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* O\ "Coping Strategiess Preparing Fbreign Graduate Students for Profeuion&l
(o] Academic Programs”
L A~ ~ . .

We are in the process of develc;ping a course for foreign itudent:
planning to enroll in graduate progra.u at the Wharton School of Bulineu,
part of the University. of Pennsylvania. Our rationale for developing the
ourriculul for this course is threefolds ; .

1. First, in Summer II session (July-August) our program receives

’ sizeable number of foreign students from all over the world
- o - destined for MBA or' PhD programs in tusiness starting in ,Septelbtr,'
| . ‘Traditionally this is our most high-powered c_untinge'nt of students.
| A large number of this group has already been accepted for study
y at the university » which inpliel high TOEFL scores and strong )
" academic records, considenng the highly selective adnissions.
Do policy of the university and elpecially Wharton. Generally
| \:CE speaking, they are serious in purpose, a.pprehensive about their
\ ﬂ upcoming first lementer, and demanding of their Engl\‘l)h acadeniq
| 3 preparatory course ,for which they ha.ve hiyx expectations.
b The university International Programs Office reportn that of .

all the fieldl of study offered at the university. mainen holdn
*
the highelt enrolllent of foreign studentl, (495 1n mn 1982)
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And, the university administration has recently announced a large
overseas recruitment campaign. Therefore, we have re;uson to sus~ .
pect that a siz?a.ble number will continue to be ;dnitted and bé_
in need ofﬂy our services. ,’ ' |
becond our intensive (4 hour per da.y) courses in Summer II session

| la.at only seven weeks, which pas extremely quickly, and do not
a.llow suff.‘icient time for major lyllabus adjustments or nateriall

Wy e A LT
developlent. As those of you who have taught ESP course know,

b

the pressu::es of developing uteria.ll for clasurc:gn use as the
course is going on create a feeling of what Swa.]:el (1980) aptly
calls "siege", for each class meeting ro‘prenentl another deadlino
for the instructor. In a way, yha.t we are trying to do in this
project is make it easier for the instructors to cope ¥ith this
type of English for Business Graduate Students course Wy developf-_
ing a core curriculum in the forl of specific goals a.nd-objectivu, V
and. lacking a core textbook , & sizeable packet of uteriall ready
for use on day one. To this end, over the pa.nt severtl lonth-
we have been carrying out a general needs a.na.lysil which hu
includ'ed'Our interviewing American students, professors and
former foréign students of ours, al]: preaeﬁtly‘ at Whartone. Nc_
have also been ﬂiiting cla.alen)and eXlli.!;iﬂé reading mterials.
3. Third, the demands of the Wharton Busiuen School are apecia.l.
and require emphasis on specific skills’ that are not covered in
the traditional) collego -killl course tha.t We now offer. 'I‘Iw &
3 a.ca.delic progru at whlrton is rigorous. Sone uerican studonto n

hl.ve gono as fa.r as to describe the n.tlolpharo as "cutttn:ott"t

\)
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The pressures 6f these conditions are likely to be exacerbated . w
|
\
|

for the forelign etuden{. who'ee native le.nguege is not English. \
Therefor_e, we see instructors of this course especially as
responsible for preparing these students for the reality they

will confront. This impliés the need for including ROTe com- l i
petitive elementa than are found in traditional fostering, ‘
supportive ESL classes, He have in mind, for exdimple, use of |
the Business School grading eystem DS (Distinguished), HP l
(Hi'gt} Pass), P (Paee) and NC (No Credit). Ordinarily, gra.ding | '
is not a pe:it of our regular ESL program. Classroom manage= Avi
ment modifications would include the use of seating charts,
Where the instructor has a grid with each student's name end }
assigned seat and gives daily grades for iue.lity of class pa.r-‘
ticipation. This practice is consistent with that of many case

analysis coursee. These d.rea.ded. ut required courses are the

most divergent from the tiaditional graduate school lecture or

-eminu: course. For this reason we feel the case method, similar
to that described by Plotrowski (1982) for foreign exeonti.vee

at the Harvard Business School, is appropriate for incorporation’

v - N

into our course.

¥ith this information as backg:ound, I would now 1like to tu:m to the

ma jor focus of our paper toda.y. Because of linita.tiona of time, we have

[y

’chosen to present exa.mplee of what we envision as an essential component

of courses such as ours for graduate business students, that is, what ve

"ave calling “"coping strategies". We ‘are using this term to mean phnl ot

action that we recomnend students apply when faced with particular pressures




or problelé;‘t.ic situations that may arise in this particular academic .
environment. We intend to glve the students in and out of class assign-
| ments to put these coping strategies into’ practice as part of what night
%e called an overall plan for academic survival.
Sone of these strategies are useful for foreign students in general.
Others. are specific to studente of bueiness, and the latter are what we.
will emphasize here. LAt e
{D Foreign btusiness students that we 1nterviewed, i‘or the most part
1dentiﬁed three areas where they werp having the greatest problem copings
1. kaeping up with lectures at the same tiu as ta.king useful notel
2. following in-class discussions, especially in case ana.jl.yail cpurun
3. keeping up with the heavy réa;}ing load '
The first, listening and note-taking in lecture is a recurring  « ;
problem f:n: foreign students in genefa:I ’ a:nd,, since techx;iques for im=
provement described at length in the study skills literature and spelled °
out in a variety of recent advanced ESL materials, I will not deal with
.this area today.h ” ‘
The second area, fdlouing in-class d_iscussiohs, is more chaliengin&.
for the curriculum developer.." »ecause it involves spontaneous interaction.
Foreign students find it nearly 1nposaible to kéep up with the rapid:psood
disculsion of a/case analysis course. for exanple. They are often una.blc
to participate because, by the time they fornulate what they want to nv.
the discussion has moved on to another topic. It they axre gmded accord=" ‘
B 1ig to quality of participation, then thiu is a seridus dilenl. . ‘ * '
By using tho case method in bur course, we will simulate what gou |
on in & "real" busineu lChoOl course Not only will the content 10

© relevant a.nd of 1ntere-t, ‘wat the fomt will glve thex rea.listic ex=
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dilcuuion process will make clear f.he need for interactional stratégiel. . |

and thus give us access to and provide Jjustification for our presentation

prove their communication skills will be heightened in this way, and they

will be encouraged to carxry out aseigmnents which are designed to reinforoo

only limited success in convincing students of the igportance of communica~
tion practice exercises such as Ganbits (Contact v(:a.m;v.dm.~ Series, 1979). o
A cass analysis discussion generall follows a three-stage patterni. '

|
i
|
] detall on the format. , ' ' ' s
For our- purposes we will isolate certain strategies to enable our -

L4 . . . . 5
o

p'erienco_, and, most importantly for our purpoees, the case u;alysin

ap . . f X |
\

of coping strategies to the class. Student awarenees of the need to im~ , |

these strategies. This is a crucia_l point, for, in the past we have found _ }

Description of and analysis of the case situation

Analysis of the options andn alternative courses of a.ctiot;_
Recommendations for specific action |

recommend you to Plotrowski (1962) and Ronstadt (1976) for more.

students to cope with the case analysis discusaion. Specific examples, C
adapted from Ronstadt (1976) are 1listed belows
. |
1. Be prepa.red ' . LT
-=familiarize yourself well with the specifics of t.he case:
-=anticipate queations about the case -
--anticipate key issues
‘ --prepare conents
2. Part.icipate Actively : ,

-=contribution as social responsibility
--the sin of silence
]

Take -Risks
--principle of mistaken efforts being preferable to no

effort at all

pe Assertive ,
-=distinction between non-asmrtive, assertive-and a.ggreseivo _

behaviors

g
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5. 'Avoid Digressions : B
--importance of staying on thsk and the consequences of
tangential comments and indirectness

Through continual discussions as follow-up to the case analyses, the class

will fine-tune their awareness and understdnding of the 1mportanco of

strategles for more effective participation in classroom interaction.
. Besides thes;'strategiea directly related to the case method, there a .
axre others aimed at improving their’communication skills. These 1n¢1ud;
aﬁgéestions‘fbr vocabulary expansion and inrease of awareness of socio=

linguistic rules and patterns specific to the business school contexts®
1- Gallbits

)

2. Oral presentations :
--assigned roless presenter, respondents, discussants
--appropriate form

3. Observational visits to case analgis classes
v --specific assignments of behaioral patterns to observe
Y, Group projects with formal presentation
5. Videotape
6. Out-of-class Assignments

--T¥ and radio R
--Business newspapers and magazines _ 5’

7. Vocabulary Research requiring intaview with Americans

Onn final point concerning interactional strategies deala with an
~ essential resource that often remains untapped for foreign studentss
the ‘American student population. In general foreign students associate

vith “othezf?f‘i;oreig; students, tut find their American collesgues ui-
approachahle or too competitive to consult with. much less study with, .
Pointing out the 1nportance of reciprocity and fUrunlaa for initial
interaction may.bo useful in providing suggstion for obtaining greater

access to this human resource,




Coplng strategies for reading focus on techniques we can give to
foreiagn ,-t:udent- to make their reading Wboth more comprehensible wl.n.d '
more efficient. .. -

Foleign students in part*lcula.r neéd to develop etra.tegies for coping
with graduate-level work -1nce they often come fron culturel where -
these skills have never been taught. Students need to de;velop approaches '
to‘ text _t}ut are flexible; ﬁpproache-’ which can vary ac‘c‘%rding to the
particular text to e read, the nature of the goals for that text,
and the time available to complete the asyignnent'. .

Business students generally have two basic types of text to read;
the case astudy and expository business prose.’ A éLae study presents
facts and a context for them that muat ‘-e closely analyzed By the
student, requirin? careful use of his critical reading skills. The .
. expository prose he will be required to read contains information and
" andlysis that he will have to digest and remember; it- thereforo -
necessitates a strategy for identifying the most significant points "
in the text as ”well as a strategy for remembering f.he'n. Both the cuo
study and ‘l.aueine_s- expository prose share share some distinctive textual
‘feat,m-e- which di-tihguilh thea from text in other luhjédt #eu. -
These d:llt,iuncti'ﬁ ;futurel 1nc1ude a great number of graphl; tables, ‘4;_,
_diagrm and flow charts, statistical table,l. formulas, and theoretic&l |
models of huainen organiza.tion and practice. When a -tudent realize-
that t}lou fea.turea are common to much of what he w,'lll be rea.ding.
ke can practice organizing the inf rmation provided with greater
éfﬁciexicy. " The 'f-ﬁ.r-tls'tep, therefore, in developing "gopijig
stntogiie.““is to have the ESL studeat "p}'eviou“ several typicai

.'1 . - Cot




tusiness texts (of either type) im order to pull out on hii"oun the
most comoon elements (those named above) and to discuss the importance
of looking at those features first and Wriefly im order to gaim an,
overview or “framework" for the text. 'Students after a saall amount
of practice usually find that making a habit of previewing their

» reading material yields a g::;at savings in time; since, when they
are ready to read the text more deeply, they already have a good idea
of vhat the text ¥111 focus on and what the -1gniﬁcaat' iaformation
is likely to be.’ \ '

Next the student needs to ask himself some critical questions
which relate f{o the previewing he has dome. He needs to a;k himself, .
for example: a ) .

Who is the writer and when did he write thil?
‘  wWhat do I already know a.‘-out the aubJect?
What kind- of«inforution (or theory) will be presented hero?
Ts the writer likely to have a particular bias? E
. Is the mpoiht’ of view the writer will take lili-lq;l.' to
other views I have read? If not, how is it nkqu to

" contrast wi‘l:k then? S . . |
According to the title ‘and my previewing what are likely

%00 the most important points im the text? .

The student liould,oh encouyagéd to think about the critical
questions he dev;lopg defore he begins reading the article carefully;
he may even try to provide answers to the ciue-ti.oni. alfhough this

is not. ablolutely neceu'u'y In order to keep & particula.r direction,

to his reading the ltudent should choose one question to keep 1in

v .
a
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the “dack of hil‘lind" during the time he is reading. This allovws
him to relate the information in the text Wack to his questlions thus
giving that information a structure or framework. This franéwork. &=
which might also be called a vgchema," also provides a logical basis
for his notet.aking. }
. At the end of his reading the student needl to think about other
ctitical/evaluative queltion-. For the most part, he needs to re
tho lpeciﬁc 1nformation he has Just read to other inforution he has
read previously and to a more genera.l overview of the subject. Questlions
he might need to ask ares
1. How does the readin relate to other readings I have
been assigned (a) this week and (W) during-the whole
course lo“fa.r? ‘ | '
2. Does tiis article contzsib\_:}e to understanding of “the
(usiness) fleld in general? 1If so, how?
3. Does the article expand my own knowledge?
4, What wu the writer®s purpose in the article? .
5.. What was my instructor‘s purpose in having me rea.d thil : ,
.article at this particular time?

Would I modify or add to the writer's ideas?
' In the case study types of readings the post-reading critical
questions are especially important, since the Businesas student will

need to analyze the situation that has been presented in terms of the ’

knowledge and experience he already has and provide concrete solutions !
for the problem at hand. The post-reading critical questions will

¢ EE .
focus the beginning of his case analysis.
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Foreign students often complain that although they mqnage to

comprehend ?fr academic reading they are not akle to ‘reta.in the,
information they have read. Therefore a “cop:lng_atra.tégyﬂ for 1-ptov-
ing memory bf what has been read is an hbortan‘h component of this

. PTOgram. Helor} ‘work also reinforces the ltudent’l comprehension,

" since only when the meaning of the coneeptl he wants to renelher are

10~

clu.r toh:ln, will he be able to process thel in his nenory. Thul. the

fir-t principle in inproving the student’s retention of text is making
sure that the text is clearly undestood. In order to check his com=
prehension. ihe’ student "shquld be encoﬁra.ged to recite or write the
ideas in his own woeds after reading or, if the reading is quite long,

Haﬁer one section of text. If he finds at thn.jc point that he has dif-

ficulty zeroing in on what the writer said; ha will need to go Wack
to the text and concentrate on the part or pu-ta which are still
"ﬁuzy“ for him. Again, he will need to check himself Wy reciting )

. the main concepts of his reading. The recitation is also helping L
hir process the 1nfo:r..;ution for retention 4in his long-term memory.

It may be the case that it will Be more difficult to retain“information

_ .
in a fore;@ language than im the stuldent’s native 1w this

is true, it is particularly ctucial that neméry techniques be empha=
‘1md.

The principle of categorization is a.llo an 1nporta.nt one for
reyention; clustering theideu of the text 1nto categoriel nakes
then aore meaningful a.nd thus more easily rele-hered. It also

helps divide the material to be remebered into small "chunks® that °

the student can process easily ak he attempts to remember one chunk and

s " (3




. . ) . .
~then iakelf connectlions from one "chunk” t:‘the next. In additon, A
students wiilh find that they will remember better when they review
material at régular intervals rather than in £ concentrated period
of time (just prior to a teat, for example). Since business students S
must constantly l.pply their accumulated knovilédfé to case a.nlyse-
and must constantly have factl and figures a.va.ila.ble for recall 1n
class cuscunionl , this 1l/pu't1cuhrly important technique Aor thel.

To summarize, the coping 'g*gﬂteglel for reading include the S -
ltudent'l previewing of thg tusiness text for apeciﬁc fea.turol diltinc- o !
tivo to it, asking pre~reading m:itica.l dueltion. to gi\ze hia a N _ '
focus for his rea.dinc and notetaking, aaking post-rea.ding critical e .
questions to help the student toward an sis of the case aitmtionn
and practicing of memory principles to Yefnforce new information.
| The foreign business studen'.c with a tremendous amount of _
material to read needs to prforitize in terms of his réading assignments
%0 as to make the best use of the time he has at his disposal. He can
do this in one of several ways, e.g.1 1) in terms of vwhich readings
’n.y e most cruci‘al to his instructor; 2) in terms of which readingl : C
he is most 1nterested ins 3) in tern of whick readings may be most |
ligniﬁc,ant (according to author or title) for the business field in ‘ P
general. In m;lg_ experience, foreign students tend to feel that they must
read everything, and everything mist-be read thoroughly. On the contrary, = -
students need to be selective about what they 'g:éadxand how they read 1it; .

&

some articles merit only a preview rather than an intensive reading. N
'Foreign students seem to have a particularly hard tine doing this, so

i would be worthwhilq spending sone ﬂ,cla.al tile 1n a discussion of the

Prioritig,ng process. “ & “f):’a o
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| Rela.tod to the 1nne of pu:i.oritizins is the more general concept of '

tiu nno.gelant. F‘oreim students in a new a.nd confusing environlent seen

to be p&rticula.rly vulnerahlo to the trap of lack of efficient scheduling.

Moreover, the Hha.rtom business students, even more than other students, ’

need to doveloi) strategies for keeping‘ﬁp with their academic work, _linco
. the nature of their courses.and gra.ding system means that serious conaequen;:u
N o vd.ll result 1f they do not. 1In case fcoursel the students need to be very .
luch "on top" of ‘the n.torial 1n ‘éach class lession, and sinoo they aro."‘ hh,w'm‘ Pk
graded on how nuch and how well they participate, it means that they lilply
cannot afford to "let things slide®. By pla.nning an overv:lew of the senester
in terns of which assignments are dun uhen. and organizing a 1’1}3&: of atuck"
u to how to heat divide the time avallable for tho assignaents, the Itudent
1- more likely fo complete the assignments on time and with ‘less stress.
The concept of a weekly study Dlay also needs to be ltresaed; and studentl
nood- to think realiaetically about how much time they can devote to a par-

ticular project. Realizing how nuch (or 1ittle) time is. a.vailahlo fora °

A
P

pu'ticulu auignnent tends to force the atudent to become more effiocient
in hil ttudying )
. o Ve have tried to analyze the needs of a pa.rticuli.r population of foreigm
) ltudel.ltl and have based our program of academic "survival" on the real-life
' litui.tion with which theno atudenf.s %ill be faced in a graduate Business

1’/.

prograa. (at the wha.rton School) We have tried to identify the most crucial
u’eu 1n which foreign students need to concentra.to in order to keep their

"headn above water” in tho conpetitivu environment of the Wharton School
orotherllikeit. ' ' v L
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