% - . s

. . YA N
. DOCUMENT RESUME ¢
ED 229 564 >  CG 016 631
' ‘ Lt B . [
AUTHOR = | Presseisen, Barbara Z. ’
TITLE Understanding Adolegcence: Issues and Implications
for Effectip€ Schools, - ] '
INSTITUTION Research for Better Schools, iInt., Philadelphia,
' Pa. ’

‘SPONS-AGENCY ° National Inst. of Educdtion (ED), Washington, DC.
PUB DATE 82 A ‘

NOTE 63p. ‘ ‘

PUB- TYPE ? Information Analyses {070)

EDRS PRICE MF01/PCO3 Plus Pbstage.

DESCRIPTORS Academic Achievement; *Adolescent Development;

*Adolescents; Pevelopmental Stages; Educational

: . Assessment; Educational Objectives; *Educational
Quality; Literature Reviews; *School Effectiveness;
School Role; Secondary Education; State of -the Art.
pReviews; *Student]éﬁaracteristicé;,Student.Needs;
*Urban Educatjon .

‘ _,QEABSTRACT 3 ‘ s

/

, -

Currently there is a strong movement o make schools
more effective by raising the quality of instruction, program design
and organizational management. This paper reviews recent research in
adolescent development as a major focus for determifiing the success
or failure of specific practices in secondary schools. Factors of -
school effectiveness are examined in terms of their significance for
the effective schools movement and for ways in which these factors
may relate to recent research on adolescents. Conclusions are drawn
about how the .two areas of. study address commbn issues as w 11l as
ways in which they diverge. The first part of the paper exzamines
current literafure to build a general conception of adolescence. The-
second part is'concerned with major issues of adolescence and their
relationship to factors of school effectiveness. The third part seeks
to determine the impjications of these two areas for identifying
desirable changes i econdary schools. Education in urban settings
is also”examined. A list of references is included. (Jac)

r

. '
N Ve
! 1]
t
. . ' =
*‘****?****‘**?***********.*******************************************4****
* Reproductions supplied by EDRS are the best that can be made *
* from the original document. *

*‘********'*********’**l*************************************************-**
* - ' L

1o 1w 1 i . ' oo ) .

- A |

~ . : o

P




% . - '» ’ - /7

. - 7 ) 1N , )
o~ DOCUMENT RESUME ¢ . *
f ' S - . '
ED 229 664 > | CG 016 631
] g ’ . . . r *
* AUTHOR Presseisen, Barbara 2. ’
: TITLE Understanding Adolegcence: Issues and Implications
for Effectiy€ Schools. - . .,
INSTITUTION Research for Better Schools, Int., Philadelphia,
Pa. ’ . . =
SPONS“AGENCY ° National Inst. of Education (ED), Washington, DC.,

PUB DATE 82 \ .
NOTE 63p. )

PUB- TYPE ? Information Analyses {070) :
EDRS PRICE MF01/PC03 Plus Pbstage.

DESCRIPTORS Academic Achievement; *Adolescent Development; °

*Adolescents; Developmental Stages; Educational

1 . Assessment; Educational Objectives; *Educational
Quality; Literature Reviews; *School Effectiveness;
School Role; Secondary Education; State of ‘the Art
pReviews; *Studentlfﬁaracteristicé;fStudent.Needs;
*Urban Educatéon .

. _ghBSTRACT , s
A Currently there is a strong movement o make schools

. more effective by raising the quality of instruction, program design
/ and organizational management. This paper reviews recent research in
adolescent development as a major focus for determifiing the success
or failure of specific practices 'in secondary schools. Factors of -
school effectiveness are examined in terms of their significance for
the effective schools movement and for ways in which these factors
may relate to recent researck on adolescents. Conclusions are drawn
about how the two areas of. study address common issues as w 11 as
ways in which they diverge. The first part of the paper examines
current litera{ure to build a general conception of adolescence. The- "
second part is!concerned with major issues of adolescence and their
relationship to factors of school effectiveness. The third part seeks
to determine the impjications of these two areas for identifying

r

desirable changes i econdary schools. Education in urban settings ' /
is also”examined. A list of references is included. (JaC) Cone
. ' - _I - . ' . ’ " \ J v ' .. . Y
Y . ) P

. ! =

;****?******************#******************************************;***

* Reproductions supplied by EDRS are the best that can be made * .

L s - from the original document. *
*****************f*****************************************************
* . ~ ) AL
! ' Vo - ) 1 1 i RN s LY
- v '

A
,

P2




Y

UNDERSTANDING ADOLESCENCE: -ISSUES AND
IMPLICATIONS FOR EFFECTIVE SCHOOLS

by

N [} M
Barpara Z. Presseisen

~

-

-

“PERMISSION TO REPRQDUCE THIS

U.S. DEPARTMENT OF EDUCATION F
MATERIAL HAS BEEN GRANTED BY

NATIONAL INSTITUTE OF EDUCATION
EDUCATIONAL RESOURCES INFORMATION
CENTER {ERIC)

* ‘Ths document has been reproduced as
receved from the person Of ofganzaton
ongnating it

)( Minor changes have been made 1o improve
reproducten aualay ' TO THE EDUCATIONAL RESOURCES

+ Points of view or opinions stated n trs docu- : INFORMATION CENTER (ERIC)."

ment do not necessarnty represent officiat NIE
pOSACN Of POIC!

Urban Development Component .
Research for Better Schools, Inc.
* 444 North Third Street
Philadelphia, Pennsylvania 19123

4

i e
: ',, - ‘




s

K . - . e
- A COMMITMENT TO URBAN EDUCATION .
\ . ‘

Research for Better Schools, Inc. (RBS) is a regional educational laboratory '
that uses the results of educational research and develqpment to assist the
elementary- and secondary schools in Delaware, New Jersey, and Pennsylvania. This
assistance takes,the form of information, staff development programs, management
training and consulting, evaluating, and special research profects. .
&= )
RBS' work in urban education is founded in a firm commitment to the goal of
equal educational opportunity. Every child should have an opportunity to attain
a high quality education Therefore, improving the effectiveness of the public
schools 1is the focus of the laboratory s activities in urban areas.

The Urban Development Component addresses urban educational issues by bringing
together the resources of the laboratory and those of the professional associations,
parent and community groups, state agencies, and urban school districts. The goal
is to unite the knowledge abodt school effectiveness with the commitmént of
educational interest groups to forge a new coalition for the #mprovement of the

public schools.

_ ( URBAN DEVELOPMENT ADVISORY PANEL ‘ .
David Elkind Jaoyce Epstein “ Judith Harris, Esquire °
. Chairman Sehool Orgiz'm Program . Harris g Kahn
Eliot-Pearson Dept. ' Center for. Social Orgzz n Attorxeys-At-Law
of Child Study . © of Sehools . Philadelphia, PA . oo
Tufts University Johns Hopkins University ' ' R
. . - N
.Y James LaPlant Richard Roper -
) Dept. of Educational : The Woodrow Wildon Bohool “ o .
- “ Leadership . Prpv_gton Universt

University of Cineinnati

.
. s
- .

~

The work upon which this publicatiop is based was funded by the National Institute .
of Education, Department of Education. The opinions expressed in this publication

» 4o not necessarily reflect the position or policy of the National Institute of~
Education, and no, official endorsement by the National Institute of Education

[:R\!:hould be inferred... | .




INTRODUCTION . . » v . w6 o v oo e e v o

THE NATURE OF ADOLESCENCE o . . . . . . . . . . ... .% .. .-
Determining a Definition of Adolescence, . .. ... .7T.
Changing Agsumptions About Adolescence . . PR
The Primary Changes in Adolescence . . . .4 ..

Summary e s e e e e e s e e e // s

.

N ADOLESCENCE AS A CONCERN OF EFFECTIVE SCHOOLS ..
-
From Primary to Secondary Changes B
The Tssues. 6f Addlescént Development
Effective Schooling and Adolescence . .
Strong principal/instructional leader e e e .
Teacher expectations and student achievement A
School cli D S
Priority basic skills o e e I T T T
Gathering and using assessment data e Y e oo
Summary e e e e e e e e e e e . .
. 2,

TMPLICATIONS FOR PRACTICE AND FURTHER RESEARCH ' . . . . . .

Adolescent Needs and’ Apprbpriate Responses: .
- Suggested Changes in Secondary Schools . ... ... . .

Looking at Schooling in Urban Settings . . . .. . .

Concluding Comments and Areas for Further Research

REFERENCES . . !l. e e e e




\

3

]

RN ' ‘
N INTRODUCTION . - .

’ LY

If schools are -the major arena of public instruction, then
v v

teachers and students are the principal acto@s involved in the educa~

tional process. Currently, there is a strong movement afoot to make .

schools more ‘effectiwe institutions (see Harvard Graduate SChOOl of *

Education Bulletin, 1980) Many perspecfives must be examined to

i
determine how to accomplish such a goal, but certainly an examination N -
’ . * t

of the characteristics of the student population is one important .

.
[y

consideration. Adolescents attenyl middle juniorsﬁpr segior high schools;

their development, the issues and problems central- to this particvlar ’ ’ ‘

-

time in life, and the relationships\between adolescent deVelopment ahd

.

~school achievement are important aspects of efféctiveness in education.

3 \ M [ .

This" paper seeks to ;Ramine recent research in adolescent development

as a nﬁjor‘focus for understanding the primary,population in secondary . ' -

. ) 1 £ ' Yo o ! >
\ " ~ . . . M

schools. . ) . a

-
-

_ " The current effective schools movement alsg is-vitally concerned
with school improvement efforts. Raisiné the quality of instructidf, .

program design, or organizational management are aspests of school .

improvementwthat heavily influence the experience of students in

* attendance at sohool. Examining issues of,adolescent development,

. Success or failure of specific practices in secondary education aimed e ,

h )
within the school, as well ag beyond it, may shape or determine the

‘af making schools more effective, Of particu;ar concern are the so-

called "factbrs" of school effectiveness generally asgociated with i . /y('

improving schools (Brookover, 1980). In this paper, these factors are
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. _ . . .
examined both in terms of their significance 'to the gffective schools ° .
movement and to the ways these, factors may relate to recent research ° .,

. ' ,
. on adolescence. Conclusions are drawh on how the two areas of study,. . i

* * -

adolescent research and factors of effective schooling, address common ‘ .

issues, as well as ways in which tﬁey diverge. Finally, areas of

-
A .

further research are suggested. | : . I ; : v
. * 5y .
This -paper is divided into tpree parts. The first part examines .
- . b 1 . LA .. p
current %iterature for the purpose of building a general conception of . .

. [ B
. . v B %
adolescence. The second part is concerned with major issues of adoles~

. L L 4
cence and the relationships of these issues’é; factors of school effec- \\_//””

.

tiveness. %pe third paf% seeks td‘determine_the‘impliiations of thj,

relationships in these two areas in terms of identifﬁing desirable changes
in secondary schools. Education in urban sdttings is examined gnd .

quggestions'éffered for future research. A list of bibliographical refer-

N

ences is included in the paper. - - ) N

IS ' . 1




S R R N E———————————————
( . " : . ¢ , . *
L SR . ‘e ’
v . l N - h » . : v
Y, ” «
7 r ; .
Ve

-

" THE NATURE OF ADOLESCENCE

-

A single quinitibe description of adolescence does not really : ,

N exist. Nor is there a unified tﬂeory of adolescent development.

. ’ L4

Various meanings and many assumptions are found in educational litera-
. ture on the topic. HggEVer, there is some consensus about research
. . e ’
findings on adolescence. To build a conception of adolescence requires

«

the‘examinafion of this rather extensive, interdisciplinary research

)
and an interpretation of its-findings. .

Determiniﬁg a Definition of Aéolescénce

The dictionary defin{?ion of'adolescence refers to the root linguis-

»

tic meaning:' adolescere, "to grow up." Ié chéracterizes'the experience

. J as "the state or process of growing up" and as "the perigd of life frém

puberfy té'ﬁéturity terminating legally at the age of'majority." Such

definitions reflect the dominant developmental and  social perspectives .
:

that have shaped inquiry on adolescence in this century kElder, 1980). -

These perspectives have been followed by a variety of researchers and

fﬁécholars who have been'involved in the study of young people. ,

~s

In characterizing adolescence, biologists tend to emphasize the

" physical changes that occur to the soma. Psychoanalysts and psycholo-

. , >
gists reflect %he trauma of the youthful psyche and the lack of clarity
. , 1in their own theoretical orientationsf "It is a paradox tft adoles~

cence should be the period of greatesf concern to parents and youth and

? . : . .
- ' ‘the era least well-comprehended by psychologists (Kagan, 1972, p. vii)."

4




Sociological studies dating back to Hollingshead's famohs Elmtown's

- * Youth (1949) stress the problems of social stratification and social-.
Over the years, field work in many commun;tiss has revealed
' problems of status, class, conflict, competitibm, and age éegreéétion
in a world relativelf defined by a post-war perspective..
, these descriptions give only a fragmented depiction of the teen-age
student .for the educational researcher. A clear model of adolescent
'development has not been the‘obyious product of either'the developmentalk
;¥‘social tviews of adolescence. '
There are contempo;afy researchers who maintain that.adolescence is
an inveﬁ{ion of the industrial revolution (Hill & Mdnks, 1927).
ing from a Rousseauiar base, Hill and Monks tie adolescence to post-
industrial spciety in the 19th century, characterized by a new division
of labor and the rise of urban maqufasturing centers. Child labor,
" compulsory eflucation, and juvenile justice legislation are some of the
social ouféomes associated\with.ﬁhe new ége group created by industrial-
‘Thege scholars seé adolescence as a pivotal transition stage in
the 1life cycle between childhood and adulthood. It is a time infused with
its own dﬁportuhities and dangers. Such an historical interpretation |

does not'denyféhe age-old Aristotelian view that adolescents are trouble-

some, idealized individuals, prone to excesges and rigig opinions:

The young are prone to desir€ and ready to carry
any desire they may have formed into action.
bodily desires it is the sexual to which they are
the most disposed to give way, and in regard to
sexual desire they exercise no self-restraint.

They are changeful ‘too, and fickle in their desiEes,

N

0‘"
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which are as transitory as they. are vehement .
They are passionate, irascible, and apt to he
carried away by their impulses . . . . They
‘have high aspirations; for they have never yet
been humiliated by the experience of life, but °
.are unacquainted with the limiting force of .
circumstances . . . . Again, in'their actions
they prefer hopor to expediency . . . . If the
_young commit a fault, it is always on the side of
excess and exaggeration . . . . They regard
themselves as ominscient and are positive in
their assertions; this is, in fact, the reason of
their carrying everything too far. *

But the historic perspective.offers a more complex view of this

period than has been suggested bf)developmental or social views, and

the historical approach presents’a dynamic interpretation of the effects

&

of modern living on the nation's youth. Current notions of adolescence!

are influenced by concepts of life-span development, a greater ‘under~ %

standing of age patterns in a longer life course, and a host of major
studies of social change in the experience of youth. Elder (1980)
notes, that.this "1life course approach,” developed since the 1960s, is

rooted in a new view of social history which is related to the current
“ 1

available literature on, both psychodynamics and cognition. He maintains

\ -

that such a perspectivé must be taken in%g account in forming a compre-
hensive interpretatioh of adolescence. It is a useful position to examine.
In the life course apﬁroach and within the historic possibilities

of one's,ag%xcohort, there are five particular tasks, according to

Conger (1972), which are faced by all adolescents:

* - . N
"Rhetoric of Aristotle," cited in Norman Kiell, The Universal
Experience of Adolescence (Boston:_ Beacon Press, 1964), pp. 18-19.

P
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® adjustment to,physical changes of puberty and later

s

-adolescent growfh;

o development of independeﬂce from parents and othér

caretakers;

.

¢ establishment of effective social and working relation-

*

" ships with peers;
® preparation for a vocatigp; and - )
e development of ; system of’@giﬁgz and a sense of ',
personal identity. .

These are the-universal tasks awaiting adolescepts everywhere. During

the second decude of life in most modern, technological societies, -

-

- these are the roadblocks that challenge the youngster's transition to

. / \
adulthood. They are also concerns of families and -schools. How.the
Ly : .

.
student accomplishes these tasks; what models of Pehavior are followed,
and what degrees of freedom are avialable differ ffoﬁ society to society.
But th; tasks remain., Usiné developmental, social or historic under-
pinnings, a definition of ;dolescence’must deal with each of these
universal tasks.. In éompletipg his/her éasks, every‘adolescent faces

both personal and societal deménd’s.

Changing Assumptions 'About Adolescence

Most reséarchers come to the field of adolescence with various and .

/
sundry biases. Conger (1972) suggests that the difficulties faced by

this developmental period appear to be increasing, partly because of

- -

current stress on the family and partly as a consequence of the accelerated
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rate of-change'in American society. 'Other scholars do not ﬁecessarily

14 -

agree with Conger's interpretation.
Hil1l (1978) identifies three assumptions about adolescence which

he claims are false, but which'are -interesting to examine in light of

.

current research. Reviewing major studies of American youth, Hiil notes
that in both Coleman's 61974) and Martin’g.(1974) examinations of adoles-
cence, increasing alienation was geéected among youngsters, motably in
a dscline in the work ethic. Hill challenges this cigim: Along with
Heyneman (1976), he proposes that adults working wi;h youth have b%sn\

less than candid about the unpleasant contradicéiqps in the real work-

place. What results may look like mass student alienation. Hill
T
suggests youngsters' negativism may only be momentary disbelief or the

adolescent's initial mistrust of the adult world. "

’ Sécohdly, Hill suggests that some resgarchers; 1ike Coleman and

- <

Martin, erroneausly maintain there is increasing intragenerational

hostility evidenced in the behavior of American teen—agers Is the

4

so-called "generation gap" getting bigger? Hill also doubts that

-

contention. He cites the wt;E of Kandel and Lesser (1972) to support
his view, and proposes that ®he dissonance of generations‘méy be an
appearance created by the media. In reality, Hill maintains, the

disaffection is not nearly as great as depicted.' Since the late 1970s,

T

after the cooling down of the pbst-Vietnam period, Hill proposes, the

-

differences between adults and youth may actually have lessened. And -

in addition, according to some psychoanalytic interpretations, the

f -
L)
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‘conflict that does exist is o be expected and is, in fact, quite ¢

healthy: "The formation of a conflict between generations and its
; 4 g . .
'subsequéﬁt\;esolution is the normative task of adolescence. 1Its

14

/
importance to cultural continuity is evident. Without this conflict no.
\

adolescént~psxchic,restructuring would oceur (Blos, 1979, p. 11)." =
And finall&, Hill points out, reéearchers have raised unnecessary

gears about the decreasing capacity of young people to assume adult

roles. Have we, in fact, actually®encouraged the development of th?ir
L4 - . .

autonooy? Hill thinks Bot and suggests that such encouragement is the
esscnce’o% the experience of adolescence, é;kan (1972) reflects a
gimilar concern and refers to expectation of what the future holds as
the ccntral coﬁcern of adolescence. Such expectafion is the contekt
in which Conger's five tasks must be addressed.

What is obvious from examining these conflicting views of adoles-

cence is the need to separate out basic characteristics of adolescence,

which are largely agreed upon by. researchers, from the more controversial

~ and interpretive opinions about the developmental period. Such opinions, -

it would seem, may or may not have research-based support and could be
influenced by_the unstudied assumptioos and limited perspectives of the

persons who hold them. A theory of adolescent behavior, were we to seek

! one, would be concerned with these basic characteristics of adolescence

upon which a reliable definition can be built”,and ﬁould introduce the

1
-,~ .o

: v
issues about which more reliable research is still needed. Once the

groupdwork of such an understanding about adolescénce is established,

then one can judge if the realizdtion of -adulthood’ experienced by any

-
[

8
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bluepgint for his/her existence. What .then are thé basic character—

. - o oot . Lo
istics of. adolzgcence° - . N .
0‘ Y , - . ) .

The Primary Changes in Adolescence .

b

Most researchefs on adolescence-ﬁgree that there are three primary,
changes that unive;sally affect youngst‘rs in the second decade of life.
Roughly between 10 or 11 and 18 years of age, biological deve10pments,
chaqges in® cognitiye ccmpetence, and changes in social definition occur
simultaneously ‘nd to some exteng interactively for all adolescents. '
This & to say there is not continuity with the experience of child-
hood for the(individual (Hill & Monks, 1977)5{but the shift to new
drives and‘different abilities is a dramatic benchﬂark in the life cycle.

*
It also is impontant to note that these changes occur in different indi-

Jiduals at variable rates. ) ¢ ’ .

The development of secondary sex characteristics and physical érowth
are'the most bbserwable changes in the young teemn-ager. Tanner»(l972)
points out that’the tempo of growth and the di&elopmental age of the
individual e.g., the percentage of the child'Bwgrowth process which
has been attained at any time, are important aspects to examine from L
soclety to,}o&dety, as well asg person to person. Duridg this century,

' puberty and maturation have o urred earlier and earlier among ybung-
sters around ‘the world (T§n£:ff 1972) These changes appear as much as

ﬂl

two years earlier for all social cgasses in western cultures.'
Physiological studies of a mqre complex naturggére in progress

(Tanner ‘& Inhelder, 1971), but thére is agreement that (1) our knowledge

13
o

& TS
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is far from complete, and (2§ the period of adolescence, particularly

for the young adolescent oﬁ ll to 13, is one of rapid and complex .

-

physical change. These earIy teen years are comparable to tﬁe first

¥ -~

two years of life, when the infant deyelops extensively d physically

increases him/herself both iﬁ-size and behavioral complexity. By the

~

time a youngster is in secondary “school, although the differences jn .

age are not so great, 'physical variation can be extensive.

. -

During adoles ence, according to the research of Pfaget and -
Inhelder (1958, 1970\ 1973), the character of a youngster 8 thought and
reasonihg shifts to A new, more comglex order. ‘l’heifomal opemtwns
stage is gradually acquired by the adolescent and this brings about
three significant cognitive de;elopments. girst: the adolescent becoﬁes
capable of a kind of "combinatorial logic'"; he/she tan deal'ddth 5
problems in which many factors operate at the same tlme (Elkind, 1970).
Hill and Mdnks (1977) find that this increased operativity, or ability
to deal rationally with multiple factors, frees the youngster from more
chlld-like perceptions and doncrete fixations: "

Tde adolescent can deal with situatlons as a
whole rather than being caught up by som7/"
especially dramatic or otherwise salient

feature of immediate perceptual reality. He
can congider a situation from many different

- . s points of view because he can reason in terms

of what might be; in that sense his thought is
more ‘flexible (p. 40). ¥

Secondly, the adolescent, in contrast to the child, acquires the

ability to use a second symbol system, to create classes or generaliza-

’

tions that gtand ﬁor more specific objects.” Such an ability to use higher

.
.

e T
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levels of abstraction makes it possible for the youngster to consider

. alterhate reasons or explanations for the’same event. This is* the .

~ beginniné oﬁ“ull operativit} in Piaget's scheme. As Hill and MSnks

(1977) see it, the adolescent "can- reason more apstractly, thinking in

_terms of ,verbal propdsitions‘;bout objects and events and not only the

objects and events themselves. The teen-ager can, fof the first time,

think about his or her own thought" (p. 40)." As Mosher (1979) depicts

the adolescent, he/she is able to use thinking.that builds on

thinking. . ¢

And thirdly, the adolescent develops the. capdtity to construct

ideals, or contrary-to-fact situations. He/she goes beyond the

]

immediate situation of‘the inown and extrapolates the possib%g (Reating,

71980). The adolescent; as inventor, tastgs the reward and freedom of

formal thought. Key to sucﬁ'cognitive development is the significance
\ .
of opportunities to try, the adolescent's need for the liberty to make

mistakes and to self-correct in order to regulate one's own inventing

(Piaget, 1970).° Although there are some researchers who might question

the universality of these characteristics during adolescence (Neimark

1975; Keating, 1980), the existence of the potentiality for and useful-

ness of guch development is fairly accepted (Hill & Mbnks, 1977)

~

The instructional program of a school is obviously a significant setting

in which the teen~sger 8 growing cognitive ability.can be mentally ‘

challenged., . .

The changes in d6cial definition accompanying adolescence are not

'

-

e
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as well degcpibed and explained by current theory as is the notion of
growing cognitive competence. ﬁowever, the increased sociai awareness
and'growing self-conception characteristic of the young teen-ager are‘y

\V

aspects of social éhange known\to psychologists, sociologists, and

o anthropologists alike. The,characterization the adolescent striving
_%‘0 o !
to become an independent person, as well a_unique member of his/her
group is an emergent theme of the research litérature. Lipsitz (1977)

LN Lt o

maintains <~ z ' .. e
°  Not until adolescence does the indjividul] see
» hiiself as having a past and a future that are
> exclusively hig, Adolescence is thus.a pivotal *. //
. time of recapitulation and anticipation. It is
a time when the individual seeks'his distinctive -
identity, consistihg bf a conscious sense of
personal uniqueness, an unconscious striving for
continuity of experience, and a solidarity with
group ideals (p. 4).

The importance of peer relationships and peer influence are related .
areas of adolescent research. Peer groups seem to serve the adolescent
"as the principal locus for socialization in many domains, especially

affiliation, aggression, sex, and moral behavior" (Hartup, 1977, p. 177).
{

Such influences cannot be ignored in examining adolescent developmént
, -and théy obviously play an important role in relating 'the individual
adolescent to.the environment of the school. The schoot as an institu-

tion is as much the'meetiné place of the adolescent agd his/fher peers,"

[ ] 1 i .
as it is the site of intelligent:instruction for students and teachers.

Ee

* ‘

Summary ”

The first section of this paper has spught to consider the basic
definitions, genéral assumptions, and primary changes that occur in
Y A .
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v L ' K o,
adolescence. Various approaches to adolescent research are'preggnted,
; o N J
but no single v:'l\ew or theory is agreed upon. Rather, a .nception has .
L . . g . i
been sketched from research sources which depicts a developmental period

\~

-

_ of high activity and change, gr‘eét expectations and dynamic ‘potential.

‘ Lipsitz g1977, p- -45) cites;ngor;h. Waber's view that there is a "last
. . chancé".aspect to adgleécenqe, that’ the period could have .eitl"xer a t

? productive or destructive effect on the individual. Perhaps the energetic

spurtp of adolescence are less critical than Waber suggests. Neverthe-
3 o

- less, adolescence is a period of rapid development based onmymultiple ,
\ -

- Lchanges_ which create many opportftmi,ties for the .teen-age student. ., . ' ’

oy

A schools, opportunities for méet'ing the néeds .of teen-agers, also
@

seem to abound. Eziucatj\cﬁfa;l pro'gramé should direct some o,.f an adoles-
-

~e

cent's potential energy and activity in ways consistent with tltle_: ‘natural

s changes o;:' theyperiod. But what do we know‘about\ an ad-olescer&:'s develop~
ment in termg of school practice? To maximize learning and growth for
the high‘ school studen.t, it would seem prudent to examine the basic
characteristics of adolescence as they,inf’.l..uenc'e the development of the
youngster in :l;e educational setting. In addition, it seems wise to \

explore that relationship in the context of effective schools. The

‘next section of this paper is focused on this topic.
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h ;; ADOLESCENCE AS A CONCERN OF EFFECTIVE SCHOOIS -
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, To some extent, schools have actually been, organized ‘or struc-

- s

. . * !
| tured in direct responSe to the primary changes i~adolescence (Hill,

1980). 1In past years, junior high schools were established to sérve the

- [ ~

needs of burgeoning teen-agers. And today, a major middle school move-

~

ment is predicated on caknges in the emerging adolescent learner (Toepfer,

1979) But to understand basic changes in the student population does

not seem sufficient. Issues of effectiveness in schooling aﬂ the impact

! /
of the school as an institution requires an examination of the meaning

\ and significance.of basic changes on student development. Factors of

effectiveness might be addressed concerning adofescence'when these

- secondary influences are better understood 3 .

e L MV 2N .
3 .

From Pnimarg;td Secondary Changes ..

" ¢ .

’

. The primary changes of adolescence have both direct and indirect

effects on the psychological development of the individuagl (Peterson &

- Taylor, 1980). Direct effect studies are generally highly technical

and trace factors like hérmonal activity and its influence on observed
“+ 14

* behavioy. The results of‘spch stulies hhve falirly limited utility for
) -
educational purposes. Studies of indirect effects, however, introduce

a host of possible mediating influences on the teen-ager, such as

neurgendocrine changes, morphological changes, adult reproductive

S . . y ‘
{_ capacity, and the tempo or timing of puberty itself. Studies of these

related physical effects raise many issues about the outcomes of the ,

" adoldscent development period. The youhgster's accommodation to

»
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biological forces influences education and other sociocultqui activi-

-

.ties(in the student's life. By the same token, educational and cultural
-y ) .. .

settings are influenced by the changes that confront the teen-ager. To

.
r ~ °

F -
understand the full impact of adolescence, both direct and indirect . .

. effects of primary changes must be_ taken into dccount. Some recent L
’ . ) . .

4
research on adolescence addresses problems of this sort. .

B N
¢ ) \
Hypothetical models have been constyucted by some researchers to

-

identify the possibilities of the complex interactions between primary

adolescent changes and secondary mediéfing infiuences. Peterson aﬁd

Taylor (1980) show how the a&oiescent's résponses.to physiological

change hﬂte an impact on both sociqcultural perspectives and personal
% - .

perceptions in thé& maturation of,thq teen-ager (see Figure 1). ?eople

! . ' N
- . . ) ‘ K 4 TR N * K
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~. Figure 1. Hypothetically important paths between 'pubertal. changes
and psychological responses (from Peterson & Taylor, 19

%Reprinted’with permigsion f?vm Wiley-Interscience. e

16 - ’ -

74



-

»

and institutions play a significant role in this interchange. The
reSponses of pdrents, ‘teachers, and peers to the adolescent 8 develop-

ment during puberty are aspects of the image and identity each teen-

ager creates in completing the universal tasks suggested by Conger

Y

(1972) The model presented by Peterson and Taylor serves to illus-

’trate the complexity of these in eractive relationships.
In pursuit of mediating inffuences, Hill (1980) developed a schematic

‘model, a frameworf of causation 4n' adolescence. He places the .important

’

influences or "settings" encountered by the agolescent (family, peer,
and school) between the three basic charactenistics or changes andethe

six secondary changes-whiéﬁ he believes are the major mediating forces

-

that determine what a youngster becomes and how the adolescent’ copes with

his/her new status- (se; Figure 2). Hil1' s«frameWork focuses on the Bix

.

secondary changes: attachment, autonomy, intimacy, sexuality, achiever'
» R

ment,~ahd identity. In Hill 8 vi these are the influences that -
ultimately shape the adolesé!nt 's development. These mediating forces
are the major psychiosocial concerns of adoleecence. The significant

settings of a student's life -~ family, peer, and school -~ can be

examined in terms of the youngster's participation in each of these arenas, »

while the secondary changes are‘experienced. For 'Hill, the school becomes

.one of fhe major enviromments in which secondary influences are confronted

»
’

as the primary adolescent changes fnevitably occur.
According to Hill's research, the influence of secondary-changes

on the adolescent depends upon the roxrms for a particular change created

in the settings the youngster experiences and the relative significance

¥

.

17.,
20




s

‘:1 ~
%

Iy

[

-

P
gt

PRIMARY"
CHANGES «=t SETTINGS

NN
NN

‘ Impact upon

Psychological \ L ﬁ
\\ ) School
Social ) .
¢
: " \\\\\\\\\ o ¢ - ‘ //
) . ' — To
\ ' produce
’ - ’ -
z O .3 T O \‘
% % % "g} RN
% 5 % AR
3 % % % % %5809
- . % 2 % %%
[>Y 9" o - . '?F -
- ¢ ) ! A A}
r ' Y, .
Figure 2. Hill's framework for the primary and’ secondary changes .

, of adolescernce and the settings-of their relationships
: (’froin J. mh, 1980; p. 27).%

-3
5,

of those settings for different Persons or groups clos¢ to the teen-ager.
In other words, the settings present a range of possible relationships
which a youngster may engage.in as he/shé confronts the transition to
adulthood. . ‘

Hill -sees the six secondary changes as three pairs of psycho~
social issues in adolescent development. Not only must the teen-ager
deal with the basic changes of biological cognitive, and social develop~

ment, he/she also must move among various settings each of which mediates

the primary changes,

¥Reprinted with permigaion from the Center for Eurly Adolescence,

' Suite 223, Carr MbZZ Mall, Carvboro, NC 27510,

-

: 1821 .

Ultimately, the adolescent must resolve three - -




significant-issues embedded\in secondary changed. Hill proposes these
issues are in tension, if not in conflict with one another. These
issues of adolescent development warrant full discussion, for in order
to plan an.education that is harmonious with teén-age development,'the
educational researcher must consider the school's potential role in the
context of such issues. . . |

The Issues of Adolescent Development

In Hill's heuristic framework (see Figure 2), the six’secondary
changes of-adolescence invdlve three palrs of variables constantly
interacting in a youngster's development.  These three paired-variables
are Hill's major "issues" of adolescent development. The paired-vari~
, ables include: .attachment-autonomy, sexuality-intimacy, and achievement-

identity. Much of the current literature on adolescent development

relates to one orfnore of these variables, It is‘impbrtant‘to examine

each pair.

. Attachment relates to the youngster's concern about detaching
' himself/herself from parents. and family dominance, while at the same
time extending his/her self-initiated activity and confidence to wider
behavioral realms._ Adelson- (1972) finds that the apolitical adolescent
: gradually develops a sense .of community, Through;his/her detachment
from home base, he/she becomea aware of the myriad of social-political |
7organizations which compriss the community such as church or synagogue,
youth group, /and sports team. Having learned about these other social

arenas, e adolescent gains experience and seeks to‘ﬁevelop'an inde~

pendent role)in them.  Several types of autonomy are suggested by research,

- v
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‘Gilligan and Kohlberg (1978) study moral autonomy in adolescent develop-
: o

ment; Douvan and Adelson (1966) examine the development of value ,

autonomy and the necéisity for the forging of internal controls. In

both instances, the precariousness of adolescent development is under-

scored. The tension between attachment and autonomy is played out in a

state of ambivalence: g
- ‘

The adolescent's circumstances are riddled with
ambivalences. His parents,’'and the community-
at-large, want the child to take and master
autonomy, and yet remain uneasy that the young-
ster, not really ready for it, may ‘lose control
altogether, and in one rash act damage his total
life chances. For his part, the adolescent
pushes on for independence, and yet often
frightened, unsure, ready to run back to the
sweet life of the child. These ambivalences are
important in giving us a sense of the emotiodnal
turmoil of the adolescent experience, but they
are not ultimately important, for in the not-go~
.long run the adolescent does decide for autonomy.
And once he does, he commits himself to internal
rather than external controls. If he is to cope
with internal drives and external demands, 1f he
is to take the decisive leap into adulthood, he
must accomplish thatvfinal act of socialization
in which he regulates himgelf through his own
internal resources (Douvan & Adelson, 1966, pp. 80-81).

,According to other literature on adolescent development, thé interplay
of sexuality-intimacy presents the teen-ager with the opportunity both
_to transform gendi; roles and to build unique associations of friendship

AY

into deeper relationsﬁibe (Lidz, 1968). Innate tension between these

variables becomes apparent. The physical assertiveness of the young
adult capable of sexual reproduction appears at the same time that

he/she is challenged to be a socially responsible, trusted member of

-
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society. Pérsonal appetites and drives Wst be experienced Qnd regulated
lin ;‘communityjcoﬁiext. In defininé}the new personal roles ofvadult-
male or adult-female, the adolescent lo;ks to both cultural models and
peer examples for guidancé'on sexuality. The impact of his/her friends
at school is an va;ous influence on the young teen-ager seeking new
~gender identity. Cliquishness and conformity in peer groups emerge as ‘

youngsters learn the risks of independence and the isolation of adult-

hood. According to Chandle;.(l978); the segregated character of peer

I
“

culture is understandable because:

"'+ . . adolescents . . . often voluntarily
constitute themselves into social collectives
and pledgeito differ from one another in as
few ways as possible., By binding themselves
together into a univocal social whole, they
ward off the sense of estrangement that
accompanies their new-won sense of subjective

I’ relativity and create an enclave of common

conviction (p. 142).

)

The peer cuituré plays an equally importéﬁt role in the development
of the third pair of variables in adolescence, the interplay of achieve-
ment and identity. Gordon (1972) maintains that the core dilemma of
adolescent development lies in "the problem of integrating the partially
contradictory value themes of social acceptance and social achievement"
(p. 25). He defines achievement as "the symbolically validated perform-
.ance against a socially defined standard of excellence or competition"

’ (p. 39). Hill (1978) suggests that achievement drives are tied both to
the yoﬁngster'a ultimage ambitions and his/her more realistic knowledge

of his/her own attributes. In the world of adolescence, to recoPcile

’ | \

@ n
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the image of self as defined by new-found participation outside the

ﬁome, the concurrence of friends and their opinions, and the demands of

»
4

various "superiors" -- tsachers,'clergy, bosses, coaches =-.is the
‘ iy
major task of identity~building. In this recontiliation, the teen-ager
Ve
1Y

sets both durrent and future goals. Bakad (1972) emphasizes_;ﬁé impor-
tance of identity aspirations:-for the long run; the adolescent feels
the conflict bet;een current demands and adult aspirations. Bakan
suggests that teen—agérs,practise self-restraint or assertiveness dur-
ing adolescence secause of the hope for future payoff./ Those who

fail to have hope as adolescents may set the stage for a negative out-

come much later in life. Similarly, Hill (1978) proposes that failure

to secure peer acceptance as an adolescent can set a negative pattern

' for all future ad?lt experience:

v+ » poor peer relations during adolescence is

one of the best, if not the best, predictor of
concurrent and subsequent social and psychological
pathology of all kinds (p. 19). ~

" The significance of Hill's three issues of adolescence does not
lie in their individual relationsﬁips to a teen-ager's development.
Rather, the three sets of variables help shape a common meaning for how
the needs of a whole age group, a atudent’ populatio;, may be characterized.
In short, the major issues of adolescence, as discussed by current
resesrchsrs, cluster around the precarious establishment of aghtrong
independent identity,.acceptsd by”one's peers, as well as one's parents

and teachers, based on acknowledged achievement, and looking toward a

&»
successful future. These are the ideal conditions that could accompany

o
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~

the sesbndary changes which are so essential ‘to adolescent dévelopment. —_—
These are the parameters within which the tasks of adolescence, ag -
suggested by Conger, might be appxoached. The school is an importast

getting in which such ideal conditions can be cultivated. The model

secondary school, in Epstein’s (1981). words, which strives to méet.the

neeﬁe of adolescents would: ~

« + + create an eéducational program and social
environment that will capture the energies and
intelligence of an energetic and curious popu-~
latton, meet the students ‘at their skill levels,
challenge them to increase their academic skills,

v and prepare them for adulthood (p. 2).

But the discussion of issues in adolescent developmeﬁt a196 provides
oﬁﬁér consideration; about the quélity of experiénce'in the transitioq
to adulthood. Lipsitz (1977) emphasizes that in the teen-ager's quésé
the most important cgntrai theme to underline is variability, ﬁér the

time and rate by which adolescent transformation oécurs are radically

different from individual to individual in the school population.

Since this variability is one gi the aspects of
being a young adolescent that centributes to
the potential painfulness of this time of life,
we underscore it time and time again in the
hopes that those working with and living with
young adolescents will be extremely sensitive
to the issues involved (p. 41). .

.Along with r'cognizing the varf‘bility by which the chanéé to adult-
| hood occuré, a para lgl problem is to comprehend the gradualness by
which the maturation takes p}ace; A comparison of Piaget'a apyroach to
. th; érowth of intelligence with HiIl;é framework of adolescént develop-
- ment is very useful. Piaggt (1970, p. 708) iases his avgument in

[ ] .
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assimilation[accommodation on bio;ogicalIstructuraliam. The interactive

process of taking in new information (assimilatibn)'as one .acts on

dbjects contéining such information: and responding to it by changing
‘ \

one's internal structure‘bf such information,(acccmmndation) is the ¥

’.
-

- heart of Piaget's\developmental theory. Piaget ‘calls this time-consuming

process equilibration. There is no question in his mind that. the
process is gradual, involves the active participation of the learner,

and — to become operative for the adolescént -- requires a p0sitive

. social interaction, 'as well as a logical consciousneg;. Hill's delinea-

i

" tion of primary adolescent changes, their impact on and interaction

L§

with specific settings, and the manifestation of sec dary changes can
be, said to have the same requisites as equilibratio . The development .
of resolutions to the issues of attachmenﬂ-autonomy, sexualityhintimacy,
and achievement—identity relieg on' a gradual process, , olves tbe

student in ‘active participation and deci on making; and requires exten-

sive, positive social interaction. The esult is a fully capable,

'y

operativc adolescent. well on his/her way to adulthood. p
s The interpiay between primary changgs and secondary mediating
‘influences should aIso be emphasizeﬂ when discussing vaE!fb111cy;aun“¢hN
gradual change “in’ the adolescent's transformation. The, issue of identity

provides a useful example. Hill (1978) points out.,.“First there is
the business of transforming inages- of self to accommodate to bodily
changes‘and changes in social expectations" (p. 13); these are primary

changesw The@ "there is the problem of coordinating these images




Ead

" to the strengthening og respect for human rights and fundamental freedoms"

to attain a self-theory that incorporates uniqueness and continuity

through time” (Hill 1978 P 13). This coordination constitutes'
secondary change. In building a new, adult identity, the adolescent'
assimilates the realization of primary changes as the body/mind/‘
personality experiences initial development. Then the adolescent

1

responds or accommodates to initial development with secondary changes,
gradually achieved,through positive e;perience under the influence of
family, schools, and peer groups. The‘role of formal'operations, as
depicted hy the Genevan theorists, in this interactive process, appears
to be particularly significant. . According to Hill (l978, p. 15), the
identity formation progess described by Erikson (1968) would be ‘
impossible without experiencing gormal operations in the social realm.

By the .same toked, the eapability for mature intimacy described by

Erikson (1963) and Lidz,(l§§8), or post conventional moral development

)\ ’ -
described by Gilligan and Kohlberg (1978), also seem to require ‘the .

advent of formal operations in the adolescent's cognitive abilities.

In other words, thé teen-ager's primary changes mature and develop

in the significant settings of life to the extent that interplay of the

«

issues which are manifest in secondary changes are permitted to exist and

in terms of the quality of their interactive coordination. The school

~

that provides the highest form of cognitive preparation,‘according to

Piaget (1973), also must eall for a proper ethical and social education

that is "directed to the full deVélopment of the human personality and

’I

(p. 871. The secondary school‘which serves a population of maturing

S ‘ f *

ot N §
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adoleééents faces both awesome tasks during this key period of development.

An& finally, significant in Hill's dnalysis, is the 1nterpl;¥
between the growing f&fmal operations of the adoiescent’;nd the régulﬁ— )
tién of norﬁs about his/her behavior as set b} peer group,’ family, or
the school itselff fn;the institdtion of tﬁe school; this interaction
;s a particularly important area of’educational congideration. This is
(the larger psychological problem of creaéing enviromments far learning,

the settings of behavior as Epstéin (1981) defines them:

é
~ Schbols expect students to accommodate their .
behavior to the opportunities and constraints

S of each setting,.to change behavior as they

move from setting to setting, and knowledge
+ unique to each setting. To a great extent, .

the students do accommodate their behavior for \\T;
each new setting (p. 4). - L. . .

—

In the relationship between what thé student observes and cénscieusly

decides, and the encouragement or discouragemené’advanced by his/her
peers and %upefiors, learning is suppbsed‘to occur.'ABht.l{Ftle ;eseafch
aboﬁtQadqiescents in schools is viewed from the épint of fiew ofloutcomes
of schooling. What do‘we want the settings of i;;rning for teen-agers

¥

to aécomplfsh? There is an underlying assumptioﬁ in this'paper;that

- . . € 4
effegtive secondary schoolsiwill meet the needs of most youngsters
between 11 andilg years of age. An exggasgge'discussion.of these needs

has centered on primary and secondary changes in adolescence. It is

necessary now to éiamine adolescence in the context of the outcomes of

I

effec&ive schooling. - - ' .

K
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ing and Adolescence |,
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Effective School

The literature on effective scthools is beginning to riwval that of
adolesc;nt aevelopmenepin size and scope. This papexr makes no attempt
to review or aﬁélyze comprehensively the current movement on schéol

- 1
effectivéness.* Rather, it seeks to use.the five factors considered
the most critical aspects recognized by scholars (Brookover, 1980;
Edmond;, n.d.; Mann,719;9; Rutter, ﬁaughan, Mortimer & Ouston with .
Smith 1979) as high pdgitive cqrrelates of effecgiveness as a means of
analyzing reégarch on adolescence. In summary, these féd%ors include:
® a gtrong principal who -is also ag’}nstructional leaders-

high teacher expectdfioné of student-achieﬁément;

safe, 5;derly facilitiés and positive school climate;

priority of a basic skills program; and.

frequent and continuous assessment of performance and

4

regular use of such data.,
Assuming these factors describe‘effective educational iﬁst{tutions, how
might thesé factors relate to the issues of adolescent development?
" Such relationsﬁips may prove to be hiﬁdering or helpful to thé education -

- -, A

of the individual teen-ager. In-the analysis that follows, the school
. y .
2as a whole is the focus of discussion rather, than the structure or

content of specific, dindividual classrooms.

.f4 Strong principal/instructional leader.' If an effective school is

f%&ministered by a strong principal who is also an ins‘Luctional leader,
- ' ¢ . . !

wt oy

!

<N

* T ) - o
See another paper on this topic prepared by Joseph D'Amico, The .
Effective Schools Movement: Studies, Issues, and Approaches, Reseazch'
for ‘Better Schools, Inc., Philadelphia, PA, 1980.

-
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"how might his/hex relationshin with the population of adolesceats in

the schoblvbest be characterized? Obviously the question of authority

in the institution is of primary concern, particularly the role and .

-

stfucture of disciplinary practices carried out'in the exercise of

- AN .
the principal's leadership. According-to the current literature on

)

adoléscence, the autocratic or authoritarian model of administration
‘

would not seem to be an effective approach for secondary schooling.

Hill and Monks (1977) maintain that excessive authoritarianism, as well

as excessive permissiveness, leads to continued dependency on the part

of the youngster,and,,therefore, hinders the adolescent's development of

autonomy. Epstein (1981) suggests that the tendency to over-control
adolescents actually runs counter to the teen~ager's need to develop
adtonomy and independence. Mergendoller (i981) suggests schaol central-
ization leads to teen-ége passivity. These researchers argue\that vhat .

‘ bl
is needed at the secondary level is a balance between understanding

the need for rules in the organization and the freedom to deve10p

through action an:understanding of the school as a total institntion.- {

The chief administrator in a school needs to support such a posation.
Much of the iiterhture on managing high schools focuses on the

size of the institutions and the number of students attending them.

Mergendoller (1981) points out that "students have significant power

to disruptrthe school, and sabotage ‘the instructional process" Cb 21),

One response to this potentisl threat is narrowly to delimit student

-

role and keep things under tight, centralized control. Heyneman (1926)

3

1
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takes issue with such an approach, saying that althqugh the anolescent

needs to- lélrn that some options are finite in the secondary school,

he/she has a greater need to find.out through actual responsibilities

-

what significance rules, leadership, and authority have on the school

as a real; comunity and his/her role in that society. Newmann (1980)

sees adolescent involvement in the decision—making and social activity
?

of the school as a key commitment which can counter alienation in

high school. Piaget (1973) }Qeld emphasize that the ,student cannot

merely be told infggn rmation about rules and activity; the adolescent

learner must exper

’

ce it direcgly in everyday events. Conger (1972)

suggests that when a principal fails to proyide opportunities for the

growth of student autonomy, he/she allows for 'more rapid and pervasive

growth o? alienation, apathy, drugs, delinquency, and violence" (p. 226)

in the school community.

i

’ The importance of realizing that the school 28 a :community, as.

Adelson (1972, 1979) discusses it, is also important t:LE§B adolescent

in realizing the significance of the principal as scho

leader. How

does the principal view the various groups of actors in the high.school

population: studénts, teachers, and support personnel? What roles

" are permitted for‘each group; what stake in the larger community is

encouraged? If peer associations are 80 significant to the adolescent

student how does the authority §tructure of ‘a school treat and work

- with the student council, various clubs and .spontaneous social groups,

sports teams, and the myriad of acﬁivities that exemplify peer




. - . .
associations?, Are student groups age-gegregated organizatioﬁs basically

] kept outside the instructional focus of the school or unrslated to the "=
community-at-large? . How are faculty rolesﬁﬁr_budgetary support allo-

. cated to student activities? In making1decisions of this sort, the | o

3

principal reveals his/her hidden valueg and informs students about what .
really counts in the schooi.- strict controls or opportunities for

increasing stu&ent involvement in the {institution. N

, { .
v The nature of the developing adolescent also suggests that the ,
»

secondary principal has a particular role to play as an instructional

leader in the high school, Although much of this role may be shared wiqh—

|
department chairpersons, the emphasis of the principal 8 labors nust
. AN -~ o
be concerned with 'the quality and significance of the academic program

in the school. This emphasis agrees with Brookover's (1980) findings
about effective élementariischools, as well ‘as the research of Clark, .
- Lotto, and McCarthy (1980) which stresses the school administrator's
N :rol: in setting standards of performance in improviﬁg schools. The -
literature on adolescence also stquses the'importahce of the school |
leader in gtructuring an institution that provides opportunitieg for

: teen—age students to build an awareness about learniqg and a conscious-

ness of academic excellence within the school society (Mosher, 1979)

- The seconddry school principal;.then, has at least a two-fold
) . ) - a 3 . .
task in managing a large, departmentalized high school. First, he/she .

is the’leader of a functioning community in vhich students as individ-

uals and in groups should be encouraged to bédactiye in the social

¢ . ) " ‘ »
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exchange’of the schbol.-- both formailly and_infoimally -— and’to have

success in such relationships. This emphasis suggests that the principal
provides organi;;;ional leadership so that students and teachers alike
have ‘an ingegrgl role in pianning, desiéniné, selecting, and implement~ '
ing the deéisio&é that make the schgol a viable .social institution. The'
"ethog" of the school, as recent studies of public (Rutter et al., 1979)
and péivate (Abramowitz, Stackhouse et al., 1980) institutions indicate,
may be intimately related td>this leadership factor. But, the érinci—
pal aI;o has an academic influence‘pn developing’teen~agers. chéol

is not a popularity contest. Academic excellence in a period of rapid

cognitive change requires that the school leader work with subject =~ ™

specialists to advocate intellectual exchange, too. More will be raised.

" about this topic in subsequent factor discussions.

Teacher expectations of student achievement. The role of teacher

expectations and their influence on student achievement similariy bécoﬂiﬁ

a complex relatiohship when adolegcent devélopment is cdnsideied if' the

[}

secondar& school. Achievement conceived narrowly as working for grades
108es credibilitY‘among a. student population that is geared more to peer
values than to those of parents, teachers, or society. Kagan (1972,

P+ 99) finds "insufficient motivation" the primary problem in junior and

senior high sghools. Expeetations'coﬁcerning abilify or personal

attributes are shaped by many relationships adolescents have and by no

¢

'meansﬂare theyulimited merely to c¢lassroom tasks or performance. Accord-
R
ing to Hill (1980) and Husén4q(1977), having increased oppertunities to do

‘ things, to have contacts and ﬁeaningfui'rqyés in the larger school

«
)
& e s apasis . .




~

- . r

organization or the community, has significance for.teen-agers. One
reason for this is the greater ;isibility of such roles'to the student's
peers. Another reason is the positive feedbackloﬁ?task.apccessiitselg;
An examination/of the area of expectation cannot help bht-raise
.the question of the relationship between.the student's view of himself/‘
herself and a sense of school achievement. Goldstein (1967) examines
this relationship and suggests that the student associates his/her own
self~concept with identity factors and feelings of belongingness in the
. 8chooYs=<If a student does not éxpect to be successful in school, he/

she feels that he/she is not part of:the system. Such lack of expecta—l

3

tion for success is the mark of alienation, a permanently entrenched

h
feelingtiof deficiency. To expect success and to feel that one has

meagningful roles to play in the larger organiaation are motivating factors
.that may prevent adolescents from.dropping;out of school, as well as
" adults from burniné-out'in-society. : -

Much of the research on adolesoence has heen focused on male

’

_ subjects in high school settings. ﬁipsitz-(1980) stresses the need to

complete more studies on female subjects and junior high school programs.
) She also emphasizes that the relationships between expectation and

»

aqhievement are in particﬁlat nded of funther study. She ties the

. 1-1’ -p v * '
beginnings of the drop—out problem in‘secondary school to the feelings
of insufficiency and lack of gigh expectation during early adolescence,

the years between 11 and 13. In Lipsitz's research, there are some

relationships to.home and family orientation that must be understood,

-
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but the major point emphasized is that the school is the major insti-
tution that mediates betwéen what the student expects of him/herself :
* and the dreams of glory started in childhood In addition, as Bakan
" (1972) notes ~-- drawing on Stinchcombe's‘(l964),research - the“;;ages
of the future, particularly in the job market, not only motivate .
~ immediate performance but play an important role in determining delin-
‘quent.behevior and causing genéral rebelliousness, too, The student
Jyho sees little connection betweeén real work and what is being studied\;
at school, or between his/her career goals and what the teacher conveys
as a job choice for a youngster, quickly opts outaof competent perform-
ance in the classroom. Simiiarly, being able to do something is
meaningless if the task-performed is not linked t? the child's ultimate
work goals: Lo
When a student reaiizes he does not achieve
status increment £ improved current
performance, current performance loses mehning e e .
He claims autonomy fyom adults because their
authority does not promise him.a satisfactory
future (Bakan, 1972 r¥ 83).
There is-séme evidence, too, that schools, as'well _.as parents, can
v
also expect too much of'students. Literature in the 19603 (Stinchcombe,
1964) suggested adolescent "rebellion is a way of rejecting pressure for
success"»(p. 8). }AMore recent studies (Elkind 1982a) of the hurried child-
in American life characterize éoungsters as unintended victims of rapid,
bewildering social change. "SOMe of the more negative conseguences of R
hurrying usually bécome evident in.adolescence, when the pressures to

grow up fast collide’ with institutional prohibitions" (Elkind 1982b,

‘ps 1l4). Problems of teenfage pregnancy.and even teen-age suicide may be

¢
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traced to the stress of such unrealistic expectation.

- School climate. Much of the literature on effective schools dis~

cusses the significance of a supportive school climate in promoting
learning. Although some attention is given to the influence of pleasant
physical facilities on instruction (Heyman, 1978), emp asis is not placed
solely on the phvsical environment,of the school buy rather on the
psychological bgse. JIn the settings and coﬁhunication patterns that
create meaningful relationships throughout the institution, some researchers
locate the beginnings of factors like high expectations and student motiva-
tion (Rutter et al., 1979). Gump's (1980) research on environment§ that
have social meaning is also relevant to this point. Gump suggests that
effective educational institutions are concerned.'with the human compo— -
néhtsa as well as the instructional program. How people interrelate and
what they study under what conditions are important aspects of supportive
‘enviromments. The effective high school serves the adolescent 8 need
for peer exchange and encourages learning experiences through more than Cy
age-segregated academic relationships. L

. Barker and Gump’s (1964) work on optimal school size ig also impor-
tant for the development of secqndary educational climates. Where
concerns are high for maximizing student involvement and developing ‘ -
program fleribility to serve the variability of the student population,
the size of the‘school and the ratic of staff to students are important
factors to considerﬁ If the adolescent requires real and varied sett-
" .ings in which to act out and individually eXperience significant relation-

ships in the school overcrowded and mass approaches to instruction and

R

% .
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learning are obviously not appropriate. School climate conducive to
learning requires some measure of personaiization, if not individualization.
> The research of the Center for Social Organization of Schoozs in
haltimore has implications for the study of school effectiveness and
supportive climate. Projects conducted by the Center have examined the
éonditions .for optimal oeer asgsociations in school (Karheit; Hansel, &
Ricks, 1979), as well as the effécts of cooperative learning strategies
on instruction (Slavin & Karweit, 1979). In terms of adolescent develop-
ment, the Center's work on peer relationships suggests that a supportive
climate can influence student achievement, socialization, self-esteem,
" and other key aspects of schooiing.. Though many of the Center's studies
have been conducted at the elementary level, research on adolescence
Suggests that _the findings could apply.to the secondary school as well.
The emphasis on the positive aspects of school climate should not
lead educators to.think there should be only an air of satisfaction in
effective schools. Brookover and Lezotte (1979) found that teachers in
"effective schools, which they called "improving," are less satisfied
‘than teachers in declining schools. These teachers are not compiacent,
but rather appeared more’ likelz/éo experieuce'some tension and dissatis-
faction with existing situations. The'energé of the staff andkieadership

i a school with a positive climate is directed toward school-wide
7

3

improvement and the essential factors that can make that schicol safer,

orderly, and more effective: The implications of adolescent literature

for climate improvement in high school seem obvious. Adolescents need




to be part of the'improvement_nrdcessg meaningful roles for them in the
process are the involvement pattefns Newmann (1980) adnocaces. Through
such involvemenc, the rules of the school snd the .orderliness of the
schcclAsociecy‘can'be experienced, in a Piséetian sense, directly.

Priority of basic skills. The effective schools literature empha-

sizés the nriority of basic skills instruction and, nas been concerned
L

primarily with the remedial needs of lesser advantaged students. Empha~
sis has been placed on the "basic skillg" of ;hematics and reading.
There is a rather sfrong diVergence of/ interest between that per-
spective and the impldcstions of research on adolescence for imstruction
. @nd, the development of curricula foc/secondary education. The formal
operational- patterns,associated wizh cognitive development as a basic

adolescent change stress the need for diversity of program ahd program

content, the expansion of logical reasoning, and a_growing awareness of,

7

possibilities spd\gersons; experience (Peel, 1971;. If anything,
. ~ / .
vi

adolescence is viewed as a period of academic extengion, albeit in a
M 14

-
-

context of specific cbgnitive abilities. e

»
L)

Three themes are suggested as alternate views of what is essential ~-
if noto"basic" — to skill ‘development in adolescence. First, the
importa ce of symbolic development is stressed. Peel (1971) suggests

- »

the teen-gge thinker should be encouraged t3 discover new attributes of
‘ :

a nonperceptual, mediated kind. Understanding relationships through

various formg of reasoning should alsé play a part in the secdndary
)

classroom, digcovery methods should be experienced. These higher

lfoxms of cogni\lon need to be extended to various subject areas and
z , |

not merely to re ding or computation.
, S g

.\\» .
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Secondly,'essential skill development in adolescence !Equires«some
& attention to the social nature of learning among teen-agers. The inter-

active quality of ‘group leafning or theacooperative interplay of learn-

, | ing among~peers are aspects of instruction that need {to ;be stressed in )
the secondary classroom Settings as discussed by Epstein (1981) or Gump
(1980) can include debate _teams, student E\~9cil, -8chool newspaper, and

even the class play as vehicles of instruction which provide opportunities .

o

for new perspectives and diffefent analyses. They may provide situations

that are more convincing to tle learner than text-oriented curricula

. .

bound between the covers of a book For that matter, some researchers -

\ ~(Elkind 1970) maintain that secondary instruction should not be limited!

\
\ I

\ to formal clagsroom or school instruction, but should include activities

in the community-at-large as a resource for adolescent introspection. e

Finally, with regard to the emphasis on effective schools and basic
- ' J\
skills instruction, the issue of future promisé and job perspectives is a

\realistic dimension to include‘in'planning education for adolescents.

' ' Tp what extent is basic skills,instruction keyed to productivity, real ’.\
v : . \ d X . . - .
i - : job\attributes and youth employability? Making the classroom experience .
o
relevant to the actual marketplace may not be comfortable for adolescents ‘ L

N but, according to Lipsitz (1977;: it:is essential for future economic
- . success.> Relating classroom work to the community 8 needs and interests
- ds an important goal of such. educational planning. It is interesting to
note“that Lipsitzltakes a very’din.viewggflggg_applying the kng lédge of
adolescence to thelschooling of young people. She sees a narrow "basic

. ’ . . ‘ ' _
skills" definition as an }neffectiv way to deldver secondary education: - g

’
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.The effect on. schooling for young adolescents ]
may be dramatic. If schools are held accountable .
for teaching ‘basic skills" to everyone who is
required to attend, the aims of schooling may be
determined by an even narrower definition of the .
. ,learner than ‘we now have. Schools will be® closer
“to Bereiter's vision than we might. now: expect&
It will be- easier for states to. lower the age of"
compulsory atténdance thar to meet law sujts, -
easiet to flunk students out .than to try harder
" to teach them, easier to crack-down on them than
to_seek alternaté ways of reaching them, easier
to see them only in terms of the minimal standards
‘ of performance schools will.bpe held measurably
accountable for. It will be difficult to convince
school sy8tems to consider the holistic view in
relating to a ‘young adolescent when they know
that they have’only one or two tofe yearg to make
good on society's investment: The pressure that
—~will be on schools housing young adolesce s, and
therefore.an the students-in theém, may be -as
wasteful as is the current lack of-accountabdlity.
The sanction for noncompliance in practice may
remain against the students (Lipsitz, 1977, P. lZOll ,
Ve

\

h The difference between educational policy and youth policy is Zighlighted

-

in Lipsitz' 8 statement. Perhaps society asks too much of schools and too
little of’ other institutions. National aervice, work experience, outdoors
L) [S o

education, Outward Bound, etc., come to mind as alternative,.complementary ,

learning experiences for adolescents. Education,weven)basic gskills educa-
< , ] ° v

"tion, dpes not occur solely in the public schopl. With good community

R -

. . . g \ o
‘relations, effec%ive schools can enjoy and learn from the success of

other programs anﬂ institutions that serve teen-agers. .

¢

Gathering and using,assessment data. Effectire schools’ literature R

-

s%resses the neéd for sound performance data on adolescents and a careful

‘ use oi inforhation to make instiuction as relevant as.possible to pupil

-

- . f .
4

4needs. There is little in adolescent research that disagrees with this,

¢
-
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position. The concern with the variability by which the adolescent .

* .

makes the transformation to adulthood underlines the need to know, to <i
asgsess in a variety of ways and under varying conditions, the biological
cognitive, and social manifestations of change. This also suggests },z"“

—

asaessment strategies beyond the standardized testing batteries that .

primarily measure basic skills performance. It woul
{ P

use information from “such testing diagnostically andlt- escribe, over

g’
a period of time, learning assignments that match the desired skills,

The adolescent's gradual acconmodation to new ways of thinking and per-

forming suggest long-term approaches to both assessment and instruction.

-

There are assessment areas that are very limitedly disgussed in AN
both adolescent research and effective schools literature. Cultural

influences and -special problems, such ag disadvantaged circumstances or’

'giftedness, are not .topics on which extensive information is available
with regard to teen-age development. ,Ih one sense, both_adolescent
research and effective schools studies share a common position of igno-

rance on these concerns ( Hill,,1978). Never%neless, the} are siénifi—
~
cant questions to resolve in the delivery of data-based education

programs. o . :
- Fas
4 . .

Summary
This sectiop has examined the complex ways that basic adolescent

changes are manifest in adolescent development. ZIhe settings of a
‘.student 8 life — home, peer, and school ~-.mediate the youngster's

experience arnd present a series of secondary influences that strongly

.~

ot




effect the teen-ager's new found ident?fif— At least three particular
.- _issugg seem to emerge as long-range qonéerps_fo? tﬁe developing adoles-

cent. Iﬁ the tension created by the iséues of attachment-autonomy,

intimacy-sexuality, and ach;evement-ideﬁtify, the adolescent confronts

secondary education, How these issueg relate to the so-called factors

y

of effective schoolinguié a ?opic extensively pursued in this section. )

On the whole, the issues of asolescence and the factors of effec-

“sive schooling address many similar concerns. Both areas seem to focus

1)

on human or humane dimensions; both literatures seem to approach educa-
tion from a common sense, constructive, and positive attitude stance.
There are some topics of pbtential cohflict or contradiction and there

*

* '  are, no doubt, several significant questions about which bptﬁ reseatrch

‘ v

areas are silent. Eor example, questions such as "What is the context
of learning for adolescents in urban :school settings?" or "What is the

signficance of ethps.(kutter et al., 1979)7inzgmerican secondary schools?" )

-

still need to be addressed when considering the implications of tbe'two,
' . N

~ 14 ) P »" -
areas for practice in secondary education. The next section of this *

s

- -

papef examines the implications of this rich research base. 4'."'

\




. IMPLTCATIONS FOR PRACTICE AND FURTHER RESEARCH

- — N

There is no magic "fit" between researeh om adoieskence and liter-

,a;ure on effective sphools. As in many topics of educational research, -
there are significant findings in Both areas, and even tf;thz to be

gained by study_and comparison. <There'are‘aomgldiffefeﬁces in épproach
between the two areas. Adolescent research is, basically descriptive; it

is concerned with detailing the.variety of behaviors that chagracterize

youngsters and their developmeﬁt. The resulting information is rich
and diverse, The educational researcher must strive to understand the
variation exposed'and incorporate it meaningfully into a productiver

whole. Effective schools literature, on the other hand’, seems much more

Y

prescriptive in nature. It seeks to build a carefqi sequence of factors

as discrete ‘entities which lead'to smooth;y operating,\p;éductive}

'
! !

institutions. Given that the'two‘afeas address these different perspec~

i

tives, what implications can be drawn ébout‘seconddrf education that

M 0

‘are useful to pracéitioners, pollcy'makers, or researchers working with

adolescents? .

Adolescent Neéds and Appropriate Responses

One of the'mosttnpteﬁorthy proddcts'of adolegcent xesearch is tye

catalogue of needéfthat are tﬁe péculiér requisités of youngsters in

the second decade of life. These nééds largely grow out.of fhe basic
changes that occur during adoiescénée, but they also reflect éecondarx

influences and the issues.of adolescent development discussed in the

s

) !
C \

-
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previous section. Dorman (1981b) presents seven,needs‘as:characteristlc;
. Fad v N

of the foung teen-ager:
¢ the need for diversity;
e the need for opportunitieslzor gself-exploration \;
agd gself~definition; L » - o
) ‘the need for opportunities for meaniogful pertlcipation .
in their schools and communities; )

o .the need for positive gocial interaction with peers and

adults;
o- the need for competence and achievement; and
e the need for structure and clear limits (p. 5).
‘Although Dorman is speaking mainly about the student in middle school,

v

the perspective“she takes is net inconsistent with the needs Gump

J

(1981) identifies at the heart of adolescent functionalism for ‘the older
student:

> . . ¢
e gaining competence through activity; o
e being challenged by competitire'or difficult tasks;

3 being valued b& others; and -~

(¥4

. being part of an action group (p. 2“}.
The parallels'between these needs of adolescents and tHe good

‘ practices suggested by effective schools factors are relatively strong.
This is true in the larger, (macro) perspective, as well as in the

A smaller (micro) detail. Thfueffective schools movement calls for schools

to pull themselves up by thd%r bootstraps, to be systems readf to change.’

3
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o : The moyement adyocates'self-evaluation on the-part of the school as a

. '.whole, very much as the adolescent must learn to reconstruct his/her .
own reality in the transformation to adulthood‘ The particular factors
of eff;ctiveness are keys to that end; they are the dynamic means by - ‘ ‘ L

.-which conditions in the school create an environment in which young . v

3 ‘people can best survive, if not thrive.

The first‘implication to be drawn is to realige that "responsive"

" _schools consider the ... . adolescent as a whole person and recognize

that young adolescents learn better in an environment which takes them

into account: (Dorman,l981a, p. 4) This realization brings to mind

o

'the universal tasks of adolescence suggested by Conger (l972) While

the teen-ager deals with both primary and secondary changes and tries

to integrate these developments in everyday life, the universal tasks, ) C
?\/’ R © ; + ’ .
i °, : . '
= are'al trgnted. a‘school that does not expect that the youngster's

genergies are so tapped, is probably not only unrealistic -'it will be

o ineffective as well., The school's major prohlem 18 to determine how to* | -

) c;gate an enyironment and a program in which thé‘student can become .an,
-t anctive, contributing member of‘the educational setting, while he/she

Is?caught up in, the throes of adolescent transformation.

i 4 i

. t T

'The second implication suggested by comparison of the- two .xesearch
areas is to realize that schools that are responsive to adolescents
are oé;n systems, more‘democratic ghan.authoritarian, more progressive
T ’than restrictive. As fiagetﬂs actiqn-oriented‘learning was ugseful for ‘

understanding H11l's frameéwork of adolescent development, Dewey's (1938)

.




.‘ _ ,
approach to’ education and experience is fruitful in characterizing the

..\

school that, must capture the vast potential of human enterprise, organize;

and deliver-it to each nfw generation. The ideal school for adolescents

expects them to be active learners, . provides the opportunities for
knowledgefbuilding experiences, and protects the freedoms that make the )
. . . ~ - .

interactions necessarv’possible. Some researchers (Mergendollar, 1981)
. , 7 '-. N

=

suggest many, American high schools are exactly the opposite of this
. &

ideal and challenge the educational'enterprise to re-orient itself:
. - ,
The typical comprehensive secondary school N
has a deleterious effect on adolescent develop-
ment. Schools are too big. Students are often
excluded from taking an active role in school
governance and directing their own educational
program. Classrooms are too often competitive
enviropments where recitation remains the
pred" nant mode of instruction. Such schools
- can maik in the name of education (. 37)

Suggested Changes in Secondary Schools

- To make secondary schools more effective institutions for adoles—

cents, some researchers have proposed changes in the institutions in.

(

at least five categories: school structure and organization, curric~

ulum, staff orientation, student orientation, and support'Services. The
following discussion is presentéd as an example of the thinking that /
has been sparked by adolescent research or effective schools studies.
"'wThere is & need beyond the confines of this paper, to explore 1r
greater depth these 9uggeéted changes. ' 5' - h\

\IBarker and Gump (1964) have long been advocates of smaller high -

schools in which,students have greater opportunities to be active members




of the school community. If the school cannot be reduced in phybical

size, then the organization must be.reshuffled to allow~for more pe¥son-

-i

alized exchanges which are cloaer to theyatudgnts' interests. Glatthorn

(n.d.) proposes changes in the physical pace, as well as alternative :
school organizations,to raise the possiDi"ty or autonomous behavior.

"The improved climate of such a schodi, as

would be a naturaleutcome of such restructuring and can be associated
. o AN
with greater achievement in the long run. The role of the principal

and the administration is not to be underplayed in this transformation,
and’the emphasis is placed on school as an environment that is conducive
. to learning not ag a.center of punitive reprimand (Rutter et al., 1979).
The secondary school as the stepping&stone to the great knowledge
~of humankind should be seen primarily as an institution of learning.
Tﬂh’importance of the curriculum in that vision is a point to be empha-
sized. Unfortunately, that is not always the case. dusick (l98l)
criticizli‘American secondary education for creating a hodgepodge of-
fragmented unrelated course offerings. Glatthorn (n.d.) questions *
whether‘the ways students are grouped by* curricular program should not
be examined especially in terms of embedded differences of social class
and vocational limitations. In either case, the secondary/school.program
> 'is not the diverse, inspiring, and mind-egpanding experience that pre-
sumably the cognitively capable adolescent i; ready to cope with.
If schools are to be effective institutions for young adults, the

‘ attitude of the staffs in secondary education is another area ripe for

.. Crer o




change. Do high school teachers really see schools as academic institu-

,tiong? Edmonds (n.d.) stresses the importance of positiYe'expectations

for academic success on the part of teachers for aqll children. He emphar

sizes that teachers must be confident that they can meet. the demands of

successful instruction, too, and that implies their own professional

growth and development. It can involve exploration of new teaching methods

‘ and materials, Teachers who feel overwhelmed,or_burned—out cannot hold

[ 3

much hope either for personal achievement or for that of their students.

s

The improved attitude of students is another area of potential improve-
ment in secondary school reform. Mergendoller (1981) _questions whether
-passive student bodies are meeting the challenge of education. Douvan'
and Adelson (1966) advocate experiences that can teach students internal

controls, as Newmann (19860) proposes fncreased opportunities.for partic~.
“ 7 ,\- N -

ipation and decision making. The emphasis here is upon the learner becom-'

1&§ aware of what he/she should-know and be doing and why, to become

responsible for their own growth and development. Competence in secondary

¥ N . .
éducation is not to be enforced from abovd; rather, the learner plays a
pivotal role in constructing his/her.ownAaéhievement.k Part of this rela-
tionghip between the learner and the school involves a knowledge of the

goals of education in one 8 community, a commitment to similar goals
<

and expectations, antd a belief that one is moving ahead on task (Dorman,

1981a). This is.as important for the students' families as for themselves,

IS

and often involves the learner 8 view of the future and career or voca-

tional opportunities in that future.




Finally, the support services in a secondarv school must also
‘advance the acadeec emphasis of the overall program. Effecﬁ’ive sthools
"literature stresses the importance of change capability at all levels .of the

prganization and among all members of the staff (Timpane, 1980) Monitoring

test results and using assessment information diagnostically and produc-
14

tively requires the cooperation of the instruetional personnel with the )

counseling staff. Working with students on physical fitness or team partic—

>ipation could involve physical education coaches,,as well as academic

faculty. The greater the communication among the actors of -the school setting,

the greater the chances for integrated learning. "

i

The changes recommended in this se tion represent the paraIlel thinkr

13

ing that is suggested by-adolescent research and effective schools litera-

v

ture. However, the two research areas'do not totally complement each

) »~

o other. There are sreas or concerns ‘to which complete resolutions or

final answers are not readily- available. In particular,

the problems

¢

of urban schools need much greater consideration, beyond.the.discussion -
. ) .

-

.and the suggestions made for all high schiools in general. 'Y

) Looking at Schooling in Urban Settings - " ‘

What are the particular problems of developing effective schools for

adolescents in America g8 urban settings? It seems questionable whether

-

we have a sound understanding of what the/gglticultural population of

* ™

teen-agers is 1like in utrban environments. Educators have used conven-

-

- 1ent labels to .apply to these youngsters: "black," "white," non-#eader,"”

-~

‘ "learning disabled," "disruptive,' etc., but it is very possible that
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"gome in one group resemble the other group far more éhan.tﬁéir own"'
(Goldstein, 1967, p. 34). It seems that categories have beenjshapéd
more'by fiscal policy than~24ucationa;‘strategy. We need more informg—
t{ph about these youngsters as actors ih’schoél. We need a befter'
understanding,'tod, of the cultural iﬂfléences these students experi-

ence and the significance that these experiences have to supposed

success on school-based tasks. Lipsitz (1977) gives examples of some

cultural practices in conflict with secondifyéschool attendance:

"machismo” for the Puerto Rican male is.far more important to him than
" academic success; loyalty to family for thg Puerto Rican teen-age girl
is valued ahead of decisioﬁs about her personal lifg, education, gnd
work. These factors og;iously influgﬂce the youngster's development
of identity to a greater degree than society's demands for achieveme;;.
Sﬁchgéultﬁfal reaiizafioné:may direct educators to a Sifferent under-

standing of tﬂe mqtivétion for education, or lack theréof,.among adoles-

cent urban youth.
’ A

With regardﬁlo the éelinquent;tendencies of youth in urban schools,
fésearcﬁ‘éegms tbusuggest'that a stu&ent's experiencé in juﬁioé high i
échool an? earlier neeés to be examined. Aﬁfecent study by the Center
fo; Social Organization of Séﬁbéls\(Wiatrcwski, Hanséll,qnassey & Wilson,
1981) found that curricular gfacking practices in,junior high may have
a significant influence on the socialization patterns,gnd peer relation-
",Céh;ps that ultimatel& shape delinq;ency in high schoolj There is some
'e;idgncelthat peer group influences on édslgscents peak in junior high

-
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school (Gold & Petronio, 1980). These déta.suggegt that secondary insti-
tutions féqﬁiring further study should include groups prior to the

, tenth grade..

- >

Secondly; it is not sufficient mergly_;o categorize urban youth
as poor readers or as students deficieﬁt in computational skills. One |
. really needs to know hOW‘thes; students' cognitive operations are impaire
or what was lacking in earlier education that must be corrected during
seconidary school. 1In trying to determine how formal opergtions might .
manifest themselves in tﬁe.development’of én urban adolescent, a fuller \
description of his/her elémePtary school backgrouﬁd may be very useful. . \
ot Goldséein (1976, pp. 34;35) reports on parliér studies of city youth
and cites:multible problems that may bé potential avenues of interven-
tion bydgie secdndary educator: experienée with correction of enuncia~' .
tion, pronunciation, and grammar, difficulty in handling items related//y”//
ko time judgments, using adults as sources of information and correction,
etc. What is interesting about Goldstein 8 work is the breadth of the
urban'studgnts' deficiency; something much greagsz‘than "bagic skills"
is involved. Lipsitz (1977) points out that the difference between
disadvgntaged and middle class youngsters widens even more ddriqg_adoleé—
ceﬁce,v"as the intelléctually lgss rich environment becomes a greater
handic;p" (pp. 101-102) for ;ﬂé tEen:ager. Urban schools need to explore
-how to divé%gify and enrich\thei; environments to be more chalienging
' and ;ppropriate for adélescgnt youth. If secondary schools in large

cities are going to tackle the gap between concrete street experience

-y
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and formal'thought and logical reasoning expected at adolescencey they'

need to. find ways of building complementary experien?es for these urban

. youngsters in the communities in which they live,.

Third, the relationship between urban adolescents and their families
and communities needs much better elucidation. The school is an impor-
tant mediating influence on adolescents, but 80 are family and community.
In urban settings, where many students drop out of school by age 16, or
even fail t6 enroll, the family and cultural community may often super-
gsede the school's role as educatér. Similarly, conditions influencing
the family, like divorce or unemployment, obviously affect teen~agers.

Because of the high llncidence of crime among adolescents in urban, °
centers, the juvenile justice system and related welfare or régulatory

agencies are also important influences to examine in the lives of urban

youth. 1In determining identity or motivation achievement patterns,’
——
e

+ such community institutio7s nay be as important as the séhools in

shapin%f?éﬁﬂsn%§con3uct. School programs should be implemented in con~

cprt with such community agencies to strengthen all the staffs involved.

" The school or the school district can play a leadership role in shaping

-

a community-wide youth policy.‘

Finally, a careful study ‘of values regarding education in a partic-

-

ular urban setting should bé’pursued.: Lipsitz/ (1977) found that success

in schooling for minori;ieh pretty: much Ydepended in general on the

-—

degree %o which the value systems and/orv sical'appearances'of the

.

minorities were already similar to -the predominant culture'™ (p. 109)

¢

x
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The ‘school's role in prOV1ding information that might influence value

-deve10pment regarding education might”be examined in the urban é&t—

ting. The §choqlﬁ%?g,he the_ Fajor force.inrlong-rangeweafeer-guidance
- %

) an&vﬁreparhtion. It can offer first-hand information on technological
emplpymentjfhnderson, 1980). Sim;larly; the yrban school's role should
be ex;mined where value copflict.witﬁ prevailing biases of America?
society is evident. Ligﬁtfoot (1978f uses the example of drug usage and
‘escalatiné violence in this context. How can urban teachers maintain
high expectations for student suécé§5 where drugs and violence are -
everyday classroom occurrences? How do administrators build effective .
school climates amidst economic breakdown and abject futures? For

- N
informatign about adolescents or effective schooling to suggest even

., ad
A -

tentative thanges-in urban education, some of these issues obviously

i = .
need to be addressed. The differences between schools in urban settings
and higher income aréas may only be differences of emphasis, as Edmonds

, - i . :
(n.d.) suggests, hﬁt‘they are differences that need examination

-
~
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Concluding Comments and Areas .for Further Reséarch

Where do we go from here? This paﬁer ‘has been an initial explora-
tioﬂ'tf two very large literatures which are still expanding. Our

'brdblem is not one of finding more infotmation. Rather, we ére confront-

.. . »~ ’
ed with ‘determining effective means for re-organizing and reshaping our

fingings in order to plake them useful to practitioners and leaders in

secondary education. \Timpane (1980) makessh\similar comment about the
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factors of effective schooling and their ultimate impact on school practice:

These are all factors®'that have been associated
with effective schooling, We find ourselves 'in

a sea of correlation#, We do not know in just
what combination or by.what manner these building
blocks bring about effective schooling. Nor,
certainly, havipg .discovered that, how best orte
wohld foster more effective gchooling (p- 15).

Actually, what educational research offers to practitioners is a

.

mechanism for choosing between sensible suggestions. Some relationships

between adolescent research and effective schools literature may "be more

significant than others and aof fer greater promise of future payoff. It

is important to identify these relationships and to characterize further

research studies which might help transfprm such information into effec-

tive guidelines for practice.

.

For. example, there is a strong concensus in the two research areas

’

for characterizing secondary schools as environments for the social, as
well as the cbgnitive development of adolescents. There is need for

research that more fully documents exchanges.of students with peers, as

e

well as adults, including the school principal which contributes to the

’

positive climate of the bverall institutioh. Such studies might address

issues related to the work ethic and to conérns of prospective employers
or colleagues on factors such as student cooperativeness, reliability,
-and loyalty to the community-at-large. Questions of competence.and

standards of excellence as perceived in a social context could also,be
« . s h

examineds Findings from such research would be useful to secondary
e

school'administrators and faculties for re~orienting their institutions,ﬂ
S : A ;
- “ - . ’
as in the changes previously discussed. ’

<

\




Secondly, there M2 need to examine the relztionship between stu-

dent participation and activity in thg community of the écﬂéol and the
develoﬁment ofﬁa petsonal sense of autonomy within.tﬂé context of
internally. regulated goals énd Iiﬁits._;What interrelationéhips sﬁsuld
be fostered between the content of the school's‘pr;gram, the instruc;
tional method and sstyle in the classroom, and the ways outcofies are

2

assessed in the learning activity? Results of such studies might help

educators understand the complexities of motivating youngsters, as well.-

>

as eliminate the more punitive aspeets of discipline. There is room in’

such -studies for better coordination with home End'community agencies
“and linkages ‘to o;hér arenas. of participatioﬁ for teen-agers.’ .

There is need_for studies of secondary school staffs in terms of
their understa;diqg and attitudes regarding adolescent beha;zgr‘and
development. Particular focus could be éiven to analyzing the roles
adolescents play in peer groupé associated with the schools, as well as

with organizations and info affiliations beyond the educational

institution. Special attention should ke given to understanding the

‘needs and circumstanceé of urban youngsters, the problems they face and

the combined influences’of thé adofEBeeht transformation and 1life in the

central city. These studies could be significant for ‘teacher prepara-. .
' +

tion and for in-service staff development, as well.
Finally, there is a need to jaddress the curricular gquestionof basic
learning and adolescent development. Given the importance of social .

4

persﬁective and peer influence on teen-age learning, what is the appro-

priate organization of subject matter and what are the most effective

a -
- »

5
.
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ways to deliver that informétiop? "In an e;a heavily influenced by
Felevision and.microprocessors, @ow can theae.media éest be incorpor-
ated into the teen-age student's instructional program? The secondary
schoo% is nogﬂonly responsiﬂiejfor teaching the‘kncwledge of ntost
worth but--the cognitive processes of greatest power.. Hopefully, with
the results of such reseafch, the'secoﬁﬂary school can become an effec~ .

tive academic institution.
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