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This monograph is"designed to provide teachers

" disordered students.

o

<>
The other monographs in the series are

/

1.
2.

» .
SRR

[T

Myths of Behavioral Disorders

Developing a School Program for Behav1ora]]y

Disordered Stude

Establishing-a P
Disordered Stude

Buildtng Support

Re1ntegrat1ng Behaviorally Disordered Students
Into General Education Classrooms -

Practical Approaches for Documenting Behavioral
. Progress of Behaviorally . D1sorderEd Students

Excerpts from:

Public Schools

It is one of a ser1es of seven.

nts

|\

rogram

D1sc1p11nary Exclusion of
Seriously Emotionally D1sturbed Ch1]dren from

4

for Behav1ora]1y
nts: Alternatives to’Cbn51der,
Components to Include amd Strategies for -

r

and administrators with information on behaviora]iy

. Positive ApproaChes to Behavior Management

£

%

ey

- >
v .
. .




. S . N
. . ’
. . - .

Table of Contents,

=]
!

\

Leadership for Program Development. . . . . S 1
_The Importance of Planmning. . . . . «.. v ¢ v o v v v v v v 3

CONCTUSTON. « v e e T e e e e e e s e e e 23 ST

s s
- .
¢ % .
f
L4 »
-
°
N _
—— »
v . . .
1 “ s Y
[a)
¢ .
I -
- - -
¥ S
- » b
\
-~

~ ' . > ' N\

ERlC

- . y .

greeney . :




studehts is ‘the intensity of the programs. It is’ a. sure bet that any

DEVELOPING A SCHOOL PROGRAM FOR BEHAVIORKLLY DISORDERED STUBENTS

Rona]d M. Rice ° . ‘ .
Principal )
quroe Middle School, Mason City, Iowa

v o,

o - o

L7 How do 3ch001s'gé about deéveloping a schgol program for behavibr--

‘ally disordered (BD) student%? _School districts ahd building admini-

o b . - . ) . . . f’. . »
strators”have been askirg this question in 1h§reas1ng numbers over the

B

past few years. The answer g1ven the risk of overs1mp11f1%§t1on, is

J

for schoo]s to deve]op BD programs in the same way that schools deve]op
A

any other type of instructional progra@p1ng. The e]ements of:program\

. development. are e§sentia11y‘the Samé‘whether the program beihg deve]oped:z;'

ts,for BD students or for general education students.1 "What i;hthe '
: k-4 . F 4
program to do?" ”Whg;wi]] do it?" "How will they do it?" and, "Where

s . XY .
- .
N -
v

will they do it?"

- The major'difference between ,programs for BD and gqnéra] educatioﬁ

14

-m1stakes made in developing the BD program will become 1mmed1ate1y, and

somet imes pa1nfu11y, aware to the developer.

< o
Leadership for Program Development
’ o T 3
\ ) , -

P

If .the process of deye]pp?ng programming for BD students- is

essentiaﬁ]y the same és for developing programming for géheha] education
- . )
students, then another common question cén usua11§'be answered '"Nho

- has the overall respons1b111ty for deve]opment of the BD program?" ‘In4

most districts the perwon responsibile, %hd r?ghtfu]]y so, for the

.
7

A,

1

1

, ( .
The term "general educat1on students" is used to indicate those
who comprise the mainstream of\ the school population.

4 -
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deve]opment of any program is the principal of‘the bu11d1ng where the .

'l

/ A - L ‘ - .A. ' '. N o R ' (  ,‘ ‘ )
o
program is to be housgd. ‘ . o o |
-Strong 1eadershjp 1n,thé,development ot_any program'is essentia1 l
, _ :if imp]ementation is to be successfuﬁ. This $§ doub]& true for high

' _ | ﬁntens1ty programs such,as ‘those for BD students. It only stahds to . . ’
reason that 1f the bu11d1ng pranc1pa1 is to 1mp1ement BD programm1ng ' l
and- be respons1h1e for 1ts outcomes, the principal should be motivated )

S .. to prov1de ‘the strong” 1%adersh1p necessary to deve]op a program of .
h1gh qua11ty It is muchaeas1er to maintain a program of high'quality flj

L

s than one Wht;h does not work very well. Tt is, therefore, in the

%

\
poss1b1e —

-

There is” one other s1gn1f1cant factor in considering a genera1 4

| principa]'s se]feinterest to. develop a prdgram of the highest qUa]ity ‘ R I
framework for the development of programm1ng .for the BD student, and I

¢
@ that is the degree to which such programm1ng is to- 1nterface with

. ~ othsr a}ready'estab11shed 1hstrUct1ona1 programs. The assumpt1on here ' o |
"will be that thedBD prodrgm should have many.of the same program > ' .
characteristics as any other jnstructiona] program: The BD program,~~> , A
. as mueh.as po?sib]e,fshou1d«be an integral part of the tota] sdhoog. /%;
It would appear that the bui]ding prinEipa1 ts best suited to*accomolish
th1s 1ntegrat1on and that the tools heeded to do the job are the same-
.ones wh1ch worked in deve]op1ng the other school programs
. Whether or not you choose to use the same format for BD prdgram
deve]opment as you do_for the development of other programs, it is
y important that you establish some format for developmént. " Whether or not

]

you choose to make the building administrator responsib1e.for BD pragram . o

e—— - - . .
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.~ development, it is important that’ someone be responsibie. Oncesthe

«.  general framework is set and.a person is assigned the responsibility to ‘ $
“ _ . ) ’ i \\ ] : X ] Y N : ) . - .-,
oversee development, there are some basic questions which must he
. ‘ . . - e { P .
.answered i the planning process. - : ‘ . -

. ‘ g ‘ , . N ! .o - . ) ‘
) . The Importance pf Planning

-

The importance of sdund p1anning cannot be underestimated in tHe

. . -

‘ deve]opment of programs for BD students. One only needs to reca]] that

‘o : many of these students have pract1ced for years the1r\“how to sabotage
efforts to he1p them" behayjors. They are experts-at.p1ck1ng apart- - o =

weaknesses around them, whe%her it -be ip the program design, in instruc-
tional personnel, or “in others in the class. A poorly developed program

. . - -

' can either victimize the students it serves; or be viptimized'byutYose ,
b

. same students. .
W

It was mentioned in an earlier paragraph ghat four questions needed ]
to be addresséd in the development of &n educational program. Those
a | . ,
‘iour'ﬁuestions will now be addressed in the context of developing a

program for RD students. ot ‘ . . . b

! What is the program to do9 Knowing what 9ou want t> happen with :?‘

v " ’ the students who have been identified as be1ng behiv1ora11y d1sordered
| ' great]y 1ncreases the probab111ty that what you want to happen, w1y1
‘ ' 'Th1s certainly shou1d not come as @ surprise’ to adm1n1strators, who for
'years have been ‘encouraging teachers %p set objectives for wpat they do K
The deve1opment of a- program ph11osophy and the setting of genera]

AY

program goals for BD students, hOWever,_1s difficult for most school

adm1n1strators as they do not fully understand thevnatqre of such 3tudents.

}

Qo T -3- ' . N _ y |
R AT g e | -’

. meemmetes . " S, o - . . 0 i " " " o Lo - ,. .
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Aga1n, the compar1s€n to regu]ar programm1ng ‘needs to‘be made. How”

toften do adm1n1strators oversee,gﬁe deve]opment of ph11osoph1gs and
&
goa]s for programs that they do not fully. understand? How many adm1n}
. 3
1strators fu]]y understand read1ng, chemistry, phys1cs, trJgonometry, .

'Span1sh, e]ectr1c1ty, shorthand and hort1cu1tuye? The answerw most

11ke1y, is not very many The same 'is true for BD programm1ng

A =

What do adm1n1strators do when deve]op1ng regular programs? ‘

Genera]]y ey ask the experts, and ‘the same holds true for BD programs .
N '
What do experts in the f1e1d of behav1ora1 d1sorders say are appropr1at@

goals for BD students?” Wha} have others done in programm1ng for BD
i

students? What do parents want for their BD ch11dren? What does the

state expect? ! \ ' N |
a‘h ' a ~ - .. .

Theé answers to the above questions form thé” framework for the

¥

J local sehoof“s“decisions about .their own particular. program.: This is

an'important point;'for after hearing what everyoneﬁelse thinks- the
local school ought Eo do, the local sehooJ must decide what they will

do, given, of course, those parameters mandated by state and federal

*

law. S~

One school, Monroe Middle School in Mason City, Iowa,2 used the ~
following procedures for development of overall program direction. A

L . .
schoo] psychologist, a school social worker, and an educational consul-

<
tant in the field of behavioral d1sorders met with the bu11d1ng rincipal,

during the ear]y months of the summer pr1or to 1mp1ementag§on of a new]y

——

authorized BD program. The goal of :this \group was to reach consensus \

o _ _ 2 . . e
on the overall parameters of the new program. Once tentative agreement

(
h) - . . ‘ ' - .
! , ’ . L .
2 Monroe Middle School will be used often as an example of Pprogram
.development as the author is most familiar with that school's

| _progrags. - ’ , o
. ‘gs\ -4- 10




was reached by this groug,'a program destription was written and | LV

submitted to the local districy's central office and to representatives

- - . % “n
.of the state department for review and modification. This process

. 2N
resulted in a program description that was understood and agreed to by ] /)g

all the parties involved.in overseeing the program. That description;“
. : A . o o s .
follows: . ) ‘ . : .o

\
r } . P £

++° SPECIAL CLASS WITH INTEGRATION R v . -
FOR EMOTIONALLY DISABLED STUDENTS (ED—SI) _
. ; / o

) Monzoe Middle School:

| Magpn City, Iowa
Criterion _for Entry \ L .
The spe01al class with 1nt§gratlon for emotlonally disabled. L
students will serve. studeﬂts who have exhibited a history '
of maladaptlve behavior. Thhs maladaptivé behavior has made |, -
total integration 1nappropr te. Immedlate partial inte-"
gration will begin upon entry' into the spec1al class with
integration for emotionally disabled studgnts.. - ¥

\

General Program Goals
. The special class with 1ntegratlon for emotlonally

) disabled students will help students: . . . ‘fu
1. Develop.the capa01gy to prdblem' solve. ‘ . .
2. Develop the capa01ty to accept self and others. T

3. Develop self-control and the ability to accept !

the conse es ,of one §lown actions.
queng c

4. Develop basic academic skills. 5 . .
5. Prepare for entry ifto a less restrlctlve
env1ronment : ot

Class Size - ) : . . . o
The spec%él class with 1ntegf@§{oqgfor emotionally « ‘
disabled ktudents will serve twelve to fifteen ydlingsters. :
Class size will be det%imlned primarily by the degree of? : .
severlty exh1b1ted by +the students enrolled. o
Intervention Strategies ' . ' ¢ o o
A. Acqpemlc v o

Thé special class with 1ntegratlon for emotionally. ‘ '
. dlsqgled students was designeg to serve students whb
- have“exhibited a history, of maladaptive® behav1or
’ which has ‘made total integraticdh in a regudar: school o
program inappropriate. These students*may oEamay noty -
exhibit possible 1mpa1rment in academic* %pnctloggng ¢ - o
& However®, immediate partlal integration is appropriate )




. ) B N T :
and w111 begin upon entry 1nto’the épeclal class w1th

1ntegratlon for emotionally disablely students..,
o f .. . o

B. Behavipr e

~. L ” ‘A behavior management system has been developed that”

o ‘includes the use of the ollowing techniques: -

A . Target%ng behavidrs for individual's growth

- S B . and group part1c1 ation. - -
’ Behav1or contracting. v ?ﬂ -

Token economies. -7 ' R

<

e w N

v 6. ‘A step approach to _
- ) Time:&%t procedures used will be des1gnated by the teacher.

Affective -
. ‘The:yse of the adv1sor—adv1see system, group discussion
ESCAY "~ and gﬁrsonal enrlchment act1v1 ies will be utilized to *
@ : i, promote individual emotional and social growth.
'i , T ( A P A . y
: ' . Parent Involvement L7 : '
. N Parent involvement 'is mandatoryzln the placement, planning
. “ .+ ¥ and review phases of the edugational prdcess. It is also ¢
. necessary that pParents accept' some responsibility in managlng
-the behav1or of thelr child. Should it become-necessary to
remove the student from the school setting (for endangering
others or h1mse1f/herse1f damage to propergy, refus1ng to .
go* to time-out, o disrupting tlme—out), the parent must assume ,
’ supervisory: respﬁgslblllty~for the student. '

- N o

a
Y

a0 k ‘. ' - i . ‘ - ‘
A . ) Q

P

Many Qrob]ems can be preNented by deve12p1ng a program descr1pt1on

F1rst communication prob]ems can be avoided because a]] ‘the pr1nc1pa]

\ -

o part1es were informed of the d1rect1on and 1ntent of the program, before

it was’imp]emented. Second]y, tneabailding admﬁnistrator, becalse of
the .involvement in setting the overa]1 pavameters, can more effettively'
superv1se the program He/she has a "wor ing understand1ng" of the z{
program and need not abdicate h1s/her superv1sory re§pons1b1]1t1es

e .
because it is unfam1]1ar territory. g .

4
. Thjrq]y,.pubiic relations are enhanced as the”scidol can communicate{~
in~clear terms,,Wiﬁﬁ‘the public regardingwthe purposés of the BD program.

- ' l . .
N . P ‘ . E)
N . .
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" Who will do it? The obvious answer to this question is the
) . - .

o

' teacher, ‘but that cannot be all of the answer. “While the téacher is -
‘obViousiy the key person in the progr;m, as "is the teacher in most any |
successful instructiona] program other people must be involved. , |
The intensity of effort required of teachers whg@work w1th BD ° |
students is 'such that it is grossly unfair, aqd-Tneffective;‘to expect ..:
"hthat the teacher alone be'responsibie.for imp]ementing the entire
scope.of the program. | » |
One of the unfortunategresults of expecting therteacher’to single-
'handedly'carry out programming is that the subsequent stress oftenv,
" "burns out" the teacher and either the teacher quits and must be

rep]aced or worse, becomes comp]acent and ineffectiVe It is.a rare

teacher who can skilifuliy and enthusiasticaily perform all the tasks |

needed f%%,an ;{fgg@iwe B0 proggam

oS B
If the teacher cannot do 1t a]] 1who e]se needs to be involved?

The answer to this question may vary from district to district and
from program to program "but whatever the answer, a system shou]d be
a‘developed so that a]] inyolved w1th the program understanggthe%anﬁmer
before the" program is begun. Thishis important if you are to av61d
hurt feelings and miscommunications. S §

Monroelaiddle School solved this prob]em by identifying the
various roles necessary for effective programming and then assigning

those ro]es to the staff assigned to the program It shou]d be noted

bers leave the program and are
' Ay

rep]aced develop new Sk]]]S& change 1nter5st§j§hd/or working re]ation-

this is not a one time issue® as

)
ships o Roies must be continua]]y redefined and sometimes reassigned

as a resu-]t'*~ > .




The process used at Monroe is based.on the fo]idwing assumptions:

1, Status, or how people feel about the1r 1mportance,

is a cr1t1ca] 1ngred1ent in-successful’ programm1ng

g S - 2. No one person can operate effectively with BD students . .
. - without the help of the others.

3. Everyone can affect the decision- mak1ng process/and is. . _
an advocate for the students. ° . o -

Given these assumpt1ons, everyone ass1gned to: the program has”

»

respons1b111ty for a particular aspect of it. . Some examp]es fo]]ow. e K

” S _ oo :
Teacher - The teacher is primarily responsible for the
ongoing dévelopment and implementation of the classroom curricuylum,
3 instructional methodologies and for achievement. testing. The
o teacher is to collect and submit behavioral data regarding
. ) students to the multl—dlsclpllnary team and is expected to
' . implement behav1oral plans developed by the team.

Multi-disciplinaryAgeam (school psychologist, school
.-social worker, and BD consultant) - The multi-disciplinary
team is primarily responsible _for - -synthesizing data. regardlng
students and for developihg behavioral treéatment methodologles
. and procedures to be used by the teacher.

Parents -~ Parents are involved in data collection,
decision-making and treatment implementation throughout
the process. ,

< . Students - Students share respon51b111ty in daFa . v
collection and decision~-making. .
» Admlnlstratlon ~ 'The building administrator is prlmarlly
s - responsible for governing the entire process by\lnterpretlng
| T the boundaries of declSlon—maklng for the group {(laws, rules,
’ policies ~ all limit the group's freedom to make de6151ons
as they wish) and by facilitating the repair of breakdowns
in the process should they occur. Thé’ bulldlng administrator
is also the chief declSlon—maker in the proéess. This does
" not necessarily mean that the administrator makes all the .
decisions, but it does mean’ that no decisions are made within
the program with which the administrator does not concur. If
agreement cannot be reached at the building levely, appeal is

madé to,the next higher administrative level. = ' o v
L) M ‘”

4
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~ These are general role descriptions and are not considered to be
"carved in stone," for obyiousiy:a teacher or parent may have” the ”bestu
plan for a particu]ar student and it would be folly to reject the pian
because it did not come from the multi- -disciplinary team. The who]e
process is based on teamwork - pooiing of‘resoJrces to cobme up with -
the best pian for deaiing with each prob]em that occurs.

The greatest advantagesof this process is that no one person has

to carry the entire weight of the program. ‘The teacher does not_have‘,,
_ to be the expert on. curricuium and behaVior management. The~socia1 _
worker does not have_to be an expert on social studigs instructipn. The
panent‘does'not have to manage\thevprogram. The administrator does not
have to be an expert on instruction for the handicapped. Everyone.can
focus on maintaining expertise in his/her assigned area and because the
range of -expertise is limited to one or two areas, it is possible to ~:

expect higher 1eve1s of performance from people assigned to each of

those areas. o

Role assignment, such as mentioned above, ‘gires status‘to'each of
the team members as every member has an important contribution (his/her
spec1fic expertise) to make to the program. The feeling of status, or
of making a contribution, that role assignment creates‘is.oneiway to
bui]d or increase the self-worth of the taam members.

" The process of~r01e assignment is also a great \e]p in hiring new
staff or rep]acement staff shouid an original staff member‘ieave. If
the teacher leaves, for example, the schoo] can limit its search for a
replacement to those candidates who are strong in the curricu1ar areas.

If the consu]tant ]eaves, the schoo] or agency seeking a rep]acement

searches for candidates strong in behaVior management In other words,

j




the search for repiacements can be limited to only those candidates who
have expertise in. the specific'area in which they will be assigned. It
is certainly easier to f1nd a teacher who is highly competent in. curri-
cu]um Yersus ftnd1ng a teacher who is h1gh1y competent in curriculum and
behavior management and program m#nagement. ‘

In the‘hiring-of teachers, or other persohhe] who are fo be
involved in BD programming, there are several f1na1 cons1derat1ons

1. There is noth1ng rea]]y "special” about spec1a1 educat1on,
other than it requires. good teach1ng Few, if any,
the methodologies or techniques employed in BD classkooms,
or any other special education cTassroom, are unique
only to those classrooms. In the great majority of cases,,
the methodologies and techniques used:by good teachers in
®ffettive general education classrooms- are the same
methodologies ‘and. techn1ques used in the BD classroom.
It would seem that .the basic skills of teaching are really
the same for BD and general education teachers.{ A BD
teacher most likely will use his/her skills in behavior
. © management (i.e. motivational skills, reinforcement
. 'skills, and so forth) more often and with greater <intensity
L than the general educatign teacher, but the skills being =
_applied in both instances are the same. .

K : The point being.made is tha% when hiring BD teachers the
d administrator_involved in the hiring does know.something

~ about the BD field because he/she understands good teaching.
BD teach1ng certification, spec1a1 training, and other
impressive credentials all increase the probability that
the administrator is hiring a good BD teacher, but only if
the basic. question, "Would this candidate be hired for a
general education classroom teach1ng°ass1gnment7" can be
answered in the affirmative.

2. Commuggcation between BD personnel and general educators
can be a problem. It is wise, then, to-consider. .the
commun1cat1on skills and personalities of the persons

eking BD positions. It is appropriate tg,ask, "How

~wWill this person-fit into the building?" 1 he/she

'stick out' as being different?" and ."Can th1s person
effectively work with the present general education
staff?" These are important questions. In some areas
there is a stereotype of BD teachers which portrays them
as being "as strange as the kids they work with." This
stereotype can adversely impact on the BD program, -

~

-10- 1§




especially in those programs requiring that BD students

- be integrated into general education. classrooms, if the
general education teacher seesthe BD teacher as being
"weird" ar "d1ff1cu1t to work with.™

3. There appears to be a shortage of high quality candidates
for BD tedching positions. What does an administrator do
if there are no candidates available with whom he/she is
satisfied? This is certainly a difficult problem. In

! many cases there is pressure to begin a program fyom
parents, the state, or the-regular school establishment.

_ Responding to such pressure by hiring any "body" for the
BD position may cause more problems than it solves.

There are at least two other ways to handle this problem:
a) - do not hegin the progwam untiﬁ'a satisfactory teacher
can be foupd, and b) hire someone on a tentative basis,
a long term substitute for example, and make it clear to
all involved that the search for a satisfactory teacher
w111 cont1nue until one 1s found.

How thZ they do it? The answer to this quest1on is difficult.

It rea]]y depends on how the f1rst two ' questions (w%at...?-and Who;...)i"
were answered. The governing ph11osophy of the program and the people

<

who work in 1t are real factors in determining how it will be
acconiplished. _ e
: There are, however, same genera11tres that can be made First, it
-~ is fairly we]] accepted that behaviorally disordered students can best
operate in a structured,env1ronmént? one in which they can, with
reasonable accuracy, predict the‘outcomes<of their behaVior.v Second]y,
those who work in BD programs also benefit\from the security of.beihg
able to predict certain outcomes Given that these genera11t1es are
true, it seems apparent the schoo1 shou]d do what it can to prOV1de
structure and pred1ctab111ty in the .BD program. (“

Discipline is one area wh1ch best exemp11f1es the above generalities.
Students and staff alike want to know what the exact 11m1ts on behavior
are 'and what will happen to those students who comply with the limits

A11-
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or with}students who do not comply.. They a]so_tend to operate much “ﬁ

/\better‘if they are aware of these rules and procedures and if such =~ »
_ . S } . v | . ,
rules and procedurei‘are consistently and humanely imp]emented. This,

Bt is certain, comes as no surprise to anyone 1n education, but often

the obv1ous is over]ook

>

D1sc1p1ﬁnary procedures for BD students, in order to be most effec- <

\ 3

- tive, must be well erganized and tightly structured. The following process

4  illustrates how disciplinary procedUres could be‘struetured in the school
° .setting to include préctida]]y any unacceptable behavior. v | g

]

’ . First some assumptions: 1) students are in BD classrooms because -

“of inappropriate behavior and not because they cannot spell, read or .

' compute; 2) the school cannot be solely responsible foriteaching‘
students aopropriate‘behayidr; 3) an ounce of prevention is worth af

' . pound of cure. | o h
v o ~ The first skgb in the process is to identify those behav1ors which

are not acceptab]e and order them in terms of the degree of seriousnegs -

-

and resu]tant consequences. An example is as follows.

I. Extremely Serious Behaviors

A. Behavior not acceptable under any circumstances.

1. Physlcal'v1olghce to self or others. ‘

2. Possession and/or use of drugs, alcohol, and weapons.
3. Damaging property. ,
4. all illegal acts.

to the thl and/or the probation offlce through the

V4 .

4 - B.. Consequencesi "All Level I behaviors will be reported

c
pringipal'’ ffice.

IT. Serious Behaviors

A. Behavior not acceptable in school.

1 N
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U
ljz\Possession and/or, use of smoking materials.
2. Verbal and non-verbal threats to others. -
3. 'Loitering around buildings and grounds:
4. Being in unauthorized parts of the building.

La '5.. Any behavior which disrupts classes.
_ 6.. Refusing to go to "time-out.": 3 .
.+ . 7. Disrupting "time-out."

B. Consgquences: All Level II behavior is to be reported to
the principal's office which, in turn, will take the
.appropriate disciplinary action (confer, warn, assign
detentlon(s),'suspend) o . gj?@

¢ N

IT®E, Mogerately Inappropriate Behavior

4 A. Behavior qgt acceptable in the classroom.
‘1. Refusing to follow teacher's dlrectlons. o
. vr2. Talking out, interrupting.’ - .
3. Repeated complaining. ! )
4. Inappropriate gesturing..
5. Tampering .with school equlpment (t_e., lights or
8 pencil sharpener). . -
-~ 6. Swearing.
7+ Abuse of materlals. ‘
8. -Abuse of furniture. . .
9. Roughhouslng.
s 10. Making noises (ile., cllcklng tongue, tapping penc11
. . or dropplng books) . -
! : 11, Leav1ng de51gnated éhea (i.e., out of seat or leav1ng

s

v . room) : o
12.° Does not begln work within a reasonable time perlod.
' 13. oOther.

B. Conseéuences Teacher w111 determlne and take approprlate
*
action and document the action taken.

«

. - * . : [y ¢ . ‘
In the absence of a specific behavior plan to the contrary, th;

following procedures are to be followed:
g

1. “Reward comp]y1q£ students for appropriate behavior in Qn
attempt to extinguish the 1nappropr1ate behavior.

2. Warn (verbal]y and v1sua]]y) about the unacceptable t o
behavior, clarifying'expectations and consequences.

- . ’

3 "Time-out" is defined a§ short term removal from a classroom
* to a non- -reinforcing and non- pun1t1ve env1ronment

_13_
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, o
3. Cause the student to lose p01ﬁts, if po1ﬁt system 1s being
used.

4. _Restrict student to seat or other 1oss of privilege.
5. Isolate student in room. ‘ h
6. Cause student to ference.with‘support team. | , .
7. Remove ‘student f::z;roon“an“time-out.” ‘

8. " Other, as appropr;ategf
) ‘Ihere'are some details which must be addressed'if‘procedureﬁ such
. as the'above.are to work. F1rst, a procedure must be deve]oped which

¢ .

1nsures that someone has respons1b1]1ty for the saudent at all times
and that everyo%e knowségho has the respons1b111ty at any one time.
One so]ut1on might. be for the c]assroom teacher to assume respons1b1T‘ty )
S until the student is e1ther sent to-"time-out," leaves the room, r is :A
directed to go to "t1mefout,” but refuses to go. The bu1]d1ng adm1n1-
*strator, then, uould‘assume responsibii%ty for students in’theA”time-out"j
area and for those students who ]eave the room w1thout perm1ss1on, or
_'refuse to go to "time-out." Th1s so]ut1on is workab]e on]y if there is
a trust1ng relat1onsh1p between - the teacher and administrator so ne1ther
fee]s as ‘though the other 1s "dump1ng" his/her problems on the other.
- Another area wh1ch needs to be addressed is en]1st1ng the cooper- ‘; /
ation and support of the parent the guardian(s), or other agency
(i.e.., probation, soc1a]-serv1ces, and so forth). Th1s area,1s critica];
if any system of discipline 4is to work, especialTy wtth“the moné_severe]y"‘
disabled students. While the school alone often does not have the L B Ag”
"clout" neceSsary to effect change in some students’, others mays; so
/kSEek them out and eplist their support. iOne of the best ways‘to do
that may be to carefully explain what the program is trying‘to do for
-14 20 _ | .
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the student and how tEe»other.person or agency can help do it. Most
peGbTF'waht things to go better for the. student, but many‘do'not know

whdt to'do to help, so tell them. Clearly explain, trying to avoid

educat1ona1ese,” the program and ask for their comml\pent to he]p

{

Ask them Lan to see the program in.action and prov1de them with a short

i

written description of the program they can take home te remind them of

what they have'seen.: Monroe Middle School uses .the following format J

. . Y ) 7
for "their written description. = | : N

5

. 7 '
ECIAL CLASS WITH INTEGRATIQN
* FOR EMOTIONALLY DISABLED STUDENTS (ED-SI) = -

.

’

Ménrqe Middle School
< Mason City, dLowa
What-is it? e
The special class with integration for emotionally disabled
students is a special educatlon classroom set up for students
who have had dlfflgplty learning in the regular school program

oy because of their emotional problems. No more than twelve

students may be ‘assigned tb this class. This.allows the
teacher to give each student a great deal of individual help.

Special ‘class with integration means that the students in this
class cannot and will not. take all of their school work in
this special glass. The students must spend a part of their
school day enrolled in regular school courses with regular
school- students. his is possible because only students with
less severe emotional problems will be allowed in the class.
The students will, however, usually spend more than two hours
a day in the special classroom. e
L3

Why have such a class?
Many students have problems that prevent them from attendlng
most regular classes. Mag \may, however, find success in .
some of the regular classe The law states that' schools
must provide for these instances by keeping tpe'students'in
the "mainstream" as much as pgssible.

L

r

+
-

'What are the goals of the cla
1. To help each student ;to develop his/her abilif& to solve
common everyday problems.
2. To help each student understand and. accept himself/herself
) and others. -

2!
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3. To help.each .student control his/her behavior and to
o~ . accept.the consequences when he/she cannot.
- 4. To help each student improve his/her basic‘academic
skills (reading,. writing, arithmetic, etc.).
5. To prepare each student for more and more reqular
e . . class attendance.
How does the school go about reaching these goals?
Each student is examined by a team of sﬁecial“edueators .
(teachers, psychologists, social workers, consultants), who
report their %indingé'to'the.student and the parents. These’ “
people, including the parents, then develop an indijridual
education blan (IEP) for the student. This plan, which
v - deals with the specific characteristics of each student, ’
"% . describes which goals are going to be emphaﬁgzed and how
they will be reached.
Cor . .
Generally, an individual program will be égt dBlfér each
' student in the basic skill areas. A system will dlso be
set up to deal with individual and class misbehavior.
Class discussions and individual activities will be used .
to improve the student's attltudes and hls/her ab111ty to
get along with others.
One special way in which the teacher will deal with unaccep-
table behavior is called "time-out." "Time-out" simply
‘means that the teacher will remove the student from the
class activities or the classroom, if necessary, when the
& : student does not follow the teacher's directions.
1y
What are parents expected to do? ) ' -
. Parents must be involved in the placing of their child
into this classroom. They must sign a placement form and
a form-that allows Area Education Agency specialists
(psychologist, social worker, consultant, etc.) to monitor
and evaluate their student's progress. They must also
participate in the planning, implementation, and review of
their student's individual education plan (IEP) .

/ .
Finally, they must agree to come and “get their student, or
N : arrange for some other responsible adult to do so, should
it be necessary to remove their student from the Monroe
buildlng. Generally, students will not be removed from the
bulldlng unless all other alternatives have been tried.
easons for removing a student might be: that he/she
! E‘!pred another student, that he/she damaged someone else's
property, refusal to go to the time-out room, not following
‘the time~-out room rules. There may also be' other instances
when removing the student from the school building will be
in the best interest of the student and the school.
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How can I Qet mqyre ‘specific information. about this special.program?

, Visit Monroe Middle School and see the programs in action. This

. “can be arranged by calling the principal at 421-6301. If a
personal visit is impossfble,‘just call the’principal who will
attempt to answer any ‘questions you might have. \ T

o

w .

-

Pareﬁts are asked to support the.scﬁgdl by making'thémsalves, !

©

: : e b e . ¥
or someone close to them, available in case their child's behavior is

such that the child can nq longer remain at schoo}.“_fhe parents are

g | ! . '

asked in gdvance.tp make aﬁrgﬁgements for supervising.their th]d wheﬁ .

the ¢hild must leave the school prior to the end of the school day.
. B ' N . ) ]

The following form is used in that regard. . .

- -

™~

Arrangements for Removal of a Student From’tﬁe . 2 ‘ : "
Area-Wide .Special Education Programs at
Monroe MiddlefSChool . . -
When a student is placed in any of the district-wide special
education programs at Monroe Middle School, the student's
parents/guardian must assume ‘the respon51b111ty for remov1ng
\s_ the student from the school bulldlng should that become
necessary. ‘It should be understood that xemoval of a student:
will not be requested ud%'l/school personnel have tried all ,
other alternatives “o refloval. Students will only be removed
for serious problems suéh as? 1njurzyor threat of 1njury to
. another person, damage-tqﬂg%hool or personal property, refusgl .-
. to 'go to time-out, not following time-out rules, illness, etc. .
3 . .
Should removal become necessary the school must ‘be able to
contact the parent/guardian or other responsible person to o
request that they arrange the student's removal. Please '
list below, in the order you wish them to be called, your
name and phone number and the name and phbne number of.
another responsible person who will be avallable to remove
your student from the school building. ‘

-
Name Relatfonship to Student Phone Number
. . ‘)‘ .
Name Relationship to Student . Phone Number .




A th1rd 1mportant area which must be cons1dered in us1ng procedures
such as these is-the rigidity with wh1ch the procedures are applied.
"Does the-schoo1 make exeeptio s?” The answer is, '0f course. !
Exceptions are made based on what w111 benef1t the stuéLnt most. No set

of procedures or rules shou]d be so rigid that the best 1nterest of.

the student must be sacrificed simply to follow procedures. Procedures
/ ’ , ) . i . - ,
do., ~however, provide a framework from which to operate and qfe certainly”

helpful when dscision.makers.are unsure of what to do in a pérticu1ar o

L

instance. | o SR

A. 1ot of attention has been given here to the estab11shment of a set
7.

of procedures for handling d1sc1p11ne in a BD program, and rightfully

so, for many prob1ems can. be avo1ded through the deve1opment and use of

such procedures There are also other 1mportant areas where the develop-

ment of procedures and/or set cr1ter1a car help answer the quest1on,

"How will thex do it?" ‘ThTs.area concerns decision-making relative

to when a student should move ;nto or out of a particu1ar BD‘program.
Most if‘not all, Bprrogréms have entry or p1acement procedures

dictated by~state or Tocal policy. Who gets in, and why, are generally

spe11ed out clearly in the policy regu]at1ons, s0 attention w111 not be

A

g1ven thatﬁpart1cu1ar facet of programming. Procedure for mov1ng‘>

student from one program to another.or from little "mainstreaming” to

. extensive ”mainstreaming“ are ndt so well documented.” This area, however,

\
can present problems if procedures for movemént and ¢riteria are not -

known in advance.

Students, and their parents, often feel.trapped in special programs

and feel that no . matter what they do, they cannot escape the special
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' ‘programs Sef-procedures and criteria for- movement a]]ow,thé sfudent, o
LY R . , ’ Py ) \ . . . L : N ‘._V )
- and parents, to see the end of the tunnel; perfaps a less restrictive _
' o E N . . - -
placement, thus pﬁov1d1nc'mot1vat1on for improved béhavior. Other .

"
» kY

\,_-_-:\

students “may not be p1aced in restr

ctive enough an env1ronment or,
o ] N

' e : .
- ; choose a course of non- cooperat?oﬂ%,1th the schoo] In such 1nstances,

. 1t s he]pfu] to illustrate to thej )
Qjéstr1ct1Ve\Ejacement .Such’ pro-"

ter}a wh1ch could be cons1dered when

more, -or Tess, restr1ct}ve\env1ronment
' R . :
must be made. N .

i
e
i

SPECIAL FLASS WITH INTEGRATION’FOR EMOTIONALLY DISABLED STUDENTS

7 e
° '—\ . :
CRITERIA FOR , . _ ' CRITERIA FOR :
I1.ESS RESTRICTIVE ENVIRONMENT MORE RESTRICTIVE ENVIRONMENT
(Includind¥integration into | - ¢ - . ! ‘
A more "mainstream" classes)

W
Successful intedgration for six “2
to nine weeks:

-

v

. A. Target gogls in the special A. resent integration is not
elass arefbeing met. R : successful )
' i 1. Student is not following
: ‘ '~ classroom rules

< ' < 2. Student is not completlng
' classroom assignments

. ’ R T o 3. Quality of work is poor"

’ ‘\ 4. Student is having difficulty
igmpeting academically
. .
- B. 'Expectations during unstruc- B. Expectations during unstruc- “
tured times are being met _ tured times are not being met Py
- 1. Follows rules during lunch 1. Does not follow rules during e
- 2. Follows rules during pass- lunch

ing times _ » 2. Does not follow rules durlng

passing times
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PO -, CRITERIA FOR. ' %  ° .  CRITERTA'FOR ® -
. .. . LESS RESTRICTIVE ENVIRONMENT MORE RESTRICTIVE ENVIRONMENT R

, - L . < . _‘ Lk g . R . B P . » o
‘ 3. Follows rules durlng r2§t— o 3. Does not-follow rules during .
room breaks L -restroom breaks # ; .
o . 4. Follows rules before and ) 4. Does nbt follow rules béfore .3
;\ . +,  after, school ° ¢ _v{ T, d after school .
‘ . T o . d T - a, ‘.- - s
; C. Showsability-to-:interact appro-b C. Has dlfflculty 1nteract1ng w1th ; e
priately with peers and adults - ‘peers and adults T
) 1. Does not blame others - l‘ Blames others 1nappropr1ateby
) ‘& ~ inappropriately . v 0verly critical and finds fauln
. 2. Is dot overly crlglcal of s ﬁ“ffi. Makes negative statements ' ¢
others* 8 . _ 4. Holds grudges '
- 3. Makes posltlve statements o . ‘5 Makes excuses , {“
to othegs, . ExcesSsive daydreamlng and - ,
4. Does notihold grudges o . "off-task behavior o : *
5. Does not make excuses to B 7. Needs an 1nord1nate.amount,
jﬁstify_behavior . -7 of.teacher direction )
N ., 6. Shows ability to concehtrate N B '

o effectively (work production, o
‘not daydreaming) o

v~ 7. BAble to function independently . £ }
) - of adults (can self-direct, 3 o " ¢ » A
“« B is not drawn into misbehavior)
. . . : . v g .
*. D. Demonstrates independent and D. Demonstrates an unwillingness .to |,
v » ‘other problem-solving behavior . o learn/use problem—soiv1ng qkllls' ’
. 1. Follows teacher dlrectlons 1n l ,Shows inability to work
special and wegular classes S, 1ndependently :
2. Does not use profanity or N 2. Frequently needs to recelve ;
obscene gestures teacher ,redirection ° '
3. Accepts conSequences w1thout 3. Folilows ‘peer negatlve behaVLor
~ disruption . ) pattern ‘
. 4. Does not make threats 4. Appears satisfied with inferior
SO 5. Does not destroy property performance .
' 6. Meets target behaviors. ‘ - ’
- E. Demonstrates a desire for mqre E. Student demonstrates more aggressive
integration - r AN - behavior
1. Asks questionS'regarding T 1. Makes threats=»
: behav1oral proq;ess ) 2. Makes distracting noises
2. Asks questlons regarding’ ) 3. Uses "bad" language
academic progress 4. Steals £
3. Verbalizes interest in posi- 5. ‘Destroys property
tive growth : . ' 6. Verbally and/or physically
4. Asks to move and show confidence attacks others
' ~ in moving to a less restrictive : .
= . environment " ) ‘.
s + F. Shows acddemic growth , - _F. Demonstrates excessive defiance
1. Completes classroom assign- 1. Interrupts v
ments on time e v 2. Ignores rules and directiohs
. . . N
i ‘ . . o -20- - _ “ . : .
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CRITERIA FOR . CRITERIA FOR

, LESS RESTRICTIVE ENVIRONMENT MORE ESTRICTIVE ENVIRONMENT
2. Shows interest in class . . e, : 3 ‘ Y
activities o - ’

3. Works in class with a mindimum
" of teacher direction
. 4. Sticks with task until completed
5. Quality of work contlnues to be ' r
" - acceptable :
6. WorKs on assignment with a
minimum of-teacher reinforcement

il

_Obviously, criteria such as the above can‘greviQe.assistance in
deciding the épproprjateness in moving a studeﬁt from one program t6
another. The use of procedures such as this and_the .procedures des-
cribed for discip]inefcan berinvaluabae too1s'ae aAdistrict imp]emenfs'

‘Fq\\ , ?D programming. KnoW%ng, with some degree of certainty, where the
program is Heeding and how it fs planned to get there gives everyone
involved the s£ructure'heeded to operate in as eomfortab]e a way as
. : p _

possible. . o , ‘ s

O

Where will they do it?  Several things must be conéidered when -

deciding where 1T a schoo] d1str1ct and where in a bu11d1ng to locate |
a BD program. | ._
First, the problem of where. in the district should the brogréﬁ%be‘
placed. In districfs with oniy one building per organizational level
(one elementary bujlding, one middle or junior high bei]ding, oﬁe hfgh
school), the concept of‘"mainstreaming" governs tHe decision. Thefpro-
gram is housed in the building which contains students of‘the same ages °

as the BD students , ! - '.ﬂ a

The problem becomes more complex, however when considering place-
ment of a program in a d1str1ct which has more than one bu1]d1ng at an

organ1zat1ona] ]eve] Two factors, staff recept1v1ty and administrator
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- time, are important in deciding which building will house the program.

The first factor, staff receptivity, simp]y‘means that whoever is
responsible for 1ocating'the BD program‘ought to consider the attitudes
of the staff in the building toward BD stodents.“,Which,builqing staff
can,’andwail, work"most effective]y with the Bﬂ'program? The second
factor,.administrative time, must also be cohstoered. Staffings, disci-
pline, and teacher support connected with effeétive BD.prograng}can take ‘
much administratire time, s0~thelavai]ability of soch'time is ah impor-
’tant"factor to be considered’ih where the program is housed.

When cons1der1ng 1mp]ementat1on of a new program, school d1str1ct
dec1s1on makers often avo1d p]ac1ng’the new program in a bu11d1ng that
alreadx hauses gnother level or type of special education program,

"The reason’genera]1y giren for this is. that:they want to "spread" the

respons1b1]1ty for the special programm1ng around Quite often, this

on]y resu]ts in spread1ng uncomfortab]eness about the spec1a] programs °

among several bu11d1ngs, and programs often end up. in buildings* comp]ete]y

unsympathet1c to what the program 1s designed to accomplish. It-1s_poor
logic, therefore, to house a program in a building just beoause it's_'

‘the building's "turn" for one.

<
'S

Hous%ng two,br more programs together in the same builad g has one
benef1t which cannot be m1n1m1zed, spec1a] teacher support of other
spec1a1 teachers A1l too often spec1a1 programs are isolated one to a
building, wh1ch means that the teacher working in the program becomes
isolated as well. When isolated, the specia] teacher -has no ‘one with

whom to share the difficulties and frustrations that working: intensively

‘with disabledfstudents'caﬁ bring, and a psychological "aloneness" can

"deve]op. This can be unhealthy for the teacher, and the last thing

) o '. | -22- 28




anyone needs in a BD .program is a psychoiogicaiiy unhealthy teacher. ..

It would seem.that housing several programs together in‘the sametbuild-
" ing would reduce the risk of special teacher isoiation |

Once the deciSion is made to place the program in which bu11ding,
another critical decision must be made. Where in the building is the”

. . ~ » '
program to be placed? Essentially,,the same process is used to place

the program in the building as was used to determine which\buiidingmto

place it in." Which teachers are receptive to having the -brogram near

their classrooms? How close is the proposed ]ocation toﬂher,usuaiiy

the building administrator;“if the teacher needs it? Is the 1ocatioh

such that the special teacher w1i1 in effect, be isoiated"!%Y The .

answers to these questiond‘are important in finalizing the decision agh S ﬁﬂ
to where to\\Tace the program | Care]ess assignment of the program to

a hostile or inaccessible -area of the boi]ding usually results in head-

aches and heartaches for all concerned, so make the best assignment

possible in the first place.

Conclusion TN

ot A » -
rGood BD programming can only result from sizable investments of time
'and,other resources.a Most of the time and‘resourcesgheeded are already
being invested in the students who end up in BD programs through regd]ar :
. discipiinary Qr counseiing processes, often with margina1 resu]ts The“
effective BD program rechannels those resources into services for the = --

student,to increase the probability of success. The effective program

must have strong administrative leadership, effective teachers and other

N e . ‘ﬁ o 1
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staff, ample materials and space, a well developed procedural structure,

and most importantly a cooperative climate where all these factors can

»

be joined to produce the.desired résulfs.




