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This bibliography has been compiled as part of a continuing series designed to
make 'information onrelevant dissertations available to users of the ERIC system.
Monthly issues of Dissertationl'Abstracts Ifiternational are reviewed in order to
compile abstracts of dissertations'on related topics, which thus become accessible
in searches of the ERIC data base. Ordering information for the dissertations
themselves is included at the end of the bibliography.
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APTITUDES; KNOWLEDGE OF OBJECTIVES, ILLUSTRATIONS
AND LEARNING FROM PROSE Order No. DA6301090
AGNAIWANIAN. VANOU141 DIANA. Pw.D. Indiana University. 1982. 149pp.
Director: Dr. Lawson H. Hughes

Purpose. Despite the widespread use of both statements of
behavioral objectives and pictorial illustrations in written texts, little is
known about their joint ejlects on learnieg as a function of the
learner's differential verbal and visual aptitudes. Therefore, the
primary experimental question posed in this study Is, "Are there
Interactions between levels of learners' visual and verbal aptitudes
and the presence or absence of behavioral objectives, Pictorial
illustrations, or the combination of these two accompanying a written
prose passage?"

Hypotheses. Addiaion of objectives to prose are more beneficial to
subjects having low verbal ability; addition of pictureslo prose are
more beneficial to subjects having low visual ability; and addition of

. both of these adjuncts to prose are more beneficial to subjects having
low visual/low verbal ability than to subjects in other ability level
combinations.

Procedure. 48 undergraduates enrolled at Indiana University were
divided on the basis of "median splits" into four groups according to
their visual and verbal ability test scores. The SG within each of the
four groups were randomly assigned to four experimental treatments
(prose only, prose and objectives, prose and pictures, and prose with
both objectivee and pictures). The dependent variables were
(a) number of correct responses on a 40item multiple choice test
and (b) amount of time Ss spent in studying the instructional
materials.

Findings. The research hypotheses were not supported by the
data. However, on the basis of other findings, it was concluded that
(1) the use of objectives or pictures can improve learning from prose
for all ability levels, (2) the minimal difference between the effect of
objectives and pictures suggests that they have an equally facilitative
effect on learning. (3) the use of the combination of objectives and
pictures has the highest facilitative effect on learning, (4) the more
time the subjects spend in studying, the greater the number of correct
responses on the posttest, and (5) the prose accompanied by
pictures requires more time to study It was conjectured that the
predicted interactions might occur using an extreme groups design
rather than a median split design.

META PHOR: INDIVIDUAL DIFFERENCES IN THE USE OF
COMPREHENSION STRATEGIES Order No. DA8308468
&mom, Mavis MAUD, Pu.D Fordhom University.19133. 195pp.
Mentor: Lillian Restaino.Baumann

The purpose of this study was to investigate the differences in the
use of strategies in the comprehension bylwo groups of euteects
estimated to be on seventh-grade reading level. The subjects
includetl 10 college freshmen and 10 subject at janior high school
level. The strategies were studied from the protocbts given by the
subjects as they verbally exprensed their mental procese's In
comprehending each metaphoric sentence in the contextual
environment Of each of five paseagee. Three areas related to
metaphoric competence were examined: analogy, crms-category
similarity, and paraphrat4

The theoretical foundation for the study was based on the work of
several researchers, but particularly that of Ortony (1980), regarding
the characteristics of a metaphor in the construction of the
metaphoric sentences and the passages. The strategies that were
enticipated were partially selected from the studies of Kavalo and
Schreiner (1979), Weinstein et al. (1979), and Karplus (1931), as well
as from literature on problem solving, a process which a number of
theorists believe to be inherent In reading; for example, Thorndike
(1971).

The strategieo from the protocols of each subject were assigned to
categories, computed as percentages, and analyzed for similarities
and diffeorences between the two groups. Supplementary analyws
were also carried out to examine more Intensely, the specific nature of
the strategies used In the protocols, by each subiect in each group, to
obtain meaning.

The findingi indicated that (a) individuals in both groups were
similar In the f*uent application of their strategies; (b) Individuals in
both groups webesimilar in selecting certain strategies over others for
frequent applications, but differed In meaning outcomes;
(c) lndividtialS in both groups differed in their abihty to discover the
analogical elements; (d) Individuals In both groups showed
differences In their ability to locate eross-category similarity; and
(e) individuals In both groups differed qualitatively in their
paraphrased interpretations of the metaphoric sentences.

AUTOMATICITY OF WORD IDENTIFICATION AND READING
COMPREHENSION Order No. 0A8300417
ALLEN, *Naomi KEY, Pe.D University ol California. Berkeley, 1982.
125pp

This study tested the hypothesis that a reader's comprehension
and/or reading speed is affected by how automatically e/he cah
identify the eords being read.

Thirtyix third and fourth graders were divided into two groups;
each group was assigned 18 difficult practice Tivords. After pre-
training all tho children could read and define their assigned words.

In two sessions each chiid read lists of words aloud. The fists
contained 12 of the practice words a total of twenty times each, and
the remaining six practice words only once each.

At least five days later, two tests of the automaticity of the practice
words were administered. One test wan a double lexical decision test.
The child was presented a pair of words and pressed a button as
quickly as possible if the two words were both real words. The
measure of interest was the time required to decide that two practice
words were real worst. This test Was also administered as a pretest.

The second test was a test of the interference between ward
identification and a short term memory (STM) task. The child read a
pair of practice words aloud after having been given three new
adjectivenoun propositions to remember. The measure of interest
was the amount recalled after reading the pair of practice words.

At least two days afteetbese tests, each child read and recalled
two stories written to Include the words which had been practiced,
and a third story which contained control words. There were four
measures of reading performance (1) reading time, (2) total
propositions recalled, (3) recall of propositioes related to practice
words, and (4) recall of propositions which had preceded words In
the stories.

Multivariate tests indicated that practice affected both automaticity
and reading performance, thus supporting the hypothesis. The lexical
decision meaeure was significant, and the STM interference measure
was marginally significant. The only significant reading podormancs
measure was recall of propositions preceding practice words.

A secondary hypothesis was that preceding practice words with
semantically related wordb during practice would affect how quickly
they became automatic This hypothesis was not supported.

THE EFFECTS OF INSTRUCTION IN TEXT ORGANIZATION
ON MIDDLE GRADE STUDENTS' MEMORY FOR
EXPOSITORY READING Order No. 048301905
SERx OwiTZ, SANDRA JEAN, PH.D University ot Minnesota. 1982
238pp

Analyces of readers' written protocols of the information they can
recall after reading have revealed that readers who followed an
author's structure recalled more information than readers who did not
follow the organization of material. The purpose of thin study was to
compare two experimental methods of instructing students to use the
organization of ideas in content reading as a framework for studying
(msp-construction and map.study procedures) with two control study
methods which did not focus students' attention on text organization
(answering questions and reread procedures).

Four sixthgrade social studies classes were randomly assigned to
the four treatment procedureo After a six.week Instructional program,
all groups' free recall and answers to questions on 3-4 page
expository passages were measured immediately after reading each
of two passages, Vet a delay of two weeks arid In a transfer
condition.

4_ _



Analysis of results revealed that the map-construction group
recalled significantly more Idea units, in general, and significantly
more main ideas than any other group in one of the immediate fret
recall conditions. Also, the map-construction and question treatment
groups scored significantly higher than the other groups on one of
the immediate question tests. When only students who were judged to
be expert in either constructing maps or answering questions were
considered, the map-construction procedure appeared to facilitate
significantly greater recall than the question procedure on both
immediate and delayed assessments. No differences were found
between expert groups on the question tests.

The results suggest that map-construction, a generative study
procedure which helps students to focus on text structure while
studying, facilitates greater immediate free recall of expository
passages than answering questions, map-study, or rereading
procedures for at least some passages. Furthermore, when expertise
is taken intb account, map-construction appears to foster greater free
recall than answering questions in immediate and delayed recall
conditions. Finally, because no differences were detected between
groups in the transfer condition, it appears that sixth-grade students
must actively engage in study procedures in order for these
procedures to facilitate recall of expository text.

THE RELATIONSHIP BETWEEN FIELD DEPENDENCE-
INDEPENDENCE AND THE COMPREHENSION OF
EXPOSITORY AND LITERARY TEXT TYPES

0 rde r No. DA8300120
&AKE, MARY ELIZABETH, PH.D. The University of Connecticut, 1982.
239pp.

The purpose of this study was to investigate the relationship
between field dependence-Independence and literary and expository
comprehension scores Another objective was to examine the
relationship between text structure and comprehension. -

The sample contains 121 sixth grade students from a suburban
town in northeastern Connecticut. For testing purposes, the subjects
were randomly assigned to either an expository or a literary group.

Field dependence-independence was measured by the Embedded
Figures Test (EFT). Literary and expository comprehension were
assessed by a multiple choice comprehension test adapted from the
Iowa Silnt Reading Tests, Level 1.

Partial correlation and analysis of covariance were used to analyze
data relate0 to the following hypotheses: (Hol) There is no
significant ielationship between field dependence-independence test
scores and expository text type comprehension scores when
controlling for 10 and age. (H02) There is no significant relationship
between field dependence-independence teGt scores and literary text
NMI Comprehension scores when controlling for 10 and age
(l103) No significant differences at the p .05 level exists between
means of comprehensioe scores for groups that are high,average, or
low on the fieid dependence-independence test and for groups
reading expository or titerary passages when controlling for 10 and
age and assessing all Interactions.

Several conclusions may be drawn. The data Indicated thet therm
was a significant relationship between field independence and
expository text type comprehension. However, the relationship
between field dependence-independence and literary text type
comprehension wasnot significant. There were no significant
differences on mean comprehension for groups formed by the EFT
median and ti standard deviation cutoff points. With the EFT standard
deviefion cutoff point the difference approached significance (p
.0511); Dunn's test showed that the field dependent and field
Independent groups were significantly differ6nt. But the original level
of significance makes this conclusion speculative. In the EFT
standard deviation analysis there was a significant difference in mean
comprehension sew:Isar the literary and expository text type
groups. The literary was significantly (p < .05) higher.

The results Imply that text type affects comprehension and that
only extreme field dependence or field Independence may be capable
of influencing comprehension of either text type.

THE EFFECTS OF THE TYPE AND DEGREE OF
ORGANIZATION PRESENT IN TEXT ON CHILDREN'S
RECALLS OF WRITTEN DISCOURSE Order No. D40228971
BOLJONIS, ALEXANDRA KIZIS, PH.D. Syracuse University.1982. 168pp.

This studf, conducted within the theoretical construct that reading
Comprehension is schema-driven, investigated the effects of the type
and degree of organization present In passages on the reading
comprehension of children. It was hypothesized that children would
comprehend narratives better than non-narratives due to children's
more highly developed internelized schema for stories. Further. it was
expected that varying the degree of organization present In the
passages of both types would provide additional evidence about
schema-driven reading behavior by revealing to what extent children
could impose an organization on texts of both types where the
organization was either minimally cued or distorted. Finally, by
examining the interactive effect of organizational type and level, it was
predicted that there would be a hierarchy of comprehension difficulty
for the passages in the different vereions.

The subjects were 120 above average fourth grade readers who
attended schools in the same suburb. The subjects were randomly
assigned to one of the twelve treatment groups that resulted from the
factorial combination of two passages each of twO Organizational
types and three organizational levels. Irtgroups of twenty, each
subject read one version of one 200 word passage for which thoy
produced written free and probed recalls. The stimulus passages and
the readers' meddle were analyzed using discourse anatySis
procedures and scored for the presence of five dependent measures:
number of words recalled, number of propositions recalled, number of
superordinate Ideas recalled:number of subordinate ideas recalled
and number of macropropositions generated.

A post test only completely randomized design was used. Primary
data analr,.es were performed by means of MANOVA procedures In
order to control for an overall error rate and to test for main effects of
organizational type and degree. The rults revealed reliable effects
of both organizational type and degree Subsequent analyses
consisted of ANOVA procedures and post hoc comparison of means
using Fisher's L.S.D. procedures.

As predicted, the narrative pamages were comprehended better
than the non-narrative passages. Also, the passages with the most
complete organizational structure were comprehended better than
those in which either the organization was minimally cued or
distorted. A hierarchy of difficulty of comprehension for the passages
in the different versions was partially obtained. . . . (Author's abstract
exceeds stipulated maximum length. Discontinued here with
permission of author.) UMI

0111LOREN'S STORY RECALL AS AN EFFECT OF
STRUCTURAL VARIATION OF TEXT Order No. 0A8309089
BRENNAN, ALICON DIANE House, Eo.D. UnIverslty oi Kentucky, 1982.
169pp. Director: Connie A. Bridge

The purpose of this study was to assess the differences in 4emory
of beginning readers after reading a well-formed story and after
reading a storyNivith little structure. Specifically, it attempted to
determine whether prose organizational rules quantitatively and/or
qualitatively aflect the memory of readers. Additionally, the present
study attempted to determine whether such rules affect the temporal
ordering or sequencing of memory in a reading task.

Thirty:two second grade children were asked to read orally one of
two versions of two passages. Two basal passages were used as
examples of reading selections which do not adhere to the prose
organizational rulestlelineated in a story grammar. A well-formed
story was developed from the vocabulary of each basal carnage. After
the oral reading, the subrects were asked to retell all that they could
remember about the passage. After the free response recall, they
were asked specific Implicit and explicit probEs relating to the
respective passage.



Major findings included: (1) The subjects reading the wel_I-tormed
stOry recalled more explicit information In their retellings trill
subjects reading the poorty-formed selection. (2) Subjects reading
the well-formed story generated less implicit information in,their
retellingb than subjects reading the poorly-formed selection.
(3) Subjects reading the well-formed story recalled in temporal
sequence a greater number of events than those subjects reading the
poorly-formed selection. (4) Subjects reading the well-formed
selection answered the explicit probes with,a higher degree of
accuracy and completeness than subjects reading the poorly-formed
selection. (5) Subjects reading the well-formed story answered the
implicit probes with a higher degree of accuracy and completenese
teen subjects reading the poorly-formKl selection.

It was concluded that the subjects memo'y for stories was
influenced by the structure of the narrative. Specifically, the well-
structured versions of the stories elicited quantitatively and

AN INVESTIGATION OF THE THREE LEVEL CONSTRUCT OF
COMPREHENSION FOR VERBAL MATHEMATICS PROBLEMS

Order No. 0A8300121
DUHZLER, DONALD RODENT. JR., PH.D. The University ot Connecticut.
1962. 135pp.

Problem. The investigator sought to determine whether student
performance on three level comprehension questions for verbal
mathematics problems indicated three separate and distinct levels.

Research Question and Hypotheses. The study focused on the
following reeearch question: Does student pedormance on questions
designed to elicit responses on the six comprehension scales for
verbal mathematics problems indicate three separate and distinct
levels of comprehension?

Four null hypotheses were addreesed: (H01) There is no
significant difference in pedormance at p < .01 level on the three
levels of comprehension for the total sample of subjects. (H02) There
is no significant difference in performance at p < .01 level on the three
levels of comprehension for students with high, middle, and low
mathematics problem solving ability. (H03) There is no significant
difference in performance at p < .01 level on the six comprehension
scales for the total sample of subjects. (H04) There is no significant
daerence in performance at p < .01 level on the six comprehension
scales for students with high, middle, and low mathematics problem
solving ability.

Population. The population included 118 eeventh and 105 fifth
grade students from a school district in southeastern Connecticut

Procedures. Six comprehension scales were developed from thti
three comprehension levels. An instrument was developed to obtain
student performance data on the six comprehension scales for ten
verbal mathemetics problems. The instrument was administered to
the sample. Common-factor analyses were carried out to address the
research question. Two repeated measures analyses of variae were
used to addrem the four null hypotheses.

Findings. (1) Performance on the three levels on comprehension
for the total Gamete and three ability groups provided some support
for 'three separate and distinct levels (2) Analyses of performance on
the six comprehension scales indicated no more than two f actors in
all cases. (3) Performance on the six comprehension scales for the
total sample and three ability groups indicated there were no
significant differences between elements of different levels of
comprehension.

Implications. While analyses of the three levels of comprehension
provided some support for three separate and distinct levels, seriouS
questions were raised by analyses of the six comprehension scales.

AN ANALYSIS OF SCHEMATA FOR STORY
COMPREHENSION AMONG GIFTED AND AVERAGE .

CHILDREN AT SECOND AND FIFTH GRADE
Order No. DA830 1887

DARR. KATHRYN SUE. Eo.D. University ot Kansas. 1982. 162PP.

Differences In story comprehension among gifted and average
children at second and fifth grade were analyzed according to text
grammar theery. A fable and a folktale wtre parsed to reveal the
hierarchical structure, the explicit text base, and the implicit text base.

Sixty subjects, 15 in each group, read orally each of the stories in
separate sittings approximately one week apart Following the
reading, subjects participated in a 20-minute reasoning game activity
to control for short term memory. They were then asked to tell the
entire story In free recall and answer a series of probe questions.Two
Sets of questions were administered, one to test memory of explicitly
slated inforrnation and the other to test inferences. The order of
question sets was alternated across subjects.

Results of the study indicate that both gifted and average children
at second and fifth grade recalled elements from the hierarchical
structure of the story, primarily Setting and Plot. Probe questioning
produced a -significantly higher percentage of responses in all story
nodes. All subjects stated significantly more explicitly stated
information than inferences. Probe questioning was necessary to
elicit inferred information; however, the order of questions, explicit
prior to inferential, made no significant difference in number of
relevant Inferences.

II was concluded that stories containing more empty clots in the
text base require more Inferences on the part of the reader, and are,
therefore, more difficult to comprehend Furthermore, inference
questions were found to be eseential to the assessment of
comprehension.

Gifted students scored significantly higher than their average
Peers on most variables tested. Their superiority was most
pronounced in their ability to answer inference questions. The profiles
of gifted second grade students resembled those of average and
gdled fifth grade students in reading comprehension of folktates.

THE EFFECTS OF INDUCED VISUAL IMAGERY AS A STAGE-
SEITING STRATEGY AND AS A STORAGE/RETRIEVAL
STRATEGY ON THE LITERAL COMPREHENSION OF PROSE
FOR FIFTH-GRADE STUDENTS Order No. 0A8301136
DARYER. NANCY KLOS, En D. University ol Northern Colorado, 1962.
SGPP.

The purpose of this study was to investigate the effect of induced
visual imagery as a stage-setting strategy and as a storage/retrieval
strategy on the literal comprehension of a 6G0 word, narrative prose
passage for filth-grade students of average and above average
reading ability.

The population of this study consisted of 139 fifth-grade students.
Validity, reliability and readability were established onthe 660 word
pesselile and the short-answer Mena comprehension questions.
Subjects were assigned to either the imagery as a stage-setting
strategy group, the imagery as a storage/retrieval strategy group, or
to the control group Each group received the appropriate 10 to 15
minute pre.treatment session to aid in understanding tbe treatment
instructione. In the treatment procedure for the stage-setting strategy
group the experimenter described the major themes of the passage to
the students In order to guide their imagery before they read the
mane. In the treatment procedure for the storage/retrieval strategy
group the subjectewere instructed, orally and in print, to make a
mental picture of what they had read after reading each page. The
control group read the paseage without any imagery instructions.

A two-way analysis of variance using a treatment by levels design
was used to analyze the data. The subjects were divided into twO
levels (average and above average) according to their stanine scores
on the Metropolitan Achievement Test: Reeding Subtest. There were
no significant differences between groups when the levels were
combined and there was no interaction between any of the groups
and levels, leading to the conclusion that the differencea between the
Mao comprehension scores ()lice groups in each of the hypotheses
was not significant at the .05 level (two-tailed test).

Since there were no significant findings In this research study, the
implication/or education would seem to be that there Is no
justification for the teaching of these comprehension strategies to

.4 students at the fifth-grade level; however, such an implication should
consider the limitations and assumptions of this study.



A STUDY' OF THE THREE-LEVEL HIERARCHY OF
INFORMATION PROCESSING IN READING COMPREHENSION
WITH RESPECT TO COGNITIVE DEMAND

Order No. DA8229499
GAUTHIER, LANE Roy, PH.D. The Louisiana State University and
Agricultural and Mechanical Cot, 1982. 172pp. SupeMsor
Professor Earl H. Cheek, Jr.

This study was designed to study the three-level hierarchy of
information processing with respect to cognitive demand. The study
addressed the problem of differences between the most commonly
used levels of comprehension, literal, inferential, and critical.

The main types of information processing models, bottomup, top-
down, and interactive-compensatory, all accept the premise that
literal proCeSsing is less cognitively demanding than inferential
processing, and that inferential processing is less cognitively
dtmanding than critical processing.

In order to test whether statistically significant differences actually
existed in these three levels of comprehension, fifty students were
chosen and individually tested. Twenty-five fifth graders, and twenty-
five sixth graders, with an equal division of males and fecnales.
composed the sample of fifty. The instrument used was the California
Achievement Test. The method used was the dual task method, where
the students performed the primary task above, as well as a
secondary task. The secondary task employed an audiometer, and
required the students to mark a grid accordieg ta,sounds in the left or
right ears.

There were tweotyone hypothems, ail of the null variety, and all
allowing for the combinations of all three comprehension levels.
Results from an analysis of the data showed that for the primary task,
only four of the possible fortytwo areas showed differences. For the
secondary task (Xtask) none of the possible twenty-one areas
showed differences. The data provided strong evidence to deny the
existence of statistically significant differences among the three levels
of comprehension with respect to cognitive demand.

Recommendations were made to practitioners baeed upon the
findings. One suggestion was for classroom teachers to use a variety
and mixttnie of questions at all levels.

Recommendations were also made to researchere interested in
thiesame direction of study. The major suggestion in this category
dealt with the need to find a better measure of difficulty for
comprehension questions.

THE EFFECT OF COGNITIVE ORGANIZATION ON °READING
COMPREHENSION Order No. 0A8310238
0000FRIEND, PHYLLIS RUTH, PH.D. Hofstra University, 1882. 158pp.

The purpose of this study was to investigate the effects of
nonverbal and verbal clanification abilities on the reading
comprehension of fourth-grade elludents. One hundred fourth-grade
students were tested on three measures of classification ability
designed by the investigator specifically for this study, and on a
measure of recall of the most relevant aspects of a story. 10 scores
were obtained from tests previously administered at the four
participating schools. Intercorrelations between the four variables (1O.
reading recall, nonverbal, and verbal classification) were computed,
and the data were then submitted to multiple regression anafysis with
reeding recall as the dependent variable and nonverbal and verbal
classification as the independent variables.10 was found to
contribute a significant amount of the variance of reading recall (p
.01). The amount of variance contributed by nonverbal and verbal
claasification together was small and not statistically significant
However, when the scores of the individual classification subtests
were entered into the multiple regremion analysis separately, the
amount of variance explained by nonverbal and verbal clamification
rose to an amount which approached significance at the 435 level.

The major conclusion drawn from this investigation mils that the
effect of nonverbal and verbal classification on reading
comprehension as measseed by recall was too small to be statistically
significant when the effect of 10 was controlled The measures of
classification designed for this study should not be used es a
screening device with large groups of students. However, they might
be used as an additional diagnostic tool when working with individual
students with reading comprehension problem. Further research on
this topic could employ a larger and younger sample with a more
normal distribution of 10s, alternative methods of measuring reading
comprehension, an expository rather than a narrative reading
selection, and an improved method ol scoring the classification tasks.

THE EFFECT OF ALTERNATE VISUAL FORMATS ON THE
READING COMPREHENSION OF FIFTH GRADERS

Order No. DA8227800
Jorms, HENRY JON, Eo.D. Ball State University. 1982. 230pp. Adviser:
Dr. J. David Cooper

The purpose of this study was to determine whether the Alternate
Visual For mets4AVFs) would cause a significant difference in the
subjecW comprehension as compared to their comprehension of a
passage In the Traditienal Visual Format (TVF). The study used an
equal number of malelind female subjects that were as homegeneoos
as possible in terms of: (1) grade level; (2) reading level; (3) socio-
economic status; (4) general academic achievement.

The difference in comprehension was measured by having the
subjects answer a set of eight multiple choice questions immediately
following their reading of each of the three passages. The passages
were taken from a commercially published Informal Reading Inventory
(IRI) and two had their printed formats each modified to a different
AVF. The set of questions that were used with each passage came
from an initial pool of twenty-four. This pool was created by modifying
the published IRI questions to a multiple choice format and
constructing additional questions for each passage. A pilot study was
conducted; a point biserial enelysis.eaLs used to select the questions
whic6 were subsequently used In the study. The results of the
subjects performance on these questions were then analyzed.

Two methods of analysis were employed to analyze the data. A
repeated measures analysis of variance was used to determine
whether there was any difference in the subjects' comprehension due
to format, sex, or a combination of these factor& The results of this
andysis revealed that there was a significant difference in the
subjects' comprehension due to format (F 27.05 et 0.0000
probability). This analysis further indicated that there was no
significant difference found when the comprehension of the male and
female subjects was compared (F 1.81 et 0.1894 probability)..
Neither was there any significant comprehension of a particular form
by a particular sex (F Tx 0.12 at 0.8854 probability). The only
significant difference in comprehension was found to be due to form.
The second method of analysis was the Newman-Kouts procedure
which yielded results that showed the subjects were able to
comprehend the TW passage significantly (beyond the 01 level)
better than either of the AVF pansages. There was no significant
difference between the mean scores of the AVF passages. . . .

(Author's abstract exceeds stipulated maximum length. Discontinued
here with permission of author.) UMI

bOMPETENCIES AND USES OF READINGriAN
DA8309864

N

EXPLORATORY INVESTIGATION o.
MASCH,-IRwIN STUART, PH.D. University of Delaware, 1982. 14epp.
Prolenor in Charge: A. Jon Magoon

This study explored the relationship between people's uses for
reading and their proficiency at performing related domains of task&
Questionnaires; Interviews, and obeervations were used to obtain
Informatiort regarding frequently otcurring reading tasks among a
sample of adUlts in work and leisure settings. A reading task consisted
ol a document or material and a use made of that material.

Based on these data, two types of readingetexl search and prose
comprehension-were proposed. A two-stage Information proceSsing
model for text search was developed and contrasted with a general
processing model of reading (Sticht, 1978).

Thirty-eight reading tisks corresponding to prose corn-prehension
and text search were constructed And administered to 42 employees
of the Chesapeake end Potomac Telephone Company. BackgrourK)
information, number correct, and reading volbme measures
pertaining to each type of reading were obtained. In addition.
response time was eetlinated for Stage 1 and II of text'search tasks

Performance on prose comprehension and text search taski wereuncorrelated in .20) indicating different underlying processes
(Carroll. 1981). Time spent engaged with telt search tasks correlated
.55 with performance on text march tasks while correlating .01 with
performance on prom comprehension tasks. Time spent engaged in
prose comprehensipri-correlated .64 with performance on press
comprehension tanks while correlating .08 with text search tasks.
When mettsured against a comparison group, telephone.employees
were more accurate and 50% quicker el performing job related text
search tasks. They were also 23% faster In accomplishing general textsearch Inks.
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.eesufts of this study indicate that (1) there appears to be types of
reading that can be mesiured kRiependently; (2) these types are
conceptually distinguishable in terhis of the goal otthe reader and the
procedures followed to achieve that goal; and (3) time spent reeding
tor a particular goal is an important indicator of proficiency at
performing similar tasks. The importance of studying reading as a
culturally organized system Of skills and values that can be acquired
10 meet individual needs in various contexts is suggestedInd
educational implicatione are discussed.

0

SIXTH GRADERS' RECALL OF TEXT AS A FUNCTION OF
STANDARDIZED PARAGRAPH COMPREHENSION, WORD
IDENTIFICATION SPEED, TEXTUAL EXPLICITNESS AND
THEME PLACEMENT Order No. DA8218708
KRIEGER, VERONICA KRNA, Eo.O. State University of New York at
Albany. 1982. 167pp.

The purpose of this study was to relate chitdrens' ability
differences at the word, the micro, and the macro levels of text
processing to their quantitative recall of paragraphs varying in textual
explicitness and theme placement.

.0ne-hundred- nineteen sixth grade subjects were tested on their%
word identification in isolation and their written recall of six expository
paragraphs that were structurally altered in terms of textual
explicitness and theme placement. Textual explicitness of paragrapria
was represented either under explicit or implicit conditions. In order
to make text information either-explicitly or implicitly related, the
folloeving teat variables were controlled. anaphoric reference.
cause/effect relations, spatial and temporal relations, enumerate
terms, and the number of macroprdpositions, la, main idea units of
information. In both explicit and implicit paragraphs, themes were
placed as the first sentence (themefiret paragraphs), the last
sentence (themefinal paragraphs) or not at all (no-theme
paragraphs). .

At the word level, regression analysis indicated that readers who
were faster word identifiers tended to have higher paragraph
comprehension scores from the Stanford Reading Test than readers
who were slower word identifiem. A series of repeated measures
analysis of variance (ANOVA) revealed no group differen e es between
faster and Mower word identifiers in their quantitative r ell from
paragraphs varying in textual explicitness and theme p acement.
Treatment effecto were significant only for textual explicitness
paragraph conditions Explicit paragraphs produced greater recal
than implicit paragraphs for both faster and slower word identifier&
Correlational analysis indicated that quantitative recall from the
paragraphs variations was more closely rotated to readers'
standardized paragraph comprehensien performances than to ther
word identification speeds. . . . (Author's abstract exceeds stipulated
maximum length Diecontinued here with permission of school.) MAI

METACOGNITIVE STRATEGY TRAINING FOR GENERAL AND
CONDITIONAL CA USA L SCHEMA DEVELOPMENT IN TEXT
COMPREHENSION Order No. DA8308483

Donis, Pu.D. Fordham University, 1983. 1pp Mentor
Lillian Restaino Baumann

The purpose of this study was to determine the effect of two
metacognitive strategy training programs, in general and conditional
causal schema, upon the ability of second grade students to identify
general and conditional austral relations in text.

The theoretical foundation for the study was bar..d on current
modes of metric ognitive processingprown, 1978; Baker, 1080), and
the theories of schema development (Spiro, 1980, Trabasso, 1920)
and causality (Pearson, 1980; Irwin, 1980).

Forty second graders, aged 7.8, who scored 60% or below on a
Screening Test for Causality, were reading on or above grade, in two
parochial elementary schoolo in New York City, were randomly
assigned to two treatment groups for participation in five
Metacognitive Strategy Training Sessions In General (Group I) and
Conditional (Group II) Causal Schema.

The ttest results of tests of General and Conditional Causality
showed significant differences between pretest and posttest mean
Scores for both treatment group Significant differences were found
between posttest mean scores lo oth groups on the test for
Conditional Causality, with subjeci who had received Metacognitive
Training in Conditional Causal Sch ma scoring higher then the group
trained in General Causal Schema. No significant differences were
Indicated between posttest mean scores for the two treatment groups
on the General Causality Test.

Conclusions derived from this study were. (1) Strategic demandS
4:4 reading comprehenaion involving causal relations in new text may
be considerably enhanced, even for young students, through
metacognitiVe strategy training claeseroom programs. (2) Since
understanding conditional causal relations in text has proven
particularly difficult for young Learners, direct teaching of skills to
Strengthen hypothesis testing, involving predicting pomible outcomes
and forming judgments about probable cauws, facilitates
Comprehension of causal relations for the young reader.

The study,confirmed the need fer systematic strategy training
activities, with a metacognitive component, for helping young readers
to transfer their comprehension skills to new texts involving causal
relations, particularly with conditioner causelity.

ANAPHORIC RESOLUTION IN TEXT COMPREHENSION AND
MEMORY Order No. DA8306804
Miters, Deueee Aoos, Pe D. Terlas AaM University, 1982, 201pp. Co-
Chairmen; Dr. Michael J. Ash, Dr. Ernest T. Goetz

Anaphora has been defined es a word or phrase that Is substituted
for and refers back to a specific antecedent, and which serves as
either a cohesive element in language or an element that must be
resolved in order to comprehend what has been read. The role of
anaphora has been primarily studied In children rather than adults.

The purpose of this study was to Investigate college students' ability
. to resolve anaphoric relationships and to empirically test whether

anaphora aids or hinders the comprehension of connected discourse
Two passages were taken from Timed Readings (1975) and

manipulated to produce two versions of each. One version contained
twenty anaphoric substitutes and the other contained only noun
referents. Each passage remained identical except for anaphoric
manipulation. One hundred and fortyone college students were
asked to read both passeges, one anaphoric and one referentially
specific.

Two measures of anaphoric resolution were used; freerecall and
probe questions A third paseage, adapted from the Dutka (1978)
study was administered The doze technique was used as the
measure of anaphoric resolution. A 2 x 4 factorial repeated measure
design tvas used with passaage type (anaphoric vs referentially-
specific) and order of presentation as the independent variables. The
dependent variables were the number of facts that could be recalled
from the passage. and the number of correct responses to a probe
tack. Anaphora was found to neither aid nor hinder reeding
comprehension on a free recall task but hindered comprehension on
a probe question task

Using the anaphoric characteristics of distance (the number of
words between an anaphoric item and its referent) and length (the
number of words in thr referent replaced by the anaphoric item), it
was found that both affected performance on the cloze.task. Length
affected performance on the free-recall but not the probequestion
task. Distance did not affect performance on the free recall task but
approached.significance on the probe question task.

The two passages were equivalent in length and number of words,
but not equivalent based upon performance Additional reeearch is
needed to armee the conditions under which anaphora aideor
hinders reading comprehension.
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THE ,EFFECTS OF SELFAISTRUCTIONS AND DIDACTIC
TRAINING ON FIFIN-GRADERS DETECTION OF ERRORS 1N
PROSE PASSAGES Order No. DA8224060
MILLER, GLORIA EYE, PH.D. The University of Wisconsin Madison,
1982. 225pp. Supervisor: Professor Steven R. Vussen

ThIsStudy was designed to remediate fifth-grade readers limited
use of comprehension monitoring processes during reading through
a see-instructional approach. Thirty-nine average and superior
comprehenders, identified on the basis of a standardized reading test,
were tested on their ability to successfully detect inconsistencies
contained in short essays. prior to, immediately alter, and one week
after sending in one of three instructional groups. The instructional
groups were. a teacher directed didactic control group; a neutral self-
instruction group; and a specifiesell-instruction group. Children in
the didactic control groups received the same instructional content IS
children in the neutral self-instruction groups, but without active
rehearsal. In addition to the active rehearsal components. the specific
sell-instruction groups received self-statements specifying an optimal
task criterion. Within each ability level, Warmed contrasts were made
among students' immediate and delayed performance gains across
the three instructional groups. Immediately after training, the average
comprehenders displayed equivalent improvement across all groups
while the superior comprehenders in the specific self-instruction
group Improved significantly more in detecting errors than did the
didactic control group. One week later, no improvement differences
were noted between the groups for either ability level. Superior
comprehenders displayed significat*ly greater-improvements than the
average comprehenders only immediately after receiving the specific
self-instruction. Although the superior comprehenders detected more
text errors than the average comprehenders, the patterns of
Improvement following instruction were similar* in all remaining
between ability comparisons.

Ak EXPLORATORY STUDY OF COMPREHENSION
STRATEGIES USED BY EIGHTH GRADE STUDENTS AS
RELATED TO THREE FACTORS: COGNITIVE DEVELOPMENT,
STORY STYLE, AND PROPOSED INTEREST

Order No. DA8304820
Mums, VIRGINIA Conam, Pm.D. Georgia State University Collage of
Education, 1982. 200op.

Purpose. The purpose of this study was to identify reading
comprehension strategies used by fluent eighth grade readers.
Identified strategies were related to three factors: cognitive
development (concrete operational versus formal operational), story
sfyle (literal uersUs abstract), and proposed interest (interested versus
uninterested).

Mthods and Procedures. Forty eighth graders were placed in
sight combination treatment conditions according to development.
interest, and story style. Using protocol analysis. each student read
silently a short story, stopping to verbalize his thought processes at
indicated signals. Student verbalizations were tape-recorded, then
transcribed f or analyst& As patterns of responses began to emerge
from the transcriptions, they were classified as strategies. Strategies
Identified were: synonym substitution, inference, implication,
reference to the story, personal association, failure to comprehend.
oral reading, vlsualizationfimagery, use of figurative language,
restating the text, incorporating details from earlier in the story,
accurate paraphrase, inaccurate paraphrase, and no response. Each
strategy used by all subiects was analyied using a three-way analysis
of variance.
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AN EXPLORATION OF ELEVEN YEAR OLDS' USE OF STORY
CONCEPTS DURING READING Order No. DA8223258
REMMAROT, May CARSoN, ED D Harvard University, 1882. 11 ipp.

This study examined how ten 11.year old subjects. six boys and
four girls. used concepts about story form to help them construct
meaning during the process of reading

The subjects were selected from 47 sixth graders in a suburban
Boston elementary school on the basis of their performances on a
Story retelling and on a story writing task Using ratings of these two
tasks as a basis for selection, the ten subjects were chosen from the
larger group to represent varying levels of story concept acqui-stion
None of the ten had reading or learning disabilities

Subjects met with the experimenter to reld aloud from four literary
Selections which were controlled fer readability. At predetermined
places in the stories the subjects were asked to respond to the etones
in a non-directed fachion Comments were recorded. transcribedand
coded into seven Squire (1994) edegories Subjectswere also asked
to predict story endings. The Huck Inventory of Literary Background
and an informal reading questionnaire were adminietered at a later
date.

Results support the hypothesis that 11 year olds interpret stories
by focusing on the actions and motivations of characters SubjectS
tended to predict conventional story endings. but did notiprefer them

Subjects with higher level of story concepts made more
responses. particularly in interpretational responses, and posed mere
hypotheses about story events They also rated themselves as having
read more books and having bbgun to read at an earlier age than
other subjects No differences were observed between high stery
concept level children and others in their background knowledge ef
stories os measured by the Huck Inventory.

Future research in this area will need to replicate these findineo
with larger, more varied populations, especially subjects of different
ages, cultural backgrounds and reading achievement levels Further
Study of the differences in the use of story concepts during the
reading and writing of ctories is also suggested

COMPARISON OF TWO MNEMONIC ENCODING STRATEGIES
ON CHILDREN'S RECOGNITION AND RECALL OF
ABSTRACT PROSE INFORMATION Order No. 0A8304290
SNmeEnG, Lova KAY, Pm 0 The Univorsity of Wisconsin Madison.
1982 245pp. Supervisor- Professor Dale 0 Johnson

Although, by the mid 1990's, a sizeable number of research
investigations had been undertaken to explore the efficacy of

t

Cemonic strategy usage for the learning of unconnected pairs, there
ad been only a paucity of studies relating mnemonic techniques to

recognition or recall of information from prose materials Yet
prose is the prim6ry medium through which information is transmitted
in formal instructional Settings, such as the classroom Because
mnemonic strategies tend to facilitate learning, because mnemonic
Strategies can be taught, and becatise most of what goes on in the
claseroom is communicated throujP prose, it seemed reasonable to
explore the effectiveness of mnemonic strategy application fo'r
children's memory of information from prose materials .

In the present study, 172 eighth grade students were presented
prose passages, specifying the names of five fictitious towns, along
with four relatively abstract attribute terms that described each town
Students in the two experimental conditions were taught either a
Semantically or a phonetically based mnemonic strategy for
remembering the town attribute paiungs Students in the two control
groups were asked to remember the same information from either 3
listing of each town and its associated attributes, or from a second
exposure to the passage Testing took place both immediately
following instruction (Day 1) and three days later (Day 4).

On the immediate and delayed tests-of recognition, subjects in
both the semantically and the phonetically based strategy groups

t Significantly outperformed controls Only the semantically based
strategy group showed superiority on the immediate test of recall On
the delayed recoil test, however, subjects in both strategy groups
performed better than controls In all cases, much greater attribute
clustering was observed in the two strategy conditions than in the twocontrol conditions

.Differences in types of recall (verbatim vs paraphrase) are
described, implications of the reculte are &sew:zed, and Suggestions
for future research are indicated. In addition, semantic and phonetic
encoding operations are viewed as viable strafegfes for the learning
of abstract Information within a prosn context.



THE EFFECTS OF READABILITY AND MACROSIGNALS ON
THE COMpREPIENSION AND RECALL OF INSTRUCTIONAL
TEXT Order No. 0A8304080
SIAM Paanicix LuCti.I.E. N.D. The Florida State University, 1982.
347pp. Major Professor Ernest Burkman

This study investigated the effects of macrosionals. readability
level, and training in a reading strategy on 241 high school students'
.comprehension and recall of a reading paseaee.

Half of the raudents studied a reading strategy that uses
macrosignals to enhance comprehensiop and aid recalf. The
remaining participants received instruction on conversions in the
metric system.

l One week after the instru-il, the-students read one of four
versions of the experimental reading patsage about the Slone AgeS:
high readabi ty/with macroeignals, high readability/without
macrosigo s. low readability/with macrosignals, low
readability without macrosignals.

TjiawIth-macrosignals versions included title. headings and
su eadings. topic sentences, Prequestlons. introduction. and
suJnmaries. The without macrosignals versions included none of

textual cues. The high readability version was written at twelfth
grade leVel according to the Fry Readability Graph. The tow
readability version, with ehorter sentences and simplbr vocabulary,
was written et the sixth grade level.

After the 30-minute period allowed for reading the passage, the
student responded to the "Ease of Reading Scale" on which they
reported symptoms of comprehension and lack of comprenensiop.
Then the students Answered twenty muleple-choice, paraphrased
comprehensien questions. One week later the students completed a
free recall tesr

A multiple regression analysis revealed no interactions between
treatments or between treatments and reading abilities. The analysis
also indicated that the macrocignals and training in the reading
strattegy had no significant effects on comprehension, recall or
reported ease in reading. Readability level did not have a significant
effect on corhprehension or recall. Readability level did have a
statistically significrit, but not practically important, effect on
student's reported reading ease.

Macrosignals may have failed to have an effect because students
posseesed enough prior knowledge end necemary echemata tp
construct the relationship between their existing knowledge arWi the
detaits of the paesage. The high readability level may not have been
sufficiently above the average student's reading ability to have the
predicted effects. The instructional treatment may not have been
practiced sufficiently to have the predicted facilitating effects..

The attribute variables (prior knowledge and reading ability) had
the greatest influence on comprehension scores, an intermediate
effect on delayed recall scores, and the loant influence on studenW
reported eau, in reading.

AN ANALYSIS AND EVALUATION OF SIX THEOMES OF
READING

. Order No. DA8303951
Siam, %Swam Emu.. Ea D. Indiana UnIvorcity, 1982. 329pp.
Chairperson: Dr. Carolyn Burke

The purpose of thio study was to determine which of six theories of
4feadintkost adequately explained the reading procem Hanes'.
I' Gough's, LaBerge and Samuels', Runieiharrs, Beaugrandes, and

Goodman's theorieo were examined Rich was examined ter internala .

coherence, external coherence, and correspondence Internal
coherence is determitfed through an examination of the substantive
terms for specificity (how well they are defined) and Connectivity (how
well they are related). External coherence is determined through the
examination of the theory for goodness 0 fit to related theoriee

COrrenpondonce in a measure of how well the theory fib known
data about reading. A review of the literature dealing with the
psychology of reading wan conducted. From that review were.
extracted twelve benchmarks that a theory of reading must addrese.
Each theory was evaluated for how well each of the benctunarks was
incorporated into the theory. To further examine correspondence. a
sample of a child's reading and retelling was tient to each theorist with
a request to respond (based.on hie theory) to eleven questions about
the reader.

No one theory completely met ail of the criteria estabreshed.
Holmes' Substrata-Factor Theory was more descriptive than
explicative. Gough', and laberge anti SamdelS' theoriesware too
linear to account for the interactive and parallel natures of reading
The three most adequate theories in reverse order of preference
were: Rumelhares, Beaugrande's, and Goodman's. Rumelharts
theory maintains Some gonstraints on.Ves interactivity that weaken the
theory. Beaugrande has a high degree of specificity of terms;
however, his connectivity is weak, and the theory has poor epecifIcit?.
in describing a reading behavior. Goodman's theory most ademfattly
describes the reading process based oh the criteria ter an adequate
theory.

The study establishes the basis for five areas of continued studi.
(1) The examination of additional theorlee. (2) A validation and/or
revision of the benchmarks as a result of new rearch. (3) The
eapansiop and/or revision of theories studied (4) The dmign and
implementation of rawarch based on a theory that most adequately
explains the reading process. (5) The creation of new theory.

DEVELOPMENTAL CHANGES IN THE USE OF THEMXFIC
INFORMATION FOR RECALLINCOXPOSITORY PROSE

Order No. DA8225673
SPINELLI, FRANCESCA MARIE, PH.D. The University of Wisconsin
Madison, 1982. 113pp. Supervisor: Professor Dolores Kluppel Vatter

The purpose of this study was to Investigate the effect of .
placement of topic sentences on kindergarten, third, and sixth
graders immediatesecall of four-paragraph expository passages.
There were five experimental conditione. In three anditions the WOO
sentences were present al the time the pasnages were heard. For one
of these at1 topic seotences were heard prior to the pimage. For the os
other two the topic sentences were embedded In the palette either af
the beginning or end of each paragraph. For the fourth condition, the
topic sentence wit presented just prior to the sebjects' recall. The
fifth condition wee a control condition in which no topic sentence was
present. Each subject received all five conditions with five different
expository PaSsage3. Order of conditione aM Pairing of conclitiona
with Passages were counter-balanced by means of a Greco-Latin
Square.

Two dependent variable., were measured: number of proposition.
Welled and topical organization. The results Indicated that the third
and sixth graders recalled more propositions than the kindergaden
children. While no condition effect was found, a three.way interiellOn
of grade and two withln-Subject variables was present. Becaun of the
confounding nature of the Greco-Latin Square design it was not
possible to determine which of the within.sublect vtriablee (condition,
prosage, order) was Involved. The metres from the second dependent
measure, that of topical organization, revealed that all subjeete
Walled the topically organized gasmen in a topically cohesiveway.

THE VALIDATION OF A MODEL OF READING
COMPREHENSION WITH EMPHASIS ON INTEREST AND
PRIOR KNOWLEDGE Order No. 0A8300782
WALTON, EnoCE Wax& ED 0. Boston Unkersity SchDol of Education,
1982 308me. Major Profeeser: etoeelinina Indrisario

0
This study wao designed to vaildate a model ef fluent

reader/expeeitory lest Interaction The aesesemeneof prior
knowledge and intereet was vital to the vaiidation GrthiG model.

The subjecto were 94 &nice) average eleventh grade students from
ireAraftuburban Dosten community Data collection took place as
tfollows. A Subject firs! answered 16 mullipla.choice prior knowledge
questions about a general topic Then the subject read one of eight
passages MOM one 0 the following four topics track crime, acne.
tennis elbow, and cashiering The aubject then completed a written
recall of pacoogo Content. Following this s/he answered 20
comprehension questions (textually explicit and Implicit), and
completed prior knowledge and Intert rating scales.



',. The independept variables investigated were: prior knowledge,
interest, explicitness of surface structure, and reading achievement.
The dependent variables were: textually explicit comprehension,
textually implicit comprehension, total comprehension, and written

The followingoonclusions were reached. Prior knavledge is
related to the tendency for a reader to infer correctly about paisage
content and to the amount of written recall produced about that
passage. Prior knowledge appears to contain not only "information"
but also "cognitive strategies" which have developed through
reorganization of schema content. However, interest does not appear
to be strongly related to a tenifency to coMprehend text or produce a
written recall of text content. This finding suggests that the particular
method of measuring reader interestmay have been a crucial factor.

When explicitness of text structure was manipulated in this study,it was found that explicit structure aided both low and 'high
comprehenders to infer more accurately from text. As expected,
reading achievement affected performance.

Thus, the modd was validated; however, more research is needed
especially in the area of affective contributions to the comprehension

, process. It was suggested that this model can serve as the basis for
the development of an individualized reading assessment device forhigh school students.

AN INVESTIGATION OF THE ABILITY OF FOURTH GRADE
,sq STUDENTS TO USE CONTEXT CLUES TO DERIVE

MEANINGS OF UNFAMILIAR WORDS Order No. DA8308225
WYATT, CAROL ANN, ptcp. University of Georgia, 1982. 195pp.
Director: Ira E. Aaron

The purpose of this studY vos to investigate the differential effects
of fivertypes of context clues (definition, appositives`synOnym,
summary, and comparison and contrast) on the ability of fourth grade
students to determine meanings of unfamiliar words. A second
purpose of the study was to find if the ability to use context clues to
get word,meaning is related to these Variables: sex; scores on
vocabuthry, grammar, and reading comprehension. A third question
of the siudy qoncerned how fourth, grade students use context clueS.

To test the effects of the five types of context clues, five
biographical passages, each containing five nouns determined 'to be
unknown to the subjects, were written. Each unknown noun was
defined by one of the five txpes of context clues. There were five
versions of each passage so that each noun was defined in different
versions with vlifferent context clue. All passages had a third grade
readability level according to the Fry Readability Graph.

Subjects of the study were 150 fourth graders in Avery County,
North Carolina who had scored at.or above stanine four on the
reading battery of the California Achievement Test. Each subject read
one version of the five passages and answered five multiple-choice
questions about the unknown nouns in each passage. Ten students
each from those scoring in the high, middle, and low range on the
questions were selected for individual interviews.

A repeated measures ANOVA showed differences among the
means of the five context clues: definition (7 = 4.32), appositive
(7 = 3.86), syndnym (7 = 3.67), summary (7 = 3.16), and
comparison and contrast (7 = 2130). According to Scheffé's multiple
comparisons test all differences were significant except those of the
appositive and s4nonym context clues. Results of the t-test showed
no significant erences between the scores of boys and girls on the
Context clues test. A stepwise Multiple regression analysis indicated
the reading comprehension scores of the subjects were most highly
related to the subjects' wores on the context clues lest. The student
interviews produced different responses from the three scoring
groups on questions concerning how they found the meanings of
words defined by context clues.
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