2771

Middle Tennessee State University
Murfreesboro, TN 37132
School of Basic and Applied Science
Industrial Studies Department
Dr. James Lorenz
615/898-2781

‘Department of Elementary and Special Education
Dr. Bill Center
615/898-2718

Southern College
Collegedale, TN 37315 i
Industrial Education Department
615/396-4294

Special Education Department
Dr. Desmond Rice
615/396-4263

.’ Tennessee State University
Nashville, TN 37203

School of Engineering and Technology
Department of Industrial Arts and Technology
Dr. William S. Merriman N
615/320-3287

Department of Special Education
Marge Irving .
615/251-1540

Tennessee Technological University
College of Education
Cookeville, TN 38501

Department of Secondary Education and Foundations
| Trade and ‘Industrial Arts Certification

Dr. Harry T. Smith, Program Supervisor

615/528-3207 '

Department of Education Psychology and Counselor Education
Special Education Teacher Training Program
"Dr. Rhonda Folio

615/528-3551
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. i The University of Tennessee '
College of Education
Knoxville, TN 37916

Department of Vocational-Technical Education
128 Henson Hall V
Dr. Gregory C. Petty

615/974-2574

Department of Special Education and Rehabilitation
Dr. Roger Frye
615/974-2321
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APPENDIX D

Transparency Masters

;
/I
Main Points OfvP{ 94~142

i .
Vocational Ladders Of Success

Cooking Up The M-Téam
IEP PIE

Bear Facts Of Inservice Training

Administrator/Counselor Workshop Wind-Up
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IT’S THE LAW
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PL 94-142 THE EDUCATION FOR ALL HANDICAPPED CHILDREN ACT

HANDICAPPED CHILDREN ARE DEFINED AS:

1. MenTALLY RETARDED '

2, Harp oF HEARING/DEAF

3. SPEECH IMPAIRED

4, VisuALLy HANDICAPPED

5. SeriousLy EmoT1oNALLY DISTURBED |

6. ORTHOPEDICALLY IMPAIRED OR OTHER HEALTH IMPAIRED
7. CHILDREN WITH SPECIFIC LEARNING DISABILITIES

b

SPECIAL EDUCATION .
THE ACT DEFINES SPECIAL EDUCATION TO MEAN:
SPECIALLY DESIGNED INSTRUCTION
THIS MAY INCLUDE PLACEMENT IN:
A SPECIAL CLASS

SPECIAL PROGRAM DESIGNED TO BE CARRIED OUT IN A
REGULAR CLASS

HOME INSTRUCTION _ |
SPECIAL TRAINING IN PHYSICAL EDUCATION
-HOSPITALS

.-STATE SCHOOLS OR INSTITUTIONS

A WRITTEN STATEMENT THAT SPECIFIES INSTRUCTIONAL

OBJECTIVES AND WHAT SPECIAL SERVICES WILL BE PROVIDED
TO THE CHILD

260
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'

THE LAW DEFINES AN INDIVIDUALIZED EDUCATION PLAN AS A
WRITTEN STATEMENT THAT SPECIFIES INSTRUCTIONAL OBJECTIVES
AND INDICATES WHAT SPECIAL EDUCATION AND RELATED SERVICES

- WILL BE PROVIDED TO THE CHILD.

EACH PLAN MUST ALSO INDICATE THE CHILD'S PRESENT LEVEL OF
FUNCTIONING, AND INCLUDE A STATEMENT OF ANNUAL GOALS.

EDUCATORS, PAREWTS; AND, WHENEVER APPROPRIATE, THE CHILD
MUST PARTICIPATE IN DEVELOPING THE IEP.

IEPs MUST BE REVIEWED AT LEAST ANNUALLY, BUT PROGRESS SHOULD
BE ASSESSED AS OFTEN AS NECESSARY TO DETERMINE WHETHER

INSTRUCTIONAL OBJECTIVES ARE BEING ACHIEVED.

€
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PROCEDURES MUST ASSURE, TO THE MAXIMUM EXTENT APPROPRIATE,

THAT HANDICAPPED CHILDREN ARE EDUCATED WITH CHILDREN WHO'
ARE NOT HANDICAPPED, AND THAT SPECIAL CLASSES, SEPARATE
SCHOOLING, OR OTHER REMOVAL OF HANDICAPPED CHILDREN FROM
THE REGULAR EDUCATIONAL ENVIRONMENT OCCURS ONLY WHEN THE
NATURE OR SEVERITY OF THE HANDICAP IS SUCH THAT EDUCATION
IN REGULAR CLASSES WITH THE USE OF SUPPLEMENTARY AIDS AND
SERVICES CANNOT BE ACHIEVED SATISFACTORILY,

271
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' RI -

"~ PARENTS OR GUARDIANS MUST RECEIVE A WRITTEN NOTICE IN THEIR
NATIVE LANGUAGE PRIOR TO ANY PROPOSED CHANGE REGARDING THE
~ -~~~ IDENTIFICATION, EVALUATION, OR EDUCATIONAL PLACEMENT OF THEIR
~ CHILD,

IF PARENTS ARE NOT SATISFIED THAT A FREE APPROPRIATE
EDUCATION IS BEING PROVIDED TO THEIR CHILD, THEY HAVE THE
RIGHT TO AN IMPARTIAL DUE PROCESS HEARING, DISAGREEMENTS
REGARDING IDENTIFICATION, EVALUATION, AND EDUCATIONAL PLACE-~
MENT MAY ALSO BE RESOLVED AT A DUE PROCESS HEARING,

TO GUARANTEE IMPARTIALITY, HEARINGS MUST BE CONDUCTED BY
. - SOMEONE NOT EMPLOYED BY OR OTHERWISE INVOLVED WITH THE AGENCY
RESPONSIBLE FOR THE EDUCAT{ION OR CARE OF THE CHILD.

ANY PARTY TO ANY HEARING HAS THE RIGHT TO BE,@&COMPANIED AND

«x\\; ADVISED BY COUNSEL AND BY INDIVIDUALS WITH SPECIAL KNOWLEDGE

g  OR TRAINING WITH RESPECT TO THE PROBLEMS OF TRE*HAND}CAPPED’
. CHILD '

-,
'S

A WRITTEN OR TAPE RECORDED VERBATIM RECORD OF THE HEARING
SHALL BE AVAILABLE TO ANYONE INVOLVED.

o

.‘h




THEREFORE, THE LAW REQUIRES EACH STATE TO DEVELOP AND
IMPLEMENT A coﬁPREHENslvz\s

THAT INCLUDES THE PRESERVICE AND INSERVICE TRAINING OF
GENERAL AND SPECIAL EDUCATION INSTRUCTIONAL AND SUPPORT
PERSONNEL .,

THE LOCAL EDUCATION AGENCY, STATE EDUCATION AGENCY, AND
THE U.S. COMMISSIONER OF EDUCATION ALL HAVE SPECIFIED
ADMINISTRATIVE RESPONSIBILITIES.
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Hook on Other
Ladder

Special Vocational

Educators Educators -

(1fxg;s_,f)

Determined by &=
special education
personnel.

" Decision
of ‘1

i

Eligibility

Evaluation

(if yes, continue
climbing)

- ’

Obtain parental
consent for further
evaluation; collect
additional informa-
tion; obtain eval-
uvation by psychol-
, ogist and other

' special education
. personnel.

Provide information
. En vocational program
an¥l referred stu%ent.

4

Provide Informal
information
describing
'special
education

services.

Assessment

Collection

-

Review =l Idéntify students having
difficulty in vocational f\\
class. Refer student

needing special help.

\\g | o

Screening

information. and

Referral

¢
ﬂ . ”3}//) .

. ) Climbing to Vocational Success
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Soe cial Vocational
| Educators Educators

Monitor and evaluate * IEP Report

1IEP. Evaluation student progress

services.

objectives.

and recommend
changes in IEP.

Provide special
instruction and

Implementing Communicate with

special educators

and

support and implement and
consultation Monitoring evaluate IEP.

Develop annual’ i'i Developing Identify goals and
educational and objectives in voca-
goals and tional are for the

short-term Writing student. Modify ’
curriculum, materials,

and equipment.

* Assist in

Identif;y' ‘

Placement
least Decision ) determining least
restrictive restrictive environment.
environment.

Determine student's

Arrange fm Sharing

for M-Team - - Informat ion vo%ational intereg;s and
meeting and ' aptitudes. Review informa-
conduct. - tion on student's basic -

skills.
&

Continue

here.

;;ﬁ(_.
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COOKING UP THE M-TEAM

P roviding o | @
| ndividualized . |
<« Education . . '

*CERTIFICATION OFMHANDICAPPING CONDITION

IX WELL WITH CARING AND FLEXIBLE SPECIAL EDUCATION AND VOCATIONAL EDUCATORS-

€67

27
276 o




SC H(E)E_U‘LE
EVALUAT ION

OBJECTIVES

i
!
H

INITIATED

- P . e Al rdhi

\SUPPORT
| SERVICES

o .
:/

-w'//

\' 20 F

W 4 %

Q 275

 PRESENT LEVEL
OF - |




/ ////l/’ 4’
o //I//// /// ll;




f : 256

PRESENTATION

il 281




N\




. -V
—
S LA

v
” LS rd et

TESTING




£ 259

LA S

—
—
o
38
—
2
& 4
- Ul
s 4
(Ve
o
183
X
O
~C
i -
-
0/
9




® - AS PRINCIPALS ORDERED IT

| ERIC | 285




Ty

, 1 i {!Ip

i'*“ﬂ',,, .

{1
il

| 'J i.r!ﬁ';

Y
<

iTen -y,
AL
“,Jd:;“ [
:' 4‘1 . M'
“L”",“} .t
’ ﬁf‘l:,‘f“""‘
T
1] / ,? L\‘
RN :\ te

iR '\“w ‘
*

A

256




Trae

\
.

R
l\‘

. : \—-k“‘f
Repea .

See $¢¢.¢ Js R

#1, ped

Jury & Rigj |

Senoel Avel,

Seat AN
Detail Plan 1

Eavth ol )
F 'Y T W -6

/
g © AS BOARD OF EDUBATION APPROVED IT  (
{

\

!

| A :)
| ‘ ?
@ | ,
| ' - | )

\ ' : i

N | 287




AS MAINTENANCE INSTALLED IT

(-

‘ 285




.
‘
x4
-
-

% ve = "-;

WHAT THE STUDENTS WANTED

289




265
APPENDIX E

Audio~Visual Materials 5
Carlson, L., & Hamm, J. (Producers). Whatever it takes. Madison, WI:
University if Wisconsin, 1978. (filmstgips and cassettes, $70.00).,

Cashdollar, P,, & Martin, J. Kids come in special flavors workshop.

Dayton, OH: The Kids Come' in Special Flavors Company, 1978. (workshop
kit and supplement, $53.20).

The Council for Exceptional Children., A free appropriate public education

for -all handicapped children. Reston, VA: Author, 1976, (filmstrips
and cassettes, $50.00, 54 minutes). :

Kohfeldt, J., & Williams, L. A. Adolescence and learning disabiiities.
Mendocino, CA: Lawren Productions, Inc., 1975. (film, $385.00, 25

minutes).

Spinelio, B? (Producer). A day in the life of Bonnie Consclo. Pasadena,
CA: ‘Arthur Barr Productions, 1978, (film, $275.00, 17 minutes).

Tindall, L. W., & Cugerty, J. J. Better than I thought. Madison, WI:
University of Wisconsin, 1978, (set of filmstrips and cassettes:
Disturbed? Who's disturbed?; Feel not good; Placement by disability;

Rx for independence; Square pegfg(ound hole; Txkx tx thx xpxn rxxd;
Unaccustomed as I am...} Willfngwto try; set $160,00, 18 minutes each).

WGBH Boston's Office of Radio and Television for Learning. (Producer).
'Workingfon working. Washington, D.C.: Bureau of Occupational and
Adult Education, 1979, (film, $185.00, 35 minutes).

Williams, L. A. (Producer/Director). If a boy can't learn. Mendocino,
CA: Lauren Productions, Inc., 1975. (film, $385.00, 28 minutes).

Williams, L. A. (Producer/Director). Whatever happened to Mike?
Mendocino, CA: Laurer Productions, Inc., 1979, (film, $220.00,

12 minutes).
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‘ APPENDIX F

- SSAVE Sonata

(* denotes change of slide)

Numbers and letters -
What are we going to do?

. What about

94~1427

* LD, MR
What does all that mean?
Numbers and letters,
IEPs and M-Teams.

* $-S-A-V-E,
SSAVE 18 here today.
You'll know about those numbers
When you get on your way.
b )
* We're here to help you;
You'll get the nack.
* Then you can go home
And lead the rest of the pack.

N 291
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. ’ ' * Understand, understand
Who's the other guy?
Close encounters, close encounters

You'll understand why.

* Who are they? Who are we? |
What's it all about?

* What's the dif%erence? What's the difference?
You're gonna find out.

* Handicapping conditions
 Always puzzle me.
If T knew the difference,
It wouldn't bother me.

* It's the law; it's the law,
142,
. The government mandates
What we gotta do.

* TEP; IEP;
What's it mean to me?
Individualized teaching,
Easy as P~I-E,

* Are you gullty; are you guilty?
Let's try and see.

* Malpractice won't happen
If you've an IEP,

* Have you been wading

Up the big mainstream?
Without a paddle

It can be obscene. . -
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-f

L I A

* ¥ ¥ ¥ ¥

268
Evaluate? Procrastinate?
What have all you done?

State department will monitor;

It won't be much fun!

Inservice, inservice,
The staff must all be trained.
If you don't give them the bear facts,

Funds won't be maintained.

We're here to help you;
You'll get the nack.

Then you can go home

And lead the rest of the pack.

5=S~A~V=E,

SSAVE 1is here today. )
You'll know about those special kids
When you get on your way,

S=S~A-V-E,
SSAVE 1s here today.
You'll know about those special kids

When you get on your way.

293
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APPENDIX G
Local Concerns

(as written by workshop participants)

District 1 - First Tennessee District

Education of Personnel

1.

2,

3.

4.

Inservice training for vocational teachers in teaching students

with special needs.
Combine specfal education and vocational education inservice.

Inservice activities directed toward developing positive aﬁtitudes
of all teachers (system wide) as to the capabilities of special
education students...also directed toward developing awareness of
the objectives of vocational programs,

Help vocational teachers realize students' strengths and weaknesses.

Cooperation and Communication

1. Need more understanding and expertise among trade and industrial
personnel on special needs of resource students.

2. Uﬁlfiedﬂéffort between vocational, special education, and academics.

3. Teacher attitude toward handicapped.

4, Student attitude toward vocational education.

5. Lack of understanding and communication among academic, vocational, .
and special education personnel.

1. Spééialiied placement within state for severely handicapped
(severely emotionally disturbed).

2. Three~hour block requirement.

3. Student does not qualifv for special education, has problems, can't
enroll in VIP because not in vocational program. '

4., Determine grade level of vocational materials.

204
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. 5. Lack of proper or adequate assessment for placement.
6. No VIP/VAP programs in some schools.
7. Need more definite pre-vocational programs,

8. Individualization of instruction after student is enrolled in a

vocational program.

Funding
1. Funding cuts may cause vocational pfograms to be upgraded so much
that some handicapped and disadvantaged students will be left behind.

2. Funding for new programs and personnel.

. R )

Miscellaneous

1. Clearer definition of exact purpose of vocational education in state.
2. Parent apathy. »

3. Economic "pickup" to providgidpps for students.

4, Inadequate number of psychological testing personnel,

® ;

Lack of information on new students and length of time required to
get it. 1

6. Early 1dentification of specigl education students. (Help from
public health, not glven réco%ds.)

7. Employment opportunities for handicapbed and disadvantaged students.

' 8. Teacher-=student ratio in vocational programs.




Education of Personnel
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District 2 -~ East Tennessee District

1.
2.
3.
4,
5.

6.

Training of regular teachers to work with special needs students.
Orientation of vocational teachers to meet special needs students,
Teacher training to work in more areas.

Understanding the guidelines of implementation of VAP curriculum,
Increase awareness of purposes of VIP/VAP among jr. high teachers.

Ability to plan activities so each individual may attain optimum

~ “development.

Cooperation and Communication

1. TIdentification of student needs.
2., Effective communication of VIP/VAP guidelines,
3. Lack of up-front communication among all phases of education-~
vocational/academic/administrators/guidance~-stop protecting
. "domains." ‘
4. Doing a good job of wriiingdlx%e.
5. Do staté administrators sho make regﬁlations know what we're really
doing in the high schools?
6. Vocational teachers who will‘ggglaccept special needs students.
Curriculum y
1. Broadening present curriculum. | |
2. Keeping present programs. -
3. More appropriate texts.
4, Meeting needs of all special students.
5. To select students by screening them out of a variety of courses

instead of finding ways to include 1EP students based on their
limited abilities.

Lower skill c¢lassification programmed in existing courses of study.
Ex: Muffler repalr and installation, tire changing, ete.?

»

2ag




272

What 1s an alternative program for children unable to pass the

7.
proficiency test?
Miscellaneous
1. Placement coordinator.
"2, Full-time supervisor.
3. Way of preventing high dropout rate,
4, Full-~time coordinator.
5. Can we as school employees in the public trust realistically
decide whose kids will get the very best we can offer and those
who won't get it?
6. Why does vocational rehabilitation not accept students before age
/177 ‘
7. How to motivate children who know they will not pass the proficiency
test,
8. How can one VAP teacher serve the vocational assessment and training

needs of all VAP students?
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. District 3 - Southeast District
Education of Personnel
1. Inservice to provide better understanding of responsibility.
2. How to unite IEPs.
3, TInteraction between vocational education and special education. i /
- e /
4, Tmgrove teacher attitudes, g : /
5. Inservice to pfbvide vocational education teachers with information
on special education (local, neot state).
6. Tnservice to provide information for observational procedures to /
determine progress of students in vocational programs. /
7. Inservice to provide information on 1niﬁiating and promoting effec?:
tive communication for special educat{on and vocational teacherewf
8. 1Inservice to provide procedures for assessing needs of special J
students to determine appropriate vocational programs.
. . Cooperation and Communication |
1. Participation in M~Teams.
2, Understanding characteristics and needs of handicapped students.
3. Transfer of information between special needs and vocational educa- .
tion teachers, N
‘ . |
4, Attitudes of vocatienal education téaéaers, academic teachers, and ,
administrators, ’
Curriculum

1.

b

b,

Arrangements for including vocational teachers in procedures of

M~Teams and 1EPs{ Y
Need for coordinating spesial education program with vocational
program,

Adjusting- curriculum to meet needs of special students.

To individualize and coordinate. . : s

-

24§
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k4

e~
Cb

Time
1. Reduction Of‘waiting period between teferral and verification.

Miscellaneous
1. More iﬁteraction betweenJSth grade énd high scﬁool‘
2, Correlation between special education and proficiency exam.
3. Mechanics of placing students in least restrictive environment. -\
lations such as deinstitutiénallz{ng

g

&. Addressing needs of speclal Aapu
g ‘\\

gtudents.
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. , District 4 - Upper Cumberland District

Education of Personnel

1. Lack of understanding between vocational education and special

education.

2. Vocational teachers do not have expertise in dealing with special

. i needs students., ‘ '
3. 1Inservice needed.

Cooperation and Communication

1. Opposition of academic teachers to vocational teachers.
2. Poor communications.

} Miscellaneous

1. Lack of slots in vocational programs.l%" e L *

2, Political considerations take precedence over What“iSfbeSt for the

students.,

. 3. Vocational teachers cannot give needed time to special:needs students
‘ and still teach their load. “

4, Organizational structure.
5. Acquire a self-contained VAP shop.

6. Coordination needed. /~ °

Q. - 30u
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. ' District 5 - Midcumberland District

K »

Education of Personnel

1. Needed to maintain (legal procedures.

2. Needed for vocational teachers concerning handicapping conditions

and how to individually meet the needs of the students.

3. Needed for special education te&chers about wvocational classes and

skills needed to be successful. . "
4, Needed for assessment of vocational needs. , N |

Cooperation and Communication

1. Needed between vocational education teachers and special education .

teachers; i.e., "total program."
2, Notification of changes being made in vocational courses.
3. Schegﬁled time for vocational instructors to meet.
4, Need materials for vocational instructors.
‘ 5. Understanding IEPs and when they ~vx'uust: be filled out,

6. Inservice for all personnel to understand entire special education.

process and legal mandates
7. Lack of involvement of regular teachers.

8. Indifference of secondary principals to special education and voca-

tional education.
9, More c;mmunication bétween special education and vocational personnel.
Funding
1. Needed to serve ne; stu&ents.
2., Needed for "vocétignal" counselors.

3. Needed for aides.

Jui
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bNeeded for vocational -education teachers in centrally located voca- -

tional centers to attend M-Teams at each community located high

gchool in thé system.

2. Needed to serve new students.

3. Needed for sbecial education testing.

4, Needed to "get it together" for IEP.

‘Miscellaneous
1. The student who has failed historically but has yet to be referred
‘ for special education services.

2. -Reverse discrimination; i.e., the student who does not qualify for
special education services yet has needs that school systems are not
meeting and' adaptations are not mandated by law.

3. Distaﬁzs\ﬁétween vocational centers and high schools.

‘ (4, The choice of the vocational class is not; appropriate. for the student
'“j (whether by student or parent chdice). '

\52 The choicé of appropriate vocational class not available.

6. The teacher and student need to be more comfortable and more natural
together.

7. Using vocational education as a "dumping ground."

8. The student and teacher attitudes are not harmonious.

9, Parents are not involved enough.

10. Special needs class for moderately and severely handicapped students

is needed.
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District 6 -~ South Central District

+

1.

2.

3.

‘Clarification of VIP guidelines.

Inservice programs given for special educators and vocational educa-

tors together.

Proper implementation of IEP in all areas.

Educate teachers to relate to and teach special students.

Cooperation and Communication

g 1. Attitude change needed by vocational teachers to handicabped students,
2. Communication and coordination between vocational educators and ) J
. N ‘ special educators. 4 "
. B 3. Need for supportive staff.
4, Lack of effective local leadership.
5. vLack"of participation by involved person (parent, teacher). .
. 6. Not enough community involvement. _
&31. Equﬁéping program facility to meet needs of special education student.
ﬁ2. Need for methods/materials used to instruct special students.
3., Earlier screening for learning disabilities o%rgpécial education
students,
4, Not enough information present on pre-vocational interests.
5. Curriculum not written for low level students,
6. Recognize not all students are or should be college bound and
conversely, not all students need to go to vocational schoel.
Time
1. Also

Teachers feel it takes too much time away from tesg‘gf class.

time for paper work.

More time needed to work with special educators in developing I1EPs.
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. Miscellaneous |
- 1. ©Uncertainty ;f future requirements.
2. Lack of vocational guidance personnel.
3. Pre-vocational program - 8th and 9th,

4, Adequate in-class supervision (safety, 1ndi§idua1 instruction, and
testing).

5. . Understanding grading equality and treatment differences (least

" restrictive vs. restrictive).

6. Recognize teachers have different pérsonalities and relate to

students in different ways.
7. Recognize that not all slow learners are handicapped.

« 8. Maintaining the integrity of the high school diploma and meeting the
needs of the handicapped student.

i 4
L | \"\ 3 .,. 4
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Districts 7 & 8 - Northwest and Southwest Districts

—_—

Education of Personnel

1. Inform regular vocational teachers about various methods of teaching

special education students.

2. Awareness of vocational teachers of how to meet needs of special

students.

3. Development of positive attitude of teacher toward special students.

Cooperation and Communication

l. Communication between special education and vocational education and

I
guidance counselors,

Curriculum

1. Willingness of teachers to adapt curriculum to unique needs of
~ special students (or ability of teacher).

2, Need for well structured vocational classes.
3. A need for vocational assessment for special education students.
4, Need to give vocational inventory prior to vocational placement.
5. Need for materials in the vocational-technical areas on lower
reading levels,
Funding
1. Funding for special education anddﬁocational education.

Miscellaneous

1. Vocational teachers need to understand that a special education

student does not need to learn all course material.
2, TIdentification of special education students to vocational staff.

3. Teacher awareness of the special education student's characteristics

in contrast to the label of "troublemaker."

4, Counselor should be aware of the job market.

3115
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‘District 9 - Memphis Delta District

P

1.

2,

3.

Teachers' motivation and/or ability to develop program for special

needs students.

Helping vocational teachers understand importance of M-Team.

Organize procedure for preparing teachers to meet needs of special
needs students,

Necessity for 1nservice training for all teachers.

Educate teachers and administrators as to needs and means of meeting

needs of special needs students (reduce fear of unknown).

Cooperation and Communication

l.u

2,

3.

5.
6.

7.

8.
9.
10.
11.

Attitude of principals and other administrators.

Attitude of state government toward vocational education and special
education. " |

Attitude of guidance counselors toward special and vocational educa~
tion students.,

Attitude of all students.
Attitude of parénts. J

/
Teachers should be told of studentl/with learning‘disa%ilities.

r’(l
Administration concern and interest in problems of ﬁcational educa~

tion and specf3l education students.

Instrubtors not] wanting special needs students,

—~ o \
Attitude of some students not wanting to develop work habits.

Academic counselors need a broader view of vocational education.

Lack of being realistic in goals or objéctives for special needs
students.

Teachers generalize that students cannot learn.

Poor human relations toward special education students.
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14, People in responsible positions should attend appropriate inservice.
15. Develop good cooperative working relationébip between vocational and

» speclal education personnel.
16, Develop positive attitude in vocational teachers and spectal needs

students concerning their needs for special help (VIP/VAP).

Curriculum

1. <Coordinating of special needs programs with vocational education.
2. Net enough courses for limited ability students.

3, A plan devised to evaluate syécial needs students, -

4, Instruction and/or curriculum not on level of Bpeéial needs students.

5. Lack of flexible methodology for teaching special education students.

6. Lack of'vocational counseling for students,

7. Develep long-range plans for special needs students by utilizing

M-~Team and 1EP.

1. Required for IEP,

2, For planning program for special needs students.

3, For M~Team meetings.
Miscellaneous |

1. Graduati@n:v grading; cfedits, diploma.

2, Number of students in classes.

3, Job placement for speclal needs students.

4, Discérd notion that all students learn at same level and medium.

5. Lack of identification of special education students.

6. Funding.

7. Job placement not the responsibility of the teachers.




| ~ APPENDIX H
. :

Workshop Notice

/"&" N

\_7 PROJECT SSAVE
ADMINISTRATOR'S WORKSHOPS

e ——

[(ASPECIAL OFFERT]

WHO  aasismarons - - - JOGATIOW, SUrorvisoes - -SPCUsl, IRUATION SUPRRVLIORS

2

WHAT 4 voriahop for school adnintstrators funded by the Temesses State
Depaztment of Education-Division of Vocational/Technical Zducation
Purpose-  To provide state-wide {reervice training to school sdainistrators
and courselors related to meeting the needs of special ad
disadvaritaged students {n vocational education

WHE RE tate Developmental District # S--Mid Cuberland District
it bu_rm Seitor High School

ATsbcro o, Tavwsses
o bl
gios s WP W) 8N an - 400pm Roveber 12
WHEN 830 am - 12.00 0w Rovesw 13

Please coeplete & registration card for each Principal, Vocational Supsrvisor
How Special Education Supervisor and Guldance Courwelor who will represent '

T SVSLam

Return the registration cards {or each representative by October 29, 1981

I vou have questions. please call .

3115 | |
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PROJECT SSAVE

Workshop Registration Card

County ; ___ Developmental District #

Name

Position: Counselor ____  Vocational Director
Special Education Director _ Principal

School Name

School Address: Stxget City

21p , Telephone

(attach to notice)

Jny L




