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THE RELATIONSHIP BETWEEN SELECTED TEACHER ~
PERSONALITY TRAITS AND THE JEACHING BEMAVIORS OF
REMEDIAL READING TEACHERS -  OrderNo. DAB303182

ALESS!, Linpa Goroon, PH.D. State University of New York at Bufialo,
1882. 252pp.

The major purpose of the study was to look.at the effect o! aspects
ol personality on teaching performance. it was the plan of the study to *
identify behaviors that differentiated the efiectiveness of remediat
reading teachers, and then to determins whether the idenlified
differences were related to personality characteristics.

The subjects were nine female teachers enrolled in a Master’s
Degree program in reading education and registered in a clinical
practicum in reading. These teachers represented three distinct
personality categories as identified by their performance on two
subscales of the FIRO-B, which were plotted onto a circumplex

* . personality/behavior model. Three trained observers viewed four
teaching sessions totalling 120 minutes of videotaped instruction on
each subject, and then independently rated 18 dimeénsions of each
teacher's behavior using a modified version of Ryans' Classroom
Observation Record and Glossary. Dominant instructionat behaviors,
identified from the ratings, were described for each subject. These
dominant characteristics were analyzed for within and acress group
comparisons. The results of the study suggested that consisient
teaching behaviors were not found within any of the three pérsonality
groups identified. Subjects were then regrouped according to
similarities in dominant instructional trails, and within and across

group comparisons were made. Comparable behaviors were noted
within the two groups subsequently identilied. Across group
comparisons yielded diflerences between thesas latter two groups.

Conclusions from the study indicated that the instruction provided
by eflective remedial reading teachers was characterized by
numerous dominant traits, whereas the behaviors of the second or
stereotyped group, found to be only adequate in eflectiveness, lacked
dominant teaching traits Conclusions were 0l5o drawn about the
eflectiveness of the instruments employed in the investigation,
inaights into the use of observers to evaluate teacher competence
were presented, as were contributing factors which may have affceted
the personality categorizations. Implications for teacher evoluotors
and teacher preparation programs were drawn. .

A TREATMENT FOR THE EXPLORATION AND REEGNEMENT
OF AN ACTIVITY STRUCTURE TAXONOMY IN LANGUAGE
ARTS OrderNo. DAB227338

AnRmMSTRONG, Mavie ELizapeTH, Ep D The Univorsity ol Arizona, 1882,
223pp. Director Vivian L Cox

Historic ally, disciphines other than education have studied the
culture of the classroom Yel. the group phenamena of education has
been.ignored The ways teachers manage groups and lescon
aetivities appear 10 have important implicationg for the study of
teaching and learming However, there are no rules to follow. A
decision making base does not exigt. Yet, the study of teacher and
student behavior is dependent upon the setting within which that
behawvior occurs An appropriate choice must be made for an
ehjoctive method to provide an adequate level of description of the
toaching/learning context of the classroom. Thatis the focus of this
Sludy. ) .

The subjects were nine classroom teachers, grades 1 or 2, from
two ceparate school districts within g 50 mile radiug of Tucson,
Arizend Six teachers served as the control group and three teachers
gorved as the treatment group Treatment consigted of orentation in
tho concept of achvily structures. videotaping of language ang
instruction:. endig of such instruction by the researcher ang
ofimulated recall of such instruction by the teachgrin a feedbock
sossion with the researcher Instrumentation consisted of a beliels
questionnare, a teacher intormation torm, a journal. and an inlerview
all developed by the researcher Ingirumentation occurred with both
groups, bath pro- and poasttreatment. Ethnographic technigques were
used for bath indtrumontation and treatment.
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READING PROGRAM PROBLEMS OF BEGINNING
ELEMENTARY CLASSROOM TEACHERS AND THEIR
SOURCES GF HELP Order No. DA8302804

Bexson, Suervi Cousenr, Pu.D. Unlversity of llinols ar Urban-
Champalign, 1982, 148pp.

Purposes. The major purpose of this study was lo ident
degr_ee of difficulty which beginning é!emenlzylry classt%%rg’t‘g?hau
had including selected instructional activities in their reading
programs. The second purpose of this study was 1o identify sources to
help. that beginning elementary clancroom teachers employed in
solymg problems associated with the selected reading instructional
activities. The third purpose of this study was to determine if primary
and intermediate elementary classroom teachers differ in
develoqmenl across years of teaching experience, when sefected
Instructional activities were categorized according to dovelopmental
stages (requirements of teaching, refinements of teaching and
individualization of teaching).

Procedures. A written questicnnaire, designed by the rcsclrchli
and personal interviews were the instruments used 1o collect the dl!'l'
Tor this study. The questionnaires were mailed 1o all 735 graduates of
the University of iilindia Elementary or Early Chitdhood Program
between January, 1976 and May, 1980. There were 488 graduates
who returned the questionnaire. Erom these respondents there were
235 graduotes who were elementary classroom teachers, The
nrc‘:;;c:‘r:;;z.s of these 285 elementary classreom teachers were used in

Findings. " Individualizing reading.nstruction”™, "know 3
dmerenlim_e between a child's !earngma problems and h?s/izgrmw o
psychelegical problems” and “motivoting children to read
lndepeqdenlly“ were ranked as the firot through third most difficult
ingtructional activities aerass ajl years of axperionee. "Other teachers
al your school™ was marked as the most frequently used seurce of
heip acrogs all five yoors of teaching experionce. The second ranking
source of help by all teachers indi¢ated that teachers did not seek any
lsslaman ftﬁ wfhen attempting fo soive problems.

esults of the ANOVAS for stages ono ghd two, requir
refinements of teaching, showed lgea;l?izzfgmean scgzra 5\":;23!"6

1

stages were significantly difierent acroha years of teaching
experience, but no significant differcolce was shown between mean
8cosCS of primary and intormediate grade lovel toachers. The ANOVA
resuits for the third stage, individualization of teaching, chowad
primary and intermediato 1eachers’ mean reoren for the third stage

~ were gignificantly diflerent, but there wag no difference across yesars

of teaching experience.

]

A SURVEY OF READING EDUCATORS' AND CONTENT
EDUCATORS' VIEWS ON KEY OBJECTIVES OF CONTENT.
RELATED READING EDUCATION OrdorNo. DAB303087

Bis1op, Davio Micuaet, Ep.D. Stato Universit
. JED. y of Now York at Buffato,
1882. 389%p. ; vl

R(_}pons a descriptive/comparative study ¢t the oepinions and
practice of a nationwide sample of education professors regarding
content-related reading education. Professors in five ficlds--Reading
Englmh. Mathematics, Science, and Social Studies--were curveyed b'y
mail quesllionnaire on their opiniong as to the most appropriate
caur;e(s) in which to teach 35 selected objectives of content-relatad
reading education, and-on ther practices as 1o the amount 6f time
they apend on the same 35 objectives The questionnairc was
developed by conducting a cearch of the field literoture and
pretesting it on gelected profeasionals in the targeted areas.

From a total potential cample 6f 500 (100 each in the five fields)
167 educmpm. or 33 4 por cent, returned cempleted and useabls
questionnaires Reading Educators returned ot the highest rate, 61 .
per cent Further dota en participants are reponted, including rates of
return !Qr cach group and prefessional preparation and
respongibilitics of participants Data on reasons for nonpartisipation
of celecxefj nonparticipants are also reported.

Aconlnngency analysio wags conducted to determing whether
relationships existed between membership in Educalor group and
fesponses to the apinions and praclices items (p < .05). Cramer's V
was computed to determing streagth of relatisnships It was found
that tar nine of 35 ebjcctives a relatisnship was found to exist
botwoen membership In Educator group and responses to opinions
itoms such that Educatsr groups dizagreed on the most appropriate
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course in which to teach the objectives. Furthermore it was found
thatfor 29 of 35 objectives a relationship was found 10 exist between
membership in Educator group and responses to practices items
such that Educator groups differed in the amount of emphasis they
placed on the objectives in their courses,

it was concluded that Reading Educators are more involved in the
teachirig of content-related reading objectives and believe that the
objectives are not the sole respongsibility of reading educators.
Content Educotorg by group tended 1o stress different objectives, and
a3 8 whole tended to regard the objectives as the majos responsibiliiy
of reading educators. Englist Educators did not appear to be
significantly more involved in reading ebjectives than other Content
Educators. . .

A STUDY OF THE EFFECTS OF THE READING RESOURCE
TEACHER AS PERCEIVED BY THE CLASSROOM TEACHER .
Order No. DAB306367

Butis, Richano Eowano. i, Eo D Lohigh Univorsity, 1883. 96pp.

The purpose of this investigation was to study the perceplions of
classreem teachers regarding the effectiveness of reading resousce
teachers. The raw data congisted of a total of 171 critical incidents
eligited from 64 elementary schoo! teachers in response to the
fequest to recall positive, negative and neutrat incidents Involving a
reading resource teacher. No more than two incidents of each kind
were to be given. Aialysis of the contents of these critical incidents
led the invesligator to classily them into five cotegories of assistance
1o the elasaroom teacher: Class 1, in general teaching of reading
techniques, Class 2, in diagridsing and preccribing carrection of
reading problemg, Claga 3, in demongsirating expertise in instructional
materiais, Class 4, in opecial and administrative tasks; Class 5. in
teaching reading in direct contact with groups of children. This |

, classification was eonfitmed by two independent judges.

There are two findings af interest. The first finding cemes from the

fact that the classes that emerged from the critical ingidents differed

Intha numbers of incidents they centained. Class 5 cantaing the
greatest number of incidents, 60, while Class 4 contains the least
number of incidents, eight. Classes 1, 2, 8 3 contoin 28, 40, & 31
incidents respectively What the study reveals, then, is that the maojor
‘areas of assistonce by the reading recource teacher as pecceived by
the elassroom teacher are in tedching reading in direct contact with
greups of children, in genaral teaching of reading technigues, in
diagnasing and preacribing correction of reading probtems, in
developing expertisa in ingtructional materials. Apparently thero was
ke percelved assistance in opeciol or administrative tasks.

The sccond finding comes from the fact that the five clagses
differed significantly.in the proportions of pasitive and negative
incidents they included. Excluding Class 4, which would ceem to
represent an area outsido of the rending resource teachor's domain,
the pregortion of positive incidents far outweighed the proportion of
negative incidents in all areas of assistance exeept in the general
teaching of reading techniques (Claca 1), In which there were twice as
many negalive ag positive incidenls Except for this ene area, then,
the elassroom teachers seemed satisfied with tha assistonce receved
frem the reading ressurce tepchers.

PERCEPTIQONS OF PRINCIPAL LEADERSHIP BEHAVIORS
RELATED TO THE READING PROGRAM IN ELEMENTARY
SCHOOLS WITH HIGH AND LOW STUDENT ACHIEVEMENT
Ordor No. DAB302217%

Cowmas, Martha W Eo D Tho University of Florida, 1882 162pp
Chairman: Wilham R. Powell

The present otudy was conducted to examing the relationghip
between student achievement ¢f basic skills in reading and the
leadership behaviors and background characteristica 6! principals in
the elementory schoa! roading program in low socioecenomic
scheels. The study was designed to identity activities in the reading
program which distinguished principals of schools with high student
schievement from grincipals of schools with low student achisvement.

Far both third and fifth grades in the participating schocls, the

(@ ""centage of students mastering basic reading skills was either

Aruitoxt provided by Eic:

,

above 82% or below 82%. Schocl populations aiso had between I5%
and 70% of the students qualifying for the free and reduced lunch
program. Participating in the study were 20 principals and 328
teachers. ‘o :

A questionnaire that focused upon the principai’s involvement with
teachers, stud®hits, and parents in reading was developed by the
writer. Principals and teachers rated the involvement of other persgns
with the principal in reading program activities.

Questionnaire responses were analyzed by (a) schools, high and
low achieving; (b) respondents, principals and teachers; and (c) the
interaction between schools and respondents. Background
characteristics of principais were also compared in relation to years
of experience as an elementary principal, elementary training, years
of élementary teaching experience, and preparation in reading for-
principals of high and (Bw achieving schools.

High achieving schools differed significantly from low achieving
schools in activities of the principal related 10 (a) providing materials
for reading instruction, (b) assisting teachers in solving clasgroom
reading problems, (c) helping teachers implement a classroom
management system in reading, and (d) encouraging teachers to
assist parents with ways to help children with reading at home.

Teachers of high and low achieving schools rated principals’
involvement in (a) setting goals for reading. (b) planning for inservice
needs, (c) reviewing teat data for program involvement,

(d) encouraging teachers to utilize parents as volunteers,

{®) communicating expeciations for mastering skiils 1o students, and
() communicating the importance of reading to students at g
significantly lower level than did the principals. In addition, principats
of high and low achieving schools were not significantly ditierent In
background characteristics.

3

THE IMPACT OF LANGUAGE DIFFERENCES ON ORAL
READING ANALYSIS OrderNo. DAB304703
Davey, Ly Manig, Pu.D. Arizomp State Unlversity, 1082, 134pp.

This study investigated the Impact of language differences
(dialect) on teachers’ perceptions of oral reading on expectations of
future academic success, diagnoses of reading strengths and
weaknesses, and instructional prescriptions. The eflect of teachers’

educational background, years of ex rience, a . )
situation was analyzed. pe nd type of teaching

Subjccts were one-hundred-fifteen intermediate teachers who
latened to one of three tapes read in a different dialect {standard
English, Mexican-American English, and black English) and
comploted a thirty-nine item questionnaire assensing diagnasas, ,
expectations, and instructional prescriptions. Instructional v
prescription items required teachers to rank skill areas, instructionsl
activities, and reading approaches, and to recommend the most
beneficial program plnccmen&(learnlng disabilities, remedial reading,
classroom developmental).

A 2x 2 x 2 x 3factorial design was used to analyze teachers’
diagnoses and expectations. The dependent varlables were the .
Wachers’ responses on the questionnaire. The independent variables

-were the treatment and two lovels of teachers’ educational

background, years of experience, and type of teaching situation. The
Friedman Two-Way ANOVA by Rankswas utilized 1o analyza the
leachers’ ranks of skill areas, reading approaches, and instructional
activitics. A chi square statistic was utilized to analyze teachers’
recommendations ef program placement,

The results indicated that teachers’ expectations of academic
success and diagnoses were not affected by dlalect. Teachers'
educational background, years of experience, and type of teaching
situation did not afiect thelr expectations or diagnoses.

Teachers® ranks of skill arcas, reading approaches, and
instructional activitica were affected by dialect. Dialect and teachers’
educafional background did not affect their recommendations of
pragram placement. Within the black English group, less experienced
teachers recommended the classroom program, white more
experienced teachers recommended remedil placement. Within the
Mexican-American treatment, teachers from Mexican- American
schools recommended the developmental placement, while teachers
from white schools recommended remedial placement,

Teachers’ language stiitudes seem 10 bs more positive than
previous research has indicated. The findings indicate a need for

6
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teachers to have exposure ta children speaking nonstandard dialects.
Training is warrantad in the areas of the language experience
approach and sctivities to enhance experiential background.
Teachers also must become familiar with suqh fanguage aspects as
phonclogy, syntax, and lexicon. .

-

COMMUNICATIONS STYLES AND THEIR RELATIONSHIP TO
"EVALUATIONS BETWEEN TEACHER AND STUDENTS
Order No. DAB2298263

Frangy, Donato Raymono. Pu D Southern lllinois University at
CGarbondale. 1982 127pp. Major Professor' Dr Edward B Sasse

Purposes The study sought to determine if 1atings of students by
their classtoom teacher and rakngs of (he teacher by his/her
students can be gorrelated with teachgr and student communication
styles The study investigated these dy ferences by comparing the ‘
mean ocore ratings of teachers and gludents with each population’s
communication style, grade level, pAd sex.

Procedures Sevenly seven ci@ssrooms of students and their
teachers were the subjects for thidsludy. The students and teachers
wha served as subjecls were listed 11d either the hith, eighth, or tweifth
year of school. ‘

Communication styles were listed as Intuitor, Thinker, Feeler, and
Soensor. Both groups of subjects were tested to determine their
communication styles Teachers rated their students on esght student
pbehavior rats Students rated their teachers on twenty behavioral

and professional trais.

Six hypotheses wete developed and analyzed on the 05 level of
cignificance A one way analysig of variance (ANOVA) procedure was
utilized to determine significant mean scores. .

Findings (1) There was a significant ditlerence between teacherg
communicabon style and how they rated their students The
diffarences exist. however, only for Intuitor and Feeler Teachers and
only for the traits of dependability, consideration, punctuality, and -
creativity (2) There was a sigmhicant differenc e between
communic ation style and the grade ievel of teachers rating students.

* The differences exist. however, only for Feeler and Sensor Teachers
and only for certain selected traits (3) There was a significant
difference between communication style and the sex of the teachers
rating students The differences do not exist for Thinker Teachers, but
do exist for Intuitor, Feeler, and Sensor Teachers Agan. these
differences exist only for selected raits (4) There was o significant
diflerence between the communication styles of students and how
they rate their teachers, but the difference exists only for Thinker and
Feeler Students (5) There was no significant difference between the
communication style and the grade level of studentg intermg of how
they rate thew teachers (6) There was 8 significant ditference .
botween the communication style and the sex of the student rating
teachers However, sigmificant diference exists only for Sensor

Studonts.

COMMUNICATIVE DIMENSIONS OF TEACHING
EFFECTIVENESS Ordor No. DAB308039

Ganmson, S Scorr, Pu.D. Michigan State University, 1882. 117pp.

The purpose of this study was to explore three communicoation
variables.-perceived communication compotence, style and
immediacy--in an effort to begin clarifying the behavioral (i.e.
communicative) dimensiens of teaching effectiveness. Each of these
tvee communicotion variables was measured with respeet to ito
impact upon the following Indices of teaching eflectivencss: student
affect (toward course conient, teward the instructor, and toward
advoceled communication practices); behavieral commitmont
(adopting suggestions and enrolling In another course of related
content); and cognitive achievement (test scares),

Based on a review of the literature, thses behavioral independent
variables (student perception of their teachers’ communicative
competence, style and immediacy) were evatuated wilh respect to
their impact on one dependent variable, teaching eflectiveness.

RIC .
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Eight hundred sixty-seven undergraduate students enrcfied in‘one
basic communicatioly course at Michigan State University participated
_inthe investigation. ' :
Results indicated that communication practices in the classroom
have a profound infiuence on education outcomes. Specificafly,
Perceived Communication Competence, Teacher Style, and
Communicative immediaty consistently predicted teaching
eﬂecli]veness variables ’sluch as student afiect, behavioral
commitment, and cognitive achievement. Also, resul i
(1) the mosiiimponar;l predictors of student afiect lo'ig:g'c“w that
communication practices suggested in the course w
competence and style; (2) student affect toward cou(r:r’,: ;:gx;ﬁ:lnv'o:
was most powerully predicted by perceived communication "
competence; (3) all three teacher communication variables
(competence, style and lmmedlacy) were powerful predictors of
student affect toward their instructors; (4) the adoption of course
suggestions was also powerully predicted by each of the three
Independent measures; and (5) cognitive achievement was m 1
influenced, by tar, by perceived instructor communication oS!
competence. The meaning and importance of these results is

discussed with reg
teachors, respect fo their value to teachers and those who train

INDIVIDUAL TEACHER DIFFERENCES, TEACHER
PREDICTIONS, TEACHER QUESTIONING STRATEGIES AND
STUDENT RESPONSES DURING READING LESSONS: A
TEACHER EXPECTATION PERSPECTIVE

Order No. DAB228033
Lauix, Rosany Maceoo, Eo D Syracuse University, 1882. 200pp.

The purpose of thig investigation was to examine the usefulness of
teacher exgectation theory for explaining clasaroom processes
invalved in reading instruction. In order 1o accomplish this purpose,
two studies were completed.

Since otudents’ question-answering behaviors may provide insight
into the qualitative nature of students’ reading comprehension, the
first study was designed to examine relationships between teachers'
predictions for students’ question-answering behavior and student's
&ctual question-anowering behavior. Five fifth grado teachers read
two passages and 36 reloted questions 12 Type One Memory Task
Questions, 12 Type Two Memory Task Questions and 12
Comprehension Task Questions. Teachers predicted which questions
would be correctly gnswered by each student within their reading
classesn. During reading group lessons, students read the passages
and answered the related questions. i

According to a otrict version of 1cacher expectation theory,
students’ classroom responses and subsequent learning are
consislent with teacher expectations. Censequently, teacher
predictions  yrere compared to student respanses in terms of the

:;;nslmsncy between: (a) the number of predictad correct responses
o :’Jac ‘ student and the number of actual correct responses {or each

udent, (b) the numberetpredicied correct responses for each
Guestion type and for each roading group and the number of actus!
'ﬁgecl responces for each question type and for each reading group;
o mfﬁer‘:?:gs%ﬁ?\ églgled to teacher predichions and variables related

ANQVA u(zd regression procedures indicated several
lnconmgler)caeg petween teacher predictions and student rea‘penses
These fithngs raiced questions concerning the usetulness of teachﬁr
expactation lr'ueory for explaining classreom phenomena. Because
aiternote versions of expectation theory have incorporated notigns of
teachers” expectations for students’ cooperation ag well ag netiens of
Individuai teacher difforences, the question was raiged concerning
whether a’'less pargimonious version of expectation theory might be
more uselul for explaining teachers’ inatructional behaviors during
reading lecoong This question was examined in the second study

in this study. four lassens were observed for each of 10 fifth grido
teachers and their middle reading group students. . . . (Auther's

abstraet sxceeds stipylatad maximum tength .
permission of author) UMI gth Discontinued here with




. . THE READING HABITS OF RANDOMLY SELECTED Keh2
WISCONSIN SCHOOL SUPERINTENDENTS IN
PROFESSIONAL AND NON-PROFESSIONAL PERlODlCALS

. Order No. DA8215949
Masan, Ricnano Wavne. Pu D Tho University of Wisconsin - Madison,
1882 136pp Supervisor Professor Donald J McCarty

The Problem The purpoce of this study was 1o exammine the
reading hobits of randemiy setected K. 12 Wiscensin schso!
Superintendents in professional and non-prefessional periadicals

Superintendents’ protessional reading habits were examined by
task categories

How superintendents felt about reading and how much they feit

“professianal and recreational reading should be promoted among
subordinates was examined, as well as which non-professional
periodicals wece read

Design of the Study One hundred Wiscongin K-12 school
superintendents were rand8mly selected for this study The response
rate to the mailed questionnaire was 81 percent. The Reading Habitg
and Interest Survey Quostionnoire was developed for this study The
reliability and validity of the instrument were analyzed and tound to be
acceptable. .

A ong-way analysis of variance was usedto test whether the
means ! the frequency of professional periodicals read were
significantly different for the levels of the various task categories.

A/A_mason»producl moment correlation coefficient was used o
2st if the relationship between various demographic factors and the
frequency with which professional periodicals were read was
significant. An acceptance level of 05 was established for both
statistical tests

Findings The comparison between frequency of professional
perigdicals read and task categories was notfound to vary
significantly No signficant difference was found between the
frequency of prolessional periodicals read and the three demographie
factoro of total years as a superintendent, size of school district, and
highest degree held However, age and total years in education wore
found to be aignificant o -

Conclusions and Implic ations It can be concluded that
profegsiona!l periodicals did not specialize in any one task area but
tended to be generghzed in nature and addressed all four task areas
on an equal bagigs

Superintendents who riead professional periodicals frequently,
tendcd to be older and have more years inweducation than thoce
superintendents who did not

Suparintendents felt strongly about promoting professional

reading among subordinates. but less inclined to promote
recroational reading
Wisconsin superintendents most often read the foliquing tour
professional periodicals The Phi Deita Kappan, American School
Board Journal, Excculive Educator. and Wisconsin School Nows
In nen protessional periodicals, nathiona! and world news were
mogt eften road

* o

AN ANALYSIS OF JOB DESCRIPTIONS FOR READING
SPECIALISTS IN SELECTED SCHOOL DISTRICTS IN T
UNITED STATES Order No. DAB300S08

Mosey, Emma Grace, PuD. Toxas ASM University, 1882. 131pp. -
Chairman: Dr. Harold L. Howkins

The purpose of this study was to determing the critical tasks to be
perfarmed by the reading specialiot. A random sample of 50 schoal
distriets 'wag celected from a population ! 100 of the largest cchool
distriets in the United States. Forty-nine districts responded. The
critical tasho were taken from job deseriptions for the reading
spCciafists from the 31 usuable responoes for the study.

Data analysis of the job descriptions was done manually using a
eontent analysio technigue. A total of 416 tasks ware listed firgt. After
an item anolysis, 42 critical tasks were identified. A questionnaire was
cemposed and tent to o panel of experts for them to score each task
with regard to importance of being on a Reading Specialiot job
deseription. This was compiled with the recearcher's findings. The
final eritical task list included 17 items. Tho msat essentiol task was
determined to be working wilth eurriculum assistants and other school

QO _notin Intesprating the reading and language dovolopment
E MC 1 1o teachers, Instructional assistants, parents, and
1nity. This 1ask was shown as included by 100% of the

»
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respondents in their job descriptions. The remaining 16 critical 1asks
ranged from 68.4% to 71% frequency responss,

Baosed on the resuits'of this study, other conclusions were that:

(1) Of the 8,467 reading personnel, 25.7% were employed with the job
title reading specialist and 74.3% uged another title. These
percentages were influenced by the larger schoo! districts that had :
more persons employed with another title. However, more than 67% of
the school districts contributing 1o this study's dota used the title
reading specialist. (2) When the State certification requirements
procured from the school districts were compared to the Internationa)
Reading Association (IRA) requirements, the results showed that
most school districls tended 1o agree with IRA. 3) Administrators
listed the following reasons for not using the re®liing specialist title:
school board policy, state certification requirements, and federa) .
guidelines or requirements.

Based on the conclusien of this research, it is recommended that
there should be an increpsed emphasis on the development of a job
description, for Actual use, for the reading specigliot by the
administrotors of the school districts.

ARIZONA SCHOOL SUPERleENDENTS AND READING:
.AFKGROUNDS, OPINIONS, PRACTICES, AND WORKING
CONDITIONS Order No. DA8303303

Pwenrson, Carou Anng, Pu.D. The Univorsity of Arizona, 1982, 103pp.
Director: Dr. W. Valmont )

This study examines the educational and professional
backgrounds, opintons, practices, and working conditions of Arizona
school superintendents with respect to their districts’ reading ’
programs.

The questions investigated for this study were: (1) What are the
educational, professional and reading backgrounds of Arizona school
superintendents? (2) What professional organizations and
publications appear to be most influential for Arizena schoaol
superintendents? (3) What are the expressed impertant tasks of i
Arizona superintendents? (4) Who advises Arizona school
superintendents about reading matters? (5) What criteria do Arizona
schoot superintendents use to select advisors in the area of resding?
(8) What methods do Arizona scheol superintendents use to svaluate
their reading programa? (7) What are the opinions of Arizona school
superintendents regarding the effectiveneas of their district reading
programs? (8) What sofutions to the reading problpms of their
districta do Arizana schoe! superintendents propafe? (9) What
negative faclors do Arizona schogl superintendents beliove influence
their districts’ reading programs?

A stratified, randomized sampte of (36) Arizona school
superintendents wag selected (o participate in the atudy. Twenty-nine

_superintendents actually participated.

Superintendents tended to hold adviliced degrees, and a majority
of them had earned doctorates. Thelr advanced degrees were dsually
i education administration, while their undergraduate degrees were
very divorsn. Thoy tended 1o have few if any hours in reading courses.
They did not read journals devoted to reading, nor did they sttend
reading conferencen. Their reading advisors did not tend 1o be
reading specialists, althaugh superintendents stated 1t they vatued
“reading knowledge” and "reading expericnce” in their advisogs. The
sclutions to superintendents’ reading program difficulties tended to
be external solutions, rather than solutions which could be
implemeonted by themselves. A variety of other findings are reported in
the study.

AN INVESTIGATION OF FIRST.TIME UNIVERSITY ENGLISH

DEPARTMENT TEACHING ASSISTANTS: CONSIDERATIONS

FOR TRAINING PROGRAMS Order No. DAB303849 -

SamueLson, Janct €., Pu.D. Michigan State Univorsity, 1082. 144pp,
This otudy invegtigotes teaching assistants in American university

English departiionts: the origing and history af teaching assistants

and the major insues in training programs for them. | also conducted g

survey of firot-time teaching assistants at five universities in an
attempt 1o learn more about their backgrounds, their understanding of

8
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and attitudes toward writing theary, and their knowiedge of writing
pedagogy. Finally, | discussed the profile that emerged of the
teaching assistants in context with the major recommentdations for
iraining programs posited by such theorists as Donald Murray, Janet
Emig, Wallace Douglas, Donald Nemanich, and Richard Gebhardt.

The survey revealed that the prospective teaching assistants had
extensive experiential backgrounds in writing, but their educationgl
backgrounds in wriling were considerably weaker. While they
reported having had little knowledge of specific theorists and theotiey
in writing and pedagogy. they more closely aligned themselves with
the recent “process-oriented” approach to writing and its teaching '
than with the “prescriptive” orientation--perhaps reflecting their
experience ag writers which they bring to their newlound role as
teachers. .

From the information reported by the teaching assistants and the
major concerng discussed by the theorists, training programs are an
essential feature of preparing graduate students to teach college-leve)
writing courseg, especially given the concentration of literature in
undergraduate English majors’ curricula. Furthermore,
comprehensive and sustained training programs are needed because
they offer prospective college teachers the only training they might
receive before entering the field as professionals. While training
programs provide soon to-be teachers an opportunity to explore &
rich and complex field. they are nonetheless flawed because of the
short period of time given to them_ In addition., they cannot guarantee
eflective teaching nor dictate attitudes toward writing, theory, and
pedagogy. Their importance is. however, not diminighed because in
Iraining programas, undérgraduates’ improved writing is. ultimately, &t

« olake, and that improvement begins with effective collegs writing
teachers.

A QUALITATIVE ANALYSIS OF INTERMEDIATE GRADE
TEACHERS' INSTRUCTIONAL DECISION MAKING IN
READING Ordor No. DAB3079489

Smpson, Anne Davis, Pu D. North Toxas sraro‘}nivorslry, 1882
393pp. '

This study described the rationales used by individual tedchers in
the celection of actwitieg tor reading ingtruction The relationship
between the teachers’ conceptions of reading and factors in their
present teaching environment were analyzed as influences in_ther
rationales given Palterns in teachers’ thinking about activiltes
represanting two theorelical positions in reading were idenlitiéd

In-depth interviews were conducted with sixteen fourth and fifth .
grade teachers randomly selected from seven school districts in the
North Texas area Teachers completed an instrument to identdy their
conceplions of reading and then descnibed their current reading
ingtruction program Teachers then responded to twelve aclivity cards
representing two theoretical positions in reading and discussed the
current and potential use of each activity in their present situation
Specific reasons for the use of each activity were elicited Analysis of
the data followed qualitative methodology procedures to identify the
rationales used and patterns in teacher thinking about specific
activities

Within the imitationg.of this study . the following conclusions have
been formutated (1) Teachers use multiple rationales in the selection
of reading instructional activities which reflect consideration for
elements related 1o the actiwity, the reading curniculum. the student,
classroom management and the larger schoal environment
(2) Teachers’ conceplions of reading are evidenced in thesr
rationales but reflect general understandings of reading rather than
precice theoretical posihons (3) Teachers' considerations of the
actual teaching environment are balanced with conceptions of
reading in their rationales for gelecting reading activities with
adherence 1o the adopted basal program and the class structure
utilized as predominant nfluences (4) Individual teacher differencos
wore found in the rationales given and in reliance on influences from
conceptions of reading and the actual teaching environment, thus
indicating indmdual differences in the degree 1o which teachers make
instructional decisions about reading (5) Collectively, teacherg’
rationates reflect different pattens in thinking about instructional
activities representing the “content.centered” and "pupil-centered”
theories of reading
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ATTITUDES OF LOUISIANA PUBLIC SECONDARY

. PRINCIPALS AND ENGL!SH TEACHERS TOWARD TEACHING

THE BIBLE AS LITERATURE Order No. DAB305822

Wooos, Jiumy Lavon, Eo D. Northwestorn State University of
Louisiana, 1982. 147pp. Directed by Dr Dan B. Carr

Purpose ol the Study. The purpose of tHe study was to explore the
viewpoints of public school secondary printipals and English
teachers regarding the controversial nature, importance, and.
problems associated with teaching.the Bible as literature in order to
explain the apparent lack of Biblcal instruction in the secondary
English classrooms in Loyisiana.

Procedure. Subjects participating in this study were thirty-one
randomly selecled secondary principalg and sixty six English
teachers from throughout Louisiana Using the literature on teaching
the Bible. an instrument consisting of twenty-three Likert-scale items
was designed 1o measure atlitudes relating to three Biblical
instruction problem areas--controversial nature, importance, and
hindrances. The totals of the responses o these items repregsented
the dependent variable Independent variables were the two groups--
principals and teachers:-and a number of demographic groupings.

One-way analysis of variance wag used to determine if there were
significant differenceg in attitude scores within the principal and
teacher groups in overall attitude scored and between teacher and
principal groups concerning the controversial nature, importantce,
and hindrances of Hiblical instruction as well ag differences in overall
scores between the principal and teacher groups.

Findings. Statistical analysis of the data revealed that no
significant difference exists in the overall attitude scores among

teachers or principals grouped using the following vanables: provious

religious Iraining. school size. race. experience, religion, or frequency
of church attendance Also, no significant difference exists in overall
attitude scores among principals grouped by age and whether or not
the Bible ig taught in their schools Significant difterences exist,
however, in the aftitude scores of teachers grouped by age and
whether or not the Bible is taught in their clossrooms Significant -
differences also exist between the attitude scores of teachers ard
principalg regarding the importance of Biblical instruction and
between the overall attitude scores of the two groups.

- Conclusions. The Bible i1s not widely used as an instructional tool
of text in Louisiana secondary public school Englich clasorooms, and
a probable contributary factor to the Bible's absence is a low
¢stimation of its imporanee on the part ¢f sches! adminisiraters.
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