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INTRODUCTION ; , ; -

: Education.and vocational trajning of handﬁcappedvindividua1s has advanced
significantly during the past two decades. Leg1s]at1on (P.L. 94-142 and the
Vocational Rehabilitation Act of 1973) has orov1ded the arena and the financial
and 1ega1 resources necessary‘to affect policy and programmat1c change within
the educational and rehabilitative agencies. The developments within the
education and training institutfons have facilitated increased community

awareness of the special learning needs and abilities of various groups of

'Jhandicaoped individuals. They hafe also resulted in positive attitudinal

change regarding the:1ega1 rights of handicapped children and adults, their
right to’maximize their potential for independent functioning, ahd the obvious
mutual benefits of increased community living and emo]oymentropportunities for
handicapped individuals. While the changes have been slow in coming, their .
increased vfsibi]it; and welcome results are:impossible to. ignore or deny.
Legis“ative mandates demanding recognitioh of the 1ega1 rights of the .

handicaooed first. reached those responsible forbthe educational programming

of ch11dren, all ch11dren, regard]ess of the1r handicap, have a 1ega1 right

to a free, appropr1ate educational program wh1ch must be provided in the 1east

restrictive environment. As the laws were wr1tten, new programs were developed

and implemented. More. children received increased and more appropriate services

in the least restrictive environment than was ‘the case prior to the 1egis}ation.
As these handicapped chi1dren received improved,services at an earlier age-and

for longer periods of time, educators and rehabilitation professionals began to
focus on what happens to the child once he/she reaches age twenty-two and leaves

the Jur1sd1ct1on of the educational programs. This requ1red a close look at the

| continued legal rights of those same children, now young adu]ts,'to maximize

their individual potentia1 for independent living and to participate productively
within. their community in a she]tered or competitive work environment.
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Professionals were required to assess the content of the educational. program
as to its appropriateness and effectiveness in preparing handicapped children *in
all skill areas required for independent 1iying and employment. Programs to

"develop daily 1iving and community survitai skills quickly became_integra1{
components of a child's Individual Education Plan (IEP). Prevocational and
vocational training programs, which had been gnavai]ab]e to handieaoged chi]drenf |
prior to the legislation, were now 0pened tOAChiidren of all disabilities.

| Initial attention was directed at the least handicapped populations; the lesser
handicapped children were felt to be easier to place in the community and to

_have higher potential for securing and maintaining she1te;ed or competitive
empioyment. However,umgre.recentiy; focus has been directed at the more severely
disabled students and innovative programs have been deJe]oped to pnovide them
with increased opportunity for prevocational edueatidn,‘V0cationa1 training, and RN

]

community-based work experiences.

AN INNOVATIVE VOCATIONAL MODEL FOR DEAF-BLIND YOUTH

Project ADVANCE (Action for the Development of Vocational Alternatives and
New Concepts in Education)'is now in the third year of a three-year'modei nroject i
funded by the U.S. Department'of Education, Special gducation Program. Houseqvat
Perkins School for the Blind in Watertown, Massachusetts;rthe model was developed
in response to the groWing need for a continuum ofﬁviabie vocational options for
deaf:biind fouth The nroject is exp]bring and deveioning a variety of alter-
natives for vq;ationai training and service delivery to deaf-blind students
ranging from sheltered work to competitive emn]oyment with particular emphasis
on community-based training in actual work s1tes (Appendix A).

The project serv1ces deaf- blind students at Perkigs between the ages of ¢
16 and 22 who meet specific behavioral and programmatic requ1rements for admission.

4
In addition to their visual and hearing impairments, most students exhibit other

o




o
4 v

disabiiities'including developmental delay, fine and gross motor limitations and
behavioral prob]ens. ‘Project ADVANCE is staffed by qentified‘Speciai Edueation
“and Vocational Teachers who coordinate their services with other instructional
and c]inicai-stgff involved in their students' programs at Perkins Sehooi for
the Blind. ’ 2 n

During the course of the project, approximately 27 students have dartici-
pated,in the various vdcationai training activities These students have received
‘actuai on-the- Job training at local community businesses. Fourteen different”
employers have cooperated with Project ADVANCE.over the ‘past two years, providing
forty student placements (sdme studénts have more than one' placement) in positions
such as: coin teller and file clerk at a savings bank; greenhouse workers, food
service personnel in a catering business and several restaurants; maintenance
personnei in an apartment cleaning service; and production assistants and baker's
helpers in hotel and industrial bakeries. |

The bapriers which existed at the outset of the program were significant,
including: iimited compunity exposurewor awareness of“deaf-biind youth;_iimited
expectations regarding the employability of deaf-blind individuals; transportation;
communication; safety; and, the’impact the recession was having on employment
opportunities ip general within the local communities. However, thrhugh the
"persistent efforts'of the project staff the barriens have diminished and
communi ty sunnort for the project has been exemplary.
| As Project ADVANCE is a model prOJect estabiishing new standards fqr .
vocational training of deaf- biind and severely disabied youth, it was imoortant
to implement a research deSign to address specific areas of concern for the
project, 1nc1uding. student behavioral change; student skiii deveiopment
student productiVity, student supervision requirements; and employer and’ co-

worker awareness, understanding and attitudinai change.

3
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PROJECT ADVANCE RESEARCH DESIGN ... ‘ ; i

The research design to be describéd’w;s implemented during the second and
third years 6f the project; however, the data analysis and resultant conclusions
reflect only t;e number of participating students- (18) and re]atedidata from
the second project year as the third year was not yet complete at the time of
this writing. An exnerimental research design was {mplemented to orovide Dre;
and post-test data to measure specific student behaviorgahd employability
factors change and employer/co-worker attitudinal change; Baseline data was
taken two wqeks'afterhfraining was initiated in consideration of the employers

and students.f

STUDENT CHANGE

Student change to be assessed involved: (1) behavior; (2) skill development;
(3) work prodJLtiijy; and, (4) supervision‘reqﬁirements. THe 6rdject ADVANCE
observation schedu]e;xagggahed to measure fourteen major categories of mutually
exclusive behaviors, was develoed as a format for data cbllection and evaluation
of deaf-blind, mu1tihandicapped students/clients in a vocational setting (Apgenéix B).
The tooi allows for.data collection sessions of-qpe-hour observations performéd
at 30-second intér?a]s for a total of one hundred twenty observations per
student per observation session. The research design was developed to allow the
following docﬁmentation: establish a baseiine of ‘trainée pérfdrmance p;ior to
specifié vocational trainiqg; document trainee progress; document the effective-
ness of t;aining brocedures; identify critical behaviors which are prerequisite
for successful placement in.a wide range of vocational settings, and identify

v

critical behaviors which are prerequisite for successful placement in specific

job settings.




Data collection regarding behavioral change was cdnduéted-three di%ferent
times during the second year.- An independent observer conducted one-hour '
'observation sessions for each student in each placement to which he/she was.
assigned. Baseline data was collected after the first two weeks‘of the student
placements; subsequent data was collected at three month intervals. Students
were observed for changes in the following areas: independently perfdrming
task; transitional movement;’instructicna1 communication; seeking help; social
communication; offering help; solitary, non-work activity; waiting during
delay/work stoppage; in restroom; appropriate hygiene; self-stimulation;
physical tantrdm; negative response to command;.inactive during work time; idle

wandering; active interference with ahother's work; and, extraneous vocalizations

or movements (ApgendixaC).

ASSESSMENT OF STUDENT BEHAVIORAL CHANGE: PRE- AND POST-TEST CHANGE SCORES; %
' STUDENTS SHOWING IMPROVEMENT AND/OR
'SUSTAINING APPROPRIATE BEHAVIOR

Independently Performing Task = " 92
Transitional Movement 92
Instructional Communication 80
Seeking Help - - ' 100
Social Communication : 100
Offering Help/Helping Others _ ‘ NA
Solitary, Non-work Activity <« - .66
Waiting During Delay/Work Stoppage 92
Appropriate Hygiene 100
Self-Stimulation | ‘ ] 100
Physical Tantrum ‘ 100
Responding Negatively to Command 100
Inactive During Work Time ‘ 92
Idle Wandering 100
- Active Interference With Other's Work . 100

Behavioral Change and Ski]]lDeve1opment. Areas in'which the most change

was noted from the pre-test after the.first two weeks of student placement to

the post ‘test which was conducted during the “last month of the school year in-

c1ude the following: most students were 1ndependent1y functioning 90%;of the




time; ovéra11 gain in°student independent per%ormancerof task (16%); decrease
in the amount of instructional inte;action required (41%); decrease in the
amount of time épe;t seeking help (60%); decrease in inattentiveness to task
during work time (50%); and decrease in waiting required by deTay or work
stoppage (50%). Student behavioral and skill development change clearly
-evidenced the positive effects of the vocational training in a commUh%ty—
based facility. Students became less dependent,upon others in order toncomD]ete
their work, exhibited less inappropriate behaviors (inattentivenss), demonstrated
more on-task behavior as well as independent performance of such %ask; gﬁddwére
less affected by delay or work stoppage in their indi§?dua1 perfokmance of tasks.
Social intefaction data was consistent throughout the observation sessions,'-
suggesting that this was not negatively influenced as the studenti became more
ihdependent and productive. L

Areas of ahticipatedﬁéhange which were not supported by the data included:
decrease in additional inappropriate behaviors (inappropriate hygiene, self-
stimulation, tantrums, idle wandering) and decrease in extraneous movemeﬁt§‘or
vocéﬁizations. However, the inappropriate behaviors were not signifécahtoih
’eveh the baseline data, so therefo?e were not expected to show change in the
later data. It was felt that these behaviors were- at a minimal level prior
to the student's acceptance to Project ADVANCE (reflecting the entrance
criteria and selection process) and were therefore not considered factors
which might deter his/her employment. In addition, the extraneous nmovements or
vocalizations noted during the baseline observation and subséquent observatjons
were also not significant. It appeared that a minimum of these behaviprs did
not interfere with the student'S;abilityrto indepehdeht]y perform his/her task.

The research design provided the necessary data to show that these factors would

not be significant or interfere with a student's empioyabi]ity.
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work Productivity. - .During the 1n1t1a1 training phase which lasted for a .

per1od o few weeks through three months, students were instructed on specific

job Skl]]S and received on-the-job training. Following the training period,

ol

students were assessed in their productivity rates to determine the amount of

o

wages they would be paid for their work. Productivity was measured by the

amount of work the student could complete in comparison with a non-handicapped .

o

person perfbrming the same task, and was assessed both in terms of the quantity

of work produced and accuracy rate.

1
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ASSESSMENT OF PRODUCTIVITY RATES: . . % @ PRE-TEST - % @ POST-TEST
(Earning Wages Based Upon Productivity)

100% Productive 0 ® 23

70% Productive 0 5

60% Productive 0 5

50% Productive 0 27

. .~ 45% Productive : . 0 14
40% Productive . -0 14

30% Productive ’ 0 8

25% Productive ; y 0 4

In Training ° 4 100 . 0

TOTAL . . . 100 100

It is interesting-to note that while most students were 1ndependent1y performing

s

the1r task 80-90% of the t1me this did not necessar1]y mean that they were
%Eﬁ 80—90% product1ve . This may be 'due to the fact that many of the students are
very slow, carefu] “and method1ca1 Jn the1r work which: reduces their product1v1ty .
rate. Another factor which may s1gn1f1cant]y 1nf]uence student product1v1ty is “
versat1]1ty in task pe}formance Many prOJect students were canab]e o? showing

a high level of independent performance on.a single task, but were unable

4

to e%si]y change from task to task. - By tne‘final observation session, the '

following data'epplied to student pnbductiyity: five students were functioning




at 100% productiv%ty; oné student was at 70%; one student was at\60%: six students
were at 50%; three students were at 40% two students were at 30%,\and one

student was at 25%. This showed & éarked increase in student productivity over

the course of thé one-year placement and proy1ded clear evidence of. the employability

and contribution deaf-blind persons have to offer their local communities.

§g9ervision Requirementé. Students varied considerably in their need to have

supé;vision. Initial placemeﬁfg'were all provided with.a minimum of one teagher
P for three students, with many students requiring one-to-one supervision. However:\\\
by the end of';hg project year, student; bgtaqe much more independent in their

work and required less supervision. When given the necessary:iﬁi{ja1 education,

training and supervision, they were capable of deve1oo1ng the1r 1ndependent
functioning and employable sk111 deve]opment By the final pbservat1on session,
students were requiring the fo110w1ng types of supervision: no students re-

L

quired 1:1; one student required 1:2; three students required 1:3; five students ‘ o

- reduired 1:5; and, thirteen students required no project supervision at al1’

.
E

ASSESSMENT OF SUPERVISION REdUIREMENTS: %.@ PRE-TEST % @ POST-TEST

1:1 Supervision ' “ L 70 ‘ 0

1:2 Supervision : 20 5

1:3 Supervision e 10 ; 14

» 1:4 Supervision 0 0 »

° 1:5 Supervision 0 22

Without Superyision . . 0 .59

CTOTAL, < g - 100 100
EMPLOYER AND CO-WORKER CHANGE : : -

-

Employers, supervisors and cd-wérkers were involved in the research through-

out'the.project While efforts were made to restrict the number of 1nterrupt1ons- |

)

or intrusions to the work site for students and the community bus1ness staff,




feedpack from thgﬁemp1oyers and co-workers were valued pieces of thé research’
design which allowed a pre- and post-test assessmeht’of their awareness, under-
~ standing and attitudes toward deaf-blind youth in their work environfients .
. : ~ Questionnaires were administered prior to the students' arrival to
v determine the level of understanding of the disabilities associated with deaf-

b]indneés, expectations fer functional ski]l 1eve15 and respective contribution
to the work Toad, and anticipatéd fears or quest1ons regard1ng the students
presenge in their work environmests and the roles emp]dyers and co-workers
would play in relation to the students and teachers (Appendix D).

Initially, the egg]oyers and co-workers révealed that they had had no
previous experience with deaf-blind peksons and 1itt1e exberience with handi- -
capped'individua1s in general. There was some initial resistance to p]aceﬁent
in a variety of settings, but with the time and reaséurance provided by the
project staff, emp]o;efs and co-workers became‘quite willing to participate

and eventually became foa]fsupporters of the progfam;_

.e

ASSESSMENT OF ATTITUDE CHANGE % @ PRE-TEST % @ POST-TEST R

Employers ‘and Co-Workers: E/CW 4 E/CW- ) E/CW
. General Direction of Responses
" Indicated by (+/-): -

7 o
Experience with Deaf- Blind Individuals s -/- BERTAL ]
Able to effectively communicate with D-B -/- . +/+
* Anticipation of good attendance -/~ +/+
Anticipation of punctuality | -/- : +/+
o Anticipation of appropriate social behav1ors -/- +/+
Anticipation of positive work attitude—— - -/~ v +/+
Concern regarding safety factors . . +/+ , -/-
Concern regarding communication factors . +/+ . -/-
Concern regarding student adaptability +/+ : -/- 3
Concern regarding extra work required +/+ : -/+.
== Concern régarding student productivity +/+ -/-

2

¥

On' the pre- test quest1onna1re employers and co- workers identified concerns

regarding: safety factors, their ab111ty to commun1cate with the students;

stddéhtsffqb1]1t1es to adapt to the phys1ca1 1ayout of the workplace; whether

» ) ) . . N . s

L . , K
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or not they would be‘required to "go out of their way" while working with the
deaf-blind‘étudents; and, whether or not the deaf-blind students would be able
to carry out the responsibilities of the job as well as other non-handicapped
emp]oyees. ‘

In the post-test questionn%ire (Appendi x Ei: sev%:a] areas showed
significantAchange in a posifiﬁe direction. In general, co-workers were
slightly more posj;ive in their responses than were the employers, and at the
same time, mofehwilling to admit that they would have to "go out of their way"
to help the deaf-blind stUdents learn and perform their respective jop tasks.
Both employers and co-dorkers agreed that many deaf-blind students carried out
their responsibilities as well as non-handicapped employees. BbthAagreed mofe
strongiy in the latter survey that the sthdents were able to adapt to the work
~ environments. ° ' '

An interesting inservice and instructional exchange took place throughodt“
the project whicﬁ was c]eurly noted in the data. One of the most significant
- concerns of the employers and co-wofkers at the outset involved their fear in
not being able t;'communicate with }he students. However, they later identified
that, wHiTe they continued to feel'%tlwas occasionally difficult to communicate
with the students, they had learned that there were many effective ways in which
to communicate with a deaf—b]fhd person. This change was due in‘]argé par; to
the eér]y responsiveness by the project i;éff who demgnstrated a]terqative mbdes;
of communication and péovided jnstruction in sign 1anguage‘f6§ 1‘nte\r-(‘#s\EEEI\\TN__r
employers and co-workers.

Fo]]owihg p]%cement of six months in the various work sites, employers and

co-workers responded to a work evaluation update (Apbendix'F). _Congliderable
| positive feedback was‘provided regarding the students' performances, including:

good records of attendance and punctuality; posifive attitudes toward work;

“

13
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cooperation; appropriate social behaviors;-fo]]owing directions and task
completion; and ability to communicate most needs..

One area of initial concern which might contr1bute to the emp]oyab111ty of
deaf blind youth involved safety factors The responses in this area varied
depending upon the setting and the type of supervision provided. “For example,
safety was felt to be more of a concern in those settings where there were hot
ovens or cutting tools than would be.found in a greenhouée'work site. However,
there were no significant industrial accidents. Several emp]oyers commented on
the fact that.the project students actually had a better safety record than their

_non-handicapped“co-norkeps. |

Another a;ea of”eoncekn involved the students' abilities to adapt'to;
changes in routine and to make decisions independently when required to do so.
Again, these responses varied dependent upon the setting and the demands of the
specific position the deaf-blind student held within that setting. While some
student§ are capable of adapting to more demanding positions, fe., those -which
require independent decision making and adapting to change, other students are

' incapable of dealing with the stress related to such job requirements. Again,

it is important that a careful assessment of student needs and'abilities he made -
and xhat coneide?ab]e attention be given to ensuring an appropriate match between
c the deaf-blind student,tthe work site and-the specific position in which he/she
will be trained. ' / |

One result of the feedback from employers and co-workers was the development
of an emp]oyer/co worker packet wn1ch prov1des basic 1nformat1on regarding

- Project ADVANCE; deaf blindness, commun1cat1on strateg1es, roles of the part1c1-'
pants inzthe project, and general procedures. A liaison is provided for each
work site to enable the employer and co-workers to establish a re{ationéhip with
a broject staff member who will be available to handle any problems or queétions

that may arise. 14
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SUMMARY

The development ahd 1mp1ementat1on of a commun1ty -based vocational tra1n1ng

program places large demands on both educat1ona1 staff and students 1n terms of

c
3

time, energy, sensitivity and flexibility in an ever-chang1ng job market. fe%
despite the initial investment of such a program, there are clearly many long-
term benefits. .

The deaf-blind students participéting in Project ADVANCE have had the
opportunity to be integrated with non-disabled co-workers in actual job‘settings
where work demandé are realistic and role models are more readily available.
On-the-job training has provided-these students with a first-hand chance .to
experiénce and learn the subt]etie§ of appropriate social and work behaviors,
as well as specific occupational skills. .

The data provided by the Project ADVANCE research study indicates that,
g1ven proper vocational training, fo11ow up ‘and support, deaf-blind students
can 1mprove their 1ndependent performance of work-related tasks, their ability
to communicate w1th emp]oyers anC co- workers, and increase the1r productivity.

In add1t1on, ‘these students were able to diminish 1nappropr1ate behav1ors which
may have interfered with emp]oyab111ty while experiencing increased feelings of
self-worth and expectat1ons for semi- to independent funct1on1ng

Project ADVANCE is demonstrating that there are many motg viable Work
alternatives for the deaf-blind individual than had previbus]y been thought. It
is imperétive that we make this early investment in the vocational educatiqp and
training of the deaf-g1ind adolescent to provide him/her with those skills which

will increase the 1iKelihood for the least restrictive type.of vocational b]ace-

ment and will facilitate successful transition to the world of work.
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APPENDIX A

et DAVAINCE

A COMMUNITY-BASED VOCATIONAL MODEL

FOR DEAF-BLIND YOUTH

outlook

Evaluate current job llrket/occupatioml

_1

communi ty

Identify potential esployers in local

1

| contact spacific smployers

[1dentity student population to be served |

a. work skills

Preliminary on-site visit:
a. evaluate mloyer s willingness to

rate

coopera
Initial student assessment: : b. {1dentify napproprhte Joos

T

b. interpersonal skills

c. communication abilities/limitations Follow-up on-site visit:
d. expressed interests/preferences a. teacher works Job
e

. geographic residence ) b. task analyze

L—{ match student to Job/past Job opening jed

Student applies for job:
a. preliminary interview with
program staff )

1

Student visits job site: @
A. interview with elmoyer

Student hired by employer or
accepted for training:
a. establisn work schedule

with employer
‘ ]

Supplement with on-

Placé student at worksite:

campus training for =i a. on the job training/ a. communication
specific work skilis ' close supervision b. student's skilis/
Iimitations

Educate co-workers/employer:

|

Mobility training

1 Gradually fade supervision over

three-month period

L

Evaluate student work perfomnce:
a. teacher
b. co-uorkers/supernsor
c. employer

Student hired by employer if
previously under training

i 1

Assist with obtaining

Add additional work hours/place-
1 ments to student's schedule:

summer employment

a. fade supervision

|

Co-workers/supervisor grad-
ually assume responsibility
for communicating with

student

Beriodic fqllou-up/eval uation

Establish 1iaison with rehabili-
tation/educational agencies:
a. letters/student resume
b. IEP/staffings

1

Student narrows selection of
vocational options

Establish active relationship with
rehabilitation/educational agencies:
a. vocationk! placement
b. residential placement

events, etc.

Employer/co-worker ncog-
nition (plaques, spechl

o

1
| Student graduates ]

[ Full-time work phcc-nt B

[ Follow-ap and support by nmbnmtioﬂ 1 Y

14
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Page: .
minutes: 1 2l 13 11 12 14 TOFRALS
- BEHAVIOR: )
Independently performing task = .
t (63 . Y
Transitional movement, - ¢ ¢
Instructional interaction: T/PS/S/CW/M . ”

Seeking help

Social interaction: T/PS/S/CW

Offering help/helping other(s)

Solitnry’noh—wogk nctivity

Weiting during delay/work stoppage

In rentrdo-

Q

Appropriqto hygiene/grooming

Physical Enntrul

'lenpoﬁdin; negatively to command °

Inattentive to task during work time

Active interference with other's work

Other (specify°below)

S

Y]

Extraneous vocalizations

Inappropriate hygiene s

" Extraneous mbvement

minutes:
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project advance

" PLACEMENT SURVEY

M, -
c‘ >

+

(A v . A

[N

DATE:

WORKSITE:

CHECK ONE: Employer
__gSupervisor
___Co-worker

The following survey was developed to help us evalu.te and improve
our placement procedures for the students in the Perktnl vocationsl

, training program.

g

Your n..l.t.nce with this survey is very vslusble to us.
take s few moments to complete the form snd return it to the Perkins

tescher. -

Thank you for your time shd coopgration!

2

. 1
is (sre) deaf-blind?

4
2. Have you been informed sbout:

Were you told that the atudent(s) being placed

o . 8. the date the student(s) will gtart working?
b. the 4oba the student(s) will work on?
e 1£. the atudent's work houra
* d. the prasence of the student's teacher?
- ® e, your reqpon.lbllltlel as they rel.te to

Plesse

» b x

YES NO

1
|
|

PN ‘thlcltudent?

-

desf~blind person?

4, Would you liks to know mora sbout
deaf-~blindnass? .

»

o

‘

5. Have you had any .iperl.nce with sign

languags?
k3

3. “Will this be your first sxperience wlth . N -

6; Would you like to learn some sign langusga?

2

FRIC

Arunrext provided by enic [

I~ T

[

7

|11

|

L

| Erojeca‘ d;qlvor‘te

PLACEMENT SURVEY
Page 2

.

Plesse tell ua how much you sgree or dissgree with the statements below.
(ctrcle one number) .

1

-~ ° . ° atrongly: atrongly
- sgree 1 2 3 4 dissgres
o a . - @ - :
~ &
7. The deaf-blind student(s) will carry.”? . .
out-the responsibilities of the job as '
well as other non-handicspped employees. 1 2 3 4 -
8. The desf-blind student(s) will sdspt to
the physical llyout of the workpllce. 1 2 3 &
vl
v ]
9. The deaf-hlind student(s) will present
more of a ssfety risk than other non- °'
handicapped employees in this work “
setting. . 1 2 3.4
. . - - ° °
10. - Tt will be difficult to communicate
with the deaf-blind student(s). 1.2 3 4"
E o . - 4 .. ,e
b e .
113* There sre several different ways to 2 P
. communicate with desf-bfingd people... = 1. 2 3 4
- . 2 -
12, 'I'11 have to "go out of my way" while .
working with the deaf-blind student(as). 12 3 4 -

~

Do Y°u need sny further .informstion sbout the atudsnt or our training program?
Please specify below.

.

Thank you;

0 XIGN3ddV

&




O

ERIC

Aruitoxt provided by Eic:
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proect advance | .

WORK EVALUn{ 10N . >
-~
. -
¢ o @
®
' .
;
h‘ °
e Ba . . e ’

'l’he -..rvly on ths Eollouln; pages wes designed to help
us ¢veluste snd improve our vocstionsl treining program
for the deaf-blind students st Perkins.

Your es$istence with this survey is very velusble to us.
Plesse anewer the questions to the best of your ebility
besed on your direct experience with the student(s) and
the traiaing progrem. .
. k]

We would 1ike to emphssize thet thie ia not e grading
syatem for our students and teschers. Therefore, we
need to know both the positive gnd negative things sbout
our program in order.to improve it. Oug etudents cen -
only benefit from your honnt responses.

A

We heve tried to keep thies evelustion brief and simple.
However, please feel free to gsek for sesistance if you
have any questions. -

" Thenk you for your t!;le end cbopeutlon! -

STUDENT'S NAME:

) .. DATE:
WORKSITE:
CIRCLE ONE: Employer
: Supervisor
Co-worker ) '
¥
-~
. v

v

4.

5.,

6.
7.

9.

10.

12.

13,

o
ABOUT THE STUDENT . * .
- o .
* . \ 10
o ' - N .

B .

Plesse tell us how much you agree or ‘dingrn' atrongly
wlt!\ the statesents belov“(circln ons number): agrss

t o, ° . i
L |
The student has @ good racord of gttendance
and gunctu-lity ceeeessscesessesssstssevsssssssssnsssssnsnns

The atudent hee & positive sttitude towsrd work ............

-
The .2 .udent sppesre ss sstisfied with tha job as
aothrr eq)loynu on the aame Job ...coveernniencenraennaioens

»

The student hees good skille A hu/hn .sbiliey to:

8. follow directions seqeccvcccnscrnceneeseleipecascceinne
b. attend to nnd complate work sssignments .........cc.c000
c. ledrn a new’ tesk quickly T P LT TY P ETRTTRITIN
d. communicete naede ......................................

The student cooperates and works well with other
employses R R R PRI LUTL E R e LR TR ERTIRRR

"

The student duplnyn eppropriste socisl behaviors . .\.'. eenena’

N -
The atudent is sccepted by the m—hnndtcnppcd .

LT U T

The student adepts well to dungn in the work
achedule or work routing .cuceceecosvccscscosccsncncacsnnans

The atudent sdepte well to the phyeical lesyout of
the workplece B LT T LT TR PP NP PP PPP PP PP P

The atudent worke esfaly Illd duplnyn an avearsnsss
Of dANEErOUS BrEE8 socererrronsnsnsssionsnssongasesasncnsnss

The. atudent pressnte mors of s ssfety risk than de
_othsr non-hendiceppsd employsss in this work setting .......

The student has mastsrsd the sssentisl aspecte of .
the Job (s)he wee trained £Or ....ccoveescsssccccsnscnnnenes ,

1

The student cerriss out the job responsibilities
ea well s other non-handicepped employsss on the

L 0 L Y PSP

v

o

1 =2
1 2
1 2
o2
1.2
1«2
1 2
1 zl,~
1 2
1 2
1 2
2
1 2
1 2
1 2
1+ 2
1 2

1 4
1. 4
Y
Y

o
3 4
3 4
=
3 4
> 4
Y
3 "%
‘0

)
3 '
Y
3, 4
:

"3 4
:

atrongly
diesgres

b
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. ¢ . - r
. - 3
ABOUT OUR PROGRAM . . . . ; YOUR THOUGHTS . . .
: ; YES N0 MOT
w8 ¢ NOT . 5 7 SURE
. YES N0 gurg : . ‘ _
o . . 1. Was this your firet experisnca vwith o dasf-blind pareon? .......... __- __  __
l. Befora the atudent began working, wara you told sbout the : v j )
atudent’s placement in eny of ths following waya? . - 2. Did you know anything about desfnase or blindness before? .......,. L —_— —_—
4. the atudent'e dlaability ....0 . .cciiiiiiieiiiiiieiei e — — & 3. Vas thie your first sxpsrience with aign lengusge? ................ —_— e
b. the date the atudent would stert working ........c.cceseenenras —_— ’ ’ ]
c. tha jobs the atudent would Work ON ....eoeveervreeeetonencnenns —_— 4. Did you laarn any aign 1anguege? ..........ceennnciiiiinnneneeennes —
d. " the atudent's work hours R R L LT LR PP PP PP PP PP S —
4. - the prasance of the student’s teacher ...l....cicieveeiiniiinn, 0 T . : R
~ f. your rasponalbilitisa as thsy ralated to the student .......... __ — Plassa tall us how much you sgree ar dissgiae atrengly atrongly
8- the langth of tha training program .........cccivevennenpennnns — vwith ths atatements below (circls one mumber): agres 1 2 & diaggres
' » . g b
2. From vhich sourca did you obtéin moat of the information sbout the . )y . ’ . -
N atudant nnd thn treining program? 5. 1 anjoyad leaming or using aign lengusge ........c.ceeveeee 1 2 3 &
a. your manager ornupnrvhor....... R 6. It was difficule co-mlcltln.ulth the atudent ..c.oceveeee. 1 2 3 4
b. oOther CHPlOYE®S .......cciieiicniiecensenoencassenngonsncasnpss o -
c. tha brochura and atudent profila shest®....cciiieePiiininninnnn - —_— 7. Thare are saveral diffarent ways of communiceting
d. tha Parkins tuinln.n:lf(................;2..,............... _— with a deaf-blind pereon B T 1 2 3 &
”~
3. D1d you complate @ “Placement Survny" bafors tha atudent bagen 8. My image of e desi-blind peraon has changed in the *
wvorking? D T . following vaya:
a. physical sppesrance SR B 3 %
b. - mannar of communicetion ............. 1 2 3 &
~ . f c. capabilities and ekills ............. 1 2 3 &
Plassa tall us how mich you agree or disagraa atrongly atrongly d. neads ..........c0000g0 cetecssssssscessesscscassesess 1 2 3 &
with the atateamenta balow (circle ons mﬂer)} agtea 1 3 dissgres a. bahaviors Seetestssettteeeetttttttttaedessscegansnnnnnas 1 2 3 & %
- o ) 9. At timea I falt uncomfortable with tha atudent: 5
4. Tha atudent's teschar did not intsrfars with my .
supsrviaion or plans for tha atudent .......ccevvenenienenees 1 3 Ry 8. during Bremk ........ii..cccccieeeeeiiieeseeneeeeeeeeees 102 3 4 e
s ' R . b. during work ......cicciiiiiiiiiriiiiicdectnceneedeeeeee. 12 3 4 >
5. Tha teschar'a presenca did not intarfara with tha c. when the student's taschar was not immediaetely .........
Teguler work routing ...%.cceeececcccnesecsceansennancnscasse 1 3 1.3 T I =t m
e A Y ~
L
6. The teachar was affactive in the following waya: . ! 10. At timea I falt I had to "go out of -y vly" wvhils o
: < * vorking with the student by: ) g :
a. 1inetructing snd suparviaing the atudent(s) ......ccc.... | 3 S ) o -
b. comsuniceting with other amploysas -sbout tha . 8. baing more patiant . i.....iciiiiiiiieiiiniiiieceeeeseeess 12 3 4 N
. atudent’s ndeds and ak1118 ...eveeeeececcencnconcecneees ] . 3 b.. wlowing the pace ......cccveicrieeciieccsneccsannessesses 1 2 3 & -
c. utepping back when appropriata to sllow tha N c. trying to COMMUNICELE ...cccvesnarccsccnnnnansananinsans 1 2 3 & ]
atudent(a) to work indepandently .......c.cccceeemcccees ol i | i )
d. resmsining ssnsitive to the nasds of other , 11. At times I bacame frustratad vhen: P
employass and the work anvironment ......cceeeeeeeceee™ee 1 3 .
. ’ * a. communiceting with the atudent ........cccccceveveccees. 1 2 3 &
b. the student was working at & alower pace .......ccceeeee ) 2 3 &
. “ec. instructiona had to ba repested mora then once ......... 1 2 3 .4
1 . R .
12. Ovarell, my axperiance with thia atudent waa
PORILAVE ...iiiiiiieiiiiiitetesantsssnsscsccnsssensssnssssss 1 2 3 &
: -t
o
_ 26
Q < -
EMC Y ° 27 3
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ERIC

Aruitoxt provided by Eic:

As an employer, 1 would conaider the following factora
most valuable or bemﬁ.chl vhen ‘hiring a deaf-blind .
pexson.' R

a. obtaining an amployee who ias akilled and capadle ...... 1

b. projacting a good public aervice image for the

c. obtaining an employee who i¢ motivated to work

and enjoys the JOb ....vvieeeerrnensrrrnnonsnsssoonenss 1
d. obtaining™in employee who ia dependable and may

€111 a job with praviously high turnover .............. 1

e. complying with affirmative action lawa ........co00000ss 1

€. opportunity to_obtain tax credits and

reisburaesenta” 1

*

ANY ADDITIONAL COMMENTS OR SUGGESTIONS . . .

3

Thank you.

2 3
2 3
2 3
. 2 3
2 3
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| . . \ o APPENDIX F | |

. R
. N .
13 . '
3 v
o
" ject advornce - | - o
proec € . DATE: |
. |
WORK EVALUATION UPDATE WORKSITE: i
. |
|
;|
|
Plesse tell us how much you agree or dissgree strongly strongly |
with the statements below (circle one_): - agree 1 2 3 4 dissgree
- |
_ | | s
1. The student hss a good record of attendance . i
and puNCtUBlItY cecevvvevrroscosssonsssssssnnsssssons 1 2 3 4 ‘
-"2. The student has s positive attitude toward
WOTK sesseennonesonsnncevosssosssssconsssossnsssssooe 1 2 3 4~
. 3. The student has good skills in hil‘her ability to:
a. follow directions ......cevevevesveecscsscssesccs 1 2 3.4
b. learn & new task QUICKLY ......co00ssvvvvnnssevss 1 2 3 4
c. attend to and complete work assignments ......... 1 2 3 4 _
d. communicate needs ........co.vvvvrriinvirianeasee. 12 3 4 ¢
4. The student cooperates snd works well with o ) >
other emPlOyeeS ..ovvvvcvverrronsrsrrssssnecsssssnsss 1.2 3 4 .
5. The student displsys appropriate social s
LT T T T
6. The student adapts well to changes in the work .
~ schedule -or work routine .......c.cocoi0ieninnnnnnenss 1 2 3 4
7. The student adapts well to the physical layout
of the work environment ........c.sesvvvevveveesesse. L 2 3 4
8. The student works safely and displays an
. avareness of dangerous AT@AS ......cceeceesssscccnsss 1 2 3 4

9. The studént masters the essential components
of the job (s)he was trained for ..........0000ennnnn I 2 3 4
" P
10. The student carries out the job ’ ) .
responsibilities as well as other employees ........ 1 2 3 4

11. Please indicate your relstionship to the student (circle one):
a. Co-worker '

) o : b. Supervisor
, . . c. Employer

Thsnk yqu.

t - 8




