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PREFACE

The American community college is becoming one

e

-

of the most successful educational institutions in the .
world. Many developing countries have already adopted
models of community technical colleges and created hundreds
of institutions to usher in a:new age of civilization.
v l

In the.United States, the community college is a
growing educational enterprise. In the 1982-83 academic
year, close to five million students chose to attend
1,219 community, junior, and technical colleges to begin,

to complete, or to céntinue their quest for learning.

Community colleges thrive because they have a
long-term commitment to open access for all citizens who
can benefit from attending, coupled with dedication to

sustaining and improving the quality of the educational

+

experiences they provide.
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Community colleges ars eager to respond to the .
needs of a growing student population, and, as one of
their missions, they award associate degrees at the

completion of the designated two-year curricula.

e ~
»

During the last decade, the numbers of associate
degrees awarded increased by approximately 60 percent
compared with an increase éf 11 é;rcent'for the bacca-
laureate degree. 1In fact, associate degrees, which
accounted for ;ore than 18 percent of all degrees in 1970,
grew’to 23 percent at the end of the decade. ‘

The community colleges are proud of this achievement.
However, there is a growing desire to initiate a national

dialogué on the goals, definitions, and quality of this

degrée.

The president of the American Association of-
Community and Junior Colleges appropriately recognized the
need for determining the present statgé of the associate
degree, and the Nafipnal Endowment , for the Humanities made

it possible to plan for such discussion.

In these days of austere budgets, collective bargain-

ing, and retrenchment, a review of the associate degree€.
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requires exceptional perception, a deep gommitment'tb

quality, as well as an understanding of society's needs.

o This presentation is the résult of a fundamental
) :process of inquiry which began with the review of °
, literature pertaining to the history, trends, and meaning

*

of the associate degree.

-~

As a setond step, a survey instrument was sent

«

to a hundred'communify, junior, and technical college
districts with.é total enrollmen£ of approximately twoﬁ -
million students. A different questionnaire was sent to
a hundred high schools and fifty Fortune 500 companies.
In addition tc these surveys, twenty academic and
professionél ;ssociétions and ten university professors
in the-field~of~communityécolleéeveducation were invited
to comment on the subject. Also, a special effort was

made to contact the state higher education officers across

the country.

The responses were compiled and analyzed, opinions
and essays were placed into appropriate categories, and,

I after. further review, recommendations are presented for

2

f further discussion. .




The most valuable aspect of this initial presenta-

~tion is thg fd%mafion of a hational Task Force on thef
Redefinigibn of the Associate Degfee. The Task Force is
composed of some~of the faremost educational leaders and
experts in the country,; including a high ranking official K
of the preseht administfation; public and privé%é univer-
~ sity presidents; leaders of natignal accrediting and ' ,
testing agencies; chief executive officers of community

and technical colleges; a superintendent of a large, urban

public school system; and professors of higher education.

. -

v
-

iv




UP TO NOW:- .
An Historical Perspective . -

- PR
. P

Any understanding of the associate degree ds it now e

. . ) N o’ * . >
exists must be grounded in an alareness of its evolution

- % a - -

throughout this century.

¢ -

? ' B ~

The birth of the associate degree and, indirectly, .
_the two-year college can be traced to the University of

Chicago whlch, in 1900, began awarding ‘associate degrees in

- arts, literature, and science at the end of the sophomore

year. “It was the University's president, William Harper,

who is credited with fostering the foundation of Joliet

°

Junidr College in the State of Illinois in order to Serve
a8 a feeder institutien to the University of Chicago. It
is interesting to note that Joliet Junior College was

characterlzed as an institution ideal For technical and

paraprofe331ona1 tralnlng and a Junlor college" with the

rs

added advantage of easy proximity arid lower cost to the

student.1 . .0t -
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. ‘ By 1918 there were/seventeen junior colleges in |

- ,o‘ 0 o

the country gfgntlng the associate degree. "The jumior .

colleges is an institution offering two years of strlctly

‘qg}legiate drade," declared the newly-founded 'American b

Association of Junior,Colleges.2 v

~ o

By 1928, seventy-two of the junior colleges through— ' .
out the country awarded the associate degree. Many

believed®that the main advantage of the early’ two-year
yo, . . ‘
college programs was that they provided an "honorable end"

& - %

to postsecondary work for those "not fit'" to complete a

four-year program. ¢

-~ ’
& Ed

%

In the '30s and '40s, growth and experimentation

&°

continued with' a new emphasis on defining the role as ‘to
M »

- whéther to stress lower division,collegiate work or
- e * -

vocationally-oriented skill training.

v
A review of 1itefature snggests that "at nearly.every
organlzatlonal meeting held by the American Association of

Junior Colleges, the subJect Bf occupatlonal education was . - c,

on the agenda,' with the Association "aware that it had to

>

take a leadership role in directing_the movement for terminal
- <

%

education," as it was then called.
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In 1939, the Association created a commission on
junior college terminal education to study the role of

non-academic or vocational programs which, at that time,

QQZOunted for about one-third of the courses offered)at the

approximately two hundred junior colleges then in existence.

In 1944, the National Education Association's
Commission on Educational Policies pointed out that a one-
or two-year program of occupational education was not only

beneficial to the individual--it was Worthwhile for the -

-

country. -

+
- =

The end of World War II brought a shift in fbeue.as

young men rushed back to the campuses eagex to prepare for

part1c1patlon in the good life. The GI Bill was instrumental

in opening a new era of twgﬂyear college education,

.

And, ,in 1947, the President's Commission on Higher
Education "recommended an increase in the number of
community colleges so that students who mlght not benefit

from a full four-year course of studies could attain an

education enabling them to take their place in the American

workforce." The Commission spoke specifically of programs

»

enabling graduates to enter skilled, semi-professional and

technicalgjobs.3 - .

9
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As John Lombardi pointed out, it all began with the
post-World War II era, which "marked the beginning of the
second major growth period for the junior colleges and,
along with other aspects, the associate degree became one
of its more important characteristics." By the late '50s,
the degree was acceptéd and authorized as verification of
genuine écademic‘achievement in nearly every state.
Proliferation of various types of degrees followed, with
associate in arfs, associate in science, and associate in

applied science tallying the largest total of awardees.

Since the 1950s, each decade has found two-year
colleges respohding to different societal needs. First,
there was the call to help this country respond to the
Sputnik chalienge, with math and science being stresséd in
the curriculum. The 1960s saw emphasis on expanded educa-
tional opportunities to serve those who had Rreviously been
neglected by higher education, while the '70s brought
compensator; and vocational education into the forefront,
as the colleges responded to greater disparity in students'
ability and theiﬁ'increased preoccupationlwith preparing

i
for a career. i
1

~
4

During those years, the colleges underwent rapid

expansion, with increases of up to 15 percent a year.




There were 566,224 students in American community colleges
in 1960, 2,3€6,028 in 1970, and 4,366,028 in 1980. That
figure changed to 4,823,003 in 1982.

This phenomenal growth was largely due to the fact
that "of all higher educatior instiéutions,‘the community
colleges contributed most to opening the system" and "were
available-to all comers, attracting the 'new studeﬂfs,'
the minorities, the women, the people who had done poorly
in high school, those who would otherwise never have

considered further education.”5

o

_ And the influx of these "new students' affected
the colleges in terms of curriculum and delivery systems.
Since many were academically underprepared, compensatory
education came into the spotlight, with nearly 60 percent
of all public two-year colleges found to have compensatory
programs in a 1973 ;tudy and one-thir@ of the community

mathematics courses taught at a level lower than beginning

algebra by the mid-1970s.

There was also an impact on how, when, and where

education was offered, with courses available in the

evening, at outreach centers, and even on television.




For example, part-timé students went from 53 percent

of total enrollment in 1963 to 62 percent in 1980.. By
1979, Alabama had a nationwide high of 80 percent of its
enrollment as part-timeré, and 74 percent of Arizona's

community college students were attending part-time.

Another dramatic shift was found in the ratio of
freshmen to sophomore enrollment. While a fairly
consistent ratio of 2.4 freshmen to one sophomore was
evident from the early '50s to the mid-'70s, the propor-
tion of students completing two years was less than one

in five by the end of the 1970s.

Es

Financial aid programs expanded rapidly, as well,
with student assistance programs found in 12 states in
1964, 22 in 1970, and in all but a few states by the

beginning of this decade.

Focusing in on trends in associate degree awards
during the 1970s, data from the National Center for Educa-
tional Statistics indicate reflection of a changing

society--and a changing commuﬁity coilege.

Numbers of degrees awarded in vocational areas

showed substantial increases, with a nearly 78 percent

&
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increase among mechanical/engineering technologies--and

an_184 percent jump for health services and paramedical
technologies. Degrees in science and engineering-related

programs increased 23 to 32 parcent.

Arts{ sciences, and general education programs did
not fare as well, however. While these categories accounted
for about 57 percent of the total number of associate
degrees awarded in 1970-71, they had dropped to just
37.5 percent by 1979-80.

Demographic changes were evident, as well. Since
1976-77, women have been receiving>hore associate degrees
than have men, éven though men stillloutnumber women in
every other degree category. Women scored an increase of
102 percent during the '70s in the number of associate
degrees earned, according to the National Centex for

Education Statistics. ©

,~#;~_ Reflecting the increased interest among all-segments

e~

for iocational training, the percentage of associate degrees
awarded to women in career areas went from about 43 percent
4

to 55 percent. For example, women earned about 40 perceﬂt

of science and engineering-related associate degrees in .

1970471, and 52.4 percent by 1979-80.
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The '70s also saw as many as 16 percent of associate
degrees.being awarded to members of minorities, compared
with about 12 percent of baccalaureate degrees earned by
racial Ainoritiés. Associate degrees in business and
commerce technologies were the mést common. In 1979-80,
non-whites accounted for 18.5 percent of degrees in business

and commerce technologies, and 20 percent of those received

in data processing and public service-related technologies.

And now, in the 19805, enrollment in career education
continues to increase among all categories of ’students. 1In
fact, for many community(colleges, vocational curriculum has’
become their major focus, reflectipg society's increased
demand for job preparation. &

'Thé 97th Congress in 1982 approved Public Law 97-300,
the Job Training Partnership Act, which again puts the
emphasis on community colleges in joint federal-business-
éducati;n programs. This legislation "signals a new era
for vocational education and the private sector to collab-
orate in providing job training and related services., Its
focus is on enabling economically disadvantaged individuals
and others in special need of training to bégin employment,"

~

according to VocEd magazine. e




And among pending pieces of legislation is SB 631,
"The High Technology Morrill Act,' which has been referred
to committee. It is aimed at under;}iting science and

technology training.

»

_ Other pending legislation may incorporate such issues
as high technology programs and possible associate degrre

designations.

Al

These pieces of legislation reflect a new federal
policy and, to community and .technical colleges, is |
reminiscent of the era of the 1958 Naticnal Defense Education
Act and its'fhpact on strengthening humanities and sciences

in higher education.
13
k]
At that time, it was a reaction té the potential of
Russian advancement in science. This time, it is a reaction

v,

to, among other things, the Japanese factor in thé tradi-
tional American market place, suggesting that this country
cannot survive without a cohesivé national plan including

new emphasis on teaching of high technology in colleges.

Tn this light, the cssociate degree continues to be

a significant contribution to the nation's economy and

-

security.
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STRENGTH THROUGH DIVERSITY: . -
A Review. of Literature N .
Community colleges, as local institutionms, have;\\\“\—\\
‘always highlighted diversity in programs, facilities, jf\‘w\

students, and objectives.

An examination of the literdture concerning the
diversity of the associate degree, its components, and the
ways in which it is perceived and evaluated is essential to
.an understanding of the degree as it now "exists, as well as
to the formulation of recommendations for &ts_redefinition.

\ ; . ' | e '

Stephen H. Spurr, in his book, Academic Degree

Structures, noted that, in addition to providing an education
for its students, an ‘nstitution of highe? iearning has
another important function: the certification of the
education they have attained. And it was to fulfill this e

certification. function, he wrote, that degrees, certificates,

and diplomas were developed.
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According to a report on the study.of credentialing
educational accomplishment conducted by the American Cgﬁncil
on Education, never has this certificatién function been
more important than it is today.

That report concluded that, A mobile, complex society
supported by a technological economy is, by its nature,
dependent on formal certification to identify the quélified,
to protect against thé incompetent and the fraudulent, and

—

to encourage learning and competence.'

\1\The report pointed out that, in an increasing number

of career spec1alt1es, it 19/alff1cult to quickly and
confidently measure the d{/;erence-between the compet,nt and
incompetent when evaluating job appllcants.\‘DegreesL\ig .

‘this situation,ﬁserve as proxies for merit,vor as,pre-sorféng

- . 8 .
of attainment. ’ .

Keeping this in mind, the report continued,- "Tomorrow's
students will be more concerned with how the institution's
credentials will help them get a job or pursue .advanced
study, and employers'will be more concerned with the validity

of credentials for the work place."

11-




In this light, there exists a ''meed for educational
credit and credentials to represent more precise measuves

of educational accomplishment."

At the heart of discussion of any degree is an analysis

of the curricula upon which attainment of that degree is,

based.

Critics of the associate degree note the diversity of
curricula, while supporters of the degfee and the community
colleges suggest that much of their strength and vitality
comes from the diversity of the curri.culufr upon which they

are actually and philosophically based.

James W. Thornton, Jr., in The Community Junior

College, wrote, ''The community junior colleges especially
must provide a wide variety of curriclilums, but each must

combine demanding standards of student  achievement with

responsible and effective guidance...."11

At the heart of the debate about redefinition of

v

the associate degree is the issue of general and liberal

education, especially in terms of its role in the instruc-

tion of career—minded‘students.
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Donald Schmeltekopf of Union College and pre31dent
of the Community College Humanities Assoc1atlon wrote,
"Most educators would probably agree that the humanities
constitute a fundamental component of the intellectual
development of students. Yet no other area in higher
education, especially in the;community college, has a more

doubtful position.

"Compared to the sciences, social sciences, mathe-
matics, various technologies and career programs, the
humanities are typically something of an -dfterthought. ..

whether in the minds of students, professional colleagues,

or the public.

"I+ is not news that the humanities have beeén, and

L

are, in a protracted retreat."

And Joseph Duffey, former chairman of the National
Endowment for the Humanities, also addressed the issue,
particularly in terms of two-year college programs, saying,
Q"The humanities are not the sacred province of a select

few. They are, instead, the intellectual and spiritual

-

resources by which a society as a whole perceives and

gives shape to its cultural life and legacy.

.
-

13
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"No set of institutions is better placed, literally,

-

than our community colleges, to insure public access to <

these resources--resources that are the rightful heritage

of all our citizens."L3 :

It was his successor--and one of the panel of respond:
ents today--William J. Bennett, chairman of the Natiomnal
Endowment for the Humanities, who last November sounded a
warning when he told the Nafional Council of Teachers of
English, "Humanities courses in'é51ieges and schools have .

degenerated into a 'jumble of indiscriminate offerings'

with 'no rationale and no guidance or coherehce for the

11 3 a

mind or imaginatiomn.'’
At that meeting,‘he criticizedthntemporary educators
for replacing the traditiomal goals of intellectual refine-

ment and spiritual elevation with curricula that were

shallow and fragmented.

He s;id that, as they now stand, hThe activities
undertaken iﬁ the name of the humanities don't seem to‘add
up to anything; they don't define anything. The studies we
associate with the humanities tdﬁay no longer stand for a

unified set of principles or a coherent body of knowledge."

. 14
0~
23




Instead, they have become "frighteningly fragmented, even
.

shattered."14 . ) .

-

Also addressing the issue has been the American
Association of Community and Junior Colleges, which in a

1979 Assembly Report noted that "the diversé needs,

abilities, and objectives of commuriity college students E

post special problems for education in the humanities.
So, too, do reduced institutional support for the humanities, .
public expectations that colleges should concentrate on

providing immediately applicable job skills, and the -

mistaken notion that the humanities have little to do with

career needs, declining enrollments and offerings in the
humanities, reductions in humanities faculties, and a

sense of dispiritedness among some of those who remain."

o EY

Also speaking to the issue of the humanities in

.

occupational curricula was Arthur Cohen, professor of
education at the University of California, Los Angeles, and

director of the Center for the Study of the Community

’

College, who wrote, '"The humanities should be available to

~

 students in occupational programs through other than

traditional course formats. ‘ .

&

-



S

\

iy

>

"It is not productive for humanities instructors to

v ’
4

occuoatlonal prog;ams " he vrote, addlng, ""There is too . )

atteﬁot to make theiq;tourses required for students in

much res1stance on the part of the faculty, their students,

40 "

.

-and communlty adv1sory boards. The human1t1es faculty must

-

.. ‘ ‘°*create modules, short segments that can be dnserted into

the occupational programs themselves. . : .

LS
1 -

"These segments can deal with aspects of the humanities

he . -~ 3
4 L 4

- needs to be done with literatufe, history, and other

s ' - .
that -have meaning for stﬁﬂents in those programs.... More

f&disciplines in developing short segments of “interest to
. students,in automotive, electronic, and engineering tech-'
g .
nology progra:ﬁs."15 ) ) : -~

. "

-

[N

This issue .of humanities and their relevance to -

- L)

career-oriented programs was also discussed at a 1979

ot

-

‘conference sponsored by the Amefican Assoc1atlon of Communlty

-

_ " and Junicr Colleges and—the—Natlonal Endowment for the-
Humanities. According to Yeports of the conference’appear-
iné in the Chron%cle for Higner Education, it was observed
that "a major factor in the declining interest in the
humanltles at some community colleges is” ‘the fact that

traditional humanities professors find it hard to make their
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courses attractive to students, who are not well-prepared - .

or enthusiastic about the humanities, without 'watering

down! their courses.

"It is a problem of how do you give 'Plato for,

Piumbers' without offering pabulum for Plato.”16

o

As Norman Harris and John Grede, in their book

Career Educatlon in Colleges“ observed, ”Duallsm in

education remalns\very much with us. The dichotomy between

liberal learning and occupational training is alive and

. well.J'17 . S ‘

A

-4

proceeds work becomes more and more like education.  The

And yet, they noted "As technological development

cognitive. content of work at all 1evels and in all spheres

°

of economic activity increases. N
4

H > - - N
A} 1

- - . "Whereas at one time, discipiines such as English,

-

A 1

S

. .. s
- A -

- to the occupationél competence of the majority of the work

v >
. .
w8 ‘

- /o/r\c'e
’ - *

’ . & ) . . .
|
|

[

]

. mathematlcs, economlcs, psychology, and the sciences would
" .. most certalnly not have been regarded as vocational subJects,

t todayﬂselected content from these disciplines is essential




A cail for clos%r connections betwé;ﬁ career
educatioﬁ and 1ibera1Afearning comes from Lewis Solmon,
who studied the relationship between college courses and
students'vsa?isfaction‘with education after they join tﬂe“
workforce. He surveyed graduates of all types of programs,
several years out of’égllege, and found'thaé’they wished
they had mcre backg}opnd in English, pSychoiogy and inter-
| {

personal relations.l%
. /

i

On the same sgibject in the Carnegie Foundation's

book, Missions of the Coliege Curriculum, the ﬁollowing

attributes were described as worthy goals of effective
general education programsf. The report states that occupa-
tional graduates should have a solid foundation in practical

skills and technical knoﬁledge pertinent to the specific

job they are about to enter. But, among other things,
they should also be: |
* appreciative of the local, national, ana inter-
national context of their occupationai endeavors;
* aware of fields of knowledge thét offer data and
insights reievant to the selected accupation;
* capéﬁle of communicating effectively with co-

workers, superiors,’ customers, and the general

public;




%* able to recognize excellence in products,
performance of associates and competitors, and
plans for future developments; aﬁd

* able to set and meet standards of ethical

behavior and morality.20

These findings would come as no surprise to James

0'Toole, who, in his book, Work, Learning,.and the American

Future, wrote, "A broad, liberal training rooted in practical
real-world problems may be a requisite for survival and

» . . 21 :
satisfaction in the future." g .t

There are social implications, as well, in a well-
balanced curriculum. As Arthur Cohen and Florence Brawer

point out, liberal learning and general education "must not

be optional, lest the gulf between cocial classes in America
be accentuated as members of the elite classes learn to
control their environment, while the lower classes are given

: .- .. . . . 22
career education and training in basic skills."

Harris and Gredé also warn of the dangers of

curriculum-based class distinctions and limitations.

€

There are many, however, who are not optimistic about
4

reform and change in this area, including James 0. Hammons

19

T
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~developed; and so forth."

&

-

of the University of Arkansas, who noted, "General education,
like progress, is generally viewed with favor, but its

predecessor--change--is viewed with fear and suspicion.
£y

H

"In order for change to occur, the dead weight of
inertia must be overcome,' he wrote. "General education will
need to be defined and sold, its content and goals determined.
’:5iﬁméﬁai£ién, féculty Will?ﬁave to be trained; student
support enlisted; curriculum chaﬂ%es approﬁed; mater;als of
instruction developed or purchased; érganizational structures
reexamined; compromiseé worked out on numbers of hours to be

devoted; articulation agreements with four-year colleges

While the task is not easy, he said, "it must be under-

taken if the community college is to prepare its students

with the education they need for survival today.

¢

4

"Earlier in its history, the community college had a
opportunity and missed it. . . . For the community college,

'next time' has arrived."23

Even though employees are dealing with more and more’

sophisticated technology in the work place, the literature

- ]
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.suggests that the generic vocational abilities of reading,

writing, computing, and communicating are prized by business

3

igndindustryabqve the more specific job-related skills.
\‘ B ‘ -
é . )

Charles Bowen, IBM's program director for educational

~

development, was clear about what his company is looking

for'in prospective employees.
A

-

"'The main thing we want is the ability to understand

and solve problems,' he said. 'I suspect that involves a
! | . , 2
broader interdisciplinary education of the people we hire.'" 4

H

- PR

This response is by no meéans unique. In a study quoted

in VocEd magazine, it was emphasized that the business

community needs, "above._all, workers who can read, writé,
&

coméute and think...that it can get the job done only with

employees who get to work on time’, cooperate with each other,

take responsibility and can adapt to change."25

And Lusterman's 1977 study of large firms indicated

that employers waht entry-level workers who are trainable
and literate.
As the American Council on Education study on

credentialing educational accomplishment points out,




5

"The closer .the relationship between the specialized

o learning represented by a certificate or degree and the
right to practice an occupational specialty, the greater
the utility of am institutional diploma as a credential

qualifying the holder for employment;"27 B

In light of business and industry's Preference for
reading, writing and communication skills, coupled with
educators' beiief in liberal learning, a number of questions
< are posed concerning the balance implied in the traditional

view of associate degree career preparation, particularly

in terms of which aspects should be enhanced and which should

be minimized. And this issue has not been 1gnored by the

b

literature.

0'Toole is adamant in warning against 'specializing )
vocational training in the mistaken belief that it will

‘ make a young person more employable." Too often, he said,

the result is individuals who not only cannot claim to be

broadly or liberally educated--they can barely read, write

28
or compute.

]

In his book, Work, Learning, and the American Future,

he observed: "The new vocationalism simply narrows the

1

ra




focus of education and, in doing so, eliminates too many
options for our students." He calls this preoccupation
with vocationalism "inappropriate to the“task of preparing

young people for a changing and uncertain future."

Harris and Grede also called for 'well-planned,
competency-based educational programs for paraprofessionals,

. . s . . 30 2
semi-professionals, and technicians." . R

Echoing, the need for well-rounded programs was
Frederick Rudolph, who warned of ”sohething calléd 'career
educatiop'——a movement that promises its victims technical
§kills and 'positive' §ttitudes_toward work, but neglects

'

those educational experiences that might help to make them

gUUdj"fnterestingT—and—wise~men~and—womenTw————~

° Also calling for a broader view of career education, -
M.J. Feldman said that the community colleges can best serve’
their students by supplying them with skills leading to

jobs that provide decent salaries and- the opportunity

advance. 'Merely to offer blind-alley employment and .
lobsolescipg trades to youngs%ers in a dynamic technologicay

society is to exchange one kind of subserv%ence and depend-

ence for another."32

23




Speaking to the issue of providing more choices for
students, Cohen and Brawer make the point that, of itself,
"occupational training involves a higher risk for the
student than dées liberal arts education. Occupational ’
tralnlng is almost entirely wasted if there is mno job at
the end," while broader liberal educatlov at. Least holds
ceftain options open for the student. They suggest that
initial training be made "sufficiently broad 'so that-the
skills learned are applicable to a variety of occhpations,"

by such methods as integrating the humanities into career

preparation programs.

The opinions expressed in this chapter‘stress the
need for general education as an importait part of the
associate degree requirement. In that context, humanities
require more attention and structure. Just what direction
American community colleges should take is still subject

to debate. o

The very existence®of the degree is a result of the
early twentieth century educational reform which allowed

students to move at thé end of a two-year curriculum in

a variety of directioms. }

24
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A DEGREE OF SUCCESS: " . ) I
A Survey of the Associate Degree ,

et O

Presently, there is a growing public interest

.

in the quality and the variety of academic and

professional degrees awarded in higher educatioh.

-

-

-
-

Individuals, associations, gpvernmental,aéencies,
foundations, as well as business and labor groups are
studying.the_substance_and relevance of "higher learning.
in the nation's service." Ernest Boyer and Fred Hechinger
point out éhat, "America's colleges and universitieé Seem

today to be waiting for new cues from offstage prompters
v 34

rather than setting their own objectives.

The American people's trust in education was

strongly confirmed by the 1982 Gallup Polls, which
revealed that eight Americans in ter regard schools

"as extremely important to one's future success."




The community colleges continue gs\be the best

hope for millions of Americans, and, therefore, -are

'entrusted to fulfill a brqader social mission. ‘Iggthat

context, this study is an effort to enlarge the vision
and confidence of the people who are associated with the
colleges as students, faculty, support staff, and

administration.

o

A gggual review of national and local newspapers

suggests that community colleges are about to enter or
be affected by a significant period of educational reform.
In this environment of change, the community college

movement must clarify its own role and study its own mission.

The responses in this study are helpfui as a
self analysis regarding the status of the associate X
degree as‘yi§ua1;zed by community colleges, high schools,
univeésities; professional associations, and by tﬂe

S

business community. ’ .
Out of one hundred college districts, 72,
located in 26 states, responded to the inquiry form.
These districts represent a student population of 1,561,497

and a mean enrollment of 7,769--in-201 colleges=- — -~ —-

LS




Twenty-nine high schools in 26 states with a
total enrollment of 38,557 and a mean enrollment of.

1,430 participated in this sample survey. - >

A relatively small percentage. of polled

companies responded to the inquiry -- 12 large corporations .

with a totgl number of 670,175 employees and a mean

employhent figure of 55,847. ' ",

In the énalysis of the responses, three statistical

-
<

measures were used -- frequency distributign; percentage,
’ ki
and mean. : R

~t

~

In the application of frequency distribution, the

number of responses under, each single category is

represented in a variety, of tables.

Percentage was utilized for the interpretation of

- -

’ different\iiztistical computations and for the analysis .

-

of various bles.
P

-

Mean, the most widely used measure.of control

responses and dividing \it by the number of respondents.
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Of the sampled community colleges, 74 percent®

operate in the traditional semester mode; 23 percent use
the quarter system; 2 percent use a modified semester;

and 1 percent is on a trimester calendar.

In the first response, college districts reported

they offer the f0115Wing¥izgi‘6f“5§§défate degreess— -- -

e

o

N " TABLE 1

4

PERCENTAGE OF RESPONDING
" COMMUNITY COLLEGES OFFERING DEGREES

ASSOCIATE DEGREE P
Associate in Arts . ) 97
*  Associate in Science 74
Associate in Applied Science 45
~ Associate in General Studies 17
©  ~ Associate in Liberal Arts ¢
Associate of Occupational Studies 2
! Assoclate in Engineering —_— 2.

Associate in Computer Science
Associate in Secretarial Administration

Assoé&ate in Engineering Technology

¢

Associate in Business Administration

Associate in Arts and Science

Associate in Applied Arts and Science
Associate in Applied Arts

Associate in Fine Arts

NORNOR OB N NN NN
E

Associate of Applied Business

3

C
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The most traditional associate in arts degree
is offered by 97 percent of the colleges. However,
Table 2 shows a 7 percent drop in the number of associate

*in arts degrees awarded by fesponding colleges between

1978 and 1980, and it is suspected that the pProgressive
decline will continue. . All other degrees show an increase .

in student demand. te e -

Table 2 reports & significant change in students'

demand for the various associate degrees. o
: ) J
‘ TABLE 2 e

NUMBER OF DEGREES GRANTED FROM 1978-79 TO- 1980-81 "

©

.ACADEMIC ASSOCIATE ASSOCIATE ASSOCIATE IN ASSOCIATE IN ASSOCIATE IN OTﬁﬁR

YEAR IN ARTS 1IN SCIENCE APPLDSCIENCE GENL STUDIES LIBERAL ARTS
1978-79 38,822 16,448 34,540 1,213 482 © 2,982 )
1980-81 35,891 17,556 37,557 1,590 530 3,052
Variance -7.5 +7 ) +8 +24 +9 » +2.

*OTHEé: Ineludes Associate in Business Administration, Associate in
b Applied Science, Associ-.e in Applied Business, and Associate
"of Occupational Studies ° «




Some of the reasons for the change in students'

demand for the various associate degrees in Table 2 are

-

found in responses received from Fortune 500'corporations.

.They repoat that +he associate degree holders they hiré

o ! '3 \ '3 -
are in° technical fields. . .

-

N s

Commenting on the relatlvely small number ‘of

¢
-

community and tecnnlcal college graduates in large

et

Darlene J. Aiken, from Ezstman Kodak Company,

__ says, 'We hire assoc1ate degree people only 1n the

0

corporatlons,

it -+ areas of electrlcal mechanlcal and chemical technology \

<

They are hlred to function as techn1c1ans in positions

4

relating to eng1neer1ng/sc1entlsts on one hand and

, craftsmen/production workers on the other."

-

There is .a substantially higher percentage of -.

and university graduates as opposed

¥
4

four-yedr college

to communlty college graduates employed by these

s companies: Seventeen percent of the employers 1nd1bated

they hire between 10 and 30 percent of the graduates; -

25 percent hire between 20 and 30 percent; 8'percent hire

between 40 and 50° percent; and 8 percent hire begweenQ

90 and 100 percent. ' Y

-
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The -supervisor of college recruitment of an

. N 3 ) L . ’ <
automotive manufacturing company indicates that a .

N Q?

bachelor's or master's degree is preferred-for the

professional positions in his .company. .

Y

x

¢ - . ‘ .
P L Te

Charles Adair, Managing Director ‘of American Can o
‘., ..-Company, relates the firm's promotion pefcéntage among’ ¢ L
employees without a degree, with an associate'deéree, and ‘

’ with a bachelor's degree. The promotion rate is 8.7 percent’

»

for those without degrees; 8 percent for those with

-

*  associate degrees; and 14 percent for employeés with - ‘ {

o
- =

’ ~ bachelor's degrees. o ]

o

o

4

P Promotion rates are highest for those with a,
bachelor's degree and the lowest rate belongs to those o

‘.

with an associate-degree.
The Manager of Employee Relations of an oil field
pFoducts and services company indicates that employees

with an associate degree in .a technical:related field

have*an excellent advancement potential compared to those

without an associate degree. This opinion is shared by

a manager of a large manufacturing company. "

£ 1] . L'} i -

L
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The Manager of College Relatlons from a
-/”f// chemical and allled products company indicates that
promotion potential is "better for whose with an -

~
. o ) - . B
associate degree. It ,shows a desire to learn."
!

T
The change in student demand reéuires a
caveful review of the various unit components of the
T % associate degree. Of the total number of districts

3

. .surveyed, 77 percent were 1n agreement Lith the K

present requlrements, and 23 percent were not in

N ¢
agreement w&th the\dlstrfbutlon of units, and they
proposed changes that will be' discussed under the

-
pertinent section, o~

Table 3 represents the mean unit|requirement in

-each area of seven different asscciate degrees among the

respondent colleges.

4i




'TABLE 3

MEAN UNITS REQUIRED FOR A
- COMPARISON OF 7THE ASSOCIATE DEGREE

Meant'Units Required For L .
. Assoc in Assoc in Associn Assoc Assocy ¥
.rea Assoc Assoc Applied Arts/Assoc General inBus in Fine

inArts in Sci Science in Science . Studies Admin, Arts

Major . 21 24 32° 27 33 18 24

Electives 19 18 10 6 1 2-14

Behavioral Science 4 4 4 3 6

Communication - 5 5 6 8 . . 5 6

Humanities 7 .3 5 6 5 ° 8 8

Natural Science 8 3 5 .5 3 4

Physical Science 5 8 6 11 5 3

Social Science 7 5 6 5 6 15 6
3 2 2 3 .2

P.E./Health

Total 79 72 76 74 78 63 _ 6L

’ The associate in arts degree requires more units
in the areas of humanities, natural science, social science,
and phyéical educatiqn/heaith; an équal number of units
under behavioral science and communication, and less units
in the major, ?1ectives, and physical science.

Responding colleges reported that the overall
:mean‘unit§_reqhired from all associate degrees are;

24 units for the major; 1l units for electives; 4 units

v
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for behavioral science; 6 units for humanities; 4.5 units

in natural science; 6 units in physical science; 7.5 units
{

.4 -1in social science; and 2.5 units in physical education

and/or health. . :

<
- 4
x e . - .

"Table 3 also indicates that more than two yeafs

('

- " «of college work are required for most of the listed
- degfees. The mean total number of units requlred for an

assoclate in arts degree is 79; assoc1ate in science.

"

degree is.72; associate in applied science degree is 76;

associate in arts/associate in science degree is 74;

- v Q N - .. T .

. . ’ . . ) L b . !
associate in general studies is 78; associate in business ;

administration is 63; and associate in fine arts is 61.

>

.

Many opinion surveys raise the question - of .

&

entry and academic standards in higher education, It

was one of the objectives of this study to 1ook at the

role of assessment in the associate degree program.

-
-~

. ‘Seventy-two percent of the responding districts

have stipulated that their colleges provide entry-level
assessment for the associate degree candidates, and 28

s

responses reported no e'ntrx assessment.




A majority (60:percent) of the districts which
provide student assessment indicate that the purpose’
of testing is to measure the need for remedial courses
before the student begins the actual degree preparation.

. _ _

Seventy-onespercent usé the reéults to determine
course eligibility and 7 pergent to determine personal
.and career counselfﬁg, advisement, and~student placement
purbéses.

Thirty-nine percent of the respondents indicated
~ - -

_that they provide testing in basic skills and in the .

7’

major study areas, and 61 percent offer no testing at all.

>

Table 4 indicates Epe frequency of responées.'-

relating to the point at which testing takes place.
. TABLE 4

» NUMBER OF RESPONDENTS INDICATING
WHEN TESTING IS PROVIDED

“«

012345678910
. Prior to basic skills courses

Entry/Orientation

End of Program
012345678910
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In summary, Table 4 indicates that 13 percent of
the respondents provide testing prior to basic skills
courses; 14 percent during entry/orientation; and 8 percent

[

at the end of the program.

The question, "What type of special assistance . "*.

does your institution provide for those seeking an

.« .

gssociate degree?" resulted in the following responses:
Bt .

>

Niqety—one percent of the respondents'sa{d they offer
counseling(to prosbective associate degree candidates; 74
percent, ori;ntation; 36 percent offer academic advisement,"
developqental education, learning ceﬁters, speéial education,
EOP&S, upward bound, tutoring, pregraduation check, traﬁscript
evaluation, faculty advisement, remediation; 23 percent

offer individual tracking; and 6 percené do not offer

special assistance to those seeking an' associate degree.:

From the high schools, responses indicate that
the schools offer the fbllowing type of guidance concerning
two-year colleges and associate degrees: Ninety-three
percent défer information regarding location of community
or junior colleges; 79 percent furnish information regarding
different programs; 76 percent offer information on the

size of community or junior colleges; 66 percent provide

information regarding type of instruction; 66 percent




advise on degreeg offered; 62 percent offer information
regérding transfer of units; 62 percent cCommunicate
advantages over other instiéutions; and 21 percent
provide information regarding cost and other genéral °
asﬁects of two-year colleges. .

‘Arjother measure of quality in the associate

degree program is the availability of honors courses .

in coﬁmunity colleges. Twenty-eight percent of the
sampled college districts report offering honorscourses

but the vast majority (72 percent) do not.

”

An additional survey question sought to determing
the difference between specifically designed honors courses

and the standard program. Table 5 is a comparison of the

tWo.
) " TABLE 5
BASIC DIFFERENCES BETWEEN HONORS COURSES

o AND STANDARD COURSES - NUMBER OF RESPONSES

01234567891011

More depth
Scholarship assistance
Small classes -
Honor seminars
Enriched courses ¢ ( )
Individualized options k\$\\\
Special assignments b
01234567891011

©
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Table. 5 indicates that 15 percent of the
respondents consider that the basic difference between
honors courses and standard courses is the degree of
depth; & percent offer'schélarship assistance; 1 percent,
small claéséé; 6 percent, honors seminars; 4 percent,
enriched courses; 7 percent, individualized options;
and 9 percent, épecial aésignments. More depth and
special assignments are the most significant differences
between honors courses and standard courses.

There are two questions related to high technology
in the surve& and both require special attention. One
relates to the pdséible impact of high technology \
development on student demand for more programs, and the
other is an attempt to find out what curriculum changes

would satisfy this new demand.

To begin with, 71  percent of the respondent
- institutions indicated that high technology has
influenced their programs; 29 percent suggested no

impact. -

In a growing number of four-year colleges and

universities, there is a requirement for degree candidates

to interpret computer data and have experience in data

v




prodessing. Yet, only 6 percent of the community college
respondents indicated a course in data processing as a

requirement of the associate degree.

Table 6 clearly demonstrates that computer

1

science is the area of the college curriculum most heavily

. impacted by high technology, followed by engineering

technology, electronics, mathematics and physics, and, .

finally, communications, word processing, and drafting.

TABLE 6

INCREASES IN NEW COURSES DUE TO
HIGH TECHNOLOGY BY NUMBER OF RESPONDENTS

Curriculum Areas 0 5 10 15 20 25 30 35 40 45 a

Computer Science
Electronics .
Engineering Technology
Mathematics-Physics

Other

0 5 10 15 20 25 30 35 40 45 -

-’

The above curriculum areas include the following courses

as indicated by the respondents:




Comﬁuter Science - Céﬁrses in microprocessors,
.
computer science, computer repair, data processing,
computer literacy, c5mputér numerical control, computer
language, computer graphics, automative office management,
computer aided design/computer .aided manufacturing (CAD/CAM) ,

and quality control. "

o - -
Electronics - Courses in electronics, micro-
electronics, electronics test technician, and laser

optics. - :

Engineering Technology - Courses in robotics,
engineering, avionics, engineering-technology, and

energy science.

" - Mathematics-Physics - Courses in mathematics,

physics, and physical science technology.

Other - Courses in communications, information

word processing, and drafting.

A further indication of the influence of high

technology on colleges is designated in Table 7.




TABLE 7

IMPACT OF HIGH TECHNOLOGY ON COLLEGES

°. 012345678910

There is a need for more computer sciénce courses
There is a need for more computers and high
technology equipment .

<

_There are more mathematics courses
There are more physics courses
‘There is a need for general curriculum review
New content and instructional changes are needed
° E
Establishment of a computer center
Considering computer literacy requirement
More computer courses chosen as electives
] .

More use of computer in instruction

- Q.
Inclusion of at least one data processing
course in the occupational major

012345678910

&

In summary, Table 7 represents the importance of
high' technology on college-wide planning for the future.
It is obvious thdt there is a need for é geﬁeral curriculum
review and consideration of a series of actions in

areas impacted by computer science. .

41
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The' most important question of the survey géla;es?%

38
2

to measuring ¢he need for change. Without any doubt,
respondents convey the message to the Aﬁeriéan coﬁmunityé i .
junior, and technical colleges that the associate degreez 1
needs to be studied and developed, as indicated in :

Table 8. ,

TABLE 8

«

COLLEGES ATTESTING TO THE VALUE OF THE
ASSOCIATE DEGREE BY NUMBER OF RESPONDENTS

0 5 10 15 20 25 30 35 40
Valuable - No Change i H
Required

Needs to Change

N JOther - ~ 5
\ |

\ , 0 5 10 15 20 25 30/35 40

. \ - . . >
.

R "Valuable - No Change Required" includes the |
opinion of 36 percent of the colleges that recognize
the value and adequacy of requirements of the associate

degree, and do not suggest any need for present change.

\
. 7
o

. "Needs to Change'" indicates change in areas

such as:. Needs more structure; more course work; lacks

51
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rigor and integrity in general education; needs more
general education; too many choices in the area of general
edﬁcation; needs mope‘specific competencies; needs to

be updated; needs more computer coursés; needs to

improve articulation of degrees with similar bachelor

1]

degree programs, too much specialization in occupat10na1"

. -

dégrees; it is undervalued by admlantrators, too spec1f1c

at most colleges; needs better qualified high technoLpgy .

.

teachers.

The "Other' one percent of the respondents express

the concept that radical changes during the sixties-and
y ‘

seventies have not served the community well. Also expressed

by this group was the view that associate degree programs
are still the most effective way to offer skill training

and upgrading.

If there is a need for change, what are the -
pfiorities that community colleges are interested in .

considering?”

*
N A .

Both the_ high schools and the business corporations
sampled in the survey suggested that to rely on the

prestige of the past accomplishmenfs is just not practical. L

-
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Only 8 percent of the business respondents.recognized

the prestlge of the associate degree, 91 percent 1nd1cated

e s

that the most important 31gn1f1cance of ‘the -d degree is its

impact on preparation for’ a‘career and 1ts help in personal i

~

development. Sixteen pércemnt 1dent1f1ed ‘the degree as an
opportunlty for 1nte11ectua1 development, the same percentage
3y

" of respondents suggested that the degree is helpful in .

-

maintaining job securlty. Eight percent emphasized the
. degree's monetary value; and, finally 8 percent did not
recognize any significance of the associate degree in the

corporate world. ‘

On the other hand, 21 percent of the high school

et P —-

respondents recognlzed prestlge in the associate degree,

41 percent, the lntellectual sdevelopment it entails; 62 [
percent; personal development; 55 percent, the monetary .
potential it suggests; 86 percent, the career preparation
it represents; 41 percent, the job security it provides;

-

and 10 percent, the good bargain it is.

~

The present business priorities in rank order are:
To develop career related skills; to instill the ability to
acquire and actualize knowledge; to facilitate the mastery

of communication skills; to encourage the use of personal

knowledge and experience in individual development and

to develop responsible members of society.

23
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TABLE 9

i .

PRIORITIES OF COMPETENCIES PERCEIVED BY COLLEGES
AS SIGNIFICANT IN THE DEVELOPMENT OF AN ASSOCIATE DEGREE

o

®

Competencies

a. To instill the ability
to acquire and .
actualize knowledge.

b. To facilitate the
mastery of communica-
tion skills.

c. To promote the
appreciation of one's
- ‘own cultural heritage
and that of others.

i
:

To infuse the.ability

to collectively, as
opposed to individually,
pursue the analysis_and
solution of problems.

e. To stimulate the -
awareness and to develop
the concern for con-
temporatry events,
issues, and problems.

f. To encourage the use
of personal knowledge
and experience to
develop individually
and as a responsible
member of society.

g. To develop career-
related skills.

4

A lower rank indicates higher priority.

°

I~

o

Current
Mean
Rank

.19

.73,

.92

.72

.88

.17

.07

ks

45

Should Be

Mean
Rank

2.03

2.53

.4.18

4.61

4,97

3.56

3.57

Prioricy
Rank




¥ Table 9 indicates that the current priority .rank
- is as follows: First, g.; second, a.; third, b.; fourth,

f.; fifth, d.; sixth, e.; and seventh, c.

The should be priority rank is:‘ Firsf, a.; second,
b.; third, f£.; fourth, g.; fifth,~c.; sixth, d.; and

seventh, e. 4
-TABLE 10

RANKING AND PRIORITIES SHIFTS OF COMPETENCIES

Ranking Shifts Priorities Shifts
Priority Current  Should Be Priority Current  Should Be
a. 2 1 a. 2—1
b. b 3———2
c. c. 7-:——————795
d. d. §em——6
e. e. 6—— 7
£. f. b ———33
g g. ‘ 1 —4

According to Pable 10, Competency a., to instill
the ability to acquire and actualize knowledge, deserves a
higher priority, as weli as, b., to facilitate the mastery
of communication skills; c., to promote the appreciation of,
,one's own cultural heritage and that of others; and, f., to
encoﬁrage the use of personal knowledge and experience to

develop individually and as a responsible member of society.
¢ L
TR 46
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Competéncigs d:, to infuse the ability. to
collectively, as opposed to individﬁally; pursue the analysis

and solution of problems; e., to stimulate the awareness

v

and to Jevelop the concern for contemporary events, issues,

and problems; and g., to develop career-related skills,

should enjoy a lower priority.

<

TABLE 11

PRIORITIES OF COMPETENCIES PERCEIVED BY BUSINESSES
AS SIGNIFICANT IN THE DEVELOPMENT OF -AN ASSOCIATE DEGREE

Mean Priority
Competencies ' Rank Rank
a. To instill the ability to acquire 1.8 1
and actualize knowledge. :
b. To facilitate the mastery of 3.2 3

communication skills

c. To promote the appreciation of
one's own cultural heritage 5.4 6
and that of others.

d. To infuse the ability to
collectively, as opposed to 4.3 4
individually, pursue the analysis
and solution of prcblems.

e. To stimulate the awareness .and to ~6.3 7
develop the concern for contemporary
events, issues, and problems.

f. To encourage the use of personal 4,9 5
knowledge and experience to develop

individually and as a responsible
member of society.

g. To develop career-related skills. 2.0 2
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Table 11 represents the priorities of competencies
that should be taken into account in the develqpmént of .
an associate degree program as viewed by the respondent

businesses.

Businesses recommend that the competency to acquire
and actualize knowledge be giﬁén the highest priority
followed By the competencies{to develop career-related
skills, to facilitate the mastery of communication skills,

and to infuse the ability to collectively, as opposed to

individually, pursue the analysis and solution of problems.
=

-

Table 12 represents a comparison of the businesses'
ranking and the colleges' ranking of priorities of
competencies that should be taken into account in the

development of .ar* associate degree program.

LS

TABLE 12

COMPARISCN OF BUSINESSES' AND COLLEGES' RAﬁKING

Competencies Business Ranking . College ﬁanking

a 1 1

b. 3 ' 2 .
c 6 5

d. 4 . 6

e. 7 ' 7

£. 5 3

g 2 4

48




An analysis 6f Table 12 iﬁdicates4that businesses
agree with colleges in p;iorities a., to instill the ability -
to acquire anJ-actuélize knbwledge, and e., to stimulate the
awareness and to develop the concern for contemporary
events, issues, and problems, and disagree’with the rest \
of the ranking. Priority d., to infuse the ability to
cgllectively, as opposed to individually, pursué the analysis
and solution of problems, and g., to devélop career-relétéd
skills, are of higher priority for businesses. Priorities
b., to facilitate the mastery of communication skills;
c., to promote the appreciation of one'seoWn'éultural
heritage and that of others; and, f., to encourage the’use
of personal knowledge and experience to develop individually

and as a responsible member of society, represent a lower

priority for businesses.

Table 13 indicates the proposed changes -
recommended by the seventeen colleges that did not agree

with the present units required for the associate in

arts and associate in science degrees.




* TABLE 13

RECOMMENDED CHANGES FOR THE ASSOCIATE IN ARTS
- AND ASSOCIATE IN SCIENCE DEGREES .

Number of Units to Add or Subtract From

Area Associate in Arts Associate in Science
-;9-8-7—6-5-4-3—2—1 0123456789 ~0w8=T-6—-5-4~3-2-1 Or 123456789 .
FAJOR 4 —t .
ELECTIVES : ’ ——— .
BEHAVIORAL SCIENCE ot . ‘ — .
COMMUNICATION aemm—| ot}
KUMANITIES . o —_—
MATURAL AND PHYSICAL ) — —_—
SCIENCE
SOCIAL SCIENCE — ———t
9-8-7-6-5-4-3-2-1 01234 56789 -9-8-7-6-8-4-3-2-1 0123456789

An anaiysis of Table 13 indicates that there should
be a greater increase of units under the Major and
Communication in the associate in arts degree than the
associate in science degree; a greater reductioﬁ of units
under Electives and Social Science, and an equal amount of
units under Behavioral Science. In the area of Humanities,
there is no increment or reduction suggested for the
associate in arts degree. However, an addition of six

units is recommended for the associate in science degreée.

Reviewing the same question in the high school

survey, we find the following recommendations:




TABLE 14

RECOMMENDED CHANGES FROM THE HIGH SCHOOLS

Increase Decrease No Change

Academic Area % % %
General Education Units 47 11 42
Major Units 81 0 1é
Elective Units ~ 25 6 69

*Other Units 3 )

*Specialized programs

A comparison of Tables 13 and 14 indicates
that there is a positive correlation between the
recommendations made by the colleges and high schools as
they relate to the increase of units under subjects of
general education with the exception of social science

where colleges suggest a reduction in units. There is

consistent agreement among colleges and high schools

about the increase of units under the Major.




Only 25 percent of the respondent high schools
recommended an increase of elective units and 69. percent
suggested no change, whereas the respondent colleges
recommended a reduction of elective units for both the

associate in arts and associate in science degrees.

Suggestions to improve the associate degree

received from businesses are represented in Table 15.

! . TABLE 15

BUSINESSES' RECOMMENDATIONS FOR CHANGE

. Mean
Areas of Improvement Rank Rank

a. More emphasis on the basic skills
of reading, mathematics, and oral 1.7 1
and written communications.

b. More emphasis on data processing .

- and/or interpretation (computer 2.8 3
technology) .
c. More emphasis on training in the 2.3 ]
emerging fields of high technology. : ]
2
d. More emphasis on specific job- 9.3 ]
related skills. . -3
e. More emphasis on solving the 5.0 - 5
major problems in society. :
f. More knowledge of environmental 4.8 4

issues.
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In analyzing Table 15, it is evident that the
highest priorities for business, as they relate to
the improyement of the associate degree, are a., b.,
and ¢c. Thus, more emphasis should be placed on the
basic skills of reading, mathematics, and oral and
written communication; training in the emerging fields
of high technology; and, data processing and/or
interpretation. The lowest priorities.are on placing

more emphasis on solving the major problems in society

and in acquiring more knowledge of environmental issues.




v

. OPINIONS,. PLEASE:
A Forum of Viewpoints

In light of the high degree of interest in
issues such as general education, academic standarxds,
and competencies among éurvey respondents, iﬁ is of
benefit to review a forum of viewpoints from others
knowledgeable about these and other aspects of the

associate degrese.

Presented here are the opinions of state higher
education officers, representatives of educational
associations, professors of higher education, high
school principals and counselors, and community college
faculty and administrators who responded to the survey. ,
Their comments indicate the diversity of opinion —
concerning the associate degree as it 1is and as it

should be.
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State higher education officers, association

directors, and university professors noted,that the

associate degree indicates solid academic accomplishment

and the acquisition of practical vocational skills.

For example, David M. Otis, Executive Director

of the Higher Education Planning Commission of the State

of Vermont, said that the associate degree is 'one of

the great educational bargains of our time, particularly

since a number of young people who earn the degree

obtain good jobs with better pay and prospects in only

two years than many graduates of four-year programs."

The degree provides a sense of immediate

accomplishment for ''many students who are not initially

sure about their total educational goals and have,

perhaps, a low academic self-image,'" said John B. Duff,

\ Chancellor of the Massachusetts Board of Regents of

Higher Education.-

Chancellor Duff noted that, for many, their low

self—image is improved by their success in the community

colleges, adding that 40 percent of Massachusetts associate

degree holders immediately continue into baccalaureate

programs.
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For other students, the degree offers

legitimate point to 'get off the train,'" according to
James L. Wattenbarger, Director of the Institute of
Higher Education at the University of Florida, who added
that it is '"viewed as a milestone in an individual's

progress toward becoming an educated person."

In agreement was R. Wayne Riéhey, Executive Secretary
of the Iowa State Board of Regents,; who nqtéd that the
recognition of the degree'is ‘'extremely important and
benefiﬁial to students," especially those who find it
accepted as completion of lower division work by four-

year institutions. o .

°

"The associate degreze has been acéeﬁted and is
held in high esteem,'" said Harry Snyder, Executive Director
of the Kentucky Council on Higher Education, adding that

"it has served higher education well."

“
-~

He explained that, in his state, ''the pre-
baccalaureate programs provide ready ‘access to large

numbers of students, and enrollments are growing.

%
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"An increasing number of Successful applicants

&
»

to professional schools begin their academic careers
in (Kentucky's) community colleges, and then complete
their preparation at a fouf-year institution." .
Mr.°Snyaer added that two-year technical programs are also
growing "and have been successful in meeting our man-

power needs for trained technieians, and semi-professionals."

¥

"Kentucky needs to itensify its efforts at this

P
-

level,’” he emphasized.
Praising the associate degree;s usefullness was

Donald J. Nolan, Deputy Coﬁhissioner for Higher and

Professional Education of the New York State Education

Department, who said it hds been ''serving the purposes

of the postsecondary community as it seeks to be responsive

to changing educational, social, and economic needs."

»

, \\\2§cording to Deputy Commissioner Nolan, New York
trends™are consistent with the rest of the country, with
steady increases in the number of associate degrees awarded
i? the . 1970s. New York!s distribution of degrees also
follows trends found elsewhere, with "an increasing (

proportion being grdnted in the technological areas rather

than in thé pre-bac&hlaureate liberal arts and sciences."
v \*
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Florida's James Wattenbarger pointed out that
his state's general education articulation agreement
between two- and four-year .institutions 'constitutes a

major building block in the systems' intrarelationships.”

Another state offering well-established articula-
tion agreements between two- and four-year institutions

is Iowa, in which the Regent universities -- the University

" of Iowa, Iowa State University, and the University of

Northern Iowa -- "have established a transfer agreement
with the area schools which provides full recognition for

the associate degree."

R. Wayne Riéhey, of Iowa, -said this récognition
is "extremely important and beneficial to the students
transferring from the area schools to foﬁf—year institu-
t§ons,” and added that there is a need for continuing
dialogue between the two- and four—yea; institutions "to.
identify additional needs or concerns and provide for

on-going discussion of the decirable features of the

transfer agreement."
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And Gladys Meier, Registrar of the University of

S

Wisconsin's Center System, reported.that six universities

<

within the state's system and two private colleges in
Wisconsin accept the associate degree as meeting their

basic studies, or liberal education, requirements.

3

"This is 4 distinct advantage to students

a

. s
transferring to those schools for the bachefdr's degree,"

3

she wrote.

Massachusetts' Chancellor Duff noted that "with

&

the imminent establishment of statewide minimum admissions

standards for the public baccalaureate colleges arid
universities in Massachusetts, the two-year-colleges with
continued open admissiog; will increasingly become an
alternative route to the four-year degree."

@
T

Edward Moulton .of the Ohio Board of Regents noted

o

3

that ﬁhe associate degree occupies a vital pléce among the
various recbgnitions conferred. by Ohio colleges and’
univer?ities, andcthe associate in arts "signals a .
student'spreaiizdhess to enter a baccalaureate program

at thé junior Wevel."

.o




Roy Carroll, Vice President of.Planning for the
University of North Carolina, wrote that ''the nature of
the associate degree has been widely accepted and generally
understood" in his state. The University places particular
attention on transfer and articulation in regard to the
degree, with a "Joint~Committee on College Transfer
Students, which is made,up of representatives from the
public senior institutions, from the public community
colleges and technical institutes, and from the private

junior and senior institutions."

That commission ''issued guidelines for transfer

-

and for interpretation and implementation of credit

offered by transfer," said Vice President Carroll. 'Those

guidelines provide a definition or description of the
as%gciate‘in arts and associate in science and outline
the principal purpose and focus of the general education
components of programs leading to those degrees."

\ ’ a

Voicing interest in the issue of degree standards

was Jack Tebo, Supervisor of the Florida Postsecondary
Education Policy Unit. While the associate in science
and associate in arts degrees are practical,and useful,
he said, the w9rk done ''should be of sufficient rigor to
allow subsequent continuation of the pursuit of a higher

level degree, should that be the choice of the recipient.




And Norma Foreman Glasgow, Commissioner of the
Connecticut Board of Higher Education, replied that
"infusion of a liberal arts or general education compénent
for the degree is of farticular importance, to assure

achievement of competencies in reading, writing (communica-

tion skills), mathematical concepts, and analytical skills."

She stressed the conviction that "skill training,
absent basic competencies, can assure early obsolescence

of skills and inability to retrain and learn new skills."

Concurring was HowardoBoozer of South Carolina, who
wrote, "I hope that as your task force reevaluates and
redefines the associate degree, it will make every effort
to see that standards of quality are set that are meaning-

ful."

R. Wayne Riéb9y of the Iowa State Board of Regents
also expressed support for the task force's plan to provide

recommendations concerning competencies to be achieved as

part of the degree program.

The importance of academic standards was stressed

by Ohio's Chancellor Moulton, who wrote, ''My concerns

>
3 s
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with the associate degree are the same concerns I have
expressed regarding all other aspects of the academic
enterprise. I believe the integrity of all our degrees

and credits is under threat from a variety of sources.

"Cheap credits awarded for uAdocumentedj'educa-
tional experiences' cheapen the degrees to which they are
applied. Courses offered at locations remote from college
facilities, by adjunct faculty having little or no contact
with the full-time faculty of the sponsoring institution
raise serious questions as to the comparability of credits
earned at such sites.

"In short, the quality of higher education from
the associate to the doctoral level is being steadily
eroded. If such erosion continues, none of our degrees

will be worth much."

And Richard L. Davison, Associate Commissioner for

Curriculum and Research of the North Dakota State Board

of Higher ﬁducation, questioned the 'precise objectives'

of the degree, noting that '"it is poorly defined in our

state and has little or no consistency from one institu-

+

tion to another."




"It is even difficult within an institution' to

arrive at consensus, he said.

Another  citing lack of uniform standards was

Kentucky's Harry snyder, who pointed out that ''some institu-
tions confer an associate degree whenever an individual has
accumulated 60 to 65 hours of college work' whether or not
a formal program was adhered to. 'And, in the same vein,"
he said, '"some institutions confer associate degrees in
technical areas when no advanced work has been completed

<

at the college level."

And John Roueche, Directonr of the Program in
Community College Education at the University of Texas
at Austin, said that there is zreat cause for concern over

quality and excellence in community college degree programs.

Basing his remafks on the results -0of two national
studies the center has just completed, Dr. Roueche said
that community colleges 'have lost the qualitative aspects
of our offerings--and especially so in the Associate
Degree-Humanities area.'

Citing‘results that indicate a lack of reading

and writing assignments in degree programs, he said that
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"students do more reading and writing--and at higher
quality levels--in technical programs than can be found

anyplace in the Humanities division."

Also sounding a warning was Mark Curtis, President
of the Association of American Coileges, who mentioned the
danger of "allowing various outside pressures, and perhaps
personal predilections, to divert ... attention from (the)
basic responsibility" of making "equal educational oppor-

tunities meaningful."

Expressing statewide confusion over the role and
significance of the associate in appliéd science degree
was Lee R. Kerschner, Executive Director of the Colorédo
Commission on Higher Education. ''We have no problems
with the associate in arts and the aséociate in science
degree," he wrote, but problems with the associate in
applied science include lack of "clear guidelines for
deciding which courses are appropriately general educa-
tion," as well as lack of clarity as to the relationship
between thg degree's vocational and general education

components, and as to the transferability of such courses.

o
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"The Commission is not convinced that the A.A.S. -
degree is worthy of being classified as an 'academic'

degree," he concluded.

Alabama's William Blow said he is '"somewhat con-
cerned that the associate degree titles will proiiferate
to the same extent that baccalaureate and graduate degrees
have," and he suggested it might be worthwhile to designate
all vocational/career--that is non-transferring--programs
by a single degree title, sugh as associate in applied

science.

Concurring was Howard Boozer of South Carolina,
who wrote, '"We are concerned over the proliferation of
degreé titles--e.g., associate in agriculture, associate
in health science, associate in industrial technology,
associate in occupational technology--which have replaced
the associate in applied science as the degree title most
commonly used for programs of a technical or vocational

nature.

"It aﬁpears also that some programs which should

lead to diplomas or certificates have been given associate

degree status only as a reaction to societal pressures,"




he wrote, adding that "this has the result of down-grading
the associate degree and watering down the general educa-
tion component that should be an important part of any

dégree program." -

Perhaps the widest array of associate degrees
mentioned by any respondent was that cited by Edward Moulton
from Ohio, Qho noted that the two-year degrees authorized
to be awarded by public institutions include the associafe
in arts and sciencé, and the associate in applied science
and applied business, as well as associates in technical

'study, individualized study, and labor studies.

Also suggesting the need for more agreement on the
meaning of degree titles was William S. Fuller, executive
director of the Nebraska Coordinating Commission for

Postsecondary Education.

"All sectors of postsecondary education should
study and evaluate the current use of degree titles and
the broad academic requgrements for the completion of
degrees in order to achieve commonality of use between
sectors and to ease the transfer of students with common

program.objectives between sectors,' he wrote.




He believes "it is possible for the academic
community to discern both thée ‘intent of the degree
ﬁrogram and the expecte& requirements from the use of
appropriate degree titles,'" adding that "perhaps even the
'real world' will benefit from a consistent use of such

titles."

William Blow of Alabama's Commission on Higher
Education remarked that there is ''a great deali of concern
as to what type of institution should offer the associate /
degree," explaining that "in Alabama, junior/community

colleges, postsecondary technical institutes, and some

universities offer such degrees."

<

In Kansas, there are '"a limited number of two-yei;//

associate degree programs at the state universities," >/
y
according to Stanley Z. Koplik, Executive Director of

the State of Kansas Board of Regents. 'That Board has
adopted the pglicy of approeving two-year programs at our

four-year imstitutions only when our instigptions have a

/

unique strength in areas not otherwise avé&lable through

/
/
/
/

/

The tendency to relate the,éssociate degree to second-

established two-year programs."

/I .
class status must be due to the fact that the degree is

s
/s




awarded primarily by community colleges, said Alexander
Astin of the Higher Education Research Institute at the’

-

University of California, Los Angeles.

He ‘suggests -that having four-year institutions
award the same degree to their undergraduadtes after they .
complete an appropriate array df undergraduate courses
"would help immensely to relieve this problem," and

added that he is "glad to hear that 'AACJC is going to take

a look at the associate degree."

Also advqpating the awarding of associate degrees
by four-year institutions is Allan Ostar, President of the
American Aésociation of State Colleges and Universities,
who said that such a practice would be "highly desirable

and educationally sound."

This practice would encourage greater flexibility,
facilitate transfer from one institution to another, permit
stopping out and reentry without loss of credit, focus

attention to the career ladder concept in curriculum

development, and give greater legitimacy to the associate

degree in postsecondary education, he said.




Addressing the issue of associate degree programs
in four-year institutions, Eugene T. Woolg, Assoéiate
Commissioner for Academic Affairs of the Iowa State_Boérd
of Regents, cited a study indicating that "community-
technical colleges and community colleges are better
desigried to address the Encreasing lower division enroll-
ments ... because they are the moét economical way to

educate larger numbers of students; they provide the dual

option of a vocational-technical education or a college-

parallel program on the same campus; they provide the

necessary remedial work or maturing time for studentsswho"
are not ready or prepared for a university; they provide
unbiased and more personal counseling; the faculty are
more geared to the lower division student since this is
their 'raison d' etre,' and the two-year colleges already

have the space available."

There are three main values for those who earn the
associate degree, according to responses from high school
counselors and principals: job training and certification,
preparation for transfer to a four-year institution, and

personal satisfaction.

B
The counselor from Bennett High School in Buffalo,

New York, said his recommendations to students concerning
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the degree focus on "university parallel programs and

(preparation for) careers."

‘Community college associate degree programs are
"highly desirable' in some career fields, said-the spokeé-
person for Madison Memorial High School in Madison,

Wisconsin.

The guidance départment chairperson at Wayne Valley

High School in Wayne, New Jersey, sees the “degree "as a AL

means to an end, in terms of transfer, as well as being an

epd in itself.“v

The head of the guidance department of Fayetteville

o

High School in Fayetteviile, Arkansas, sees the advantage
of community college associate degree programs as }roviding-
"short-term training to learn a vocation or technical skill
or to hélp‘(students) identify their long-range goals.' .
And the principal of Highlagd High School in SalE Lake’
City, Utah, says the main advan%age is pursuing education
in a “small school" en&ironmeht. . Ve

The principal of Los Alamos High School in Los Alamoé,

New Mexico, said. associate degrees and community-colleges
Al »

are good for some high-tech work.




»

~

" ° _Also stressing the job preparation aspect was the

counselor from Bowling Green High School in Bowling Green,

Kentucky, who said the degree ''is designed‘tq allow the

student entry in the job market with a concentrated area

&

of study in a specific job area."

The associate in arts degree is ''a milestone or

stepping stone'" and 'mice to have, in ‘case further study is

not possible," said the principal of Bismarck High School

in Bismarck, North Dakota, who added that the associate in

applied science is 'mot often a stepping stone to further
PP pping

k.

study."

*
~

Strong points of the associate degree are job entry
and transfer value, said_the principal of Memérial'High
School in Tulsa, Oklahoma, who said it is an advantage for

students to be able to earn the degree while living at

home and working part-time.

The principal of Washington High School in Kansas
r

City, Kangas, said, ''The associate degree curriculum has
*

been expanded and is being expanded each year to fit the

¥

needs of the coﬁmunity and its vast diversification. As

s
the community chdnges, so does the community college.




Emphasis is placed on job opportunities. Keeping up with
new training and technology and development of new skills
for job changes are stressed.
"The associate degrees provide a two-year program
terminating the formal education at that time with emphasis’
g

. upon continuation as the need arises," said the Kansas City

principal.

~

Stud.:.nts who transfer to the University of Hawaii
¥ . : .
from local community colleges usually spend three--instead

of two--years earning the associate degree, replied the

counselor from Kalaheo High School in Kaulua, Hawaii.

"We assure students that this is not necessarily a -~
haaaicap, since the transfer students from the local
L
community college have a better record in gré&é poin%
average for the last two years than does the entire school

& -
upper-classmen population," said the Kalaheo counselor.

hat Also stressing the advantage of the associate in
arts in articulation was the director of guidance at West
High School in Davenport, Iowa, who said the degree is

"'what you obtain on the way to a B.A.--if you follow a




prescribed curriculum. Many of the four-year institutions
will.accept the A.A. as having satisfied freshmen and
sophomore requirements.and will admit the transfers to

junior status."

In summary, high school principals and counselors
see value in the associate degree in terms .of job training
and academic preparation for transfer to a four-year

institution.

Community college administrators and faculty commented.

on a large variety of issues relating to the associate degree.

T ———
T e———

)

Gwendolyn W. S&ephenson, Vice Chancellor for Planning
and Academic Affairs at St. Louis Community College, wrote
that “the associate degree, as it exists today, is probably
one of the most effective ways of addre%sing éhe needs of
U.S. citizens for skiils training and upgrading, especially
in high technology, and it also provides a low-cost way
for students to acquire the first two yéars of a bacca-

laureate degree."

Concurring was Dr. Robert C. Kingston, Dean of
Instruction, at Foothill College, Los Altos Hills, Califorﬁia,

who called it '"well-balanced and useful.’
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Donna D. Briggs of Massasoit Community College,
in Brockton, Maasachusetts, said that '‘the assoc1ate
degree answers the need in society for two-year level

degree options -as well as for the corresponding content

areas and levels of learning.

"pssociate degrees are useful for the student .
pursuing additional learning at the four-year leyel,’and

for those wishing immediate access to employment," she

added.

Washlngton State associate degree holders find the
degree "'a very good basis' for general education and
"meeting tﬁe first two-year fequirements of most four-year
vinsfitutions. Tt allows students to transfer at junior
standing," wrbte Jefferson E. Overholser of Spokane

¥

Community Coflege.

&

There is increasing pressure on the associate degree
to provide immediately marketable skills, reported
Massachusetts Bay Community College, adding that ."education

" for the job market is widely preferred."
»

Elmo Roesler, Director of Planning and Evaluatlon

of Instructlonal Programs and Student Services at VLrglnla
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Community College System, saw the degree as valuable to

those seeking immediate employment.

"The occupational/technical emphasis at the
associate degree level assures students that skills learned

in these programs are job-relevant and marketable,' he said.

But R. Brightman of Coast Community College District
in Costa Mesa, California} replied that the degree, as it
now stands, is "often too narrowly occupation," while
John Buller of Coastline Community College emphasizes the
need for the degree to be 'sold" to business and industry

as a measure of competence and performance.

Winston H. Lavallee, Assistant Dean of Holyoke
Community- College in Holyoke, Massachusetts, said the
degree "often is as valuable in the occupational arena

as a bachelor's degree.

"We note a number of bachelor's degree hoiders
coming to us for training," he said, adding that "unfor-
tunately, both upper level academia and some industries
still subscribe to the belief that any bachelor's degree

is superior to the associate degree:."

R




Citing the need for competencies and standards
for the associate degree was Ben W. Carr, Jr., Vice
Chancellor of the University of Kentucky Community College

System.

"Much review is occurring concerning competencies
of graduates, general studies versus technical courses,
articulation from below and upward, etc.,'" he replied.
"The associate degree is here to stay, but many changes
may occur over the hexg few years in how the degree is

defined and earned."”

-

Also concerned about academic standards was Shirley

Kelly of City College of San Francisco, who wrote, "The

associate in arts degree has, in many instances, been given

without sufficient college-level work being requirad.

While it is important to realize that there should be a

difference between the requirements for the associate in

arts and the requirements for the first two years of ‘

college, it is necessary to keep the A.A. requirements of

sufficiently high level to command respect.”

Another proponent of competencies was Dr. Anthony

r

D. Calabro of Truckee Meadows Community College in Reno,




o

Nevada, who wrote that ''the associate degree ... should
reflect specific competencies," which would "help give

the degree a renewed credibility."”

-

The degree 'meeds to be more specific and more
competenéy-based to be of any real value to students,"
observed Charles Carlson of Bakersfield College in

Bakersfield, California.

"The degree needs to be strengthened by coursework
that equips the graduate with anglytical and evaluative
tools," pointed out William J. O'Mahoney of Oakland

Community College in Michigan.

Brenda Beckman of Delta College in University
Center, Michigan, finds the degree ''a sound educational
base oﬁ which to build for most purposes,"‘but warn;d
that "many occupational degree programs tend to lean
toward skiil development at the expense of general educa-
rion componenrs that may have longer term value.

s

"The degree will need to be reviewed more fre-
quently as to the impact.of changing technologies, which
affect every facet of the learning experience and the

values on which it is based,'" said Ms. Beckman.
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Citing the time limitations of the degree was
Floyd Elkins of Cedar Valley College in Lancaster, Texas,
who replied that "students can only master so much in

two years."
Lack of definition between various associate degrees

}
was cited as a disadvantage by H. Victor Baldi, Vice
President of Instructional Administrative Affairs at
Indiana Vocational Technical College. He ﬁrefers the title |
of associate in occupational studies ''for most oqéupational
programs in two-year éolleges and would like td see greater

acceptance for its use."

Citing the need for more general education was
John F. Bancroft of San Bernardino Valley ébllege in

San Bernardino, California, who wrote, 'There continues to

|
|
|
|
be too much emphasis'upon the accumulation of facts and too 1
little emphasis upon insight, understanding, and the 1

development of individual empowerment."

And Barry L. Mellinger of Mississippi Gulf Coast

Junior College in Perkinston, Mississippi, said he is

*eoncerned that the integrity of the associate degree is

)

threatened. For example," he added, "there appears to be




little concern generally for retaining sufficient general

education requirements for graduation and for awarding

the degree for 'mon-collegiate' vocational programs."

John Gazda of Metropolitan Community Colleges
in Kansas City, Missouri, wrote, ''Radical changes in degree
requirements instituted during the '60s and '70s to reflect
the social change of the period have not served the

community college well "

Alfred M. Philips, president of Tulsa Junior College
in Tulsa, Oklahoma, said the traditional associate degree
requirements ''should be updated in area specifications

and course content to comply with the current demands."

‘What a rainbow of viewpoints!

If some order is to be made out of such a coilection
of opinions, a systematic fﬁeory of the associate theory

I
is desirable.

The ideal associate degree reflects a curriculum
which combines the student's interests and abilities with
: a continuous choice of career goals and experiences--

programs through which those careers goals can be pursued.

L
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ADVANCING THE ASSOCIATE DEGREE:
An Agenda for the Future

"When allowances$ afe‘made for the 1afgé number
of part-time students, the highe} risks involved .in the
Open Door admission policy, and the”large number oE
students enrolled in less than two-year programs, the
statistical data on degregs aré encourgging to those

who favor their award (emphasis added)." 35

Joha Lombardi made this observation in 1980

at the conclusion of his excellent study on the question,

"What's Happened to the Associate Degree?"

Interestingly enough, a growing humber of
universities and liberal arts colleges offer an’

associate degree certifying the successful completion

of various programs obtained in the first two years.




In the United States, more than 50,000 associate
degrees are awarded annually in institutions other than

‘community, junior, and technical colleges.

“

v

'ZThere are suggestions from Ameriéan,h@gheg educa-
tion comﬁunity tﬁat "it would be desirable to require the
associate's degree be granted everyone pu}suing a
bachelor's degree. If such a recommendation were accepted,
“institutions might make the first two years of college
radically different from the second two years; the danger

e e s s . . 36
could be minimized through institutional action.” .

The proliferation of the associate degree in other
than two-year colleges is of serious concern to all "who

favor their award."

This is a '"happy problem" because it, underlines
the relative success of the associate degree in the
American community, junior, and technical colleges.

) v
On the other side of the issue is the birth of new

associate degree programs of a ''four-year' nature. For

example, Kern County Community College District in

»




california, gn cooperation with the Kern High School
District, is proposing a four-year degree program. It
woqyd begin with the elevenéh grade°and conclude éfte}
two years of study in the community college.

James C. Young, Chancellor of Kern Community College
District, commented that, "By working closely with the
high schools, the magic line would not be drawn between,

-y, -

grade 12 and grade 13!"

State hlgher educatlon offlcera in particular are
concerned about the proper 1nterpretatlon of the assoc1ate
degree, reflecting a significant shift in policymaking

from local colleges to state agencies.

- Gerald Hayward, Chancellor of the Cal%fornia
Community Colleg;é, recently appointed a statewide Task
Force on Academic Quality. This group will study and
make recommendations on a number of issues vital to the
community colleges, including criteria appropriate for

o

the associate degree, as well as the need for student

assessment and advisement.

The faculty and administration cf the Los Angeles

Community College District just developed a new associate

82
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degree program with a strong competency base requiring
testing in reading, written expression, and mathematics.

* Ey

This report by ‘the Task Force for the Redefini-

tion of the Associate Degree examined the heart of the

4 -

community college mission amd found-that the associate

degree is alive and well. > -

.

The survey itself and comments from professionals,
from the field raise a number o0f issués relevant to the
present status of the degree with potential consequences

-

for the future.

.

First of all, while the associate degree is enjoy-"

-

ing popularity, it is in need of further review and

s

experimentation, particularly in areas such as high

technology, data processing and interpretation, and ¥

applied mathematics.

3

Second, the traditional prestige of the associate
degree is not among its strongest advantages. The degree
is more appreciated in career pr are;ien and personal
(development, especially by thode students who need a

sense of immediate accomplishment. .

6!
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Third, the survey fhdicated that the degree's

R
LY

monetary potential and job insurance are not witnessed

by the partdicipating companies.

Fourth, there is such a variation in subjéct area
and upit regyirémenté that univgrsitigs and coll§ée3».
p;efer'to stibk téSthéir own tfansfer requirements than
accept ‘the associate dpgrée ds qualifying students for
transfer. . : |

< -
¥ . -

. Fifth, high technology is not only. affecting the

curriculium but is-precipitating -an imstitutional meta-

morphosis. In many instances, colleges' refusal to .

acknowledge thlS phenomenon can result in d@terloratlon

- -

of preparatlon for careers in technrcal areas

2

Sixth, colleges and businesses agreed that acqﬁi-

sition and actuallzatlon of knowled&e and the mastering

of communication skllls are of very hlgh prlérlty

. -

" Special attention was ggven to the neéed for more empha31s

on basic¢ skills, data probéssing and interpretatlon,

special job-related skills, and ‘high technolegy training.

I3

1
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SeQenth, all.gectors surveyed required more
attention to competency. It was suggested the.t colleges
should work with bu31ness and 1ndustry to identify
needed competencies. The competency-based associate
degree, with testiﬁg throughout the program from -entry
to graduatlon would enhance the graduate's success in
careers where standards ‘are recognized as predetermlnlng

factors in the preparation itself.

Eighth, honors “programs are offered in only
~ < 28 percent of fhe polled collegés, arid the differences
bétween standard and honors courses suégest quality
N _variation. '
. \'
Nin?h,.the associate degree definition is frag-

mented or non-existent in most of the surveyed colleges.

<&
Y bl

Tenth, in terms of required change, more than half .
of the respondent colleges. said &:hat they would like to
see more Vvigor in{educational offerings; particularly
in terms—of general ‘education, as well as more structure
in curriculum with more course work and more specificity

in degree designation. .

[ \ . )




They also indicated the need for much better

articulation with four-year institutions.
b 4N

The greatest need identified in the survey is the
\
- --development of a larger variety of high technology

programs as a response to society's needs.

Seventy-one percent of the respondents indicated
that high technology has already influenced their

curriculum and that new‘programs should be developed.

The National Sciehce Foundation, in one of its
"think papers," introduces new educationa alternatives
for support of technology. The Foundation paper stressed

the need for technoiogy as an integral part of education.

The reference was also made to the use of cognitive skills

in nonacademic settings, W@ich is so important in
associate degree applied schiences.
«
Dale Parnell, President of the American Association
of Community and Junior Colleges, advocates a new degree
”wﬁich would be characterized as a 'liberal-technical'

degree. There are some great underlying commonalities
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of knowledge, skills, and qﬁderstanding that support
the world of technology, i.e., Desigp, Contrqol Systems,

Electronic Systems, Fluid Power Systems,AMathematics;

-

Science, and Literary."

o

hY

" Synthesis of findings indicate that the associate

degree would be. more highly valued with certain modifiéa—
tions in t@e way it is defined and conferred.
N
The first recommendations are directed toward
strengthenlng the quality of the associate degree in order
to improve 1ts rgievance "and value to the student, the

h A
-

dighe four-year institution to which the

employer, an
degree-holder may\;}sh to transfer. 1 » .

~

1t is clear that associate degree coursework cannot

be either relevant or valuable to the student if it is

outside the realm of his or her abilities. The developmerit

of mandatory testing, along with, advisement to developmental

courses for those demonstrating a need for $uch assistance,

is therafore recommended as a basis upon which all other -

. improvements can be built. ;

e

i

. Next, it is recommended that competené?rstandards
i . Y .
be developed for all students seeking thz associate degree.

~
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They should reflect consistently high standards, with

progress from one level of the program to another
monitored in terms of carefully evaluated performance.

Te§tiﬁg tﬁroughout the degree program would insure that

high standards are reached--and maintained.

The quality of the degree dépends, more than any-
thing else, upon the excellence of the faculty. It is
recommended that a new liaison be established with the
universities to improve the quality of our existing
teaching corps, and to develop a pre-teaching program to
suitably equip those instructors who will be coming to

community colleges in the future.

In vocational education programs, maintenance of
faculty quality should also involve development of
opportunities for faculty to return to business and

1%

industry on a pre-determined time schedule to sharpen

and update their skills and expertise.

" Professional development for faculty in their own
subject matter is also recommended, along with fostering
appropriate methodology to equip faculty to teach

effectively in a highly heterogeneous classroom env1ronment.




Improvement of the associate degree as an educa-

tional credential will also require recognition by )

vocational program instructors of the importance of .,
c .

liberal learning, as well as participation by all faculty
in establishing and maintaining consistently higher

o

standards. ,

Colleges must also move from.a climate of student’ .
self-advisement to a carefully planned and executed
counseling process, with the emphasis placed on success-

ful transition to the workplace or a four-year institution.

»

It is also recommended that counseling and advise-
ment be enhanced with the appropriate technology, including

use of computer programs providing information on oppor-

tunities and requirements within specific employment

. categories.

v

Recommended, too, is the establishment of associate
degree committees at each college to work with faculty,
students, four-year institutions, as well as business,

industry, and labor -groups, Activities could focus on such

. issues as counseling, orientation, matriculation, and

collaborative efforts.
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Improved relationships with business, industry,-and
labor could produce a wide range of benefits to all those
involved, including regular review of coursework to insure

relevancy, development of opportunities for student work-

-~

study programs, and the-previously-mentiqned opportunities

for vocational faculty to periodically return to a

business setting.

=
.
-

In addition, business and industry should recommend

4

"competency standards foy those wishing to enter their

field, and should also be encouraged to look for and recog-
nize the associate degree as an indicator of successful

achievement and demonstrable skills.

“

s -

Business and industry involvement would also be most
beneficial in the cdevelopment of a new type of associate
degree: to meet the needs of a technologically-oriented

society, which is also strongly indicated by the results

of this study.

« Tt is suggested that an appropriate designation

for such a degree would be associate in high technology,

and further suggested that its specifications be designed

after careful consultation with business and industry




e

to insure recognition of, and gppreciation for, the skills
and compctencies of its bearer. This degree could
incorporate elements of both liberal and technical educa-
tion, recognizing society's need for individuals with

background in both areas.

’ i

. R |

Recommended, as well, are efforts to attract the,
support of national and local foundations for studies and .
projects in two specific areas: first, the wse of
community, junior, and technical colleges as a national
resource in advancing the world of work and the world of
ongoing education; and second, in the development of
cooperative efforts between the university, community
colleges, and high schools to serve a given geographical
area. The Kern Community College District project referred
to earlier in this chapfér is an example of this kind of

cooperation.

Also recommended is ongoing study of the associate

degree, with primary emphasis on developmené of specific

v

competencies in the award of the associate degree, as well

.

as appropriate secondary school preparation for those who

intend to pursue it.
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Continued attention and emphasis are crucial,

.

because the revitalization of the associate degree will

only be accomplished if bold steps are taken to achieve

necessary change.

The best efforts are neeéed for, as it was recently’
stated in‘Induétry Week magazine, "The one national
. resource without which all of tﬁe other§ become meaning- l
less is the talented, -competitive, questing human beings

who enable civilization to achieve magnificent progress."

America's community, junior, and technical colleges
are Gedicated to .helping all the members of our communities :
beéome just this kind of individuals--and society is now
calling upon us to continue in this path W%th;even

greater effectiveness.

It is a challenge we cannot ignore.

iOi 92
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. " APPENDICES

SAMPLE OF LETTER SENT WITH SURVEY TO 100 COMMUNITY, JUNIOR, AND
TECHNICAL COLLEGE DISTRICTS AND 100 HIGH SCHOOLS

OFFICE OF THE CHANCELLOR .49 LOS ANGELES COMMUNITY COLLEGES
617 West Seventh Street )

LESLIE KOLTAI Los Angeles, California 90017

Chancellor y (213) 628-7788 -

January 31, 1983

, Ladies and Gentlemen:

r
v

I have been asked by the American Association of Community and Junior .
Colleges and the National Endowment for the Humanities to lead a task’

force to re-evaluate the associate degree. In order to provide a

background for suggested improvements, we are presently researching

the history and current status of the degree. .

Because of your knowledge of two-year colleges, your participation is
requested. Your cooperation in completing the enclosed form will help
ensure that your concerns<will have an impact upon the ensuing recommen-
dations, and that the project itself wiil be successful.

Thank you for your time and consideration. For your convenience, a .
self-addressed envelope is also enclosed.
+ ;

Sincerely, -

Leslie Koltai

Chairman, National Task Force for
the Redefinition of the Associate
Arts Degree

LK:pk
Enclosures

10% d
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LOS ANGELES COMMUNITY COLLEGE DISTRICT
LAST 1OS ANGE(ES COLLEGE » LOS ANGELES CITY COLLEGE 0 LOS ANGELES HARSOR COLLEGE # LOS ANGELES METROPOLITAN COLLEGE o LOS ANGELES MISSION COLLEGE ’
LO$ ANGELES PIERCE COLLEGE & LOS ANGELES SOUTHWEST COULEGE ¢ LOS ANGELES TRADE-TECHNICAL COLLEGE ® LOS ANGELES VALLEY COLLEGE o WEST tO$ ANGELES COLLEGE




SAMPLE OF LETTER SENT WITH SURVEY TO 50 FORTUNE 500 COMPANIES

OFFICE OF THE CHANCELLOR - - LOS ANGELES COMMUNITY COLLEGES
. - — 617 West Seventh Street

LESLIE KOLTAl © L. - Los Angeles, California 90017

Chancellor {213) 628-7788

January 31, 1982 et -

i
v N .

rl *
Ladies and Gentlemen:

I have been asked by the American Aséociation of Community and Junior
Colleges and the Natigonal Endowment for the Humanities to head a task
force to re-evaluate and redefine the associate degree. In order to
provide a background for suggested improvements, we are presently
researching the history and current status of the degree.

Because your corporation employs graduates of two-year colleges, your
participation is' requested. Your cooperation in having the enclosed
form completed will help ensure that your concerns will have an impact
upon the ensuing recommendations, and that the project itself will be
successful,

Thank you for your time and consideration. For your convenience, a
self-addressed envelope is also enclosed.

Sincerely,

Leslie Koltai

Chairman, National Task Force for
the Redefinition of the Associate
Arts Degree

&

LK:pk
Enclosures
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LOS ANGELES COMMUNITY COLLEGE DISTRICT

LASTLOS ANGELES COLLEGS @ LOS ANGELES CITY COLLEGE 0 LOS ANGELES HARBOR COLLE
105 ANGELES PIRCE COLLEGE ¢ LOS ANGELES SOUTHWIST COLLEGE @ LOS ANGELES TR

GEo LOSANGELES METROPOLITAN COLLEGE ¢ 105 ANCELES MISSION COLLEGE
ADESTECHNICAL COLLEGE © LOS ANGELES VALLEY COLLEGE @ WEST LOS ANGELES COLLEGE




. Chancellor

L3

SAMPLE OF LETTER SENT TO STATE HIGHER EDUCATION OFFICERS ON .A

NATIONWIDE BASIS . ,
QFFICE OF THE CHANCELLOR - LOS ANGELES COMMUNINY COLLEGES
617 West Seventh Street
Los Angeles, California 90017
(213) 628-7788

LESLIE KOLTAI

%

L 4
«

»

I have been asked by the American Association of Jommunity and
‘Junior Colleges and the National Endowment for .he Humanities to
head a task force to re-evaluate and redefine the Associate Degree.
The project entails-analyzing the history of the degree, defining
its current significance and generating recommendations regarding
the issues of what the degree should represent and~the competencies
which should form an integral part of the degféi?

Your opinion regarding the Associate Dégree itself and your perception
of its value would be of great help to me in developing a comprehensive
report.” I would appreciate hearing from you about -your concerns and

suggestions. You may be sure that your ideas will have an impact upon

the ensuing recommendations.

3

Thank you for taking the time from your hectic schedule to participate
in this project. I am looking forward to your reply, which I hope to
receive by March 11, 1983, in order to meet committee and draft
deadlines.

Sincerely,

Leslie Koltai .
Chairman, National Task Force for

the Redefinition of the Associate
Degree

LK:pk

tOS ANGELES COMMUNITY COLLEGE DISTRICT
EASTLOS ANGELES COLLEGE® LOS ANGELES CITY COLLEGE® LOS ANGELES HARBOR OLLEGE @ LOS ANGELESMETROPOLITAN COLLEGE o LOS ANGELES MISSION COLLEGE
LOS ANGELES PIERCE COLLEGE @ LOS ANGELES SOUTHWEST COLLECE @ LOS ANGELES TRADE-TECHNICAL COLLEGE @ LOS ANGELES VALLEY COLLECE @ WEST LOS ANGELES COLLEGE

o
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A Sample of Associate Degree Definition As Provided By the

Indiana Vocational Technical College

o

The curricula for all technologies and programs will be standard College-
wide. Regional variations will be authorized as essential to meet local
needs. . ,

'Occupational objectives may dictate that courses or the sequence of

courses which lead to a Technical Certificate may be different from those
which lead to an Associate Degree.

a. Programs will be established at one of three levels, 4he Associate

) Degree (AAS), Techiiical Certificate (TC) and Occupational '
Certificate (0C). 1In addition, a Certificate of Completion (CC) may
be awarded for completion of separate courses.

b. An Occupational Certificate may be awarded for any program
consisting of less than 45 credits. :

c. Techéicai Certificate programs.

(1) A technology may contain one or more Technical Certificate
programs. - .

°

(2) The length of a Technical Certificate program depends entirely
on the occupational competencies to be learned. These. programs
will usually range between forty-five (45) and ninety (90)
credits.

(3) A Technical Certificate program will consist of technical
courses and may consist of related education course¥. The
amount and level of related education included will depend upon
the technica). competencies that have been identified for that
occupation. - ’

(4) The Technical Certificate program is designed to provide
students depth in specific in specific technical skills and
knowledge.

d. Associate Degree programs.

.

~(1) A technology may contain one or more Associate Degree programs.

(2) The Associate Deéree program is designed to give both depth and
breadth in technicas skills and related education competencies.

(3) An Associate Degree program is designed to provide a student
with the competencies necessary to perform in an occupational

areg or a career. ”

N




!
|
:
|
1
i
)
}
'

A Sample of Adsociate Degree Definition . .

.Indiana Vocational .

[y

o

) - Technical College (continged) '

-«

.
-

' (4) The length of an Associate Degree program depends.on the

’ - breadth, depih, and complexity of the occupational comeptencies
to be learped. The Associate Degree is the highest level of.
educatienal achievement offered by the Ccllege in an

occupational area. It will be established as satisfying the

requirements of time and one of the following parameters: o

(a) depth which involves advanced analytical,and problem

' solving techniques, (b) breadth which involves broadening the
' base of the program to include an expansion of career’,
! opportunities. Associate Degree programs will usually range .

related education courses.

' between ninety (90)°and 120 credits.

A}

(5) An Associate Degree program will consist of both technical ‘and o,

i The amount and level of related +o
education included will depend upon the competencies that have
bezn identified for that occupational cluster.’ As a -general

rule, an Associate Degree program will consist of:

- 75% technical courses (including electives) .
! e 25% related education courses (including electives). .

- 1. A technology may contain iAssociate Degree programs, Technical Certificate
programs, Occupational Certificate programs as welldas separate or

independent courses.

v

.

a
+

.

8. Elective courses will be provided whenéver feasible to allow students to
The extent of elective oppcrtunity
provided will vary with each technology and program, but generally the
“extent will be greater for Asscvciate Degree programs than .for Technical
Certificate programs and Occupational Certificate programs may not u

achieve individual educational goals.

* provide for any elective courses.

-
‘A

-

9. It is rfecognized that the College curricula structure and the
descriptions for instructional programs cannot neflect all of the
legitimate job or career options possible within ‘a technology or
occupational area. Therefore, students, with the assisfance of faculty
advisors, can select from available courses (both from Ivy Tech and other
sources) and arrange sequences of instruction suited to their individual

needs and career objectives.

v

\

i0. Instructional programs and courses will be designed and delivered to
satisfy the needs of both part-time and full-time students.

11. The diagram (Attachment A) reflects §chematlcally, the curricula
development delivery, evaluation and revision cycle.

-

\J
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A Sample of Associate Degree Definition As It Appears Ir the Catalog .

of Cape Cod Communit§\Collegé in Massachusetts N

I3
-

] » DEGREE REQUIREMENTS . S i

- Cape Cod Community College is authorized to award the ’
degrees of Associate in Arts and Associate in Science. ’
Degree requirements and academic standards, subject to'
modification, apply to all students. In order to graduate, a
student must satisfactorily complete a minimim of 60
‘hours of academic work, at least 30 of which have been’ : . :
taken here. The College will consider, and accept credits, s
subject to its standards, from other accredited institutions.

All students must file a Réquest for Graduation Form
with the Registrar within the first few weeks of the sem-
ester in which tpey expect to complete their requirements.
¢ It is the student's responsibility to originate.this request

and-failure’to do so may delay his graduation. The respon- " -

sibility for satisifying requirements rests with thz student.

\

-~ .

> ’

N .
- - Il I3 ? . . FY s
. &

Associate in Science .
The Associate 1n Science degree is awarded to graduates of

collegiate technical programs who have completed a mini;
mum of 60 credit hours and have a minimum cumulative
> grade index of 2.0. Requirements for the degree include a
general education core of 20 credits which may be specified
by the particular programs. In addition to the general core,
. -students.rmust satisfactorily complete all requirements for

~
- .

Associate in Arts
The Associate.n Arts degree is awarded to graduates of
general education programs who have completed.a mini-
mum of 60 credit hours and have a minimum cumulative
grade index of 2.0. Requirements for this degree include a
common core of courses designed to introduce every
student to the major areas of knowledge and to help’
students improve communicative skills. The genera_l educa-

.

tion core and other degree requirements are:

. )

»

their particular programs [see Programs of Study). The
- general education core requirements and other degree

English Compositien . ... .. .. R requirements are: .
Oral .Communication .3 . o8 -
Humanities . . 3 . 3 Basic Communication .........ccovuee -. cavaes 6
s U - Science or Mathematics 3
So'clal Science ... . R . N 3 Sccial E E ¢ isc- ....................... 2
Behavioral Sciemq - » - .3 OO(;‘l& or be av(;ora . 1BNCE . .. vvvvnnn v - 4
Natural Science .. = .. . ceen oot . -3 ther general education courses .......... ..
o . © 3 Total core course credits ........... P .. 20
Mathematics ... ... . ¢ : .
Total core coutse credits . . - 2 Other cPulise credits for a particular collegiate "
_ Other elective course credits ©L . .,.36. techmca. program ........ Ceaneaaaanes oa- o
Total credits‘ggguired C e e e . ... 60 Total credits required ....... sraeeeer T
- . In order to expose students to a study of major ideas
. which influence man and society, the College requires
N v completion of a number of general education courses in
‘ ' f - degree programs. -

Aruitoxt provided by Eic:

The general education courses which may be used to
. satisfy the core requirements for the associate degrees-are
listed below. Full detailg are listed in the Course
Description section. ;
These courses also may be ﬁged to satisfy
Commonwealth Transfer Compact requirements. Other
college-level courses not listet_i below are transferable. ¢

‘ : A
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A Sarﬁp‘le of Associate Degree Definition As Provided By the

New Mexico Sfate Univers@t‘fx

- ASSOCIATE DEGREE AND
CERTIFICATE PROGRAMS

NMSU awards both a designated and an undesignated
associate degree following completion of 66 semester credils The
Jast 15 to 30 credits, depending on the requirergents of the college
Yin which the degree is pursued, must be compleled al NMSU or

. one of #ts branches. (Service personnel enrolled under the two-
year Servicemen's Opportunity College Program may be exempl
{rom this requirement.)

The designation’ Meritorous Graduate is aWarded to the lop 15
percent of the sludenls receiving associale degrees within each
coliege in any one academic year, lhe sludenls must have
completed 45 or more credits with computable grades at New
Mexico State University, »

Assoclate of Arts
"Administered by the. Coltege of Arts and Sciences

Designated Associate Degrees
The following designated associale degreles are granted (o
students completing the specified requirements of the degree.
' . Assoclate degree: Educatlon Paraprofessional, administered
by the College of Human and Communtly Services
. & Associate in Applied Science, administered by the College of
Human and Community Services )

Associate in Medical Laboratory Technology, administered
’ by the College of Human and Community Services

Associate in Nursing, administered by the College of Human
and Communily Services. through Carlsbad apd Dona Ana
Branches o” :

Adscciate Jn Occupational Business, administered by the
College of Human and Communily Services, through the Dona Ana
granch ‘e ) ’ .
Assoclate In Prebusiness, administered by the Coltege of

Business Administration and Economics “
+ - Assoclate In Radlologlc Technology, admintitered by the
" _College of Human and Communily Services. through the Dona Ana
? Branch
- . Associale In Secretarial Administration, administered by the
——Callege of Human and Community Services - .
- s Associate In Water Utility Operation, adosinistered by the
/ . College of Human and Commumity Services, through the Dona Ana
* . Branch .
Other associate degrees may be granted to students complet.
ing at least 66 credits in a specific program establishad by the
College of Human and Community Services and approved by the

Assoclate In Agriculture, adminislered by the Agticultural

tnstilute under the College of Agriculture and Home Economics .
. Assoclate In Criminal Justice, administered Dy the. Deparl-

ment of Criminal Justice in the College of Arts and Sciences’

Assoclate of Sclence In Englneering Technology, adminis-
leted by the Department of Engineering Technology in the College
ol Epgineering Programs are offered in cwil, eleclionic, electro.
mechanical, and mechanical technology

a .
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" ERIC

Aruitoxt provided by Eic:

Academic Deans’ Council and the Faculty Senate. ‘

K
0

Undesignated Assoclate Degree

This degree, administered by thé College of Human and
Community Services, may be granted upon comp!e.lion of 66
credits approved by lhe college in which the student Is em‘ouet'i
Grade-point requirements are the samé as for the bachelor’s

degree. .

-Certificate N
Certificaticn In Drafting, administered Dy the Deparyment of
Engineening Technology in the College of Engineering
Detalled information on admission requirements, curricula, and *
associale degree of cerlificate requirements will be found in the
section of this=bulletlin devoted to the «dministering department

and/or college.
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Aruitoxt provided by Eic:
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ACADEMIC CERTIFICATE AND ASSOCIATE DEGREE
GRADUATION REQUIREMENTS '

A student 1n continuousattendance in regular semestors and centinuing inthe same
program may, fer purpese of graduation or completing program requirements, slect
to meet the yraduatsor;or program requirenients in effect atthetime of hisfheren:
“tering the cellege or at the time of hisiher graduating or completing the pregram
therefrem 1f the student interrupts histher attendance, hesshe will have to satisly
the cataleg reguirements in effect aj the ume of hisper readmussion Continuous K-
tendance 1s defined as no interruption 1n regular semesters, since the student s (st

. tegistrationat Delta College.

Certificate requirements: Students musteam-a290 minmus; cunulative grade poin(
aversgr and complete all courses listed i 3 cerbficate curiiculum Students must
ile an application for 3 certiticate with the Registrar's Office duning tegistaatienfor
Ahe last semester of course wotk Allfinancial abligatiers {o Deita College wwet be
ful{illed beforea s udent may graduate

Associate Degrec requirements: Students must complete all basic degree (qu'm-
ments plus specific requirements in oneof the assdciate degrees hsted Ali fimancial
obligations to Dglta College must be fulfilled before a student may graduate

BASIC DEGREE REQU‘REMENTS (all degrees)

1 €arn a 20 mmmum cumulative grade pont average in a specific career Curri-
cula or a transfer curficula
2 Earnammimum of 60 semester hours, exclusiveof Physical Education
3 Earntwo semester hours 1n Physical Education activity courses, unless offrcially
exempted for one of the follawing reasons
a  Veterans having at least one year of continuous active duty
b Students cesufied by a heensed physician as physicglly unable tu
participate and exemption approved by Delta College IJ
Chaw ..
c. Optional for Associate in General Studies Degree

4. €arn a nununum of three semiester hours in Polical Saience (Amercan Govern-
ment)as required 1n Act 106, Public Acts of 1954, State of Michigan

5 Earn a minimum of 24 semester hours of credit at Delta College The student
must be enrplted at Delty while carning the final_credits to complete this require-
ment w

6 File an app wodor an Associate Degree with the Registrar’s Office duning

registration for the final semester of course work .

(

Pt R Owision*®

-DEFINITION OF GROUP REQUIREMENTS

Students must complete ¢~ wrses from at least two subject areas histed sn each oi Groups

I, 0. and 0.
Group I: Humanities

Literature (ENG) 20——-—; Photography (PHOT) 24———; At (ART) 25151, 152, 153,

155 Foreign Languages (FR. GE, RUS, 5P} 26——~

28— e, 29 =, 34— =) Music

XA

MUS) 38100,,114, 112, 115; Philosophy (PHIL 40———. Speech (SPCH) 46—--—:

*Higtory (HIST) 83111, 112,
Group li: Social Science

-

*Geography (GEQG) 74~——; EconomiCs {(ECON) 81 =——; *History (HIST) 83=——:
Pohtcal Science (POLS) 85———; Psychology (PSY) 86w——; Sociology (SOC) 88 ———

Group 1li: Science .
Al least one ¢lass must be a lab science Course.

Mathematics (MATH) 58104, 105, 110. 119 and above: Allied Health (ALDH) 68———;
Biology (BIOL) 69=——: Chemistry (CHEM) 71—=——; *Geography (GEOG) 74111
Geology (GEOL) 75—==-—~; Physical Science (PSCH) 78———; Physics (PHYS) 79—~—:

*Sociology {SOC) 88230.

*History 83111 or 112 may be includedin either Group lor 1l but may not be counted in
both groups; Geography 74111 may be included in either Group 1l or !l but not both
groups: Sociology 88230 may be included in either Group 1l or 11l but may not be

counted in both groups.

Specific major program requirements and acceptable courses within the group re-
quirement areas differ among senior colleges and universities. It is recommended that
transfer students consult with a counselor to insute that their planned course work
meets the requirements for graduation from Delta Cullege as well as specific ree

quirements at other colleges where a student may wish to transfer.

a
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ASSOCIATE IN APPLIED SCIENCE DEGREE REQUIREMENT.

1 bultil all Basic Degree Requitements histed

2 Setsstactury completion of six semester huurs in Enghsh Composition or ap-
proved equivalent

3 Satsstactury completion of alt courses histed 1n one of the Delta College Occupa-
tional Curnicula

ASSOCIATE IN ARTS DEGREE REQUIREMENTS

1 Fulfsll all Basic Degree Requirements histed

2 Satsfactory completion of six semester hours 1n Enghsh Composition or ap-
proved equivalent

3 Satsfactury completion of eight semester huurs msnimum an each of Groups 1, 1
and tit according to the Definstson of Group Requirements histed

ASSOCIATE IN BUSINESS STUDIES DEGREE REQUIREMENTS

1 Fultdl all Basic Degree Requirements listed

& Selosactury cgmpletion of six semester hours in English Composition ot Business
Cummunications

3 Salislaviory compietion ot ali courses listed :n one of the Delta College Business
Occupational Curricula

ASSOCIATE IN SCIENCE DEGREE REQUIREMENTS

1, kulisll olf Basic Degree Requirements histed ,

Z. atistactory completion of six semester hours in €nglish Composition or ap-

proved equiwvalent
3 Satistactory completion of eight semester hours minimum n each of Group I and
il plus 20 semester hours minimum in Group 11l according to the Definition of
Group Requirements listed

ASSOCIATE IN GENERAL STUDIES DEGREE REQUIREMENTS

This degree 1s designed primarily for those students whose xoal 1s selt ennchment
and who are not following a specific occupational or transfer program’currscula it
1s strongly suggested that a student discuss this degree option with a counselor and
consider fulfilling the Group requirements

1 Earna minimum of 62 semester hours

2 Earna 20 minimum cumulative grade point average

3 Fulfsdl Basic Degree Requirements histed as numbers 4,5, and b

ADDITIONAL ASSOCIATE DEGREE(S)

An additional Assocrate Degree may be earned at Delta College Students should
have a pnmary goal of increasing professional competencies in an occupatonal
area. Candid3tes for this degree must meet the following requirements

1. Already have earped an associate. baccalaureate, or higher degree Previously
earned credits will be evaluated for transfer to this degree sf they are applicable

2 After issuance of first degree. earn a mimmum of 24 credit hours at Delta Col-
lege

3 Satistactory completion of a planned program in one of the following degrees
Associate in Business Studies. Arts, Sciepce or Applied Science

4 Estabhsh a new grade point average on the second associale degree course work
with no carry-cver {from furst_earned degree

5 Fulfill alt Bas:c Degree Requirements listed

FINAL DATES FOR COMPLETION OF APPLICATION FOR
ASSOCIATE DEGREE/CERTIFICATE

DEGREE COMPLETION DATE DEADLINE DATE FORAPPLICATION
April i N eeraaaraass ves 15t Week of February
AUBUSL . ooeviannancsnannars e ieamaaseeaaanaiaanee arens . Istweekof june
[0 ) - .. Ist Week of October

o




MIN?ESOTA COMMUNITY COLLEGE SYSTEM SECTION III -~ Page

POLICLES ANT REGULATIONS FOR 1982-83

SAMPLE OF DEGREE DEFINITION PROVIDED BY MINNESOTA COMMUNITY COLLEGES

I11.02.09 DEGREES AND CERTIFICATES

BOARD POLICY (5-12-81) (9-30-82)

Degrees and certifjicates awarded by Minnesota Communhity Colleges shall meet
the following definitions: '

Associate in Aris. The A.A. degree ..ay be awarded for successful comple-
tion of programs primarily intended to constitute the first two years of
four-year degree programs. Such programs shall include ninety to ninety-
six quarter credits, at least ninety of which shall be defined as college
level. Sixty credits of the total shall be in distributed liberal arts
and sciences which are defined as. intended for transfer. Thirty of the
credits shall have been taught by the faculty of the college which awards
the dagree.

Associate in Science. The A.S. degree may be awarded for successful com—
pletion of technical programs which require a college setting. Such
programs shall include ninety to ninety-six quarter credits, of which at

" least forty-five are in technical courses which are unique to the program,
and at least forty-five are in liberal arts and science courses which are
defined as intended for transfer. A majority of the liberal arts and
science courses nwust be prerequisites fo, or specifically supportive of,
certain technical courses. Thirty of the credits shall have been taught
by the faculty of the college which awards the degree.

Associate in Applied Science. The A.A.S. degree may be awarded for suc-
cessful completion of occupational programs which include ninety to ninety-
six quarter credits, at least thirty of which are in college level liberal
arts and sciences, and at least forty-five of which are in specifically
named occupational courses which are unique to the program, or to a closely’
ralated cluster of programs. Thirty of the credits shall have been taught
by the faculty of the college which awards the degree. (This degree may
be awarded jointly with an Area Vocational-Technical Institute if the
program has been approved as a joint program.)

Vocational Certificate. The Vocational Certificate may be awarded for
successful completion of those occupational programs which hadve been
individually approved by the Board as Vocatiohal Certificate programs,
and are at least one full-time academic quarter in length but do not
exceed six full-time quarters. Such programs shall have as their primary
objective the placement of graduates into entry-level employment. All
courses included shall be specialized occupational courses which are
unique to the program or to a cluster of closely-related prq&raﬁs.

Certificate of Attendance. Colleges may issue certificates which are
limited to documenting that a student has satisfactorily completed
certain courses, where the total of these courses do not qualify to be
approved by the Board for an associate-level degree nor for a Vocational
Certificate. Such certificates shall not imply any leveél of competence
for entry-level employment nor any qualification for transfer. In

case of credit courses the certificate shall state the course titles

and quarter credits received. In cases of non~credit courses the
certificate shall state the course titles and the glock hours attended.

3
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RESPONDENTS TO COLLEGE SURVEY

Alameda, College of

Atlanta Junior College
Bakersfield College

Brookdale Community College
Cantonsville Community College
Cedar Valley College

Central Piedmont Community College
Cerro Coso Community Ccllege
Chicago, City Colleges of

Coast Community College District

Coastline Community College
Golden West Community College
Orange Coast Community College

Cuyahoga Community College District

Dallas County Community College District
Delta College :.

Denver, ébjmﬁnity College of

Dés Moines Community Colleges

East Los Angeles College

El-Centro College

Foothill-De Anza Community College District

De Anza College )
Foothill College .

Hawaii, University of - Community Colleges
Idaho, North College

Idaho, South College

Indiana Vocational Technicai*College
Johnson County Community College

Kentucky, University of

Lane Community College

Long Beach Community College District
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Los Angeles City College

Los Angeles Harbor College

Los Angeles Mission College

Los Angeles Pierce College

Los Angeles .Southwest College

Los Angeles Trade-Technical College
Los Angeéles Valley College '
Los Rios Community College ﬁistrict

American River College
Consumnes River College
Sacramento City College

Maricopa Community Colleges

Clendale Community College

Maricopa Technical Community College
Mesa Community College

Phoenix College

Rio Salado Community College
Scottsdale Community College

South Mountain Community College

Massachusetts Board of Regents

Cape Cod Community College
Greenfield Community College
Massachusetts Bay Community College
Massasoit Community College
Quinsigamond Community College

Merritt College
Metropolitay Community Colleges
Miami-Dade Community College

. Minnesota Community Colleges

Mississippi Gulf Coast Junior College

Montgomery College

Nevsda, University System Administration
Truckee Meadows College

New Mexico State University

New York, State University of

Oakland COmmunity’College

Peralta Community College District

Porterville.College
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San Bernardino Valley College
Crafton Hills College

San Francisco Community College District :

Santa Fe Community College i

Sinclair Community College = \\\\ e,;%&

St. Louis Communlty College Administrative Cehter

St. Louis” Community College at Florissant Valley /
St. Louis Community.College at Forest Park ¥
St. Louis Commnnlty College at Meramec .

Tulsa Junkor College T

Utah Higher Education, System Office e

Virginia State Community College ) T
Washington State Community College District | T

Spokane Community College
Spokane Falls Community College-

West Los Angeles College
Wisconsin, University of System
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