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The paper describes the curriculﬁm tﬁﬁt immigrant children
encounfeged when they enteredrthe New Yofk City public schools at
the beginning of the 20th century. It explorés th; interaction of
the curriculum'and one‘group, Bast Européan Jewa,iand seeks to
determine 1) Qhat the schoolsb;ere attempting to teach‘:o their
Jewish (and other immigrant) students, and 2) if and how the Jewish

community sought to influence the shape and substance of the public

education their childfén were receiving.

It is concluded that New York's G;rman—Jewish\leadership and
#  the leaders of p%blic education shared a common agenda. They sought
to use public education and its curriculum to transform East European
Jewish immigrants socially, culturally and linguistically. Both

K ' s

élites collaborated on instructional programs designed to meet their

necessarilj'ascgrtaining the wishes or seeking the consent O0f the

East European Jewish community.

transformational goals and implemented these programs withdut - :
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Teaching America: East European Jewish Immigrqq?s and the Public School
Curriculum in Turn-of-the-Century New York City ‘
I. Introduction. »

The turn of the twentieth century was a time of heightened aware-
ness that America was threatened with becoming g multi-cultural and multi-
1{ngUa1 society. This was viewed with alarm by the majority of native-born
Americans, including many school pﬁBfessionals.] Inétead of promoting ‘ O
cultural and linguistic diversity, many school leaders saw as their great
task the transformation of the raw material presented to them, the non-

English speaking "aliens," into proper English speaking Americans. As City
Superintendent Maxwell stated: : v : v
the majority of the people who now come to us 7
have little akin to cur language; they have .
1ittle akin to our mode qf thought; they have ,
little akin to our customs; and they have little
akin to our traditions. They come here and are
planted in an environment totally different from
that to which they have been accustomed. It is
a great business of the department of education

in this city... to train the immigrant child...
to become a good American citizen.

o

The content of instruction--courses of study to be puréued%and
syllabi detailing the content of such studies--became an important instru- .
B ment in the efforts to Americanize the schools' immigrant charges. What

was to be taught in the rapidly growing and evolving public school system

'of turh-of-the—century N.Y.C. was strongly influenced by the presence of

hundreds of thousands of immigrants thought to be in dire need of civilizing

and Americanizing influences.
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we must teach /the. 1mmigrant child/ to take care
of his health, so that _he may become physically
strong and vigorous. In the second place we must
give him the power of using the English language.
In the third place we should give him as good an
intellectual education as his limited time will
permit. Then we must ‘teach _him how to play, and
we ought to teach him the rights and duties of an
American citizen. A1l of these matters are in-
c]uded31n the proper education of the 1mm1grant
child.

In ;rder to reach immigrant children, they had to be within
the’orbit of the public schools. Thréhgh voluntary participation and
]egéf compulsion, an overwhelming proportion of immigrant parents sent
their children to the public schools of N.Y.C. at the turn of the century.
This was especially true among East Europeap Jews.who sent nearly all of
their children to the public schools.4 By 1914 approximate1y'27§:000
Jewish chi]dreh were attending the cit&'s schools out of a total public
school énro]]ment of 900,000.° The census of 1920 indicates that nearly
70% of N.Y.C.'s 5.6 million inhabitants were foreign born or children of
foreign born parents, a proportion assumed'tq be ref]ecied in/the pub1ié
school population.6

, This papef will describe the curriculum that immigrant children
encountered when they entered the Hew York City public schools at the
beginning of the 20th C. ﬂe shall then explore the interaction of the .
school curriculum and one immigrant group, East European Jews, who arriv;d
and settled in Mew York City in substantial numbers during this period.-

We will try to determine not only what the schools were attempt1ng to

teach to their Jewish and other immigrant students, but also if and how

the Jewish community sought to inf]uence the shape and substance of the

public education their children were receiving.

>




Attendance of immigrant children at public school was the
first of several conditions which had to be sa;jsfied befére the immi-
grant raw material could be transformed into proper Amertcans. The
school system had to establish clear goals for 1t§g1f (what the{ wanted
to do to these ﬁhderen) and devise and imp]emént ; plan of act%én which™™
would enable those goa1svto be realized. The éurrigu}ym deveﬁoped by
the profeséiona1s at the Board'of Education became the instructional
plan of action, the means to achieve social, cultural and linguistic
transformation of immigrant children and children of'immigrants.

If the schools were to be effective in achieving their trans-
fdrmationé] goals, they needed the support of the immigrant -community.
Thag support might be passive--no diggingiin of heels as thef&?i1dren
were pulled into the dominant American culture. But active collaboration
with immigrants and their institutional representatives was eagerly sought.

- As I will seek to demonstrate in this papgr; the success of the
New York City Board of Education in devfsing and implementing an effective

"curriculum of transformation” is due in large part to the active collabora-

tion of key elements in the City's Jewish community.

II. The New York City Public School Curriculum of 1903 J

The City of Greate; New York came into being in 1898, but it
wasn't until the Charter revision of 1901 that the sepdrate educational
systems of the towns, cities and counties which bredated the merged city
were fully integrated. One of the first items of business jof the newly
constituted 46 person Board of Education, its City Superintendent, William

H. Maxwell, and the eight Deputy Stuperintendents was the development of a
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unifﬁﬁn curriculum for the City's elementary schools. The duration of the
course was standardized at.eighf years? and a draft "Cou;se of Study" cir-
culated among teachers and principals was finally approved by the Board in’
1903. |

The principles underlying the 1903 curriculum and 1nforming ;evds4ons
were éncapsu]ated by Maxwell in a 1912 article reviewing the achievements
of MNew York's schools: | |

These /principles/ are... the predominance of, the

study of English--a most necessary provision in a

city whose population is so largely foreign; the

inculcation of a love of good literature; the

elimination of unnecessary details from the

teaching of arithmatic, geography, and technical

grammar; the requirement of hand work (in addition

to drawing) in all grades--constructive-work of

many kinds for the younger children, and sewing

and cooking for girls and carpenter work for boys;

nature study, not merely as a training in observa-

tion but as an introduction to the materials and

commodities which man has made subservient to his

own needs and uses; history, not as a mere chronicle

of events, but as an introduction to our "heritage"

of institutions and as a reservoir of moral worth;

the singing of high class music, as an elevating

and inspiring influence; and physical training and

athletics not only to correct defects of posture /
and to obviate the injurious results of close con- -/
finement at school work, but to inculcate the virtues '
of self-reliance and unselfish cooperation.

The draft curriculum was circulated among school staff and a joint
report wes prepared by the Teachers' Association of Manhattan and the Bronx
and the Male Principals' Association of Manhattan and the Bronx. In evaluating

the curriculum, they took as a basic premise that e]ementary education had t®

"have its own ideal.” The overwhelming majority of children would not go on ";!
to high school. "A subject has no right to claim admission to the elementary
: s I o

4
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curriculum simply because its admission would be a convenience to the
high school."?
P
/ The above conception of elementary education as ‘terminal for

o i .

the majority cleariy sets public primary education apart from private
primary scﬁoo]ing of the day. The public curriculum had to prepare its
students for direct entry 1nt9 adult roles, and not serve as preamble to |
higher schaoling. - The teachers and principals also argued for a turning .
away from compulsory foreign language instruction at the upper elementary
school (gfémmar schoo]) levél. Invpart this stance relates to the per-
ception that elementary school ought to be copp]eté within itself and at
least minimally prepare its students to take up their 1life tasks at an
early age (a§ it was certainly true that a majority of children would
never complete the final year of primary school and that most would go

to work as soon as the law and economic opnortunity allowed). But it was
also in recognitjon of the lanquaae backgrounds of pub]ic:school children.
They reported:

a very strong sentiment, among the teaching body,
against the compulsory teaching of foreign lan-
guaqges in the elementary schools. One principal
writes that eighty-seven per cent of his register
is made up of foreigners, comprising twenty-five
nationalities. Under such conditions all the
usual theoretic arduments in favor of foreign.
languages--the validity of which we admit--lose
their force. 70 these children Enalish is itself
a foreign lanquage; and to require them to master
German or French along with English leads to a
confusion of tongues and consumes time that had
better be devoted to English. In neighborhoods
where the study of foreign lanquage is an aid to
the study of English, or where the parents of
children desire such study, it should be pursued.1?




\ Maxwell responded mo§t favorably to the above rééom@endation.”
Thus prior to the 1903 Course of Study, the study of German ér French had
been a regular part of the upper elementary ﬂgrammar) scha?1 curriculum,
as ‘it was and continued to be in private schools. But by 1903 the presenéé
of large numbers of non-English speakers served to knock modern foreign
languages out of the required curricylum and into the category of an eighth
year elective, along with ;tenography.
If we Took at the Cou;se of Study for the Elementary Schools
(see Chart 1) thch was approved in 1903 (and s]ig%tly revised in 1905),
do we find the principles Maxwell said were there? The overriding concern
for English lanquage is apparent in the time allocation allotted to this
subjecf?-between‘450~510 minutes per week in the first three years. Vhile
shorn, perhaps, of much "technical grammar," the:Eng1ish Course of Study
and Syllabus still remains an omnibus subject including composition, penman-
ship, memorizing, speiling (from the second grade on) and reading. It was
very much.Tike its late 19th c. predecessor right down to the infusion of
ethical lessons into the reading syllabus. -
Running through subjects as disparate as reading, geography,
history, civics, physical training/hygiene and drawing/constructive work,
] : , :

1515 concern for ihculcating students with the proper moral and ethical

values and shaping their outward behaviors to conform to this inner viéion.

The injunction to be clean, orderly, responsible and polite would appear to
be the implied creed of the New York City public schaotp. A few examples
dravm from several of the 1903 Courses of Study can serve to suggest the |

"toné” of moral and ethical exhortation eminating from the public school-

. house.
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‘ Chart 1: Curricula Adopted by the '
N.Y.C. Board of Education, 1903 '
- *  pate ‘Adopted Date (s)
Subject - Course of Study*. Syllabus** Revised
1. Course of Study for '5/27/03 - Oct; 1905 6/21./05

the Elem., Sch.{ Sum- ‘ . s

. mary document): Eng., .

Nature Study, Physical
Train.& Hygiene, Math..
Prawing & Constructive
Work, Sewing, Music,

- Geog. (4A-7B), History
(5A-5B) His.& Civics
(6a-8B), Shop (7A-8B),
Cooking (7A-8B), elec-
tives-~French, ®erman,
Latin or Stenography Latin & Steno.

) eliminated, ‘Oﬁp

2. Ethics & English 5/27/03 Oct. 1905 - ®/21/05
3. Mathematics 5/27/03 6/18/03
4. Kindergartenl Music, 5/27/03" Oct. 1905 6/21/05
Physical Training & ' '
Hygiene
5. Nature Study, Elem, 5/27/03 : 6/18/03 6/21/05 (c. of s.)
Science & Geography Oct.'05 (syll.)
, 6/11/07 (c of s,
geog.)

July'07 (syll-geog.,

6. Drawing, Constructive 5/27/03 6/18/03
Work, Sewing & Cooking :

7. Moral Education (appended 5/27/03 ‘ “a
to Ethics & Eng.) ‘

-——-———..----_.———-—-—-.——.———-—-——-——_—-»_——

* Courses of Study approved by the Board of Education.
*# Syllabi approved by the Board of Superintendents.

Note: Curricula produced by the N.Y.C. Board of Education prior to
W.W.I were not systematically archived or indexed. The curricula in
this chart approximates a complete collection of elementary level
documents. They were located at the following sites: The DRivision

of Curriculum & Instructidbn and the Professional Library at the

N.Y.C. Board of Education, the,Manuscript Division of Teachers College
Library and the Brooklyn College Library Special Collections. Efforts
are now underway to gather all curriculum documents and insure that

' they are preserved and catalogued. ‘ -

7/ .
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A mind filled with worthy interests, high ideals, and helpful-
activities, has no room for ev.ﬂ,-'l suégests the Course of Study_in Ethics
and English; Moral.Eaucatibn 12 1t was %eared‘that children @f the ghetto
lacked such worthy interests, high. ideals and helpful act1v1t1es and thus
it was the task of the school to supply them. Civic virtue was one such
high ideal and the duties of citizens represented helipful agﬁixities. Heﬂ
find that the" 1905 revision of the“Geography Course of Study added "Duties
of citizens and pub]ic‘officia1s" to the geographica]ﬁtopics of 43. The
children of the slovenly streets of the slums learned that it wagna duty
of«citizens "to keep g§rbage and paper separaﬁg from athes; to keep\\‘
receptacles covered; to refrain from throwing papers, fruit-skins apg
other discarded matter 1nto the street, or on the sidewalk; to rpra1n
from throw1ng anything from w1ndows from pbstructing sidewalks or h
thoroughfares, from defacing walks, fences or buﬂqus."]3 The children
also learned of the citizen's duty "in ;%qard to cleanliness of body, of
clothina, of dwelling, of streets; immediate report of cgses of contaafgon;
respect for Health Board notices; anti~spittfng laws; cnild labor laws."14
A review of the geography course of studyyin private schools revedls an

absence of the above substantive concerns.]5

™

i
A further revision of the geography curriculum in 1907 plumbed

the depths of the subject to extract the following lesson:

The ethical-purpose of the teachina of ageography
are to lead to the moral lesson that all men must
work and that each man should so work that his
labor will benefit not only himself, but the whole
community, and that what és true of individuals -is
equally true of nations.
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The concern for order and cleanliness pervades the curriculum
4% it did the administration of the schools. It shapes the "aesthetic"

erducation offered in the schools. Meﬂlearn, for example, from the intro-
: ‘ < ¢
duction to the "Course of Study and. Syllabus in Drawing and Constructive

Vork” that one of the prime purposes of manua] 1nstruct1on is "the

‘

¢nstn int of a Tove of order, neatness, and System in work, of a love of

beauty, and of appreciation of what contributes to that des1rab1e attribute--

raste.”1  Just as an American.sense of mora] and. ethical values had to be “~. °

exnlicitly faught to the overwhelmingly irmigrant public school population,
st too did conceptions of American beauty and "taste." ‘The child of the
é

ahetto had to Tearh what objects pr acéions the dominant/American culture
suﬁjecééd to aesthetic judgﬁents, and the criteria to be applied in deter-
mining if it were beautiful or ugly, valued or disdained. And the child
often Tearned that home deriﬁed “taste" was not an éccurate quide to
frierican tastes. The clothes one wore, the pictures one drew, the stories
one wrote, the books one éhose, a1l represented potential tests of good
taste. And the c]assfoom teacher became the ultimate arbitor of taste--
in clothes, food and "art." |
The deve]opmént of .good taste extended from the graphic arts to

the culinary and household arts. Girls received instruction in cooking and

“in the methods of the proper performance of household labor. "]8 Cook1ng,
nffered in grades 7 and 8, was to combine economy with proper manners and
taste. fQuoting from Ruskin in the 1nt[oductory notevto the Cook1ng Syl]abus,
‘nood cooking means... the economy of your great grandmothers,iand the science
af modern chemists; it means much tasting and no wasting; i§ m%ans English

H

|

R
[
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thoroughness and French art and Arabian ﬁ@spita]ity; it means, in fine,
that &ou are to be perfectiy and.alwayé ladies..."19 These "ladies" of.
the kitchen, however, also réceiéed.précticé1 training in housekeeping
! (making and care of kitchen fire, managing a gas range, care of the sink,
waste pipe and trap, garbage pa%],...;‘dishwashfng) and in "Laundry Work."
| Yet.the f%ner arts wére not neglected. In grade 8A they were instructed in

proper table- sett1ng, dncorat1ons Serv1nq, manners and personal apbearance.

Finally, home nurspng vias 1nc1uded in the course in the eighth year, in-
cluding fittings and care Sf/%he sickroom, énd the proper diet foF invé]ids.

The music curriculun of 1%03, a majd? e1emént in the course of
study, not only served to uplift‘the spirits of chi]drén and reinforce
patriotic sentiments, but it toc he]ped to shape the American tastes of
the pupils. The importance of'order"and discipline to the school's
aesthetic is evident in the introductory note to the Course of Study in
Music: "The singfng lesson shou]d a1d in discipline and in form1ng hab1ts
of order, attention, and concentrat1on, it should tra1n the memory, g1ve
power of instant decision and educate in the perception of m1ng§e differ-
ences . "20

The most overt statement of the school's efforts to shape the

outward behaviors of their pupils is found in the "Course of Study in

Physical Training and Hygiene." /
The teacher should aim to lead pupils to
cultivate habits of cleanliness; to/ care
for: health, eyes, ears, mouth, teeth, and
nose; to give attention to food,and cloth-
ing, ventilation, rest, sleep, and play; to
_maintain good position while standing, s1tt1nq,

writing, s]eep1ng, and walking.




the school curriculum.
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From interest in hygienic matters personal

to themselves, pupils should be led to take

an interest in matters affecting the health

of the community, such as the cleaning of

streets, the collecting and disposal of '

garbage, the sufficiency and.purity of the ¢
water supply, and the like. 1 .

The 62urse of Study c]gaf]y reflects a concern for the unsanitary
and aesthetiéa?]y displeasing siums of the city, from wﬁich many of the
public é&hoo]'s students were recruited. These concerns are largely absent
from the Courses of Study in private schoels.. Nhi]quibis reaSonab1elto

assume that cleaniiness was no less valued among the upper C]asses, pre-

sumably it was not considered necessary to include discussion of it in

The curriculum adopted in 1903, as we have seen, went far beyond
narroWTy academic concerns. It was, in a real sense, a radical curriculum
in that it viewed schools not as conservers and transmitters of an

4
established culture to the children of that culture, but as a central
agent in the transformation and assimilation of immigrant aliens into the
logic and lifeways of the dominaQt culture. As stated by John H. Haaren,

3,

Associate Superintendent of Schools in New York City at the beginning of
this century:

The sc¢hool, as one of the instruments of

" civilization, must take its part in solving

the problem that has been precipitated by

the great immigration of people who differ

from the great mass of our population, not

only in language, but in customs, political

ideals, and to a considerable extent in . ' /
religion. . . ’

The school must of necessity assume the {
duty of instructing the immigrant in the i
Tanguage, customa, and political ideals

of our country.2

<
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The public school, however, was not the only social 1nstifution
seeking to~€hape ‘and direct 1mmigraﬁt youth. As Cary Goodman has argued.

with regard to the organized play movement in early 20th c. America,

[
i_#‘

‘progressiyes and‘sogiql‘refbrﬁs sought to contain and constrain yogth,

limitiﬁg their psychb]ogica] and physica],free space and impogﬁn@ upon

them the cultural and ethic$1 sfandards,,behaviors and values of tHe white

Anglo-Saxon Prbtestantiaominanf c]ass. Théy hoﬁed to transform jmmigrant .

youths irtto productive and willing members of the ex1st1ng socio-economic

system who possessed values and%exh1b1tnd behaviors consonant w1th evolving

monopoly cap1ta]1sm.2 |
Goodman's arqument may be correct, but it aoesd't adequately take

into account the immigrant's real need for structure and-direction in .an

aiien, threatening, perplexing and dehumanizing environment. Proponents

of the many idéo]qgical'schools which flourished on the Lower [Fast Side

-sought torboo th; young and lead them along proper paths. ft would be

impossible to percéive of the dominant;econbmié-cultural groups?hot

entering the contest for the hearts and minds and bodies of‘the immigranf ; 'r

young. : - “. A
Progressive reformers, in schools, settlement houses and government’,

‘sought to nurture and-positively develop .the yqufh of the”sfums, to hé]p them

. “out" of the privation of the ghetto, and to save them.from a potentially
« " real chaos, the chaos of a generation raised outside the logic and affective {

attachment of any human culture.

The children of the slums, especially thévfbréign ghetto slums, /.)

»

were seen as growing up outside of social constraints, parental control and o
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:inétitutional affiliation--straddling two cultures, two civilizations,

. but imbedded in neither. A human civilization, of necéssity must im-

print itself on its young if it is to survive. An active, dynamic
society, especially expansionist America of the turn-of-the-century,

confident in;its own work and reinvigorated by colonial expansion in

its sense of "mission," could not passively accept either the imported

- culture of the immigranf or the perceived rudderless lifestyle.of the

immigrantg{ chi]dren. The} Qere-mora11y and practicglly compé]]ed to

~ réspond, ang vigorously, tp the threat to their values, lifewaysxand

physical weil-being. There was a real concern that "“imported" socialism,"

-

sanarchism and “foreign ways" would destkoy America. From their vantage

pdiﬁf, the native American @lite® had to change'"them"-before "they"
changed "us;" : “
| Children, of course, rebe! in all cultures, but genera11y‘w1thin
socially deter%ined par;meters. The}society itse]f suggests the}direction
of the revolt and has within itself the means to confine and absorb it.
But what is the direction and fate of the rebellion of a child who sfands
outside of any one cu]ture?' Only the raré genius coq]d create a cu]ture,'
a human‘society, on hié’own to replace the one he sought to escape. We
may wish t identi?&fwith the rebel--his exerci§e of freeddh, especially -
when the means used to suppress _him is autocratic and ‘insensitive. But
if he‘succeédsﬂin breaking free, whére will he derive shape and value to
his human existence?

ATternativé va]dé/belief systems could provide they?haping force.

The prolifiration of ideo]dgica1 movements éar]y in the century, especially

.

&

s, 1”-1
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in the ghetto community, is testament to the need and desiﬁé for alterna-
tives to tﬁe wor]d'view and lifewayskthe.dominant culture was seeking to
impose upon the s]um‘dwellerﬁ. There was, literally, a battie for the
hearts and minds. of the young of tha ghetto.:
v qu surprisingiy,_the public schools fought in the service of‘
the‘dohinant culture. Rebelljous thinkers were exc]udedi In the late .

_ 1880 s a young Abraham Cahan, later nove11st and 1ifelong editor of the

Socialist Y1dd1sh aa11y, the Forwards, was fired from his job teaching in

evening school because he was.seen giving a socialist speech, which was

reported to a 5ch06] official.24 This official, Gustav Strubenmuller, was

later to become a’hf&h]y irfluential Deputy Superiqtendent of §choo]s, with

years of "prdgressive"’Work on the Lower East Side. And, at the time of the |
- "Great Yar," an évowed pacifist’was denied a sécondary schob] history’

license, although she passed the exam, because her “political” views were
25

considered.incompatib1e with her teaching responsibi11t¥es.
.« Not unexpectedly the dominant culture, 1ncTuding the public

“schools which served it, ultimately could claim a‘major nortion of the
victory in'the battle fought over ghetto youth. Dominant American cu]%ure,
however, did not win,iall the encounters, and Qas itself ipdelibly altered
in the process. The dominant culture had the resources anq controTjed

most of the means Q{ reward and pun1shment It had to engage in the
battle, not Just to deféﬁd their status and their 11feways but also out

oy

"of a desire on the part of many to "share" the American vision w1qh the .

child of the ghetto. The progressive element of the maaor;;y culture was
. ) : ' - i
wileng to-share their world with the newcomers, but only o?'its own terms.
. ) )
4

Is
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The attempt to:reshabe“the new immigrangs“so they could fit
into American culture occlirred across a broad front, encompassing va]ue;,
beliefs and modes of behavior. It hé]ps us to understand why aesthe}ic
education occupied such an important place in the curriculum. Study of
literature, the graphic arts, music, marual training, and penmanship,

while condemned as "frills" by later critics, was seen realistically as

imporf%ht to the shaping ‘or, in the case of adult immigrants, reshaping
' v

of the immigrants' views. One's a§sthetic sensibility, "taste,” fs the
outward manifestation in everyday life of internally held va]ue; and
beljefs. We can even use the popular expression of aesthetic sensibility
in dress, manners and 1anguage as an indicator of the degree to which a
group has been assimilated into the logic and affect1ve sen51b111t1es of
the dominant culture. “They" were to be nfde to Iook 1ike us, ta]k 1ike
us, and think.thg way we do. To accomplish this we a11 needed to share a
common sense of the qgood and the beautiful.

- In seeking to refashfon immigrant youth in their own imagé}

school authorities ran the real risk of exacerbating the growing rift

&

between immigrant parent and éhi]d. In speaking of "what the American
public schooi is doing for the Jewish immigrant," City Supefintendént

Maxwell argued that:

a serious phase of the educat1ona1 problem \s
te teach the aspiring young Amepican the good
old doctrine "Honor thy father”and thy mothe

. that thy days may be long upon the land whic
the Lord, thy God, giveth thee." While these
schools do not teach religion in the denomina-

tional sense, every effort .is made to-teach

the Jewish-and other children the meaning of .
reverence and to show them that America does
‘not expect them to cast away their ancient
heritage. .;._The fathers and mothers deny

1y
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themselves food and clothing that their
offspring might have that mysterious thing
called education, which will make their
- children Americans.26
In préctice, however, what could the schools do to bridge the
gap begyeen parent and child. The school itself, tRrough its institutional
culture and values and its instrugtiohal'program continued to widen the
gap. Overtl]y and govert]y the schoo{é sought to transform.the children
into Americans and ﬁrevent the parents and ghetto society from replicating
itself thfough their chi]dren“ As the son of a Preébyteriah minister,
Maxwé]] ﬁight genuinely lament the violation of the compandment to honor
thy father and mother. But his words‘may have betrayed a sense of guilt
ﬂthat his department exacerbated the problem. How could the immigrént child
simultaneously honor the Americén father]and and the immigrant father?
Social reformers and schooT people alike agreed that 1mmi;
grant parents wefb:jncapéb]e of giving direction to their American

. children. The parents' values, emotional attachments, loyalties and

"tastes" were formed in an alien environment. Schools and social agencies

#H

would thus have to serve "in loco parentis," with parenta] consent or not,

to usher the immigrant young into the American world. A frank statement of
this position was offered in 1913 by District Superintendent Henfy E.
Jenkins whose district included portions of the Jewish Lower East Side:

The children of all the schools are taught

‘patriotism, love of country, love of State,

and love of City. You know, that the City

of New York takes the children away from their o
parents for purposes of education. It says to /
the Jparents; "you must not send your child to :
work...' The law is inflexible and strikes the

rich as weli as the poor. What does the city

return to the parent? It gives the child a

complete education and teaches him reverence

for the law and the flag.-;
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| Parents arevexpected to §erve as thé willing agents. of the

state. Their hopes and fears, expectations and object%ons are not
solicited. As expressed by a principal of the period whose school was
largely composed of Jewish immigrants:

the mothers and fathers who come to these ¢

weekly égaren}/ gatherings are told what _

their children da, and by means of exhibits,

informal talks with the teachers and lectures

on appropriate subjects, are:made familiar

with that great American institution, the

public school. '
III. Jewish Leadership and the Public Schools of HNew York City

How dfd the Jewish community respond to the curriculum we find

in place in New York's pub]iE schools in 19037 It is important to distin-
guish between the mass of New York's Jews at the turn-of-the-century,
largely from Eastern Europe, poor and recently settled in the city,-and
much of the 1ead§rspip of the community which was German-Jdewish. Ihen
the wave of east European Jewish migration began in earnest in the early
1880's, New York City already possessed a»settTed community qf Jews who
had. emigrated from Gerhany earlier in the century. These Gefman Jews,
and a smaller number of settled East European Jews who had identified
themée]bes with their German co-religionists, Were already we]l integrated
into American‘society. ‘They counted among their number several wealthy and
influential individuals, among whom were Jacob Schiff (who, among many
public activities, served on the New York City Board of Education in the
1880's), the Seligman fami]y,'the Strauses and, after the turn-of-the-
centufry, Louis Manshail and the Warburgs. As a group they tended to be
"liberal" in the{r'religious practice, Zery mﬁch products of.the German-

Jewish enlightenment and subsequent’ rellgious reforms.

21
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As a community they, German Jews, looked upon the arrival of an
ever increasing number of theif co-religionists from the east, a people
with whom they had 1ittle sense of kinship and Tittle or no direct contact
or knowledge, with a mixture of'pity, horror and dismay, but ultimately -
with comgassion.l Whether or not they recognized an underlying bond, these
two quite distinct communities were throz: together fn the popular 1mégina-
tion. And the German-Jewish community suffered both real and imagined
discrimination as a result. As Judge williah F. Carr, a justice of the
State‘SuQreme Court was reported to have so badly pointed out at a talk
he.gave at the Hebrew Education Society in Brownsville, Brooklyn:

in his boyhood he had grown up with many
Jewish boys and girls who lived at that
time in Brooklyn, and because they were
so few in number there was little prejudice
against the race at that time. In fact,
he said they had all grown up to be re-
spected citizens, merchants and professional
men, The moral he drew from it was this.
Prejudice only begins when large rumbers
of a race appear in any locality. If the
later arrivals who come in such large numbers
prove themselves ignorant and unprogressive,
it throws a blight upon the earlier arrivals
who had already done much for the honor of
the race. The new arrivals of any race...
therefore owe it to their predecessors in
the country to educate themselves... and
make of themselves decent and respected
citizens.29 :

It became the overriding task of the established Jewish community
to do precisely as Judge Carr advised--to educate and rapidly Americanize
the Jews of the Pale so that they could be absorbed into the 1ifestream of

America, and not stand out as a people apart, marked by differences in

languaqge, clothing, "culture" and residence.
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Their foreign lancuage and customs are their
° most flagrant offenses here, and as long as
they are permitted to transplant their section
of Poland; Russia, or Roumania to a certain
area on this soil, 4t is still the old country,
though ostensibiy Amgripa‘ |
The German-Jews identified the public schools as the most
promising institutions in the.communipg to assist them in bringinguabout
. the wholesale transformation in behaviofs and beliefs that they saw as°
neceséary. To the fullest exten£ possible they soughtgto assist the
" public education authorities in enrolling, retainiﬁq and educating‘the
Jeﬁigh imm{grant, child and adult. | i
Before turning to public agencies for help in ministering to
the needs of the Jewish immigrants, the established Jewish community did
séek to "help its own." A hallmark of New York City's Jewish community
- going back to the arrival of the first Jews in 1654, Qas the comaunity's
‘assumption of responsibility for the welfare of all its members. To the
credit of the German Jews, they sought to cope on their own with the first
wave otmﬁuropean immigration in the early 1880's.4
An Orthodox Jewish observer, Rabbi Moses Veinberger, tﬁbugh
theologically hostile to the Reform German Jews, was‘sincerely impressed
by the charity of the established German-Jewish community toward the
impoverished East European Jewish immigrants.3] “But as the numbers of

S

immigrants began to swell and outnumber the established Jewish residents,

it simply was not feasible, through communal charity, to meet the growing
needs of the immigrants for jobs, shelter, clothing and medical care, -
‘

aTong with the equally important needs for education and training so

that the new arrivals could adapt to the radically different American \\




-.19 -

envifonﬁggl. The leaders of the community ‘came to realize that they
would have to seek assistznce from public agenc1es in their work with
the Jewish poor, eépecia11y in the field of education. Gradually they
saw the role of specifically Jewish agencies as initiators/innovatqrs
of social welfare and educational programs which could then be turned
over to government agencies which had the resources to extend the
service to all in need, Jewish and Gentile, immigrant and native poor.
The experience of Jewish communal organiiations was reflected
in the many agencies serving a wide range of underprivileged groups.
Private philanthropy was simply inadequate to the task, and pressure
from the large number of reformers and social service adgencies forced
government to concern itsé]f more directly with the work of "social
welfare." The public schools of New York was perhaps the leading public
agency that reformers turned to in their work of transforming’ and
assjmi]ating_the urban immigrant. For leaders of the German-Jewish -
community, what better agency than the American public school to in;
struct the éhi]dren of Jewish immigrants in the language, values, be-
haviors and allegiances of their new homeland.
In fact, the Gérman-dewi§h leadership and the leadefs of public
education in New York City shared a numbe} of common‘bbjectives. This
«~ common agenda of actions appropriate to the transformation of the Jewish
imﬁigrant of the Pale helps to exp}ajn the close and extensive cooperation
and collaboration between key elements in the Jewish community and the
Board of Educat1on and also helps us to understand how several important
programs, which .directly affected the 1mm1qrant students, found their way
1nto the "Course of Study” of New York's pub]1c schoo]s

«

We find the dearee of overlap in concerns and prescribed courses
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of actionﬁexce]]ently detai]ed in the recorded remarks of !r. Lee Kohns,
prominent member of the Jewish establishment and member of the executive
commiftee of the.Boa;d of the Educational A]]iénce, the largest and per-
haps the most influential educational/social service agency thenservinag
the Lower East Side. Speaking to the heads of departments of the Alliance,

Mr. Kohns emphasized the need for a greater
regard for American customs, manners, methods,
etc., and described some of his experiences
and observations.in the various departments.

. He asked that thé-fleads endeavor to make the c .
jmmiarant act like his ne{ghbors and that the : ,
immigrant be disuaded from maintaining :
peculiarities of dress, speech and manner
which set him apart from his neighbors.

English, for instance, should be pronounced .
clearly and distinctly. A badly accented

English, trivial in itself, might prove, a

very serious handicap tb a young man seeking

a position. Hats should not be worn at any

and all times. The Jew should be aided to

make himsel¥ a part of the community. Most

of these things are mere forms, but forms

have far reaching results.

If the Educational Alliance has any function

at all, it is to Americanize inwardly and
outwardly; inwardly, by encouraging a rational
and logical method of reasoning; outwardly with
due regard to courtesy, cleanliness, conformity
to national custom, etc.3

One senses the words of Judge Carr hovering in the backaground and
the Pub]ic_Schqol Course of Study bn Moral-FEducation and Physical Training/
Hygiéne in the foreqround.

The East European Jewish community on the Lower East Sideﬁ§ingw
not nece;sari1y want to discard their old culture and dress themse]&ésaup

in the American fashion. Isaac Rubinow, medical doctor and a perceptive

member of the Lower East Side Russian-Jewish intelligensia, reports in .

1903 that:

£) r-

S 1)




- 2] -

all those years the Directors of the Educational
Alliance closed their eyes to the surrounding
environment and followed the old custom by
directing their main attention towards Ameri-
canizing the Jew. They thouaht that it was
sufficient to teach the newcorer a few patriotic
'songs. Of course, we should not blame the German
Jew ‘either. He blindly adopted that American
pedagogic method--a method that calls for the
intensive instruction of immigrants in poetry of
a patriotic nature. The German Jew accepted
axiomatically the fact that the Russi.! Jew was.
incapable of transporting his cultural .-easures
with him to his new environment,33

The Educational Alliance wés.ﬁhe chief center of
contactsbetween the uptown and the downtown Jew;

" hence it betame the center of open conflict and
disagreement... The Russian-Jewish laborer won
the esteem of his fellow-American worker, but this
brought about a feeling of distrust on the part of
the wealthy German Jews.

That the bankers, men of means, who are at the

head of the Educational Alliance, and even the
professors dislike any organized labor movement

is a self-evident fact. 'e have, therefore, been
faced with a ciash of views which was provoked by
existing economic conditions... The affluent German
Jews are'definite1§‘not in sympathy with the theory
of class struggle. 4

It is clear from Rubinow's argument that the intellectual position
of many leaders among the inhabitants of the Lower East Side, was radicaily
out of tuhe with the objectives aqd direction of the Board of Education.
Rather than turn to the indigenous leaders of the Jewish immigrant comnunity,
the Board of Education and jts high officials were nearly perfectly in tune
to the intérests and methogg of ‘the German-Jewish é1ites, with whom they
sharéd common political and economic perceptions. And it was to this group
that the Board turned for cooperation and support.

Coll4boration betwéen the established Jewisp communal agencies and

‘the Board of Education nccurred on several levels. A number of Jewiéh
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institutions provided physical space to the Board which was always faced

with a shortage of c]assfooms. The Educational Alliance, for example,

provided rooms for kindergarten classes, for adult day and even1ng classes, ..

for vocational training courses for g1rls and for summer vacation act1v1—
ties. The Clara de Hirsch Home for Girls offered its facilities to the
Board so it could offer cooking classes to girls attending schools in the
neighborhood of the Home. The Hebrew Orphan Asylum provided space in its
building so that the Board could run a primary school for the Asylum's
residents. The ¥1st could be further extended, but what is particularly
interesting to note is that in many instances a program run by a dJewish
Institutior is transferred to the Board of Education only in name. The
toard paid for the teachérs (often the same instructors previous1y employed
in the program) and held classes at the original site which became the
official annex of a nearby public elementary school .35

The first and perhaps most important curricular area where vie
see the strong influence of Jewish agencies on public school practice is
that of English language instruction to non-English speakers. The Baron de
Hirsch English Classes were founded at the Educational Alliance in 1890 to
provide initial Eng11sh language 1nstruct1on to immigrant children so as to
prepare them for entry into the city's public schools. Over the years
petitions were made to the Board to assume this ;aJor instructional task.
It is interesting to note that one of the first petitions introduced by

Julia Richman after her appointment as a District Superintendent in the

fall of 1903 (her district encompassing much of the Lower East Side) was
. "

for special English language classes in the day schools for foreign born
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children.3% Finally, in 1906, the Board of Super%ntendents adopted the
"Syllabus for the Teaching of English to Grade }C' Classes (Elementary
Day Schools) and Teaching of English to Foreigners (Elementary Evening
Schools)." The "C" or "Steamer" classes were composed of non-English
speaking children, newly arrivgd in the city and:was preparatbry to
entering the regular c]assrbom.\\\,

tthile a forma11y adopted course of study'in English language
instruction for foreigners in the city's évening/sch5ols can be traced
back as early as 1882, the "C" curriculum was the first official acknowl-
edgement of the critical language problem in the regular day schools.37
The aural-oral methods of instruction found.in the "C" curriculum was
also quite distinct from the formal grammar-based night school courses.

Thé Educational Alliance trie& to press a number of programs
on the Board of Education and was successful in several instances. The
Alliance's long-standing concern for citizenship edugation led to the
formation of "its Department of Adult Immigrants, headed in thé first
decade of the century by Paul Abelson. Abelson was, at the same time,
a teacher of history at De Witt Clinton High School, the first public hiqh
school in Manhattan which had opened in 1897. He was concerned that the
newly arrivéd Jewish immigrant should learn about the laws, institytions
and political practices of his new home. He also feared that knowledge
of America gained from the streets and from the popular Yiddish press
would lead the immigrant astray} As he lectured to his immigrant c]assés,
"Jewish papers give a wrong 1mpressjdnﬂof American ideas. fhe Editors are

ggi_Americans."38

26
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Abelson believed, along with dthérs at the Alliance, that in
the long run it would be best if the public schoo]s assumed the task of
educéting the adult immigrant. He shaped his work at the Alliance to
complement the activities of the Board.‘ As heﬂwrote to a prominent
member of the A]iiance Boardy ‘"all the work in the Deparfmeﬁ%rbf‘Adult
Immigrants is p]ann;d so\as-not to duplicate any work done by other
public agencies.” Hé cited as examples of this complementarity running
evening school for immigrants'ffom Aﬂ{i] to Septembe; when pub}ﬁc evening

schools were closed (The Alliance was finally able to convince the Boarq

to run adult programs year-round in 1914, but a budget squeeze caused

these summer classes to be cancelled the following year and they were

again picked up by the Alifance); offering English language legtures for ;
immigrant audiences on Ehg]ish'and American history or civics, subject matter
not otherwise offered on the Lower East Side; Yiddish lectures on}Aﬁéricanf
jzation; an Information Bureau, dea]ipg;especia]]y with farming and settling
in sma]i cities; and lectdres to mothers (in Yiddish). He concludes by
reporting that "the Board of Educafion has followed us in oﬁr pioneer work
with adult immigrants in two important particulars, 1) It has introduced
some civics and geography as part of the work of the evening public schools,
2) It plans to begih its sessions as we have been doing... at 8 o'clock in
the evening /not at 7:15 for women‘and 7:30 for men which made it difficult
for those coming from an extended day's worE/.39 VHe could also have added
that’tﬁe coufses of study for“adUIt students and the system of "grading"
adults into homogenous classes based on prior academic aud linguistic

backgrouhd became models followed by the Board.40

D
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The Alliance sought over the years to interest the Board in
expand%ng its vdEationa] training efforts, eSpecially for girls aged
12v- 14, who vere ébout to coﬁpleteltheir formal schoo1ing(,:A'program
of domestic art énd science for young girls was moﬁnted.ét theWA11iénce'
under the direction of Sarah Elkas. Petiti&‘é weré made to the Bdard
to adopt similar activities inlfhe publfc séhoqls; éndnin 1913 Superintend-
ent Maxwell was approached about entering into an gxperiment to release
girls’éged 12 - 14 for part of the school day so that they could r;ceive
vocationaT fnstruction at the Alliance 41 Not only did e]ements of the
vocational program ultimately find the1r way 1nto the pub11c school cur-
riculum but Sarah Elkas moved to the Board of Education in 1916 after 11
years at the Alliance to become supervisor of Continuation-CIasses.

The "sharing" of personnel by the Board and Jewish agencigs, on
an informal and unofficial basis, was not at all uncommon. Julia Riﬁhman
not only served the Board of Education a%-teacher, principal and distrit£
superintendént for over 40 years, but served on the Board of the Educationa]l
Alliance fdr more than 20 years, many as Chairperson on its Education Cdﬁ—“
mittee. Leon Goldrich was principal of P S. 62 (located c]gse to the

Alliance and the largest upper e]ementary school of its day) and one of

- the Educational Directors of the Alliance. Edwin Goldwasser was Ch1ef

Board of Experts of the Young Men's Hebrew and K1ndered Associat1ons,
Chairman of the Surprlse Lake Camp Comm1ttee (a joint Y and Alliance
program) school principal and district superintendent. These and.many
other individuals ﬁbved back and forth across institutional 1in;$, cbn-

stantly cross-polinating each organization, but always focused on the

Y
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_common objective of socia]’transformation and assimi]gtion of the immi-
““grant Jew1sh popu]at1on

At times the part1c1pants lost track of which hat they were

_wearing. Edwin Goldwasser, for example, had asked his friend and some-

time patron, Felix “arburg, for a donation toward.the expense of a
Shakespearean pageant to be given by children of the 6th and 7th school

districts Warburg compl1ed, and Goldwasser sent him a note of thanks.

*

This was all perfect]y proper, except for the fact that while the request
was appropr1ate1y typed on Board of Education stationary, the thank-you

-note was on- the official paper of the Young Men's Hebrew and Kindered

Association.42 ’
. Felix Narburg, prominant investment banker, philanthropist,

son-in-law of Jacob Schiff, ahd late 19th century immigrant himself (from
Germany), stahds at the center of the collaborative effort betheen the
established Jewish community and the Board of Education. Twice a member
of the Board of Education (in thef1900's and agaip fram 1912 - 1914}, he
was a close acquaintance of City Superintendent Maxwell, and often contri-
buted to Maxwell's pet educational projects, which were funded by private

subscription outside of the regular public tax levied budget.43 Harburg

well understood that the Jewish community was unable to finance and provide

~all the services requireﬁ by the city's Jewish imiigrants. He alsd saw

b .
the question of Jewish immigration as part of the larger issue of immigration
of all groups to the United States. As an active Board member of the North

American Civic League for Immigrants, he worked with Frances Keilor and

others on these issues.
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Warburg shared the view that private agencies could best serve

as initiators and experimenters of new programs and that ultimately those

- -

efforts which proved to be successful ought to be assumed by public:authori-

Maxwell and the Board of Educat1on The following letter from Richard
Gottheil, Professor of Semitics at Columbja University and successor to
Warburg as Chaivman of the Educational A]f?3§ce's Committee of Education
(who had inherited the Chafr from Julia Riché@n upon” her untimelyAdgéth in

1912), serves as apt summation of this position and of Warburg's pivotal

k4

role:

You were appointed a committee of one /by the
Alliance's Education Committee/ to endeavor
to induce the Board of Education to conduct
day classes in Enq11sh for adult immigrants
in the public”schools. As you know, it has -~
been our plan to act as pioneers and to drop M
any work just as soon as other institutions.
take it up. The day classes for adult immi- -
grants are of especial importance, and the N °
funds of the Educational Alliance do not o .
. permit us to extend these classes as we ought

el to. If we had the necessary money, we would
form two new classes at once. If we can .
induce the Board-of Education to .take up this : ‘
work, we would, in the course of time, abandon
it entirely, and thus free some of our income
for other and equally necessary work.%4

Given Varburg's inte}ests and connections, it is most instructive
to review an article he wrote in 1911 entitled "Jewish Influence on Munibipa}
Education."45 The programmatic and curricular inf]denceszhe ascribes to New
York's Jews included 1)instruction of English to foreigners, 2) the‘§preaq

of playgrounds, including school use of public playgrounds and'the constriction

of school playgrounds, ‘3) school bui]dings-kept open yeaf round for day school,
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lectures to adults and recreation for young and q]d, 4) e]imin;tion of
part-time classes, ‘5)'use of school bui]d{ngs for the pleasure and re-
creation of the neighborhood,. 6) utilization of school roofs as breathing
spaces during the summer, 7) free lectures to adults, 8) the Board of
Health-nurses work{ng'with the public educational authorities, 9) school- "
home visitors (visiting teachers), 10) district visito}s of the Murses'
Settlement and 11) evenihg courses at the City College. ’
Individuals involved in the encounters between the Board of
Education and estab]isﬁed Jewish agencies moved fapid]y back and forth
between and’among institutions and roles.: A common agenda, however,
served to fix the action and give unity to their efforts. They were
united in efforts to Americanize thé"Jewish immigrants, esbecia]]y to
wean them away igg;‘#iddish and into the English-speaking world. They
understood that “one's ];nguage created the wof}d of the listener. As
Hayim Zhitlowsky, Jewish socia}ist and Yiddishist, clearly perceived

with regard t9 Russian-Jewish assimilation efforts of the 19th century,

/

both the Russian language and Russian literature made us Russians. From

untold sources,; Russian 1ife, Russian ideas, Russian hopes and aspirations
streamed into our inner consciousness.46 | o

| The established Jewish leadership and the leaders of the Board of
Education sﬁared a similar perception with regard to English. And linkéd
to knowledge of English was "citizenship education," the proper orientation

to American values/beliefs, institutions and political practices. It might

be necessary to reacﬁ him at first in {iddish to counteract the radical

ideas being broadcast in that idiom, but get him into English as quickly




- 29 -

v as poséfb]e1to shield him- from such anarchist/socialist thought.
| English was clearly seen as a weapon to combat radicalism.
Aé argued in the 21st Annual Report of the Alliance:

These young people who speak Yiddish only
are frequently of unorthodox tendencies
and embittered because of the injustices

o~ from which they have fled. In consequence
/f%vmmm«} they may be more than radical-iconoclastic
Yoo with all that that implies. Older people
are inclined to bow their heads.in res1gna-
tion, but younger people, far from mani-
festing the subdued and meek disposition
of the aged are ready to grasp any weapon,
political or social, that seems to offer
relief or redress. Demagogues and agita-
tors are only too well aware of these
conditions and continue to spread their
doctrines unchecked and unopposed. The
street corners, the public parks, the
cafes, are the recruiting groups for all
causes extant to which much industrial,
social, economic and po}1t1ca1 1nd1gest1on
is directly traceable.4

R
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The remedy proposed was aﬂclubhoﬁse within'the confines of the
. Alliance and classes in English. The language, especially, had to be
changed: : ‘ =

Swayed by doctrines which /the Yiddish-
speaking immigrant/ believes to be sound

and true but generally promulgated by
adherents of the cause rather than interest
in the welfare of the immigrant, fie attaches
undue weight and importance to that whlgh is
presented to him in his native tongue.

The establishment Jews could no more trust Abe Cahan as editor

of the Forwards to interpret America to Yidd1sh -speaking 1mm1grants than

the Board of Education had been w1]11nq to trust the educat1on of immigrants

in evening schoo] to Abe Cahan, the teacher.
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From concgrn.with‘replgcing the old' Tanguage with the new, it
is but a small step to concern with outward manifestatians of the "old,"
clothing, manners, hygiene, “taste," games and entertaimment. Immigrants
were to be renovated}and outfitted with the trappings of popular American
culture. |
| Concern for 1mp1;nting a new American morality and ethic was not
far behind. It was preéched at the "Moral Léctures" he]d on Friday evenings

at the Alliance, and was included in the curriculum of the public schools.

The inner and outer lives of immigrants and their children were to be made

cons{stent, whether or not the immigrants wanted change or consistency.

_ Religion and schooling were to be divorced. This was generally
agreed to by Jewish and public school leaders.' But traditionally within
Judaism, as within earlier American Christian education, instruction was
meaningless without a particularistic ‘religious dimension. The reformers
on both sides of the encounter were interested in secujarizing formal
schod]jng, and p]aciné "religious" eduéafion in a gegregated and inferior -
-"complementary“.role, vis-a-vis public schools. Religion, for the Jewish
~immitrants, was now to be compartmentalized, set off from déi]y Tife,;
stripped of what was considered folk-superstitions, made more decorous
and filled with "moral up-1ift."

Schools were norﬂonger to confine themselves to academic prepara-
tion, but were to expand horizontally ana vertically to fill every corner
of the life space of its students. It was to include vocational guidance
and preparation (a particular favorite of the Jewish agencies and of soéia]

workers in the settlement houses, who saw this as helping children prepare

‘l.) e . ¢
. ’ .
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for the s1oﬁ climb out of the ghetto), health and hygiene (no other agency
reached so many children and, given the morbidity of the slums, the schod]s
were judged proper pub]ic’heafth outstations). The schools in this period
also began to structure themselves and take on the function of a formally
sanctioned path of upward mobility, complete with gates and selective
séreens, ahd vertidgl integration between Tevels--approxfmately a complete
"system" of schoo]ingt

Finally, schools were to provide structurégand direction to
immigrant youth beyond mere vocational guidance. It was to induct them
into the sdciety of Americans, teach tﬁem the national myths and 5ymbo1s
(through literature, history, civics, and the 1ifeways'of the school
society), to form their tastes and discriminations (inc]uding‘é distaste
for "old world ways" and a glorification of the new). The schools were
to chaqpe] tﬁe drives and ambitions of newly liberated immigrants onto
" the proper paths and gender roles prescribed by turn-of-tﬁe-century
progressive thought. Second languages and alternative cuTtures were not
’:provided for withfn this Amenican vorld view. |

" Glancing at Chart 2, "Cyrricu]a Adopted by the New York City
Board of Education, 1904-1917," we can see that the entries would meet
with the approval of the leaders of the Jewish éstab]ishmént. Even ;here .
fhey did not directly influence its adoption, ;heyvc?uld Took with con-
siderable satisfaction upon -programs whicﬁ satiéfied‘their own agenda.
The "Sjllabus for the Teaching of English to Grade 'C: Classes" was, of
~course, the old Baron de Hirsch Eng]ish,program;, The "Home.Economics and

Sewing" course shared mdch in common with earlier Educational Alliance and

=
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Chart 2: Curricula Adopted by the
N,Y.C. Board of Education, 1904 - 1917

:Date Adopted Date (s)

Subject | Course of Study* Syllabus*¥ Revised
- 1. Syllabus for the Teach- | | 10/11/06
: ing of English to "C" .
Classes (Elem, Day Sch.)
& Teaching of English to
Foreigners (Evening Elem,
Sch.)
2. Drawing & Comstructive 6/14/11 /2/21/207
Work : :
3. Music 6/25/13 5/7/14
4. History 1/28/14 2/4/14
5. civics 5/27/14 6/4/14
6. Home Economics & 12/22/15 10/7/15
Sewing " 11/11/15
7. School Gardens**+ Apr. '17
8. Manners & Conduct of 5/4/17
Life®
9, Foreign Accent# 5/28/17

* Courses of Study approved by the Board of Education.

** Syllabi approved by the Board of Superintendents.

*** An elaboration of the Syllabus on Nature Study.

# An elaboration of the Course of Study on Moral Education.
## A supplement to the Syllabus in English.

5 ; 3 !;i
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Clara de Hirsch Home for Girls' programs as well as activities at the
Hebrew Trade School for Girls. The course in "History," focusing almost
exclusively on American History, would be much to their 1iking, as would
the "Civics" course for which they, themselves, had agitated. The syllabi
in "Manners and Conduct of Life," and "Foreign Accent" fitted:directly
within the traditional activities of the Jewish social welfare/educational
agencies for the preceding 30 years, as did the revised and elaborated
courses and syllabi for "Drawing" and "Constructive Work." Finally the
supplementary curriculum on "School Gardens" reflects summer work under-
taken at the Educational Alliance as early as 1912 in land set aside in
the recently built Seward Park, and which had been practiced by a number
of settlement houses and orphanages as well. The sentiments boldly
proclaimed in the preface to this syllabus could be readily subscribed
to by school people and establishment Jewish leaders, and all those seeking
to "transform" immigrant youth.

The sordid panorama of our city streets pours

its pernicious influence into the very soul

of the rising generation during the most

impressionable years, until the sense-of

beauty apd naturalness is stunted and the

garishness of city scenes is preferred 50

the gentle charm of nature's offering.4

Fortunately for the City of New York, all the work of reformers

and educators could not serve to wholly transform the immigrant child nor

to turn that child against the very city and its streets that first gave

him a taste of freedom. Choosing the city in preference to the "gentle

charm of nature's offering” was not and is not an unnatural act.
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