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A SUMMARY OF THE EVALUATION ‘ V\\
FOR PROJECT ADELANTE .
WILLIAM H, TAFT HIGH SCHOOL
1981 - 1982

v This program, in its second year of a three-{ear funding
cyc1®, provided instruction in E.S.L. and Spanish language skills, as

well as bilingual instruction in social studies, mathematics, and
science to approximately 230 students of limited English proficiency in
grades nine through twelve. The target population represented 15
national backgrounds. Forty-two percent of the students were born in

~ Puerto Rico; 35 percent were born in the Dominican Republic. The
.remaining foreign-born students were from Central and South America.
Only three program students were United-States born. The students
varied in overall educational preparedness, proficiency in English,
socioeconomic status, and length of residency in the United States.

One of. the major goals of the program was to expedite the
acquisition and use of English-language skills necessary for entry into
mainstream courses. As students improved their language skills, mainstream
classes were gradually added to their schedules. Mainstreaming decisions
were based upon teacher recommendations, student performance, graduation
requirements, and student requests. N :

Title VII funds supported administrative and support services .
staff, including two educational assistants. -All instructional services
and paraprofessional assistance were provided by tax-levy and Title I
personnel. Supportive services to program students consisted of personal
and academic counseling and home visits. Development activities for
staff members included monthly departmental meetings, attendance at
workshops and conferences on bilingual education and career development,
and enrollment in university courses. Parents of program students were
invited to a series of meetings and acttvities during the school year.
However, attendance was generally low due to family responsibilities and
neighborhood safety problems.

Students were assessed in English language development (Criterion
Referenced English Syntax Test); growth in their mastery of Spanish
(Interamerican Series Prueba de Lectura); social studies, mathematics,
and science (teacher-made tests); and attendance (school and program
records). Quantitative analysis of student achievement indicates that:

--Program students met the criterion level of one objective
v mastered for each month of E.S.L. instruction during the
fall semester only. On the average, students failed to
meet the proposed criterion level. The results indicate
that students in grade nine achieved the lowest scores
while those in grade ten the highest.
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--In Spanish reading, students' performance declined from
pre- to post-test and failed to meet the program objective
of a statistically significant gain. Seventy-four percent
of ‘the students who took teacher-made examinations in
Spanish achieved a passing rate during both semesters.

--Sixty-one percent of the 31 program students enrolled in
mainstream mathematics courses in the fall term passed
teacher-made examinations. In the spring, the overall
passing rate was 54 percent. -

- --In bilingual mathematics classes the overall passing rates
were 67 percent in the fall and 62 percent in the spring.
Many more students were enrolled in bilingual classes
than in mainstream courses. . -
--In the fall, 95 percent of the twenty program students
enrolled in mainstream science courses passed teacher-made
examinations. In the spring, 68 percent passed-examinations
in these courses.

--In science courses conducted in Spanish, the overall
passing rate was 74 percent in the fall and 55 percent in |

/ the spring. d
{ N
' --In mainstream social studies courses, program students

achieved passing rates of 76 percent in-.the fall and 60

percent in the spring. Many more students were enrolled

in bilingual classes.

--In bilingual social studies classes, the overall passing
rate was 77 percent in the fall and 71 percent in the
spring. .

> --The overall.attendance rate of program students exceeded
that of the school as a whole by 26 percentage points:.

The following recommendations were aimed at improving the
overall effectiveness of the program:

--To increase communication and planning among teachers
'serving bilingual students, the content-area teachers
could be placed in one department, rather than under the
. i AN direction of the assistant principals for their subject,
to allow them to meet together as a group. As am alternative,
the school administration might facilitate staff meetings
] to allow program teachers to meet togethér on occasion.
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--An evaluation of course offerings in science, mathematics,
and E.S.L. should be conducted to see whether they should
be expanded to meet student needs.

--Parents need to be encouraged to participate in the
publication of the Impacto bilinglle bulletin and as
resource persons in future Career Day Conferences.

--Instructional materials should be reviewed in terms of
their effectiveness in bolstering students' self-esteem,
especially those materials used in Spanish-language
classes. Also, ways should be sought to alleviate the
hesitation felt by some Erogram students, to encourage
them to participate in t
the Pan American Club.

e English-language context of
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PROJECT ADELANTE ° o~

William H, Taft High School

~

ktocation: 240 East 172nd Street

B Bronx, New York 10468
Year of Operation: 1981-1982, Second year of funding
Ta}get Language: :ﬁ Spanish
Number of Students: . s 230
Principal: Ms. Lorraine Monroe
Project Di}ector: Mr. Dana S. Fishkin

[. CONTEXT

COMMUNITY .SETTING

William H. Taft High Schoo],‘wh1ch houses Project Adelante, is in the
Morrisania community in the Ce;tral Bronx. Most Taft students walk to school
from nearby homes. Housing qﬁa]if} has fa]]en sharply in the past decade; |
in the immediate area whole blocks of buildings are burned out. With housing |

'-tégom1ng'scarcer, Morrisania's population is declining. But a recent
northward migration from the South Bronx has increased the proportion of
Hispanics, and the area's ethnic composition is now roughly half Hispanic }
and half black. There is also a small growing Asian community of Koreans and
Indians. The’area, primarily restdent1a1, supports many small businesses that |

employ Spanish speakers, making it possible for Hispanics to use their own

Tanguage in most of their contacts outside their homes.




SCHOOL SETTING

The school bu11d1ﬁg is large with high ce111ngs<that<meke classroom acous-
tics poor. Paint is chipped in most rooms. Class sizes are small, and the
whole school appeirs to pe underused. F1ny—three percent of the students are
female, somewhat less than last year's 57 percent. The proportion of Hispanics
has increased to about 42,percént; there are more than 1,100 Hispanics at
Taft. As a result, Spah;sh is heard frequently in the halls as it is in the

surrounding community.




II." STUDENT CHARACTERISTICS

’

K “Eligihility for enroliment in Project Adelante is in accordance with
Board of Education-Consent Decree criteria. These criteria are that a stu-
dent should score below the twenfy-first percenti]é on the English paft of

the New York City Lanquage Assessment Battery (LAB) and that the student's

e

score on the Spanish part should be higher than the Enalish score.
. £ '
Fifty-six percent of the students in,the project in the second year
: N

were female, compared to 62 percent in the first year. This proportion is
somewhat higher than the preportion of females in the school as a whole (53

percent).

Table 1 shows the number and .percentage of stgﬁents'hy country of origin,

€T

The highest- percentage of students are from Puerto Rico apd the NDominican -
Repuﬁﬁic.

Table 2 shows the sex and’arade of students in the nroject.

-3-
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TABLE 1

Number and Percent’of Program Students hy Country of Rirth *
Lanquage: Spanisha
-
t Country of BRirth Number Percent

Puerto Rico 92 : v 42,2
Dominican Republic : 17 35.3 \
Cuba 1 0.4
Mexico 1 0.4
Honduras’ 3 1.3
Guatemala 5, 2.9
Costa Rica 1 . 0.4 .,
E1 Salvador 3 . 1.3 , .
Nicaraqua 9 4,1

. Colombia 3 1.3
Ecuador 15 6.8
Venezuela 2 0.9

. Central and
South America :
(country unspecified) 3 1.3
u.S. 3 1.3
i
TOTAL - - 218 " 100
A our speakers of lanquaqges other fhan Spanish were reported to have ° . [

received partial program offerings. i

;& o
.Forty-two percent of the students were born in Puerto Rico; 35 ]
- percent were born in the Nominican Republic. The rest of the f
\ students are Hispanic from Central and South American countries,

whose home lanquage is Spanish.

.0Only three students were borh in the United States.
. ‘ ‘ b




TABLE 2

Number and Percentages of Students by Sex and Grade.

Percent Percent ’ Column Total:
Grade Male of Female of Total Percent
N Grade N Grade N of A1l Students

9‘ 4 33 45 40 55 73 32

LO; .25 ¢ 40 38 60 - 63 ) 28

1T | 21 45~ | 26 . 55 47 21

12 . | 20 48 22 52 42 19
TOTAL 99 44 126 . ‘56 225 100

L

< Sy

_.Female studgﬁts outnumber male students in the program as a whole
and at each grade level, .
&
.The number of students enrolled decreases as grade increases: most
(73) students-are in grade 9; only 42 students are in grade 12.

~
-

<
N




Number of Students by Age and Grade

TABLE 3

Age Grade 9 Grade 10 Grade 11 Grade lg ) Total
13 2 1 0 0" 3
14 194
15 44
16 <57
17 57
18 26
.19 0 1 ] 7 8 16
20 0 0 1 n 1
Total 71 63 a7, 42 223
OVERAGE '
STUNENTS ¢
- ¢ ]
Numbher 32 20 13 8 76
.Percent 45 37 28 A 19 34

Note. Shaded boxes indicated expected age range,

Ve

b

.Thirty-four percent of the students are overage for-their arade,

The percentage of overaqe students is hiadhest in grade 9 and

decreases progressively as the grade increases,

.Most proqram"students are 16 and 17 years of age.

(¥4
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IIT. PROGRAM DESQRIPTION

HISTORY

3

vProject Adelante is in its second year. For severql years before 1tg
start, Taft?s»English department offered courses in English as a-.second 1aﬂ-
guage (E.S.L.)‘Qhrough E.S.E.A.'Title [ funds. Two 1;2ensed teachers of
Spanish who tabght E.S.L. courses submitted the Project Adelante proposgl
which.resulted in E.S.E.A. Tit1e VII ?undinq for three years, beginningAin\

September, 1980. These teachers are now the director and assistant director

of the project. The foreign language department administers it.

P

PHILOSOPHY

.The project seeks to .expedite the students' usk of English and their

entry into mainstream'(Engiish-oh]y) courses. This philosophy of main-
i

streaming is agreed upon by all parties involved.~ The project provides

~

instruction in English to Spanish $peakers while allowing students to

take content-area coursig, parallel to mainstream coeqses, in their
TN

J

native language.
"E.S.L. classes, though conductéﬁ in English, clarify vocabulary and
grammar by comparing and centrasting with Spanish. (Content-area courses,
though taught in Spagish, include vocabularies in Enq]fsh. The project has
no set policy for percentages of English use by course and grade. .The in-

dividual teacher decides how much time to devote ;3'eéch lanquage.

—_—

ORGANIZATION AND PERSONNEL

X .

The T1t1e VII personnel (the director, assistant director, secretary,

two paraprofessionals, and one family assistant) are supervised by the




+

—

»

assistant principal for foreign languages. This assistant principal also
supervises the E.S.L. and foné}gn-ianguage teachers. Content-area teachers
are supervised by the asgistant principal for the subject they teach. )
Figure 1 shows the organization of the project within the high school.

The director advises the assistant principals on theiinstruciiona1 component

‘of the project. He reports-directly to the principal on an informal basis but

does not take part in “cabinet" meetings unless matters concerning the program

- age on the agenda. He also supervises fiscal, tra[ning,,commuﬁity..and support-

ive aspects of'thegprojeéf and is the immediate supervisor of the Title VII |
paraprofessiona}s gpwg-educat1ona1 assistants and one family assisf;nt).

- The assisian% director works closely with the director oQ‘aJI aspects of
the project and is specifically responsible for ;1nd1ng, adapting, and
devéloping curricula.

The two educational assistants help teachers and students. The sectstary
is responsig{; for office management, bookkeeping, and typing. All thrg;\are
native speakers of Spaqish:

The family‘aésiétant works with the school's bilinqual gquidance counselors
and keeps in touch with the studgﬁég;rﬁam111es through phohe calls and daily
home visits. |

A éeventh Tjt]e VII position, resou;ce teacher, was eliminated ih the
second year o% the program. The duties of this position -- coordinating stu-
dent tests, organizing meetingé‘with parents, and helping with cu?cicu]um
devglopment -- were assumed by the assistant director.

Characteristics of professional and paraprofessional personnel, alon&"with

&

those of classroom teachers, are included as Appendix A.

C-




FIGURE 1

Project ADELANTE Organization Within Taft High School

.
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. FUNDING

4

The program receivés funds not only from E.S.E.A. Title VII but also from

tax levy (New York City Board of Education funds) and E.S.E.A. Title I. The

tax levy provides funds for all but two classroom teaching ﬁositions, which
are fuﬁded through Title I. Title VII and Title I both support two educa-
tional assistants. Title VII also provides funds for all administrative and
stport-services personnel except the two guidance éounse]ors, who are tax-
levy funded. The a]]oca;ion of funds according to functions is in compli-
ance with the requirements of all fundkng agencies. . Tables 4 and 5 detail

the personnel and functions by source of funding.

<

Table 4

Funding of the Instructional Component

Number of Number of Number of

Subject Funding Source Teachers Classes Paraprofessionals

B |
E.S.L. Title I 2 5 each 2

Tax Levy 1 1 ' 0 '
Reading Tax Levy 3 5,5,1 0
Native Language Tax Levy 2 5 each 0
Mathematics Tax Levy ) 5 2 Title VII

. paraprofessionals

Social Studies Tax Levy -2 2,3 |_, shared among
: these subjects
Science. Tax Levy o1 1

y .
YA Coa

-10-
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TABLE 5

Funding of the Non-Instructional Component

Area.

AFundinq
Source Personnel: Number and Title(s)

Administration and Supervision
Curriculum Development
Staff Development

Parental & Community
Involvement

Guidance

Supportive Service?

Title VII ~ 1 Director, 1 Assistant Director

Title VII 1 Assistant Director

Title VII 1 Director

N
4

Title VII 1 Family Assistant
Tax Levy ? Guidance Counselors

Title VII 1 Secretary

-11- L.
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GOALS AND OBJECTIVES

The long range goals and objectives of Project Adelante are:

1.

to establish a comprehensive bilinqual program as an integral
part of Taft High School;

to improve students' English- 1anquaqe skills so they may partici-
pﬁte in mainstream classes;

S
to develop and adapt curricula;

to develop a bilingual staff;
to help students feel better ahout themselves;
to lTower the Hispanic drop-out rate;

to increase the percentaqe of students qoing on to college by, .
for example, establishing a 1iaison with Hostos Community folleqe;

to achieve higher parental participation. °

The proiject's second-year performance objectives were:

.1.

to improve studen[/echievement in English proficiency as indicated
by the mastery ofl at least one objective per month on the Criterion
Referenced Enq]is% Syntax Test:

to increase reading achievement in Spanish as indicated by
statistically significant gains on the Cooperative Interamerican
Series Prueba de Lectura; ‘ i

to increase content-area achievement to a level comparable
to the school's non-program students as measured by v
New York.City or New York State examinations translated
into Spanish;

to improve the attendance rate of proqram students ag’indicated
hy statistically significant differences between proportions of
school (npn-proqram) and program attendance.

-12-
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-does-not want th - student placed in the program.

IV. THE INSTRUCTIONAL COMPONENT

»

PLACEMENT, PROGRAMMING, AND MAINSTREAMING

Hispahic std@ents are tested with the Lanqguage Assessment Battery (LAB).

Those who test below the twenty-first percentile in English, and who score
higher in Spanish than English are considered eligible for bilinqual in-
structibn. Students are informed of their e]igibi]?ty by the project's staff
and counselors in 1ﬁterv1ews. They are giQen letters informing parents of
their eligibility Jhich must be signed btfparents and returned. If the

letter is not returned by a stated deadline, it is assumed that .the parent

\
-~

The project has chosen to serve recent immigrants who are determined to
be most in neéed of serviées, and whose parents have stated in writinq'that
they would like their chiﬁdren to be in the program. Other students,
inc]gginq the United States-born, .are placed in mainstream classes and are
given remedial Enq]ish.. Their proqrams'are developed individually in
meetings with their counselors.

Initial programming is done through interviewg, tests, and records. The
director and assistant director deciﬂe on E.S.L. placement based on 1ﬁEsrv1ews.
The foreign-language chairperson decides on Spanish-language placement based
on a test. Guidance ;ounselors determine content-area placement based on .,

student records and interviews. ’

-Subsequent programming and mainstreaming decisidns are made by the gquidance

counselors based on teacher recommendations, grades, student choice, and grad-

uation requirements. As students improve their Eng)ish-language skills, they
are gradually mainstreamed by increasing the number of mainstream courses

they take each semester, Students who need such advanced courses as geometry

[
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aﬁd biology may begin mainstreaming abruptly, however, because these courses

are not offered by the‘b111ngua1 program. Students who have been completely

mainstreamed may sti11 retain contact with the program through extracurricular
o
“activities. They may also receive the services of the family assistant and

guidance counselor.

INSTRUCT IONAL OFFERINGS

Overview

The program offers the widest vaﬂ#%ty of courses i1n social studies and
lanquages, while tﬁere are only two science and three mathematics courses
available. There is an effort, particularly in social studies,. to vary
bilinqual program offerings to conform to the programming-needs of the
stgdents. The science and reading teachers are not licensed in these areas,
apparently because of a shortage of 11ansedlb111ngua1 feachers. In
“beneral, student programs do pot vary greatly; Eng]1sh and native-lanquage
as well as graduation requirements do not allow for many electives.

The eya]uators¢visited classes 1n‘a11 areas of instruction. In general,
classrooms were large and class sizes small. Seats in most classrooms were
bo]ied down in rows, making small-group instruction difficult. Poor acoustics
prevented the evaluator sitting toward the rear of the room from hearing stu-
dents who sat near the front.

L]

English As A Second Language

4

Offerings in English as a second language, which are not graded, {nclude
two types of courses, E.S.L.N. and R.W.B.L. E.S.L.N., with funds from Title
I, 1s inténded to emphasize grammar and 11ngu1st1g structures, while R.W.B.L.

: v
(funded by tax-levy) is orifented towards reading. In actual practice, reading

4 ~

. : . -14-
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and structure are taught in both courses. Each‘?ﬁurse in subdivided into
five levels, D (first level) through A (fourth levél), and T (transitional).
At each level, siudents take both E.S.L.N. and R.W.B.L., but with different
teachers.

In addition, the project has developed a new course called Orientation
to Life in America (0.L.A.), which stresses practical skills: filling out
immigration forms; calling the police or fire departments; shopping. Only
students who are repeating the first level of E.S.L. take this course.

Course offer1ng§ in §.S.L. dre detailed in Table 6. All classes are

taught for five periods a week.

TABLE 6

Fall Instruction in E.S.L.

Number of Total Number Curriculum Or
. Course Title Level Classes Of Students Materials In Use
E.S.L.N.D. 1 3 61 . Access to English Bk_l-'
E.S.L.N.C. 2 ' 3 64 Lifelines,
E.S.L.N.B. 3 1 ", Access to English ék 2
E.S.L.N.A. 4 1 15 Sights and Sounds Bk 2
E.S.L.N.T. 5 1 26 Sights and Sounds Bk 2
Graded E{erc1ses

R.W.B.L.D. 1 2 69 English Step by Step
R.W.B.L.C. 2 2 46 Project ADELANTE

" curriculum
RuN/B.L.B. 3 1 33 A1l in a Day's Work
R.W.B.L.A/T 4/5 1 : 28 Easy Reading Selections

in English;
Turn1ng/Po1nts
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TABLE 6 (continued)

. e ‘ - Spring Ihitrﬂctionvin E.S.L.
( ' Number of ‘Total Number A Cufricu]ﬁm Or
Course Title Level Classes - 0f Students Materials In Use
0.L.A. ” 1 .35 Teacher-madel
. E.S.L.N.D. 1 2 41 Access to English Bk 1 *
E.S.L.N.C. 2 2 38 Lifelines -
“E.S.L.N.B. ‘%:ﬁ 3 2 41 . Access tojEngiish Bk 2
E.S.L.N.A s 2 30 Sights and Sounds Bk 2
E.S.L.N.T. - 5 Y 23 Sights and.Sounds Bk 3
J . - Graded Exercises
R.MW.B.LD. - . 1 2 41 ' English Step by Step -
©C RWN.BLLLC. 2 -1 . 20 Préject ADELANTE ﬁ
: ‘ .curriculum
"R.W.B.L.B. 3 2 50 A1 in a Day's Werk
R.N.B.L.A. Y 1 30 Easy Reading Selections
: _ » in English
R.W.B.L.T. ~ 5 1 23 Turning Points
d i .




B

- The evaluator observed five 'classes. In line with the department's policy,

the proportio% of Enqlish to native-laﬁduaqe‘use‘varied from 60 percegg;to 100

percent, depending on student needs and teacher style. One-teacher used the

native"1anquaqe for explanations»before moving on to drills and questions in
English, Several teachers allowed some answers to be given in Spanish, while

one teacher insisted that not a_word of Spanish was to be uttered during the

period, In all classes, whole-group instruction was the mode of teaching.

In an E.S.L. class on the B level, the teacher elicited’as much informa-

-

tion as possible from the studente and encouraqed the use of connected dis-
course in English. |

In a third-level Enhlish‘readinq class, the teacher had the studénts pro-

nounce the vocabulary both chorally 'and individually and used a variety of

" techniques, short of translation, to clarify word meanings. Students had

- little opportunity, however,. to read or create whole sentences in English,

Students seemed highly motivated by the teacher's strong personality and re-
sponded with gqreat animation.

One E.S.L. teacher expressed eoncern over the lack of native-language
reading and writing skills on the part of some students and felt that a re-
medial classvshouid be available to them. But another teacher felt that the

problem was not severe because the few students who were functionally-illiter-

atefwere making progress and should not be separated from other students.




Native Language

The project‘divides native-language (Spanish) instruction into three
leyels‘of.two terms each, as is customary in the foreign-language programs |
in New York City. Bilingual progr&m students at Taft take one term of
instruction on the first level and then proceed through levels two and . 1
three to advanced p]acément, in wﬁich students may sigﬁ up to receive
college credit from Lehman College. Only after six complete terms of
Spanish_do stggents take the Regents Spanish Comprehensive.

. & .
R Table 7 1ists course offerings in Spanish-language instruction. All

2

classes meet for five periods a week.

TABLE 7

Fall Native-Language Instruction

k3

N
-

Course Title Number of Total Number Curriculum or ~ o -
and Level Classes of Students Materials in Use
SX 2 o 35 Nuestros Amigos
SX 3 1 36 Espanol a Sentirlo
- SX 4 2 | 54 Segun&o Libro
) SX 5 1 21 La Fuente Hispana
SX 6 1 35 “Imaginacion y Fanta$ia

SA P 1 21 Various Literary Works
(Advanced Placement) _
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TABLE 7 fiontinued)

Spring Native-Language Instruction T
Course Title Nugber of Total Number Curriculum or
and Level .  <Llasses - of Students Materials in Use
SX 2 ) - 20 Nuestros Amigos
SX 3 o1 36 __Espa¥ol a Sentirlo
SX 4 1 ‘ 33 Segundo Libro
~ o
SX 5 . 1 33 La Fuente Hispana
. (
SX 6 1 K 37 . Imaginacién y Fantasia
SAP 1 15 Various Literary Works

(Advanced Placement)

The evaluation team observed two native-language c]assgs; both used
whole-group instruction. . 1

The advanced placement class, both in content and in the teacher's
approach and metéod, campared favorably to a college survey course in Spanish
literature. Students were encouraged to locate and read aloud passages of
poetry, and they seemed to enjoy this opportunity. Those who failed to grasp
a point felt free to speak up, and othe?é volunteered their he]p; Most stu-
dents were highly verbal in Spanish. -

In a second-temm Spanish'class, Spanish was used throughout the class.

Volunteers who read aloud fram the textbook appeared to have reading skills

" below their verbal proficiency in Spanish. The teacher stuck closely to the

text, even though some students appeared to want a wider discussion. The
X
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text "selection canparéd the role of a woman in indigenous éhitures to,that
of a mule. None of the males in the class participated in the discussion,

and none was called on.

Content-Area Courses

Bilingual courses in content areas are parallel to courses in the main-

stream curriculum and are considered major courses required for graduation.

Students 1n the last semester of the social studies sequence take the same’
city-wide test (in translation) that mafnstrean students take. The chair-
‘person of the social studies department reported that bilingual students' ~
passing percentage in 1980-81 exceeded that of mainstream students, a
result that hg.attr1but§d to the high quality of instruction and high level
of rapport set by'the‘two bilingual social studies teachers.

& .

- Table 8 1ists the content-area courses. Each class 1s taught five periods

-

a week. ’ )
TABLE 8
“Fal Instrgdt1on In Content Areas )
: _ Number of Total Number

Course Title pescript1on Level Classes of Students
W.H.B.L. 1 World History 1 2 65
G.H.B.L. 1 Global Mistory 1 L2 - 66
A.H.B.L. 2 A;erican History 2 1 36
E.C.0.B.L. 1 Econamics -1 1 37
C.M.B.L.N. Preliminary Magh - 1 32
P.A.B.L. 1 Pre-A]geBra 1 2 53
P.A.B.L. 2 Pre-Algebra 2 1 30
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TABLE 8 (continued) .
A

Sbring‘lnstruct\en In Content. Areas

-

_—

. . Number of Total Number
Course Title _,Description Leye] : Classes of Students
9 M.B.L.A. Algebra 1 1 28
6.5.B.L. 1  General Science 1 4T 28
W.H.B.L. 2 World History 2 2 ’ 48
G.H.B.L. 2 - Global History 2 T3 7
A.H.B.L. 1 American History 3 - 1 38
E.C.0. 1 Economics . 1 1 37
F.M. B.L. 1 Fundamental Math i 2 42
P.A.B.L. 2 Pre-Algebra 2 2 49
9 M.B.L.A. . Algebra 1 1 19

G.S.B.L. 2 : Genera] Science 2 2 37

-

The evaluation team observed fdur content-area c]a§ses. In the general -
science course, the teacﬁer used g;;}ish 100 percent of the time and made
sure that students corrected errors in spelling and accent when they wrote
on the board. Several studen;s,vo]unteered to write on the boprd, and most
seemed to enjoy the clasom |

In two mathematfcs classes, Spanish was‘used approximately 95 percent
agd 75 percent of the time, respectively. Books and other materials were
in English. The teacher, who taught both classes, said she was gradually :
introducing more English terms a§ stgdents moved to higher-level courses.

Students voluntee}ed frequently to go to the blackboard, and rapport

between teacher and students was good.
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A §1oba1 history 2 class.was viewing slides and discussing ancient Roman
civic 1ife. The class was conducted eXc1usive1y in Spanish. Whole-group
instruction was used for the most part. Students seemed shy and sometimes

o

hesitated to answer questions readily.

MAINSTREAM CLASSES”

Students enroll in mainstream classes according to ability, choice, and

graduation requirements. Hea1th'(physica1 education) 1s required of all
students each semester and consequently has the highest enrollment. Table 9

lists the mainstream classes in which project students were enrolled, the

]

number of students enrolled in each course, and the criteria for selection.

A1l classes meet five hours a week. s

8
TABLE 9

Mainstream Classes In which Program Students Are Enrolled

Number Of Criteria For

Component /Subject. Students Selection
Health Education 193 ™~ Requi red
Hygiene 35 » Required
English 6 Required
American History 6 . Required
Math 55 , Required
Shop 14 Elective
Art 42 Required
Music 35 Required
English Reading 27 Required
Chorus 3 - Elective
Science 20 Required
French . 2 . Elective
Typing 14 Elective
Nursing ’ 1 Elect
Econaomics 10 Required
Secretarial Studies 5 Electtye
Bookkeeping 2 Elective

AN
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a ' {y , | .‘
fhg number o};ma1nstream courses taken by prograﬁ students in required
subjects rose from 383 in 1980-81 (see the 1980-1981 evaluation report) to
429 in 1981-82, an 1ncrease of 46. ’
Forty-bne p}ogram students were enrolled in eledtives each year. In the
- first year ofotﬁe program, 13 students took academic g]ect1ves (mathematics,
biology, French) and 28 took vocational e]ect1ves*(typ1ng, chorus, shop).
This year, only two ‘students took academic electives (French), while 39 took
vocational electives (shop, typing, secretar1$1 studies, bookkeeping, nursing,
chorus). Because schedules permit few electives, it is reasonable to assume

that enrollment figures represent different students, with few cases of

overlapping. ’ , ) .

JC
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V. * NON-INSTRUCTIONAL COMPONENT

CURRICULUM_AND MATER}KLS o

The curriculum followed by Project Adelante generally conforms to regulations
esfablishgd by the New York City Board of Education and guidelines set by the
New York State Educat19n Departmént. Curriculum materials for the new -course
Orifentation to Life in America were developed by the project and added to the

curriculum.

. -
K

EXTRACURRICULAR ACTIVITIES ”

Extracurricular activities 1nclhded the publication of a monthly bulletin,
participation in the Pan American Club, student trips, attendance at college

programs, and sponsorship of a Career Day. ,

w///}ng project's two- to three-page mimeographed bulletin Impacto bi11ngue

-was written mostly in Spanish but with a few articles in English. It included

6

messages from the principal, the project directors, ‘and others; notices in-
tended to help orient students; news of b1l1n§ual program activities and
school activities outside the program; and student writings.

The Pan American Club met once a week prior to classes. Most:of the
leaders and members were mainstream students or former bilingual students
who had already joined the mainstream, rather than students currently
served by Project Adelante. En§11sh was usqd in the meetings, and non-
Engl1sh-§peak1ng students were reticent to participate. The project's
ass1stqp£‘31rector was seeking ways to increase their pafticipation but

did not wish to interfere with the student direction of the club.

AN
-24.
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Trips included attendance‘by eighty students at a Lat1:$Xhe[1can folk
dance recital in Manhattan, a sightseeing bus tour of Manhattan cogducted by
biTingual guides, and a visit by some 30 students from the advaﬁced bilingual
social studies classes to the 1ibrary at Hostos Community College, to which
they had been given access when needed for refer'ence purposes.

A few of the project's students attended a three-hour enrichment program

2

at Colymbia University on Saturdays, their carfare paid by the project.

On Career Day, the project invited representatives from the business world

and the professions to speak and conduct workshops. Students attended the ., *

workshop of their choice.

PARENTAL INVOLVEMENT

Project directors held eight meetings during the 1981-82 school year 'to
which parents were invited through notices in Spanish., Among these meetings
were a ge;-tqgether that included a raffle of donated items to benefit a
Project Adelante scholarship, a Puerte Rican Discovery Day program at wh1cﬁ
students performed, a Christmas party, and a Pan American show and J;nce.

In general, parent attendance was low. A February meeting attended by 14
parents was considered by the program staff to be a good showing. Even
though many families live relatively near the school, fear of going out at

night and the responsibilities of caring for other children may have kept

attendance down. {)

SUPPORTIVE SERVICES

The two bilingual guidance'counselors and the family assistant provide
guidance services. Although the counselors function primarily as academic

advisors, one of them has done psychological counseling and was able to solve

-25-
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many problems without referring students to a‘?thoo?lpsychologist.

The faml]y assistant spends mornings sending cards to parents of absentees
and afternoons making home visits to inform parents of program activities
and opportunities provided by community agencies.

Paraprofessionals in the project told the evaluator that they wanted more
time to help students who need individual attention. Acco}ding to the para-
professionals, the weight of clericdl duties had lessened the time available

for thts purpose,

STAFF DEVELOPMENT

The assistant principal for foréign languages vo]untafily conducted an
after-school class in Spanish for school personnel. Attendance ranged from

seven to twerér

Other staff development activities included monthly departmental meetings,
workshops, conferences, d university courses. These activities are included

in Tables 10, 11, and 12.

Faculty and Staff Concerns

Two staff concerns expressed to the evaluation téam stem from the way
the program is oréanized. Most of the teachers involved in the project
expressed a wish to meet as a group with biliagual pérsonne] rather than
simply with their departments. Such a meeting would make it easier for
them to exchange concerns common to all, they felt. And the assistant

principal for social studies expressed concern over the fact that he was

observing and rating bilingual teachers without full knowledge of Spanish.
!
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TABLE 19
Staff NDevelopment Activities in School

i N

- t N

Strateqy

Description(s)
Title(s)

N R
Speaker or Presenter * | Frequency or
L Number of Sessfons

Number and Title of
Staff Att anding

Goa!

Dept. Meetings

Title VI[ Staff Meeting

Foreiqn Lanquage

' /
ALl Title VII Staff N.A. Monthly
All Department Memb:rs . gana S. Fishkin, Director Mofithly

arol Sonnessa, Assistant .
Director _ -

o

o
-Discuss plans, activities

ideas and problems.

PreSent Project Adelante
updates

Work shops B.L. Social Studies 4 - 2 Teacher, Director, and Carol Sonnessa, Assistant 11/1q, 1/25..2/11 (3) | Review and update curric-
Assistant Director Director - , ulum needs '
B.L. Math 5 - Chairman, Nirector, Assistant Frank Mauriello, Chairman 2/11- : (1) | Review newly-fnstituted
Nrector, ? O.R.F, staff members math curriculum
B.L. Science 4 - Chair, 1 Teacher, Director, Lester Moskowitz, Chairman 2/26 (1) | Review science corrticulim
AJ Assistant Director ! and methodoloqy .
~N
]
Other .

Demonstrat {on
Lesson, Lectures,

Meetings with various hook
publishers

2 - Director and Assistant Director| Book company representatives , 10714, 12/9, 2/10 (3)

Keep abreast of avatlahle
publications in bilinqual

etc. Sl suhject areas suitahle for:
' ' - student needs.
[d
. P .
o . ’
e T tulel R .
bbash =t
Ao i
Q ’
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Aruitoxt provided by Eic:




o

. .
(ABLE 11 | -
o] B . . -4
. , ''Staff Development Activities Outside School *
: : ‘Description(s) ! ’ Number 8 Titles of
- Strateqy ’ Title(s) Sponsor/Location Speaker or Presenter Staff Attending Number of Sessions
Workshops ) Title VII Workshop -Board of Educatfon 0.B.E, 0.B.E. staff . 1- Assistant Director ‘1 (2/23)
¢ ' Evaluation Workshop . Board of Education ° - . | Evaluation staff 2- Director & Assistant| 1 (2/26) o
. Office of Evaluation ’ Director v
Conferences +| Foreign Language Conference | N.E. Conference/N.Y. Hilton Varied ‘ 2- Assistant Director 3 (4/1,-4/2, 4/3)
v ‘ & : Guidance Counselor
. Career Conference Hunter College B,.E.S.C. !\aried . | 2- Assistant Director 1 (12/4)
Guidance Counselor )
— : : " A ’ v
s Other Horkshop to plan Career Day | Hunter College B.E.S.C. Shirley Yu/Annalisa Mollica 2- Assistant Director 2 (3712, 5/7)
N i , ' Guidance Counselor o
) < ' - S . .
Visit to Hostos Community Hostos Community College Professor Betancourt 1- Assistant Director 1 (10/13)
College 1ibrary to learn how :
students can utilize 1t ,
) effectively .
« ’ ’ - . LQ. = - - - 1
s ¢ | Visits to E,S.L. central E.S.L. central office Richard Quintanilla "’ 2- Director and 2 (11/12, 1/19)
. office to investiqate . Assistant Director }
materfals and texts - ' : "

. ~ . !
» .~ , - - ‘/
» .

v

. *
. 4/’ . . "J R ) B [l S ,‘}r’mng ,ﬂhnr . 4 .l_
L,

‘ Wy oy g,

. SRR ) s

Q N \

.ERIC | | é :
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TABLE 12 {

University Courses Attended by Staff (Professional and Paraprofessional) \

L L‘\ LI
I 1 N
Staff Institution Goal Frequency Course(s)
Professional Columbia M.A. - E.S.L. 6 credits Bilingual/E.S.L. methods
Columbia IM.A. 6 credits Leadership/International Education
Hunter M.A. -LE.S.L. 6 credits E.S.L. Education
Pace M.A. - Ed. Admin. 9 credits Management, Internship
Lehman Enrichment 6 credits Counseling Courses
Parabrofessiona] Lehman ' B.A. ' : 6 credits Multi-Cultural Education, Philosophy




AFFECTIVE DOMAIN

“The program enjoys a good reputation in the school. The principal,
administrators, faculty, and non-program students expressed posiéivg
attitudes toward it. This good reputation stems partly from the program
director's emphasis on student achievement. Students who do well are
encouraged to appZ( to Arista, the national honor society for scholarship
and service; 25 Silingual students are now members. Achievement in the
bilingual program seems to be accorded as much recognition as achievement
in the hainstream, and this recognition helps remove the‘stigma to which ,
biiingua1 education programs are spmetimes subjected.

The guidance counselor said that bilingual students were usually well-
behaved. This statement was verified by the evaluator's own observations.
In the 1980-81 school year, there were o#ly two suspensions of project
students;rin 1981-82, there were none.

Attendance of project students was reported to be better than that of
mainstream students, although a few were chronic truants (see Findings
section, below). The project rewarded certificates each month to students
yith exemplary attendance records; 1in one month‘S period, 80 of them |
received certificates for perfect attendance.

| Other achievements of program‘students 1nc1uded the winning of two scholar- -

ships to visit the District of polumbia‘tb see the U.S. government in action;
the receipt of three United Federation of Teachers stholarships and one Regents
scholarship for college study, and the admission of one student to Cooper Union -
in Manhattan.//

Although/one teacher felt that students seemed lok on initiative and gén-

erally "down," the evaluators noted that in general, classroom rapport was

-30-.
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good; students and teachers seemed at ease. Teachers reported that they were
happy to be part of the program because they 1iked the students' attitudes
toward school, and students seemed happy to be there because of the teachers'

. attitudes toward them.

&
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VI. FINDINGS

ASSESSMENT bROCEDURES) INSTRUMENTS, AND FINDINGS

The following seétion presents the assessment. instruments and pro-
cedures, and the results of the testing to evaluate studeﬁt achievement
in 1981-1982, -

Students were assessed in Engl1$h-language development, growth in
their mastery of their native language, mathematics, social studies,

and science. The following are the areas assessed and the instruments

-

used:

English as a second language -- CREST (Criterion
Referenced English Syntax Test, LeveTs i, 11, IIT)

Reading in Spanish -- Interamericam Series, Prueba de
Lectura (Total Reading, Forms BS nd\ééj Tntermediate
and advanced levels, 1950 versiop)

Mathematics performance -- Té cher—m;de tests

Science performance -- Teacher-made tests

Social studies performance -- Teacher-made tests
Native lanqguage arts performance -- Teacher-made tests

Attendance -- School and program records

Statisgical significance on pre/post standardized tests of Spanish-
reading achievement is reported in Table 17, Statistical significance
was determined through the application of the correlated t-test model,
This statistical analysis demonstrates whether the d1fferences between

pre-test and post-test means scores is larger than would be expected by

chance variation alone; f.e., is statistically significant.




This analysis does not represent an estimate»of‘hoy studehts would
have performed in the absence of the program. Nézsuch7e;t1mate'cou1d
be made because of the inapplicability of test norms for this popula-
tion, and the unavailability of an appropriate comparison group.

The instrument us;?/to measure growth in English language was the )

ng

Criterion Referenced" 1ish Syntax Test (CREST), which tests mastery

of specific syntactic'skﬁlls at three levels. Material at the beginning
and intermediate levels of the CREST is broken down into 25 objectives
per level, such as pﬁegent-tense forms of the verb "to be" (Leye] 1),

or possessive adjectives and pronouns (Level Il1). Material at the
advanced ‘level (Level III) is organized into 15 objectives, such as
reflexive pronouns. At each level, students are asked to complete four
items for each objective. An item consists of a sentence frame for which
the studént must supply a word or phrase chosen from four’g:ssib111t1es.
Mastery of a skill objective is determined by a .student's ability to
answer at least three out of four items correctly.

This report provides information on the average number of objectives
mastered, and the average number of objectives mastered per month of
treatment by students who received Title [ E.S.L. instruction in fall
and spring semesters (Tables 13 and 15). Information is provided on
students' performance by gfade for students who were pre- and post-tested
with the same test level (Tables 14 and 16).

Rates of success of students in mathemgtics, science, social studies,
and native -lanquage arts\courses taught in the bilingual program are

reported by grade and language of instruction. These tables contain
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the numbers of students reported as taking the subject-area courses, the

number reported to have passed, and the percent paséing, for fall and

for spring courses separately. Data qye reported for students who were
participating in the program but were taking mainstream courses taught

in English in the same content areas. The tables reporting these data .

are listed below by subject-content areas.

Subject Area Table Number -

Mathematics 18, 19

Science 20, 21 ,,/*;Eff/qv\*\
Social Studies : 22, 23

“Native Language Arts 24 ’

A comparison of the attendance rate of program participants with
that of the school as a whole is presented in Table 25. This table

also contains the average rates of program students' attendance by grade.

I'4 -34-




TABLE 13

Results of the Criterion Referenced English Syntax Test (CREST):

Number of Objectives Mastered, and Objectives Mastered per Month

(E.S.L. Title I Spanish-speaking students.'Fall)

Average Number of Avera Objectives
‘ # of Objectives Mastered Objectivgs Months df _Mastered
Grade  Students - Pre Post Mastered Treatment Per Month =
9 36 6.4. 8.3 1.9 3.0 0.6
10 42 8.3 12.8 4.5 3.1 1.4
11 19 9.5 12.6 3.1 3.9 0.8
12 20 9.9 12.9 3.0 3.2 0.9
L}
TOTAL 117 8.2 11.4 3.2 3.2 1.0

aPost-test minus pre-test.

.0n the average, students mastered 3.2 objectives or one objective i
per month of instruction in the fall. This was equal to the program's
criterion for achievement in this area.

.Grade 10 students mastered at least one objective per month, while
| " students in grades 11 and 12 mastered 0.8 and 0.9 objectives,
respectively. ‘

.The ninth graders did not meet the program's goal of one objective
mastered per month of treatment (with an average gain of only 0.6
objectives reported).
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TABLE 14
Performance of Students Tested on the Criterion~Referenced‘Engl1sh Syntax Test X"
(CREST): Average Number of Objectives Mastered by Grade and Test Level \% b
(E.S.L. Title 1 Spanish-speaking students, Fall) . ;)p////’ ’
- . N \‘,/
LEVEL T . - LEVEL II ~ LEVEL III
Average Number of Average Number of , Average Number of
Objectives Mastereda Gain Objectives Mastereda Gain Objectives Mastereda Gain
Grade N Pre Post Gain” Month N Pre Post Gain Month N Pre Post Gain Month
c.» : .
.9 33 6.7 84 1.8 - 0.6 2 5.0 9.5 4.6 .13 1 1.0 "0 0.0 0.0
10 27 8.9 14.1 5.2 1.7 6 9.7 14.5 4.8 1.6 9 5.7 7.9 2.2 0.7
11 7 11.0 14.7 3.7 1.0 6 8.3 12.3 4.0 1.6 6 9.0 10.3 1.3 0.4
o 12 3 15.7 19.0 3.3 1.1 4 10.0 15.0. 5.0 1.6 13 8.5 10.8 2.3 0.7
TOTAL 70 8.4 11.7 3.4 1.1 18 ~ 8.8 13.3 4.5 1.6 29 7.5 9.5 2.0 . 0.6

Note. Number of objectives for each level: Level 1 (25), Level Il (25), Level III (15).
4Ppost-test minus pre-test. ‘

.On the average, students at Levels I and Il mastered at least one objective per month. Level III students
mastered 0.6 objectives per month.

.Brade 9, Level [ students showed low gains relative to other grades at the same level. They did not meet the
““criterion set as the program objective. r.
) | o1
di




) TABLE 15
Results of the Criterion Referenced Eriglish Syntax Test (CREST):V

- Number of Objectives Mastered, and 6bject19es Méstered per Month

(E.S.L. Title I Spanish~-speaking students, Spring) - |

“w ©

Average Number of Average Dbjectives
# of Objectives Mastered Objectives Months of Mastered

Grade p Students .Pre Post»/‘ Mastered Treatment - Per Month
9 48 6.4 9.1 2.7 2.8 0.8 ‘
10 .46 7.5 10.7 3.2 " 3.0 1.1 |
. - : ‘
11 21 7.2 - 9.8 . 236 2.8 0.8 , ;
, 12 17 10.0 12.9 2.9 3.1 0.9 }
|
|

TOTAL 132 7.4 10.3 2.9 2.9 0.9

4post-test minus pre-test.

- .On the average, studénts mastered le
month of .instruction. These re
*obtained during the fall semester.

than one objective per
similar to those

.Students in each grade; -except grade 10, mastered than one

one objective per menth. These students were
at Levels II and III. (See Table 13)

ncentrated mostly

(23
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TABLE 16

a . |

' Performance of.Students Tested on the Criteribn Referebced Eng]ish;§yntax Test

N : ‘ . ~ (CREST): Average Number of Objectives Mastefe&_by Grade and Test Level
(E.S.L. Title 1 Spanish-speaking students, Spring)

—& : . [ - - ’ ‘ . ’ I - v
LEVEL 1 ; LEVEL 11 - " LEVEL 11 |
Average Number of " ¢ Average Number of . Average Number of .
Objectives Mastereda Gain Objectives Mastered Gain Objectives Mastered Gain
Grade N Pre Post Gain Month N Pre Post Gain?®  Month N Pre Post Gain? Month
P 9 23 5.7 7.8 2.1 0.6 20 7.4 10.8 3.5 T 1.2 4 7.2 85 1.2 0.4
" . . ‘ . . . . N : . f
10 6 7.3 10.7 3.3 \ 1.1 25 7.4 10.5 3.1 d 1.0 . 15 7.7 10.9' 3.2 1.1 :
1 2 4.5 7.5 3.0 1.0 10 8.3 10.4 2.1 0.7 8 7.0 9.6 2.6 0.8
12 2 11.5 12.5 1.6 0.3 e m e memeeme e memecccamaee “15 9.9 13.0 3.1 {}0
‘ , ¢
TOTAL 33 6.3 8.6 2.3 0.7 55 '7.5 10.6 3.1 1.0 42 .8.3 11.2 2.9' 0.9

Note. Number éf objeetives for each level: Level I (25), Level II (25), Level III (15).
3post-test minus pre-test. | .
.0n the average, students gained less than one objective per month at each level except Level I1.

¥
.The fo]]owing groups met the cr1ter1on of at least one objective mastered per month:

Level I - grades 10 and 11 =
Level ,II - grades 9 and 10 ’ b . ot
Level III - .grades 1Q and 12 :




TABLE 17

Student Performance on the Interamerican Series,

Prueba de Lectura

and Final Test Scores in Spanish-Reading Achievement by Grade

|
|
|
|
' Significance of Mean Total Raw Score Differences Between Initial

Pqp-Test . Post-Test
Standard Standard Difference
Grade N Mean Deviation Mean Deviation Pre/Post t p
9 27 43.0 14.3 43,5 13.2 0.5 0.2 NS
10 33 53.6 15.6 51.5 13.0 -2.1 -1.1 NS
‘11 19 47.6 14.5 51.3 15.4 3.7 1.1 NS
12 12 68.9 13.0 65.9 13.8 -3.0 -1.3 NS
TOTAL 91 51.2 16.6 51.0 15.1 -0.2 -0.1 NS

.0On the average, students showed declines in their performance on
“the Prueba de Lectura. The difference between pre- and post-test
performance 1S not statistically significant and, therefore, could
have occurred by chance.

.The results failed to meet the program objective of a statistically
significant gain.




TABLE 18
Number and Percent of §tudents Passing
Teacher-Made Examinations in Mathematics by

Grade and Language of Instruction, Fall Semester

Spahish English Total

3 Number Percent Number Percent Percent
Grade N Passing Passing N Passing Passing N Passing
9 49 32 65.3 5 0 0.0 54 59.3
10 42 27 64.3 -| 10 7 70.0 | 52 65.4
11 18 - 10 55.6 10 7 70.0 |28  60.7
12 12 10 83.3 6 5 83.3 18 83.3
TOTAL 112 75 67.0 31 19 61.3 152 61.8

.0On the average, 61.8 percent of the students passed teacher-made
examinations in mathematics in the fall.

.A higher proportion of students passed examinations in mathematics
classes taught in Spanish (67 percent) than in English (61.3 percent)

.Grade 9 students who received instruction in English showed the
lowest rate of passing; grade 12 students in both groups showed
the highest rate of achievement (83.3 percent passing).

-40- : B




TABLE 19
Number and Percent of Students Passi
Teacher-Made Examinations in Mathematics by

Grade and Language of Instruction, Spring Semester

Spanish - English v Total
) Number Percent Number Percent Percent
Grade N Passing Passing N Passing Passing N Passing
9 61 36 59.0 5 0 , 0.0 66 62.1
10 {:E><§3 24 68.6> 22 12 54.5 57 63.1
11 11 -9 52.9 13 8 _61.5 30 56.6
12 11, 9 81.8 10 T 7 | 70.0 21 76.1
JOTAL 124 78 62.3 50 27 . 54.0 174 60.3

.On the average, 60.3 percent of the students passed teacher-made
examinations in mathematics in the spring.

.A higher proportion of students passed examinations in mathematics
classes taught in Spanish (62.3 percent) than in English (54 percent).

.Grade 9 students who received instruction in English showed the
lowest rate of passing; grade 12 students who received instruction
in Spanish showed the hng?st rate of achievement (81.8 percent
passing). ~
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TABLE 20
Number and Percent of Students Passing
Teacher-Made Examinations in Science by

Grade and Language of Instruction, Fall Semester

Spanish . English Total

Number Percent Number Percent Percent

Grade N Passing Passing N Passing Passing,| N Passing
9 15 10 66.7 1 1 100.0 .] 16 68.7
10 6 5 83.3 5 5 100.0 | 11 90.9
11 4 3 75.0 8 7 87.5 | 12 83.3
12 9 7 77.8 6 6 ' 100.0 /{I;\\ 86.6
TOTAL 34 25 73.5 20 19 95.0 54 81.4

.0On the average, 81.4 percent of the students passed teacher-made
examinations in science in the fall.

.A higher proportion of students passed examinations in science
classes taught in English (95 percent) than in Spanish (73.5 percent).

.Grade 9 students who received instruction in Spanish showed the
lowest rate passing (66.7 percent); ninth, tenth, and twelfth
graders who received instruction in English achjeved passing
rates of 100 percent.

.The number of students reported as taking science courses was small.

%
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TABLE 21
ﬁumber and Percent of Students Passing
Teacher-Made Examinations in Scien;e by

Grade and Language of Instruction, Spring Semester

Spaniﬁh , English Total
Number Percent Number Percent Percent
Grade N Passing Passing N Passing Passing | N Passing
9 27 14 51.9 3 2 66.7 30 53.3
10 4 2 50.0 8 6 75.0 | 12 66.6
11 3 3 100.0 7 - 5 , 71.4 |10 80.0
12 | 4 2 50.0 12 8 66.7 | 16  62.5
TOTAL 38 21 55.2 30 21 67.7 68 61.7
.0On the average, 61.7 percent of the students passedvteacher-made
examinations in science in the spring.
.A higher proportion of student$ passed examinations in science
classes taught in English (67.7 percent) than in Spanish (55.2
percent).
.Grade 11 students who received instruction in Spanish showed the
highest rate of passing (100 percent).
%
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;’//// TABLE 22

= //ﬁc;ber and Percent of Students ﬂassing
T ;cher-Made Examinations in Social Studies by

‘arade and Language of Instruction, Fall Semester

Spanish English Total

Number. Percent Number Percent Percent

Grade N Passing Passing N Passing Passing N Passingl\d
9 40 22 55.0 3 1 33.3 43 53.4
10 43 39 " 90.7 5 5 100.0 48 91.6
11 24 21 . . 87.5 s 3 75.0 | 28 85.7
12 25 20 80.0 9 7 77.8 34 79.4
TOTAL 132 102 77.2 21 16 76.1 153 77.1

.On the average, 77.1 percent of the students passed teacher-made
examinations in social studie$ in the fall.

.There was little difference between the Spanish and English
performance on tests: 77.2 percent passed the courses
taught in Spanish and 76.1 percent passed courses taught in
English,

o .

.Grade 9 students who received instruction in English showed the

lowest rate of passing (33 percent); five tenth-grade students

in English social studies courses achieved a 100 percent passing

rate. \"l




TABLE 23
Number and Percent of Students Passing

Teacher-Made Examinations in Social Studies by

. Spanish English : Total
Number Percent Number Percent Percent
Grade N Passing Passing N Passing Passing N Passing
9 58 43 74.1 4 & 0.0 | 62 69.3
10 1 46 34 73.9 5 4 80.0 51 74.5
11 | 26 18 "69.2 1 7 63.6 | 37 - 67.5
12 20 12 60.0 10 7 70.0 30 63.3 .-
TOTAL 150 107 71.3 30 ° 18 60.0 180 69.4

-

.0On the average, 69.4 percent of the students passed teacher-made
social studies examinations in the spring.

.Seventy-one percent of the students who received instruction in
Spanish passed, as opposed to 60 percent receiving instruction in
English. K )

.Grade 9 students who received instruction in English showed the
lowest rate of passing; the highest passing rate (80 percent)
was achieved by grade 10 students who received instruction in

|

|

i

) Grade and Language of Instruction, Spring Semester
English.

|

|
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TABLE 24
Number and Percent of Students Passing '
- S Teacher-Made Examinations in Spanish

Language Courses, by Grade

TOTAL 120 103 85.8 139 88 63.3 259

_FALL 1981 .- ‘ SPRING 1982 | Total

' Number / Percent Number Percent . Percent

Grade N Passify’”. Passing N Passing Passing N' Passing
9 37 29 ,gik 78.4 56 31 55.4 | 93 66.6
10 44 38 86.4 47 35 74.5 | 91 80;2
11 26 25 96.2 25 14 56.0 | 51 76.4
12 13 11 84.6 11 8 . 72.17| 24 79.1
73.7

.0f the students who took Spanish-language examinations, nearTy
86 percent of the students passed in the fall; 63.3 percent
passed in the spring. ) '

.Grade \11 students in the fall showed the highest passing rate {;
(96.2 p nt). . ‘

.Grade 9 students who took the examinations in the spring showed the
lowest passing rate (55.4 percent). (
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TABLE 25 7 .

L Difference Between Attendance Percentage of Program

Students and the Attendance Percentage of the School

Average School-Wide Attendance Percentage: 61.3

TOTAL 227

e
Mean Standard
Grade N Percentage Deviation
9 74 81.2 B 17.4
" 10 63 89.9 10.3
11 47 91.4 9.4-
12 43 92.5 5.8
- v
87.4 ' 14,2

»
IS

.Program students have an average of 87.4 percent
attendance. This rate surpasses that of the school
as a whole by 26.1 percentage points.

‘.There is an incremental relation between grade and
attendance: the higher the grade, the higher the ~

attendance rate.
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SUMMARY OF FINDINGS

English as a Second Language

Overall, students mastered one objective per month of instruction
in thé fa]i as'measured by the CREST. This equalled the program's
objective for achievement in this area. The results indicate that grade
9 stﬁdents achieved tﬁe lowest gains and grade 10 students the highest.
In}the spring, students mastered 0.9 objectives per month, which fell
slightly short of the, program's criterion for magébry in E.S.L. Again,
tenth graders made the largest gains, while students in the other grades

achieved similar gains of 0.8 to 0.9 objectives per month,

.

Sganish

On the average, students showed declines in their performance on the

Prueba de Lectura.- The results failed to meet the program objective of

a statistically significant gain.” Declining pre-post scores suggest,
however, that these daté may not reflect actual student achievement
(see Recommendations). Of 259 students who took teacher-made examinations

in Spanish, 74 percent achieved a passing rate during the school year.

Content-Area Subjects

On the average, of those students who took teacher-made examinations

in mathematics, 61 percent achieved‘a passing rate. The passing rate

was approximately 6 percentage points higher in courses taught in Spanish.

On the average, of those students who took teacher-made final examina-

tions in science, 70 percent achieved a passing rate. The passing rate

was much higher in courses taught in English, particularly in the fall N

semester.
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On the average, of those students who took teachr-made fi mina-
tions in soc1a1t

udies, 73 percent achieved a passing rate. The passing

rate was slightly higher in courses taught in Spanish.

- Attendance
On the average, fzzdents had an attendance rate of 87.4 percent.

‘This percentage surpassed that of the school by 26.1 percentage points.




VII.- CONCLUSIONS AMS RECOMMENDATIONS ‘ ¢

CONCLUSIONS . : : :
buring its second yeaf the project has made consideréb]e progress
‘towards meeting 1t§ long range goals. It is an inteqral part of the
school and is respected by teachers from ofher departmeﬁts. Students
have improved their English 1aqguage skills through both their English ° ’
and content area classes. Tea;hers'have adapted cbntent‘area curricula ‘
and the project has developed the 0.L.A. curriculum,
The project helps students feel better about themselves by serving 5
” as a buffer against possibie culture shock: the faculty provide orieniation
towards the school, the counselors provide academic and career counseling,
‘and the family assistant promotes parental coopera;ion’when problems ‘ .
arise. The project also provides cultural activities that enhance stydent
7se1f concept and extracurricular activities th;t provide students with -
knowlege about co]]ege~and career choices. As a result, attendanégﬂfor
program students 1s much highér than schoolwide attenda;ce;

) .

RECOMMENDAT IONS o,

s

On the basis of several site visits;ﬂc]assroom observations, ang inter-
views wiEf project personnel, the evaluation team récommends that considec-

/

o A |
L . ‘
|
ation be given to changes in the following areas: organization and personndl,

student placement, instructional offerings, parental 1nvo]vemen£. and the i*\ |
\‘} K}

affective domain.

Organization and Persdnnel - . |

* The-organization of the‘;roject within ihe school places the content-area

. . . .

teachiers under the assistéht principals for their subject, and project teacherg&

P

: * k&

: i S =50- _ ‘




'y

S

do not meet together as a group. This makes it difficult for them to

 communicate among themselves and coordinate services to program students.

One approach to the issue would be tb organize all teachers ih the program
into one department, as some other schools have done. Anothqg,ﬁGEBibﬁ4::y

would be for the proje¢t director and the school administration to‘meét and 7

try to facilitate a more flexible approach to conference glanning,\to allow g

teachers involved in the project to meet as a group on occasion or as the

r

need arises.

Instructional Offerings

The- range of course offerinés-should be evaluated. wﬁiie‘E.S.L., Spanish,
and social studies courses are varied, offerings‘iﬁ §cience$and‘mathematics

are still limited. In addit}oh, E.S.L. offerings of two periods a day may

.not be sufficient for students who arriye with the equivalent of a tenth-grade

education and do not have time to complete tﬁe entire E.S.L. §équence.

w ¥

Parental Involvement .

Career Day conferences. Parents should also be encburaged to participate

It is fgcommended‘thaf parents be edcouraged to participate in future

in the publication of the Impacto bilingue bulletin.

Affective Domain _ ’ .

. S 3
< It is*recommended that instructional materials be reviewed for suitabilitx

.

in terms of helping students feel better abouf themseiyes. Materials used in

Spanish classes shbuld be carefully scrutinized, since they were designed for

.use in foreign-language, not native-language classes.

Student hesitatiBn about partigipatjon in groups might also be dissipated

¢ . «
by seeking means to encourage those students who now seem reluctant to

)

exercise their leadership abilities to participdte in the Pan American Club.
' -51- ’ ‘
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Percent ' ) ’
Of Time | Date o
Spent Appt'D ] Years of Years of Years of
In Each To Each Fducation Licence(s) Experience Experience | Experience
Function(s) Function | Function {Degrees) Certification. * Held {Monolingual) (Bilingual) (E.S.t.)
' 3 N —
Nirector 1.0 10/80 B.A, Snanish
: M.A. E.S.L., M.S. N.Y.C./ panish D.H.S. 0 13 9
P.N, EA, Admin, N.Y.S. E.S.L. I'.H,.S. .
& Assistant Director 1.0 10780 | B.A. Snanish Spanish D.H.S. . :
@ ’ M.A.T. Spanish N.Y.C./ E.S.L. IH.S. 0 \ 1 8
p.0, Ed. Admin, N.Y.S. Ancill. L DH Soc. St. -
Secretary 1.0 10/80 Secretarial H.S. N.Y.C. TPD Sec. BL 3 2 0
Paraprofessional . 1.0 12/81 |(H.S. Diploma N.Y.C. None n, '3 "o
: , ) ' <
Paraprofessional . ’ 1.0 10/80 H,S. Diploma “N.Y.C. None 2 \ 5 /\/‘5
Paraprofessional 1.0 10/80 | H.S. Diploma v C. None o ‘ 2 0
I'd B
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Percent ®
Of Time

NDate

-
. Spent Appt'n  f— Years of Years of Yéars of
In Each To Each Education Licence(s) Experience Experience Experience

Function(s) Function | Function (D?qnees) Certification Held (Monolingual) (8111ngual) (E.S.L,)
E.S.L. Teacher 100 10/81 | B,A. Spanish N.Y.C. Spanish High Schoo)
:n . M.A. Spanish N.Y.S. French High School 16 2 2-1/2
&
- .
E.5.L. Teacher 100 9/82 M.A. Education N.Y.C. Spanish High School 12-1/2 5 1-1/2
B|l|rnmal Read!ng{e\acher 20 9/%9 B.A. French N.Y.C., N.Y.S. | French High School ?8' 5 n
Spanish Teacher \\ 100 9/63 B.S. General Science Spanish High Schoo)

. M.A. Education/Cours N.Y.S. B#1. Soc. Studies H.S. - 18 -
Spanish Teacher 100 9/80 R.A. Spanish N Y.C. Spanish High School 1 1 n
Assistant Principal Forelan Languaqe 57 2/58 B8.S. Education N.Y.C. ‘A.P. Sﬁpervlslon 29 29
Science Teacher 29 M.A. Education N.Y.S. Languages
£.S.L. Teacher 14

4 7~
» ’ ° ') - v
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Non Title VII Staff Characteristics (continued)

Bl
Percent
of Time NDate
Spent Appt‘D Years of Years of Years of
In Each To Each Education Licence(s) Experience Experience Experience
Function(s) Function | Function (Degrees) Certification L OF] (Monolinqual) (B11inqual) (E.S.L.)
Rilinqual Social Studies Teacher 60 9/712 R.A. Liberal) Arts N.Y.C. Social Studies M.S.
o M.A. Education N.Y.S. Bilinqual Spanish H.S 7 3 -
8ilinqual Social Studies Teacher 40 9/80 B8.A. M.A, Education N Y.C, 811inqual) Social
\ ! o - Studies Igh School
o Spanish I'{gh Schoo! 1 6 5
' Fi
Bilinqual Math Teacher 100 9/81 B.A. Humanities
R.S. Rilinqual Ed. N Y.C. Spanish 1'{oh School 16 2 -1
Bilinqual Reading & Spanish Teacher 100 2/81 B.A. M.A, Spanish N Y.C, Spanish I'{gh School 10 '7-1/2 -
Bilinqual Reading & Spanish Teacher - 100 ‘ 3/82 8.A. Spanish N Y.C, Spanish I'{gh School 1 1 . 0 i
Bilinqual Guidance Counselor 100 11/7% B.A., M.A, Gudiance N.Y.S. Spanish High Schoo) 10
Guidance High Schoo!
Blllnqualrﬁuvdance Counselor 100 2/548 B.A., M.A., M.S. N.Y.C. Spanish High School
N. V.S, Gudiante and Admin, 2?

‘High School
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