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: The newsletter describes a datq\pasedociaséroom for

secondary moderately and severely handicapped students. The
curriculum is said to reflect a shift from traditional academic to’

unctional skills and leisure time activity, with the classroom
ehvironment matching this functional approach. Teaching methods - , ,
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THE SECONDARY %IA BASED CLASSROQM~

The focus .,‘of‘,.,.edq:r;',atg{iion of the moderdtely ' and
severely fhandicapped'ﬁtuﬂi!nt has.significantly changed
over the -past ,twenty-Five years.

*~ inappropriate; better ’ than
babysitting.
from churgh basements_&:oacpmmuhity high‘schools, from
igolation within family’ units to” involvement with
- peers in.the community. This transition-has evolved
ww0ut of the experiencd * and expertise of many

findividuals.
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\R:&% ihe Teaching Research Model for ‘secondary ‘level

\ #students has evolved: through a refocusing; on tHe

' \ﬂ}i{iﬁi"’ﬁl‘ry needs of the. secondary severely handicapped

' ~\‘(3t“dmug, > }i\{)nqewqastions are posed when developing an
. edtitationa ',,'prog m

atudént .~ These questions include "Wha
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i “’I:tgpis issue of the newsletter describes the Sécondary Data Based
ppepared by "Jané Toews and Bud Predericks.

, ‘What was once
considered adequate activity is now viewed as grossly |
qualified
The educational environment “has .moved °

for the severeéy hgndicapped;
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icapped, located in mUmquth‘In@ependence School

*

Secondary Classroom for 'Sever.ely Handicapped, located’in Monmouth-Independence School - t
Nangy_~Trecker, Sheildh Muthersbaugh, Kir'l'tTH‘endgickson : R
Classroom for Handicapped Youth In Trouble, located in, Salem School District:

fRe

; ” . ’ T
Group Home for Handicapped Youth' In Trouble: Debbie Kraus . :

¥

Carol Bunse, Tiha Wilson, Joyece Petersen, Vglerie

' . v ai =) oo L “b;
Classroorn Model.' This issue
. - “_,",J
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refit and future skill requirements of this student's!
. -, educational enwironment?" "What are t:he‘6 current and
.~future needs .df this student's resideptial \
* envirpnment?" "What, are the currgnt and futuie jjskill
reqdirements . in ljyht of vocational - training . and ;»
- eventual placement?¥." The .identification of curren
~afid ~future. ndeds in educational, residential, and..
vocational ‘environments becomes the preniseg.of rﬁhe “y
+ student's educational program. . "ff"“"“}\‘ By

.. The curriculum at the secondaryilevel must also
#freflect this change in traditiqgal thinking,- "Parents
w and -educators are agreeing that  the. hand: capped

gsecondary level gtudent. needs to“be al:rs:imad"i»:.p" agic

survival skills” which will allow that -person. to
4 dinteract with his community t6 his ultimate lsvel.~This
% means a stratggic shift From: traditional- reading- and
. Finath programming td a “tetally functional™ approach
building independent’ living skills.. By the secondary

X lév?‘lf.w:a are realis.ti‘(,:?lly/beginni‘ng to L%;?nﬁ tim?.
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- atudent mqkea purchaaes within the community.
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The educational yeara are Hrawing to a cloae and ‘we
muat face very d1ff1cu1t cho1ceax Where are the

»

Curriculul Focus )

Leiaure time activity becomea a focal point of
educational programming in the aecondary level
student. Many of our moderate aevere;y
tandicapped atudenta require programming ®od apecific
inatruction in how to apend their free time
appropriately. Leiaure time activitiea may include
auch thinga as aolitary activitiea, i.e., ahooting
baaketa, writing lettera to friemda, liatening .to
recorda, or looking at magazinea. Inatruction also
needa to be given in akiflla required for interacting
with othera; playing tgble gamea, baaic sports, aa
well aa_appropriatg behgvior at achool dances.

=t

Another level of priority 4a akills which the
atudent requirea,in the ared of practical living.
Theae include peraonal hygiene, dreaaing and cooking
akilla, as well aa home maintenance chorea. There are
varied levela qf required akilla which studenta muat
exhibit for placement in more independént living
environmenta. Given adequate training, the atudent
may be able to progresa frd#m an inatitution, to a group
home, " to foater family env1ronment and to semi-
independent living.

The parent and teacher muat alac He looking toward
future vocational tasks. The initial exploration of
job placement and associated work skilla at the
adolescent age helpa pinpoint areas of need and aida
in making deciaiona as to future vocational optiona.
When working with moderately and aeverely handicapped
atudents, associated work skills become critical.
Studenta must learn to remain on taak, to initiate
“interaction with the auperviaor only when appropriate,
to respond to emergency aituationa, to be able to
evacuate upon alarm, as well aa appropriate waya to
aignal when in need of assiatance.

The role of traditional aq%demic programming ahould
alao take on a new functional point of view.
Traditional addition and aubtraction aheeta are no
longer utilized; in contrast, the atudent ia in the
community with a calculatgr purchasing Egoceriea at,
hia local food market. Writing skilla. &re utilized
initially as he preparea the shopping liat and in menu
planning. Readlng skills are put into practice aa he
determinea what ia on hia, shopping liat. Cther
functional activitiea include inatructing the atudent
on how to conduct banklng in the community. He learna
to write hia name aa he aigna deppait Bllpﬂ- Value of
monky becomea a realiatic learning experience aa the
And the
inatruction in appropriate social interaction ia a

continuous - 'procesa; initially role played in the
clasaroom but~ eventually demonatrated in the
community.

Aa you can aee, prioritization becomea more and

more important. The Teaching Reaearch Secondary
Severely Handicapped Model auggeats that social/aexual
inatruction become primary in importance.° Theae are
the areaa that will enable or prohibit the atudent from
entering leaaer reatrictive -environmenta. The next
‘level would be practical living %gkills. Leiaure
activitiea would encompaaa the next level of priority.
How does a atudent fill hia time when not involved in
day programming or home activity? Vocationalqtraining
becomea the next level of prioritizabion. What akilla

are required for a atudent to be placed in dn activity -
center, a aheltered workahop, a aheltered enclave? The
final area would deal with functional academica.

The aecondary leével atudent ia def1n1tely at a point

in life when their hiatory of protactlon and aheltered

1;v1ng ‘comea more into queation. It ia imperative that.

‘educatora demonatrate ‘logic - sgome plan to the
educational proceas which speska to theae queationa.

The New Secondary Model .
'The reader who, ia femilidr with the Elementary Data
sed Model will find that componenta of the Secondary -
Data Based Claasroom remain ‘conaiatent with the
traditional Teaching Reaearch ‘Clamarcom. . How theae

componenta are implemented becomes unique to the
aecondary~level atudent.

Classroom’ Menagement

Juat .@aa the curriculum for the aecondary level
atudent takes on a lesa traditional appearance, ao doea
the claaargom environment. In order to teach
functional akilla, it ia auggested that the environment
in which theae akilla are taught be aa functional aa
poaaible. Thia meana that aelf-he}p~akills dre’ taught ,
in locker rogma aa well aa in the home, that aimple food
preparatidn is taught in the Home Economica room aa well
aa in the home, -and that vocational programming .be
conducted in as realistic a apace aa poasible. The
teacher becomea a manager of ataff and atudenta.
Students "are on the move and learning occura at a
dynamic level. Traditional claaaroom deaka are
exchanged for work tablea, home-like furniture, and
simulated learnlng centera. The teacher manages a
variety of achedulea to include different environmenta
(classroom, achool, communlty) different curriculum
ateaa (preparing aimple aandw1chea, mobility programa
within achool, uae of appropriate aocial conventiona),
-ard different conaultanta (adaptive P.E. teacher, -
vocational trainer, language/communication
apecialiat). How ahe managea thia endeavor and
succeasfully completea thia level of achedyling is
demonatrated in the new Secondary Data Baaed Claaaroom.

Communication Systa-_ .

The clipboard ayatem, containing information on each
student's individual program including cover aheeta,
taak analysia, and data collection aheeta, remaina a
consiatent component of the Teaching Reaearch Model.
In the yeara of development, the model has incorporated
gpecific changea in regard. to the moat appropriate
cuing and correction procedure for a secondary. level
atudent, as well as a more active uae of total task as
an appropriate teaching atrategy. Total task allowa
the atudent to benefit from experiencing all‘phaaea of
the taak and allows the teacher to intervene in apecific
areaa where needed. Therefore, whenever poaaible a
total taask approach is uaed. It ia recognized that for
certain diacrimination typea of actlivitiea auch aa
certain . money akilla or the beginning of word
recognition programa, total taak ia not appropriate.
For those auch programs a forward or reverse chain ia
utilized.

Cuing sni Correction at the Secondary Level

~

There are eaaentially two typea of learning that
occur in the aecondary clasaroom. These typea .of
learning cut acroaa all curricular areaa including
vocational programming. One type of learning ig akill
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acquisition; the other is generalization. When
initially instructing a student on a new gkill (skill
acquisition level) a task is modeled by the teacher
prior to the teaching session. Modeling can be
accomplished through a variety -of formats. _For

)

instance in a vocational assembly task, the .teacher .

may perform the assembly sequence while the student
watches. Some personal hygiene sghuences might be
modeled by using a mannequin or referring to pictures.
In other cases it might be appropriate both to
demonstrate and to physically assist the student -to do
the task-before attempting tobteéach ite The debision
of what type of model to use is the responsibility of
the teacher. -~ - . )

After modeling, the student is given a.direct cue
such as "you do it." If the student fails to
accomplish the task correctly er fails to perform the
task within five sgeconds the teacher provides
corrective feedback which has, the- components of
negative feedback and a correction procedure followed
by- social reinforcement. .

o

~

~ The correction.procedure may be accomplished in a
variety of ways. It may consist of a verbal/gestural
correction followed by a physical assist if no
response is achieved. In some cases it may consist of
only the physical assist. At any time that physical
assistance is given to the student the degree of that
physical assist is prescribed by the teacher on the
program cover sheet. A general rule is to always
specify the least -amount of physical assistance and
then move to more physical assistance ag the data
indicate. The teacher chooses from three lgvels of
physical assistance: 1) shadowing; 2) ‘physical
prompt; and 3) hand over hand physical assistance.

.

Th¢ other type of learming is 'gpneralization.

\
.

demonstrated that elementary, junlor high, and high
school students can be trained to conduct
individualized programs with handicapped students at a
quality level of expertise. In addition to conduct of

programs, the df peers facilitates acquisition of
ppropriate social behavior. It“ihas also been
3pmonstrab6d that handicapped ° students model
nonhandicapped peers at a& higher rate than adult
intervention. Therefore, the Secondary Data Based
Model utilizes volunteers to conduct individual

programs for students, utilizing formal observation
forms to- train skills on the specific cuing and

'correption procedures’™, stated on the clipboard.
Nonhandicapped peers who volunteer, also play an
"important role as appropriate models for social
interactive behavior. -
Thnrﬁplo of the Parent e, ! = ’
- We have long expounded the use of barent-ihvolvement
in the educational programs of .their children;
primarily -to three functions- - »development of the

. environment.

a

Generaalization of course is defined as being able t&.

., perform the task that has been learned in a variety of

environmental sgettings. . This could include a
different location, different people, different
material and, different cues for the same task, and
certainly it includes maintenance over time.

Generally, a situational cue occurs. For instance,
a buzzer signifies the beginning of work which is a
bench type activity.' The student is expected to
commence work with the materials at the desk at the
sound of the buzzer. Another example might be the
deaf/blind student who must find his way to the sink
and wash hi hands when it is time for lunch. - %f this
student fails to respond to. the situational cue, &
correction procedure -is initiated.

The, gorrection procedure for generalization of
learnifg includes a non-directive wverbal cue (i,e.,
"where do you need to be?"). If the, student fails to
perform the task, the teacher will immediately mgve to
a directive verbal/gestural cue and then, if' the

"student fails to perform will physically assist the
student. ° :

The wuse of total task analysis and the
incorporation of & nondirective cuing system for
generalization of skills allows the student to learn a
higher level of response opposed to the acquisition
level of direct instruction.

Use of Volunteers

The public,school setting provides a tremendous
resource for identifying volynteers. It has been

.~ LN Q@
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‘classroom environment.

individual educational program, as volunteers in .the
classroom, and as teachers of their children in the home
Because Of the tremendous range within
each of the g¢urricular areas, active parental input
into the IEP process is needed. The educational staff

-needs a better picture of what is going to occur in the

family - what will the child be experiencing in the
family milieu, within the community experience, and
what he needs to then 1learn in the clasgroom
environment. :

It is interesting to watch the level of parent
participation in their child's educational program

progress from the preschool years through the secondary

level. Traditionally we find that--farents are very
interested and active in their child's younger years of
education; however, this activity level " tends to
dwindle as the child gets older. It is our intent to

shift this decline in participation so that we again

bring the parent into an active role within the
secondary level educational envirodment. The parent
can volunteer just as any other volunteer within the
It is important that the parent
see age appropriate interactions at the secondary
level. Being parents of a teenager requires a different
outlook. Parents need to develop a better perception
of.the capabilities pf their child; what is possible as
well as the new scope of fthe cuyrricula. By
volunteering, "the parent will /acquire this greater
awareness. At the secondary level, we are also talking
about .the teaching of more complicated skills. The
parent will need help in teaching these skills.
the best ways for the parent to learn how to teach is
through volunteeging. \

There are also some skills which can best be taught
in the home environment. Rrograms that are most
apparent for parentis to teéach.intlude areas sguch as
cooking, clothing lection, care within.the personal
hygiene area, home maintenance, and leisure time
skills. Parents are also critical in the
generd#lization of skills which are acquired in the
classroom environment. Through an active communication
system pagents can keep the teacher infofged of whether
or not skills are transferring to the h;;%&—

The teacher,within the secondary classroom must be

sympathetit to the new needs of parents of secondary .

level students. The students are entering areas of new

risks, and parents must be informed and encsuraged to:

think in terms of new experiences.: These might include

¢
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public transportation, negotiating streets, checkout
stands in supermarkets, store clerks, waiters,
machinery including knives: and axes. New situations,
can pose very fearful experiences to the secondary

. level student. The parent must be trained in how to
help their child cope with these situations. This can
often be accomplished through role playing in the °
classroom betweer the tgpcher and the parent. '/

Therefore, the role of the parent of the secondary
level  #wverely handicapped child becomes an
increasingly active experience. Decisions are being
made which have a major effect on future 1life
opportunities. It is imperative that the parent be
seen as a primary decision maker in this process.

Training in the Secondary Severely Handicapped
Clagsroom is available through Teaching Research.

' This training i8 beneficial to classroom teachérs of
the middle and secondary levels as well as vocational
trainers.
"Classroom for Moderately and Severely Handicapped;

A text entitl The Secondary Data -Based .

.RECENT ARTICLES BY STAFF o

Campbell, B., Snodgrass, G:, & Gibbs, L. Telecommuni-
cations: Information systems for special educa-
tion's future. Journal of Special Education
Jechnology, 1982, 5 (1), I-1I.

Snodgrass, (., & Campbell, R., Communication/Informa-

‘e tion systems for special education: The SpecialNet
computer telecommunications network. In J. .
Dominguez and A. Waldstein (Eds), Educational . {f
Materials developed by, the Teaching Researgh Staff:

*

Applieations of electronic technology. Monmouth,
Oregon: WESTAR, 1982,

MATERIALS CATALOG

Baldwin, V.L., Fredericks H.D., & Brodsky, G. Isn't it
time he outgrew this? or A training program for
parents of retarded children. Charles C. Thomas,
Publisher, 301-327 East Lawrence Ave., Springfield,
Illinois, 1972. $13.50

Predericks, et al, Toilet training the handicapped
child, 4th edi¥ion. Instructional Development

will be available in the near future. Monographs on
specific curricular areas are available now. For
additional- jnformation on training, please contact
Torry Piazza Templeman at Teaching Research. Requests
for ,information on monographs or texts should be
referred to Bernie Samples at. Teaching Research.

NEW EDITION OF DATA BASED CLASSROOM FOR THE

MODERATELY
AND SEVERELY HANDICAPPED *

' The fourth edition of A Data Based Classroom for the
Moderately and Severely Handicapped is now available.

For those of you who have first or second editions and
who dbsire to update your classrooms or to learn the-
latest changes which we have made in the data based
classroom, the fourth edition is essential. There are
s%gnificant changes in the discussions about group
data and in group teaching. There is an expansion of
the discussion of ,the treatment of inappropriaté
behaviors. Alternativ® data systems are provided; new
forms are presented. ®

N

In' general, if one were to compare the material
contained in the first edition with that in.the feurth
edition, one would find a multitude of changes. {These
changes have come about because of information we‘have
gathered from experimentation in our owh classrooms,
from information gleaned from published research
studies, but most of all from feedhack which we have
received from you, our readers anf practitioners in
classrooms throughout the country. More than 750
teachers have been trained in the Data-Based Classroom
Model and EQFY have provided valuable information to
update the Yjuality of the model. And certainly our
satellite training centers continuously
‘valuable information that helps us
improvements. )

Pl

provide
to make -

.Thus, the data based classroom is a dynamic model
that changes as we learn more about effective teaching
with children and as research uncovers various other
methods. This fourth edition o% A Data Based Clagsroom
for the Moderately and “Severely Handicapped reflects
the ihanges that have occurred in this model.

The fourth edition of A Data Based Classroom for the

Moderately and Severely Handicapped is available from

Instructional, Development Corporation, P.0. Box 361,
Monmouth, Oregon 97361 at a cost of '$14.50. -
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Campbell B., & Baldwin, V. (Eds.) Severel§/héndicappedl
hearing impajred students: Strengthening service
delivery. Paul H. Brooks Publiehing Co., PO Box
10624, Baltimore, Maryland 21204, 1981, $15.95

Communication Training Program (Levels 1, 2 and 3).
Level l«'- prelanguage training; Level 2 - language
programming for early language training includee 87
objectives and 260 colored photo cards; Level 3 -
language program for higher level syntax and lang-
uage concepts includes 64 objectives and 292 colored
photo cards. Teaching Resoyrces Corp., 50 Pond Park
Road, Hingham, Mass. 02043 .

Fredericks, H.D., et al, A data based cldasercom for the.
moderately and severely handicapped, Fourth Edition.
Instructional Development Corp., PO Box 361, ’
Monmouth, Oregon 97361, 1982. $14.50

Fredericks, H.D., et al, The Teaching Research curricu-
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lum for moderately and severely handicapped: Self
“help and tognitive gkills. Charles C. Thomas, Pub-
lisher, 301-327 East Lawrence Ave., Springfield s
Illinois, 1980. $17.75 . _

Fredericks, H.D., et al, The Teaéhinq Research curricu-
lum for moderately and severely handicapped: Gross
and fine motor skills. Charles C. Thomas, Pub-
lisher, 301-327 East Lawrence Ave., Springfield,
I11linois, 1980. $17.75

Developmengal charts to accompany self help and cogni-
tive skills curriculum and gross and fine motor
curriculum. Charles C. Thomas, Publisher, 301-327

> East Lawrence Ave., Springfield, Illinois, 1980. .
$3.50 each volume _

Fredericks, H.D., et al, The Teaching Research \

™ curriculum for moderately and®severely handicapped:
Language gkills. Teaching Research Publications, .
Monmouth, Oregon 97361, 1980. $25.00 ($30.00 with
picture cards?

Dunn, J.M., Morehouse, J.W., Anderson, R.B., Freder--
‘icks, H.D., Baldwin, V.l., Blair, F.G., Moore,
W.G., A data based gymnasium: A systematic
approach to physical education for the handicapped. -
Instructional Development Corp., PO Box 361,
Monmouth, Oregon 97361, 1980. §11.00

¥redericks, H.D., Makohon, L., Heyer, J., Bunse, C.,
Buckley,)J., Alrick, G. & Samples, B. The Teaching
Researchfcurriculum for handicapped adolescents and

' 8dults: \Personal hygiene. Teaching Research Pub-
licagiond& Monmouth, Origon 97361, 1981, $10.00
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Edpingtoﬁ, Melva. Friends, Instructipn‘l Oévélopment
Corporation, PO Bz? 361, Morimouth, Oregon 97361,
1979. $6.75 *

To purchase the' above or to obtain further
information about the publication, please contact the
publisher listed for each document,
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