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ﬁhi]e it is clear thay psycﬁo]pgy has traditionally

2
evidenced an insensitivitys to learning in natural cohtexts it .

does not fo]]owfthat anthropbfoQica] accouhts of'Téarning ought -

_‘vo,av01d cognitive accounts of 1earn1ng 1n everyday sett1n9s

In this paper we take the position that emerg1ng schema theory

I3

perspectives of cognqt1o\ can be enriched enough'to provide a

- N

useful and ®essential® account of how it is that people acqpire.
new skills and know?édge in cvéryday experience. An important

key to this position is the idea that we need to locate learning

not only in real world acts descr1bez:is'1earning, but alsc in " 1;f¢f'

. terms of 1earn1ng as it f1ts into th

intentions and themes”of
the "1ifé space" of the learner. We will draw on Schank and

>

AbeLsonKS'theory of scripts as a way of viéwjng téarning as
* .

/‘ behavior at four hierarchical levels. The concrete example' we

~owill discuss concerns the 1itenacy 1earnin9 behavior,of two Chicano

ch11dren read1ng orally From ,storybooks in a home setting.

. (Go1ng

beyond evidence of 1earn1ng in the one oral read1ng session we .

observed* we discyss, ways in which_our target children's literacy
J . o a :
learning and development rests on the longer term integration of

literacy skills as meanivigful components in_ their everyday lives.

Scﬁoﬁk and Abelson's, Theory of Scripts
3 _
Roger Schank--an artificial intelliagence researdher--and Robert

Abe%son—-a social psychologist--developed their theory of scripts °

»

as an information processing mode: of human cognition (Schauk‘and

~

Abelson, 1977). The tHégry was intended to allow, the:boi1%ing of
’ ] ’ f - :
) ' - . C iy
. 4 N . .

3 " | N | 'n : '




[N

compu@er models which cou]d emu]ate pe0p1eS' comprehens1on of
) 33 .o
materials 1n stories. Schank and Abelson deve]oped a ske]eta]
4 «
psychological memory model of know]edge understanding in a person

thqﬁ11nclqded knowledge 'of what it means’ tQ.be a person as a social .

entity. ,They‘needed such a memory model because exp]qinfng how

people Jnderstand stories reqyired&é broad mode1 accountiqg for
story readers:‘qnderstanding‘of thé motivations.and ingéntions of
story éharacters The Schank and ﬂbe1son model conceived of four
k1nds of maJor h1erarch1ca1 memory units as dep1ct1ng know]edge

-

.representat1ons oﬁ."humanness I will descr1be these units in,
a top-down fash‘bn,:1.e:, going froﬁ the -most 9enér31 to.the
wost spgcific kihQS of know]edge ;hgﬁ'oeople ;éve about pgop]e%
The theor& was origina11y'not déscriged'in'thi§ direction--but,
it is eas1er to exp1a1n brlef]y in this way.
. The THEME unit represents an endurlng package of goa]s wh1ch

characterize a pérson. A THEME corresponds to a set of behav1ora1

Pl T S et

_______________________
T e
N . -

. . »

dispositions that a person manifests in a social situation.

are examples of three facets of THEMES, (ro1é, 1nterpersonaﬁ, and’

THEMES. are essent1a11y everyday social.__

?

They differ acqord1ng to the funct1ons

‘1ife) given in Fiaure 1.
roles that people play.

they servé in cultural routines, e.a., anthropo]og1st vs. Qas

-~

There




. ) station’attendant, their jnterpersona} dependence,'e.g., mother end
child, and thefn:]onger term vs. shorter term realization, _e. a. ," -
N oL ¢ . ’ .

fdurth grader vs.-highly-regarded énthropo]ogist GOALS are related

“to THEMES because enactment of a THEME requires that peop]e behave v e

purposefu]]y, satisfying requirements of tHe roles that THEME& oo
depict. + " . \ ) .
> Agar has discussed a.similar notion .of a "théme" from a '
{ p

cognitive.anthropology perspective and furthermore-he has “suggested
the importance of theme in accoun®ing for human ;nféeac;ioh and:'.
1anguage behavior. Later in this paper we will suégest that a cog-‘
nitive eﬁthrgpo1ogjca1‘understaﬁd{ng of {iferacy learning may require ’

»

an understandiﬁg of how 1iteracy fits.ihto‘chiﬂdren's'emerginQ ‘

»
‘THEMES--ilé., sqciocu]tura] roles... ‘ N o ’
In the Schank and Abelson theory THEMES are packages of
/ ‘. - L
GOALS - GOALS are of various types. F13ure 2 ]1sts and describes )
‘Insert F1gﬁ¥e 2 about {ere ' . T
"”1\\, o el
¥romgre- s - .
, . Yo " -
;;/(/ seven major-type$ of GOALS. THEMES are a realization of GOALSw For
. . example, beiné a "smart and responsive" child in a claSsroom may -
- . . . .
f be a realization of GOALS such as "answeiing questions posed by } ° ; Coe
a teacher". "being cooperative~in c]ass" "doing neat work",y ) s
' . \ - .
: etc. If you 1ook at the 11st of .GOALS given in Figure 2 you . b
i ' ‘ will see that some GOALS--e.g., b1o1og1ca1 sat1at1pn--are_ e

i . . . -
more pervasive than others. I will not.here discuss differences
» . . N ‘ <

in the nature of GOALS since.if‘Wbuld be dutside the main point of \ -

-

the paper. The main thing to appreciate is the notion that -




. scrjpt theory viewsﬂbehavior\as hierarchical -and inherently
intentional--i.e., guided by GOALS. Aqhietiné a certain form hi
literacy, or becoming literate more generally,bmay be viewed as ' ;
goal-1ike. For example, attaininé the THENE of "good first ‘
gra&eh" may, include attaining the GOAL;of_"achieving'the ]iteraqy
expecteq/E? a fihst,grader in some sghab]ﬁng contexti _With chi]dreh,
one mayyeonjecture that iearning how to.reaa QRE how to pertohm
:acts of'reading has extended consequences for both social and | e
cogn1t1ve deve]opment Viewed in-this way, learning hoﬁ to readh
is more than learning how to perform isolated acts of heading,
it becomes learning how to fulfill THEMES.having GQALS'requ1r1ng
literate behavior. . . ) , ‘
Figure 3 desétibes PLANS. - This type of knowledge unit consist§
of behavnpra] strateg1es that people follow in order to ach1eve GOALS.

/
PLANS are abstract1ons, they are plots to ach1eve GOALS. PLANS ,are

enacted by overt behavior often in the form‘?f SCRIPTS
w  mmeem—ab———— DR SO [ 3
- ' s ' ‘}L °

. SCRIPTS are stereotypica] action sequences that peop]e carry out in ¢
-, ,
everyday Tife. They are the purposefu] cu1tura1 units of .action

that are associated W1th 1dent1f1ab1e act1v1t1es that have a lot of
£ Y ’ 3

s o o on en A8 om0 e S n n e

- . ~

Insert Fiéure 4 about here

. s A n - .- —— - e -

regdﬁahity in thei} conduct. 'Exampleé.of SCRIPTS are eating at a McDona]dLg

restaurant, attending a birthday party, teading a storyBook to children, etc.
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' “
. While not all behavior 1s script- 11ke moch behav1or is.

’\'-‘

« SCRIPTS are associated w1th 51tuations constraining how peop]e are

expected to 1nteract with each other They are very mych at the
1nterface between cultural know]edge’and personal knowledge. This is
so since-they must account botﬁ for Jhow nd1v1dua1$ ‘believe they

shot]d act in. given'51tUations and for' how individuals expect

others should act in the same situations. Ina 1iterate activity,

-

~such as oral reading of a story to children, the’ enactment

of the activity involves scripta] behavior. €’The oral reader and

audience must participate in the same event; they must negotiate
and enact complementary ro]es'and they must be invinteractionai
synchrony throughout the event. when“children 1earn to read .
orally they learn not only how to read but also how a reader and,
audience are-expected to interact. ‘

In the oral reading session at home that we will describe,.
we 1nterpreted our children to be emulating a script for a
teacher reading from a stofy book to ch11dren at schoo] The !

g/ p
THEME of "acting- 1ike a child at home" was blended with p]ayfu]

emu]ationkof the THEME of "acting 11ke(a teacher reading to children .
at school.” The piayful and® affectionate ambience of the THEME
of "chi]d at home" allowed our chiidren:to practice being competent
readers and to correct and attempt reading behaviors in a way that
could not occur in the soc1a1 structure of the schpdix

People’s knowledge of a SCRIPT has internal structure: The con-

stituents of-SCRIPTS are depicted in Figure 4. The "name" of a SCRIPT

/.

»
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A .as reading from the text pages, turning pag&s; showing children story

‘6 |
identifies its cultural act1v1ty type;, wh11e the "track" of a SCRIPT

?
1dent1f1es the local, contextua1 version of the act1v1ty type. The props

pro]es and functions of a SCRIPT idehtify the situation,’socia]
roles and purpgse§ of an activtty. The scenes of a SCRIPT are .
© the major subevehts that have to occur in order'for a SCR{PT to
occur as a complete unit. In the typical SCRIPTJ;ome sceres are
requ1red or “expected to occur before others. Special statUS is given
to the scenes that capture the beg1nn1ng and ending. of a SCRIPT Before
i a SCRIBI can commence entry cohd1t1ons must be met, and for a SCRIPT °
to e;d exit conditions huét be.met.°Figuhe 4 gives examples of how
SCRIPT‘ceﬁponents mjght‘be realized in an oral story reading situationd
et.schedl. The examples given are relevant to the oral storv we °

Saw ouh'ehildren perform at hoMe. Figure 4 also has some other

information on SCRIPTS that we can't discuss now but‘which is relevant

-to understanding types of SCRIPTS. Let me just mention that SCRIPTS
) a]most:elways involvg something called VIGNETTES in enactment of - ¥
their scenes.. VIGNETffS are recogniiab%e H%tion routineg that decur -
within scenes. VIGNETTES are subactions that dccuhQES a scene is .
enacted: For example, inﬁoré1 story readjng the enactment of the

'scene:of'reading the body of a story is accompanied by VIGNETTES such

s Pictures, etc. A '
S Before goang on to describe the learning of reading we observed
in two children at home let me 1nd1cate that the units of know]edge N
< of SCRIPT theory thet’I have described--i.e., THEMES, GOALS,‘PLQNS L

' and SCRIPTS need not be viewed as hidh]y eonstrained iﬁ.their structure

{




-7- . '
and interpretation. This #s important to realize especially for : e
SCRIPTS. Some SCRIPTS are 1ndeed rituals; they are hithy\structured

¢ ..
are not highly Structured and may be enacted in ways that vary and

1
. and prescr1pt1ve--e a., attend1ng a* Catho]1c mass. Other SCRIPTS S j
}
in an order of scenes that is not tightly specified:-e.g., doing
someone a_favor. It is ihpdrtant'to make this point, since human
behavior and interaction % very often improvisational rethEr
than rotely enacted. : -
Another point to make abqyt the 1mprov1sat1on of SCRIPT - ~ -
. behav1or is that its conduct may also embody behaviors wh1ch
- . satisfy PLANS, GOALS and THEMES that may interact with each
. ather: People's style of commun1cat1on, their para11nqu1st1c cues,
o t gestures, and> manner of speech ¥s often an embodiment, of THEMES
they realize--e.g., being intellectual and stuffy, humorous,
-excitéb]e, etc:_ \ .~
I will_now get to the.learning of.story reading we observed.

. Qur observations of learninag to read at home

~

.. Three years ago Elsa GUerra and T began a longitudinal observation

of four bilingual, Chicane children's narrative behavior in home and

L4

v school sett1ngs We were‘interested in discoverina ways in wh1ch

the children's competence in enact1na narratives, such as oral story

-

read1ng would change and develop as children went from the second

through fourth grade of a bilingual school program. Our observational
- ! . A}

approach and-methods are described elsewhere (Duran and Guerra, 198W)L
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In begjnnjng our study we had the fqrtunate experience of
observing genuine learning of reading'occurring in a home)setting.
The fopez family (ficfitious naﬁ%) had just received soﬁé English
storybooks in fhe mail. The Boogs were paét of an inexpefsive.
- mail order offer ind had been sent to the family on a pay or retgrn
. ; .
basis. \The E?rents decided to keep the books. The parents of the
children were both born in Mexico and'of working class. The family .
m{grated from Mexico withjn the past-seven years and ‘were minimaT{&
- acculturated to 1ife in the U.S. -Spanish was the only language
. the parénts spoke at home and t%e two children, Liii--in the Y
second qﬁ%de, and Pati--in kinderqarten, spoke both Spanish and
Enélish at home. The family's rzzéipt of English story books
in the mai]‘;as one of the first introductio;s of English 1%teracy
materials into the home by‘childreh apart from Li1i's homework
‘ textbooks. . . ’
- . After the Lopez family accepted the two mail order storybooks
.0 ‘we set up a videotaping of the eldest chiid Lili's reading of'the
storybooks to hér sister,‘mother and Elsa Guerra. The sq&ting was
the kitchen-dining room of a small apartment, with the children
seate@ at the kitchen (dining) table. Elsa Guerra stood in the
backa}Ound near thelmother as the latter listened and prepared a

meal sitmultaneously.

As Lili proceeded to-read from a storybook, her sister‘Pati ) B

sat attentively'next to.her--at least at the start., We observed

that Lili in_her reading was emu1at{ng a téacher:§ reading to children

. -
< L]

at school. ) ’ : ’ ' \\

N

=
o
<




" make an announcement such as, "Look at the pretty picture."

" event jn a home setting where reading of English literacy materials

.not copying someone else's behavior she observed. There was no

We later verified this by means of §tudying our classroom observation
of the teacher and in discussions with the teacher who observed our
tape.

. Lili's enactmeﬁt of the teacher's reading SéRIPT was marked
by paralinguistic cues and VIGNETTE behavior appropriate to the .
role of teacher: Lili's intonation, stress and prosody in reading
were carefully modulated, and melodic in chéracter. "She controlled

A

these ’cues_to emphasize important_points in a story, qnd to contrast

a shift from an oﬁniscient story telling perspécti;e to a ‘quoting 1
of story chargcters perspeétive. When she encountered a storybook- ’

picture Lili enacted a VIGNETTE }nvolving the display of a p%cture

to her audience. ‘She would stop reading, 1}ft the book over her.

eea&QWith the picture facing fhe audience, and she would simultaneously

Lili's enactment of the teacher story reading SCRIPT represented . -
. ‘I
learning. It was learning because she was improvising and transferring

knowledge of a §choo]-based 1iter§5y SCRIPT into a novel 1i£eracy
1
did not occqr.,_)t was learning and not simulation since Lila was

teacher present at home duriﬁg readina. Lili was relying on a mentdl
b b

model: she had for how ordl reading to children occurs in a school
setting. Lili's participation in oral readiné at school had not only
" taught her how to be a child-Tistener, she had also learned how to

4
enact the role of, teacher reading.

e ' v

\\ ' - = '

®

11 : | .
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Lili demonstrated a second kind of learning as she read.’
When she encountered words sﬁe eould not pronounce ;he Qou]d
pause, step out of the teacher SCRIPT, and ask Efsa Guerra for
help in eronouncing ihe words. The THEME of be1ng a child at home
in a family setting was then enacted In asking for help wh11e
playing the role -of child at home, Lili was doing someth1no acceptab]e
in a home setting. This behavior Qou]d not have been sanq§1oned )
at schoo] and, furthermgre the social and cultural amb1enae of .
interaction would not have been as "loving" at school as at hpme\
Lili's behavior demonstrated to u; that she could learn to.read .
English at home‘undeﬁ the iight_eircumstances an&‘thet learning to
read at home might be more effective in some ways and on soffie .
occasions than learning to read at schooi.~'_

During. the reading episode we observed, Pati, Ei]i's sjstef,

spontaheously began to eopy andyemulate her sister's readina.’ Pati

did ng} know how to read, but she picked up her own storysbook
»

and began to describe concocted actions depie}ed by storybook picture§{

At one point she 1ifted her book over her head and disp]qyea.a
picture io her audience. Pati was not merely copying her sister

because she performed her reading -SCRIPT on a different schedule

»

. from her sister's réading. We saw Pati learning from her sister

4
what oral sto*y’%eading was ahgut. The warm ambience of the home

%

setting allowed Pati to Tearn some of the rudiments of oral

A story geading. While Pati's utterances were not very coherent--for

example, there was ho developed story line--she nonetheless was
- N * R

12

o5 .
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S clearly trying to give Fhe iqpression‘that the pseudostory she
was telling originated in the prinied words and pictures of the
book. She was thus 1earn1ng some of the crat1ca] attentgve
behavior which ch11dren must master before they can learn to read

- Furthermorg, she was "earning about the sequence of SCENES and
VIGNETTES‘kkat accempany story reading as a whole Jimprovisational
activity. .

Discussion and Conclusion .

Three years experience with the children ue have described
leads us to conclude that while we may spot important instancec
of learning, we cannot conclude that such cxrcumstances have a
long term 1earn1ng impgct. IndceE('toe children we have described
have had increasing problems at sehoo] Lili, by the time of the
fourth grade, has begun‘to show poor socialization at schoc]. -
She is less interested in school and she was viewed by her last
teacher as uncooperative and not especially bright. Li1i stil
reads we]] but her read1ng skills have not p1cked up as qu1ck1y : -
N as they might have. Lili's home env1ronment has not changed much
+°  since wé began our sfudy. There are sti]]‘virtqa]]y no literacy
mater%afs in either English or Spanish at hope. Reading has not

- become a very critical behavior fulfilligg Lili's GOALS and ,
PLANS for her seif development. . .

-
2 . [§

Lili's sister Pati has alsc encountered.her §pare of probTems.

Pati failed the first grade. Her teacher felt sﬁe'was not‘yet :

- v




- -12-
matﬁre enough to benefit from school. She has a speech impediment (a
1isp) which has not respondeg to speech thgrap} and ghe has soﬁe trouble
with her schoolwork. Pati. does not read well. She manifests problems
in decoding-of words. Until this past school year wheq she was. in the
;ecoqg grade she did-not have many opportunities to Jearn about reading
i

as éf
‘\\\Qa beljeve that the situation of the two children we have

ole and purposeful activity.

described indicates the importance of viewing learning as long term

endeavor rather than as just a short term endedvor. The objective.

of locating learning in éve}yday life is admirable; it certainly . .

e

goes beyond 1ocating'1eaéning‘in the psychological laboratory.

But Just as the psychologist in the laboratory may be short- s1qhted,
SO may the anthropologist be shorts1ghted 1f attent1on is on]y g1ven
to isolated learning incidents. ..Learn1ng is also located 1n
people's long-term 1iyes. The'script theory notion of THEME

seems useful as a way of thinking abou£ the importénee of learning

skills- in the c%gtext of the life span of individua]s in a R

1

* culture and society. In the case of the children we have observed,

we belikve that the self THEMES they are developing do not manifest .
GOA;S and PLAﬁQ that give a lot of emphasis to literacy. Based oﬁ

. R 2, .
our observations, we know that our children have more potential

.

- for literacy learning than they have exercised. ' in sqﬁe way, their

everyday‘cu]tura%sgnd social lives have not reinforced the importance

of reading as a skill central to their personal development. Based on

- - <
: | 14}§‘




_] 3_..
| our longterm interactions with their family and’schoo] it seems
S .reésonable to sugaest that one 1mped1ment has been the ch11dren S

1nab111ty to exercise literacy sk111s in a home and commun1ty v
»
~ setting, If read1ng'ﬁ3d been more important in the home this - .

‘ﬂ"m1ght have st1mu1ated ch11dren 3 further transfer of 11terary
materials across home, community, and school settings. In turn,

this enhanced permeabfﬂigy of literacy materja]é across settings

- . ST '
could -have led the children to find an even more s1gn1f1canfﬁ

i

role for reading in their personal deve]opment.‘

. Our discussion of script.theory seems t% suggest.that if
N : . ’
literacy learning is to be enhanééd in children, it must find
. ¢ *
a, space hot only in sociocultural environments -but also in

- N . g_.«- . N * * k]

ko
~

‘ W, . j - s ¢

§.

’ .children's congceptions of themselves. . .
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SCHANK AND ABELSON: HIERARCHY OF KNOWLEDGE STRUCTURES - <

THEME: Enduring characteristics of a person that describe his/her
major orientation in life, THEMES are packages of GOALS
that, a person tries to sat1sfy THEMES are realized {
- by satisfying goals that signify accomplishments of
activities relevant to a THEME.

Some Types dF THEMES: ' : g
fHEMES can invoTW®

o .1) roles (e.g., anthropologist, gas.station attendant)
- , . .
2) interpersonal dependence in carrying out ro]es \
(e.g., mother, child, story reader)

3) .life or very long.term roles (e.g., high]y'reqarded

$ anthropologist, raconteur extraordinaire)

Purpose e

. THEMES help us account for purposive behavior in. the life
" “span of an individual and .they allow us to make predictions
abgut future-oriented behavior and GOALS that a person
seeks to fulfill

f L § .
" Embodiment s .
N \ Set of test-action pairs (productions) where the test ' ' A
is a defined social situation, and the action is the

generation of one or more GOALS which in turn generate

some PLANS and eventually some physical world actions.
: s
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, & 'Figqne 2 ‘ .. : ’
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} GOAL: Readlization of a component of a THEME. GOALS are everyday‘ . ‘
objectives that a person tries to fulfill or approach o
) fu1f1111ng throygh behavior. GOALS may bg, immediately: .
realized or reallzed in thé Tong-term.  Some GOALS may .
.. occur because they help fulfill other GOALS. PLANS serve - g
the purpose of organizing GOALS and ‘behavior to fulfill . *
other GOALS. GOALS.vary in their abstractness and . .
their relation to corporal vs. mental Situations. g S
. * Lo .
Types of GOALS: .-~ - - Ce |
» R . . . ,,\‘ . . ; - ‘
1) S: Satisfaction Goals--A recurring strong biological . f
need which when safisfied becomes extihbujshed for
" a t1me, e.g., S - Hunger,’S - Sex. \ _ : B
2) E: Enjoyment Goa]s-—An act1vq§y wh1ch is opt1onal1y ) ’
] pursued for enjoyment or re?axat1on, e.g., £ -~ Travel, , ’
» E - Sex. ® '
3) A: Achievement Goals--The realization, often over a .;:
Tong term, of some valuéd acquisition or social po§ition, o
e.g., A -~ Skill, A - Good Job. . . ce . o
4) P: Preservation Goa]s-=Preservi£;\bf’q;:::;ing the '
<
~ health, safety, or -good condition of people, position, /
" or property. . ' . - ‘ |
N 5) C: Crisis Goals--A special class of P-Goals set up to :
. X IR —— .
handle serious and imminent threats to valued persons . »
. o
and objects. l ] . . ‘
6). I: Instrumental Goals--Any goal which, when achieved,
“Nealizes a precondition in the pursuit of another aoal,. Tos 1
but does not in and of itself produce satisfattion. K
7) D:. Delta Goals--Similar to an_instrument, goal excent’ . fj“‘}

that general planning operations instead of scripts

e are involved in its pursuit. ’

)
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Figure 3 .

. Y +
PLAN A series of projected actions or subGOALS to realize a s1ng1e ,
N GOAL. PLANS give rise to behavior aimed at.satisfying subGOALS
. and GOALS. .The actions that satisfy PLANS can be organized
- in terms of SCRIPTS (stereotyp1ca1 action routines) or in
" terms of other behav1on that is not stereotyp1ca1

PLANS are general and abstract. They help explain how multiple

behaviors are coordinated ‘to achieve-GOALS.

-~

v
oy In ascertaining the GOALS driving: fulfillment of PLANS
GOALS may be decomposed into one .or more I-GOALS and D-GOALS .
[ - where I-GOALS are simple 1nstrumen;a1 goa]s
aﬁd D-GOALS are-goals, e.g., D-Cont: gain contro) goa] :
R ~, ) .e.gf, D-Know: acquisition of PQEWTédge goa1'
L) (\I' ’l - ) ) * <:~k‘ .. . . 'v*
 BALAN includes a 1ist of actions that will yield state
changes and the preconditions for thqée actions along & ¢
/
N with guidelines for choosing among actions.
Example of a PLAN: Attain the GOAL of reading a story to an audience : R
: at home by following a .SCRIPT for story reading
L adopted from school. Also carry out other behavior
- in" story reading that helps accomplish the-GOAL of
. story reading ahd that also satisfies jhe GOALS P
, ; charagterizing the' THEME child at home-with family.
N/
v R | ‘
¥ , : s
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Figure 4 ' o
SCRIPTS: Stereotypical action sequences satisfying GOALS comprising
PLANS; they are situation specific. SCRIPTS are the N \
recogn1zab1e units of everyday behavior; they are usually )
based on sociocultural convent1ons for carrying out an activity.
Examples of SCRIPTS: Reading a fairy tale to éﬁﬁldren
- ‘ Attending a wedding :
Doing someone a favor ‘ .
Eating at a McDonald's restaurant’
Farticipating in a children's birthday party

SCRIPTS vary in their generality.  Enactment of some SCRIPTS may resemble
more enactment of a PLAN thanﬂsnactment of a fixed order of actions.

¢

2

SCRIPT structure , \ . .

SCRIPT name:  e.g., aral story, reading -

Tféck: version of script e.g., teaching read1ng to ch11dren
at school . .
Props: object,, object, e.g., storybook -
Roles: Folg], ro1e2 ' e.g., teacher-reader, pupi]—]i@tener(s)
Functions: f], f2 e.g., read from storybook, 11sten
to story . 3

Q} -
£ntry cobnditions: motive predicates on actors  é.g., reader wants
® to read, sits silently,
holding storybook, gazes

( attentively at children;
) . «. children want to listen,
§ they ook at reader -
Results: predicates on actors e.g., reader closes storybook,

. , . announces "“the end"
SCRIPT broken down into séenes (and then into VIGNETTES) ,
' e.g.start of story, body of
' *  story, ending sequence




