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PART 1.
| TOTAL COMMUNICATION CHECKLIST AND ASSESSMENT

INTRODUCTION

Purposes of the TCCA R o S

~ The Total Communication Checklist and Assessment serves three
‘purposes: - : o N N T

-

ot

i. To determine the student's readiness to learn a symbolic mode -
of expressive communication. )

2. To identify what mode of egpressivé cbmmuﬁicationimight be'most B
appropriate for a specific multiply handicapped'student. S

.¢3. To assist in the planning of the communication board system for
all board candidates. I - :

The TCCA contains assessment procedures applicable to a wide variety
of multiply handicapped students. . Alternate procedures are included for
assessment of the matching, reading, and receptive language skills of a
severely motor handicapped student who cannot use a hand or finger pointing -
response. Many of the tasks can be used directly for visually impaired oq;\\d/
blind students. Specific procedures are included to subjectively screen
the students' hearing and vision if needed. ' : ‘

The decision to concentrate on a particular mode will affect the
student's daily living far into the future. Additionally, the gelection of
a communication mode is a critical personal decision. Aas such, this
decision must never be made without careful study of the student's skills
and congultation with the important people in the student's environment.
Information and feedback should be gleaned from as many sources and people
as possible. Therefore, the procedures included in the TCCA require
observation and/or testing of the student's behavior in multiple environments.
Perhaps most importantly, several sections of the TCCA are to be completed
using information provided primarily by the child's parents or caregivers.

Hode selection is not a science. The guidelines presented in the TCCA -
are not a rigid set of decision rules. Each must be weighed as it applies
to the individual child being assessed. Neither does the TCCA egtablish a
permanent placement of the student in a particular communication mode.
only continued attention to the child's speech and to training data will
indicate whether the decisions made were valid. .

NOTE: The TCCA is not developed on either a developmental or a
preScriptive‘modbL. Tt will not be possible to assign a developmental
age or level to the studentzaf the completion of the assessment.
Neither will it be possible to plan the content of a specific training
program using consecutive items from the TCCA.

11

~
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Components of the TCCA

The TCCA consists of an Instructron Manual, a Checklrst, a battery
- of Assessment Tasks, the correspond Communication Profile, and a
Planning Sheet for developing a communication board system.

.The Instruction Manual includes: (a) instructions for administering
and scoring the Checklist, Assessment \Tasks, and Planning Sheet; and b)
a description of how the results of the valuation can be interpreted.
I'd S

"The Checklist is divided into four sectiong with each section o
Vdesxgned to address one of four questions. Thege questions are: 1) ;
the student ready for communication training? 2) Are the student's speech ‘
skills adequate for vocal communication? 3) If nonspeech is indicated,
are the student's skills adequate for signing? 4) If nonspeech is
indicated, would a board be more appropriate for this student than nigning?

" Bach of the Assessment Tagks pertain to a specific entry on the
.Checklist. - These Assessment Tagks provide a more indepth evaluation of .
the specific communication. areag of interest, assegsing the frequency,
duration, and/or type of responses the student exhibits.

The Communication Profile éilows for a summary“ef the Checklist
answers for each of the major assessment areas.

‘The Planning Sheet provides direction and further assessment tasks
needed to develop a communication board system appropriate to the student's '
cognitive, visual, and motor skills.

-~

-

Adminigtration

' Personnel. The TCCA may be administered by either profegsional or
paraprofessional staff in a variety of fields. It is best administered by
someone who knows the student well and has the time to spend on the:
assessment. Most of the third and fourth sections of the assessment deal
specifically with the motor skills that the atudent exhibits. An occupa-
tional therapist or physical therapist may be able to offer help in
administering these tasks.

Because the TCCA is primarily concerned with the language of the
student, obviously the student's hearing acuity is an important variable.
If the student has not been tested by an audiologist, it is suggested he
(she) receive a test at the same time the TCCA is being administered.
Likewise, if the student has not had a recent vigion test, this should
also be done. : A .

The interpretation of the TCCA should be éupportad whenever possible
by the team efforts of the parents, teacher, speech pathologist, eccupa-
tional therapist, physiecal therapist, and physician.

parental Involvement. The TCCA must always be completed with parental

and/or primary caregiver input. The parent's prefarence must carry much of




- .

ST

the welght for the mode selectlon declslon. If the parents are not

/ “invested and. Supportlve of the system ‘chosen,” the communjication P
,;._proéiammlng will fail. Parents will -be more supportive and invested when -

iven the opportunlty,°encouragement and information to be 1nvolved 1n
the earl;est stages poss1ble of the declslon process. :

L x-‘ ) ;.,

0rder of Admlnlstratlon.,Table l,_on the follow1ng page, summarlzes ?%lf
the.processes ‘used.in the TCCK to arrlve at’'a de01slon of which mode ig ‘.

most. approprlate .and’ acceptable for the student.  Then, Figure I- 1nd1cates L
-the - stepsoto be- followed to complete these processes. -7,; s

It is strongly recommended that three major declslons of the TCCA be'
made only followxng team dlscus51ons.. These three dec;slons arejtyether
the student.ls ready'for symbollc tralnlng (Sectlon I), ‘whether speech is’
an appropriat ﬁmode {Se¢tion II), and. finally,. whlch ‘of “the nonspeech modes
would be most appropriate for. the nonspeaklng student (Sectlons ‘III Jand- IV)..

- If it is poss1ble for the team to meet on a,.regular basis;, assessment. time

can be cut conslderably ‘for some students. Xor example, ‘the dec1310n of
whether the student is ready for symbollc communlcatlon tralnlng can be
made very early in the TCCA’ strategy. If. the team is- able to meet to

dlscuss that declslon, and dec1des the student is not ready, it ‘will' not be‘.i7
"necessary to ‘go any further into-the TCCA.: Llﬁew1se, if the ‘team decldes

_that speech is approprlate ‘after Section II 1s completed further TCCA

‘andﬂprofoundly multlply handlcapped students.

testing w11l not be needed  However, . if the team is. only able to meet ‘once,.

. the ent1re TCCA , should probably be: completed before the team attempts a:
' dec1s1on. The final task in the TCCA (1 €. system plannlng for a communl-'
cation board) need not be’ completed at a: meetlng of the team but should 1n-
Afcorporate the feedback from them. S

w

Background of the TCCA

‘As more severely multlply handlcapped students were- referred for
communlcatlon ‘evaluations and/or ‘training, 'it became obvious that. there
were few publlshed tests directed at that populatlon. Most available
tests -either regulred some type of’ vocal response or. began rating

'behaV1ors too complex for our students. - None ‘of the tests speclflcally

‘assessed the students' nonspeech language Skllls. As a result, clinical -
dec1$10ns of whether the student should use nonspeech, 'and often, where .
that'tralnlng should begln were made rather arbltrarlly. ’

. The Total COmmunlcatlon Checkllst and Assessment (TCCA) presented DN

in this manual ‘was ‘developed because of this need for a comprehensive .
diagnostic tool for the evaluation of communlcatlon SklllS w1th severely

5

Currently, the TCCA has been admlnlstered ‘to. 50 multlply handlcapped

residents at Kansas Neurologlcal Instltute, Topeka, Karnsas. Portions on’

the TCCA have been administered to 40 clients services through the DlVlSlon ‘

- of Ment&dl Retardatlon-Developmental Disabilities SerV1ces in the state of

Arkansas. All 90 individuals were dlagnosed as moderately to-profoundly
retarded,  Their chronologlcal ages ranged from three years to 35"years.

"gFeedback?ggom these examlners and students, has been: 1ncorporated into this

edition of the TCCA. - . _ o




'I'ABLE 1
s TCCA ASSESSMENT ‘STRATEGY
{ S, MoDE SEI.EC'.L‘ION

fask .. -, ° . TCCA Component Used

/s

' Purpode - ‘!

Interv1ew parents and/br = ;_' cheoklist .

""other significant persons; ST fﬁf e

*

Review educational and 2 ';iiﬂéneekliStf o
training recordS. T
‘Observe child in ~ , -  Checklist
spontaneous “functional ' 'Assessment Tasks '
communication setting./ . o -

.,E_)A

" Directly test¢selected : A-' :_Assessment Tasksff-:

SkillS. ] °

Conduct diagnostic . - =~ . Assesgsment’ Tasks

trainihg over a short = ' -

- peried of time. . A O

. (OPTIONAL TASK) -

Conduet a group meeting(s) ’ Profile-‘

with parents and involved -
professional staff

: definition.‘('

. Identify'eurrent.skiiis;"Ai. o
- explain:mode alternativesb S

- determine parental
preferences.

Determine past training
' successes and’ failures.; E

“Identify previous/

training in any/mode.1

Identify child's current

" «commuriication strategies;
‘determine spontaneous .
vocal and motor skills.

Clarﬁfy discrepencies
' “between observed and/or
reported skills; prohe

. skills which did not .

“occur during Abservations
‘or which regﬁire further

clarify any'remaining o
questions f skill; S

ady differences -
of fopinion among team - . -
! rs about skill levels.. -

Summarize and interpret
assessment data, obtain
roup coricensus to select
most - preferred, appropriate
mode.

=7
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. .OVERVIEW OF CHECKLIST

Kl

Purposes-of Checklist L L - S L

- N
A

o The Checkllst is a general screening. tool that prov1des the language
examlner with observational data to be used in the selection of areas
requlrlng more precise testing eor measuring.. There are a total of 196

. entries to be rated on the CHecklist. The purposes of the Checklist are:

1. To‘provide a general indication 6f the multihandicapped °
'. student's awareness of and interaction with the total
environment. '
2. To geperally indicate the student's present communication
: strategies. - '
.3. To prov1de ba51c information for selectlon of addltlonal
assessment needs. '

4. To allow parénts,ftéachers, or other direct-care staff a
‘ chance to provide initial.input into the complete
communication assessment.

'Organizétibn of the Checklist

-

The Checklist has four sections. Each section addresses a declslon
in the mode selection process.. The sections are tltled-

_ Sectioﬂ‘::, Readinéés for Symbolic Cqmmunication,
Section II: . Pre%efence for Speech
>Section III: Preference for Signing
Section IV: Preference for Communication %oard‘

n

There are ten questions in each section. Below each of thése questions is
a list of entries which must be rated. Figure 2, (see next page) shows

- part of Section I of the Checklist.

A number code is used in the TCCA in order to provide some continuity

" between the Checklist, Assessment Tasks, and Profile. Every entry on the

Checklist .is assigned a number. The Assessment Task and Profile row
corresponding to that Checklist entry are given identical numbers. Each
number has three digits. The first digit indicates the Checklist section.
The second digit indicates the question within each section. The final
digit indicates the individual entry under the question. The sections are
numbered one (1) through four (4), the questions are zero (.0) through nine

- (.9), and the entries one (. 0il) through five (.05). For example, 1.24 is

the fourth entry in the third question of Section I (See Figure 2 agaln).
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- . f - Figure 2
TOTAL COMMUNICATION CHECKLIST

Name = , , : | ‘ Completed by

pDate
SECTION i} READINESS FOR SYMBOLIC COMMUNICATION

Va—

Primary Considerations

Does the student indicate wants and needs in any way?

INFORMATION |

MARGINAL,
NEED FURTHER] -

1.0l Has facial expression or laughter to indicate pleasure.

1.02 Has facial expression to indicate discomfort or anger.

1.03 Can indicate in some way that they want more of a preferred activity,
food, etc.

- 1.04 Iooks at or gestures to obtain a preferred o_ject, activity, etc., -

1.05 Points to pictures, uses manual signs, ox says words to express
wants and needs. > :

Does the student respond to reinforcement?

1.1l Refuses some. activities or foods.

1.12 Shows preferences for certain foods. ..

1.13 Shows preferences for certain toys, récreation items, or activities.‘

1.14 shows preferences for certain people.

1.15 Positive reinforcement procedures have been effective recently
(in a learning situation.’

Does the student exhibit behaviors which would interfere w:.th learning activities?‘

1.21 1Is frequently ill.

1.22 Seizures.,

1.23 Tantrums.

1.24 Displays self—stimulatory behaviors.

1.25 Displays self-abusive behaviors.

Does the student exhibit adequate attending skills to warrant structured training?

1.31 Establishes eye contact with objects and people.

1.32 Follows moving objects with eyes.

1.33 Transfers eye gaze from one object to another.

1.34 Follows simple instructions like "look" or "wait".

1.35 If not confined to a wheelchair, remains seated in a chair for 2
minutes at a time during a structured activity.

Does the student exhibit cognitive skills: prerequisite to lanquage?

1.41 TLooks for objects not in sight.

l.42 Uses objects correctly (such as plaving with toys, brushes hair, etc.)

1.43 Retrieves or looks for a dropped oblgct.

1.44 Matches simple objects.

1.45 shows an understanding of turn—taking as evidenced by attempting to
1mitate motor models. '

T
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Scoring the checkllst .

- An entry on the Checkllst 1s¢rLted by making an "x" in one of the -
four columns to the right of the entry. For instance, when rating the - .
entry number 1.21. "Refuses some activities or food", the rater may maxk
in a column for "YES", "MARGINAL", "NO", oxr "NEED FURTHER INFORMATION®.
A "YES" rating indicates the rater feels| the. student consistently réfuses
certain food or activities. A "NO" rati g would indicate the student
' rarely or never.has been observed refusing anything. If the student's A
" reaction to these stimuli is variable, an "X" would be marked in the .
" "MARGINAL" column. "NEED FURTHER INFORMATION", the final column, can be ° o
marked for several reasons.. If the rater does not have and cannot £ind
the information to rate a partlcular entry (such as "Currently performs
some task of daily living which he/she was 'unable to do a year agos"},.
an "X" should be placed in the final category.' If the student has never
+ been observed in a situation where the behavior. waS‘likely to oceour . .
(such as "Matches simple dbjects."), the f;Xal column may need to be marked.
Finally, if there is some discrepency between raters' judgements of the
entry, this f;nal column may also be marked. .

‘ Admlnlstratlon of the Checkllst

The Checklist should be completed by a person familiar with the
student with feedback from the parents or primary caregiver. An interview
method, as opposed to sending a blank Checklist home to be independently
completed and returned, is recommended to obtain parent input. The rater
-and parent may not know if the student does all of the behaviors noted on
the Checklist even if they are familiar with the child. The rater may then
do one of two things -- the rater may wait and test the behavior later, or
may quickly probe to check the student's response. For instance, if the
raters do not know if the student "Follows moving objects with eyes", a toy
or food could be held up and moved in front of the. student s face in order
to observe the response : .

Once the Checklist entries have been rated the first time through with
the assistance of the parent, the entire Checklist should be given a quick
review. At this time, note any entries marked "NEED FURTHER INFORMATION".
Obtain the information needed to mark the entry. For some entries this may
involve administering an Asgessment Task or observing the student in a
particular situation. For other entries it may involve looking at the
student's training, school, or medical records. Once the Assessment Tasks,
observations, and record searches are completed, return to the Checklist
and mark the entries according to this new information.

£ 1 9
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- '~ OVERVIEW OF ASSESSMENT TASKS

' :
Purpose of the Assessment Tasks ' B

The Assessment Tasks allow for an indepth formal measure of particular
behaviors. They allow the examiner to objectively measure the student's
responses. Depending on which tasks are administered, the frequency,

”"Suration or type of responses may he measured. Most Assessment Tasks are
esigned in a structured stimulus~-response paradigm so that each recordéd

response is observable.and a number-score may be obtained upon completion

. of the Task. Other Assessment Tasks require theexaminer to record obser-
vation data for the fregquency ‘of occurrence and the ftype of response | -
occurring (vocalizing, use of fine motor movements iﬁ lay activity, etc. ).
These unstructured tasks are also scored and assigned&g-number score. The

_ scores from both types of tasks are then assigned a "YES", "MARGINAL",

MNO"™ weight and marked accordingly on the  corresponding checklist entry.

, The number at the top of the Task corresponds to the entry from the
Checklist. Only those Checklist entries marked by an asterik have an
Assessment Task. '

Each Asseﬁﬁment Task consists of a set of instructions and a data
sheet. As often as possible, common data sheets are provided. Many
Assessment Tasks require materials. Each Assessment Task's instruction
sheet(s) lists specific prerequisite skills for that particular -task,
materials needed, and a task analysis of what both the examiner and the
student must do during the testing. The instructions give specific
information on how to record the student's responses in a way that will
facilitate program planning once the entire assessment is completed. That
is, correctresponses are defined for each task and, where applicable,
partially correct, incorrect, and no respornses are also defined. Instructions
are also given on how to score the completed Assessment Tasks in a consistent
fashion. :

B

'
General Instructionsyfoz: Assessment Tasks

Specifie instructions for each Assessment Task are inclﬁéi;pr Part 2'
of this manual. These instructions address the following issues.

Prerequigites. All of the structured Assessment Tasks require the
student be able to use good attending behavior.during the testing. This
means he/she should sit quietly, look at the testing material and/or
examiner when asked, and refrain from any self-stimulatory behavior during

1zn an attempt to cut the length of the TCCA, there are no Assgessment Tasks
for Section I or for most of the Secondary Considerations in any of the
‘Sections. If necessary the examiner is- ‘encouraged to test these skills
using self-designed probes. v
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- the’abtual’trials.;‘If-the student~éoes not exhibit adequate attending for
formal testing, testing_may be attempted in a less structured fashion.

|

W ' . fAll of the receptive language tasks (2.4 and 4. 0) require that the.
1' .. student be able to signal response choices tao-the examiner in some amnner
| (looking, pointing, etc.). Before administering these tasks, a rellable
- response should be selected and/or taught. . ,

Several of the Assessment Tasks require that the’ student already have
or be provided with a way to answer questions. if it is obvious the
student has no means to let you know what he/she is trying to communicate, =
those tesks may be omitted. It is often poss;ble, however, to provideéthe

-~ . student with a temporary, very simple, communlcatlon board which w111 allow
R exEres510n of the behav;ors n;:ng tested. )
Trial Presentation. Each Assessment Task should be administered with
-the student sitting or laying as comfortably as possible, within easy
‘reach or sight of all materials used in the task. Before each trial, establish
attending. Always allow the student adequate tlme to respond independently
before providlng added help!

Each task usually consists of ten trials. HoweVer; if time permits,
the trials may be repeated for a total of 20 trlals. This allows for a
stronger probe of the student's abilities. :

Reinforcement. Reinforce all correct responses during the trials of
the structured Assessment Tasks. This reinforcement should consist of the
trainer praising the student happily and showing general affection to him/
her, but may include other reinforcing stimuli. Reinforce prompted
responses if the responses are improvements over previou attempts or if
motivation is low. Make no comment following incorrect no responses.
Relnforcement is used during this testlng to insure optimal motivation and
respondlng. .

‘ -
|
\

Scoring. After the student has been given an opportunity to respond to A .
all ten trials of the Assessment Task being administered, count the number
of each type of response and write this number in the SESSION SUMMARY area
if the scoring sheet.. The SESSION SUMMARY area will yield a "YESY, "MARGI=-
NAL", or "NO" score which should then be entered on the corresponding
Checklist number.

- *  Some Assessment Tasks require scoring procedures slightly different
from those described above. These exceptions are provided with the
instructions for that task. '

Examiner Flexibility. The TCCA allows the examiner to be quite
flexible. The: examiner may choose the materials to be used in testing; the
specific questions or instruction to use when testing; the schedule and type
of reinforcements; which Assessment Tasks to administer; how to pace the
session to insure maximum motivation and responding to the tasks; and how
exactly to score each response. If the examiner sees a need, additional
assessment activities may be developed. The examiner may also choose the
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signing system and board system(s) (display, symbols, response mode) to

be used during the assessment. If time is not available to administer the
complete TCCA, general decisions can be cautiously based on only the
Checklist information. . : : ' -

Kl
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. Examples Does the sﬁudent exhibit beheviors which -

OVERVIEW OF PROFILE

Purgpsee‘and Centent of the‘Profiles -

The Profile allows for a summary display of the data. from the
Checklist and indirectly from the Assessment Tasks. Although the. indi-
vidual entries on the Profile can.not be compared directly .to one another,
the completed profiles provide a means for the examiner to visually scan

~ the student's overall strengths and weaknesses in their development of a

communication system. The Profile also provides a way to compare the
student's competencies across the three modes == speech, signing, and
board communication. Finally, the coversheet of the Profile provides
space to recorxd the major decisions of the TCCA.

/CQﬁgletion of the Profile

o

Complete all identifying information on the first page of the Profile.

Record all Assessment Task scores onto their Checklist entry. -

"Complete-any entries of the Checklist which are still marked "Need
Further Information".

Count the number of “YES", "MARGINALS", and "NO¥ entrieg for each
question on the Checklist. Refer to the coversheet of the Profile to

_determine which Profile area to mark for that question. Checklist

would interfere with learning activities? |YES }MARGINAL

1.0l Is frequently ill.

1.02 Seizures. , v - b

x[x|%|F

1.03 Tantrums.

1.04 Displays eelf-stimulatory behavior. , X

L

1.05 Displays self~abusive behaviors.

The entries on this gquestion resulted in zero "YES", one "MARGINAL".
and four "NO" scores. According to the second line of the final column on
the coversheet of the Profile, thig set of entries rasults in a "NO" answer
to_that question.

-

Profile Example: _ . ) 1YES MARGINAL | NO
1.0 Does the student éxhibit behaviors :

which would interfere with X
learning activities?
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' INTERPRETATION GUIDELINES FOR MODE SELECTION

The interpretation of the TCCA is based on the following assumptions-l

~«Many handicapped students do nct possess the primary "communi— _
cation” skills necessary to warrant teaching them symbolic speech,
signing, or board use.:

. [ 3 es

'Although speech is the most normal of all communication modes,
many severely multiply handicapped students are not able to use

~ understandable speech.

Signing is often not a functional communication mode for a
nonspeech candidate either because the motor skills required are
-too refined, or because the environment neither uses or under~-
stands the signs. - :

A communication board is frequently the most preferred initial mode
for severely and profoundly delayed students, not only because it
requires d simple motor response but because it allows a very

.. concrete system of representation, i.e., pictures.:  ~

As stated earlier in this manual, any decisions based on the TCCA
should be made with team and especially parental .input, It may be helpful
to provide copies of this INTERPRETATION section to the team before the
decision is made to help inform and orient the members.

If no team concensus can be reached it may be necesssry‘to conduct -
some diagnostic training over a short period of time in one or more modes
to support the assessment findings. N 4

‘ If the decision is made to use a board for the student,‘procedtho
PART 3 of the TCCA. .

1 10 date it has not been possible to conduct the longitudinal studies
necessary to validate this assessment taol. Therefore, this INTERPRETATION
Section of the TCCA is offered simply as guidelines, possible correlations,
and suggestions. on how to use the TCCA information to reach assessment and
training decisions.




‘”f'Section~I£'1Readinees for Symbolic communicétion"
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Discussion. "Communication® may be defined as the transmission of

' ideas and feelings from one person to anothar.‘,These ideas and feelings

"may be communicated by using very simple behavidrs such as body positions
_,and facial expressions or very complex behavioxrs like writing and talking
' in sentences., Speech, manual signing, and communipation boards (to a

L slightly lesser degree than -speech and. gsigning) are all complex systems'of

communication. ‘Many handicapped children to not possess the prerequisite
skills necessary to- ‘use or learn these complex systems.

" Section I of the TCCA attempts to identify some of the skills which
are most 1mportant to complex communication development.

'»,’Deciaion Rules. The following guidelines are presented to assist in
, interpreting the Section I information. ' , :

A student is "ready” for symholic training if all-five primery .
considerations were answered with- either all YES, or some combination of
YES and HARGINAL entries.

A "NO" answer to either 1.0 ox l l automatically excludes the student
from symbolio training. If a student does not currently communicate wants
and needs in any way, symbolic training regardless of the mode, uhould be
" delayed in preference to training some less complex communicative behavior.
Likewise, communication training in any form will likely be ineffective if"
‘reinforcing stimuli have not been identified or developed for a student.

A "NO™ answer to l 2 may carry enoughuweight to indepondently detérmine
that a student is not ready for symbolic training. If a student displays
‘frequent tantrums or self-abusive behaviors, priority training may need to
centeron extinguishing these inappropriate behaviors before any other
training is attempted. , . B : .

If the five:Primary Considerations do not clearly indicate that the
student is ready (i.e., all are MARGINAL,or a combination of YES, MARGINAL,
-and NO), review of the five Secondary Congiderations may help clarify the
decision. If most,of the Secondary Considerations are YES, the student
may be "ready". However, if the majority of these latter questions ara NO
or MARGINAL, the decision would be weighted toward the student not being
Yready".

2 v v

o

* 1 During all of this INTERPRETATION Section, mention of the “YES")
"MARGINAL", and "NO" ratings refer to those listed as summary on the
Profile. They do not refer to the individual entries on the Checklist.

-
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Section II: Preference for Speech

'  piscussion: Obviougly, speech is the most normal of the three modes
under consideration. Nearly all persons in the environment. use and undexr-
_ - stand speech, The system is always available and has an open set of
I‘ .. vocabulary symbols from which to draw content. Although = generalization . o
| ; and maintenance of any mode does not come edsily, in theory, speech should
be easier to generalize to new environments and to maintain over time because
' "of its widespread. use. HowdbVer, speech is frequently not the hest mode for
‘severely handicapped vocally limited students. :

. There are two disadvantages.of»selecting speech for this population.
First, speech is resistant to prompting and shaping procedures. It is
possible to prompt and shape speech using vocal imitation. However, N
‘experience has shown that this process may take yearsl Many students have .
- gone through years of speech training and it is still difficult for persohs
R unfamiliarVWith them to tmderstand them. It is strongly suggested that
speech gg;ggigcted as the primary symbolic communication mode only for
‘students who &lready exhibit good imitation of simple spoken words.

The second disadvantage of speech, that is the abstractness of its
symbol system, is a concern for students who have poor discrimination and
memory for auditory stimuli. '

Section II data may be used to determine that the student should use
either sp@ech as a primary mode, nonspeech as a primaty mode, or speech
with some nonspeech support. Rarely should the decision be made to X
exclusively ignore the student's speech, however. Even if the speech is
‘ not refined enough to be used as the primary communication mode, vocali-
Lt . zations can frequently be used to call attention to the nonspeech responses,
or to add to the intelligibility of "approximated® signs. :

Decision Rules: Based on the above assumptiong, the following guidelines
are offered for interpreting the Section II information.

The student is a likely speech candidate if most of the Section Ii,\\\*‘
questions were answered with either YES or some combination of YES and '

" MARGINAL.

The student is not a good candidate for speech if 2.1 (Imitation) was
_ answered NO, regardless of how the other questions were answered, Gtudents
who are able to imitate sounds but not words may be speech candidates, but
their training may be slow and their best responses frequently will only
be approximations of the whole word (for example: "muh" for "milk", ox
wkukuh" for "cookie"). 4 :

Students are generally strong candidates for nonspeech training if 2.2

indicates a large discrepancy between roceptive and expressive speech skills

’ (i.e., if receptive skills are much better than expressive skills resulting
in a NO). Gome students rated NO in that eategory do exhibit some speech

-
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- skills. However, their speech development has not kept pace with their .. A

- comprehension. ‘These students would likely beneflt from some combznatlon R

}‘of speech plus nonspeech traznlng., B LT o ST '

a o . _ .

. As=w1th Sectlon I, 1f‘the flve Prlmary Cons1derat10ns in Sectzon IT

do’ not clearly 1nd1cate that speech is preferred, review the five Secondary TR
Conslderatzons. IE most of these are YES, speech: may,be the best mode for R

thQStudent° T ' ', o 'n, R L .. L. R . . . .

AT
3

' o : R . : R
. y - . Lo . . . . .
. . : ) . . » /




= Sectlon III-' Preference-for Signing

4

ue

s

- D1scuss1on. Once the declslon has been made that speech is not,

,approprlate .as the przmary symbolac mode for a student, the" relatlve
'advantages ofkslgnlng versus &, communlcatlon board must be con51sered.

f_The advantages- of szgnlng are 1ts unrestrlcted avallablllty and vocabulary.
‘A -student using manual signs w111 generally be able to produce -any, messages
‘at any time he/she chooses. However, unless the llstener not only knows
‘the signs but knows the _same ‘sign system that the’ student is using, no-

‘communlcatlon will occur.  Most of the persons 1mportant to the student

i

{peers, parents, teachers, etc.) must. learn signs if this system is to-

 function’ communlcatlvely. Unfortunately, this is no small task.
. Additionally, the signing student will be unable to communicate wlth‘mOst
" people outs1de.ofcschool and home because: the" general public does not know -

slgnlng., This "closed audlence" feature of s1gn1ng alone will make th1s _*

 “mode nonfunct1ona1 for. many students. L _,,

Decision Rules The follOW1ng guidellnes are offered for 1nterpretinq g

. "the Section I datas s

b

: The student is a lzkely SLgnlng candldate 1f most of the flve Prlmary'j'w
COn51derations were answered YES and MARGINAL. L R L

3
Either 3.0 (Imltatlon) or 3 2 (Manlpulatlon) must be answered YES if -

the’ student ‘is. to be consxdered a slgnlng candldate., dbviously,. 1m1tatlon_

is a benef1c1al skill. Imltatlve ‘models. can be very effective: prompts

o durlng tra1n1ng, and are generally falrly simple to fade.' However, unlike'['°
' speech, signed’ responses do not requlre 1m1tatlon for. promptlng. Physlcal

prompts (i.e., total "put-throughs“) can be used to teach the sign con-
figurations also.. In order for "put-throughs" to be effectlve, the student
must allow other people to’ physlcally manipulate. his/her hands and arms.

If the studeht is not. 1m1tat1ve and will not allow the tra1ner to manlpulate
: h;s/her hands

, it wxll be very. d1ff1cult to teach slgns.. -

A student is automatlcally excluded from slgnlng if 3. l (Uses both
hands) ‘'was answered NO. Functional s1gn1ng vocabularles 1nclude many two :
" handed signs regardless of ‘what system is used. Experlence-has shown that
students with- llmlted orno- usevof one hand are frequently unlntelllglble
s1gners unless the "listener" is familiar with the .adaptions-used.

‘Signing is restr1ct1ve enough in terms of "audience". -If the aud1ence is

further limited by the student's use of an idiosyncratic. one-handed
system, communlcatlonnwlll l;kely be un1ntelllg1ble 1n most sxtuatlons.

If 3.4 (EnV1ronmental,support) ‘is answered NO, two optlons are .,

-‘available to" the team. Lack of support can either exclude'the student
‘entirely.from signing .or indicate to the team that some environmental
'changes need to occur to establlsh more support for the system.' coo e

As with the earlier Sections, the Secondary COnslderatlons may be used
to clarify any ambiguous decisions. However if signing is not- clearly the -
preferred mode for the student, the mode declslon should be delayed until
' Sectlon Iv data ‘tan be compared to. Sectlon IIX data.' :

CO
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':.Section3IVa' Preference‘for Communication'Board

Discussion: If the student is a nonspeech candldate and slgnlng 1s ‘not
.clearly the preferred mode, a- communlcatlon board. should be developed. If

~after complet1ng Séction- III there remains some questlon -about" the preference '

for’ slgnlng ‘versus a board, the results of Sectlons IIT and v should be
compared : v , . e o .
e N

Communlcatlon boards are not -the answer to. all the mode selectlon'

dlfflcultles. This system can severely 1imit the student's ablllty to x'.g;i'

" communicate for séveral reasons.’ Flrst, boards are often left in closets, -

‘have dead’ batteries, or. otherwise are not accessible to ‘the student. : Next,. '

the amount of information which may be conveyed depends on the number of-

'7'symb#Is on ‘the -board and the board's size.: Finally, many . llsteners avoid

lnteractlng with board users because they do not understand what a board )
ig, or they do not want to transcrlbe a coded message, or- flnally because
-the whole process is too. slow..a : :
. . s o4 .

The student is not to blame for the lack of avallablllty, nor for
'llstener avoidance. When a board has been determined to be the most immedi=-
»ately useable symbolic system, it becomes the responsxbillty ‘of the adults.
in the environment to make the board accessible and to ‘take the time to use
it. When the environment supports and facilitates the use of the communi=- -
cation board, .this mode can, by far, be. the most functlonal of the three
modes discussed. Boards ‘have the dlstlnct‘advantage over signs of)belng
‘intelligible to anyone who cOmprehends pictures or pr1nted words. The =
systems used for the board's symbols can be made much less abstract than
_either’ speech or signs. This should translate 1nto less tra1n1ng time.
'Flnally, students need to: only learn one motor response. to use a board.. If
‘this one motor response is under stimulus control, a board sys em can be .-
developed : :

. N
o ' Declslon Rules. -The guldellnes for 1nterpret1ng ‘the Secti n IV ‘
" .information differ slightly from those given in the previous sections. "Most
of Section IV addresseés non-skills. That is, many students are board candi=-
dates simply because thay are ynable to use the skills necessary to sign
or speak. However, all board candldates are not "left-overs" or "drop-outs“

from the other modes. The dlSCUSSlQﬂ below should clarify when a board wouldg

be most appropriate before signing or even speech for some students.“
The student is a good candldate for a board if most of Section IV
Prlmary Considerations were answered with YES and MARGINAL.

Wlth other varlables being equal, a.: board is preferred over slgnlng if
4.2 (Motorxcally/commun;cat1vely pass;ve) -and/or 4.3 (Low cognitive skills
are answered YES or MARGINAL. ' This Decision Rule is offered to help place
‘those students who would most likely require the simple, less abstract
symbol system and/or motor reﬁponses with boards.

As w;th earller Sections, Secondary Conslderatlons may be used to
further define any- questlonable dECLSIOD. -
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S e T . , . .
EXPRESSION OF WANTS AND NEEDS* _ . L T "’_2.01.
Materials: variable, depending on the activity selected.

' Procedures-

X

. . . . 'The purpose of this Assessment Task is to identify how the student
‘expresses a basic want or need spontaneously. Therefore, this Task is not
administered in a structured, isolated setting. Instead, the examiner
attempts to arrange a clasg activity in such a way that the student must ‘
' . communicate that he/she wants or needs sometWing., :

-

1. -Identify at least one situation to be observed which creates or
involves a communicative need. -This may involve a situation where
access to certain desired items or activities are provided to the .
other students, but not to the student being tested. Or, items
may be removed which require the student to participate. in a
certain activity.

o " 2. Set up the situation identified above, then wait to see how the
- _ - student responds. : »

3. If the student has not requested the desired activity or object
within one or two mlnutes, the examiner may ask the student, "What‘
~do you want?". - _ ' : - P
. - 4. Record and describe the student's response.
= : . 5. Observe the student for a total of 5 occasions: either repeated
’ ot identical situations, or several different situations.

1

P Recording

+ : ~Correct. Student used an- intelligible spoken wﬁrd or words to
express the want or need either spontaneously or after being
asked "What do you want?". S

.-

. a

@

- Incorrect. Student ‘used an unintelligible word or vocalization,
: or said something other than a request for the necessary item.

Y

g No resggnse. Student said nothing, even after being asked. -
Examples: _ , . BN

‘The following two examples are provided to help clarify‘what type of
situations may be used during the Assessment Task.

]

-
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"+ Example #l. Sandy's favorite food was chocolate
: ' ice cream. As part of a special snack
in‘the classroom, all the children were
given chocolate ice cream. The teacher ~
‘ o without commenting, "forgets" to give
g R Sandy her ice cream. She then sits down
- to feed another child, waiting for Sandy
to recognize the communicative need and
initiate an interaction.

Example #2. Kenny enjoys coloring .as a free time
o activity. He is seated at a table and
paper is placed in front of him, but
the crayons are left on the shelf. The
, R teacher says "You can color now Kenny" .
' and walks to the other side of the room.
, : S She waits (without looking at him) for
> , _ Kenny to recognize the need to initiate
: a request f8r the crayons in order to
participate in the acpivity of coloring.

-y B
¢

- * For further information on identifying and/or designing communicative
gituations refer to Klein, M.D., Wulz, S. V., Hall, M.X., Waldo, L.J.,
_Carpenter, S.A., Lathan, D.A., Myers, S.P., Fox, T., and Marshall, A.M,
- Comprehensive Communication Curriculum Guide. ILawrence, Kansas: Early
- Childhood Institute wOrking Paper. 1981 (Environmental Manipulations.
* pages 79-84). . !




' . TCCA
C e ASSESMENT 'TASK .
2.01 Expressing Wants and Needs .
. with Spoken Words ’
\ Student | . Examiner
: o _ : ~ - . Response ‘ .
Situation -Date/Time " pescription = Scoxe
1. s
£
2. : * * ~
4
. 0 3
3.
4. : } i
. - §93>§\\vu
5. N . .
SeSsion Summary

T - 0

Use the ranges below to enter this score onto the checklist:

7 th 10 _(¥) | YES
4 to 6 (+) |mareINan | . 33
0 to_3 (+) |NO -




22 ., . , : o o o ‘ R

SAYS SINGLE WORDS CLEARLY - B o 2.02

Prerequisite Skills: Some expressive speech
Materials: 10 common objects-

Procedures: - .

Select 10 objects which the student may either want or need in his/
her daily living. Write one object label beside each number (one through
"ten) on the Scoring Form.

&
, v

1. Estabiiah attending.‘ i ‘. .
. ' " 2. Hold up the: first item and ask "WHAT Is THIS?"

NOTE: If the student is visually handicapped, allow him(her) to feel -
‘the object before asking the question. ,
’ . . h" p

3. Allow the student time to reSPOnd, reinforczng all correct labels. 7

4. Record the score for-the response, and continue with the next
. object.

‘Recording: |,

+ COrrect. Student named the object clearly encugh.a listener
could understand the name without seeing the object being shown. .-

&

S :«  Approximated. Student named the object, but not clearly; that
is some sounds were omltted and/or substituted.

- :  Incorrect. Student ramed a different object, or echoed the
question. : ' : '

0 : No response. Student remained quiet for more than 10%.

&

K
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| .
h ASSESSMENT msx
///A | ' " ’ 2.02,SaYS Single Woxds Ciearly'

N | . .
Student o R j_Examinefl-

. Date .4 | |

, Response L
Object. - ) pescriptiqn o _ chre
.1. ‘, - o
- 1 D

2, -
3. - R
4. ’
5.

6.
7. )
3. )

9. |

10.

a .
5 a _ ‘ Session Summary

+ S = 0

Use the ranges below to enter this score onto the checklist:

7 to 10 correct |YES _
4 to 6 correct |MARGINAL N 3
0 to 3 correct |NO
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SPONTANEOUS INTELLIGIBLE SENTENCES e o © 2,03

Materials:fvstop watch

Procedures: o ~ A ; g .

Observe the student as he/she interacts with peers or another teacher
in severa; activities. The observer should not attempt any other aCtivity .
but data recording during these sessions. '

Observe for five consecutive minutes each sesasion for four different
sessions to obtain a baseline of the student's spontaneous speech. It is
recommended that the sessions be held.in different settings over four days
(area, people, time, activity changes). avoid observing during structured
training. Choose instead meal, snack, play, free; or self-help activities.

1. Place the stop watch on the clipboard.' Stért the watch.
2. Observe the student for 10. seconds.

3. Irmediately record the student's utterances heard in that 10"
interval. - .

4. Listen and observe'IO" more., : ' '3
5. Repeat'the scoring. Continue to obsefve and record for 5 minutés.

Ao

6. The obsérvef does not interact with the student during the sessions
~ either to ellicit or reinforce speech. -

Recordinge

At the end of each 1q" inteivil the type(s) of spoken multi-word
utterances the student should be recorded. Record each code only once per

" interval regardless of how many times it occurred during the 10". If the

student was quiet during the entire interval or used only single words, . -
vocalizations, or babbling, leave that square blank and move on to the next.

Eedause straight transcription of the student's speech is difficult
ang;time consuming, all recording is done in code. The codes is described

S : Intelligible utterance., Student used an understandable utterance

: of two or more words at least once during the interval. The
utterance does not need to be grammatically correct nor complete,
simply intelligible. : :

g ¢ Unintelligible uttérance. Student used an unintelligible multi-
-word utterance at least once during the interval.

36
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I TCCA
' ASSESSMENT TASK B .
I ‘ 2.03 Spqntanéou's Intell:i.gible Sentences
Student . . Observer . "
10" INTERVALS | | -
- o - | , : Dat%e_____.___sfettix}g . Time
1 ‘ ——
T .
— Lo L £
’ ' Date ! - Setting Time !
N
2 : ‘
: \' }
pate | ~ Setting - Time
'3 ‘.
Date _Setting Time
4
1 =
x Session Summary
# ‘ %
s : [ , ,
g i S b o -
MOTE: See page of the TCCA Instruction Manual for a Percent Conversion
Table for these"data. -
Use the ranges below to enter this score onto the checklist:
7% €o 100% (S) with O% to 35% (g |YES
40% to 100% (S) with 40% to 100% (3)|MARGINAL ’
0% to 35% (S} with O% to 100%- (8] [NO
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VOWEL AND CONSONANT IMITATION (SPEECH) =~ ..

~ Prerequisite Skills: Some.spontaneous and/oxr elicited sounds:

Procedures:

1. Establish attending;“

2. The examiner says "SAY (VOCAL MODEL) ", such as "Say ah", or only
"(VOCAL MODEL)", as "ah". -

| 3. Allow the student tlma to respond.
4. Reinforce correct responses,
5. Record the response description and score. -

6. Begin the next trial.

+ : Correct. Very close or perfect imitation.

- Qégrorimatedi Close, but the sound was not quite clear.
- : A ZIncorrect. Sald something completely different than the model,'
. or repeated an earlier model. : ,

. 0 : NO response.  Remained quiet for at least 10 seconds.




10. "oo"As/ (put)

TCCA
~ ASSESSMENT &Asx
‘:’ o 2.11 waéi Iﬁitation
2.12 consonant Imitation
-Studént ” E#aminer
' pate. ¥ |
— 2.11 Vowels - 2.12 Consonants ,
Response o Response’ .
_ Model Descriptiog Score Model -Description Score
1. "ah"/&./(llg_t). - 1. "buh"/bA/ (bum) |
2. "a&{_a_t/(b_a_t) “2. ”tuh"/th/(g_tg_b) |
3. ".eh';/&/(fg_d) 3 "kuh"/ka/ (cut) - . '.
4 ™ah"/a/ (p) 4 "thunvson/(dpy -
5. “a"/i/(eat) 5. "suf_x"/sM(é |
6. "i"/1/(sit) 6. "muh"/m/ (mud)
7. "a"/e/(ate) 7. ":uh"/f)s/(_f_x_x_n)
8. "u"/u/(to) aa. "chuh" /tSA / (chug) L
9. "O"/o/ (toe) 9. mruh"/zn/ (zun)
' 10. "nuh"/nA/ (nun)

Session Summary

i

+ ]S - ] _©

Session Surmary

+ ] s — |10

Use the ranges below to enter these Assessment Task‘scores onto the Checklist:

If the student
responded beatween:

Mark this entzy
on the checklist.

7 to 10 vorrect (+) YES
4 to 6 correct (+) "~ MARGINAL
0 to 3 correct (+) NO

39
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o

‘ONE AND TWO SYLLABLE WORD IMITATION (SPEECH) 2.14

2.13

Prerequisite skills: Sogéaspontaneous and/or elicited sounds; some sound

imitation skills.

L

2.

‘3.

[

" Procedures:-

'Establish attending.

The examiner says "SAY (WORD)”, such as "Say ball", or only "(WORD)”
as "ball". . v

Allow'the student time to respond.;
Reinforce corxect responses.
Record the response description and score.

Begin the-next triai. o .

Recording:

o

-

-

Correct. Very close or perfaét imitatidh; tﬁét is, the studen
imitated the word without omitting any sounds and with minimall
sound substitutions.

Approximated. Respon:e contained aound omissions or subltitutiona
which reaulted in ‘an unclear rasponse.

Incorrect. Said somathing completely different than the model.
No_response. Remained quiet for more than 10 seconda.

4 % .
[y

4

1

\
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« ”;« " ASSESSMENT TASK

T o - 2 13 One-syllable wOrd Imltation y J A S
T 2. 14 Two—syllable Word Imitation Lo ST A

N

‘Student__

“

i T - 2.13-One-syllable Words . | . _ . 14 Two-syllable words ,

‘Model = . Description Score - Model

mballm o C ’ ﬁcookiev"} )

Response

Descriptlon - Score

'_'cup“‘." limé:.ll S0 ' EAEN

) odoilvll" : V '"h‘El].O_"‘

" shoe jl upenc i 1 "

"book® -  “doing®

“supper" - ,'." ) . e

.“button“

Syater”

"bye-bye " -

. ' "hat" "table" .

T

—= —
Session ‘Summary

' Session Summary‘

. o ’ ( -'.‘
g .

+.

s 0 S+ S 11 ffé' _0

' Use the ranges below to enter these?AsseSSment Task scoré//u;to the Checklist.
. If the student
.- " responded betweern: '
b A total of 10 to 7 (+) or (S),
- | with no more than half of the
total being (S) scores. '
10 to.5 approximations (s)
‘with no (+) scores.
A total of 4 to 6 (+) or (S), _
‘'with no more than half of the. _ S

Mark this entry . e
on this checklist,-f”

MARGINAL - - a

41

total being (8) scones.

MARGINAL

[ total 0 €0 3 (+) x&r (s)'

T NoO
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30 LT e e
o . . ; s . . 3 U . o . ‘- ) R R ) o ‘:‘ ) . i ‘ - -
IMITATES SPONTANEOUS SPEECH o 2.15" -,

- . 'Prerequisite Skillsg: Some spontaneous, unellclted sounagi T e

Procedures:: | , .
~ 1. Observe the student over-a perlod of" days, record1ng any spon— '
' ' _" taneous vocalizatlons used. , : .
j‘z;‘.Ask the parents to record any- spontaneous sounds the chlld uses ',
- - at home. . ‘ - o
ST - 19 Select'up.to 10 different vocalizations from the two lists to = ¥ . ‘
R ‘ . présent as models in this Assessment. Task. The vocalizations
‘ S - . may be sounds,. syllables, or words. If less than 10 spontaneous
o . - vocalizations can be identified, the models may be presented .o
. . more than once during the task. o _—
. "4."Wr1te;the vocalzzations under the "Model"- column on the 2 15 S ?'_ ',’f
, _ data sheet. : . : - SR
5,.'Adm1n1ster this Assessment Task Just as described for 2. ll/2 12 N
' (see pages 26 and 27). o S Y - CE T
"+ Recording: e -
4 Correct.’ Very'close-or perfect'tmitation._ B S
S s - Approximated. close, but the sound was not quite.clear. o
- Incorrect. Said somethlng completely different than the model,
" or repeated an earlzer model. | oL o
".-..h - 0z :No regpgnse, Remaxned quzet for at least 10 seconds.’ .
. .
b .
wow .
" : .
~ J’f' '
! ’ . 7




- Use the

-

T

L .

LR

| D T
: [ X & ' S
i | R | : [ TCCA
assmssuNT mSK N
1:2.15 initates:Sponteneogs-Speeeh' kS
, e )
. Student - y ‘ | .lExaminer jﬁ,
'Déte- . . f.,
L T .kesponsef ; -
- Model 4De5cription _Seote’
1. | | ' |
 2.: : . .
) 3 - o 2 o
4. X ; RN
-5. N
0 7. - i
8‘.’> "‘\ .
9. f
10, .
(; ' Session'snnmary 54 ‘
! _+ _'S' - 0

ranges below to enter this Assessment Task score onto the check11sx~'

- If the student

responded between:

" Mark this entry

A total of 10 to 7 (+) or (S),. |
| with no more than half of the
total being (S) scores.

P |

on this checklist.

YES

10 to 5 approxlmatmons (S)
I'with no. (+) scores.

MARGINAL

|2 total of 4 to 6 (+) or {S),
-] with no- more than half of the B E
| total being. (S) scores. ~ k

MARGINAL

A total 0 to 3 (+) or (S).

’

-
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. .FOLLOWS SIMPLE -DIRECTIV S" CQﬁPARED TO SAYZ]ZNG SINGLE WOBDS oo 2,21
| PART I; 'FOLLOWS SIMPLE DIRECTIVES ~ -~ . ' = s
NOTE. Because .many students may be orthopedlcally handlcapped, two sets V '

of instructions are listed. Oonly one set of instructions need to
be used with any one student.

Materzals- Book, comb, chalr, door.

~ Procedures: ,
Most of this_AssesSment‘may be done informally during ‘the course of

a structured training session. . The instructions should be given in as

natural a setting as posslble. o L _ e . .

1. If the sztuatlon arises to glve any of the lnstructzons to the .

. student, be sure he/ she is attendmng to the examiner, then give

'S the- instructlon clearly with normal loudness and inflexzon. The
‘ examlner should avo;d repeatlng the 1nstruct10n more than once.

" 2; Allow the studerit adequate time to respond Relnforce all correct_'
' responses. Record the score for the response, then begin the ]
next trial when convenlent. : .

. 3. Depending on classroomractivities, some situations _
. intentionally “set up" in order to give the instructions. . °

. %4. If the instruction involves an object (i. e. 'Comb ur halr"). _
e - 'place -the needed object {comb) in a group of essary objects
: (ball, book). Th1s requlres the student to discrlmlnate the object
needed and the action reqiie'sted.’ : , AR '

4

Recording: f} ‘ B

Y

Any trial may be recorded as:

+ ¢ Correct. Student very closely‘or perfectly folloWedgthe instruc~
tion. ' : = - - .

P& Prompted. Student needed an added’'cue to complete‘the response o -

(e.g. repeated instructions, physical assistance, etc.)

'—e;“MNIncorrect.;:Student followed only.part~of_the’instruction, or-
did some activity other than the one told to do, or. echoed the
instruction, or reslsted a thszcal prompt. , :

0: No respgnse. Student made no attempt to follow the instruction

= after at least 10 seconds. e

" PART II. Savs SINGLE WORDS *

Instructions for this part of the Assessment Task are 1dent1ca1 to
those for 2.02, Says Single Words Clearly on page822-23 . If 2,02 has
. already been completed, simple transfer the Sessmon Summary data onto the

“2.21 Scoring Form. .
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' S . TCCA -
ASSESSMENT TASK L
2,21 Follows Simple Directiveg/Safs single Words~
_'Student - i . Examiner
 Date __ o . //
~ .. . . ‘ - )2’ ] .
- PART I: Follow Direizzgﬂs s . " S
- INSTRUCTI'ON;\’OR-‘ THSTRUCTIONS FOR RESPONSE = o
. PHYSICALLY ABLE ‘ﬁPHYSIC’ALLY HANDICAPPED ‘ DESCRIPTION : SCORE"
1. "stand up" "Put your head back/down" B '
2. "Open door" ’:"Look.up" ‘
3. "Give me book" "Open your mouth"
4. "put hands down" | "Swallow" “
5. "Open the“book" . | "Touch my hand"
. 6. "Comb: your "Smile for me" -
.' 0 . 7. “sit down" "Look at the book"
8. “cOme'here“ "Close your eyes" 5
9, "Move the chair" | "Move your hands'baék"(
10, "Close the door" | "Blow through your nose"
PART II: Says Singld Words
. OBJECT _RESPONSE DESCRIPTION SCORE
1. S '
2. N !
1
3. -7
4.
5.
6. ;
7. L
. #
8. )
9.
10. '
| Session Summary Use the ranges belowato'écore the checklisf
. ‘ ,_entry: - . - g
. PART I| + P - 0 0 to 2 (+) scores difference '
M : ' between PARTS I and II. YES
PART II| * | S -10 '3 or 4 (+) scores difference | -
' : between PARTS I and II. .| MARGINAL
l ¢ - 5 to 10 (+) scores difference
Y between PARTS I and II. NO

S

4

e
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RECEPTIVE OBJECT LABELS COMPARED TO. EXPRESSIVE OBJECT LABELS .
(Understanding versus Use) . - » e

"PART I: RECEPTIVE S - B - 1 s

haterials.' 10 common objects which will also be used in PART II of this
L T Assessment Task.

" Procedures:_
Select apy 10 objects the student . sees or uses daily that are small
enough to use on a training table or lap tray. Write one object label

— beside each number (one through ten) of. the scoring form.

1. Place three different objects on the table in front of‘the student.
Use the order shown on.the scoring foim, placing the object to
be used in that trial .on.the "X" position (e.g., if the scoring
~ . form shows = X -~ the examiner would place the objects, left to
- right, ball/shoe/cup, and would ask for shoe) Direct the student:
to watch as you place each object. Visually handicapped students
should be allowed to handle all objects before each trial.

2. Establish attending. =~ .
3. Say "SHOW ME (OBJECT)" (e.g., "Show me ball") or .some comparable’
instruction. Whatever form of instructiOn is chosen, use this
same form throughout the Assessment Task.
4. 'Allow the student time to‘respond. Reinforce all'correct'responses.
5. Record the score for the response., Relevant comments during this
- Task would be what objects were chosen incorrectly, or where the
- objects were positioned that were chosen incorrectly. This should
» . help the examiner see if the ‘student is using a bias in responding.
' 6.. Remove ‘the object from in front of the student. |

7. Begin the nexﬂ trial, being careful to use different objects from
' trial to trial. .

! Recordingé
+ ¢ Correct. Student )identified the requested object immediately.

P': Prompted. Student needed. some added cue to complete the response.

—v: Incorrect. Student identified a nonrequested object, or labeled
’ the object expressively, or echoed the instruction.

jfi7» -0« No Rnlggnse. Student made no attempt to match the items.
';\\\v . PART II: EXPRESSIVE T | ' : . : o '

Instructions for this part of the Assessment Task are identical to
‘those for 2. .02, Says Single Words clearly on pages 2223, However,
tho .same objects must be used for both parts of this Task (2.22).

. . . ¢ 4()




L o L . TCCA.
l : . C, . ASSESSMENT TASK : .
2,22 Receptive versus Expresé;ve Object‘Labels |
student | P ' _ * Examinef
Date - o _ , .' _ o s
,  PART I: Receptive ~ — Lt
| , OBJECT" | . POSITION  SCORE
Lot e e
2. o X m -
3. _ N a B -
a. . e
| 5., - ——
° o 6. ‘ . X = - .,
7. . ez
8. . . X == == —_— v
9. ‘ - ' - = X — ‘
10. _ : | TR _
PART II: Expressive '
° _ OBJECT - : RESPONSE DESCRIPTION SCORE
l. ) : .. . . .
3. , . .
4. | o - .
5, | | | ‘
6.
7.
8. . : .
9. ___ o s
10. | | B
‘ Se?sion‘Summary . Use the ranges below to score the Checklist
! | ’ Y entrxy: ) . ey
PARTI| +} P] -~ | O 0 to 2 (+) scores differerice
‘ _ ' between PARTS I and II, YES
PART I§ +| S | = 0 . 3 or 4 (+) scores difference ’
‘ between PARTS I and II. MARGINAL
5 to 10 (+) scores difference| -
between PARTS I and II. NO

n e

T
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ﬁﬁ;ponﬁs - SAYS OWN NAME - A 2.23°
‘. PART.;:"RECEPTiVE_'

uatéfia1§= none | SRR

Procedures:

2

This Assessment should be completed informally throughout the day

whenever it may be functional for the student or’ a peer to respond to -
-their names. Peer's names are intermixed witliin the assessment.as dis-
criminative stimuli. ‘

L4
o

1. select a situation where the student is not attending to the
_ examiner. The student may be either not.atténding.during a
‘w ' training session'or involved in a free or play activity.
2. Clearly call out the student's name.

3. Reinforce all correct responses as would be appropriate to the
context,

4. Record the score for the response.

5. Repeat the trial at a later time in a different situation using
either a peer's or the student's name. .

Recording: ’ '

Any trial may be recorded as:

+ : ' Correct. Student showed some iecognition to his/her name,
either by turning to look at the examiner, stopping the present
activity, etc. If the trial was of a peer's name a correct

. response would inyolve-the student not responding to the name.

- ¢ Incorrect. Student responded to a peer's name,

0 : No Response. Student showed no recognition to his/her nama; .
"PART II: IMITATION -

Procedurgs:
1. Establish attending.

2. The examiner says. "SAY (NAME)", such as "Say Dave", or only "(NAME)"
as "Dave'.

N . ' ' . - -

- 4
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' } . : _
PART II: conj:ir.xued ’ ’/ _ _ - 2.23
3.’ Ai.lo;v the student tifnie to reépond.
4. Reinforce correét respphses. R n
5. Reéord the response description and score,
6. Begin the next trial whenever an apprbpx:iate ﬁituation_ arises.
Reéording:l
+ s Correct. Very close oxr i:erfect imitation.
S 3 gggr;o;cimated.- CIOBQ but sounds were not quite cléﬁr.
-3 Incori:éct: Said sémethihg completely different than the model.
0 :.

No response. Remained quiet for at least 10 gecogds.

il

49
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TCCA
ASSESSMENT TASK
o 2.23 Respénd's’to and Imitates Name
Student___ . , Examiner |
Date —
PART 1: RECEPTIVE . e - |
7 - NAME SCORE
1. Student's name | ‘
‘2. Peer's name
3. Peer's name S
4. student.'s name f/
5.'St£aent's name g
6. Peer's name Y
‘ 7. Student 'S name " - ‘
8. Peer's name | ;
9. Peer's name
10. Student's name l
PART I1: IMITATION ‘ 7 1‘\ |
. NAME RESPONSE DESCRIPTION SCORE
1. ' |
2. — ’
3. o , . ,
4. |
6.
- 7.
8.
9,
10.
Session Summary ’ Use the ranges below‘*to score the Checklist
. : entry: Subtract the\total of (+) and (S) ¢
PART I + -] 0 'PART II scores from (+) PART I scores.
- 0 to 2 scores difference between
PART 'II +]1s ] =10} |PART II (+ & 9) and PART I (+) . _|¥ES. _
* |3 to 4 scores difference between

PART II (+ & S) and PART I (4). |MARGINAL
5 ta 10 scores difference between
PART II (+ & S) and PART I°'(+). (NO

'é;() : , o . l




L 2.2

Materials:. Any objects needed to perform thé actions ‘selected for the
" rmask., , .

. Procedufééfi,f_'rjﬁfﬁ “7@'.5 SRR
Select! any 10 verbs to’be tested. Refer to the list below for possible
verbs. Other common verks may also be used. Write one verb label beside \
_each number' (one throtgh, ten) of the :scoring form. The verbs selected need
not involve ob;ectp,,howeVer. o S ' ‘

o .
1. Place at least three different objects in front of the student.

' Use the order shown on the scoring form, placing the object to
be used in that trial in the "X" ‘position. The other two objects
are used to insure the student discriminates the verb, and not
just the object function. That is, if the verb to be tested tha
trial is"drink" place a cup, a spoon, and a book in front of the
student before beginning the trial. Instruct the student to loo
as you are placing each object. Visually handicapped students
should be allowed to handle all three objects before each trial

o

2. Use the word as an instruction. That is, say “John} drink".
not say "Drink the pop" or "Cut the paper", Use only the acti¢n
mrdc | ' )

7 NOTE: If a student is too physically handicapped to perform the actio s,
. " simple pictures of persons performing the actions may be used. If

other adults are available, 2 or 3 may engage in different activities -

‘as the student is asked to look at a certain one ("Who is drinking?").

3. Allow the student adequate time to respond, reinforeing all
- ‘ correct responses. . _

4. Record the response.

o

5. Change the objects in front of the student, and begin the next

trial.

o Verb List
blowing cutting laughing
bouncing - drawing laying
brushing drinking : mopping
clapping .~ driving opening
closing falling painting
coloring folding pasting
combing " gluing ‘ pointing
cooking . hitting - pouring
coughing jumping i “running

crying , kicking '_ shaking

81
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PART I: continued o | 224
sitting o ~ standing - _ turning
sleeping _ stirring . - tying
o sneezing ' ‘ sweeping = » walking
< - squeezing ' swinging - washing

Staqking . . throwing writing

Recording:
Any trial may be recorded as:

4+ : , Correct. Student very closely or perfegtly performed the
action. : o

[

P: Prom ompted. Student needed an added cue to complete the response
.(e.g.ﬁrepeated instructions, physical assistance; etc.)

-3 Incotrect. Student performed some action other than the one
told to do, or echoed the request, or resisted a physical prompt%_

0 : No response. Student made no attempt to do tha action after
: at least 10 seconds. .

'PART II: IMITATION

Conduct this Assessment just as 2.23, PART II. The models given for
imitation are the action labels used in PART I of this assessment (2.24). -

<
oy
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TCCA

N ASSESSMENT TASK-
"

2,24 Receptive versus Imitative Action Labels

'IStu&ent ~}k Z’ - ' ﬁxaminer
Date I
T Y — v L v :
PART I: Receptive Lo R . . -
|  AcTION . POSITION SCORE
2. » " -'.’ ‘ ) x —--- ’. ¢
3. IR PR S
, 4. . .I‘ e, ] ‘L' -ﬁ*x'-— -“"
5, & L e e X
6. . : @ - ‘. ) x -— .-‘n- —_—-
7. : v L em X e- '
8, - ' ' K e v )
9. . ' R . ! -~ x ' :
10. | x btaib et
‘ PART II: Imitation ) ’ ] i
ACTION LABEL MODELED v RESPONSE DESCRIPTION SCORE
1, ) ! )
2. N . .
3. ISV
40 . S ———
o N
5. e : —_—
6" ,_‘.:‘ m'
70 ) ) F_____
8. o . 'v: %
9, '
10,
Session Summary _ Use the ranges below to score the Checklist
' . entry: Subtract the total of (+) and (5)
PART I | + - 10 PART II scores from (+) PART I scores,
‘ _-| O to 2 scores difference between |
PART II| + | s | - | O. "L PART IT (+ & S) and PART I (+). |YES
3 to 4 scores difference between

PART II (+ & S) and PART I (+). |MARGINAL
5 to 10 scores difference between
PART II (+ & S) and PART I (+). HO
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. RECEPTIVE COLOR AND SIZE LABELS VERSUS SAYING WORDS : ©2.25

PART I: RECEPTIVE COLORS

Materials: 5 objects, 1dentica1 except for color (colored carda may be

used). . _ v

Procedures:

Select 5 of any object. The only difference between any of the
objects should be their color. The five objects should each be one of
the followlng colors: red, orange, blue, green, and yellow. Each color is
to be used twice during the task. &

All other procedures used in this task are identical to tﬁoso;for

-PART I of 2.22, except the examiner should say "Show me (color)¥,
-(e.g. "Show me green."). -

Recording: . o . ’

Recording is the same as for PART I of 2,22 (page 34).

»

PART I: RECEPTIVE SIZE

Materials: “Two sets of five objects; each set is identical except one is
: obviously smaller than the other,

Procedures:

Select two sets of any five objects the student knows, sees, or uses
daily that are small enough to use on the training table. Write each '
object label twice on the scoring form, once for blg and once for little.
Scramble the order of the objects used. Be careful also to scramble which
side the big or little object is placed ‘@uring the trial. See the (~X) and
(X-) on the form to help you scramble the placement.

1. Place identical objects in front of the student, one large and

one small. Use the order shown on the scoring form, placing the
object to be used in that trial in the "X" position. Direct the
student to watch as you place each object onto the table. Visually
handicapped students should be allowed to handle all objects
before each trial.

2. After establishing attending, say "Ghow me the (size) (object)."
~ (e.g. "Show me the big ball.").

All other procedures are identical to those for 2.22, PART I.

51
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. Record:m - . | PR . L R e 2.2_5.'
I e T Reccrd as descr:.bed in PART I of 2. 22 (Pages 34 and 35)._ S
i EE ) . . ._,». S T
I p.zm'r II: SAYS SINGI.E wom:s S R
|

T Instrubtions for th:.s part of: the Assessment Task are :.dent:.cal to
‘those for. 2.02; Says S:Lngle Words Clearly on pages 22-23, . ‘If 2.02
has already beeri completed, simple transfer the Sess::.on Sumary data onto
thezzlscormgForm. o R S
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. Student____ R E . Examiner

a0 e

5, yellow o == ==X
' .'2.~,"ye116w' - '__  X -
. 9. green’ == ==X '

10, blue - X -- --

PART II: EXPRESSION

S o e
ASSES SMENT TASK

. 2 25 Receptlve Color and Slze Labels/Saylng Smngle Wbrds -

o

 PRRT I: RECEBTION . SeEan - .
" COLOR .. POSITION ~ SCORE . SIZE OBJECT  POSITION  SCORE .
1; red | dex e . . ll.blg  ____ . ==x
2. orange: X - -- __. 12, little _ . x -

| 13, little X -
14, 1ittle - x
15. big -
16, big
17, little

- +18, ‘little

© 19. big |

- 20, big

n

3. blue = . == --X
4‘, green h o K -

6. orange ' X == ==

7

87 red R 4 '_~‘_.-¢- o

SERRRAEE

OBJECT < ' RESPONSE DESCRIPTION - SCORE"
P R 2 | | |
20 '
B R
4. _.
5.

L
T T,
o
- A

10. .

7

Session Summary - Use the ranges below to score the Checklist
: o e : ' entry: Subtract the total of (+) and.(S) .
PART I | +| P | =)|0O PART II scores from (+) PART I scores.
' 0 to 2 scores difference, between '
PART II (+ & S) and‘PART\I (+). [|YES
3 to 4 scores difference between |. . - . |
. LPART II (+ & S) and PART I (+). |MARGINAL|
. . |5 to 10 scores difference between| B
' S R PARm II (+ & s) and PART I (+). NO .-

PART IT [ + [ S | = [ 0.




HmARS fUD WOVEL SOWDS < C . o el

'Materials:- Bell, Cymbals, Book, Tamborine (or comparable noise makers)
' - - Two examiners ' .

_'Procedures-

Select’ objects for at least five so 1ds which the student rarely héhrs'
in his /her daily environment. The data sheet prov;des 5 possible sounds,
‘but any loud novel sound(s) may be used. s -
1.. One examiner and.the student are seated facing one another. The
. second examiner stands or kneels behind the student, out: of his

field of vision.

‘2.' The seated examiner establishes attending With the student. It’
" - is very important that the student be quiet.. He/She may be -
‘engaged in some quiet activity if the actiVity has. the attention
of the student. ‘ :

" 3. The second examiner then uses one-of the noise makers to make a -~
loud sudden sound while- the first examiner watches the student's
reaction to the noise. The response may be as quick and simple ‘

. as an eye blink, a hand jerk, or an attempt to turn and see the
other examiner._ If tle student was engaged in an activity prior
to the sound presentation, the student may stop the activ;ty for
a moment to attend t the sound._

4. 'Reinforce all responses the student makes to the sounds. In this
- task you may either verbally reinforce the student or give a
tangible reinforcer. ‘

. 5. Record the score for the response on ‘the Scoring Form. bescribe”
- . the response under the RESPONSE DESCRIPTION column if ‘desired.

6. The first examifer again brings the student's attention to the
front and the process repeats. .
. Recording:

Each time the ‘second examiner asks the question, a trial should be
recorded on the Scoring Form. Any trial may be recorded as:

+': Correct. Student indicated in -some way he(she) heard the
sounds (the student does not neéd to localiZe the sound)

Q

Q.: No resEgnse. Student made no reaction to the noises..

 NQTE: -Always try to administer Assessment Tasks in. section 2.6. in a
.. fairly quiet setting. : o
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HEARS LOUD TALKING =~ R X
f ; ,. T o e L o
Materials: Cookie, candy, ball, book (or other motivating objectg)

v

Procedures. I .j'e:,:;

Select four objects which ‘the student likes (food, toys, etc.).. Rlace -
one object's label in each of the blanks allowed for questions on the
" Scoring form. Write the student S name in blanks #1 and #4.

A11 other procedures for this‘Task are identical to those. fon 2. 61
except the second examiner asks the questions loudly while the first .
‘examiner watches the student's reaction to the speech. -Also, during this

. Task the student may be reinforced for reacting to the speech by being
given the toys or food - 3
tl b »

Recording: . . o . ' , S st '

’ ‘ ) -

See Task 2.61

()

2.64

P

'HEARS NORMAL TALKING R
Materials: Same as used above '(2.63)

Procedures:

All procedures for this. Tagsk are identical to those for 2.63. except
. the second examiner asks the question in a normal voice {(not too soft, but
not too loud).

Recordingﬁ o . ' =
See Task 2.61. S 5_5 ORI
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i - ey S I
. o : ' AP S _ - Tcca
. . . BSSESSMENT TASK
{ 2.61 Loud Novel Sounds . _
. ' 2.63 Loud Talking T ' . "
2.64 Normal Talking , o
. Student___ < . Examiner |
. Bate o S ~
10UD SOUND | . -  RESPONSE DESCRIPTION - . SCORE ~ *
1. BELL RINGING . T
2, DOOR SLAMMING ' | |
-3, CYMBAL CRASHING e o -
4, BOOK DROPPING , /
5. TAMBORINE JINGLE  _ A ‘
; . . . g )
'6, BELL RINGING = - o i
. : ) : : . (4
7. CYMBAL.CRASHING ; | |
8. BOOK DROPPING | %
9. TAMBORINE JINGLE
10, DOOR SLAMMING
. ;o ) no
LOUD ~ RESPONSE ~ Normal ~ RESPONSE
TALKING -  DESCRIPTION SCORE . Talking - ~  DESCRIPTION SCORE
1. (NAME) ' ~ L : 1. (name) ‘ .
2. WANT COOKIE? - . _. 2. want a cookie?
3. HERE'S- THE CANDY o 3, here's the candy __
> 4, (NAME) o 4. (name) ‘ S
5, WANT THE BALL? 5, want the ball? .
: ' ‘ it th
6. HERE'S THE BOOK . 6, here's the book
7. WANT A COOKIE? _ 7. want a GoSkie?
-8, WANT THE BALL? B, want the ball?
9. HERE'S THE CANDY ' s © 9, here's the candy
10. WANT THE BOOK? 10. want the book?
Session Summary ' . Use the ranges below to enter
. . the scores onto the hecklist. .
i 4 0 o+l 7 to 10 (+) YES - :
2.61 LOUD NOVEL - [ Z to_6 (+) | MARGINAL
2.63 LOUD SPEECH . - | 0 to 3 (+) | NO E
2.64 NORMAIL, SPEECH [ _ S »




IMITATES MANUAL SIGNS |

48

4.

_Procedures- S o S - ’ s, o ' ' o v
1, The examiner says "DO THIS" and 1mmed1ately presents the action

‘destribed on the scoring form for, that trial. Be sure to show
the student the movement you want hrm./her to lmltate.. Demon-

: strate the action; do not tell hlm/ her what to do. E . .
ok .
. 2, .All the student time to respond reinforcing all correct
responses.
3. Record the ,score for the response, descrzblng any approximations
under the RESPONSE DESCRIPTION. - *
4. Begin,the next trial; ' " o
' Recording: T ‘ '\\\&’
+ : ‘Correct. Student very closely or perfectly followed the model
. within 10 seconds. . . :
S : Aggroximated. Student was close but not entirely correct in
1m1tat1ng the model : .
P Prompted. Student needed an added cue to complete the ,response.,
-2 Incorrect. Student did something completely dlfferent than
the model, or repeated an earlier model.
! 0 : No Response. Student remained still for at leaSt 10 seconds.,

A

These Assessment Tasks were written using SEE2 signs (Gustason, G.,
Pfetzing, ‘D.;, and Zawolkow, E. Signing Exact English,

Silver Spring, Maryland, Modern Sign Press, 1975. Available from
National Association of the Deaf, 814 Thayer Avenue, Silver Spring,
Maryland 20910). If another system of signing is used, the
examiner may need to use other signs to control for the differences
in movement. Instructions for the SEE; vocabulary are shown below.




Instructions fdr.signs: :

‘One Handed Signs

*

49

DRINK . Thumb on chin,

drink from "C" hand. \ |

o

"HAPPY  Brush middle
of chest upward twice
with flat open hand,

CANDY . Twist hand; .
index finger on cheek.

COMB. Claw hand near
|side of hair makes a
combing motion.

MILK - Squeeze "S"
hand in a milking-

' Two Handed Signs

TABLE Right palm and
elbow bounce on left

WANT Pull "5" hands
back to claws toward
body.

GOOD. Palm-in fingers onp

chin drop to palm of

KNIFE Flick H off H |
twice. - '

WORK Palm—~out S arcs
from side~-to~side,
hitting back of s.




Py

50

" Touch Signs

MY Place palm on
chest.

left flat palm.

STOF Side of right
flat hand thops into

SHOE Bump "S" hands
together twice,

SCHOOL Clap hands
\ /

~

twice.

WATER Tap chin with
index finger of V.

Nontouch Signs

WALK Flip flat hands

.alternately, wrists -

stationary.

3

LOTION L shakes into

palm.

MOVE Palm-down flat-
0's arc to right.

POWDER Shake C-hand

to sprinkle.

RADIO ° R risges-from
side to ear, shaking
slightly.

A

)
TS

=5

b




Signs for Hand Configurations

51

LOOK Thumb of L at
eye; move forward.

T

READY R-;hands', palm=

out, move to the

v right.

TOILET Shake T.

| other, roll out to
point forward.

G0 G-hands face each

YES Nod Y-hand.
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-ASSESSMENT TASK

TCCA

3,01 Imitates Ohe-Handed Signs
, ) 3.02/4.03 Imitates Two-Handed Signs

Student - ' o Examiner
Date ' i \
, 3.01 One-Handed = 3.02/4,03 Tw@-Handedr‘
SIGN . RESPONSE | sIoN AR
MODEL DESCRIPTION SCORE - MODEL , ‘DESCRJ‘}.'PTION - SCORE
1. drink 1. table L
2. candy — R 2. good |
3. happy . L 3. want
4. comb ' | 4. knife y
5. milk " 5. work |
6. candy ' ,‘ 6& 6. wanf
7. milk 7. knife
8, drink | . 8. table
9. comb C A . é. work i
10, happy | L - { 0. good *i '
‘ -1

Session Summary

Session Summ&?y :

|

+ § S P | = 0 + | S

P - 10 ,

Use the ranges below to enter these gcores onto the Checklist:

13.01 & ; ‘
. : 3,02 4,03
6 to 10 (+) ‘ v | YES NO
-3 to 5 (+) with 2 to 7 (S) and (P) . . I
2 (+) with 6 to 8 (S) and (P) MARGINAL MARGrNAL
0 to 1 (+) with 8 to 10 (S) and (P) |
All other combinations NO YES

if another system is used,

|

NOTE: This Assessment uses SEE; signs. The models may need K to be changed
: ’ I ’ -

1
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' TCCA
. ASSESSMENT TASK
3.03 Imitates "Touch" Sighs
3.04 Imitates "Nontouch" Signs
Student. - e ' ' Examiner :
Date
3.03 Touch . _ 3.04 Nontouch T
SIGN ~  RESPONSE , , SIGN RESPONSE -
- MODEL DESCRIPTION SCORE MODEL . fDESCRIPTION "~ 8BCORE
-2, shoe - - 2, move :
' I L
3, stop : : 3. lotion T
4. school - : . -+ 4, powder
5. water o - 5, radio
6. school ' ~ 6+-move :
7. shoe = _ . ' 7. lotion
. . . . \ 9
8. water ' 8. powder
9, my e ' 9. walk
-10. stop = 10. radio
Session Summary ' S Session Summary
T+ s T 21 =101 FIls[Pl -To

Use the ranges below to enter these scores onto’ the Checklist:

» .

. S
6 to 10 (+) YES =
3 to 5 (+) with 2 to 7 (g) and (P)
2 (+) with 6 to 8 (5) and (P) - MARGINAL
0 to 1l (+) with 8 to 10 (g) and (P)
All other combinations " NO

NOTE: This Assessment uses SEE, signs. Thé models may néed_to be changed
if another system is used. / '
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S TCCA .

T R ASSESSMENT TASK -

3.05 Imitates Signing Hand éonfiguratidns

Student | : : , 4 Examiner_-

Date

SIGN . RESPONSE
MODEL " DESCRIPTION SCORE

1. look

2. ready | -

3. toilet

4. go o ‘

5. yes

6. ready

o 7. yes = ' A

g. go

9. look

19. toilet

Session'Summary

H

Use the ranges below to enter these séores‘onto the Checklist:

Al

6 to 10 (+) . v YES

3 to5 (+) with 2 to 7 (S) and (P) T

2 (+) with 6 to 8 (S) and (P) MARGINAL
0 to.l (+) with 8 to 10 (5) and (P)

All othex combinations : NO

HOTE: This Assessment uses SEE; signs. The models may need to be changed
‘ if another system is used. ’ oo




TESTING, NOTES FOR 3.1 L e

The Tasks in Section 3. 1 are not intended to test the student's imitative
or direction following ability. ‘They are meant simply to test the - -
student's motor skills, The examiner may use any means available to o

_ help the student understand what movement to do.

The examiner ‘may want to spend a few minutes with the student before
each task explaining, showing and trying the movement needed for the
. trials. ‘

| ALSO —=——
Section 3.1 assesses the hand and wrist movements needed.for signing.
It is often important to know, if the student does the movement incor-
rectly, how close the movement was to being correct. Written comments
of the actual responses are qnite helpful when interpreting the Task
results. )

FINALLY ====

‘The Section 3.1 Assessment Tasks each have two separate testing
procedures. The first procedure involves the examiner attempting to
elicit the response. The second procedure involves observation of the
student's spontaneous motor skills. The first. procedure is preferred
for scoring the TCCA beoause it is assumed that the student will do
better in sign training if the respOnses can be elicited in some way.

6
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Procedure I (Controlled Responses):

4

HAND MOVEMENT | S | L3

This Assessment Task has two parts, one to determine how controlled
simple movements of the thumb and fingers are, and one to determine A
control of independent finger movement. Each part has its own instructions

. and scoring form. Scores from both are ¢ombined to determine the Checklist

Entry for 3. 11.;

A

1. ‘'Place the student in a comfortable position with his/her hands
- erE. N )

2. 'Place the stuaent s hand as described below for each mcvement
tested.,

-

3. Give the verbal instruction suggested below or some other cue
to student that he/she is to perform the specified movement.

4. Allow the student 5 seconds to respond, reinforcing all correct
responses. .

5. Score the response on the seoring form, describing any (S)
responses. ,

6. Begin thqinext trial, completing 10 trials with the right hand.

7. Repeat tﬁk procedure psing the left hand. Score each hand -
separately on the scoring form.

3

Recording :

+ 2 Correct., Within 5 seconds after the instruction the student :
gave the movement as described in the following Table.

1]
<

‘ Approximated. Student's fingers assumed only part of the
movement.

P : DPrompted. GStudent responded as described in Table only after
being given some help from the examiner.

-3 Incerrect. Student was unable te do the movement, or moved
the hand in another way, or took longer than 5 secOnds to
respond.

i

0 : Mo Pegsponse. Student made no attempt to respond in any manner.




Procedure II Spontaneous Responses)

13

: If the student scores all (-—) or (0) tr:i.als, the exanu.ner may
observe the . IN's behavior dur:mg other daily act:i.v:i.t:i.es for the

. finger ok nts tested.
-Recording": . ) !

student s hand made the movements.

A . ’ Y ! N
o
4 X .
» 9
y
L] »
: .
o e
. -
- o
- . y
.
Y
0
. «
)
-
’
< .
¢
©orl
0 - ]
'
i
. L3
3 ~
. .
: *
»
- - fo )
L]
.
N .
D
- >
N E

[N

* sEntaneous. Exanu.ner observed at least two tJ.mes when the’ o

o




held away from

_pahn

28 ' w2 T
_ - S
B 'HAND PLACEMENT .-~ . ALTERNZ}JI‘E
MOVEMENT .- . BEFORE TRIAL  INSTRUCTION. . CUES -
.+ :Thumb Outi;’: . ".Place hand "'“Moﬁe‘yoﬁf' S
... (at least 1 inch)  (and hold in " . thumb out" e
E .position as. ' "'///
S, ' necessary) palm R
. down, thumb =~ =~ = A %
. . ‘against palm ’ /// : :
- side off .index 7 '
finger.‘ 7 ’
Thumb In . Place hand (and“/'"Move your -ePIaCe'smalleobject
a " hold as needéd) thumb in" between thumb-and
palm dowg, “thumb hand to be grasped

Thumb Up From

plec‘e ‘hand (and -

‘“Move'youi_

,blaée bmall object

; _Table Surface .hold as needed)’ ' thumb up"™  on open palm for
! (at least 1 inch) .palm'up, thumb - student to grasp by
: ’ : .Held flat on . = "Do this.." moving thumb up and
table surface., o dqu et
Thumb Down . # -  Place hand-pelm "Move your ’
! ; 'Ot. up, with thumb thumb down" R
above the palm. - N
: LA "Do this.."
" Thumb ‘Touches placeihand open, “Touch your Place a bit of candy
Little Finger . palm up. " .‘thnmb?’ on tip of little
. o , A » \\ o PN fmger".
S o © "Do this;.F
' 'Makes a Fist bnpid;hand‘oPeh, "Close your"b Pléce'toy‘or'ediﬁie
all fingers ' hand" in open: ‘hand to -
) . extended. " upg this.." claspi
Straightens Holdﬂﬁahd in’ "Open your Place an 6bject just -
Fingers - ' closed fist: . ' hand" ' out of reach which
' : L student will reach
s . "po' this.."  for.
' Presses Flngers Place hand palm '“Eutzyoui N Observe stﬁdent _
Together down, fingers " fingers . ~ putting on a
s . spread,’ together" - ~mitten,

: A“DQI th_is. . n.

Spreads Fingers
Apart

‘e

Place hand palm
down, fingers

Wpreésed together,

oA

S A” R .
""Spread your

fingers -
apart" -

"1:»3(,mov;'i.r'lg,_th.umbvin.""~

.




mcea v
ASSESSMENT TASK
3.11a Finger and Thumb Movement . _ A
4 02 Imltates Flnger Movements . e L - ?

t

stiident .~ .- Examiner S

'RESPONSES ON THE RIGHT 'RESPONSES ON THE LEFT

c " RESPONSE . . RESPONSE o
MOVEMENT . DESCRIPTION  SCORE .  DESCRIPTION  SCORE = °

" Thumb Out’ 1. . ' : . 1 )

2

Thumb In . 2._ o 2

T

Thumb Up ~ - 3. L - - - T S

Thumb Down 4. | Y M

Thumb to s .. s,
. Little Flnger o : - i .. .

Makes a Pist _w‘6; e — . 6.
St Straightens . T. T
e ) Fingers : ’ v o : '

'Presses Flngers" 8. . T S RES S {‘1",ﬁ:i'
'Together C I - . T T _—

A ' Spreads Fingers 9. . , R
- Apart A ~ : S

' ) . A . / ) .

Makes a Fist  10. : . 10..

o\

Sessions Summary . e

o '

. + | s P | - ] 0 '} *
, . RIGHT , . N . L S v

' Combine scores for 3.11la and 3. llb before scoring Checklist Use the ranges '

below to score the Checklist. ‘ . I L
v : ‘ - < ! ]-.3.11b 4.02 |

' For each R v S . ’
] | hana 1 12t020(+) - : o YES - NO.
Tor 6 to 10 (+) with 4 to 14 (S) and (P)
one = . 4 (+) with 12 to 16.(S)- and (P)
or o 0 to 2 (+) with 6 to 20 (S) and (P)
| both N ) ’
ds

MARGJENAL  MARGINAL g/ 1 g




INDEPENDENT FINGER MOVEMENT T . e .3.11b -
' Materials: None _

- Procedure I (Controlled Responses)

©

1.- Place the student in a comfortable position Wlth his/her hands

free. : , .
o . A . ‘ . .,". E o / |
: 2, The examiner will demonstrate each othhe‘fiVeffollowing'modements
‘ and”say, "Do this". BAny other instruction may be used to heiplthe

student understand that he/she is to imitate the Tovement with' the
- right hand._ Before each movement is shown the examiner may .
physically put the student's fingers through the correct response.j -

o 3. AllOW the student.5 seconds to respond, reinforcing all correct ” -
T .responses. . v
. 4, ’Score the responses on the scori
| < ox prompted responses. :

,form,'describing’any approkimated

-1

5.‘.Test each movement - twice, completing 10 trials with the right haﬁd.

-
6.'fRepeat the procedure using the left hand. Score each hand

-separately on the scoring form;

This Task uses five Hand configurations similar to those used for
alphabet letters.. The movements are. described below: . .

a.,:Thumb up’ With the other four fingers in a fist.l
: vLooks like an "A" hand with the thumb up.

. b. Index finger up with the other four fingers in a’ fist.;
T Looks liLe a. number e hand., B : . '

C. Index finger and-. thumb out with the other three fingers inva fist.
Looks like an b A hand. L .

- a .ds Little fingers up with the other four fingers in a fist.
o  Looks like an “"I" hand.

. 'Index finger and middle finger up with the other three fingers in a
v - fist. Looks like an "H" hand.

BN
Recording: |

4 : Correct, Within 5 seconds after the instruction the student
" made the. correct hand movement.

. ,‘-.p.é_,ézﬁmgaagi. Student rosponded as described above only after bcing .
PR given some help from the examiner. ’ g

7
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‘Approximeted. -Student's hand assumed only part of the correct

response.

Promgted._ Student responded as described. above on1y<after belng
given some help from the examiner '

Incorrect. student was unable to do the movement or moved the
hand - in a different manner, or took longer than 5 seconds to

complete the movement. . , o

S

' No_Response. _Stﬁdent made no attempt to respond in any manner.

Procedure II (Spontaneous Responses)

. If the student scores all (=) or (0) trials, the examiner may observe
the student's behaviors during other daily activities to see 1f he/she will
do any of the 5 movements spontaneously. o

Spontanecus. Examiner observed at least 3 of the 5 items. ,
- (Write on the form what the items were and which hand moved).

<
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. ' ASSESSMENT TASK

TCCA

"3.11b Independent Finger:Movemént
4.02 Inmitates F_inger, Movements

\
|
{ . ~ Student Examiner
i g Date
T RESPONSES ON THE RIGHT 'RESPONSES ON THE LEFT
- : RESBONSE o RESPONSE -
’ MOVEMENT DESCRIPTION  SCORE DESCRIPTION SCORE
| Letter "A" 1. 1.
‘Number "1" 2. 2.
Letter "L" 3. 3 .
Letter "I" 4, - -4,
| ‘Letter "H" = 5. 5
i Letter "L" 6. 6
| Letter "H" 7. -
Letter "A" 8, 8 -
. Number "1" 9. 0
" uepw 1 »
Letter "I 1o. 10, — :
Session Summary
+ | s P | = 0 *
RIGHT
_LEFT |

”

Cohbine scores for 3.1la and 3.1lb before scoring Checklist. Use the ranges

‘below to score the Checklist.

»

, 3,11b 4.02
For each e ' :
hand 12 to 20 (+) | YES NO
For 6 to 10 (+) with 4 to 14 (S) and (P)]
one 4 (%) with 12 to 16 (S) and (P) 1 o
for 0 to 2 (+) with 6 to 20 (S) and (P) MARGINAL | MARGINAL
both - * - ‘ | | -
hands = All other combinations NO YES .
. - — — ry .
\)‘ ’ | ‘;‘ [} . ,’ » v ‘4'
'IERJ!: 7’4 ‘ _ -
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| MOVES ELBOW . . ~ . e 32

ANOTE- Thzs movement would he needed for polnting, signing, and’ possmbly
button pressing. '

Materials: A tahle or wheelchair tray on which the student can rest his/ -
her arm. ) -

o

Procedure I (Controlled Responses)

1. The student should be positioned in a sitting poisition next to
-the table or tray with his/her right arm resting on the surface.
"4
2, For the "bends elbow" trials the examiner should straighten the
“gtudent's right arm at the elbow jOlnt as much as possible without
forcing it. TFor the "straightens elbow" trials the examiner
places the arm.in a bent position. ;

3. édace a desirable object (toy, edible, etc.) in a location on thev
table that will require the complete bending or straightening
of the elbow to touch the object. For example, if the student's
arm is straight out in from of him; place the object close to his
‘body so that the only way to touch the object is to bend the elbow.

.4, Say "TOUCH THE (OBJECT)" (e. g. "Touch the ball"). The examiner

' may show the student what to do'if necessary. Also, the examiner
may physically help the Student through the correct movement ‘before
the trials begin as a learning procedure if the student does not
appear to understand what is to be done.

5. Reinforce all correct responses. . (An effective reinforcer for.
. _this Task is often to give the student the item touched. If
- food oxr drink are used give the student only a little bit after
each trial.) . ’

‘6. Score all responses, describing any prompted or approximated
responses., '

- 1. Begin the next trial, repeating this procedure for a total of 10
trials. .

8. Run 10 trials with the left arm. Score each arm separately on
’ the Scoring Form.: : )

+ 3 Correct, Student moved the elbow in at least a 90° arcqwithin
10 seconds following the examiner's instructions. '

S : Approximated. Student moved the elbow less than 90 within 10
seconds following the instruction.

ERIC - o,
T N o _ . ,75;“ v
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-

S

Procedure I: »continued~ 1o ' . / S o 0 3.12

P .~Promgted. Student ﬁhsed the elbow" in at least a 90° arc wrthin
© 10 seconds after recelving some physical assistance. from the
‘examiner.

: Incorrect. Student's arm does not bend or straighten in a 90°

arc, or moved in another wrong direction, or took longer than
7~ 10 seconds to respond. )

“

0 : No response. Student made no attempt to move.

Procedure II (Spontaneous Responses):

If the student received all {=) or (0) scores on the. controlled
responses, the examiner may observe the student's behavior at another time
~ during the day .for the possibility of a spontaneous elbow~movement.: If -

the examinet observes at least 2 spontaneous movements, the score may be
recorded on the 5coring form in the "Spontaneous™ box. -

\\_'

o

Recording:

* Spontaneous. Examiner observed at least two independent elbow
‘ straightening or bending movements that. were close to 90° arcs
at any time durmng the day.
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 ASSESSMENT TASK.

' 3,12 Moves Elbow - »

65

L
Student ~ Examiner
Date .
RIGHT ELBOW ‘ LEFT ELBOW
. RESPONSE . / . ‘ RESPONSE o
MOVEMENT DESCRIPTION _ SCORE DESCRIPTION SCORE
- Bends' 1. 1. '
,_straightens © 2 2. . . S ‘
Straightens 3, - 3. | -
. Bends 4. a____ |
. Straightens 5. 5. j '
' Straightens 6. _ 6._ ; )
Straightens 7. o 7. ’
. Bends \‘ 8. 8. ' . .
Bends 9. _9. | . ) )
. 'Bends 10. . 10a___ . .
‘Session Summary »
[+ Is T -ToTl™*
RIGHT |
LEET
Use the ranges below to score the Checklist ‘,
FOR EACH - Y
ELBON 6 to 10 (+) YES
FOR ONE '
ELBOW 6 to 10 (+)
3to5 (+) with 2 to 7 (S) and (P)
.F()I;!SNE» : 2 (+) with 6 to 8 (S) and (P), o meGINl_\L
Bor | 0 tol (+) with 3 to 10 (5) and (P)
. ELBOWS . v — s -
All other cambinations 77 ' ' N0 1 A
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WRIST MOVEMENT'

[_Procedure I (COntrolled Responses)

: ,'_i “Place the student's right forearm on the table as descrlbed in
: the Tahle, The student's arm should not leave the table's i
surface during the trials. It may be necessary for the examiner

. to place his/her hand over the: student's forearm to lnsure its :
stability. .

2. Give the verbal instructlon for. that tr1a1 (Table 3) or use

some  other cue to elicxt the response.
3. 'Relnforce the response if correct.

4, ' Score and/or descrihe the response on the scorzng form. -~

5.,. Begln the ‘next trlal, com*leting 10 trials w;th the right.hand

" 6. Repeat the procedure usxng the left hand

. Score each hand
separately on the scoring form. '

CTABLE 3 -,

] ARM PLACEMENT S - ALTERNATE
HMOVEMENT APEFORE TRIAL ' INSTRUCTION CUES
Turn palm up Place forearm "Turn your
(touch most - ~on table, palm . hand up"
of palm back. -* - down
to table) '  "po this..."
Turn palm - Place forearm . - "Turn you- Place toy or’
down : on table, palm . hand ovex" ' food beside

up o B ' palm for

: "pDo this..." student to

touch.
Bend wrist ~ Place forearm "Raise your Place toy or
up (at least - é6n table, palm hand" your hand
45 ) down ‘ ahove the
N ' "No this..." student's hand.
’ , "Touch my R : ;
v hand" a
’ O
Bend wrist Place forearm "Put your Place toy
back (down’ with wrist at _hand down" ‘below student's
at least 45 ) adge s0 hand hand.
- extends beyond ""no this,..."
*the table. Palm ' ‘

should be  down,

nold haml so

wrict i )

Q straight. 7& '




67

Aal -
~

. ‘ .. :"5;591\:;—“*'
Recording:

+ ﬁ,'Correct;- Within 5 seconds o: the lnstruction the student com—
e e ]
: pleted the wrist. movement. ' .

S roxima ted - -student turned the hand so only part of the ':
bacE of the hand was touching the table top (hand only turned
' part of the way over),

-

D gEEted. Student responded as described above only after
' being given some help from the examiner.

- ¢ Incorrect. Student was unable:to turn the hand over, or moved
'~ the hand in another way, or took 1onger than 5 seconds to
respond, - - o , . :

0 : No.Resggnse;},Student made no attempt to turn thevhand over,

o

Procedure II (Spontaneous Responses):

S

If the student scores all (-) or (0) trials, the examiner may observe -
the student's behaviors during other daily activities for'p poss:ble
movement of . the hand turning or bending. ,

Reéording:

* ‘SEgntaneOus. Examiner observad at 1east twa tﬂmes when the
student moved the wrist.
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ASSESSMENT TASK-
) 3.13 Wrist Movement -
~ Student - _ | Examiner
Date e o '
RIGHT WRIST o LEFT WRIST
RESPONSE * " RESECNSE
DESCRIPTION SCORE DESCRIPTION SCORE
Bends Wrist’ 1, __ 1.
Back o ‘
. Turns Palm 2, 2.
Up. .
Turns Palm 3. . 3.
Down
Bends Wrist 4, ‘ S ’
Back, T e ’ -
urns Palm 5. ; 5.
Down ) S ‘
Bends Wrist 6. 6.
Down f '
Turns Palm 7, ‘ T
up ' '
_ Turns Palm 8, _ v - 8.
Up » :
Bends tirist . 9, 3 9.
‘Pown ' ' , ‘ =
Rends Wrist '10._‘ - 10.
A Baek i ) i
: \ . . ' " GESSION SUMMARY
- | + g - p o " - ] v'ﬁ_ n ’ w
RIGHT _ N ' L .
LEET . c ¢ - . S o

Use the ranges below to score the Cheecklist

For Each . !
: vrQ .
HRIST 6 to 10 (+) ‘ ;
(POR GNE - : R
upTeT 6 to 10 (+) - o i ‘
3 t0 5 (+) with 2 t0 7 (3) and (P)
FOR ONE 2 (+) with 6 to 8 (3) and (P) ’ HMARGINAL
op - : ,
BOTH N to 1 (+) with 3 to 10 (3) and (P)
WRISTS : » ‘ v .
1
aAll other combinations. . ‘ 10
Q -
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*.. SHOULDER MOVEMENT
. NOTE:  This mbvement.wou;d
‘ ' foriusingqa switch o

s

- —?.'_",’41,9'3’:-14, R
needed for . pointing, signlng and possxbly
button press. -

: Procedure I (COntrolled Res nses)’
a comfortable sitting position with his/her
cement described in Table S

* -3

1. Place the student i
" right arm in the pl

hold a toy or edible as described in Table
ouch. The toy should be far enough away that
e to reach for it. The examiner should then
Object)™ (e.g,,_"Reach for the ball. e’

2. The examiner should
for the student to
the student will ha
.say "Reach for the

. o 3. Observe and record a1l responsea. Describe all approximated
' ; responses. : o

.4‘[ Reinforce correct renﬁonSeé.and'aiéq those in which the student
tried hard to complete. ‘ : ‘

5. Begin the next trial, completing 10 trials with the right amm.

6. Repeat the procedure using the left arm. Score each arm
' separately on the scoring form.

Recor@ing:

+: Correct, Within 5/seconds after the instruction the student
. moved his/her amm as described in the Table  and Figure |
S : Approximatcd. Within 5 seconds after the instruction the' student

' raiscd his/her ar aL the shoulder only part of the way . up to
horizontal. ‘

P ;Promgted. Studen responded as described in Table aftexr
. being giverf physical help from the examiner.

Incorrect. utudedL was unable to lift the arm while trying to
do so, or moved another body part, or took longer than 5 seconds
to respond. ! _ ) N

- 0 : No response. Student made¥no attenpt to move the arm.

Procedure I (Spontaneous Responses) :

If the student seores all (=) or (0) trials, the cxaminer may observe
the student during any daily activity for the ability te raice the arm forward.

Recording:

* :  Gpontaneous. Examiner observed at least two times when the
Qo . student Lifted the arm at least part way up (note on the seoring
IERJ!: o form if it was the right arm or the left amm).
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"ARM PLACEMENT

OBJECT PLACEMENT .
BEFORE TRIAL

Object at shoulder height
in front, far enough away
and up that the student

will have to reach for it.

 MOVEMENT _ BEFORE TRIAL-
Raises. arm - Arm in lap or
parallel to - down to student's
the floor. - side (not resting
S : on table).
Moves arm across ‘Foresarm on table
midline to chest. @~ close to side at

right angle to body.l

tested,

Objeéﬁ placéd on table
opposite the arm being

-

Returns arm from Forearm across in .
chest across front of chest.
midline to side.

Object placed on table
in front of arm (shoulder)

"being tested.

Figure 3
Paises Arm Arm to Chlst Returns Arm
L)
. N :
<
¢ ! 4 . ) ‘~o
’ .
S il B
0O . -

51



 ASSESSMENT TASK

© 3.14 Shoulder Movement

71

* TCCA"

. . Examiner

v

MOVEMENT
"'R:Aalvis'es Arm

” ’ -
Arm. to Chqgst -

' RIGHT SHOULDER
RESPONSE
~ DESCRIPTION

'SCORE

LEFT SHOULDER -

RESPONSE

- DESCRIPTION

. SCORE

2, 2. -
¢ . . ) ) .
Arm Away 3. . 3. ' .
 From Chest - R sk
Raises A'm..,.m " 4. - .  4. B
‘Arm to. chest 5. o 5.
Arm Away 6. ) 6.
From Chest - o . o
Arm Aviay . 8. B 8. ) L
From Chest = . o
_Brm to Chest 9. ¢ 9.
rRaiSes Arm 10. L o ,. ' ,  10..
' “Session Summary ‘ '
| s Pl--T]0 ¥
RIGHT |, '
Use the ranges below to score the Checklist ﬁ
FOR EACH L PN ) '
; , + :
ARM . . 6 to ;0 (+) 1 YES
‘{ FOR ONE L : .
5 + 4
ARM | 6‘to 10 (+) » _ )
3 to' 5 «(+) with 2,t_o -7‘ (s) ahd_ (P} . A
FOR ONE, | 2 (+) ‘with:6 to 8 (S).and (B) MARGINAL
oR, . |— — o
BOTH 0 to 1. (+) -with 3 to 10 (S) and (B)
1 ames . S S
» - . . . 0 a Qry
All other combinations. ° oL, NO




MANIPULATED HAND MOVEMENT At SR

3

. Procedures:

, All procedures for tth Task are the same as for Task 3.11b except
that now the student's hand“is molded by the examiner into the conf;guratlon .
" being tested. \'In this Task (3.21 and 3.22), the student is riot given an ’
opportunity to/ respond to a model or 1nstruction. Also because this.Task’ L
~ involves the student's response to a physical prompt, Procedure II of : L
Task 3. llb (i.e., spontaneous scoring) is irrelevant here. -~ L,

Correct. Student allowed examiner to ccmpletely manlpulate
his/her fingers into posztion. .

-2 'Incorrect._ Student would not allow the manipulation or - ' : -
- exhibited physical’handicaps which interfered;with the movement. ‘

)

v \ o




e . 3.21 and 3.22 Manipulated Finger Movement'
& : . : . . o Ty ’ ’ .

' . "' ° ' ASSESSMENT TASK . - -. Lol

- . . ) v . » ) . w v : "’ .
‘ Student : ' ) Exaniner - °: .. @ »
Dat.'e . . B S .:_’, . -7 ' ';/ | | .

- . RESPONSES ON -TIE RIGHT ' RESPONSES ON THE LEFT
- S S0 : : B
. RESPONSE - .~ RESPONSE' | :
'MOVEMENT DESCRIPTION = SCORE [, ' DESCRIPTION - - SCORE '
Letter "a" 1.°_ - - ._ 7”0 |
. . - P . . s B il ’ .
. ' Mumber "1" - 2, _ L o 2. "
' Letter IILII . : 3. ' . P . 3.

Letter "I"™ 4, - °

Letter "H" - 5.. s e e

. Letter "L" 6.

. Letter "H" 7. _ &

.-.qv

Letter "A" 8.

-~ Number "1" ‘9,

Letter "I = 1lo.

Session Summary

+ - LT

3.21 Right Hand

3.22 Left Hand
- 3

-

dse thj/éanges below ta score the'checkiist:3

)

17 to 10 (+) | .¥Es

R X g s a - ,l-
. b

‘4 to 6 (+) | MARGINAL

oto 3 (1 N0 | 85




- MANIPULATED WRIST, ELBOW, AND SHOULDER MOVEMENTS - = : 3,24
Procedures: B *i .
E . A Procedures for this Task are hasmcally the same ‘as’ those for‘3 12, '

3. 13, and 3. l4 except that now the student' ] writs, etc. are physically
put through the movements to see how the student responds to a physical |
prompt. Also since no spontaneous responding 1s possible with this Task,
no (*) recording is used. ) '

A
: »

’ Recording:

N . -

+ Correct. Student allowed examiher to. completely manipulate
‘the. arm or wrist into position. e

-3 Incorrect. Student would not allow the manipulation or has a
physical handicap which inhibited the movement.

7. H
2 ' . . ©
——.=<7<->\ .
| ) o |
el ’ ) /
¥ ) .




ASSESSMENT TASK !
. § 23 & 3 24 Manipulated Wrist, Elbow, and shoulder ﬂovements f:
Student Examiner .
v . ‘
pate
PRI ° 3.23 Right side ~3.24 reft side
L TA b o7 - ’ e
T . RESPONSE T RESPONSE .
MOVEMENT E DESCRIPTION_ - SCORE DESCRIPTION .- SCORE
Turns Palm Up 1, ) v 1. '
" uzns Palm Down L2 2.
Bends Wrist Up 3. 3:
' Bends Wrist Back 4, g 4._
St;a:i.ghtens Elbow 6. 64 -
_ Ra:i.ses Arm. LT, 7.
~ . // ’ .
. Arm Across Chest N 8.
Return Arm Across chest 9. 9.
Return Arm Across Chest 10. ‘10,
'Session Summary
o1 .- \
3.23  RIGHT
o . .
\' Use the ranges below to score the Checklist,
RN ’ : . X .
] 7 to 10 (+) YES
. 4 to 6 (+) MARGINAL
0 to 3 (+) | NO
oy ‘
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| STMULTANEOUS MANIPULATIONS

Examiner physically puts the student through the five signs listed ’

REES
cé

Procedures: -
1.
- free.
2.
’ be:!.OW. °
* 3. Reinforce‘eacﬁ correct response.
4. Score each trial.
@ 5-

NS\

*

.

Test eaoh manipulation twice, Compléting 10 ttials."

3.5

‘Place the student 1n a comfortable position with hands and arms

The signs/configurations using simultaneous hand and arm movements
used in the Task are:

ssoe | . hands together Io .

TABPE‘ .~::9?:f£a;$mand elbew bfuﬁc?_ R
A z‘;;a,s"z;;w;:s“zoz;fk

“OVE’ ‘ z:imtgozggﬁt?t‘?O" hands

88
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.. nNSSESSMENT TASK
o 3.25 Simultaneous ,p‘d‘lav\n:i‘.puiations _

o 2

- 77

Student . _ Examiner

. . RESPONSE ..
MOVEMENT . DESCRIPTION SCORE

_"1. shoe

- 2. table

3. walk

“ 4._ want
. ‘5, move
\Gﬁ\shoe' :
- 7. tabl\e’\\ _
. sowem ’
9. want ) | ’ "\\\i‘*r!;f\\-
owve =
Session SWry .
: -b o
" -

Use the ranges below to score the Checklist:

7 to 10 (#) | YES_

‘4 to 6 (+) | MARGINAL

0 to 3 _(+) [NO _ i
89
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G

'REQUESTS BY POINTING TO DESIRED OBJECTS - 332

‘ Materialé: " Five preferred objécts or foods . -

-Procedures:

. Select any S_items which the stﬁdent‘prefers_OVer othérs;- These_may
be food, drink, toy, or entertainment items. Write the objects used on .
the upper portion of the scoring form. o :

1;’ Set the items out of the student’s reach,.but still in sight.
; K Often the student may. need to be given a short -opportunity to
o ' . .~ sample each item before testing begins. < L
2. Ask the student "What do you want?*. .

3. Allow-the*student time to tespond.- c ‘ .

. ‘4. Ignore incorrect responses,.pausing a few moments before the
- ; next trial.

5. Prompt the response if none occurs.

6. . Immediately give the student any item requested. Allow him/her to
/use the item for a short time, then request its refturn (except
. for food or drink, of coursek,‘_It is entirely possible the
. ' student will request the same' item repeatedly. These are still
‘ » * correct responses. ' : ‘
7. Record;tﬁ% response, then replace the requested item to the group

L5 -3

T -7 8. ask again,_“what do yQu.wantyf.

"MOTE: If the student points to an item before the examiner’asks‘"what do
- you want?", this response is reinforced and recorded also as a (+)..

*

"

"\‘7\Rec0rding H .

-

+"r_Correct. Student pointed to one of the objects.

P : Promgégﬁ?‘jStqggnt pointed on;y aftér'an added cue whs given. , .

.

- Incorrect, StudentNQ&VE\sqme out of context xesponse.

0 : No response. Student made no attéﬁbt\tgﬁgespond.,

~—

90




REJECTS OBJECT BY. PUSHING OBJECT AWAY ~ . 3.33
. . . . - K ' ' .

Materials: Five objects which are aversive or non-re:nforclng to the
‘ student. : -

Procedures:’ ‘

This task is completed exactly like 3.32 except that nonpreferred
objects (vinegar, sand, medicinal mouth wash, etc.) are offered, and the
objects are offered to the student one at a time. That is, if the student -
requests ?ny of the items, he/she should be glven some.

. Recording: P L e

_ All recording is identical to 3.32 except a correct response is when
the°student used some type of hand gesture to indicate rejection of the
ltems L) . \

a1




S T T T T e T T e
. : N

g0

REQYESTS OBJECTS USING NATURAL GESTURES|

/ ’
Ma.terials :

Procedures- .

s
.

'3.34

Five,preferred.objeots1or oods.

This" task is completed exactly like 3. 32.¢ The only difference involves

. the type of response the student is
. The gesture should be more abstract /than a point. For example, to request

pected to use to request the items.

food or drink, the student may toucl their mouth or to request a ball,
the student may make a’ bouncing mot'on.v :

Recording:

+

Correct: Student used some type of gesture other than pointing
to request an object r activity. -

Approximated. Student simply pointed to the desired object.

Prompted. Student used a gesture only afteﬁ‘gn added c¢ue was
given. ' S

[ . : '
Incorrect. Student gave some out of context response.

No response. Student made no attempt to respond.

4y
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Y | e . TCCA
) | ASSESSMENT TASK :
~ . 3.32 Requests by Pointing to Objects = o
: 3.33 Rejects Objects ;
. 3.34/4,13 Uses Natural Gestures 0
Student : Examiner 5
" pate - o ' j)
) Objects 1) ‘ 4)
o 2) - 5 ______ -
3) |
SCORE .
. ., ¢
1.
2% : °
fe——— )
3. .
A
4, )
5. = "
‘ 6. "
7.
8.
' - " 9
10. ,
Session Summary
3.34]
+ |- . S P - 0 {
‘Use the rang?s below to score the Checklist:
. [3.32-3.34]4.13
i 7 to 10 (+) YES N0 .
Q 4 to 6 (+) MARGINAL | MARGINAL| a3 )
ERIC 0 to 3 _(+) _ NO YES
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. FOLLOWS DISTANT MOVEMENT SRR N . - .3.62

'

"7»Preregpisites;'eSittinQ'(Or-if physically handicapped, p&%itiohed upright)

HMaterials: Preferred object or toy

Procedures:
1.’tThe student should be seated in a fairly large room..
2. ‘The examiher assumes the beginning position deséribed on the form.

3. Establish attending. The student'must look in the examiner's
direction shortly before the movement beglns.

4. Move as directed by the scorlng form, being careful to make as
little noise as possible while moving.

5. Ohserve‘the student's response, reinforcing any correct responses.

6. Record the response and go on to the next trial.

Recording:

Each time the examiner goes through the motions described on the data
sheet, a trial should be recorded. Responses are recorded as'follows-

+ ¢ Correct. Student visually followed the entire movement.

S Partial. vstudent followed only part of the‘movement.

0 : Ho response. Student did not attend to the examiner.

04




L . o . ‘ TCCA
s e o . _
) o - WSSESSMENT TASK
el L — , | 7
o " 3)62 Follows Distant Movement ’
Student__ .. g +" Examiner
'g ,' . . - 2} e .

Date

1. Walk, frozia feet in. front, toward

RESPONSE DESCRIPTION . SCORE

“w
°

. st#dent - . : * -
- 2, Walk, from 8 feet in front, from i
left to right

3. Hold hands above head; kneel;

hands downj rise; hands up - ‘ . . -
4, Holding favorite toy, walk 8 feet R ' ;
in front from left to right

5, Sit in chair, 8 feet to slight right of ;
student; stand; walk away froh chair; . , e
return to chair; sit .

6. Walk from directly in front of : - ' >
student to 8 feet away ' :

7. Walk, from 8 feet in front, from
right to left

8. Hold hands above head; kneel; hands - E
down; rise; hands up A .

9, llolding favorite toy, walk 3 ﬂeet
in front from right to left

- 10, Sit in chair, 8 feet to slight left of
" student; stand; walk away from chair;

return to chair; sit

Segaion Summaxry

Use the‘ranges below to scoreAthe Checklist:

)

! aaaane

6 to 10 (+) YES

3 to 5 (+) with 2 to 7 (3) |
2 (+) with 6 to 8 (8) MARGINAL

0 to 1 (+) with 8 to 10 (3)
All other combinations (6] B
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¢

FOLLOWS CLOSE MOVEMENT . | 3.63

Prerequisites: Positioning to allow eye and/or head movement

Materials: Ball, block, cookie, can, book kleenex, comb, doll, cup, spoon -

Procedures:

The scoring form describes activities with ten objects. Any 10
objects may be'used whiich are fairly largegpnd motivating_to the student. - ' J
ﬂ‘ . :
1. The student and examiner should be seated on the floor or at a
table.

2. Wait until the student is quiet. Direct him (her) to be satill if
- necessary. :

o
o

3. perform activity as described on the data sheet. Verbal
! directio ;such as "Look at the cookie" may be given to the child
. " * as each object is presented.

2
. h
.

4. Observe and recerd the student s response.A

. 5. Reinforce correct responses by allowing the student to ecat Qr play -
with the object before the next trial.

a
o e
. N

Recording:

. ~ See task 3.62 | | | |
.. 2 ? » : ‘ o
' - : v
NOTE: The Assessment Task remains almost identical to the one written by =

: Campbell.

. !JG
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TCCA .

SCORE

 ASSESSMENT TASK .
3,63‘FolloWS'Close:Movement, . :;.
Student I Examiner
'pate o 'y
_ o | . RESPONSE DESCRIPTION
1. Move ball at the student's eye level K . ‘:" o
- horizontally from the rmght slowly to . AR .
the left o ' " L
2. Move block at the student's eye level R
g vhorlzontally from the rlght slowly to \

the left .

3. Move.cookie ‘at the student s eye leVel
~ horizontally from. the left slowly to . S
the right R Ch

4. Move cup. at the. student s eye level
“horizontally from the left slowly to , R
the rlght : : e b

‘5. Move car midline to the student I
v vertically from student's waist to : oo
e above head :

6. Move spoon midline to the student
-Vertlcally from student s waist
. above head -

7. Move book or magazine mzdlzne th the FEE
student vertically from abov student s
head down to waist-

8. Move kleenex midline to the student ' B
- yertically from above student s head _:"V‘i”
down to waist. R R

‘9, Move. comb dlagonally from the
student's lower" 1eft to upper

right B DA
10. Move doll dlagonally from the L
- student's lower right to upper - ;

left L : _ K

. ‘'Session Summary

.
Ne

e

Usefthe ;anges_belowjto score the Checklist:

& To 10 (1) — T¥Es
" |3.tc 5 (+) with 2 To 7 [V
. 2 (+) with 6 to 8 (S)_ . |MARGINAL

-())qo to 1 (+) with 8 to‘lOﬁ(S)»
< {All other combinations . _ |NO




86 .
 SEES SMALL OBJECTS - T S 3.64

".Materials: one large sheet of paper (at least 1s5v by 18") and some small
o ' objects such as peanuts, marbles; etc.

9

Procedures-.

Select any number of small objects to be used in this task The most
" preferred objects are less than 3/4 inch 'in size and have some relnforclng
quallty for that student. ; :

L 1. The student and examiner should be seated on the floor or at a
! table. The student's face should be at least 10 inches from the
worklng surface where the objects are to be placed

2. Hold: the 1arge sheet - of paper betwaen the student ‘and the exam;ner,A
. to hide thé table surface. ,

o 3, Place theismall obJect randomly to the surface behind the paper.
W - The studentnshould not see where the object is placed:

4. Remove t_e?paper.

5. Ask L ?e‘s the (object)?" (e g. "Where's the candy?").

S 6. Allow tﬁe student enough t1me to respond

7. 'Record the response. - v . .

. & E ' n T ’

8. . Relnfonce the correct responses. v '

9. ,Begln the next trial, placlng the small object in a different
location each trlal. ' ‘

B Recordlng T . s SRR z

i, : . : ‘

‘Each time the student is asked to locate the small object, a response
should be recorded : : ‘ :

T

ch tr1a1 ‘is recorded as follows-

+ 2 COrrect. After be;ng asked "where", student pointed to, touched,
picked up, or looked directly at the object, oxr before being
asked, student found the object : .

P :'f~Prompted Student requxred an added cue to complete the
response, such as the examiner moving a hand generally over
the surface area, etc.

;#No respgnse.u Student showed no 1ndicat10n of seeing the object..
A ‘ _ : o

oy
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TCCA
'ASSESSMENT TASK
_ ~ 3.64 Sees Sinaf!.l'Objects .'
Student N | . Examiner
Date
A OBJECT = SCORE
1. '
2.
3. . | |
‘40 th . ~ rl"*
5. “ ‘
6. | ’
7. ° )
8. . _
9. | |
10. .
Sesmion Summary
¥ 1 0
o “ﬁ "
v =
 Use the ranges below to score the Checklist:
T 10 B T YES
_ ' 13 tto 5 (+) mth2t07 (P) : ‘
- [Z ) with 6 to 8_(») ______| MARGINAL
' : 0 to 1 -(+) with 8 to 10 (s) -
1 A1l other cambinations B NO .
, 99
&
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_ N A ,
-IMITATES FINE MOVEMENTS . . : _ . B ‘ . 4.01

Materials; _Poker chip, 2n button, zipper, spoon, crayon, dial phone,

knob for turning, bottle with lid, tube of toothpaste, book .

7

Procedures:

1.

4.

+

Recording:

The - examlner says "DO THIS" and 1mmediately presents the actzon
described on the scoring form for that trial. Be surirto show -
the student the movement you want him/ her to imitate. Demon— -

strate the action; do not tell hlm/’her - what. to do.

o

Allow the student time to respond, rernforc;ng all correct
responses. S

Record the score for the response, descr;bmng any agproximatzons

-under the RESPONSE DESCRIPTION column

Begln the next trlal.

Correct. Student very closely or perfectly fbllowed the model
within 10 seconds.

AEgron ted. Student was close but not entirely correct in -
imitating the model. o o . :

. Prompted. student needed an added cue to ccmplete the response.’

Incorrect. Student did something completely different than
the model, or repeated an earlier model,

: No response. student remained still for at ieast 10 seconds.

- 1uy
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- TCCA

ASSESSMENT. TASK

| 4.01:Imitateé(Fine,MDtor Movements
‘4.32'Undg:stands'Turn-Taking

Student ___ . .~ Examiner
 Date
- MODEL ' RESPONSE
(Action shown to student) -~ DESCRIPTION - . ~ SCORE
1. pick up poker chip 7 o A , '

i

2, button 2" button

V

;3._zip

- 4, eat from spoon

5, mark with crayon

6, dial phone

" 7. turn knob on msic box

8. remove bottle lid

9._sdueeze toothpaéte tube

IRRRRE

-10. turn book page

Session Summary

Use the ranges below to score the Checklist:

All combinations not mentioned .

: YES
below : .
2 (+) with 6 to 8 (S) and (P) ,
3 to § (+) With 2 to 7 (5] and (B)] " PRGINAL |
6 to 10 (+) ‘ ‘ NO '
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IMITATES FINGER ibVEMENTS o I » 4.02

’

Procedures:

This Assessment. Task is administered just as Task 3.11, Finger Move-.
ments with one eéxception. Task 3.1l does not test the student's imitation
skills. The purpose of Task 3.1l is to determine if the student is '
physically able to make the movements tested. However, 4.02 is a test of
imitation as such, the student should be given the model to imitate as a
part of each trial. Because imitation requires a discrete stimulus '

,presenhation, Procedure II, Spontaneous Movement is not relevant to 4.02,

i
¥

. Recording:

Responses are scored exactly as defined in Task 4.01 except that (*)
scores are omitted. Use the scoring form provided for Task 3.1l.

o

Iop




l - - o . B o o : o1
IMITATION OF SIGNS . R D 4.03

Procedures:

 Administer Assessment Task 3.02, Imitates Two Handed Signs.

Recdrding : _ i
‘Record exactly as told to in 3.02. Score the Checklist entry for
4.03 according to the summary information on the scoring form. -
|
\

103
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TMITATES ARM AND ELBOW MA’EHENTS | T 4.04

Procedures:

Administer‘just as describéd in Task :RNPOl. The ovéments to be used
as models are described in Tasks 3.12 and 3.14% , :

&

Recording: B .

, Score according to directions in Task ¥¥01 also, using the scoring
form provided on the next page, :




93

ASSESSMENT TASK N
: 4.04 Imitates Arm ana Elbow Movéments
Student _ - .  Examiner
Date "
o : : RESPONSE _ o
MODEL ‘ ' ' DESCRIPTION .. SCORE -

1. Raises right arm
- 2. Raises left arm -
3. Moves right arm to chest ////

4. Moves left arm to chest

5. Moves right arm away fr

6. Moves left arm away fyom chest

7. Bends right arm //

. /
8.. Bends left arm /

9. Straightens right%arm

10. Straightens lefé/;rm

<

, ot Session Summary

Use the ranges below to score the Checklist:

All combinations not mentioned below | YES
0 to 1 () with 8 to 10 (g) and (P)
2 (+) with 6 to 8 (g) and (P) MARGINAL
Jto 5 (+) with 2 to 7 (g) and (P) :
6 to 10 (+) ; NO
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(PUYSICAL VERSUS INITATIVE SKILLS - 4,05

Prdcedures: , . : ‘ ' £

Complete TaSks 3.11, 3.12, '3.14 and Tasks 4. 02 and 4.04. If these
Checklist entries were scored without an Assessment Tasgk being’admini-
~ stered, simply compare the Checklist entries. If the Checklist entries
(with or without Assessment Tasks) for 3. 11, 3.12 and 3,14 are "NO" there
is no need to complete 4.02 or 4,04. This task is only relevant for
students who show some physical abilities.

Recording:
Score all Tasks as described in thelr instruction sections.

.

, Mark the Checklast entry for 4.05 according to the follow1ng
comparlson of scores:

If 3. 11, 3, 12, and 3. 14 were: | with 4.02 and 4,04 | Score 4,05 as:
. YES J¢[e] ] YES '
YES o ~ MARGINAL : -
MARGINAL ' - ..NO MARGINAL
MARGINAL . MARGINAL :
YES _ , YES No
MARGINAL _ YES

Entries’ of "NO" for the Section 3 tasks are not shown because is JAs
assumed that the studerit who is unable to physically make the movement
will also be unable to imitate the models. .This entry is irrelevant for
those students and may be left blank, -

L1og
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0 .
' HAND AND ARM MOVEMENTS | I 4.1
Procedures: A | o - _ -

This Task is.admlnistered just as described in most of the Section
3,1 Tasks. - That is, this Task is intended t+o measure the student's physical
abilities~not imitation or direction following-skills. The 4.11 Assessment
items are a summary of those identical movements tested in 3.11, 3.12,
3.14, and 3.14. If these Tasks have previously been administered, the
examiner may compare their scores instead of administering 4.11. Refer to
those Section 3 Tasks for speciflc procedures.

-

Recording:

- Use the defmnitions from the Section 3 Tasks (3. 11, 3. 12, 3.13 and
3.14).




ASSESSMENT TASK c 9

4.1l Arm and Hand Movements

Student , _ E-xa;niner
. X J

-

Date . - - j

HMOVEMENT RIGHT sm% LEFT SIDE -

1. Makes a fist I
[i

I3

2. Spreads fingers

3. "L" {sign} hand

. 4. Bends Elbpw . /

5. Straightens Dlbow

6. Turns palm down

7. Bends wrist down

8. Bends wrist up’ ' 7 : . v ' ’ _ .

9, Raises Arm ' ' .

10. Moves arm across chest

Seszion Summary

| Use the ranges below to score the Checklist:
‘ ° .

"FOR éNE All con'lbinati.Ona not_mentioned ,beloﬁ YES
| OR D_ + J (%) with 3 tg 10 c;S)(Pz)mcil (P)
I e R T R
FO et | 6 to 10 (4 ‘
mmcﬂ 6 to 10 () e HO
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NATURAL GESTURES ~ . . . = -~ .07 o 4.3

uProcedures and Recordlng, .

. Admlnister and ‘score’ thls Task Just as’ descrlbed in Task 3 34, Use
) the scoring form from that Task’ also. The Checkllst rating 1nformation
afor 4. 13 is provided on’ the bottom of ‘the scor;ng form.v

\._
W
B

' 3
\ .
, -
o \\
'
4
X ).
3
/
K
: .
D,
I
- .
a

109




* . IDENTIFYING Rmn;oncﬁks* S N 4.1
Procedur?s. J'“

-.". 1, Us1ng the form provzded, 11st all- act1v1t1es, obgects, people,
~and food the student seems to ‘enjoy. or may Iike.. :

‘ 2.'.Systemat1cally present each potent1a1 relnforcer on three
‘.dlfferent occas1ons. :

'3;: Record the student s response to the presentatzbn (introductlon)
- of the stimulus. Such reactions as’ smlllng, ldoking, cessation
- of ongolng act;vzty, etc. may'lndlcate a pOSlthe reactlon.

4. Record. also the student's response to the termlnatlon of the
.act1v1ty. Behav;ors such as whlnlng, reachlng, visual search;ng,
< increased motor act1v1ty, voca11z1ng, etc. may indicate dlspleasure
- ox frustratlon at the - lnterruptlon of an enjoyed activity.

-8

5. In the far right column of the scor1ng form check all stimuli
" which appear to’ be potent1a1 relnforcers.

Recordin i

Potentlal Reinforcers may be indicated if the student in some way
shows: enjoyment upon presentation of the stlmulus or frustratlon upon -
termlnation of the-stimulus. : : o :

1]

* For further information on ident;fylng relnforcers read Klein, M.D.,
walz, S.V., Hall, M.K., Waldo, L.J., ‘Carpenter, S.A.,' Lathan, D.A.,

" Myers, S.P., Fox, T., and Marshall, A.M. Comprehensive Communication
Curriculum Guide. Lawrence, Kansas: Early Childhood Instltute wOrklng.

Paper, 1981 (1dentifying Wants and Needs, pages 20-28) .




i

o .o« ASCHSSMENT TESK
-, -4.21 Reinforcer Identification .

Student - - . - . . ' Examiner _

Date

RS-

e ‘ ~ List below How does . = How does .
' . what the "' the student - =~ the student S
student ~  respond to the  respond to the = (V)
likes or - . introduction - termination - Potential
enjoys, - of this?. =~ . .of this? .° - . . . Reinforcer

- - Activities

Objects

-

} Péople '

4

Food o » . g - . SRR

-/> . ' . o . 4 of Potential Reihfprcers'Idenfified

L ———————

‘Score the Checklist as fdllowsé

' 0 td;2.Reinfoicers Identified . T YES .
3 ro 4 Reinforcers Identified _ - MARGINAL .
-5 or moxe Reinforcers Identified { NO




Materials} Stopwatch -

.
.

B "Procedures-

. R IS Place the student in a comfortable Slttlng posmtlon WIth hls
e o ,(here) hands in a rest pdsition."w

2. Hold a toy or edlble, one foot in front of the student'
'preferred hand.v' : . :

T e 3. say "TOUCH THE (OBJECT)". Begln the stopwatch as soon as the
' instruction is. given, or begin: counting slowly {Oone-one - thousand -
: two-one thousand - etc. o : s

4. ostop the watch (or stop counting) when the student comes in S
"”contact with the object or after 15 seconds has elapsed and the C
student has not touched the object. : B
5. -Reinforce‘all correct responses.‘
6. Record the résponse'on the'scoring £orm.

7. Begin the next trial, completing 10 trials;'

+ Correct. Within 3 seconds after the lnstruction, the student's
hand touched the toy. B . ' e

P : Prompted. Student responded as . described above only following
some help from, the examiner.

'S : partial. Student touched the toy after 3 seconds but before -
15, seconds. ' .

-2 Incorrect. Student was unable to come in ‘contact with the toy
' after 15 seconds. o ‘ B

0 : No response. Student made no attempt to touch the toy.

-

11p
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| ASSESSMENT TASK

\ o L 4,24 Moves Hand‘s‘gﬁickly.

. Student v - - Examiner

“Date .

v

RESPONSES ON THE RIGHT -~ RESPONSES ON THE LEFT

. RESPONSE DESCRIPTION  SCORE  'RESPONSE DESCRIPTION  SCORE

10. - : 10. .

Session Summary

&

Score the Checklist as follows:

All combinations not mentioned below | YES
0 tol (+) with 8 to 10 (S) and (P) : ’

L2 (+) with 6 to 8 (S) and (P) ] ‘MARGINAL _
3 to.5 (+) with 2 to 7 (S) and (P) -

6 to 10 (+) « A NO .

~WITH

AT LEAST

" ONE
HAND

113
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Y w

Prerequisite ékills} Identifying‘response N o

Materials: Two identical sets of 10 objects.

Pfocedures.v

Select any 10 obJects the student sees‘or uses daily thet are small

_ enough to use.on a training table. Write one oh:ect 1abel beside each--

numbexr (one through ten) of the scoring form.
1. Plece three different objects on the tabie in front of the. studenth
‘Use- the order shown on the scoring form, placing the. object to o
be: used in that trial in the "X" position. For example, on trial - -
six, place the objects from the student's left to right, ball/ .
brush/hat ‘Then show the ball to be matched. . Direct the student
to watch as you place each object. Visually handicapped students
- should be allowed to handle all objects before each trial..z

2. Establish attending.

3. Hold up the identical object to be matched as indicated by the
- scoring form and say "SHOW ME THE SAME". Be.careful to consistently
‘hold the objects to be matched in. relatively the same position
from one trial to the next. Also be careful not to influence
the student by looking at the item in front of the student which-
" matches the model, Often the student will closely watch an =~
»examiner 5 eyes for such cues. ' . .

4. Allow the student time to renpond. Reinforce correct :esponsee.
5. Record and score the response.
6. Remove the objects from in front of the student;

7. Begin the next trial, being careful to use different non-matching
objects from trial to trial.

‘Recording:

+ : Correct, Student pointed to the‘nmtching item, or gave the
matching item to the examiner, or placed the modeled item
beside the matching item,

- Incorrect. Student pointed to a non-matching item, or gave a
non-matching item to the examiner, or labeled a non-matching
item, or placed modeled item beside a non—matching item, or
echoed the instruction. '

0 : No response. Student made no attempt to match the items in

114

10 seconds,
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' TecA
. ASSESSMENT TASK
= 4,31 Matches bbjectsj'
Student Examiner - . -
Date
. OBJECT _POSITION  SCORE
1. - - |
2. X -
3. X == -
4. —-—— X :
. 5. —— X |
6. —X -
7‘[ X = wonm )
8. ) B st x bt
9. X - — C
10. —_— -
Session Summﬁry ’
+ - 0

Score the Checklist as follows: |

3 to 0 (1] Y88 . °
3 to 5 (+)] MARGINAL
6 to 10 (+)] NO

P




104 v
UNDERSTANDS TURN-TAKING 4.32

g

Procedures and Racording.

: Admlnister and score this Task exactly as described in 4. 01. ‘Use"
the scoring form provided in 4.01 also. ‘ o

-~
-

116
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Y
o
-
1/
! »

OBJECT FUNCTION ' o 4.33

MaterialSé brush/comb; hook, crayon/pencil, époon,'cup, food, drink -

Procedures:

. . . 1 .

This Assessment Task should only be administered in cases where the
parents/caregivers are not sure if their child uses objects correctly or
simply allows others to use them for him/her. Usually this Checklist
entry can be quickly answered without the Assessment Task if the student -
is observed in eating or play situations. If such observation is not
possible, then administer the Assessment Task. .

This Task is especially appropriate for students .who exhibit such an
involved physical handicap that handling or using objects is difficult or
impossible.

2

For physically able students: B . @

1. Hand the objects one at a time to the student. Put food in the
eating utensil, and liquid in the cup. Say nothing.

2. Observe what the student does with the object. B

3. If the student uses the object correctly, reinforce and record
the response.

4. If the student uses the object inappropriately, say nothing, score’
the trial and_go on to the next object.

5. If the student makes no response to the object, prompt by giving
some verbal or physical cue. Record any response to this cue then
continue to the next object.

For physicaliy handicapped students:

1. Place 3 of the objects on the table or lap tray in full view of
the student. Place the object to be tested in that trial in the
"X" position (see scoring form) relative to the other objects.
Be careful to place the objects within the student's pointing,
touching, “or visual range (depending on how the student will
identify the object).

2. Say "Show me the one you..." or "Look at the one you...". - The
instruction glven depends on what kind of response the student is
able to,use, '

3. Reinforce correct reéponses. There are no prompted responses for =~
physically handicapped students in this Task.

"4, Record the response.

. 5. Rearrange the objects and begin the next trial.

117
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OBJECT FUNCTION - continued . SR o 4.33

s

NOTE: The task involved for the physically handicapped students is a
, higher order cognitive and language skill than that for the rhysically
’ able students. However, the task may give some information about
' this skill for the physically involved student.

_Recording:“ )

4+ : Correct. Student used the obgect appropriately in some way
(physically handicapped indicated requested ob:ect)

P Promgted. Student required an addition (verbal or physical) cue
to complete the response. (This score is not used for the
physically handicapped.) v .-

- Incorrect. Student used the. object inappropriately, or said
the object's name, or jpointed to the object, or resisted a
prdmpt. (Physically dicapped indicated an incorrect object.)

0 : No response. Student made no attempts to use (or indicate) the
object. = i 3 .
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"brush your hair with."

X == == Brushes/Combs hair

" meea
. DSSESSMENT TASK
4.33 Object Function
Student  Examiner
. pate
. &
“(Instructions for Physically
Handicapped only) .
 CXAMINER SAYS “Show me the one you... POSITION . OBJECT/FUNCTION. SCORE
1. "brush ioﬁr hair with." | T e X e Brushes/Combs hair , Q
2. “"see pictures in." X - -— Looks ét'book/
) “Turns book pages
3. "draw with." - - X Marks with crayon/
: pencil '
4. "eat with.” = X == Spoon/Fork to mouth _
5. "drink from." == ==X  Cup to mouth
6. "draw with." X == --  Marks with crayon/
) o pencil
7. “eat with." ~= X ==  Spoon/Fork to mouth
g. "see pictures in." X e Looks at book/ v
: Turns book pages
9, "drink from." - e X Cup to mouth = -
.10.

Session Summary

+ . P - 0
° A
} 5
.Score Checklist as:
0 to 2 (+) YES
All other combinations MARGINAL
6_to 10 (+) NO 119 .




PART 3: COMMUNICATION BOARD SYSTEM PLANNING ~
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PART 3
COMMUNICATION BOARD SYSTEM PLANNING |

Administration

Pu;ggses;
One of the prlmary assessment goals for a board candidate involv

matching the student's motor and language skills, and the envxronmental
restraints to a particular board system. For most students. this is no

‘easy task. There are at least six major areas of concern whlch rmust be

addressed during this planning phase. o : ’

l. What motor or v1sual response will the student use. to select the
‘elements of the message on the board? :

2. How will the board be displayed so that the student can use the
response to indicate the message?

3. What symbol system ‘will the student use?

4. WVhat vocabulary will be taaght?' /

5. In what order will the'vocabulary symbols be placed on the board?
~ 6. How will the board be made?

The information in. this Part is not relevant ‘unless the TCCA (or some other

' Assessment) has already indicated that a board is the most preferred mode

for this student. The information presented in this Part is intended only

'as a set of guldellnes and is not exhaustive. References are sited through-

out the instructions which provide more specific information. Additionally,
information and feedback should be obtained from the parents, speech
pathologist, and occupational therapist whenever possible.

It is not within the scope of the TCCA to discuss electronic¢ boards in
detail. Two sources which should assist you further are listed at the end
of Part 3. The planning sheet should offer assistance in selecting a possible.
activation response for certain types of switch. It will also be helpful -
in selecting the symbol system and vocabulary to be used on the electronic
board. It will not, however, assist in the process of selecting a specific
electronic device.. Electronic boards generally require skills in localizing
and tracking visual stimuli, matching and arranging sequences of lights or
word order, and categorizing letters, numbers, colors, or other labels. Many
of these skills involve fairly good memory. It is strxongly recormended that
a device not be selected unless during assessment your student is able to ’
exhibit most of the cognitive (memory, scanning, matching, sequencing) and
motor (switch or signal activating response) skills necessary to operate the
device. If this is not the case, so much time will likely be spent in
teaching the mechanics and logisties of the device that there is no time
for communication training.

121
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cdmponents-and Administration

The PlanningvShéétlhas~six sections. Each section addresses cne of
the major decisions in the planning process. The sections are titled.

Decision I: Response ' ' | o .
Decision IY: Board Display | |

Decision III: SymbolaSysten

'Decision IV: Vocabulary Selection

Decision V: Vocabulary Disp1h§

Decision VI: Board Construction i

Assessment Tasks, similar to those provided in the previous Section, acéém-

. pany the Planning Sheet. Both the Planning Sheet and the Assessment Tasks
are working tools. Study the information needed on the Planning Sheet,’
complete what information you can from prior knowledge of the student or
from the TCCA Checklist, then decide what information must be further gained
from direct testing. Once the needed Assessment Tasks are completed,

- summary scores are transferred to the Planning Sheet. The examiner should
then have most of the information necessary to design a functional board ‘
- for the student. . '




Y
)

-

t

<

Instructions for Decision I: Response Assessment Tasks

- .

\the elements (symbols) of the messages. 1t 1s recommende that all potentlal

L extremities, trunk: and/or eye movements be analyzed to allow. comparlson : » R

to the components ‘of the response. . )

\ Many students responses may be fac;lltated by posi 10n, angle, or
elevation changes. By changlng these variables and thus/ reallgnlng the arm v
mg hand, the student is often able to exhlblt more purpo,eful pointing.” Somew'

y need help in arresting jerky or continuous motions. Eor these students,_

' ‘providing handles to grasp or grooves or slots tQ rest thelr arm in may

give the control they need. Weighted wrist cuffs or saddle bags ‘may also -
- help. The more controlled the student's movements,»the more response e 8
ch01ce the student can be -given on h1s board or penel.‘ B

13

~ I

-

Materlals . C o o
" Each Assessment completed in th1s section méasures.the range of motion . -
of the extremity belng tested. To do s0, a "p01nt1ng board"tls used in
each task. : : ~
" The p01nt1ng board is an 111ustrat10n board {or: sheet of paper) d1v1ded
\ by drawn lines into 10 dreas. The overall size of the board, and the size of . -
the 10 divisions will vary depending op what movement is being tested and’ how. :
restrlcted the student’s movements are. Each d1v1s1on on the board is :
ass1gned a number.
NOTE: ' The number of d1V1S1ons assigned may vary also dependlng on the’ » .
} student's handicap. Assign as many divisions as poss1ble to most e
' accurately measure the range of the movement. A ' ; .

The only other mater1al needed dur1ng the testing is a stop watch
or watch w1th a second hand or secOnd readout.

.Data Collection : o - . . o

Page 115 presents the scoring form used with all the Decision I
Assessment Tasks. Data collection during this testing is qulte extensive.
‘Measures of seven variables are made’ each trial. ' When all posslble responses
for a partlcular child have been tested, the data should be summarized onto
the Plannlng Sheet for comparlson. : X o

. ! [
O :

;23
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. Range. ' Before administéring the Assessment Task, design and construct
~ a pointing board suitable to the student being tested and the response - '
being measuréd. After asslgnlng -each’ area of the pozntlng board a number,
write ‘one number in each blapnk of "Range ' Column on .the scoring form.. Range .
- will be measured by noting . how many. of the responses. to each area of the '
: board were completed. P R o . Do .

SN lmitation. All Assessment Tasks are admlnstered uslng an lmltatlve -
"~ model.- Responses are scored for this varlable as follows-~' -

e Correct. The student 1m1tated the’ movement perfectly w1th no ‘
ass1stance, or further promptlng needed. . . .

0':.'Incorrect. Student was unable to 1m1tate, 1m1tated only part of
" the movement, responded with a. non—lmltatlve mOVement, did not.
respond, or respOnded only after rece1v1ng addltlonal ass1stanceJ

'
-y
i
|

Completlon. If the student is unable to or does not 1m1tate the
“the exam;ner may. use any means avallable .o prompt the student to -

- movement,
4 respond. :Responses are recorded as descrlbed below.
:  Correct. Student was able to ihdependently complete the movement

+
' after having recelved_prompts (phys;cal assistance, verbal cues,
etc.) or after using a “functional-task“ to.elicit—the mqyement._

.O':> Incorrect. - Student was unable to. 1ndependently complete the
_response, regardless of the promptlng or’ task.employed ’

' Fatigge.. A movement will not be functlonal to'the student 4f it tlres
Therefore, some judgement must be made’ regardlng how

. him/her quickly.
fatiguing the response was. This varlablevls scored only if a response is .

completed or imitated.

+ : Present. Thls score’ 1nd1cates that the exam;ner felt that the
. " amount of concentration and/or excursion necessary to complete
N - the response would be too fatiguing for the student to use
S repeatedly; or that the student showed 1nd1catlons of belng tired

SV durlng or just after the response.

0: Absent. Thls score 1nd1cates that the examlner saw no slgns of
the movement causzng fatigue.
. . ‘ ’ @
| : - o - ’ ' - o i" b
, Speed. Measure the amount of time, in seconds, the student Yequired
from the beginning to the completion of the response. Timing starts when
j the student begins to move -and ends when contact is made with the appropriate
. section of the pointing board. This.measure is only recorded for imitated

or completed responses.- o : CoL




- gkability. -This variable measures the student's ability to maintain
the completed response for a few seconds.._i, : o : S :

T

Stable. Student held the response in its completed form for at.

.
least 2 full seconds. ~
0 é-,Incorrect. Student was unable to maintain the response for 2
. »seconds (tremors, bouncing, etc.)
'“zProcedures‘
- l. Construct ‘and assign lelSlOn numbers to a pOinting board appro-f
priate to the student and response. : :

2. 1If necessary, spend a few minutes prior to testing familiariZing

~the student w1th the movement. ' :

3. IPos1tion the student in ‘an upright s1tting pos1tion. If a chair
is used, it is. important no restrictions (pads, straps, etc )

. hinder the extremity ‘being tested.
4. ‘Model the movement to be tested. } .
; 5. Observe to see if the student imitates the movement.
6. Time the response completion speech. .
7. If the response was imitated, time its stability.
o { o
. 8. 1If the response'was not 1mitated, prompt it if possible.

9. If the response was 1m1tated (+) or completed (+); record the
fatigue, speed and stability scores. .If the response was ﬂeither
imitated (0) nor campleted (0), fatigue, speech, and: stabrlity '
scores can not ‘be recorded.

1o. 3Reinforce correctly imitated ‘and completed responses. Reinforce

‘ also those responses which the student obviously attempted but was -
_ -unable to complete. . ‘

11. vBegin the next trial completing 10 trials. In order to allow

: reliable comparisons between responses and valid measures of range,
‘fatigue, consistency, and control, it is important to complete at
least 1o trials per movement. :

12. Tally all scoxres onto the SESSION SUMMAR! for each movement then

transfer the data onto the Planning Sheet for later compariSon..
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-The mévements which may be tested are 1istea'in Table 5

EXTREMITY

" Table 5:

MOVEMENT a

Movements for Board Responses

POSSIBLE USES

" Arm 6r_Hand

Bends/Stralghtnes Elbow e

Raises/Lowers Arm

 Arm Across Chest/Returns
Hand Po;nting
Elbow Pointing

'Pointing, Codlngi

switches;
button pressing;

‘txping.

7

Coding Yes/No;

Legs

Spread Legs at Knees
4 Press Knees Together

‘Straighten/Bends Knees

Head Leans head to Left/Right ! \
Leans head Fbrward/Béckward button?presslngr and
- some switches. )
~ Turns "head to Left/nght ' Stylus may. be use for
Stylus Pointing - direct selection of symbols
. or codes. a
Mouth “Tongue and Lip Movements . Switches;
Y ' coding’ Yes/No
) Open/Close Jaw responses. - -
Open/Close Lips
Trunk Leanfﬁg Trunk to Lefﬁ/ ACOdlng Yes/No;
Right . switches; -
“*~Leaning Trunk Forward/ button pressing.
Backward '
‘Pressing with Shouldexr
(by turning trunk)
Lift Legs at Hip Coding Yes/No;

switches; ‘
button pressing. !

Feet or Toes

" Moves Foot Left/Right
Raises Foot at Ankle
Foot Pointing

Moves Toes

typing.

" Pointing; coding;

switches;
pressing;
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Remember that all responses may be ‘tested with and without adaptlve
equipment, such as wieghts, styluses, etc. always not on the scoring form
whether an aid was used. Also note under "Movement Tested" which hand, .
: leg, etc., was tested (i. e,, rlght or left). :

. Another response whlch should be assessed in thls sectlon is eye ‘gaze.

"Thls response may be tested using the same general procedures descrlbed
' earlier. The same variables are measured and recorded on the. scorlng form.

The only difference 1s the placement of the "pomntlng" boafa*‘“aﬂfhe
deflnltlon of the completed response. The board may be held“ih a varlety
of pOSltlons with the most common’ belng at right angles to the lap tray,
directly in front of the student. -

-
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ASSESSMENT TASK

TCCA
Board Planning -

Movement Testeg

‘Stﬁdent ' ;Examiner
ib;te ] ’ |
'R;nge —  Imitation -r’éOméletlon..f‘Fatigdé Speed .Stébilitf '
) TLe e o+ 0 * 0 B 0 " __;_J'
2. ‘ | .‘ + 0 ' ‘ + 0 B + 0 ______"'. ;—;"
e v wd e e
4. | + 0 + 0 + -0  " "
5§ - . o + 0 + 0o . __® .
6. : + 0 + 0 + 0o ___ " o
, 7. : + 0 40 + 0 ;_;_:- "
8. . _ | + 0 + 0 + 0 " —_"
9. + 0 + 0 + 0 o __;_"
10. | + 0 + 0 + 0 o .
Seésion'Summary‘ /
Imitation Percent of (+) trials i
Fatigque Percent of (+) trials —_—¥
‘ Spéed Mean Time; | | seéonds
Stability ﬁe;n Timel seconds
Corisistency " Percent of trials equal
: in completion, speed, %
and stability scores.
Randge ; Dimensions within :
which responses . dnches by ____ inches
were completed.
A ‘control 'Dimensions-wiﬁhin which
responses vere completed | ___inches by ___inches
and least amount of fatigue a

lMéan equals total of all trials' times divided byl}@%S '
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'Instructions for Decision II: Board Display Asseésmeht Tasks

There are as many possible board displays as there are students. |
These displays can be very simple or very complex depending cn the response
selected for the student and his/her cognitive skills. Figure 4 shows a
few displays that may be appropriate for a ‘severely multiply handicapped '
student. Usually some combination of one or two of these displays is used
in order to meet the skill level of a particular. physically handicapped

student. .

Three examples of Direct Selection boards which require a pointing
response are shown. The student may point to the symbols on the board with
'whatever response they use, i.e., pointing with a hand, foot, or stylus. . .'%
The Sample 1 board is an initial board used by a student in the Requesting .
Through Board objective. The Sample 2 and 3 boards were used by two students
who had expanded vocabularies. There are no "miles" about where on a.direct
selection board the symbol cards are placed., Lol

o - . L3 s . .

. Two example Direct Selection eye gaze boards are shown. Notice that
the Sample 5 board has a total of eight symbols displayed. This number and
their placement are the maximum recommended for this type of board. With up
to eight symbols on the plexiglass, the looking, or eye gaze response can
be very reliable. - . o : . B .

. . 2
Because the Row/Colufin and Sucéessive Quartering boards are so compli-
cated to explain only one example of each is provided. However, the
particular coding system used with either of these boards may be individualized
and therefore different for each student.. Generally, however, both of these
types of coded boards require memory, sequencing, and matching skills beyond
those required for a Direct Selection Board. E : '

A - If the student is able to use only one Gerz restricted movement or
signal such'as an eye blink or finger tap there arexs€§ll.possibilities for
a board system. These students may be candidates for-a scanning board (not
shown in Figure). Vanderheiden and Grilly (1975) explain a scanning system
in this way. o ' ‘

... a technique is considered b6 be a scannind technique
“if the items in the child's vocabulary are presented to him one
at a time so that he can let you know when the item he wants is
presented... (An) example of a simple scanning technique would be
_the use of a communication board with a second person pointing
to the pictures, words, or letters one at a time while watching
for a response from the child... If you can recognize a child's
affirmative signal of any form, you can use any of the non-
mechanical techniques, no matter how severe the child's physical
handicaps.” (pages 21 and 22). ' ‘

One prerequisite cognitive skill for the yse of a scanning board is tﬁe
affirmation function of "yes". If the stydent does not exhibit.this Eunction
of "yes" a scanning board will not work. - i o ‘

Por a more detailed discussion of board displays read the Vanderheiden
_and Grilly reference sited in the references.
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DIRECT SELECTTON. (Pointing)

- : BEE
N I ) EaE
. ' T oEm
O P
Student points in some way direcély ' Samsle i Sample. 2 )

to the symbols,

SOBag
BE

Sample 3

Student looks at the desired symbol
which is placed on a "donut" of

- plexiglass, standing or attatched

vertically to a lap tray,

DIRECT SELECTION (Eye gaze) -

e

LY

'}l oo W
A st v uny
« 2
e ]

“?* v ‘ _ ?‘) qi“ 'n“
Y e ..t.."“ivm e

Sample &

. D _ ROW COLUMN
Student points to or Jooks at colors —
and/or numbers on a response panel to 112|134
tell the observer which symbol to , IR B o
attend to on the board, - 1If the ™ 9. 15 iy t_a;i .
student pointed to "blue" and then
"2" on the response panel, he is . blue E"g ;E Fr'

e
ol
w,

trying to communicate that he wants ERIRT =
the swing,: il t?‘ ‘fﬁ
Board ‘ Response Panel
Sample 6 : -

Student points Lwice to arcas on the

respons« panel to indicate which of
the 16 symbols is desired, The first
point to the panel tells which of the
4 main qudrants has the symbol, The .
second point tells which symbol with-
in that quadrant is needed, If the
student pointed to the upper right
and then the lower left of the panel,
he wants dessart, : :

]

SUCCESSIVE QUARTERING

Lit=®
JAl e
= ] Il
‘ Board

3

>

Response Panel

Sample 7

Figure 4: Sample Board Displays .

130
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' - Very generally, there are certa:n prerequxs;te skills that are
| . advantageous for the student to exhibit for each type of board. These are
skills necessary to use the board's system, not its symbols. These are:

Board Display o P:erequisitee ; %
Direct Selection'H“““"“7”“‘“"“*PdlnEI_g7_Ye Gaze [
. . Sequencing (long range)
Row Column - Coding Response
‘ o Sequencing

Colox/Nurber Matching
Yes/Ho (Possibly)

“Successive Quartering- - Coding Response
’ . Sequencing
- Colox/Number Matching
Yes/No (Posslbly)

Scanning E -'Yes/No Coded Response
‘ ot ' Visual Tracking
: Yes/No Concepts

_ The possible responses used by the student were identified in the earlier
section of the Planning. This section includes assessment tasks to measure
the remainlng prerequisite skills listed above. Pointing and eye gaze are
measured simply to determine if the student has adequate control to point. .
or gaze descriminately at, at least, 8 areas on the board.

fointing' A ‘ - . | T YJ'

Materials. This task uses a pointing board (about 18" X 14") like that
described under Decision I testing. Divide this pointing board ‘into at least
0 eight areas. 'Number each area one through eight.

Procedures, This task may be administered using any type of pointing
or eye gaze response including head stylus, foot, etc.

1. The student should be seated with the board placed within easy reach 7
or view of his/her least impaired hand depending on what response
is used. _ .

2, Say "Do this" or "Point here" or "Look here". Then point to or
lock at the rectangle designated on the scoring form for that trial.

3. Begin the stopwatch as the instruction is completed.

4, Allow 20" for the student to complete the response. (This extreme
response latency is to allow for the responding of physically
handicapped students.) Stop the watch whenever the student completes
a pointing response whether correct or incorrect.

RIC 1
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5. Reinforce the student for all .correct résponses;

. 6. Record the response and the time it tcok to complete the point.
Use the column corresponding with which hand the stude t used to
point.

-

7. Beg;n the next trial. ;I

_If the tudent.;s not imitative, any other method which eﬁic;ts

. pointing may be used to measure the responses. Some suggestiops would be
- placing desired objects in the required rectangle for the studrnt to reach
for, or making the task a tappzng game, etc. ’

Recording. Each time the student is asked to poxnt, a trial should
~ be timed and recorded on the scoring form. Any trial may be ecorded as:

. | ‘
+ ¢ Correct. Student pointed or gazed w;thin the lines of the
modeled rectangle w;th;n at least 20“ ,

S : Shaggd. Student pointed or looked closer to the correct fectangle
than .in previous trmals, or student indicated the correct

rectangle just after 20".

Pk: Prom Ete Student-requzred visual prompt to complete the response,
v or student required a physical prompt to complete the response.

Incorrect. Student responded to a rectangle other than the one
modeled, or student pointed on & line.

‘ 0 : No Resgonse. Student made no attempt to:imitate the model or
respond to a prompt. _

Sequencing

_ Materials. This task uses a pointing board identical to the one used
for the previous pointing task.

Procedures, All procedures for this Task are identical to those
provided for Pointing except that the examiner poi ts to more than one
rectangle for the student to imitate. The examinef . should sure the
student does not begin 1mitating the response until the sequence has been
c&ﬂpletely'modeled

Recording. These responses are also scored as defined for the pointing
task except that the student must indicate all the modeled squares in order
of the model, and no timing of the response is netessary.
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| | ASSESSMENT TASK |
pointin;
.L.\ q
Student R ' Examiner
’ - Date ' I
Restangle  Right Time Left Time Rectangle ~ Right Time  Left Time
1. 1 () ( ) 9. .4 , «( ) o)
2. 5 ( > ___C ) 1o. 7 ' « ) )
3.7 ¢ )y () 1. 5 . () )
4. 2 oy ) 12,02 | ¢ Ve
5. 4 ¢ ) ( ) 13. 1 N S R SR
6. 6 « ) () 14, 8 | ¢ > € )
7. 3 () ( ) 15. 8 ) « )
8. 8 () ( ) 16. 3 « ) ()
' Sesgion Summary
+ P s - 0
I'4 >
PN
133 o
33, 5
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TCCA
‘ ' ‘ Board Planning
ASSESSMENT TASK . '

Sequencing- .

‘Student ' _  . Examiner
pats o :
POINTING _ RESFONSE POINTING  RESPONSE .
SEQUENCE DESCRIPTION "SCORE SEQUENCE DESCRIPTION SCORE
SHOWN e | SHOWN | o
1. 2--4 | o 11, 5=3
2. 4=7-5 o o 12.6=7
3. 2--6 N 13. 1-2-7
4. 1-3-4 : 14. 4=3=2
5. 3~6-4 ’ ) . 15. 6-7-8
6..7-2-3 | . 16. 7e-l
* 7. 3e=5 | B _ 17. 1--8
8. 6mmd g . 18, 5--8
f » 9 5-2-8 _ 19, 2-6-4
§ 10, 1--3 . . 20. 86

Sesgion Summary

°

LG SR S
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"Yes"/“No" toe
Haterials. Ball, shoe (or any'two objects the studeal owons., , and any
- edible. : .
Procedur Select any two objects the student is familiar with.

(i.e., can namg, and can point to if the examiner names it). e .

Certain questions on this Task require a particular set: of circumstances
when asking the question. : )
#1. "Is this a ball?" - Show the student a ball, If_other objects
' are used, match the object shown to the
object in the question.

3

$2. "am I sitting?" - Be sure you (the examiner) are sitting. -

#5.,'"Areryou eating?" = The student should not be eating.
. _ , | — )

#7. "Am I sitting?" - Be sure to stand.

#8. "fs this a ball?" =~ Show tne student a shoe. If other objects
' are used, show a different object than the
" one 1abe1ed in the question.

#9., "Are you eating?" - Before asking the question, give the student
something to eat.

The Assessment Task is administered as~£ollews:
1. Set up the circumstances needed for the question,

2. Ask the question clearly with normal loudness and 1nf1ectiom
© Avoid repetition of the question. . .

Fa-9
b

3. Allow thé student adequate time to answer. .
L
4. Reinforce, and record as instructed before. -

5. Begin the next trial.

’:?Recording. {

+ : Correct. Student indicated by some method a correct "yes" or "no"
‘answer. He/She may gesture, shake or nod his/her head, talk,
sign, or use a communication board, eye blinks, or some other
predetermined signal.

P : Prompted. Student answered as described above only after being
given an added cue (repeated question, gesture, intonation changes,
etd.).

S : Partial. Student's answer was not clearly articulated (i.e., some
of: the speech was sloppy, or some of sign was sloppy, aete.).

Incorrect. Student.gave an irrelevant answer, or repeated a
 previous answer, or echoed the question, or gave an answer no one
understood.

135
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Beard Planning
ASSESSMENT TASK

Ye;/No
Student . ' | Examiner
Date
RESPONSE |
| ANSWER DESCRIPTION SCORE
1. IS -THIS A BALL? (ball) "yes" |
2. ARE YOU A GIRL/BOY? "no
3. AM I SITTING? (sit) . tyes®
4.. DO DOORS WALK? "ot
5. ARE YOU EATING? (not eating) "ho"
6. - DO DOORS OPEN? "es"
. 7. AM I SITTING? (stand) | "no"
8. IS THIS A_BAI * “no* ' _ ' P
9. ARE*YOU EATIgG? cating) Myes® L K
10. ARE YOU A BOY/GIRL? © wyegn
Session Summary
+ P S - o




d :* Nb Response. Student made no. attempt to answer the questlon
_after 10 seconds. : :

D 'Vlsual Tracklng ' A o T R . ; |
’ ' : oo - S . _ .
T EEEEEEEEEP Any- materlals whlch are novel, and/or 1nterest1ng to the ’
student may be used in the Task. Use a variety of different objects to hold .
- the student's attention. If an electronic board with scanning llghts or e

_‘hands 1s belng con51dered use this durlng the test.

.o Procedures. The . scorlng form descrlbes act1v1t1es w1th ten objects.-
‘Any 10 Bbjects may be used which are falrly large and motlvatlng to the
student

A ‘ l.\ The student and examiner should be seated on the floor or at a-

: » ta-bleo . R -

. 2.. Wait until the student is qulet. Direct him/her-to be still if -

- neCessary. _ ‘ _ o R ) '
L. - % ) ‘ ’ ‘ 7 PR
3. - Perform the act1v1ty as descrlbed on the data sheet. Verbal U
. directions such as "look-at the cookle" may be given to the chlld _ ‘-
- as each object is presented '

.

4.' Observe and record the student's response.
5. Relnforce correct responses by allowlng the student to eat or play
' w1th the object before ‘the next trlal.

* Recording. Each time the examiner goes through the motions descrlbed’ S

e on the data sheet, a trxal should be-recorded. . Responses are recorded as,, %Z
' "follows: v v k _ S .
+'$, Correct.: étudéntfvisually followed the entire-movementlf . .
'bS'; 'PartlalﬂResponse. Student followed only part of the movement. R
. 3.
0 : \

"No Response. Student dld not attend to the examlner. S

9
NOTE: Thls Assessment Task remains almost 1dent1cal to

e bne written by
Campbell. o

"color Matching : E ' : . o K Q e
| Materials. Make two 4" by 4" cards for each of the colors to be tested.“
It is recommended that at least five colors be tested.  This will allow"

- several choices for the board and response panel should this type code be

used. i

’, I
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(one through ten)

) PrOcedures. Wrrte one color label beslde each numbé.'
. of the scor;ng form. . .

.1.1~P1ace three different colorxr cards on. the t gﬁ;n front- of the
" student.’ Use the order shown on the "Matchlné* scoring form, - L
'placlng the color to be used in that trial in the "x" posltlon. For -
example, on trial six, place the cards from the student's left to- '
right, blue/red/yellow:" Then show the blue card to be matched.
‘Direct. the. student to watch as ‘you place each card. =

B

2. 3Estah11sh attendlng.

- 3. -Hold up ‘the 1dent1cal color card to be matched as indicated by the -
L scoring form and say “SHOW ME TIE SAME" Be careful to conslstently
o hold the objects to be matched in- relatively the same posltion from
one trial to the next.. Also be careful not to. 1nf1uence the student. .
by looklng at’ the card in front of the student which matches the
~model.  Often the student will closely watch an exam;ner s eyes
for such cues. T .

4. -Allow the, student tlme to respond.. Reinforce correct responses.

. p‘ 5. Record the score for the response.’
6. Remove the cards from in front of the student._-

. 7. Begin the next trlal, belng careful to use dlfferent non-matchlng '
' - cards frcm ‘trial to trial.

Recordlng. Each time the student is asked to match a card, a tr1al
should be recorded on the scorlng form. : e

Correct. Student p01nted to the matchlng ltem, or gave the
. matching item to the examlner, or placed ‘the modeled 1tem beside
- the matchlng item. - :

4

" = : .Incorrect. Student pornted to a non—matching 1tem, or gave a ,

non—matchﬁng item to the examiner, or labeled a non-matching item,

. or placed modeled 1tem beside a non-matchlng 1te, ox echoed the
instruction. = : . .

0 : No Response. Student made no attempt to match the item..

. Number Matchlng

: Materlals. Make two 4" by 4“ cards for each of the numbers to be
tested It is recommended that the numbers 1 through 5 be tested

ot p. S Procedures. All procedures are identical for this Task as those used
' S in the color matching Task except the. number cards are used.




- 7Record1ug; Recording is identical to that described for color matching.
Use the “Matching sc&ring form to record- the data.’

.

“Quadrant Matching

Materials. Make one 14“ X 14" board, and one 6" X 6" board " Divide
"each board into equal fourths using one vertical line and one horizontal
1ine.; These sizes may vary according to the student's response.rT - e

Procedures. ' Procedures are identical to those described in the color |
matching Task except that the student is given the smaller of thel two boards
- on which to "match" and the examiner points to a. quadrant on the larger :
,.board to "model"”. - . -

.

L . ) -

Ao

S
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ASSESSMENT TASK

Matching

Student

-Date -

TCCA L
Board Planning. -

. Examiner

9-

1o0.

Y —

p R

- X -

- X

-

- X -

X == --

. ) h — - X

x-— -

T

ITEM .- POSITION-

Session Summary
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Instructions-for Decision III: Symbol System Assessmeit Tasks

Figure 5 glves a. comparatlve example of the abstlactness of the ,
dlfferent symbol systems which may be used on a board. eurces which, provmde..‘
glossaries of Peabody Rebus and Bllssymbollc symbols are 1sted in the
references of this sectlon. There are no standard models photographs, live ..

- : drawmngs, or tactile symbols from whlch to choose. The examiner will need
. ,to deslgn these symbols. o )

- -
Tactile stlmull and models are gnerally only used for
handicapped students.

1evere1y visually

Avoice color in,the photographed or drawn symbols. First, this added
cue may interfere with generalization. For example, if the s at
is colored to exactly match the student's coat, the response not
generalize to a new coat. Also, coloring the symbols is quite {ime-¢onsuming

s home. \\\\‘

the student’s matching skills across the symbol systems. It will generally
not be necessary to use the Tasks with each of the available systejs.
However, comparlng these 3 Tasks across at least 2 or 3 different
will provmde the examiner with realistic view of the student s abilities to
qulckly use these symbols communicatively. ) o o

. © NOTE: Throughout this'section the term "symbol" is used to indicate one of
the eight systems shown in the Figure. Spoken words are obviously "
also "symbols" but are separated from the others for purposes of
this. testing.

Matching Object to Symbol. o

Materials. One set of 5 to 10 objétts which are familiar to the
. - student and which can be symbolized in all systems to be tested. The objects
to be used in this Task should be identical to those used in the following
two Tasks. Additionally, the. objects used to test one system (e.g., line
drawings) should be the same as those used to test the other system(s)
(e.g., Bllssymbolics) The scores can only be compared ‘when the objects
remain constant from one Task to the next and from one system to the next.

One set of symbols representing the objects to be tested Will also be
needed. Make sure that the symbols are placed on cards which the student
can easlly point to or otherwise indicate.

Procedures. All instructions for this Task are identical to +those
given for color matching in the previous section except that 3 symbol cards
are placed on the table. The examiner holds the object for the student to
see and subsequently match to the card. Complete at least 10 trials per
symbol system for each Task. -

Recording. All responses ate deflned as for color matching. Use the
Matching scoring form to record the data.
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~ Model (doll house vlé'thltograph'-

" Line Drawing
furniture) : ' ‘

- PeabodyRebus ~  Blissymbolics -

Printed Word Alphabet (student
- | ‘ spells word)

Tactile
(take fur)

Figure 5:

."Chair" symbolized with séﬁeral systems available for
communication boards.
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Matching Symbol to Symbol

This Task is administered like the previous Task except that no objects
are used. The materials include two cards of each symbol ‘tested; one for the
examiner to use as the model, -and one for the display from which the .
student chooses. For example, the Peabody Rebus symbols for coat, shoe, and

- milk are placed on the table in front of the student. The examiner then

holds up the second Peabody Rebus card for shoe.

Matching Spoken Word to Symbol

This Task is also similar to the previous Tasks. Three symbols are
placed on the table, as in the example above. However, instead of showing
the student another object or symbol, the examiner says "SHOW ME SHOE".

| S . . '
NOTE: There are no Assessment Tasks needed for DECISION IV: Vocabulary
Selection. Refer to the Planning Sheet for the information needed
in this decision. ‘ '
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Instructions for Decision Vs - Vocabulary Dlsplay Assessment Tasks

} Thls dec;slon in the planning procesSﬂcoordlnates all of the plannlng
completed to this point. In view of the student's selection responses,

board display and vocabulary, the decision is now made about where to ,
Sspecifically attach each symbol to the board and, if a direct selection board
is used, the size of the symbol card must also be deterniined. The Symbol -
placement is an arbitrary decision. The card size is determined by the
student's visual and physical skills. : M : .

¢

Carg Size T

Materlals.l This Task is adm;nlstered using at least 3 obJects whlch
the student can match to a symbol of the type, to be used on thie board. If
the student was unable to.match any objects to any symbols, .the Task may

‘be completed using blank cards. Object symbol matching is used to determine

if the student's visual skills require the use of larger symbols than his/.

"her motor skills would indicate.

Several cards of different sizes representlng each object will be
needed. The Task will be administered to determine the smallest possible
card the student can reliably point to” and v1sually discriminate. Figure 6
shows an examgiz‘of one hand drawn symbol used in this Task.

Figure 6: ‘Example symbols used to
compare pointing and visual skills

pop | ' ‘ 14 X 1%

9@_
ral
—

2 X2
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(‘,

Notice +that both the card size and the size of the symbol itself decrease.

1.

\

Procedures. This Assessment Task is admlnzstered much like the earlzer
Matching Tasks. g ¥

o

Before beginning the Assessment Judge waht size of card the
student will most likely be able to use. Make this set of cards.
Write the card size under the "CARD SIZE A" column of the scoring
form. :

If the student was able to match ob:ects to symbols, wrzte object
names beszde each number of the scoring form.

Using the order shown on the scoring form, place the cards on the
table in front of the student.

Hold up the object to be matched for that trial. Say "SHOE ME
SAME™. If no objects are used, model the response by pointing to
the card and saying "DO THIS" or "POINT HERE".

Allow the student time to respond, reinforcing all correct respanses.

Record the response.

Reorrange'the cerds and begin the next triel.

Completevlo trials using one size caxds.

If 9 or 10 of the responses were correct, make a set of smaller
cards and readminister the Task. If 6 or less of the responses

were correct, increase the card size and readministered the Task.
The Task need not be administered if 7 or 8 responses were correct.

Recording. Each time the student is asked to match or point to a card,

a trial should be recorded on the scor1ng form.

NOTE:

+

: Correct. Student pointed within the are of the correct card

‘* without touching outside the card first and without placing any
of his/her hand (if hand or fingers are used in the response)
outgside the card during the point.

Incorrect. Student pointed outside the card.

't No Response, ‘Student made:no attempt to point.

There are no Assessment Tasks needed for DECISION VI Board Construction.
Refer to the Planning Sheet for ‘the information needed in this
decision.

H
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. INTERPRETATION, 4 -

. : o
- e /
. e ) .. e
gl ' ’ "

The Plannlng‘Sheeufls deglgned to assmst in 1nterpretat10n of the .
Asgessment Task and Planning Sheet information. This section will discuss
how to use the: information on the Planning sheet and offer a few general
guzdellnes not incluﬂed’on the Plannzng sheet.

o v

Decision I: Response'»

\( L

All respons es tested should now be comp ed across Jthe variables listed
on the Plannzng Sheet. Table 6 identifiés the varzables of a "perfect" .
response. ‘No response wzll meet these 'ideal” standards. The examiner
must study the scores and decide which Yesponse is closest to this ideal. -

: L ; o
Wb oo T h L, e

e © g
R SN

5 : N ; k
Decision IT:" Board Display

The board display selected for any particular student will depend _
largely on the response selected in the first decision. Generally, however,
students should exhibit some expertise in the prerequisite skills listed on

: the Planning Sheet before any particular display is considered. If the

student lacks the basic cognitive skills necessary to use the board itself,
lqng term response training may be necessary before any functional communi-
cation traznlng can occur. Care should be taken to select an initial board
display which is simple enough for the student to use functmonally with as
little training as possible. A

3

Decision IIX: Symbol 5ystem

The followmng guidelines are presented to aid in the symbol selectzon
decision once the probes are completed.

N

If the student is unable to match in any of these tasks, use the
simplest symbols possible to begin training, usually line drawings.

Peabody Rebus or original line drawings are suggested as the most
appropriate symbols for most severely handicapped students. These
systems are very easy to reproduce and can be standardized from
student to student. Additionally, as the student's.vocabulary

—f1nefeasesT‘these4mqpluLea51lyereducedeineszzeetoeaecomgdate neﬁ
symbols on the board.

Combing more than one symbol system is encouraged. Do whatever can
be done to facilitate the most function and largest vocabulary
possible.

Always type or write the written word for the symbol plainly on the‘
card. This allows a "listcner" unfamiliar with the symbols an
opportunity to understand the message.

3

147




~
©

Table 6 : Ideal Response Parameters

vVariable . Standard "Rationale
[ N . <
- Imitation - . 70% to 80% correct A response which is already
responses . . under imitative control

will probably require less
training time.

Fatigne 0% to 20% response The less fatiguing the
- showing fatigue. response, the more useful
the board will be throughout
the day. A fatiguing
response results in
- progressiveliy poorer
4 _ performance as the board's
: ' use increases.. ' :

Speed . - Less than,5 seconds The quicker the response,
‘ ' 4 per response. more likely a listener is to
, . attend to the message.

Stability At least 2 seconds The more stable the movement |
~ ‘the more time an observer
has to attend to and
understand the message.

Consistency 50% or more consistent The movement will be more
responses ' intelligible if it does not
change from response to
response.
Range * , S | The greater the range of

the response the more
potential exists for an
expanded vocabulary and the
less likelihood of needing

a coded board. (NOTE: Range
must be balanced closely with
control as both strength

‘and control decrease toward

. : - the extremes of the
' range) .
., Control Equal to range The finer the control of

the response (such as
pointing), the smaller the
symbol cards can be.

*No "ideal" range is offered because this variable is important only relative
to the type of movements tested. For example, the complete range of an arm
or hand pointing response would be much larger than the complete range of a
head or shoulder movement.

‘ e ) . - ‘ 14‘8 ﬂ‘
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Select the synbol system which has the highest overall matching
scores. The student will likely be able to use symbols for
functional communication much more quickly 1f he/she ¢an already.
match them in these Tasks.

Decision IV: Vocabulary Selection

Select a core vocabulary of the most motivating (reinforcing) words
which have already been used in communication training. Select those symbols
which are motivating and which will actually be used in functional .communi-
cation. Once a core vocabulary of reinforcing words have been selected, a
few "need" words may also be selected for training. These may include such
words as toilet or coat. However; these "need" words should be taught only
after the student can functlonally use the "want" words.

Decision V. V0cabulary Display

The overall vocabulary display on a board is generally controlled by
the Board Display itself (see Decision II). For example, row/column boards
must be displayed in rows and columns. This decision involves which
vocabulary card is placed next to another relative to the constraints of the
particular board display. There are no standard rules to follow; common.
sense offers the best advice. Words with common function (action labels,

' object labels, numbers, etc.) are frequently grouped together. Direct

selection boards are frequently displayed with sentence subjects on the

' left, action words or verbs in the center, and possible sentence objects on

the far right. Another commonly applied standrad is to place high use
symbols in the most accessible portion of the board's display to facilitate
“speed" in the responding.

Decision VvI: Board Construction

In planning the construction of the\board, the two primary goals are
portability and durability. A portable board can be carried or otherwise
kep with the student throughout the day. A durable board can withstand the

‘abuse thag often accompanies being transported. Suggestions for making the

boards portable follow: _ s

1]

Use the lightest weight materials possible. That 1s, use posterboard,
not cardboard or plywood. :

Use the smallest symbol cards that the student 5 vzsual, motor, and -
cognitive skills will allow. This will enable the entire board to be
compact .-

If the student has'a wheelchair, attach'thc board to the lap tray.

If the student is ambulatory, put shoulder straps on the board so it
may be easily carried.

' T 149 :
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If the board is carried, have it fold in the middle tov make it smaller. : I
A laminated file folder works well for this.

Make the most simply constructed board possible for two reasons. The
simpler the board, the easier it will be to carry. Probably more ‘
importantly, the easier it is to make the board, the easier it will be .
to quickly replace it with an identical board. Boards carried
routinely are often lost or. damaged. Quick replacement is extremely
important. :

NOTE: File the‘Planning Sheet in a permanent locatioﬁ; This will allow
the board to be quickly "remade" if necessary. ., .

[ A
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L 7 REFERENCES

: Electronlc Boards'

Overvmew of Boards

Nonvocal Communlcatlon,Resource Book, edlted by Gregg C. Vanderhelden

“(1978) Avallable from Univexrsity Park Press, 233 East. Redwood Street,

. Baltimore, Maryland 21202, ‘This is a reference book 11st1ng adresses,
prlce,'and avallablllty of communlcatlon a1ds. :

>

'“Assess1ng Non-oral Clients for Ass1st1ve Communlcatlon Dev1ces“ by _
Colette Coleman, Albert C ook, and Lawrence'Meyers. Published in Journal
of Speech and Hearing Disorders, XLV, November, 1980, pages 515-526.
Article has an. appendix "Matching the physical and language capabllltles of
a disabled cllent t0'the correspondlng characterlstlcs of a communlcatlon
dev1ce : : : : -

*
[ ® .
S i A .' . . “. . . .~ N
o . : : . .

Response Identlflcatlon for the Phys1ca1ly Handlcapped Student
f

- Adaptive Equlpment for the Severely Multmply Handlcapped Ch11d" by .
Karin Barnes, Nina Murphy, Lois Waldo, and Wayne’ Sailor in Teaching the :
Severely HandlcaEEed volume IV (edltors Robert York and ‘Eugene Edgar).
,This book is available from Speclal Press, 724 South Roosevelt Avenue,
Columbus, Ohlo 43209. - : : »

: )

s

A

Nonvocal Communlcatlbn Technlques and Aids fo* the. Severely Physlcally -
Handicapped, by Gregg C. Vanderheiden and Kate. Grilly. Available from -
University Park Press, 233 East Redwood Street, Baltlmore, Maryland 21202.
This book is an excellent general introduction .to boards and gives many

- examples of actual boards used by physically handlcapped students. .

«

Symbol Systems ' ' o A

A Y

b Standard Rebus Glossary»by C. Clark, C. Davies, and R. Woodcock.
Available from American Guidance Serv1ce, Inc., Publlsher s Bulldlng, Clrcle
Plnes, Minnesota 55014. ' .

Handbook of Bllssymbollcs, by B. Kates, S. McNaughton,'and H. Silverman.

Available from Blissymbolics Communication Institute, 862 Egllnton Avenue
East, Toronto, Ontarlo, Canada M4G  2L1. o
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TOTAL COMMUNICATION CHECKLIST ©
o . ) . o ’ .

-

* Name_° e _ T Completed by

pate .-

feLT SECTION I: READINESS FOR SYMBOLIC COMMUNICATION

y _ . < Primary Considerations
k . R o . : o : \l. - Joe
. “, ’ -~ N : ) ‘ - -~

Does the student indicate wants and néeds in any way? : Sy
1.01. Has facial expression or laughter to indicate pleasure.
1.02 Has facial expression to indicate discomfort or anger.

1.03 cCan indicate in _some way that they want more of a preferred act1v1ty,

. food, etc. R

1.04 :tooks at or gestures 40 obtain a preferred object, act1v1ty, etc.‘

1.05 Points.to pictures, uses msnual s;gns, or says. words to express
_;wants and needs. ' - ' .

YES
[MARGINAL

~|NEED FURTIIE
| INFORMATION

o ’ ‘ ¢

Does the student respond to reinforcement? : S .
1.11  Refuses .some activities or foods. ' :
\ ~1.12 shows preferences for certain foods. . - o : 1 |.
' -l 1.13 shows preferences for certain toys, recreation 1tems, or act1v1t1es.-
-] 1.14 Shows preferences for certain people. »
1,15 Positive reinforcemént procedures haVe been effec¢tive recently
in a learnlng situation.

| Does the student exhibit behaviors whlcriwould interfere wlth learning activities?
1,21 1Is frequently ill. B IR o B '
1.22 Seizures. - . - o ‘<
"+ 1.23 Tantrums. ‘ '

: 1.24 pisplays self-stlmulatory behav;ors.

1.25 Displays self-abusive behaviors. . L ' - ,

-Does the student exh:.blt adequate attend.mg skills to watrant structured t.ra:.m.ng”
1.31 Establishes eye contact with objects and people.
1.32 Follows moving objects with eyes,
1.33 Transiers eye gaze from one object to another.
‘1.34 Follows simple instructions like "look" or "wait".
'1.35 If not confined to a wheelchair, remains seated in a chair for 2
_minutes at a time during a structured activity. :

Does the student exhibit cognitive skills prerequisite to language?
1.41 Looks for objects not in sight.
" 1.42 Uses objects correctly (such as playing. with toys, brushes halr, etc.)
1.43 PRetrieves or looKks for a dropped obJect.
1.44 Matches simple objects. : '
1.45 " shows an understanding of turn-taklng as ev1denced by attemptlng to
“imitate motor models.

i
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SECTION I: - (continued)

Checklist

b b et

1

Seconddry Corisiderations

NEED FURTHER| ' |
INFORMATION

: Has ;hg s;gﬂgn; made Q;ggrgss in anz tzgg oprrevious learning activit: ty?

‘Approached criterion performance on sevexral recently trazned

. classroom objectives.

AYES
\J MARGINAL
. Ino -

1.52 Achieved criterion performance in at least one of the most recently -
‘ trained classroom obJectlves. S
1.53 Parents or caregivers.report acgulsltlon of some skzll at home.
1.54 ' Educational records 1nd1cate progress in some’type of tralnlng.
1.55 Currently performs some task of daily 11v1ng which he/she was unable A
" to do a year ago.
Does the student respond to or react to the- env1ronment in some way? o '
1.61 Reacts in some observable way to touch. /
1.62 Reacts in some observable way: to light (bllnks, turns head, etc.) P
1.63 Reacts in some observable way to noise (startles, looks for sound
source, etc.) : .
1.64° Reacts in some observable way when talked to. o
1.65 Reacts to new situations and/or novel objects. ' '
Does the student. initiate or start interaction with the environment? :
1.71 Attempts to grasp objects.
1.72 Moves to be near something or someone.
1.73 Recognizes individuals or shows preferences for certain ones. °
1.74 Seeks out adult attention. : N C
1.75 1Interacts with peers. S . - §

| Is the student offered stimulation to communicate by his/her environment?

1.81 1Is offered a variety of constructive activities each day during
: free time. °
1.82 Is rarely inactive (lylng, wa1t1ng, sleeping, s1tting alone) during
. the day; ‘ P
1.83 Receives some type of daily training. ' L
1.84 Goes regularly to school, sports act1v1t1es, church and
- restaurants, etc. ]
1.85 If physically handicapped, spends most of day in an uprzght, near
sitting position. -
Does the environment encourége the student to communlcate?
1.91 1Is talked to by adults or engaged in conversations with adults each
day. .
-1.92 Is required to show in some way that he/she warits someth;ng preferred :
continued if the activity is interrupted.
1.93 1Is required to make ch01ces before receiving one of two desired
objects.
1.94 1Is reguired to obtain an ddult's attentlon before receivxng a want
' or need. .
1.95

Is requlred to answer_guestlons routlnely.
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SECTION II: PREFERENCE FOR SPEECH

- Primary Considerations -

s ) . W

“n

MARGINAL.

NO

YES

Does the student use -speech to obtaln wanted or needed 1tems?

) 2.01 Ssavs single words or word approximations to exovress wants or needs.

2.02 Says most sounds clearly in words used to express wants and needs.

2.03 Uses sentences which are understood even if the sentence topic is .
~:unknown. : o L ; . 1 *

2.04 Talks slowly enough to be understood ” i

2.05 Talks loudly. enough to be heard and understood. ..

* *v E FU R
| InFORMATION |

Does the student cldsely imitate spoken models?

2.11 Imitates vowel sounds (as "ah", "“oh", "ee". ' i *

" 2.12 Imitates consonant sounds (as "b", "1", 'm"). - Y *
2.13 Imitates single syllable words ("cup", "ball). \ *
2.14 Imitates two syllable words ("mama", "cookie"). AR *
2.15 Imitates sounds from own spontaneou" vocallzatlon ;gggrtbire. *

hre the student' ggceptlvg spgech skills eggal to has(her expressive speech skills? _ -
2,21 Follows a variety of simple commands’("sit" "come"),and can also

° vocalize or. say simple words. . - - : *
. 2,22 Selects objects when asked ("give me’ cup") and can say the same w0rds .

. gpontaneously or in-imitation. ("cup"). ' *

. 2.23 Responds to name, and can also imitate it when asked, "say Johnny".' ' ' *
'~ 2.24 Understands different verbs or action words and can also imitate or T :

use simple spoken verbs (example: "go", "sit", etc.). v L ¥

2.25 ‘Understands color or size words and uses some intelligible one-word - 1 '

- __spoken utterances. L I *

Has the student benefitted from direct speech training? ' . ?

2.31 Has received speech training in the past.

2.32 Speech improved during the time he/she was in this past tralnlng.
2,33 Is presently receiving speech training.

-2.34 Speech has improved since being in this current training.

2 35 Improvement seems to warrant continued efforts to improve Speech.

Does the student have normal hearing?
2.41 Is thought to have normal hearing.

2.42 A hearing evaluation has found him to have normal hearing.
2.43 Rarely has ear aches or ear infactions.

2.44 Has never worn/Is not wearing a hearing aid or audltory trainer, . v
2.45 Has never had a hearing aid recommended.

o
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SECTION II: (continued)

Does the

Seqondary'Considerations

student. have‘good control of his mouth and breathlng?

do
e

D FURTHER

ORMATION

2.51 Breathes with mouth closed. L .
2.52 Imitates tongue and lip movements.-

2.53 Uses tongue and lip movements in chew;ng.

2.54 Swallows normally.

2.55 Can bhlow out a candle or match.

Does the student respond to speech or other sounds? .
2.61 Shows that he/she hears loud novel sounds {(horn or whistle). ' ' *
2.62 Shows that he/she hears the radio ox music box when it is played 3

softly. _
2.63 Shows that he/she hears loud talk;;g or shouts. o *
2.64 Shows that he/she hears normal talking. I
2.65 Looks for sound sources.
Does the student show that he/she understands the speech heard?

2.71 Responds to-name.

- 2.72 Selects an obijecct when name of object is said ("glve me cup") from

: cup and ball in front of him/her.
2.73 Follows simple directives or commands.
2.74 Responds to directives that include several different verbs or

" action words (throw, roll, bounce). :

2.75 Understands color and/or gize names.

Is the student's speech free of any perseverative or echolalic behavior?

2.81 Rarely or never immediately mimics what is said to him/her.

2.82 Rarely or never mimics certain phrases heard at an earlier time.

2.83 Rarely or never says certain phrases over and over automatically.

2.84 Rarely or never responds to any question with the same nonsense answer.
2.85 Rarely or -never uses speech which seems to have no mesaning to him/her.

Is the student still young encugh that speech would normally be expected to develop?

2.91 Under 5 years of age.
2.92 Between 5 and 10 years of age.
2.93 Over 10 years of age.
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_SECTION III: PREFERENCE FOR SIGNING

Primary Consideiations

_MARGINAL
‘NEED FURTHER
1 INFORMATION

NO

1¥es

Does the student closely imitate simple manual’ signs?

3.01 Imitates signs requiring one-handed movements, such as SEE2 signs
for drink .and candy. *
3.02 Imitates signs requiring two-handed movements, such as SEE_ signs -

for table and good. 2 ‘ )
3.03 Imitates signs requiring touching movements, such as SE52 my and
shoe.
3.04 Imitates signs requiring nontouching movements, such as SEEZ
walk and move. o . *
3.05 Imitates signs requiring different hand configurations, such as

SEE2 look, toilet, ready, and go. . , R . 1 =

Is the student able to use both hands freely?
3.11 Shows no physical handicap in either hand.
3.12 Has nearly full range of movement of both elbows.
3,13 Has nearly full range of movement of both wrists.

| . 3.14 Has nearly full range of movement of both shoulders.

1 3.15 Exhibits coordinated movements of both hands and arms.

IR IR R ]

| Will the student allow someone to manipulate his hands into sign

1 configurations?

1 _3.21 Allows manipulations of fingers on right hand.

| 3.22 Allows manipulations of fingers on left hand.

; _ﬁﬁ;.aum_mumamm_m_ 8 ht wrjist, ell uld

3.24 ' ven £
3.25 Allcws ‘simultaneous manipulations for movement of both hands and arms

LI A RARIE

[ Does the student spontaneously use gestures to communicate? o

3.31 wWaves hello and/or goodbye. ' i
3.32 Points to objects he/she wants. : *
| 3.33 Rejects an object or activity by pushing it away. ' ' ¥
| 3.34 Uses some type of hand movement to indicate the desire for a drink,
} or hunger, or to ask to do some activity. ‘ _*
| 3.35 wWatches closely the;gestures that other;people use, ‘

Would the student'’s environment readilyggugport and use signing?
3.41 Parents or caregivers concur that signing may be appropriate for
this student.
3.42 Pparents or caregivers are willing to learn and use signs.
3.43 Classroom staff concur that signing may be appropriate for this student.
3.44 Classroom staff are willing to learn and use signs.
3.45 A few of the student’s peers also sign.

2
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SECTION III: {continued)

Secondary Considerations : L | u
u | B (RS
' : v P " EV‘ §<3
‘Has the student benef;tted from cigning training curreritly or in the past? E - g .EJ
3.51 Has received signing training in the past. . i
3.52 Signing showed progress dur;ng the time he/she recelved this o
past training. - . L
3.53 1Is presently recelvzng signing training. : ‘ ¥
3.54 Signing has improved since being in this current training. H y
3.55  Improvement seem$ to. warrant cont;nued efforts to improve s;gning. {
Does the student functionally use his ‘vision? ) " : ¢ ;
3.61 shows that he/she sees bright 11ghts (bllnks, looks at or away from i
» a bright light. ‘ !
3,62 - Follows movement from across a room without moving his head. - : *
3.63 Follows movement. close to his eyes without moving his head. *
3.64 Shows that he sees small objects (bugs, peanuts,.ping, etc.) . ) k.
. 3.65 If eyeglasses have been prescribed, wears them with little : )
supexvision. S y :
Does the student have normal vision? - (“"*f |
i 3,71 Is thought to have normal vision. ' : i ‘
3.72 Eyes appear to be in good health. ;
3.73 A visual evaluation by an optometrist or ophthalmologist has found ; 1 .
' no visual impairment. :
3.74 Has never had eyeglasses prescribed for him. |
3.75 Has worn/Is wearing eyeglasses. - i

Is the student generally motor;cally act;ve? \ﬁ\\ ‘ - 1

3.81 Performs gross (large) movements with hands d arms in self~help ’
and play activities.

3.82 Performs fine (small) man;pulat;ons of objects during self~help.
and play activities. .

3.83 Makes manual signs or gestures lnAE;ay with no meaning.

3.84 Performs most motor tasks with adequate speed.

3.85 Uses several gestures or signs communicatively.

PIED R, JOUER JUNEUNTE SR

' Is the student ambulatory? , e s
3.91 Rarely or never requires use of hands as supggrt during walking. : i
3.92 If uses a walker, can stand without use of hands while pausing. ]
3.93 Can independently stand and sign (mover hands and arms) simultaneously.

e - 159
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SECTION IV: PREFERENCE. FOR COMMUNICATION BOARD

Primary Considerations )

Ry
48
2| |EE
2| |

Is the student unable to imitate most fine motor movements? Z -
4,01 Rarely or never imitates functional fine motor movements 11ke ’ *
' - dialing a phone or turning a book page. '

- 4,02 Raxely or never imitates any hand or finger movements. *
- 4,03 Is unable to use both hands to imitate fine motor movements. *
* 4,04 Is unable to .use arm and -elbow movements when attempting to ,
. imitate fine motor movements. o *
4.05 15 physically able to complete most movements, but does not understand

! the task of 1m;tation. *

Does the student exhibit genera;;y restricted motoxr skills?

4.11 Exhibits physical handicapsin hands and arms. *
4.12 Tires quickly during. any motox  task.

4,13 Rarely uses, or is unable to use, hand and anm;gestures. *
4.14 Requires adaptive equipment to perform activities of daily living.

4.15 'Uses a positioning wheelchair or other adaptive positioning devices. »

Is the student motorically and Communicatively passive?

4.21 Has only a few identified reinforcers. *
4.22 Required long term txazﬁing to learn prerequisite cognitive 8kills

. (see 1.3). -
4.23* Required long term txalning to learn pxerequmslte communzcatzon skills .

, {see 1.4).

4.24 Completes most motor tasks slowlyAand with difflculty.v x
4.25 Unless required to do so, rarely or never engages in a motor activity.

Does the student exhibit low cognitive skills prerequisite to language? . '
4.31 Only occasionally (or only following a prompt) matches simple objects. , *
4.32 Only occasionally (or only following a prompt) shows an understanding

. of turn-~takings. ' , n , B *
4.33 Only occasionally (or only following a prompt) uses objects correctly. *
4.34 Only ecca51ona11y (oxr only following a prompt) looks for objects not

in sight.
4,35

Only occasionally (or only following a prompt) retrieves or looks for
a dropped object. : »

Would the student's environment readily eupport and use a board?

4.4l Parents or caregivers concur that a board may be appropriate for
this student. . v

4.42  Parents or caregivers are willing to use the board with student.

4.43 Classroom staff concur that a board may be appropriate fox this
student. .

4.44 Classroom staff are willing to use the board with the student. .

4.45 A few of the student's peers also use board.
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SECﬁION IV: .({continued)

' ‘secondary Considerations

NEED FURTHER
INFORMATION

Has the student benefitted from board tra;n;ng currently ox 1n the past?
~ 4.51 Has received board training in the past.
4.52 Board train;ng showed progress during the- time training was
received. . _
53 1Is presently receiving board training. ' 1
.54 Board use has improved since being in this current tra;ning. . ' :
% Improvement Seems to warrant cont;nued efforts to imp zove board use.

-F_..
YES
LH.ARGINAL :

U Ny SUpPRE—

ECan the student match objects to p;ctures of obijects? ‘
; 4.61 when shown an object, can select an 1dent1ca1 one from an array of

' various objects. v
4.62 When shown an object, can recopgnize a picture of that same object.
4.63 when shown a picture, can recognize an identical picture. )

! 4.64. when shown an object, is able to recognize the printed word for that
[ object.
1
1

4.65 Points’'to picture to obtain that obJect represented in the p;cture
(in a book, magaz;ne, on a board, etc.).: - ' .

3

{ Can the student control at least one motor or visual responsge?

i 4.71 Eyve gaze is under directional control. _

! 4.72 Exhibits controlled head movements in one or more direction.

; 4.73 Exhibits controlled lip, jaw, or tongue movements.

: 4.74 E¥hibits controlled movements in one of the uppexr or lower i v
i ¢xtremities (arms, legs, feet, etc.) ' , |
) 4.75 ’'Exhibits controlled trunk movement in one or more dlrectlons. . 1

Does- the student have normal vision?
4.81 Is thought to have normal vision.
4.82 Eves appear to be in good health.
4.83 A visual evaluation by an optometrist or ophthalmologist has found
/ no visual impairment, :
. _4.84 Has never had eyeglasses prescribed for him. ' . L ~ !
y 4.85 Has worn/I1s wearing eyeglasses. )

ngy e

@

{
" Does the student functionally use his vision? .
4.91 Shows that he/she sees bright' lights (bllnks. looks at oxr away from

a bright light). ’

11
i
; 4.92 Follows movement from across a room without moving his head.
i 4.93 Follows movement close to his eyes without moving his head.
i 4.94 Shows that he sees small objects (bugs, peanuts, pins, etc.).
: 4.95 1f eyeglasses have been prescribed, wears them with little

" supervision.




TOTAL .COMMUNICATION RROFILE
R

xv Student's Hame | : Birthdate "~ Age}
Checklist Rater - _ .. : - Relationship to Student - \
Assessment Examiner B Relationship‘to Student \
Date Assessment Began . . pate Aé;essmentvEﬁded ‘ ' \

Directions: Tally the number of "YE%", "MARGINAL",. and "NO" entries for each
' of the 10 questions in the four sections of the Checklist
. score on the Profile as indicated below. Refer to the TCCA
Instruction Manual for further directions in completing the

Profile, : - .
' U
YES MARGIMNAL " NO
Yes | Marginal| 1o |} Yes |Marginal |No Yes |Marginal | No Yes |{Marginal] No
5 0 0 0 5 o] 1 2 2 0 0 5
4 1 0" 0] 4 1 2 1 2 0 1 4
4 0 1 1 4 o] 1l 1 .3 1 0 4
3 2 0] 0 3 2 2 0. 3. 0 2 3
3 1 1 2 3 0 3 0 2 1 1 3
2 2 1 1 '3 1 '

Record the following information at the cbmpletion of the TCCA.

TCCA Decisions for this student are:

SECTION I: READINESS

SECTION II: SPEECH

o

- SECTION III: SIGNING

SECTION IV: BOARD




TOTAL, COMMUNICATION PROFILE,

SECTION I: READINESS FOR SYMBOLIC TRAINING

Primary Considerations o
- , o, , .o YES | MARGINAL | NO
1.0 Does the student indicate wants and needs in . ' ’
any way? .

1.1 Does the student respond to reinforcers?

- 1.2 Does the student exhibit behaviors which would
. interfere with learning activities?
1.3  Does the student exhibit. adequate attendlng skills
. to warrant structured training?.
1.4 | Does the student exhibit cognitive' skllls pre-
"~ requisite to language? ' . , =

,Secohdary Considerations

|

|

L

|

|

‘ -
| ' -YES MARGINAL NO
‘ 1.5 Has the student made progress in.any type of o

3 | previous learning activity?
- 1.6 Does the student respond to.or react to the
|

\

environment in some way?

1.7 Does the student initiate or start 1nteractlon
with the environment?

1.8 1Is the student offered stimulation to

, comnunicate by the environment?

1.9 Does the environment encourage the student
to communicate?

SECTION II: PREFERENCE FOR SPEECH
- " - Primary chsiderations ' :
| YES MARGINAL NO
| 2.0 Does the student use speech to obtaln wanted ‘or '
] needed items?

2.1 Does the student closely imitate spoken models?

2.2 Are the student's receptive skills equal to
his/her expressive skills?

2.3 Has the student benefited from direct speech
training? .

2.4 Does the student have normal_hearing?

Secondary considerations

YES MARGINAL NO

2.5 Does the student have good control of his/her ' :

. mouth and breathing?

2.6 Does the student respond to speech or other
sounds?

2.7 Does the student show that he/she understands
the speech heard?

2.8 Is the student's speech free of any persaverative
or acholalic speech?

2.9. Is the gtudent still young enough that speech
would normally be expected to develop?




-TotAI.Communieation Profile:
{continued)

SECTION III: PREFERENCE FOR SIGNING

Primary Consideratlons

4.5 Has the student benefitted from board training
currently or in the past? °

. : YES | MARGINAL { NO
3.0 Does the student closely imitate ainple '
manual signs?
3,1 1s the student able to use both hands
___freely? :
3,2. Will the student ‘allow someone to. manipulate
N his/her-hands into sign tonfigurations?
3.3 Does the student spontaneously use gestures
to communicate? .
3.4 Would the student's environment readily support
and_use signing? ,
Secondary Considerations .
: ‘ . YES | MARGINAL | NO
3.5 Has the student benefitted from signing
: training currently or in the past?
3,6 1Is the student generally motorically active?
3.7 1Is the student ambulatory? o
3.8 Does the’student have normal vision?
3.9 Does the student functionally use his vision?
{ SECTION 1V: PREFERENCE FOR BOARD !
Primary Considerationa
YES | MARGINAL | NO
4,0 1s the atudent unable to imitate mont fine :
motor movements?
4,1 Does the student exhibit generally restricted
__motor skills?
4,2 1s the student motorically and communicatively
passive?
4.3 Does the student, exhibit low cognitive skills
prerequisjte to language?
- 4,4 Would the student's environment readily support
and use a board? -
Secoridary Considerations
' ! YES | MARGINAL | NO

4,6 Can the student match objects to pictures of
object:a%

4,7 Can the student control at least one motor or
vigual response?

4,8 Does the student have normal vision?

4,9 Does the student functionally use
his/her vision? i

T+
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_ DECISION I: Response |
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' response:

,V(( Based.on the summary ipforﬁation,hbov

-

e, thig student will usé'the.£OIIOWing
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: Page 2 S :
Board Plannlng Sheet -

DECISION II: Board Display - . . -

_BOARD DISPLAYS . . PRERBQUISITE SKILLS - ASSESSMINT TASK SCORES

* DIRECT SELECTION = | ‘POINTS/EYE GAZE

)

. e | sEqumicmvg Optiorlla'])‘ o - | I )

- .
| 5

SCAWNING | ESAO-

* VISUAL TRACKING

' mow/coLumy . © |° COLOR MATCHING

‘ N ya
| . . - . . - . . /
‘ . Lo, P . I3 /

| ji . T : : | NUMBER MATCHING

.| SEQUENCING

YES/ANO Optional)

- SUCCESSIVE . MATCHING QUADRANTS

SEQUENCING

YESAO Optiona)

’

" Based on the summary 1nformat10n abbve' the student will use the followipg _
- board display. ) : : - :




A._Ef_ S ' L B . I : S Page 3 .
C B . S - . S - Board Plannlng-Sheet
| DECISION IIT: Symbol System |

L ASSES’MT.TASKSUWARYSCORES - _ -
SYMBOL SYSTEM [ OBJECT TO SYMROL | SYMBOL T0 SYMBOL | SPOKEN TO SYMBOL _

T

Baeed on the above summary 1nformation, the student will use the following ' ~
bol system(s) e j?mL\S\\>

DECISTON ‘IV: Vocabulau' Selection

Answer the following questions.

What reinforcers are most motivating during training?

4

That is, what is most importent to the student to communicate?

fWhat is most importént to the pgrents for the student to communicate?

' What is most important ét school for the‘student to communicate? _____

Select from the above & core vocabulary of the most motivating and/or needed
vocabulary with which to begin training. Select only as many as you feel your
student can learn in.the next year. The highest priority items are those which

the student can use to communicate his immediate wants and needs. )

{
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B o ' Board Planning Sheet -

| DECISION V: Vocebulary Displef

In the sample board below, draw in how you would like the student's

board display to be after one year's training (use additional pages

if necessary). Write in the word for each symbol. - Note the dimensions
of the board. If a response panel is used, draw a sample panel beside

the board display sample. Lo ' .

Inches |

e——————

. Inches

- >

If a flip-up displgy is used, draw sample displays in additional space.

B

Based on "card size" assessment task scores (i.e., 7 or 8 correct responses)
the size of the vocabulary cards on this board will be: ‘

inch by ___ inch.

-
DECISION VI: Board Construction T
Listvthe’materials needed to make thé board: all o
N - - 5. , _ | —
2 © - ' 6. - ‘ o
- 3. S : 7.
|  &- 8. .

" FILE THIS FORM IN A CENTRAL LOCATION. IF THE BOARD IS LOST OR DAMAGED, USE THIS
o TO HELP RECONSTRUCT AN IDENTICAL BOARD. | s
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