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development guides prepared by the Philadelphia School District, & ,
clarifies roles and résponsibilities of various staff members and ' ~°
parents in providing programs to meet the career and vocational
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FOREWORD

'
-

The Issues of clivii and human rights for the handlcapped have had a major ef fect \
on our soclety. Seve:Ll pleces of federal [eglisiatich, |ater adopted as state
regulations, hava, been at the forefront of change in the dellvery of $paclal'educaflon
services. This Ieglsla?lon Includes The Education for All Handlcapped Children Act
(P.L, 94-142), The Vocaflonal R‘hablll?aflon Act, Seection 504 (P.L. 93-L12), and The
Amendments to the Vocaflonal Education Act (PsL. 94-482), 5
All of these mandates describe our soclety's commitment to qualgty programs for
handicapped students, including special attention to career and vocational development.
. w .
Each law also outlines and requires adherence to the concept of "least restrictive
environment®=~the notion that, to the maximum extent appropriate to thelr needs,
handlcapped students should be educated with their nonhandicapped peers. A
handlcapped student should not be placed in a segregated or restrictive setting unless
it can be showh that the student cannot benefit from a less restrictive program, even
with the use of supplemenfary alds and servlces. : .
¢ * . - .
These manuals have been developed to clarlfy roles and responslblllfles of school p
staff and parents in providing programs to meet the career and vocatlonal education '
needs of mildly to moderately handicapped studpnts. . bel feve that you will find the
.materiais extremely helpfule | commend thelr use and application in the Interest of
forwarding our’commlfmanf to the provision of outstanding educational opportunities for
our exceptlonal students. :

Michael P, Marcase s
Superintendent of Schools

- .




. PREFACE

s The Divislon of Career Education and the Dlvision of Special Education of .the
School District of Philadelphia are proug to Introduce thls serles of manuals on *
critical aspects of career education for exceptional students, ' Qur dlalogue In
planning these books has $trengthened our conviction that Including career education

instructionai zoais .af every grade |evel is essentlal to the development of an-~ )
approprlate program for all chlfdren.

¢

PR
. The manuals reflect the Philadeiphla School District's efforts to implement the
fol lowing Career Education goals for exceptional'‘students:

. -’ ’
To-assure that all students leave the Philadelphia schoplse
with the skiiits, mowledge, and attltudes Necessary to gakn

and maintain employment or to contlinue thelr eductflon
or tralning to the fullest extent posslb}e )

2. To make all career development and vocational programs
accessible to all students wlthout regard to sex or other .

: i
v .

traditional occupational stereotypes .
3. To assure the accessiblilty of all career development and )
vocational programs tS students with handicaps ¥
i 4. To Increase school-related work site experiences and {
.-

employment opportunities for in=-school youth

5. To assure that oc¢cupational training programs respond fo
- fhe,presen; and projected employment needs of the commun [ ty
1 Faith In-fe exce

ptional student's capabiiities Is critical
goals. Every student can learn, and it'Is Incumbent upon us as educators to ensure
that students do learn to the best of thelr indlyidual abllity, An Increased awareness
of career education programs and our related roles--as administrators, teachers,
counselors, and parents--wiil foster the development of an educational program thaty 7
reallzes the potentlal of each exceptlonal chiid, It Is with this approach In mind

that these materials have been developed, and we urge you to use them to Improve
instructional programs for exceptional students,

in aéhle&lng these,

> .

Win L. Tlilery

Executlve Director

Albert I, Glassman .
Executlve, DFrector

Diviston of Special ‘Educaflon

Division of Career Education

4
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The Alllance “>~ Career and Yocational Educatlon Is a consortlum of~school

districts from acr=ss the cquntry and #hé‘Naflonal‘benteF for Research in vVocatlional

»

Education at The Cric State University. The consortium was formed so that school

districts and the “atlonal Center could work together on common priorities In career

-
-~

and vocational education. ,
(9 A

- -

This cooperative ar}angemenf creates a "mulflplleE

effect" whereby each school district, In addition

[
to the outcomes and services for which It has
contracted, also receives the products developed

by other Al liance members. Thus, schooL,d)SfrlcTs

are able to develop and Implement comprehensive

- programs at far less expense than would be possible

by working alone. “he outcomes of the Alllance research and development efforts have

.

enabled member dist-lcts to provide Increased fltexiblllity In career and vocational S

education programs “hat address the needs of all students. Alllance tralning programs

and materlals have a]so enapled members to expand from traditional forms of Instruction

to the development and management of Individuallzed programs. ~

ERIC

Aruitoxt provided by Eic:




e > .

o
The enactment of leglsiatlon and the subsequent Hevelopmenf of regulatlons and

-

guldellnes affecflng educatlon for handlcapped Indlviduals have a major Impact on
vocat lonal. educatlon and. 1ts col iaboration with speclat educat lon. ] .
The School District of Phlladelphla contracted with the Natlonal Center for
Research In Vocatlonal Educatlon, the Alllance for Career and Yocatlonal Educatlon, for -
asslstance with the development ofha compr ehensive staff development plan for speclal

and career educatlon for handlcapped youth. Thls project resulted In the development

of the Pollcy and Procedures Manual and elght role-speciflc tralining manuals that

comprise a comprehensive staff development package for collaboratlon between special

’

and vocatlonal edgpaflon In the School District of Phlladeiphla. ' \\\

The materials have an overal! theme of "Career Planning and Vocatlonal Programmlng

for Handlcapped Youth.,” The Pollcy and Procedures Manual s desligned to provide 3

concepfual and programmatic overvlew of the career planning and vocatlonal programming

processes for handlcapped youth In the thladelph!a School District. The manual‘

communicates Phlladekphia'’s comm!tment to approﬁrlafe career planning and vocatlonal

programmlqg for hand icapped youths The elght tralning manuals are designed to be
“‘relevanf'fo the speclfic needs for the following groups:

Administrators and Supervlisors

Principals

Teachers

‘Support Ive Servlce Personnel

Psychologlists

Student Evaluatlion Personnel

Counselors »

Parents - 5} )

0. 0 0 0 O

k,
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Each manual coatalns an overview of the opportunitles for each school staff or
q{ »
. ¢
faculty member to asslst handicapped youth In career planning and vowﬂqnal educatlon,

.

in additlon, the manual contalins role-speciflc responsibllifles, Including activities
. - i .

and projected outcomes. . .

s

[ -
Pollcy and Procedures Manual

Major emphasls Is placed on the functions of the Chlld Study Evaluat Jon Team
(CSET) and the development of the Indlviduallzed Education Program (IEP) as structures
for conducting the assessment, evaluaﬂén, and fol low=through for ‘voca'rlonal placement

and supportlive servicess The manual also Includes Informatlon on full service

Implementat lon of vocatlonal programming for handlcapped youth and the procedures

*
-

necessary for the monltoring and evaluation of programse . )

>

The Policy and Procedures Manual further ldenﬂf]es‘ the definltlons and fegal

impllications that provide the guldelines for programmatic structure and focuses on the

A

. . J . -
process and procedur es necessary to provide career planning and vocat lonal br”rammlng

for handlicapped youthe Also Included are a glossary, several appendlces, and a

compt ehensive bibl lography' contalning state~of-the~art reference materlais.

-

The Pollcy and Procedures Manua! and role~spaciflc ‘manuals are to be‘ prjesenfe& as

v
.

a part of a comprehensive staff development plan designed to asslst school s'raff‘ In

provlding career planning and Jocatlonal programming of the hlighest quallty..

Q | 10‘6,.
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« The importance ‘of parents in.the development of their handlicapped chitdren Into

- -

happy and product|ve mer;wberf of socliety cannot be overgn;;haslzed. F-"amlly members

;vor kimg -th schoo! person.nel éan broaden ;rhe' career and vocatlonal upderstanding of

. * * .

handlcap'pedﬂ chlldren and Increase 'rhelr p:?en'rlal to galn skill that wili result In
.:,3;:» emp loyment , Parpnt partlclpaﬂon and awareness of classro.om actlvlﬂ‘ wllI enable fhe

4 . I" \
i paren'rs 'ro asslsf 'rhe chlldren in bulldlng a brldge from home to.school and Into the

communlfy. This manual,o;gias, been developed $to help parents understand the programs :

L provided to handIcapped students In grades seven through twelve In thé School District

F e

~

of, Phitadelphla, in the area of career educatlon and vocatlional 'rral’nlng.- The manual

.
1 ) ! - . -

. should aiso pr:omo?e parent participation in the planning &nd dellvery of such ;;rograms.

. The Informatlon will help parents understand how the school Sysfem'prdvldes vocational
> v. . ' : .-

skill training for galinful employment as a part of the broad area of career education,

i ., .
- .

ln addition the paren'rs wlll have the oppor'runlfy to know thelr legali rights and
respons Ibitities and- ‘those of the school. ’

ixe, - [ * - v .
e ' . % v

R Leglslaf'lve Impiications ~

* \ ey : .

4. For the first time In our na?lon's hlsfory, Iawéf have been passed. that mandate

N every ﬂandrcapped chijdts rlgh'r to a free, public educaﬂOn In the least restrictive
‘. :-‘ - "- b Xlw,. . "& hd ‘ -
- env Ironment, Thus, educotJ,@ must ba propr:}ﬁfp for each child and must provlde the
. ‘;‘l‘.‘@“ ¢ 1S . vn\ » u&;“ }f‘fl{
chlid an opporfunl'ry to hg\ye 3 purposefuj and successfuzf' life, Perhaps more than any
W & ra gk o S
%, * . ¥ r . ;S‘“’ \ < "J Y ,
w;o - » ' m ' L9 '
o e ) L .

ot
ﬁ'




v
»

other instructlona} area, career education and speclfic vocatlonal tralning activities

have ‘a direct and dynamic Impact on these goals

L

A Look at the Laws

“e Public Law (P.l,.;.' 94~142, The Educatlon For Al Handicapped Chlldren Act
of 1975 states that publlic agencies wil! ensure equaj access and avallability
to vocational education for handicapped studenfs. Yocatlonal educatlion is to
be a part of the free, appropriate education for tite handicapped. " A written
Individual ized Educatlon Program (IEP) pian Is’mandated for each handicapped
student., . ) ’
. . \ «.,M » . .

PRE .
v

e P.L. 94-482, The Vdcé’flonal Education Amendmenfs of 1976 set aslide 10 percent
of the total grant ?or handlcapped students. -

,

-
Vd

o_P.L. 93~112, The Rehab!llfaflon Act of 1973 mandates that handicapped students
are to be educated along with students whp are not handicapped, to the maximum
extent appropriate to the needs of the andicapped student., This Is commonly
referred to as providing the I\eas? re, rictive environment.

Placement and Evaljuation

~ How |Is the Student Placed in Special Education ) . : )

Programs and Services?

, Although most students served in special éducaﬂon programs are now Identified

"
before the secondary school Ievel, a brief review of the placemenf process and related

.

prycedural safeguards s appropriate.

e Referral. If your child seems to have speclal needs or hde ?rouble‘ learning,

you or a teacher can call the local school principal and ask that the child be
eval uated. , 4

e GBvaluation. A team of speclal school stal™ will test your chllid. s Remember, ‘
before the school can evaluate your chiid, they will need your wrl1"1’en consent.,

> 10
/

4
ERIC | '
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° .Cth, Study Evaluation Team (CSET). The CSET wiil conduct necessary

evaluations, review gvaluation data, and wlll decide (a) whether or not your
chlid- Is handlicapped, and (b) It so, what speclal programs and services are
=~ " necessary. Parents are Important, members o"f each student!s CSET, Parents
should plan to attend the CSET meeting to help Hake these decislions,
o Individuaiized Education Program (IEP) plan. The CSET wil) pian a: special
meeting to write the general and specific goals and plans for your child's

school year. Plan to attend this meeting, too, as you must give written consent
before special programs and services for your child can start,
» «

¢

i’!l;he ongoing evaluation and program planning activities U'f the CSET play a major
. 1

role In determining and describing approprlate vocatlonal tralining program options for
t - »

- .
! o

3
each student, / . - . »

“ -

«

-
.

What Should Parents Know about Evalua;Jon? ) :
As a parent of a handicapped chilid, you should be aware of the following
evaluation procedures: .

.

i
® Prlor to evaluation, you will recelve notice In writing about the eval uat fon.
You must give consent In writing for*evaluation to occur, Ask what kinds of

tests wiil be glven. y L
LY .
/@ You can ask for a copy of the complieted evaluations to review before, the CSET -
mee1’lng. ’ .
* ® You have reasonable access to all school.récords about your chlid, Y
. Y , - .

p_— .
o [f you disagree with the school'fgls?rlcf,"s evajuation, you may request ap
Independent educational evaluation. for your chiide !

+ ® Once your chifd is enrolled In a speclaj,egucaflon program, the school district
must review and revise your child's 1EP at teast annually and conduct a CSET
évaluation at least .every other year, You will be Invited to aftend these . -
activities, also. . " s

Q . - o ‘ 15
. ',,' , . ' ! '4’

o
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. 1

. ® At the CSET meeting, talk about your child’'s behavior. You have' very important

, pformation about your child's strengths and weaknesses. . :
e :
11.,..‘" Ask questlons about the evaluation, Insist that the results be explained in a
‘ clear manner that you understand, - ' ,
. Y

The following chart shows the process’ of placing a student in a special program

v

and developing the IEP ﬂ'*ough the CSET.meeting,
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¥hat Should Parents Know about the CSET? -

As 3 parent of a handlcapéed chihd, you should be aware of the following CSET

procedures: \ .

7’

e The CSET will reylow and discuss with you all the evaluaf!on resuits to ensure

that the evaluation Is canplgfe ard” approgrlafe.

You should plan to participate acflvely In the CSET meefing. You have the
right to accept or reject' the educational placemgnf and suggested programs
for your chlid. ¥ .

Parents or guardians wl]l be notified of the date, time, and place of the

CSET meeting. v
«

The CSET meeting will be held at the compleflou of your. child's evaTuaflon.
An IEP will be developed no iater than fhlrfy ‘days affer the compleflon of the
evaluation,

P

- e The local school principal, or designee, will csnduc? the CSET meeting. CSET .
members may Include parents, the childTs- teacher(s), special educatlon
. represen?af]ve, pSychologlst, speech therapist, nurse, speclal epucatlon
feacher, vocational educatlon teacher, school counselér, and others. When
vocatlonal educatlion programs are recommended, a vocational educator will become

a part of the CSET. - ;

- ’

. “ “ *
e Youw may have someone else represent you at the meeting (doctor, legal counsel,
and'so forth), and you should feel free to provide all relevanf avaluation data.

Your Input will be apprec!a?ed. ‘

]
1]

\ o Communicatlon to you from the school must be,in lbngque that you upderstand.

r

o- Opce fhe geclslon Is made that your chlld Is handlcapped and Is not’ recalvtng an
appropr | ate education, the school district has fhlrfy days to recommend the
proper changes. In your child's programse

14
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*

o 'Speélal educat lon services can begin only after the CSET has met to plan your
chlld's Indlvidualized Educatlon Program (1EP) plan, and you have glven your
written approval of the placement declslons.

. >
o Parents are Invited to attend all CSET meetings and to parflclpa?gyas key
members of all CSET activitlies . . .

'

- . . L4

The Indlvidual lzed Educatlion Program (IEP) Plan .

What'ls an |EP? The IEP s a written statement that must outllne the current

* per formance level of your chlid, and the ’anm;al goals to be achleved by your ch IEI,

as well ,as a llst of short-term objectives (and relatsd assessment strategles) that
13 M .

'
. ~

contrlbute to the annual goals. Supportive services the student will need In order 1:0“

benefit from the program wiil be {Isted as well,

"haf .Should Parents Do at the IEP Meeting? . L
3 | -’

- As the parent, you have a right and responsibliity to take part.In de;élop!ng your ‘

chlid!'s 1EF. You af:e authority on the-needs of your chlld and an equal parfnqr In, i

14

developing your cl:utld's IER\with the other members af the CSET. The school wlil)

encourage you to. take part In both the development of the Inltlal IEP and the re;vlew
. . , s ) '
and revision of all subsequent IEPs. * ot

3 . . .

o Express how you feel. What you have to say Is Important, . -
L - It you do not sey what ydu ‘think, the school canno‘t use your .
- Input, . -

» . . i .
‘., ~ P . P

insist that the school commun Icate wlth you In, terms that you un'dorsfand. lf'

you don't understand somethlng, ask ques?lons, and be sure that Mo answars u'e
o made clear ‘to you. 4 .

- .-

<O

5 - -

ERIC R



o It you feel-that the school district!s sugg.ested‘ IEP for your chlld Is not
appropriate, you may refusg. 40 approve the placement, ” «

o The school dlsfrlcr may not, wlithout your approval, make a maJor change In your
chlild's educaﬂonal placement or |EP,

<

o Your consent for the |EP and your chliidfs placement may be revoked at

. any time. ki you do revoke consent, your child will remaln In the current
placement until the matter is settled, -
‘u Y o '

By law, every |EP must contain the folfowing:

.

o A statement of the student's present levels of educational per formance,
This must be based on evaluatlons [n all relevant skill areas.

- - -

0 A statement of annual go2is. These are general statements of goals for the
student In a particular area of academics or related services,

A statement of speclific related services to be provided. Since under the
taw each handlcapped chlld must be provided all services necesspry to meet
thelr special éducation and refated needs, the IEP must coatalin all needed
secvices.

‘o A statement. of the extent to wh}ch the chliid can par‘rlclpa?e n regular
education programs. .

- '
\ .

o The dates for the beginning and anticipated duration of servicés.

‘0

o ObJec‘rlve criteria and evaluatlion procedures to measure the s‘ruden‘r's progress
In meeﬂng the Instructional objectlves..

s .
*
R - - .
’

Suggestions for Monitoring Your Child's Progress

- -

Fol lowing development of ‘rhe'lEP, the perents should carefully monitor the child's

. -

-

¢

. progress, Here are some suggestions:

" o Ask that samples of your chlid's work be sent home.
) o 16
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7/ N
o Call or visi* your chlid's teachers, take the Inlitlatike; do not walt for the
schoof tolcall you. .

Y

o Ask to vJslt the classc’oe{ﬁ:/Wa?ch your chlid. Does child fake part In

ctass agtivities? Does the teacher expect yaour chlid to participate equally (or
does the teacher let your chlid uéq)?he handicap to escape the need to do wor k

whlch Is hard for them)?

’

o [Is your chlid happy? Does your chlld look,forward to schéol? .

v S
w o |Is there evidence your chllid Is making progress toward the IEP goals and
objectIves?
-

* - A
1
‘ t
B Career Educatlion - . \
© The development of the IEP will Include an instructlonal goal and short-term

-

objective related to career educatlon, as the school dlstrict requires that career’

eéucat lon be an Important part'of each chlid's Instructional program at every grade

~

level. The dlagram on the following page shows sTx fevels of mod!flcation for

.

-

P

vocat lonal educatlon programs, rangling from total participation In a regular vocatlonal

educaf lon program,fo.parf Icipation In a work actlvity center that Is a highly
e T ‘
structured and self-contalned anvironment, :

~

f7

- o




Work
Activity

Center
1

'{ﬁhing job and
reMted skills using

powerful methodology

Workshop Progiam

Training and production activities - .
/3 sheltered workshop with low _student;
to-staff ratio - .

”

Special Vocstional Education

Approved vocstional programs dén center for handi-
‘capped” pupils who experience difficulty in large sshopl

settings.

’ Regular Vocational Educstion

~ .. ~ -
Programs in Comprehensive High Schools, Area Vocational Technical
chools, and Skills Centers adapted with special materials, equiprent -

and personnel. . +

Regular Vocational Education L.
No Special Support Services %

The school distric
kindergarten through twel fth g

whenever possible at

'El{lC
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Ta!(la 1: Hierarchy of optionms for vocational education of handicapped pupils,

from least to most restrictive.

¢ .
+1s' curriculum In career educatlon for all students extends from

rade and includes a wide variety of learning activities.

the primary level the activities are Infused; that is,-made a part
18
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of regular academic subjects. In grades seven through twelve, formal prevocaffonal and

-

vocational education actlvities and courses, which are consldered facets oﬁ career

education, are provided. The term "vocatlonal education™" means organized educatlonal

»

programs that are directly related to the preparation of Individuals for pald or unpa]d

o -
.

employment, or for additional -preparatlon for a career requiring other than a
baccalaureate or advanced degree. Despite the formal grade deslignatlion, It Is

important to understand that development of those skills necessary for employment af

the highest possible ievel begln at the earliest possible time. You can review your
’

child's total special education program by carefully monltoring the progress indlcated

on the IEP and related evaluation reports.

Yocatlional Education

The school district Is deeply committed to providing all programs and services for

A——
handicapped students In the least restrictive setting. In terms of vocatlional

training, the successful parflc!pafion.of the handicapped student in a regular
vocational program will depend a great deal on the preparation of the student a; wel} )
as the vocatlonal_ programs preparation for the student. Guidellnes for this
preparaflop should Inclu?e (but are not lImited to) the following:

® Appropriate pretraining experiences for handicapped students to prepare them
for the regular program

‘

t

Aruitoxt provided by Eic:




e Provisions of supportive (related) services

a

e Preparation of reguiar teachers to work with handicapped students
e Modlfications of schedule, curriculum, equipment, and facifitlies to assist
indivldual students ‘ )

e Cooperation of special eduqca'rlon, vocatlonal education, and supportive servlices
staff In meeting students' individual needs In the regular program
> - '} 4
. ) . -
.o Using an Individualized, competency~based program and modlfying traditlonal
forms. of grading students

-

Thls preparation beglns with the development of the IEP, which ldentifies annual
goals, short-term Instructlional goals and adapted materials, equipment, faclilitles, or
methods to help the student succeé&d In the regular classrooms The vocatlional program

also may Include opporfunities for the following activities.

Yocational Work Experience Programs

Work e;perlence programs provide the student with direct participation In the
worid of worke Through this experlence students als; acquire desirable social skifls,
work hab?fs, and attitudes, as well as entry~level job skilis. Work experience should
not be the student's total vocational program, It should complement fhé,sklll training

provided In the classroom.

24
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of regular academic subjects. In grades seven through twelve, formal prevocational and
vocational education activities and courses, whlch are consldered fagets of career
'educaflon, are provlided. - The term ";ocatlonal educat ion™ means organized educatlonal
programs that are directly related fo_fhe preparatlon of individuals for paid or unp;;d
emp loyment, or for ‘additional preparation for a career requiring o;her than é
baccalaureate or aavanced degr;e. Despite the formal grade designation, it [s
important to understand that development of those skills necessary for employment atf
the highest possible level begin at the eariiest posslblg time. You can review your

chiid's total speclal education program by carefully monitoring the progress Indicated

on the IEP and related evaluation reports.

roaflonal Educatlon

The schoo! district is deeply committed to providing all programs and services for
handicapped students .in the ieasf restrictive setting. In terms of vocationatl

training, the successful participation of +he handlcapped student in a regular

kY y
vocationa! program will depend a great deal on the preparation of the’student as well

as the vocatlona! programs preparatlon for the student. Guidellines for this
preparation should include (but are not !imited to) the following:

’ e Appropriate pretraining experiences for handicapped students to prepare them
for the regular program ~

- L9

O
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-Provisions 9f—§u‘i>porr'rlve (retated). services

Preparation of.regular teachers to work with handicapped, students

..
~ - ’

) Modlflca'rlons of schedule, curriculum, equipment, and faclll'rles to assls'r
Indlv~ldua| students . ' ~
-

N -

Coopéraflon of speclal e&ucaflon, vocational educatlon, and supportive servites
staft in meeting students' Individual needs In the regular, program

Using an individuallzed, 'compefl&»based program and mdlfyltig traditional
forms of gradlng students . . .

.

.

‘This preparation’ begins with 'rhe development of the IEP, whlch Iden\l'fles annudi

goats, shorf ~term instructional goals and adapfld.‘-»a'rerlals, equlpmen'r, facIILﬂes, or

.

methods to help the s'ruden1' s‘ucceed In the regular classroom. The vocatlonal..program

also may Include oppor1]un5'rles for -the following actlvities.
-
/

Vocatlional Work Exper I/ence Programs
{

‘

" Work experlence programs provide the student with direct participation In. 'rhe

. - -

1 vbrld_of wor ke Thr‘ou”gh this experlence students also acqque desirable soclal skltls,

wor k hablts, and attitudes, as well &% entry-level Jjob skills. Work experience should

B

not be the student's total vocational program, 1t should complement the skiil training

"

Pf'OVldi In the classroom.

Aruitoxt provided by Eric
e Y

-




, .
Placing & handicapped studernt in- a2 wor k-study situation will require that the
parents meet with the échoo| personnel and the employer to work out a plan. The two
types of work experience that are funded through P.l. 94-482 are these:

e Cooperative education (P.L., 94-482) Is a ércgramuof vocational ,educat lon
for people who, through written cooperative arrangements betweén the schoo! *
and .employers, receive academic and vocational instruction by aITernaflon of
s?udy In school with a job Ip any occupational fleld. These two. experlences
must be planned and supervised by the school and employers so ?haf each. -
confrlbufes #q the student's education end employablllty.' work perfbds and
" school attendance may be on alternating half days, full days, weeks, or~ofher

)

periods of time. _ T

-

i

" ® Work sfudz (P.L. 94-482) is a program designed to provide financial asslsfance
through part-time employment to students who have been accepted for full-time
enrol Iment In vocatlional training. The part-time employment Is based on the
financial need. of the student and Is not necessarily related to career

. . objectives. Students are employed In nonprofit institutions. e
f ~ i - . .

g .|f such placements are not prac?lqgl for the handligapped student, the school may
- L]

1

.bcommend a simulated work experience. A mock-up or simulation of an actual community
"\.\AJ/ N B ) .

-~ work §fa+lon may be created I@\?he vocatlonal laboratory, and the student learns the

-

work tasks in the laboratory ée??lnq. .This learning can then be transferred to the
. . )
actual work site. This may be appropriate for students whose handicaps are such that

. they are not currently candidates for Integration Into regular vocatlonal courses or
‘ ! LN i ’

» L]

are not ready for placement In a paid employment siﬁ#!ng. 'Thus,,ypls‘program may serve

-

structured: wor k experlence.program. ' .

.
-

O
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as a transifional step to paid employment and may be vigwed as one phase of a carefufly qv"
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Special Vocatlonal Programs : N

Special vocatlonal education progr;ams are for those students whose handlicaps

precludes Involvement In a reéular; classrédm. The student is further prepared for

b id

potential integration Into the regular vocational program, and tro#filng foeuses at a

job entry skiil level. The training may Include (but Is not limlted to) the fol lowing:

. s
. 1

¢ Training in self-help and Independent Ilving skilis

e Specific occupational opportunities stressing exploration and awareness
3

s e Cevelopment of entry-level occupational skills or special competencies related

. to one component of,an occupational area through specialized vocational
A - [
education courses - !
r

- -~ -
P L

e Jevelopment of competencles that wil| enable some students to be accepted in an
- on-the-job training program or & reguiar vocational éducation program
1) -
~¢ “evelopment of competencles In the mofe severely handlcapped student
that will facllitate their placement in a sheltered workshop.

. . N

: . . » ! s °
The chart on the following page may be helpfuf to you as a parent who wishes to be

e -

Informed about the general go'als and object,lves.of career education, vocatlional

[

pre

education, and speclal education, and how they are-Interrelated.

v .

[ 9

Competenty-Based instruction

In preparing all students with Job skitis through vocational educatlon, the school

dlsfrla Is utillzing what Is cal led Competency-Based Vocafional Instruction {CBVI),

I

1+ Is Important to understand some baslic polnf§ about this unique type of Instruction.

* .

‘ 22 - .
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Plac‘lng a handicapped student In a work'-sfudy situation wil!l require that the
v - . * Lt

<

parents meet with the school personnel and the employer to work out a plane The fwo
types of work experience that are funded through P.L. 94-482 are these: )

o Cooperative. education (P.L. 94-482) Is a program of. vocatlonal education
for people who, through written cooperaﬂve arrangemenfs between the school
and employers, recelve academlc and vocatlonal Instruction by alternatjon of
study In school with a Job In any occupational fteld. These two experlences
must be planned and supervlsed by the school and shployers so that each”
contributes to the student's education énd employabllity. Wor k perlods and
school aﬂ’endance may be on ﬁl?ernaﬂng hal f_days, full days, weeks, or other

periods of Time. S - -
® Work study (P.L. 94~ 482) Is a' program designed to provide fi al assistance
?hrough part-time employment to students who have—b'éia'ilaf.c full=-time

enrol Iment In vocational Tralnlng. The part-time employmenf Is based on the
financlal need of the student and Is not necessarily reldted to career .
objectlives. Students are employed in.nonprofit institutions? . .

.
. % -
- J »
; ’
i

If such placements are not p_racﬁcal for the handlcapped s?‘ude';ﬁ', the schoél may

- o
I . ¢

recommend a simulated work expe'rtence. A moclk-up or simulation of an actual community

AR Y

wor k station may be created in the vocational laboratory, and fh'e ‘student learns the
z . . .

* A

. \
. ‘ - |
work tasks In the laboratory setting. This.leafning can then be transferred to the J
actual work site. This may be appropriate for students whose handlicaps are such' that ‘

they sre not currenfly candidates for Intégration Into regular Jvocational courses ‘or 4

M i
. v oo

are not ready ’for.placemen'r In a paid employment setting. Thus, this program may serve

« . . . -

as 3 ?ransl'ﬂqnal step to pald emplioyment and miy be vlewed as one phase o'g a caréfglly . ’

.

structufed work experience programe” ‘.

¢ ]
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Qo ) | ‘ L . 29 . ..




-

‘.

Special Vocatlonal Programs

Special svocatlonal education programs are for those students whose handicaps

.

precludes Involvement In a regular classroom. The student Is further prepared %or

potential integration into the regular vocaﬂonal: program, and training focuses at 2

Jjob entry skill tevel. The tralning may Include (but Is:no‘f limited to)_the foilowlng:

- Y
’ ‘.

e Training In self-help and Independent llvlng”’sl_dlls

Specitlc occupational opportunities sfresslng‘ exploration and awareness.

v -

Jevelopment of entry-level occupatlonal skills or speclal competenclies related
to one component of an.occupatlonal area through speclialized vocational
education courses '

- s

Deveiopment of competencies that wii1 enable some students to be accepted In an
on-the-job training program or a regﬂlar vocational education program

Jevelopment of compefencl es In the-more severe’ry handlcapped.sfudenf
that will facliitate thelr placement in a sheltered worlehop.

v »

The chart on the following page may be helpfull to you as a parent who wishes %o be

)
» -

1nformed about the genmeral goals and objectives of career education, vocat lonal

education,” and speclial educa’ﬂon, and how ?he}"are interrelated.

v
.- A, "

- Competency-Based Instruction

] preparlng all sfudents with job skills fhr’ough "vocational educaﬂon, the school

v

dlsfrizf Is utlilzing whaf Is called Compefency-Bz:segi‘é Vocaﬂonal lnsfrucﬂon (CBVI).

' 7
11 is Important to undecs?an‘\somo basic polnfs abou? 'rhls unique type of instruction.
. 1 - -
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{. Use of com WM.
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ocDjectives

.

6. Breadth of

erchasis on
- ork®

7. Irwolvement of

N _coounity
resources

3. “ajor delivery

i.

3

5. Wotk,sxparience 5.

7.

!

Career Education

Ten
abiliry/

enploy-

ean1livy/

Yocaticnal Educaticn

- -

1. Specific vocaticnal skall

required for entry into

gromtabil ity skills specific coopations -

needed to succeed in

Infusion into all
existing Qxrickls

Active ‘partners®
in delivering
career aducation
skills

Provide skall
training in se-
lected ocationad
education area

soth paid and ’
unpeid work
¢

Private sector,
canmnity servite

- otganizations, and

3.

volunteer organi=
zations

To help séudenu
axguire skills that
will enhance their
1ife expariences.

2.

%

4.

Scm sr.ud-nu *n:nzﬂy
It c Yo
su&-bacuuuna‘fc. and
education levels

¢
A separate instructional
Fogram

Privarily sers in an
advizoty capaciy;

To supplerant specific
vocational scilis taught
in the classtoem

Paid erployment
b

Private and puolic sector
arployees

To help students acquire
skills that ~ill aliow
them to gain initial
entry into occupations
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6.

7.

s,

i

Regular education
cuTiculum to the caxim
extent possible with em-
phasis in 7 asjor domin

ALl students identified
as hearing upaired,,
sencaily vetarded,’
shysically handf-~
capped, learning
disabled, brain dameged,
speech and larguage .
irpaired, socially and
esotionally disturved,
visually wpeired ov
severely sultihandi-

capped, and séntal2f gifeed
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OUTCes 43
the 1EP

To help students explore

Yapies. Incrépse
student skills .

Artargements for
instructional settirgs

To provide students with
an jate” program
of education as defined

by the 1£P
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Speclal and vocational educators are faced with teaching students entry-jevel job

if £

sl§llls sp that they can be employed. It is important for teachers to -now what skilis

are needed for successful job performance and to know when and how to measure the

quallty of jthose skilis. Teachers need to know how the labor mar ket In certaln
2
accvloné wit) vary and how thelr programs can adjust to meet changing fabor -
w.g,a‘i Pme ey ’ )
requirdmentsl Regular classroom teachers also prepare students with entry=-level job

< ~ »

skl}’is and the abllities to perform ef fectively In the world of work. } . |
Q’..' N by - r B

¢

g Competency-Based Voca‘i’lonal Instructlon offers a systematic and flexlble

-

B g
nstructional approach for addressing the challenge of changing work skilis. CBVI is

"espé'nslve to the different learning characterlstics and learning sfylgs of students

and ;ian Incorporate a variety of teaching strategies. CBVk spells out per formance

"e.q:ul' the Form of obJecflves; and provides sfep-Sy:s?ep'dlracf tons that ‘lead .

by

‘,é'fudenfs toward ompefer;cy, or successful demons?rafed performance of job.tasks. CBY}

“is a flex{d ystematic approach In which students work at thelr own pace In an
“individualized program. Using a sequence of performance objectives and learning
experlences or acflvlﬂes, students 'wo_rk toward successful performance of occupational ,

+asks. Their “performance. is evaluated on-the basls of criteria stated in the '

serformance objective. - - .
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Competency-based Instruction is an approagh to vocatlional education in which the
student Is required to demonstrate mastery of Identifled tasks In order to achieve
entry~level competency for an 6ccupaflon. Actual performance of a task ensures that

the student has not only the knowledge requjred but hILo the abittty to perform R
» . g . ‘ by

operatlons that are a part of the job. ) B

The following characteristics of CBVI é;e especial ly pertinent to special needs
)
‘

-

learners: . . -
e CBVI programs are based upon the employer-ver!fled competencies needed by
entry-level workers in specific occupations, The skills, knowiedge, behavliors,
and attitudes are demonstrated by the students so that the teacher can assess

actual performance agalnst specific evaluation criteria, v

® Students know the learning objectives and evaluation criteria before they start
using the Instructional materials for each task. Performance objectives defime
the needed skitls and the criteria to be used for evaluatlion. Students can
assess, for ?hqmselves, If mastery has been achieved, .

e The learning process and instructional materials are Individualized, The

student's program Is seif-paced and learning acflvities are fallored to meet -
' “Individual learning sfyles and characteristics. Students are provided with

simulated situations in order to pracflce and demonstrate their skilis in an
occupatjonal setting,

® The student parflcipa?es In ptanned, supplemen?ary acflvlfies and uses
resources designed to reinforce the fearning activities. The student does not.
work alone ail of the time and frequently partlicipates In demonstrations and
other group activities. .

25 ' ,
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nonh.

e The instructionai_program |s désigned to provide Immediate evaluation and
feedback after each Iearnlng experlence.‘ Specific, cciterion-referenced
evaluation devlces are used to -assass the student's progress and performance.'

e The operational unlts are self-contained and include all of the Information
essential to accomplish the expected per formance. ’

o Assessmont of the student!s per formance I; used as the prlmary source of
evidance for determining entry-level competency. Objective evaluations of the

student's knowledge, skills, performance, and attitudes are completed prior to '

certifying that the student Is compefenf to perform entry~level tasks within a’
glven occupaﬂon. . . -

\
.

Job Placement and Foj low-Up Services

. i

Job placement and fol low~up services need to be provided In order for hand!cappe_d .

~

‘students to secue and maintalin Jjobs fl’:a? are sultable for thelr Interests and

v

itiess Many of the services for the handicapped are the same as they are for the

.

andlcapped. These Include—-

o referrjng students to job dpenings, .

- *a -

e Instructing students In job-search technliques,
e taking job orders from employers and listing jobs,

e following-up on placements of students {n jobs, .

e soligiting jobs for listings, . OB

~

-, - \ , “' . .
e - establlishing of on-the-job follow-up procedures, ' R

~




Additional sgtvices that may be needed for the handlcapped student to enhance the

possibillty of success In Eecurlng and keeping a job are as follows:

-
[ ]

Instruction and practice In job~seeking skills for handlcapped students who may
need more practlce to compensate for lack of exposure to the.world of work:

.

® Preview of employment resources <.
® Proper use of appilcation forms
¢ Methods for effective Interviewing

® Suggestlons about how to focus on capabllities, not handlcaps, when tal king
with employers . -

v

e Preparation of resumes and obtalning letters of reference

Provision of information to employers to dispel thelr fears about hiring

handicapped individuals
4 (Vg

Provislion of Iﬁformaflon to assist employers and handicapped individuals in the

écqulsiflon of adaptive devices and In the modification of the work task or the i

wor k environment that will enable physically or men?ally handicapped Individual
to be competitively employed e

Establishment of procedures to search actively for job openings In the
community for handlcapped students

Development of procedures to mafch qualified students with available jobs

27
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e Establishment of oq;the—Job fol low~up procedures
~ -

¢

Provislon of assistance, as needed, to students during Interviews and in”

contacts with personnel offlcers

Assistance to students In soliving job-related +ransporfa?lon probiems

.

"

e

- 3 .
Assistance to students during the Initial period on the job

e e

Coordination of educatlional agency placement activities with vocat lonal

rehabllitation, state employment services, and other community agencies.

4

\
{
i
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Speciflc Responsibiiltles Grid

«
[

In order to assist the school personnel, In accomplishing thelr tasks, the School

Dlstrict of Phlladeiphia and the Alliance staff have developed a specific grid of . ”;

~

responsibliities, Thls grid conglsts of flve columns. These columns provide the

parents with descr Iptions of the elements necessay to meet handlcapped students! needs - -
\$ .

A

under a glven clrcumstance, The flve column headings are as fol lows: i
le Initlation of Task-~This column presents a speciflc situation to which fhe ;
parents need to reac?/ .
2. Task Descrlptlon-~This column presen?s the speclflic task ?ha‘r must be T
performed, glven the s!fuaﬂon Identifled In the flrst column.
. 3. Tools and Equipment~=Thls column presents speciflic Items (recordé, tests,
, assessnents, standards, guldellnes, etc.,) that wlll be needed to accomp!ish
the tasks described In column two. 7 ’
L ". "3’
. 4. Persofinel Interface~=Thls column asslists the parents In ldentifying those = .
people who should be Involved directly or Indirectiy In actomplishing fhe task
described In column two, e
5. Speclflc Outcomes-~This column provides the parents with specific Informatfon
that needs to be obtalned, or a specific activity that should be accompllshed .
through the task described In column two.
- hY .
\ This grld presentation enables the parents person to see at a glance what,ls '
. l kS
needed, under what clrcumstances, and how to accomplish ?h; specl.fic task,
[ .“
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Specific Responsibilitiés of Parents

Dy
1
- ..

Page 1 of 4

,

fnitfation of
Task

Task Description

1. Concern for appropriate
placement of the student,

1. Participate as a full member of the CSET
in the development of the ILEP both in the
initial placement meeting and in annual.
revisions of the IEP g

r

), Need for knowledge/
strategies pertinent to
nandicapping conditions,
learning problems, and
-} educational program
options

>

2, Participate in parent training/informa-
tion programs in order to gain awareness
of: (3
o education program opti .
e_strategies to aid in thg solution of

1earning‘problems
o ficed for acquisition of related

supportive services

o reinforcement techniques to support/
expand learning in the home’ environment

3. Recognition of Support
needed by the student

3.. Promote positive attitudes in the
student toward self and potential personal/

career achievement
=

*




Personnel

e conferences

® parent train-
ing programs

. equlpment/
Imaterials- from

resource centers
e demonstrations

'3

- X

e counselors
;e prigcipal
& supportive
services personnel
e specialists
A

- Specific
Tools/Equipment Interface . Outcome . ‘..

1. e CSET form 1. e other CSET X 1. Appropriate.

e evaluation re- members | placement
ports f\‘r e external agencies, - "

e academic ag needed . .
records " & other school .

e attenddnce staff as needed | .
records |. e student, where

e medical re-- appropriate
cords ‘ : E
2. e literature 2. o teachers 2. Increased knowledge -’

expertise in reinforcing
education goals as
described on the IEP

-

3. e positive
parenting tech-

.| niques

{. © supportive
techniques includ-
ing.praise, respect,
encouragement

exneriences:

e successful - . |,

3. o student

3. Self-respect,’
self- dignity,and
personal maturity on
the part of the studgnq
(more self-acceptance)
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Page 2 of 4

Specific Responsibilities of Parents .

-

Initiation of
Task - ‘
h 1

Task ' Description o |

4. Recognition of a need
for appropriate work
nabits and attitudes as
prerequisites for further
career development
cactivity

<

- . .

4. Promote prevocational skills in the home

~ @ explaining/expecting consistent
positive work habits and attitudes’

e teaching/expecting good grooming and
appropriate dress for various occasions

e assigning/supervising regular
responsibilities appropriate for age of
the student

5. Student's limited
expogure to or knowledge
of tne wotrk environment
for age/grade level

5. Pronote career awareness in the student

j by identifylng and discussing:

e worker names/titles

e job responsibilities

e names/uses of basic tools/equipment
used by various workers

e technological processes such as
assembly lipes

] products/services of workers

3

¢

b, Concern for the level
of the student's social
maturity skil%s

—

6. Promote appropriate opportunities for
develppment of skills related to personal/.
social independence:
" @ building friéndships

e working with others

e family. interrelationships

-
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Specific Responsibilities of Parents

-

Tools/Equipment

Personnel
Interface
.

Specific:
Out come

4. e consistent/
appropriate disci-
pline in the home

e consistent
reinforcement of
grooming skills/
habits

"chores' to be
completed —

o schedule of * ' |

4. e student,
e other family
members .

4. Acquisition of
appropriate work

habits, attitudes,
and good grooming

15. e on-site visits
e magazines
$ newspapers
. @ television
e discussion/
explanations
e library sources

4

5. e community workers
friends,neighbors
family members

. student

5. Increased knowledge/
awareness of the

components of the world
of work .

it

6. ® role models
e social
functions
o family
a;tivitips

4

4

6. famil§ members

® peer groups

.

37

6. Social maturit}fl
and independence of
the student

43
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_Spvciﬁic,Respon§igilities of Parents

Page 3 of 4

’

~

fnitfiation of -
Task

. Task Description

-
. s

7. Concern for the
ability of the studesdt ..
te achieve skills of -

economic independepce

E3

7. Provide appropriate opportunities for the |
development of skills related to economic
independence: . :
) recognition of and correct usdge of . _|
money ’
e shopping skills
® budgeting (simple to complex, depending .
upon the student's age)

-

. . ‘

- H
bt L
kS

-

8. nNeed for basic
independent living and

lgood citizenship skills

’ agencies, utilities, banking information

8. Provide the student with increasing 1
exposure to a wider community, geography,
services, and the world of work:
_® use of transportation
e knowledge of streets, maps, and so forth
e knowledge of community services,

e knowledge :of responsibilities of good
citizenship such as voting, .obeying laws, . ~.
rules, and regulations, and tespect for life
and the property of others

hY

9, nNeed for the

" [participation “in °

acceptable leifure time
activities

9." Promote appropriate use of leisure time

by helping the student develop positfve, ]

worthwhile uses of ''free' time: g ’
e hobbies ' ¢
e sports , o :
e volunteer work '’
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f Specific Reosponsibilities-of Parents

_Tools/Equipment

Personnel
Interface

Specific
Outcome

ey

7. o management of |7. e family members 7. Increased economic
, allowance ® peer groups independence of the
® opportunity to e friends, neighbors| student
earn money e community members
l e shopping ‘trips e business workers
. | both escorted and e teacher
4 independent o
e consumer infor-|- ‘ . -
mation
e practice in .
making change {
‘1 8. e community 8. e community workers | 8. Demonstration of
resources, ° family*members community-wide skilTs
e banks e student's peer and knowledge along
o ® street maps group with the acquisition:d
e voting infor- good citizenship
mation habits e
e curfews -

e property-laws

®p edes trian .
Jaws

®. transportation

9. e recreational
centers
e sports T
o' church
| actifities:
- & camps
o family outings

3

4

9. e peers

o family memb

o community j}
organizations ’

e .teachers

- @ recreational
personnel
»

-4

9. Development of
acceptable leisure
time interests and
activities
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Specific Responsibilities of Parents

Initiation of ”»
Task

Task Description

9. continued
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’ Specific Responsibilities of Parents

- . Personnel ’ ‘Specific
Tools/Equipment .. Interface - * " Outcome
"19. e materials for ,
hobbies and crafts c
" e membership in |
recreational organi- e

|zations such as the : ' - e '
e - N (S L
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support fro?n school personnel, The home Is a fertile ground for teachling

" children by providing specific résponslblllfles at home, by developing career

. to vislit the school and parﬂclbafe In cflass %:cflvaleé.

“bulld brldges for the stuydent between The school and the conmun'lfy. It parents are

experlence, '
+ & .' .
43, , '
Q .
’ L. c . R L * - . . ' . oo ) ‘,’A' - ’
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SUMMARY

..

A cooper‘aflv‘e wor king relationship’ between parents qn& publ.lc school personnel Is
critical*to the Individuallzed Education Program. The family-can Increase thelr

confr lbutlon to the student's learning |f they reteive the necessary gulfdance and

- - -

personal'-soual. daily llving, and occupatlional skiils. Parents can asslist thelr

av}areness, teaching speclfic skills, and providing.a secure home |lfe where sel f-

.
.

‘conf idence and ‘Independence can be developed, Famlty members should also be encou aged

Parents who relnforce the skiils that the student has Jearned I'n the classroom . .

Y

aware of what their ch'lvld Is learning or ‘having trouble learning ;i" school, they can

< - . - bl N /\? .
provide opportunities to practice the activity at home, thus reinforcing the learning

-




A good school-community relationship wiil g‘eaﬂy asslst school -to provide a

meaningful career education for handlcapped and other students, An effective and

compr ehens fve school-conmunlfy relationship will geatly enhance tha Imp lementat jon of

a meaningful career education curr leulum for hand Icapped and other students, Career

1. .. "
“education requires the effective use of community resotrci

s for students to explore and

be prepared for the real worTa.\ . . L : i

-, The school district |s committed to providing . ex?enslve learnlng acﬂvlfles for
paren?s. As a resulf parents can be better prepared In program planning and suppor?

activities In addltlion to being an advocafe for ‘thelr chijd, Parenfs shouid ask thelr

v

principa{ about parent training programs avallable af the local schooi and dls‘trlcf "
Ievel as they seek to work wlfh ?he student, the. school, and the conmunl?y to- ensure
that fhelr chle has every oppor?unlfy “to become a produc?lve and successful person.’ .

The .specific’ responsiblilty g'»l’ds will provide the parent with very spclflc ways
o~

"and means of helping with their chlid!

s voca'rlonal education program, The g‘lds Wity

N . . ‘ o - ’f;
glve the parent conflidence in knowing what lnvolvemen? Is welcome and heipfuf,:

..

-
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