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A SUMMARY OF THE EVALUATION
OF THE CAREER EXPLORATION appoRruNITIEs

FoR BILINGUAL STUDENTS
EVANDER QMILOS-HIGH SCHOOL

% 19(31-199,

This program, in its s and final year of funding, provided
instruction in E.S.L., Spanis e skills, and bilingual instruc-
tion in science, mathematic and social studies to approximately 100
students of limited Enqli proficiency in grade3 nine and ten. A career

AL education component was tegrated into all m&Jor curriculum areas. All

100 students who parti pated fully in the pro ram were Hispanic and.
spoke Spanish at h Eighty-five percent of the students were foreign-
born, almost half of_these in Puerto Rico. Th rty-six Hispanic and 23
nonAispanic LEP students received clas es and supportive Services
from the program while they were enrolled in ninstream content-area
courses. Students varied in English-language proficiency, abilityin
their native language, and overall academic p ifeparedness.

'The program was based on a transit onal philosophy. One of
its major goals was to provide students,'thr ugh one yearof bilingual
instruction, with the academic and linquisti skills necessary for full

mainstreaming. In addition, the career eduçlation component was geared
to assist students in making post-high school plans.

a

Title VII funds supported curriculum development and supportive
services staff while administrative and supportive staff were funded by
tax-levy1 Seven tax-levy teachers provided bilingual instOuction on a
part-time basis; E.S.L. was offered by one teacher and one Paraprofes-
slonal paid by Title I funds. P.S.E.N. provided funding for two reading

teachers. Curriculum development focused on the production of career
exploration materials. In addition.to prepartng 120,career exploration
infusion lessons, the project translated Career development and content-
area materials into Spanish. The programalso developed a resource ',.

center for both teachers and students. SOpportive services for proqr
students consisted of individua) and grou0 guidance sessions conducted
by a bilingual career specialist, telephontand mail contact with :

families, and referrals to outside agencieS. Development activitiew for

t

staff memberS'included monthly staff meeti qs, and a.series of training
workshops and special mettings for planning and program articulation.
Parents of program students were involved'in a Parental Advisory Committee
"as well as school-wide and program activities. .

.1/
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Students were assessed in English-language development (Criterion
Referenced English Syntax Test and a staff-developed test); growth-77RM
mastery of Spanish, sociafstudies, science, andkmathematics (teacher-made 14,,,41

tests); and attendance (school and program records). Ouantitative analysis. .

of student achievement indicated that:



- -An average of apProximately one CREST objective per month
was mastered hy students who were tested on CREST Levels I.

and II. The rate of mastery for students Who were tested
on CREST Level III was approximately one-half CREST objec-

, )

tive per month.

- -On a staff-developed test of English-reading skills, students
in general showed gains which were statistically significant

. and of low educational significance.

- -In native-language reading ability, students in general
showed gains on a staff-developed test of Spanish reading
skills which were statistically significant and of low

educational significance.

- -The overall passing rates for program students did not
,significantly differ from the passing rate of a randomly
selected comparison group in the areas of mathematics,
sience, and social studies during the fall. However, a
highly significant difference between the overalli passing

rates of these two grOups was observed in the spring.

- -The attendance rate of program stu ents was significantly'
higher than the school-wdde attend nce i'ate for both the
fall and Spring semesters.

The following recommendations foç1ised on providing continuity
for the present Program Population after tile program's end as well as to
facilitate the evaluation V services to bijltnqual students in-the future:

- -Encouraging teachers to serve as effective linguistic models
in both Spanish and English to reinforce students' skills;

- -Attempting to assign staff members to classes within their
area of specialization or licence and encouraging staff
teaching outl.of-licehce to develop their ;rofessional skills
in those areas by participating in colleg courses or other

appropriate training;

-.Continuing to emphasize Hispanic culture and the specific
Problems of Hispanic bilingual students i)n staff development
activities;

1



- -Stating instructional and non-instructional objectives in
measurable terms and setting Opropriate criteria to deter-
mine if these objectivqs have been attained;

- -Encouragthil the use of standardized tests to assess student
achievement as well as attempting to improve the nuMber of
students tested with these instruments; 4

IA)

- -Attempting to assure that student data are mired accurately.
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EVANDER CHILDS HIGH SCHOOL.
CAREER EXPLORATION OPPORTUNITIES FOR

' BILINGUAL STUDENTS

Location: 800 East Gun Hill Road
Bronx, New York 10467

Year of Operation: 1981-1982, second and final year of funding

Target Language: Spanish

Number of Students: 100 14'4

Principal: ' Mr. John McCann

Project Director: Dr. Vincent Saetta

I. OVERVIEW

The Career Exploration Opportunities for gilingual'Students

(C.E.6.B.5.) project is designed to serve 100 ninth- and tenth-grade A

students of limited English proficiency (LEP) at Evander Childs High

School. -The project provides instruction in English as a\second language

(E.SL.) and Spanish-language sialls,es well as bilingual instruction

in science, mathematics, 'and social studies. In addition, a careeeduca-

lion Compotent develops specially designed career education lessons Which

are integrated into all major curricultim areas. Career and employment .

information it also przvided to project students through lectures by

guest speakers and visits to various job sites ithroughout the city.
...-

The present project ts the result of the school's concern over

many years with the speciffc needs'of LEP-students. E.S.L. classes wife

, initiated for 35 students in 1976 by the present project.director as a

.result of his Own observations of students' needs. In 1978,:some content-

a



Area courses were taught in Spanish.-Finally, in 1980, a full bilingual

program snd the present C:E.0:B.S. project were instituty.

Igstructional offerings are supported by taX=levy, Title I,

and-P.S.E.N: funds. The Title VII funds have helped in developing the

///Nctomprehensive career education,program by supportingtho positions of a

career splcialist and an educational assistant, as well as the system of

supportilie services for program students. Prior to 1980, planning and

advisement in career education, jobopportunities, and college programs

were only avOilable to Eoglish-speaking students.

10!"'

ATTENDANCE AREA

The schl is located in tlie northeast section of the Bronx.

The area is residential, consisting mainly of one- and two-family privately-
.

-owned housik and a few high.:rise(apaitment buildings. There are also

several family-owned stores, hanks, and lOft-type factories.fn the community.

Formerly an Irish, Jewish, and Italian neighborhood, the area's ethnic

comPlosiltiOn is now 69 percent black.and 00 percent Hispanic: with small

numbers of Cambodians, Haitians, Jamaicans, and Vietnamese. These latter

groups are the result of the immilvation movementt occurring during the

last twelve years.

The attendance area also contains many other resources which aro

available to studentsouch atAcolleges, technical schools, apprenticeship

programs, employment agencies, adequate (although crowded) health and rec-

reational facilities, and good transportation. Although high rentals ond

limited opportunities for employment'charaiterize the area, drug and altohol



:abuse and trimi.do not seem to be Major problems. -There is, however, a

high mobility rate. The school administration,attributes the 35 percent

)learly turnover of students to °a. high degree of instability in the structure

and employment situatiOnspf the families in the neighbortibod. It may,

however, also be related to relocation for better7employment and housing

opportunqies in other, parts of the city. --"`

411
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II. STUDENT CHARACTERISTICS

ETHNIC COMPOSITION

Evander hilds High School receives the largest Portion of tts

students from five feeder schools: Intermediate Schools sn, 142, i'nd 144,

and Junipr High Schools 113 and 135. The ethnic composition of the

attendance area is.reflected in-the student body. An ethnic survey_ .

1-.

conducted by the school in October 1981 revealed that of the 3,737 students

enrolled at that time, 2,529. (67.7 percent) were black, 1,071 (28.,6j

percent) were Hispanic, 87 (2.4 percent) were'white, and 50 (1.3 percent.)

were Asian. Fifty-two percent were'female and 48 percent were male. The

diversity in the home languages of the student population is illustrated

in the figures obtained in the, spring of 1982 presented in Table k, below.

TABLE 1

Nome Language of Students in the School

as a Whole (Other than English)

Language Number of Students Number LEP

Chinese , 6 1

Greek A 2 0

haitian/
Creole

.

86
7

Italian

,

4 2

Korean 1, 1

.,-

Vietnaiise

.

2 2

Arabic 1 . 0

French -., 6 0

PerstAn 1 0

Urdu 1 1

Cambodian 9 9

Spaniiha, J36 136.

aOnly 136 students were reported by the project director as speakinn
Spanish at home.

-4-

r

.,



One hundred students participate fully 1n-6e°Title VII project.

Thirty-siX Hispanic and 23 non-Hispanic LEP students are enrolled in main-

strm Ontent-ireaourses-and receive partial services frpm the program

(E.S.L. and supporti e services).

All studen s who participate fully ,are Hispanic and their home

languitle is Spanish. The majority was born outside the United States;

only 15 percent are U.S.-born. Table 2 presents the number and percenta4e. .

of stUdents by country of birth.

Theme are more female than male students in the program. Table 3

presents the distribution ot.students by sex and grade. As indicated in

Table 2, most.program Students ire immigrants to this country. Their educa--

tional histories are very varied. Many have siefered intIrrupted schooling;

some may have ,received fewer years orschooling than expected !qv their

age due to lack Of opportunities. .Table 4 presents the nUmberof students -

by age and grade as of t'he end of the school year, and the number and,

percent of overage Students for their grade.

-5-
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TABLE 2

4

Number and Percentages of Program Students .

by Country of Birth

Country-of Birth.

Puerto Rico

Dominican Republic

United States'

Number and
Percent

45

15

Cuba H. 4

Peru 4

Ecuador 3

F;anama 2

ColOm6ia 1

Guatemala 1

TOTAL 100

.The highest percentage of students, 45 percent, wai born in
Puerto Rico. The next,highest, 25 percent; was born in the
Dominican Republic.

students are Hispanic dnd their hone language is Spanish.

. Only 15 percent of th6tudents are' United States-born.

f4
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TABLE 3

Number and Percentages of Students by Sex and Grade
-

Grade Male
N .

Percent
of Female

N

Percent
of

Grade
Total

N

Column Total:'
Percent .

of All Siudents

9 18

1

.

,Grade

42:---7: 22 58 38 . 34

'10 , -25 . 4$ 30 55 55 49

11 2 '' 13- 13 87 15

,

13

12. : 1 25 3. ' 75 4,. 4.

TOTAL 44 34 68 . 61 112a
r

100

4

aTotal number of students reported includes students who.ire speakers
: of linguages other than Spanish and receive partial, servicei from the.',

progrft.

.Sixty-one percent of the students are female.

.The majority of students are female at each grade.

.Most students are in grade 10 folloived By grade 9. The number
of_students decreases significantly in grades 11 and 12.
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TABLE 4

Number of Students by Age and Grade

Age Grade 9 Grade 10 Grade 11 Grade 12 Total

14 3 9

15

. 13

11

27

16 1 45

17 5 20

tB 1 3 5

19 r2 1 1 1 5

20 i 1

Total 40 54 14 I 4- 112a

aTgtal number reported includes students who are sPeakers of languages
&ler thOri Spanish and receive partial services from the program.

'Overage
Students

Number 21 15 1 2' 1 39

Percent 1 53

I

28 7 . 50 I 35

Note. Shaded boxes indicate expeaed age range.

Thirty-five percent of the students are overage'for their grade.
The highest percent of overage Students $s in grade 9.

.Most,studehts,are 16 yearS of age. Most of these are in grade
a :10...

.Althbilgh the proportion of overage students in grade 12 is very

. high, the number of students is very low. Low student number in
the upper grades'is a result of mainstreaMing in the lower grades.



LANGUAGE PROFICIENCY

.The native-language proficiehcy of program students can be

described as functional without a high degree Of sophistication. None

of the students tested with the.Spanish versionpf,thelanguage Assessment ?

Battery, (LAB) scored below the twenty-first percentile in native-language

f I

proficiency. Students tend to speak inforMally and use many c011oguialisms4

They experfehee-the greatest difficulty in writing, specifically with

punctuation and grammar. Despite these problems, however, about 80 percent

of the studenti,score a passing grade in native language course work.-

Proficiency in English presents a different picture. Classwork

performance evidences difficutties in all areas of the language. Some

characteristic problems are pronunciation and dittioh in speaking, in-
.

consistencies between Symbol and-sound relationships in readingi and

grammar and syntax in writing.

Use of English in everyday communication ranges from frequent

t none. Students more proficient in Spanish use it in and out of school.

Those with,greater proficiency in English-use that language to'communicate,

both'in school and in the community. Roth groups, however, use Spanish

.When Speaking with parents and other adult relatives.

STUDENT ATTITUDES

- According to program staff, students tend to be cooperative

with teachers and.present no serious discipline'problems. They show a i

ddSire to'learn and have mature attitudes toward work and family responsl-

bilit4es. Aboyt 25 percent of the students act as peer tutors and show

*



p Ienuine interest in helping others. .About five percent exhibit strong

leadership characteristics and have become involved in instructional

planning and in the teaching process.

I.

-
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III. PROGRAM DESCRIPTION

'PHILOSOPN AND OBJECTIVES

Th C.E.O.B..s. project is based on a transitional philosophy.

Its purpOse o provide student's, through a year of bifingual instruc-

tion, with,suffici t academic and linguistic skilli to enabfe them to

function successfully in the mainstreath curricula. In addition, iirogram

students are exposed to a series of career educational experiences to

assist emrin making post-high school plans.

The program proposed "tong range" objectives for 19131412, its

second yeir of operatioh, in the areas of instruction and curriculum and

staff development. The instructional objectives have been revised sinde

0
they were not stated in measurable terms. This revision was prompted by

an interchange.between the program director and the Office of Educational

Evaluation in.order to clarify the interpretability of program oblectives.

Revised Instructional Objectives

1, Program students wfll demonstrate a meaningful improvement
in their mastery of English syntax. This improvement will
be assessed by examining gain scores on the Criterion
Referenced English Syntax Test, CREST levels7177-27-gd 3
within both the fall and spribg semesters. Students are
expected to mastert at least one rREST,objectfye per month
within each semester.

2. Program students will demonstrate a significant improvement
(2<AS) in their English language reading ability. This'

improvement will be assessed by examining the difference
between pre-test/post-testscores on a staff developed
test of English reading ability administered in both the
fall and spring semesters.



3. Program students will demonstrate a significant improvement.
(ja <.05) in their Spanish language reading abillity. This
improvement will be assessed by examining the difference

ThetWeen pre-test/post-test scores on a staff-developed test
of Spanish, reading ability administered in both the fall ,e
and spring semesters.

.

4, A significantly greater proportion Cp <.00'of prograth
students will earn passing grades inbiology during the
fall-and spring semesters compared to a randomly selected
group of mainstream students.

5. A significantly greater proportion (2. <45) of program
students will earn passing grades in social studies
(American government) during the fall and spring semesters
compared to a randomly selected group of mainstream students.

6. A significantly greater proportion (2, <.05) pf program
students will, earn passing'grades in mathematics during
the fall and sprihg semesters compared to a randomly Selected
group of, mainstream students.

4
7. The attendance rate of program studen s will be significantry

higher than the school-wide attendance rate.

Curriculum Development Objectives

1. As a fesult of teacher trainer/curriculum specialistpartici-
pation in the career education curriculum development
component of the programs.career'education curriculum will
increase by 45 percent as theasured'hy pre- and post-testing

procedures.

2. As a result of teacher trainee/curriculum speccalist partici-
pation in the content-area Component of the curriculum
development component of the program, content-area curriculum
will increase by,45 percent as measured by pre-and-post
testing procedures.

3. As a result of teacher trainer/curriculum specialist, and
project director participation in the Career-Opportunities
Resource Center component of the program, the Career Ed#Cation
Resource Center will accumulate 45 percent of the necessary
curriculum materials during the.second year.

-

- 12-



Teacher Training Program Objectives. t
, ,

1. Ai a result Of teacher trainericurritulum specialist, and
preject direCtor participation in the develoOment of a

,

teacner training center component of the program, 100 percent
of the workshop meetings wtll have'specific career education
and cu riculum\development plans outlined for approval or
modific tion ty the participants in the second year as in\
the first year:. J.

2. 'As a resul of teacher trainer/curriculum Specialist, and
project dirèçtor participation in the Career Opportunities
Resource Cen er component of the program, the 75 percent of
the participants will'attend more than 75 percent of the
workshop meetings scheduled for them in the second year as
in'the first year.

In an interview with the evaluator, the principal stated that

the project'is an integral part of the school. It receives all the support

that the'school's resources will all w. He also stated that the involvement

of the projrt persofTel in the school'ks activities has generated a high

degree of aceeptance by the rest of the aculty. The principal rated

the project's performare as excellent in 'the following areas: identifica-

tion of the students in need of bilingual Services; grouping bilingual'

program studehts; sensitivity to the students', needs; and meeting those

needs. The.project director and the career specialist have met with the

mainstream staff and the administration in order to make them aware of

-,. the needs of the bilingual studints. They also emphasized the value of

'.the project andwhow it was integrated-withi; the school's structure.

-#70'

PROJECT LOCATION

Three officei have been allocated.to the project and are lOcated
.\

on the first floor of the high school building. The first office -14ttid':*
\

as a reception area and as the resource center. The secor\d office,'shared

by the bilingual career specialist and the educationaiwO!tants, is uied

-13-
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for curriculum development and for storing curriculum anlerical mateeials.

The project director\utilizes the third office for administrative purposes.

The'project has also b\dell atsfigned two spacious classrooms and uses them

for most of the career ed,cation lessons, fOr cultural affairs, and for

parent-teacher meetings. .\

ORGANIZATION, STRUCTURE,''AND\UNDINi

The C.E.O.R.S. peoject consists of two major comRonlnts:

bilingual academic instruction and Career education activities. The

bilingual academic component provides the students with bilingual in-

\

struction in tenth-grade mathematics, science, and social studies, as well

as instructir in E.S.L. and Spanish language arts. Other courses r -

quired for graduation are taken in the Mainstream.

(z.

The bilingual coMponent incorpoates instructional resoUrces

from the departments of mathematics, social studies, science, nglish,

and Spanish, and is therefore not a separate epartment within the school.

Program teachers are dispersed throughout the school's various de artments.

The projlot is responsible for the development of bilingual courseS of

siudy, lesson plans, the selection and purchase of materials and textbook

1

teacher-traiiiing activities, and the purChase of audio-visual materials.

The career exploration component provides the students with a

range of activities and information on career opportunities by:

1) identifying the students' career interests;

2) identifying the students' career aptitudes;

-14-
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3) exposing the students to johand career infoOmation and
activities through meetings with guest Speakers-from
industry,'public and private employment, and college

orientation gersonnel;
-

4) providing career education.lessonds as additions to the
regular content-area curricula (rJrovided twice a month
per class).

The C.E.O.B.S. Title VII siaff consists of a project director,

a.career specialist/guidance counselor, and one educational assistant.

Seven tax-levy teachers provide bilingual instruction on, a part-time basis,

while\E.S.L. is offered by a teacher and paraprofessional paid by Title

I..--Figure 1 presents the organization of the career exploration:component

and the funding sources of the staff serving the bilingual program students.

Tables 5 and 6 give a melt-detailed presentation of the funding sources

ofIthe instructional and non-iltruttional components of the program.

STAFF CHARACTERISTICS

The...characteristics of the prBfessional and paraprofessional

staffs serving the bitthgual program students are presented in Table 7.

The six teachers assigned to the areas of E.S.L., social studies, and

native language artsObre all teaching in the subject areas for which
t

t

they were licensed. though the project director is only licensed to

teach regular high sc ool English classes, he also conducts some classes

in E.S.L. and native language arts. The two teachers assigned to the math

/
and science courses are both teaching out-of-license.
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FIGURE 1

Organization of the Title.VII C.E.O.R.S. Prowl&

417' PRINCIPAL I

5

-

ASSISTANTIPRINCIPALS
DEPARTMENTS OF MATHEMATICS,
soqpi. STUDIES, SCIENCE,
ENGEISH, SPANISH

I.
7 BILINGUAL CONTiNT-AREA
TEACHERS (TAX-1EVY)

1 E.S.L. TEACHER (TITLE 1)
1 E.A. (TITLE I) 4

amoopeo

ECT DIRECTOR
AX-LEVY)

CAREER SPECIALIST/GUMANCE COUNSELOR
(TITLE VII)

EDUCATIONAL ASSISTANT (TITLE.VII)

NottN,'Supervision of the teachers Serving the program students is the Joint responsibility
of the assistant principals and the project director.

p



Fundirg of t e Instructional Component

.

e
.

AD
Silbject Area

Funding
So rce

# of
Teachers

# of # of
Classes1 Paras
.

1E.S.L. Title I l'

Reading (English) P.S.E.N. 2 1,2 0
Native

Languabe (Spanish) Tax Levy 3 1 each 0

Math Tax Levy 1 0 '

Social Studfes Tax Levy 2 1,2 . 0
i,

Science I Tax Lev .1 3 0

Funding of the Non-Instructional,Component

Area
1

Funding Source
.

Personnel
Administration
Supervision Tax Levy .4

Project Director/
, ,

Bilinguat,Prograp Coordinator
Curriculum
Development Jitle VII

Bilingual Career Specialist/
Silingual Guidance_CounselOr-

Servicqs Title VII-
Bilingual Educational
Assistant

Staff
Development ,

parental .S

Community
1nvolvement

.

,



TMLE 7

Staff Characteristics: Professional and paraprofessional Staffs

Fupction(s)

v. Time

Spent in
Function

nate
Hired Education

_ c

Certification A License

Yeirs of
Moriolingual

Experience

veers of
Rilingual

Experience

,Years of
Fxperience

(FS1.)

Professional 16 HS 4 HS.

Protect Director A 0.4 9/80 Diploma, Admin. NYS Administration

Rilingual vivo. Coord. 9/79 Ph.D. Mot. System and Supervisinn
English Teacher 0.4 4/76 .6.14 English HVC English hs 16 HS 4 HS 4 HS

Spanish Teacher 0.2 9/$12 M.A. English NYS
. 11.4. History NYC Social Studies 19 HS 19 HS

Ritingual Career Sp. 1.0 YR0 M.A. Social Studies NYS French- HS .

Rilinqual GOA. Couns 9/76 M.A Guidance NYC Rilingual Guidance .

, . 1.0 R.A. French NYC French HS 5 Mg- 5 HS 5 HS

E.S.L., Teacher
4 ' 4.'', 9/77 M.A. E.S.L. NYC E.S.L. HS

liology Teacher,
411

Rilingual

0- 6 9/79 R.A. Riolnny
FLA. Riology

NYC Science JHS
NYC Science HS

21 HS 3 HS

Mathematics Teacher, h.6 7/R1 R.A. Spanish NYC Bilingual Education I 1/7 HS 1 1/2 HS

Bilingual . M.A. E.S.L. NYS Spanish HS

Social Studies Teacher 0.4 9/79 B.A. History NYC Social Studies HS 23 HS 3 HS 7 HS

Bilingual M.A. Intl. Relation NYS
R.A. History Hilt Social Studiet HS '

Social Studies Teacher 0.2 9/79 M.A. Intl. Relation NYS Rilinqual Elementary Ed. 16 HS 7 HS 5 nS

Bilingual Social Studies JHS
.. R.A. Spanish NYC Spanish HS

Spanish Teacher 0.2 9/79. R.A. English NYC E.S.L. HS IR HS 14 HS. In uc

Bilingual . M.A. Ed. Sup. Ad. ,s NYS , .

ISpanish Teacher 0.2 HMI N.A. Uantsh MYC Spanish HS 16 HS 14 HS

Rilinqual M.A. Spanish NYS ,

, I N.A.,French OPYC French HS.
_

,

English Teacher 0.2 ii/R1 N.A. F.S.L. NYC E.S.L. .MS. 13 HS 13 OS 3 HS .

Rilingual Ph.D. Linguistics I

Title VII Education 1.0 9/80 RFT tducational Assistant I in HS in Hs 7 HS

Assistant, Bilingual 0.

Title I rduratim
Assistant, Bilingual

1.0 9/79 HFT Educational Assistant
.

6 NS 6 05
e
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ENTRY CRITERIA

. All, ninth- and tenth-qeade Hispanic surnaied students are
,

tested fbr Engli.sh proficienIx'with the. Language AssessMent BatterY

,

and for proficiency in the native language with the.Spaniih LAB and

.La Prueba de'Lectura. StudentS who fall-below the twenty-first percentile,

inAnglish and score a higher percentile in SOanish ire eligible for the'

IV. INSTROCTJ AL COMPONENT

project. Parents of eligible students are sent information about the

program, tnvited to meet with program staff, and to give consent for .

their child's participation.

On September 3 and 4; 1981, a Language As!esSment and School .

1' Orientation Program mes helit to test possible candidatps and acquaint "

thei;' parents with aspects of the project. Over the two-day period,

131 parents and student! attended the program.
.

PROGRAMMING

On the basis of ,LAB scores, students are tlassified as either

"Spanish-dominant" or "English-dominant" and are programmed accordingly.
\ .

(Students whose English LAB scores fall at or below the tenth percentile

are considered "Spanish-dominant," while these. who score be yeen the

eleventh and twentlethiercentiles are clessifed as "Englis -dominant."

In "English-dominant" (Group B) program classes, English is used for

instruction about 80 percent of the time; Spanish is used about 20 perdent .

of the time. All tests and textbooks used iA these classes are in English.

Program classes with'"Spanish-domthant students (Group A) use Spanish

app.roximatelY 80 percent f the time and English about 20 percent of

-19-
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the time. All tests and textbooks in these classes are.in Spanish. If

a groin, of 'Students within.tbese ilatses adyancis in English profiçiehcy
'. . . .,;,. - .-- g . . -

more than the rest,: lt:i's-separated and.allowed to progrels A its awn
-!... ..,

.

4.
. 'pace within tne <Iasi:

, .1.-,
rn

The4C..E:O.8.S. project ,curricule are compirable' with the
0

. V

"acadeMic/regUlar" instructional level in:the Rainstream andOlave been

prepare0 for,onlythe tenth-grade left% since' the majority of.qualifying.

students.are in that grAle, "If space It available, ninth graders needilL

the prograi's services-are recru4ted into the program and work on the
t

.

tenth-grade level. After coRgleting the tenth grade, these students .t

are enpolled in a program combining ninth- and eleventh-grade subjects.

The:project director Nes stated that such d grade jump doeunot jeopardize

the stalent's learning since the ninth and tenth grades do not contain

sequentlal mate'rial. Fifteen ninth-grade students are enrolled in the 1

'program during 1981-1982.

MAINSTREAMING

,Although project students are supposed to be automatically

mainstreamed when they complete the tenth grade, they continue to be
.

enrolled in E.S.L. classes until the sequence is completed. The project

4

assumes that the students will be rea4y to enter eleventh-grade *mainstream

subject-area classes -after one.year. In.reality, students are re-tested .

with the LAB at the end of the tenth grade. Those scoring above the

twenty-first,percentile are mainstreamed. Those falling below may: request

to:be mainstreamed in the eleventh grade; re-take any courses they have

failed in the bilingual pOogram, while taking the rest of their courses

.207
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in the mainstream;'or, request transfev to'a high school with. a bilingual

program for eleventthwade students: ee Table 8.for the number of students

leaving the program, including majnst,4 ming.) Parental consent-is always

s.Ought before a studenvis placed in mnsream classes.

FDLLCW-UP .

Because of the rapport estal shed duOirig their ttme in the

program, many mainstreamed students co tinue to seek suppOrtive and

guidance services from ine program sta f. Students in need of reading or

math.aisistance are often re-programmed for Title!' or P.S.E.N. services.

Students with special talents and aptitudes are placed in the college-

boundor creative arts programs. Because many of these students wish to
4.

transfer to the guidance services of the new program, or to the mainstream

counselor, lines'of communication between the project's guidance counselor

and the guidance department of the school have been established to provide

information on the student'i background and abilities.

COURSE OFFERINGS

Classes in English as a second language are heterogeneous in

.gride level; they contain studetits from'the ninth through the eleventh

grades. Eleventh-grade students who have been mainstreamed continue the

E.S.L. sequence until completed. Tabie 9 presentsthe offerings

during the fall and ipring.

-21-
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TARLE R.

NuMber of Students Leaving the Program

During the 1981-19821chool Year

s-Ir

Reason for
Leaving Grade 9 . Gride 10 Grade 11 :Grade 12 ,Total

ully
mainstreamed 20 35 . 13

,

68

Discharged/
transferred to
ltern. Program 1 1 2

Graduated 2 2' -

Truant 1 2 1 4

Total 22 37 15 2 76a

a
Num

-1:0er-of students leaving includes non-Spanish speaking LEP students
who received partial services from the program.

.Most students who leave the program are fully mainstreamed. Most
students mainstreamed are in grades 9 and 10.
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TABLE 9

Instruction in English as a Second Language

and English Readinga(Fal) ind Spring)

Fal Number of Avera e Curriculum or

Courses" Classes Class Reg. Description Material in Use

ES 11 2 (A) 25 Beginning Level.

Board Of hdlICOVIOO

E.S.L; Course
Board of Education
E.S.L. CourseES 12 2 (1A,18) 25

.

Intermediate Level

ES 13 1 (8) 28
.

Advanced Level

Board of Education
E.S.L. Course

.

S rine

ES 21 2 (A) 25 Beginning Level .

Board of Education
E.S.L. Course
hard of Education
E.S.L. Coqrse
Board of,Education
E.S.O. Course

ES 22 2 (1A,18) 25 Intermediate Level

ES 23 1,(B) v 28 Advanced Level

a
All classes meet for five periods each week.

bAn audio-lingual approach is used in these courses.

;Reading, writing, grammar, and usage are emphasized in these courses.

Native Language Arts

Offerings in natiie language arts include enrichment activities

as well as emphasizing basic skills. In addition to using a standard

Board of Education text, course books include those used in maigstream

tenth-grade Spanish classes. Native language arts offeringi in fall and

spring are presented in Table 10.
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'TABLE 10

Instruction in the Native Language Fall and Spring) -

,

Fall Number of Average Curriculum or
Courses Classes Class Reg. Description Material in Use -

,

LS 16 1 (A) 33

NLAilltle I\
LEP Program \

Board of Education
Publication

LS 36 2 (B) 34
ALA Title I
LEP Program

Board of Education
Publication ,

Spring ,

LS 2 1 (A)6* 1 33

e,MLA Titl 1
LEP Program

oard of Education
Publication

LS 46 1 (8) 34
NLA Title I
LEP Program

oard of Education-
ublicaiion .

aAll classes meet for five periods each week.

Classroom Observation

The evaluator visited a native-language skifts class for thirty

"English-dominant" program students (Group 8), taught by the project di-
,

rector. The yudents did workbook exercises (Spanish Workbook II, OY

Robert J. Nassi and Bernard Bernstein, Published by Ansco School Publics-

tions, 1969)'.individually while the teaCher moVed around the room checking

the studentS work. Individual students were then senrio the blackboard

to write the completed exercises. The material was then discussed and

corrected by the entire class. The students spoke in Spanish 100 percent

of the time among themselves and about 25 percent of the time when address-

ing the teacher. The teacher used Spanish 100 percent of the time for ,

pedagogical reasons and English 100 percent of the time when speaking

with the students.



Content-Area Courses

Bilingual instruction is offered in both the.fall and spring

in mathematics, science, and social studies. Table 11 presents these

offerings, as well, as the number of classes offered each Aemester, the

average register, and language use. All classes are held for five forty-

minute periods a week, and all carry graduation credit. As previously

indicated, the curricula and materials correspond to those in mainstream

courses.

Mainstream Classes

Bilingual program students receive inttruction in art and

wAth the mainstream population. Students may substitute these require

courses with.health or physical education classes, which are also required

for graduation.

Native Culture

The project has no separate content-area courses which deal with

the native cultures of the students. .Instead, native culture is integrated

in the curricula of the various bilingual courses. For example, social
19

studies courses highlight the role of Latin America and the Caribbean world'

in the history of the Americas.. Cultural references are interjected

into the science curriculum including life systems, the human body, and

sexual reproduction.

The mainstream curricula attempts to sensitize,non-Hispanic

students to Hispanic culture. Mainstream socal studies courses contain

units on the history,and political systems ofilatin America and specifically

the role of Ptierto Rico in American history.

-25-
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TABLE 11

Bilingual Instruction in Content Areas (Fall and Spring Semesters)

Fall Number of Average Hours X of Material

Courses Classes Class Reg. Language Use Per We0 in Spanish-

, A
.

20

Math Skills MS16 1.(A)a

2 (8)

34

33

80% Spanish
20% English
110% English
20% Spanish

2:40 -',.

40
2:40

40Math Skills MS36

Uiology B516 1 (A)
1

34

80% Spanish
20% English

2:40
40

. 80

Biology BS36 2 (B) 33

80% English
20% Spanish

2:40 :

40 : 20

World
History HS16 1 (A) 34

80% Spanish
20% Engliih

, 2r40
40,'

.

World
History H536. 2 (B) 33

liitl% English

I 20% Spanish I

2:40.
40. f2V 20

.

Spring
Courses 1

80% Spanish 2:40 80

Math Skills MS26 1 (A) 34 20% English 40

WEnglish 2:40

Math Skills MS46 2 (B) ,33 20% Spanish 40 20

ed Spanish 2:40 , 80

Biology B526 1 (A) 34 20% English 40

-....

-33

81* English 2:40

Biology 8S46 2 (B) 20.4 spanIsh 40 2.20

American ,

80% Spanish 2:40 80

History H526 1 (A) '34 20% English 40 A

American 80% Ehglish 2:40
.

History HS46 2 (B) 33 20% Spanish 40 i 20

aStudents are placed in "A" courses if their English LAB scores fall at or below

the tenth percentile. Students placed in "B" courses have English LAB scores

between the eleventh and twentieth percentiles. '.
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IMPLEMENTATION

V. 'CAREER EXPLORATION COMPONENT

#

Once a student is admitted to the C.E.O.B:S. project, s/he is

tested with the American College Testing (ACT) Career Exploratioh,Program
)

booklet and the JOB-0 Batter , which identifies job family categories.
) ,

The Career Exploration Series is then used-to focirs on specific careers

, within the categories identified by JOB-0,.identifying income, level of

education needed, and the possible job opportunities in the future.

A jobi9rofile is then developed for each student reflecting
ar

the results of the testSand a description 'of".iob preferences.: Each job

profile contains the following information: a job interest-level asiess-
.

.

ment; job categorization and informaiion; a self-awarenesi inventory;'and
4.

the results of the abillIty testing from the ACT exams. Those job areas
-

where'a student falls b tween the-sixth and tepth stanines are highlightie-
4

in the student's folder through a personal student profile sheet. This

sheet was develop20 by th project and is included as-Appendix A.

Students.receilie appropriate employment information on salaries,

supply and demand patterns current and'future opportunities, and education

;

J

reguirements,through an ext ) sive,system of support,personnel including
,

the college adv,isor, the mainstream Cooperative Education Program Advisor,

the College-Bound Program advisor, and the state employment counseter.

These resources are supplemented with guest speakers from colleges,

businesses, and government agencies, filmitrips and cassettes, and the

career educat&n lessonOncorporated into the content-area Curriculum.
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Students also nake field trips to local businesses and educational in-

siitutions such as La Guardia Community College, Hostos Community College,

' Columbia University, and Bronx Community'College.

ot

Under this component, the program s career specialist develops

and demonstrates lessons in Spanish and English in each of the six content-

area subjects once a month. This results in a total'of 120 lessons

developed during the school year. These lessons, whiCh are developed in

cooperation with each subject-area teacher so as not tO disturb the

sequential floW of-the curriculum, reflect the lesson prepared by.the

teacher fOr the particular day of the demonstration. Each lesson relates

Particular job descriptions and availability to the lesson s subject

matter.

One of the program's.objectiyes for this component was to develop

240 career education lessons over a two-year period. This objective has

been met. In addition to the 120 education lessons developed last year,

another 1,0 were developed during 1981-1982, the last year of the projecL

According to the project director, these lessons will cohtinde to be:in-

tegrated into the'curriculum in future years.

Ok

CLASSROOM OBSERVATION I.
*The, evaluator observed a career education dem6ntiolin a

Mathematics class, attended'by,24 "Spanish-dominant" stUdents roullp).

The math objective of the lesson was to teach students the e of graphs.

The career education objective of the lessonv,presented by the career

specialist,.was job requirements in the fields of marketing and distribution.
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The.lesson,begin with a filmstrip and recording wAich piresented

4 a Hispanic man and woman engaged in automobile and catalogue sales. All
. .i, .. . .

, dialogue was in Spanish. As the filmstrip progressed, the career special-
.

ist highlighted facts whfch required elaboration, clarified confusing

concepts, and translated words and phrases 66 English as necessary. The

lesson continued with a class discussion about the availability of posi-

tions in automobile sales, the sales techniques used by the characters in

the film, and products produced in Latin America.and sold :in the United

States. The lesson ended with a handoirt which containedan English'

reading about jobs in the year 2000 and a graph.: The students read the

selection, studied the graph, and answered questions posed by the carter

specialist. Troublesome vocabulary was,explained in context.

The classroom teacher observed the fesson but did not periicipate.

Students used Spanish 100 percent ofCit e time when sneaking with each

other and in exchanges with the career s ecfalist. English was used

minimally in translating words and in the English reading. TheAesson

presented an effective:integration of language, subject matter, Ind

0
culture. The career specialist also showed sensitivity to the students

1
in accepting their contributions to the discussion.
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VI. THE NON-INSTRUCTIONAL-COMPONENT

cuRRIplum AND.MATERIALS DEVELOPMENT 4

The:productionof career..exploration materials is one of the

-main otijectives of'the C.E.O.B.S. project. In addition to preparing 120

career exploration infusion lessons this year, the project has also

translated the following materials into-Spaniih:
-

:?the Warrington O'Shea Career-pecision Making Interest'
Inventory; '

r

- -t irteen unit( from th`e4tCT BoOkleton Career Development,,
eloped by the American College'Testing ProOram;

- -th JOB-O Interest and Otitude Inventory;

--the Major-Minor Finder;

--the Hig(chool Career Course Planner;

.6 -

- -the mid-term and final examinations for the sociat studies
an4 mathematics bi)ingual courses.

The projecthas also developed A set of guidelines used this year for ine

preparation of all career education materials. (Sipe Altendtx B.)

The program has also developed a resource center-for teacher,and

student use containing books, filmstrips, cassettes, and other materials

on E.S.L., Spanish, social studies, mathematics, science, and career

education. The center also contains instruciional equipment for class.;

room use including film and movie projectors a cassette and record player,

and three typewriters. A list of the bilingual resource center's materials

is included as)ppendix C.
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, SUPPORTIVE SERVICES

- ....

In an interview withthe evalUator, the astistant prindipal

for guidande stated that the, respimsibilityTfor gUidande for the program

students restwith the C.E.0.6:Si career specialist'. He felt that this-

was'of Oseatest benefit to the students inktii program because of, the

rapport established.between them and the career specialis

jnecareerspecialiwisklicensedbililguidance counselor.

one of the few in theBronx. Thut his serviCes are demanded, Oot only

. by the project, but by the other high schools in the' area. His duties'

a /-

within the school include: Title VII bllingual career specialist; bi-

lingual guidance counse
ti

or for the entire school; articulation counselor

with the feeder schools in the area; responsibility for admissions for

'the entire school; and bilingual project analyst:

The career special)st conducts regular individual guidance

sessions to explore the educational inte;sests of the students. :These

sessions average I? daily and.are initiated by the student's own request.

The career specialist'also conducts group sessions to infoilm students

about graduatiOn requirements and.to prepare students for college admission,

career planning, and for employment or vocational training. Thosesessions

are, held on the.average of two per week and are,conducted in Spanish

and/or in English depending on the:linguistic preference of the students

,attending. Frequent guidance sessions arealso offered by the career

specialist to the school in general in connection'with.bilingual programming.

4 2



'br
To coordinate the effort of guidance within the project with'

those of the guidance departmentin general; the'career specialist littendS

the following meeti with member-A-of-that department:
. -

41,0

,

- -once-a-semester orientation-meetings to discuss diploma
requirements and transcripts;

- -monthly guidante counselors' meetings Which- include discussion

'-* of.in-house gdIdance problems and outside guidance speakers
(10 meetings were.held this year);

1

- -monthly guidance workshops (workshops are divided inio two
groups for discussion - 10 workshops were held this year);

--monthly:Meetings with the New York City Board of Education
SupervisOr=for Guidance to share;borough-wide:toncerni (held
at thwsupervisor's office);

- -kpot conferences with the ass'istant principal for guidance

on an as-needed basis;
4

--twice-a-semester visits to mainstream classes to keep informed
of developments outside the project.

,

The career spetialist is also the.bilingual and career representative of

thejirorix High Sdnaol Guidance Counselor's Association. He attends the.

.
monthlyineetings of this organization and shares file project's activities

.

with the' other members.

The assistint principal for guidance has commented that the

...career specialist coordinates Ills efforts very well with the rest of the
,

department in the areas of college counseling, career guidance, general

guidance, andtke use of outside resources.

The project does not make home visits due to a lack of personnel.

Contacts with the family of program students are made by teleOhone calls

..and Mail. An ayerage of five phone calls are made daily to discuss absen-
.

*
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teeism, discipline, and other academiceroblems. Parents often cail the

program; offite themselT to discuss their children with the'itaff..

Referrals are made to outside agencies in response to specific

problems. During 1981- 2 the following referrals were madein ag
6%.

effort,to assist,students and their families:

- -the Puerto Rican Family Seryices, for family counselinc.

--the ASTOR Child Guidance Clini6, for guidance services;
6

- -the Auxiliary Serviqes for High,School Proirami for
students who are leaving the traditional school structure;

- -to loCal hospitals;

- :to job sites; ,---

- -to tutoring servites;

--to public'assistance offices.

The career specialist is assisted in his dUties by the educa-

tional assistant whose duties include: interviewing and advising students

on felly and school problems; contacting students' familfes by phone

to'discuss attendance,problems; translating Maieeials, which are sub-

sequently checked by the career specialist; assistincrin classroom pre-

sentations; correcting examinations; and clerica) duties. The educational
at.

assistant does not make home visits, nor any outside referrals; if

students problems are beyond her scope, she refers them to the career
%

specialist.

STAFF DEMOPMENT.

'During 1981-1982, the project staff,engaged in a series*of

,
learning/activities including monthly staff meetings, six training work-

,

14"4.2-
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shops, and twelve speeial meetings for planning and prograM articulation,

In addition, a workshop entitled, "Bilingual/Bicultural Education in

High School" was presented by the,career specialist to the'entire school

staff. This workshop has been chosen by the Nevi York City Board of Educa-

tion to be given as a two-credit college eourse to satisfy both promotional

and tncrement requirements. -Agendas of.the workshops', a)ist of the special

meetings, and the letter announcing the bilingual/bicultural workshop aee

ineludedas Appendix D.

PARENTAL AND COMMONITY INVOLVEMENT

A Parental Advisory Committee was organized to involve the '

community and parents of program students in the aetivities of the project.

Its main functioits consist of recognizing the needs of studenis; serving

,

as resource personnel to the project, Serving as assistants in the class-

room, and helping to support program activitiesthrough partIcipaiion in

the school's organiibtions. Consisting of eight parents, the project di-

eector, the career specialist, and an average of' Six teachers and nine

students, the-committee met three times.during the school year (Septem6et

among other topics, the program

students in the project, student

the many services available to

30th, March 22nd and 23rd) to discuss,

and its goals, the role of parents and

-performance on standardized tests and

Program students.

A fourth meeting was held on May 20th so that-program students

and their parents could meet with the evaluator. Four parents and 17

students attended. In general, parents expressed positive attitudes

towafds the program. They felt that the project has helped to increase

-34-
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the students,'lability tospeak Spanish, to decrease students' truancy,

and to increase students' motivation to study, resulting in higher grades.

They noted that the career*specialist was particularly helpful in assist-

ing students adjust to school. They, also stated that since they could

communicate with te'achers and other staff in their native language, they

\could better understand the school's demands on their children and the

Problems they were having with their classwork. The parentso'however,

'did express concern that the Materials used in the bilingual prilgram

clatses were below the grade level of materials used in their native

countries.

Students also spote-favorably of the prociram. They stated-
.,

that theproject offered then the oppOrtimity not only to'advance ach-

demically by offering content-area courses in Spanish, but to learn and

to function in English. The project also offeredthem the chance to

explore new careers and to realistically assess their potential-to enter

these career areas. The students also Indicated that the project needed

more materials, that the mathematics, Spanish, and world history curricula

were too'simple, and that there should be more extracurricular activities. ,

They expressed satisfaction With the guidance and support services pffered

by the program,.and-with. the career-oriented field trips takento businesses

and universities.

The program publicizes its activities thrOughout the community

by means of a newsletter, the-mail, and word-of-mouth. Nowevero.con-

flicting work schedules, familial responsipilitieivand fear of traVel

at night have limited parent'participation in program events. Nevertheless,



the outreach attempts by the prograa s staff have resulted tn an average

Of 15 to 20 parents attending the following events: four open-school

events; parents' conferences for different grades; College and Career

Day; the Award-Assembly; Puerto Rican Day; and Dominican In4pendence

Day..

The project.is not'inveved jn adult educatton: ttasses in.
1

athletiOs, typing, ind.G.E.D. preparation had been held for.adults
,

4t the school uplo January 1982. Plans are now being made frreinstatt

, these activitiei in Septembe'r.

AFFECTIVE DOMAIN 'Kt,

Or

Affective domain indicators for students point to the success

of.the program in several areas. The attendance rate of program students

for the academic year is 88.4 percent in comparison with 73.4 percent

for thd school as a whole. Incidents regdiring disciplinary action have

been mini only two program students,were suspended during the year.

The proj ct has had no repOrts.of Vandalisminvolving its students. Of

the 67 students on the honor roll,of this year's graduating class, elght

students b1onged to thebilingual.ptogram.

,In addition tO field trips to local businesses and:educational

%
institutions suCh as La Guardia, Hostos, and Brorix Community Colleges and

.1

Columbia University, program students have also partiCipatedip school-wide

celebrations commemorating ethno-cultural events.and are rociive on many

of the school's physical education teams. Female students also attended.

the "Confe ence for Hispanic Women in the World of Work.

4



Finally, results frim a pre- and post-examdnation of self-
-

.awareness measures. prepared by the-career specialist .and administered

to project students appeared to suggest groWth in students' Self7concept

vis-a-vis their 'plins for the.future.

fr-

S.

'

"

I.
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VII. FINDINGS.

ASSESSMENT PROCEDURES1 INSTRUMENTS, AND FINDINGS

The following section presents the assessment instruments and

procedures used in evaluating the attainmeneof program objectives.

Each objectivi will be discussed separately:

Objective 1.- The assessment instrument utilized for measuring
A

the attainMent of objecttve 1 wit the Criterion Referenced English

Syntax Test, (CREST). There are three levels of the CREST; each level

appropriate for students with beginning, intermediate, or advanced

knowledge of proper English syntax. Scores on, Levels I and II can nqe

from 0-25, while scores on Level III range from 0-15. Extensive nfor-

mation on CRE5foontent areas and psychometricproperties can be fo

in Technital Manual,'New-York Pity-Ehqiish As A Skond Language CriteriOn

.4eferened English Syntax Test.*

The CREST was administered at the beginning and end of both

the fall angsspring semesters. Tables 12-17 oresent the pre- and post-

test results for each CREST level by grade during each semester. The

mean difference between post-test and pre-test scores represents the

average number of CREST objectives attained. An index which expresses

the number-of CREST objectives gained per month was also. ,computed.

Data were mitsing or incomplete for 30 studenta in the fall

semester and for 27 students in the spring semester.. Examination of

Tables 12-17 reveals that an average of approximately orla CREST objec-

. Board, of Education of the City of Nevi York, Division of 1Migh Schools,

1978,
1

=38-
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tive per month was masteréd,by students who were tested on CREtT Levels .

I and II. The rate of mastery for students who were tested on rREST

Level III was approximately one-half CREST objective per month.

Inspection of the CREST Level III score distributions for both

the fall and spring semesters shows that approxiMately half ofthe

students demonstrated pre-test mastery of 80 percent of the Level II

CREST objectives. SuCh a negatively Skewed distAbution of scores',

places a "ceiling effect" on.CREiT post7test scores since Students scoring

high on the are-test have little, or no room to score higher on the post-

test. Inspection of the CREST Levels I And II score distributions reveals

a similar effect, although to a leSser.degree. Approximately 30 percent

of students demonstrated 80 percent mastery.of CREST Levels I or II

objectives on the pre-test. In other words, the observed mastery rates

probably underestimate the true mastery rate due to the "ceiling effect"

observed acrOss all, three levels otthe CREST.

Objective 2. The assessment instrument utiltzed'for assessing

the attainment of objective 2 was a stiff-developed test of English
low

reading skills. The test is composed of 100 reading problems which

purport to test various Englishllanguage skills. The distribution of

item content areas were: 60 reading comprehension items; 10 vOcabularY

items; ln spelling skill items; 20 grammar and usage skill items.

/
1 Scores can range from 0 to Inn. Although no psychometric information is

available, scores on this test were observed V:o correlate in the range

of .20 - .40 with.the number of CREST objectives mastered (within Levels

I, II, and III) in both the fall and spring semesters. While the magnitude

-39-



of such correlations tndicates that scores on the sta f-developed test

and CREST are not equivalent,,they do tndicate that b th measures are

tapptng a similar domain.

The staff-developed teat was administered at he.end of both

the fall and spring semesters. Thiparametric-data for pre-: and post-

test scores èn be found in Table 18. The mean springs

was observed t be 3.4 items higher than.the mean fall s

This difference significantly. greater (<.01) than o

by chance.

Another index f improvement, the effect size (

1975) was computed.by subt

mean spring semester score a

step score

ster score.

would.expect

S; Cohen,

acting the mean.fall semester s ore from the

dividing this differenciby the pooled

gree of im-. within standard deviation. This computation indexes the d
4,

provement in standard deviation units. Relative to their f 11 semester

scores, students were observed to tmprove an average of .34 standard

deviation (or 1/3) units by the end of spring semester. Wh le this in-

dicates a statistically significant degree of improvement, t e observed

gs index is somewfiat smaller than that generallylconsidered* o reflect 4

"educational meantngfulness

A,

Wifctive 3, The assessment initrument utilized fo asse*sing

the attainment of objective 3 was a staff-developed test of.na ive

,\language arts (Spanish). The test was composed of 100 items ose content

was distributed in the following manner: 60 reading comorahan ion ttems;

10 vocabulary items; 10 spelllng skill items; 20 grammar and us ge items.
o

-40-

51



0

4

,

- Scores can ranged from 0 to 100. No psychometric data are available for

this test.

The native :language arts testswere administered atthe end .

of both the fall and spring semesters. The paramet#4'data for pre-,

and post-test scores cap be found in Table 19. 1he students' mean.

spring semester score was observed to be 4.9 items higher than their.

mean fall semester score. This difference was fou eto igntficantly

greater (<.06) than one would expect by chance. bweverVas indicated

by the low to modefate effect size (48), therdegr e of iMprovement is

somewhat lower'than the usually accepted value-of educational meaning

fulness."

4

Objectives 4, S, and 6. The methods used in evaluating-thar

attainment of objectives 4, 6,1and 6 were sufficiently similar to merit

discussion collectiyely. The percentage of program students passing

biology (objettive 4), history (objective 9, and mathematics (objective

*6) vas expected to significantly higher than a randomly selected I
_

sample of 100 non-proqrathitIdent&or both t e fall and spring semesters.

The passing rates for program and qoinpar 4students for

each of these subjects can be found in Tahle(s 20, 21, and 2 similar

Pattern i observed for all three subjecti. The passing rates foe pro

students do not significantly differ from-the passing rate of the randomly

selected comparison group during the fall semester. However, a highly

significan; difference:(a<.01) between the passing ra es of these two

7°N
groups is observed in the sprtng semester. What account for this

\\

pattern cannot be determined from available data although it'is likely

AM.



that, program effectiveness should

become sufficiently acclimated to

e more pronounced once students have

the program eilvironment.

.4

Oblective 7, The attaiOment of objective 7 was assessed by

comparingrthe attendance rate of program students (n.95) with the school-
as

wide attendance rate (n12800). Since the attend ce rate for program,

.
studentswas inCluded in the schoo wide aytend,ance rate, a special

procedure was used tn computing the ttatisticall test for a signifi-

cant difference between.two independent proportions' The total number

of students in the school was lowered by 95 in.ord r to reduce degrees

of freedom. ,This reduces the likelihood that the null hypothesis will

be rejected. Despite this conservative approach,,the
/

attendance rate

fal. program

4e
tudents was iignificantly higher W.01) than lió school,

cwide atten d n. rate for both the fall and spring semesters.'
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TABLE 12

I.

Resblts of the Criterion Referenced nglish Syntax Test

Level I (Fall)

Wilbir oi ..___ --- 6-- - -r---

ves Mastered_ -.
AveregiNuniber of .

# of , est Post-test Mean Difference OkiecilWr/tifittered====t-

Grade . Students X 4 X (sd) -Score (per month) .

9 6 '
,

'10 -20

11 , .

12 1 . .

18.8*(5.8) 203'(5.0) , 1.5 .46
-.i.. ,. .

12.7 (6.2)17.2(6.1) 4.5
.

1.36
D '

....
,

,.

16.0 (-) 22.0 (-) 6.0 '1.76.

TOTAL 27 .44.2 (6:4) 18.07 (5.8) . 3.87 41.17

*`

43-
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TABLE 13

Results of the Criterion'ReferenCed English Syntax Test

Level II (Fall)

Average Number of
Objectives Mastered

Post-test
X (sd)

12 1

9 8

10 i2

11 9

4 of Pre-test
Grade Students X (sd)

15.3 (6.3)

19.3 (4.8).

- 138 (6.4)

20.0 (-4.)

TOTAL 30 16.6 (6.0)

19:9,(3.6)

21.6 (3.1)

17.0 (5 0

21.0 (

Mean Difference.
Score

4.6

2.3

4 )

Average Number of
Objectives Mastered

(per month)

.99

.29

19.7 (4.2) 3.1 .98

4, -



Results, of *the Criterion Referenced English Syntax Test

Level III (Fall)

1

Grade
# of
Students

Average Number of
Objectives Mastered
Pre-test Post-test
X (sil) X (sd)

Mean Difference
Score

Average Number of
Objectives Mastere

(Per month)

9

10

11

12.

. 1

3:

5

13.0 (-)

11.0 (3.9)

10.212.4)

13.0 (-)

12.7 (-)

12.0 (2.3),

0.0

1.7

1.8

0.00

.51

.54

TOTAL 9 10.8 (2.4) 12.3 (2.0) , 1.5 .47



TABLE 15

Results of the Criterion Referenced English Syntax Test

evel I (Spring)

Grade
# of
Students

Average Nu ers of

Objectives Mastered '
P\re-test Post-test
X\ (sd) X (sd)

Meati Difference
Score

Average Number of
Objectives Mastered

(Per month)
\

9 5 '17. (5.4) 20.2 (4.0) 7_2.4 .80

,

10 24 14.8. 6.3) 18;5 (5.2) -3.7 ., .1.21. ...,

11 \,.

TOTAL, 29 15.3 (6.2 )18.6 (5.0) 3.3 .14

\



TABLE 16

Res tilts of the Criterion Referenced English Syntax Test

Level II (Spring)
.

Average Number of
Objectives. Mastered Average Number of

if of Pre-tett Post-test Mean Difference Objectives Mastered

Grade Students X (sd) X (sd) Sdore (per month)

19.8)47)

18:5 (3.4)

10.1 (5.9)

A 21.0 (-)

9 5

10 6

11 7

12 1

TOTAL. 19 15.9 46.4)

17.8 (9.1) -2.0 -.63

21.2 (3.4) 2.7 - .95

16.4 (4.3) 6.3 2.03

23.0 (-) 2.0 .65

18.6 (5.8) 2.7 .92
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TABLE 17

Results of the Criterion Referenced English -Syntax Test

Levl\l,l,.1,s (Spring)

Grade
,11, of

Students,

Average Number of
Objectives Miatered
Pre-test Post-test
X (sd) X (sd.)

Mean Difference
, - Score

IlAverage Number
Objectives Mastered

(per month)

9. 5 133 (1.8) 14.6 (.55). 1.2 .3.8

10 7
,

10.9 (4.0) 13.4 (1.9) 2.5 .92

.11 5 12.2 (2.6) 13.2 (2.0) 1.0

12 1 13.0 (-) 14.0 (-) ..1.0 .32 '!

TOTAL -18 12.1 (3.0) 13.7 (1.6) 1.6 , .57

-48-
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TABLE '18
s

..

Compeison of Fall/Spring Semester Scores
ton-.,..

. ...
. .,, .

Itaft-teveipped restT.cif-Engiish,Reading Skills (-096)----
, .

, .
.. . . ..-.". . _.

.

Mean Correlation of T-test for
., Mean Diff., Fall Score with 01ff. Ret. b

Semester ... Score (sd) Score Spring SCOne . Corr. Scores

Fall 1981 71.6 (10.9).

***

, _Spring 1982 75.0 (10.1)

-

,

ESc
pd

.

3.4 (11.8) .38' 2,80 .34 .
..

:*.°Spri ng .sCore fall sCore..,
b.'See text.

.c,Effect size (see .text).

dAli significance teits are two-tailed..\



G*
r,'

11

Semester

.

Fill 1981

TABLE 19

Comparison Of Falinprtng Semester Stores-on

Ste070eveloped.Test of ipaniihReadinq Skills (nm05)e

Mean Correlation-of T-test for
Mean Diff. Fall Scone with 01ff. Bet.

Sc o re f

d
bScore (sd) Spring Score Corr._Scores ES .

69.8 (14.7)

' 4.5 (19.5) .42 2.45 .28 .05

Spring 1982 .74.7 (20.6)

aData were missing for 1 .(1 percent) Of.the program students.

bSpring score - fall score;

c
See text.

d
Effect size (see text).

eAll significance tests are t tailed.

-50-
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Pecentage of Program Students eind Comparison Group
A

lubjett/Semester,

Biology 1
Fall 1981

BiologY 11
Spring.1982

Aiology f and BiOlogy II

Program Comparison
Students GrouP
.(n (n 100)

93.0%

63.2% .42

b.

NS

68.5% 4.45 .01

a
Data were missing for 5 ,(5 percent) of the program students.

b
All significance tests are two-tailed.
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TABLE 21

Percentage of Program Students and Comparison Group

Passing Globaf History and American Governmnt4

Subject/Semester

Global History
Fall 1981

American Government
Spring 1982

Program
Students

(n 91)a

52.0%

92.0%

,

COmparison
GrouP

In 100)
b

55.2% ,213 NS

58.8% 5.33 .01

.

aData were missing for 5 (5 percent) of the program students.

bAll significance tests are two-tailed,

-52-
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TABLE 22

Percentage of Program Students and comparison-Group

. Passing Mathematics I and Mlaihematics ii

Prpgram Comparison"
Student§ Group

b
Subject/Semester (n m 91)a.

.

In u.100) z p

MatheMatiCs I . 55.0% 54.2% .07. NS

Fall 1981

Mathematics II 72.0% -,S7.3% 2.27 .05

Spring 1982

a
Data were missing for 1 (1 percent) of the prograM students*.

b
All significance tests are two-tailed.

-53-
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TABLE 23
)

Comparison of Attendance riatelor Program$tudents

and Total School Attendance Rate Daring

Fall 1981 and'Spring 198g

, ,

Program Comparison'
Students Group

Subject/Semester. (n R 95)a (r, 2,800) zb

't

Fall 1981 94.3% 73.7% 3.46. .01

.,

Spring 1982 90.5%
. 754% 2.63 .01

k

a-
. Data were missing for 1 (1 percent) of the program students.

b
See test for special procedure used in computing z statistic.

c
All significance tests are twe-tailed.

o

is?
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. VIII. CONCLUSIONS AND RECOMMENDATIONS

ONCLUSIONS

Based on ihe data collected, it-it evident that- the C.E.O.W.S.-
,

prOgraui at Evander Childs High School ts adequately meeting fts prOgram

objectives: Program stugeta are:demonstrating iiqnificant imPrOvement
.

in both 61010i...syntax and reading skills and in.their own native language

(Soinish). in addition, by the,end of the-school-year, a higherlorppoe-.

tion of' program students,were observed:topass biology, historitiand..

mathematics than a randomly selected compaeison group of 100.non-program...

students.' Finally, the attendance rate for program students was obserged

to be significantly higher..thiw.the school;.Wide attendance rate for both

he fall and spring semesters.

PLAN FOgJTHE FUTURE

In an,interviewwith the evaluator, the principal stated that

the prese efforts of the C.E.O.B.L project will not,be wasted with

the expiration of Title VII funding. The present project director will

Continue to his role as coordinator of the bilingual program-for the school

and bilingual classes will continue to serve students in need of them.

Bilingual guidance will continue to be offered by the present career

specialist.

The Oroject director stated that the efforts orthe project'

will, in a sense, be institUtionailzed in the school. The expertise

gained by the teachers in the demonitration lessons, and the materials

developed in the last two'years will continue to be used in the tenth-

-55-



Orade.classei after the Title VII funds haVe been exhausted. The director

also stated that he is in a position to suppOrt.not only the ninth- and

tenth-grade curritula, but to implemenel new career preparationproject

for the eleventh and twelfth grades for which he has already submitted

a proposal..
.RECOPINENDA IONS

S nce this is the last year of programbperation recommendattoni

focus on p viding continuity for the present p9q.1arn population after.the

prpgraWs nd-as. well as for planning futupeioqrams to serVe these students.

1) Teachers should be encouraged to make every effort to serve,

at effective linguistic modeli in-both Spanish and English as students'

stills need reinforcement in both. An attempt should he made to recruit

fullibilingual personnel to serve students in the classeoom'forthe

effective development of,their linguistic and cognitive skills.

2) An attempt should be made to assign staff members to classes

within their area-of specialization or licence. Staff members teaching

subject areas in which they are not licenced should be enCouraged to

develop their professional skills tn those areas by pantAc1pating in

cotlege courses or othetpropriate training.

'3) Staff development actiViOes for both mainstream and hi.;

lingual faCulty should continue to emphasize Hispanic culture and the

specific problems of Hispanic bilingual students.

In order to fatilitate the evaluation of services to bilthgual

students in the luture it is also retommended that:

-56-
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I

4) instructional and non-instructional objectives be stated in.

measurable terms and'aporopriate criteria pe set to determine whether the

"objectives have been at Oiled;

5) where standardized tests are available, their use is to be

encouraged tn the aslessment of student achievement; '

6) a greater attempt should be made to improve the number of

program students who are teste0 on standardized tests. Approximately

one-thtrd of the program students were not tested with the (REST in 1981-

-1982;

/

7) an attempt should,be made to assure that student data are ,

1110

reported accurately;

8) students who demonstrate 80 percent pre-test mastery of the

CREST Levels 1 and 11 should be post-tested on the next higher level.

f:57-
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APPENDIX B

SOARD OF EDUCATION OF THE CITY OF S NEW YORk

EVANDER CHILDS HIGH SCHOOL
SOO East Gun Hill Road

Bronx, N.Y. 10467

John McCann, Principal

ESEA Title VII (CEOBS)

Dr. Vincerit Saetta
Project Director

6543430

a

It 1981-8Z

-Dorn A. Capone, Bilingual
Carer Education Specialist

Awilda Solano, Blingual
Education Asslitant

Guidelines for Developing Career Education Curriculum:

1. Attached are 'monthly time bloa scheaules Identified for
the delivery of career education.lessons in Bilingual
Program subject areas.

/

A career education thematic approach wi,l emphasize all
career education lessons. Mr. Capone will contact you
one week in advance of the date ha has sdheduled for your
particular class to participate in a careet education
lesson.

2. In the planning of a career education lesson, Mr., Capon
with your assistance as often as possible, will use the
lesson plan format designed for the 1981-82 school year
career education program, the verbrlist for developing
instructional objectives, and' the bilingual methodology
outline identified for eaah subject area. All these
materials were given to the Bilingmal Program staff last
year, but new sets wiLl be clistributed at our first

teacher training meeting.

3. ,Ms. Solemn), our Ti4e VII educational assistant, will
assist Mr. Capone in the classroom with all career education
lessons. If you haye any subject area tests-br lessons which
you would like translated into Spanish and typed, please

contact her for this service.

4. Last year the primary materials used in all career education
lessons were published by the Regents Publidhing Company, Inc.
They indluded_film strips and cassettes (in.English and Spanish)

in, twelve job families. Please refer to the attached listnor

specific details. These materials will be used again as follow.
up lessond on theocurriculum developed during the 1981-82 school

year. "

p
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4D. BOARD OF EDUCATION OF THE CITY OF- NEW YORK

Dr. Vincent Saone
Project Director
654-3430

EVAkDER CHILDS HIGH SCHOOL
BOO East Gun NM Road

Bronx, N.Y. 10487

John McCann, Principal

ESEA Title VII (CEOBS)

- 2 -

Dom A. Capone, Bilingual
Career Education Specialist

Awilda Solana, Bilingual
Education Assistant

This year, however, we will punutfute even more deeply into
caraer exploration activities through the use of the followhg
materials:

a. Job-0 (Spanish and English) to identify specific Career
planning activities, such as amotmt of training and
education, self-awareness and self-assassment, career
interests, career aptitudes (mostly through ACT =I
Harrington/0 'Shea) , and decision-:Aaking processing.

b. Job-0 Dictionary a resource on job title definitions
and decision making information for career selection.

c. High School Career-Course Planning a resource for
selection of high school coursesi protrams, etc.

d. DiCtionary of Occupational Titles a resource on
job descriptions and qualifications etc.

e. Exploring Careers a resource on job families, ,job
forclets, income, supply and demand patterns, etc.

f. Occupational Outlook Handbook. a resource on -job families',

and specific occupations in each family, "job activities,
educational requirements, etc.

g. BIZ-0 Explorajtio of Business occupations.

h. CER-0 Explo ation of Consumer Economics wic related
occupations..

i. DAC-0 Exploration of Desip, Art, and Communications
occupations.

j. SCI-0 Exploration of Scientific, Mathematical, and Health
occupations
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BOARD OF EDUCATION OF THE CITY OF NEW YORK

Dr. Vincent Sastta
Project Director
654-3430

EVANDER CHILDS HIGH SCHOOL
$OO East Gun Hill Road

Smut, N.Y. 10447

John McCann, Principal

ESEA Title 1/1r(CEOSS)

5. Each student will receive twenty weer education lessons
per term, or forty for the 1981-82 school year. These
lessons will be delivered, in the form of eignt career
education lessons in each of the five content areas.
All students in the ESL_Prograin will receive eight
additional career, edudation aessons. These lessons,
however, will be designed to. help the student acquire
knowledgelend ski/1 in the areas of (1) looking for a job,
(2) writing a r4sum4 (3) completing standardized employment
forms, (4) interviating, and (5) writing business letters.

Mr. Capone, therefore, will be responsible for developing
and implementing, one hundred and twenty career education
lessons for the total Bilingual Provam. The A Group will
take forty, and the B Group eignty. The eignt career
education lessons for each of the five ESL classes will be
combined into lessons scheduled for a bilingual. 'subject
class and an ESL class at the same time.

6. The ESEA Title,VII workload during.September and Aule is
reserved for the processing of student programs:, LAB and
CREST language assessment for all LEP students identified
for the Bilingual Program and ESL component, indiiridual and
group guidance and counseling and interviews, parent meetings
with respect to Consent Decree and LAU classifications, and
organizational planning and lievelopment.

7. Monthly Teacher Training sessions held after school from -
;0.5-3:15 will be aesigned to introduce all Bilingual Program
staff to all oarier education materails available through
ESEA Title-1/7 banding, school-wide and coknanitr career
education:resources, and' Bilingual Career a.Tloration Resotirce
Center facilities and equipment.

,

These meetings will also be used to identify specific organization
and student problems and. possible solutions. Student progress
will also be a major item on the agenda. All after school
meetings will be paid per session activities. Checks il1 be
mailed directag to your homes. Any additional after school
activities you wish to participate in (e.g., catural affairs
parties, parent meetings, career education lesson plan develop-
ment, etc.) will be paid! oar gession activities.

de No

Dom A. Capon% Bilingual
Career Education Specialist

Awi lda Salim% Bilingual
Education Assistant
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Dr. Vincent Saetta
Project Director
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Dom A. Capone, Bilingual
Career Education Specialist

Awilda Solon% Bilingual
Education Assistant

-
8. A Parent Advisory Committee is included in the ESEA Title VII

Project. Its function will he,t41 contribute to the plariadg
of career education ls#ons; and general operational policy
developed for the,WJEL Title VII Project. A.1.1 staff members
are invited to attmld these meetings on a per session basis.

9. A Parpnt Workshop; component is also included in the project
s designed to give the.parents of our bilingual students

e opportunity to contribute personally to the development of
career education lessons and materials. This will be a paid
activity on an hourly basis.

10. The Bilingual Career Ekploration Resource Center:brill be
located in room 118, and will aerve as.the major meeting place
for most of our career education activities. This center is
a major component of our ESEA Title VII Project:

a. All subject area career education lessons will be conducted
in this center. Therefore, please be sure that your students
are informed to meet you there on the dgy and period scheduled
by Mr. Capone.

b. All after school Teacher Trail?ing alessions will be conducted
at this facility,.

-

All Parent Advisory Committee and Parent workshops will meet
at this resource center. open school night and afternoons
will also accommodate parents to meet in this room.

d. All guest.speakers from witJiin and outside our school will
make their presentations at tas

e. L.11 after selloo14-ou1tiaral affairs parties will be si.onsored
by ESEA Title VII funding and meet at the resource center.

f. All Bilingual Program and MEL. Title V= staff will be
encouraged to make use of this location for work or relaxation.

-63-
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g. Students will have the opPortunity to assemble here
as a supplement to tItgir lundh period (no food allowed),
study period, or any other free period during the day.
One ESEA Title VII staff membar will be assigned to the

center whenever it is made available for student use.

h. On specific days of the week, the resource center will
be used after school for the purpose of assisting students
in.their Math studies (English and Spanish), and ROT Math
testing. Mr. McCann has given us approval for Such use.

With respect to organizational, studant *Brewing, and
instructional guidelines not included in this document, you may widh
to refer to the operations manual I published during the 1980-81
school year, or request excerpts from it.

cc: W. McCann
All ESEA Title VII Stalk ,

All Bilingual Program Staff

October 131 1981

Sincerely,

Dr. Vincent Saetta
Project Director
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Quality of Materials and Technioues,

1. Bilingpal Techniaues

Repetition Drills
Substitution Drills
Placement Drills

In *Maths

Conversion Drills Integration
Expansion, Drills Drills
Reducation Drills Pictures

2. Dilingual Teclinlaues in Science,

Main Idea Comparison and Contrast Slides
Finding the Facts Sequence Decks(Tapes)
Cause and Effect Making/Inferences Movies

3. Dilingual Techniaues in Native Language (Sranish):

Language Experience Approach (personil experience)
Linguistic Approach (pronunciation, intonation, Stress)
Individualized Reading Approach (directed and non-directed)
Skills Monitoring Approach (mastery skills and criterion-ref)

4. BilingUal Techniaues in Social Studies:

'Main /dea
Finding.the Facts.
Cause and Effect
Comparison and Contrast
Sequence
Making Inferences

Maps
Charts
Slides
Tape Decks
Movies
T.V. Schedules

Field Trips
Guest Speakers -

Student Made Items
Teacher Made /tems.

,Work Shops
Play Productions

5. Dilingual Techniaues in Intensive English,

Phonetic Activities (oral,practice and written word)
Morphological Activities (parts.of words and sound patterns)
Orthographic Activitities (letter and sound relationships, and
letter and sound relationships only through dontext clues)

Semantic Activities (cognates, roots, derivatives)
Syntaxtic Activititids (grammar, transformation, functional
grammatic relationships paragraphing, compositionostyles).

Stylistic Activities (anaiyzing and.classifYing literary
figures, elements, devices)

6. Dilingual Techniaues in ESL Classes,

Structural Pattern Development
Vocabulary Development
Intonation
Pronfinciation
Oriel Fluency

lingual Techni

Puerto Rican Scale
Criterion-Reference Testing ,

Picture Clues
Music Involvement
Artistic Involvement ,

ues in Career Educations

ent Guest Speakers /-1:.Carreras pars Bilingaes Kits
uommunity Guest Speakers t (Regents Publishing Co., Inc.)

Field Trips to Job Sites
-65-
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Evander Childs Pig!,$ School
John McCann, Principal

Bilingual Program

Verbs to be used in the, forival:'!o% of
Prograekcouries of study:

I. Simi" Taekes

attend
choose
collect
ploplete
copy
count
define.
describe
desivnate
defect
defferentiate
discriminkte

tinguish

y Skills:

arrange
attempt
categorise
chart
cite
circle
classify'
compils
=eider
diagram
dccument

Dr. V. Saetta, Coordinator

ruc ..1 obj:ctives in Bilingual

distribute
duplicate
find
identify
imitate
indicate
isolate
label
list
mark dr
match /
nime
note

find
fallow
farmulate
g,ther
ildlule
itemize
1.30ate
map
organize'
quote
record

II/. Analysis Skills: (deductiveitpproach)

analyze
appraise
combine
compare
conclude
contrast
criticize
deduce

IV. Synthesis Skil11:

alter
change
design
develop
discover
event
extend
generalize

parilicxUrase

defend
evaluate
explain .

formulate
generate
induce
infer
paraphrase

1,ative approich)

rrett.o:
rrop.t.e
vest S.
rearr..n :e
recorbine

-66-,

"

reconctruct
regroup
rename
reorganize
reorder

enit
order
place .

point
provide
recall
repeat ---
select
state
tai4
toll
underline

relate.

reproduce
-return
search
signify
sort

.suggest
support
underline
volunteer

plan
present
says
shorten
structure
switch

reorder
rephrase
restate
restructure
retell
rewriLe
,signify
simplify
synthesize

systematize



Brangual Program

Evander Chi1d Tigh ScLool.
John )cCann, Principal

Dr. V. Saettal Coordinator

Verbs to be used in the formulation of inatructional_objectives in Bilingual
Program courses ofatudys

V. Language Skills (all language

abbreviate
accent
alphabetise
argue
articulate
capitalize
edit
hmenate

VI. Mathematical Skilles

VII.

add
bisect
calculate
check
compound
compute
count'
dertve
devide
estimate

Sciences

calrbrate
compound
connect
convert
decrease
demonstrate
diseect
graft
grow
increase

VIM Social Studies:

Due to the broad range of
Objectives Mould include
to the particular lesson.

learning)

indent. ,

outline
°print
pronounce
punctuate
teal
molts
speak

extrapolate
extract
gsaph
group
integrate
interpolate
measure
multiply
nuMber
plot

inse-t

lighL

maniFulz,te..
nurture
operate
plant
prepare
reduce

spell
state
sumMarise
srllab14te
tra te
t:

verbalism
write

prove
reduce
solve
square
sUbtract
tabulate
tally
verify

remove
mreplace
report
rmsct
eat
speciry,
statailt)Iten

time
transfer
weigh

I

study skills in thie discipline, instructibaal
verbs from any of the areas in I-V/I which apply



PANTO CHILDS HIGH SCHOOL

APPENDIX C-

John Ho Cann, Principal

TITLS Vll-EBEA
Career Coloration Opportunities for Bilingual

Students

Dr. V. Saetta, Projeot Director

BILINGUAL MOO= CENTER HATIBIAL5

A. /pstruotional Materials'

I.
Kelt Ideas inaclar

Levels I
,

Ar. D.A. Capone
Bilingual Career Ed. Spec.

Ms. A. Sdlano
Bilingual W. Assistant

, a

Harcourt. Brace, Jo.mnovioh

Tesching tnglish as a Second Leagues* h Bilingual :4. Light Al Ulan

Teaching CSL at CUNT B. Gonzales

Vord AnalvsisAPraotioe Levels 0 h B Harcourt, Brace, Jovanovioh

Bu3)14ing English Skills

,+ Teacher's Manual

Hhndbook of Inglish Varrener

Complete COMPOs in gnglish Dimon

Praotioal Conversation in English !JR. Hall

Word Attack Roberts

Modern Aserioan Znglish R.J. Hinson

:Ledo Teachers Manuel rs
Graded Exercise' in tnglish (Intermediate) fixson

Amnia= Polktales I V. 0. Dinner

International tolktalee I, V. O. Dinner

Elexentary Reader in English R.J. Dimon\

Lany' Eeading Selections in Inglish R.J. Hinson

Heath Handbook of Cnglish H.J. Christ

Reading Comprohoneton-Vorkshop Level 0 Shostack

Huanful !mottoes in Remedial Reading F.V. nankeen

Znalisb forTodav

Tested Tonics and Techniques tor Inroving VFiting
Simon Certner

Commition Voron Rothstein, Beyer,'Noolitano

Comprehensive Englieh Harold Levine

Building English $kills Ho Dougal, Littell

Troubleshooter II'Beading and StudV *kilts Books an? J. Veinberi

ftilpz Continental Press

talish Sidils 0 Haroourt, Brace, Jovanovioh

Jumbo palish Yearbook Marie Carnaison

Selpotion for DoveLoving English LanguAge Skills nimbler() S Lavendn

Saidigilladllt-iii-Ellaith (Advanced) Robert J. Hinson, Regents Publishin4

Enzlish for Intaatia1 CoEiicstton , book 2 Torkey, etc., American Book Co.

,

Mo Dougal andLittell

-68r
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4.

,.

Spelling Stumm. .
Ideal School Supply Go.

Linguine Arts Activities for the Independent wor&

EVarrdav toadish es a soand Language D. Kruliok

Sóo1mt2

L-MISNM-ESL-DMEM.
Skits ip truclish

How to Tke iltendardised Teets

Aptlish that Works

Almemowits

N. Sivas

charier Oliver

Halliburton, Minor

Scott .coresman

Working wiNh Sounds Aichard A. Boning

Teaching English as a Second Lanoline( .84. of Ed., N.Y.C.

Lad.o teat for BooLt 1, SigitMasteri 4otert Lado

Th Reading road to.Writing Robert Potter

'leading and'Writing Skills for Becinning.Leval ESL Bd. of

ipL for MCC h.J. students Bd. of Ed.

Teaching English as a'Secoridtangnatte (elementary & middlem04001
editions) ,Bd. Of Ed.

tndriti Bd. of Ea.

Turnina eoint - A colleotion of short 6iographies I. Baskin

Anallah.121a_rffe_lianinara Silver Burdett

Education(Leilin Plans for the Newspaper in the Classroom)

ToacherTrainees Of Title I'

lAdo Workboot d's 3 and 6 R. Lado

yado Teacher's Manual
»

Acaecs to English Workbook
Book 2

White and gar-tin

Teaching ESL; Perspectives and Practicea

I. Willcox

Breckenridge

State Ed. Dept.

Pinocchiaro & Lavenda

world English 1 wkbk & 1-manua3. Harcourt, 8e.oe, Jovanovich

pew Worlds of Literature Halliburton & Pelkonev

Dictionary of Slang & Unconveniionnl Engligh E. Partridge

kat : t , t ; S. Kaufman

-69-
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Social Studiesa

Historia di La Lumanidat 'Hooka 1 & 2
Dibro de Obniulta (Ciencias Sociales)
Hictoria del f %labia di los Estados Unidôs

r=1.2.Eillg-iiinrUnn-iltekaa312
Av=turqg cla la hiOtoria di los E.U.
OUsstro ;Aindo
"iracolorina thit Non-Westarn Wir14

olrit-461111221Ly1d r a 77c cl els LI( Jr ones

1121gAggiazazatiza

Science I

Bioloaiu Humana
c--Violoav Workstioo, Boo

-aclance TechnOlocv
mapjai
Pathways-to Inol.oay

141 kV= 13aoando (Maddox& in Spanish 2sposs
:orkbook ,:pantsh(lirst vear)
primer Libro:Workbook ,

;nteroog (Vikbk and Teacher's man. )
libro de ConsuZta
assammaJLNAgno, tepet;o1-Inglee. moug3.till78pudih

Univarsitv of Ohioan. squashOnlato .

11 _traeaal Al Dia (Book 1)

)

V. Maths '.\
Besinta ametinay.Workbook Vestiges Publishing as.

. masa sat) &,.

Iitriti,a=g Boett,Torasoin A Co.
1 Career Appliostione).

. 4Topio immolations provided by Title 1/11
VI. gam; 17.4ucatipni .

All opecialist - prepared materials doowrented .in Tills V11. tiles,
and in addition for aesource :enter use!

Roselle
S.A. Casals
Cubero

O'Connor Goldberg
Haalurd & Kelly

Arrechea & Rodriquez
Schwartz °& O'Connor
Carols, Rule, CH lanciones, liadrL
Garcia Buis, BH tdicionee, Hata

Holt sad O'Conciar, Globe Bk. Co.

Oihigo y LLamos
S . Ron en
probing, Abrams & Moray
J. Oxenhozn, 'Globe Book Co.

, J. Onamm, Globe Book Ca.

Bassi and Bernstain
R.J. Mogi

R.J. Masai
American '3ook Co.

S.A. Caplan
Laramie

,CorloO Castillo 11" O. Band
AU& and Allen, Heath and Co.

Career Eploration S ies
2AC-0, d-O, BIz-0, CER-C

303-0 in Eng ish and Spanish (1980 adition)
, Career Explcratio

;Parra in Your iNt

'

Proargp apoklits (ACT Seriali) English 00 buckletS)' Spanish (translated by
Title'Vll staff)

40 booklets ,

-70-
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Page ,

.s.

Dictionary _of Occunationa]. Tit1s 4th editiort '77 4i

U.S. _Dept. of Labor

Occupational Outlook Handboot 80-81

rolorinc Caroers U.S. Dept. of Labor 197941

,20 to pi (Imigues. Skills and
*stogies co.:letting Job)

gnamatism-th_tht_lpsliab

Mal

LWOW. NW fork *,

german of Curriculum Delvelopmmet,
Soard of Situation, Oity of New York

Cdotespoisry Books, 'hoe; Chicago

a

For each project year, the produation 'of 120 career exploration bosom plans

are located in binders. These lesson plans are written in Spanish and Owlish,

and amount to 20 lesson plaqs for each of the six mutest area courses for wbidh

our tudents were Programmed. Thera are the same number of lesson plane written

fqr sash content arse course spd !Com on taxtboek unit materials and activities.

B. .picalgagmajoniumidic

1.44.1.. mu) Projector

1Sli4e Project:Fr

:1 Madio-Caesette Player

1 Record Myer
1 16 us Movie Phojeotor

C. .3 Typewriters

6,4a,
!.71-
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Careers for"Bilinguals/Carreras Pat" Bilinguei

Filá
: .

atrips and bilingual cassettes by thsRegent's Publishing Co., Inc..are

available in the following'career areas through Title VII purchase. Teacher

Guides and Master Copies (rexos) accompanx.ali'career areas:

Bilingual Career Area

Arts and Entertainment

Health' Services

Public.Services

_Business and Finance
!

COmmunicatiofi

-Transportation

Agriculture

Manufacturing
-

'ConstruCtion
Isa

' arketing and-Dietribution'

75iirit Masters

Resume Job Application ,

H-....--Resume Job AppAtcation

Testing Regional Offices

V. Resume Job.Application

Resume '' Job.Area
- . .

ResuRit Application ,.

Resume Jot ApplicatI6'

Resume -Job'lppliCation

ReSume, Job Application

Resume Jab-Applicatien

aesute Job-Application

Resume Job Appliqation

EducitiOn

Energiand Natural Resources
-

Goals. .

Evaluation

Announcements
,r

Etperience*

Available

SeekinCa JOb

Seeking a Job

Training Prog.

Trainino Prog.

Ans. West Ads,

'Job Inform.

Job /Inform.

* This spirit master is,in Spanish. All others are in English.

Translations will be developed in Spanish.

Note: All film strips and c ettes come in Part I and Part II. ,

Page 5

(
References .Fortfolio Want Ads
P

aequirements

Bequitements Contacts

-Requirements

'Requireients Intervieics

Answers Ads. Job Log

Career Areas/ Jib Log

Job Valuerk

Job Values

References

.Jobl,og

Job Log

Job Log

Career Information

Want Ads

Want Ads

Want Ads

.Job Values Job Log Want Aas (

In additibn,,each caze communicates in English on one side anek516ish the other:

The Teacher'a Guide includes the cassette in English amd Spanish far review.-

Why College?
Cassette- #1

Side 1. and followrup

\
How to Choose a CollOge?
Cassette #2
Side 1 .

-The Judy oBace. Story

Cassette #1
* Side 1 and followrup

The Earl Wilqpx Story
Cassette #2

-,Side 1 9
%Y.



The Chicano Perspective The.Amy McKenna Story
Cassette #3 - CaSsette #3
Side 1 Side /

Motet

7
Students in these classes are members of Group B Consent Decree classifiCation. 'They communicate mostly in
English. Lessons should be developed primerily in English, with some SpenisIi language rpinforcement.skills.'
Use the estabiished lesson olarvformat and sheet. Refer to,all instructional materiiis developed for lesson
plan development (list of instructional objectives, bilingUal methodology and techniques, etc.), -

Be sure to infuse all bilingual.career exploration lissons into the aubject areWlessOn, unit, etc'.

Establish specific dates and location for lessons with the.aubject area teacfiers. Give a ode weeknotice.
Use the Bilingual Career ResOurce Center as"often as possible. ,

.

Use "AudiO-Visual Instructional PrOgrams" insert for lesson and follow-dt tiVities for each cadsette and ji1m#
Strip.' 0
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APPENDIX D
BOARD OF EDUCATION OF THE CITY OF NEW YORK

EVANDER CHILDS HIGH SCHOOL
800 East Gun Hill ROad

Bronx, N.Y. 10487

John McCann, Principal 41.

.ESEA Title VI: MEOBS)

Dr. Vincent a Staff Development Activielfm A. Capone, BilingualProject Dir tor Career Education Specialist
654-3430

Awilda Priam Bilingual
EdUcatibn Assistant

IING PROJECT (Y4,181-82)

S0tta (19) cn 4 4

Cc:plone 9) z 4 4'

loikliman (1.9) 1 1 2

a

31) Ar, ?4ar June Total

7 5 6

2 5 5
6

3 3 3

Javier* (19) 1 2 2 3 3 3

Lessen (19) 1 1

Lefkowitz (19) 1 ,
... 2 3 .3

Peroz (19) 1 2 2 3 3 3 N
Ra
ccKrinsky. (19) 2 2 1,.. 2 3 3 3

tadi a.MacCorpack (19) '1 1 2 3 3 3 a.:,2..,.. `t,

Stroh (19) 1 1
,co

Oitterman (19) 2 3 3
.,..w.,4,,,...

Valasquez (19)
3

Total:

Paraprofessional.,

4 Solano

Cordaro

2,W1401.

13 10 19 20 X 36

3

3 3

A

0 2 3' 8
-74- 4

6 8 10



filateRD 'OF +.% EDUCATION OF THE CITY OF NEW

psVincent Saelta
Project Director
85$3430

. VANDER CHILDS HIGH SCHODL
Eut Gun Hill Road

Bronx, N.Y. 10487

John McCann, Principal

EagA Title 1111 (CEOBS)

Teacher Trhining Workshop #1

Dom A. Capo
Career Edu

Awilda &Asko
Education

e, Bilingual
ation Specialist

Bilingual
existent

October 26, 1981

I Welcome to our Bilingual Career Resource Center,
teachers new to the,program and former friends ....Dr. Saett

Mr. Capoi

11/

11 The Bilingual Program at Evander'
a present perspective 1 the future Dr. Saet

Mr. Capor

111 The Title V11 prospectus, a review of calendar &
guide sheetu prepared by Dr. Saetta, Coordinator Dr. Sap-

1V Cur present program, the JOB-J series and breakdown into
career families

A, The development of the Individual*Student Career

B. A presentation of materials and methodology

C. The Career Education Lesson Plan format Dr. Sa 't
Spanish translation and application Mr. CaPor

V Questions, Discussion hd Interaction' among staf; All Part
pante

Saet
Mr. Cavy

Profile :IS(1;

Thank ycu.,

-75-
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BOARD OF

Dr. Vincent Beau&
Project Director

11544430

EDUCATION OF THE CITY OF NEW YORie

EVANDER CHILDS HIGH SCHOOL
800 East Gun Hill Road

Bronx, N.Y. 104117

John McCann, Principal

ESEA Title VII (CEOBS)

AcI;ENDA4

Teacher Training Kor)cshoo #2

week of 100-12/4/81

Dom A. Capone, Bilingual
Career EduCation Specialist

Awilda Solon% Bilingual
Education Assistant
11/3 0/81

1. Review of Career Lessons thus far
(including presentation of Regents
Publishing Co. series)

2. Development of pc: Individual Studen-p Career
a composite of inventory results on interest
aptitude batteries prepared and administered
Spanish and English

;

3. Follow-up lessons enpllasizinc the grouping of
students accórding to interust areas

Bilingual Program/ESL update

if .t4r.

Profile,
and
in

Dr.
Mr.

Capone

Saetta
Capone

Dr. Saetta
Kr. Capone

j)r. Saotta

5. Queliions and Discussion relevant to progra:m progress All
t

Thank You

Participan'c.

HAPPY HOLIDAY S2ASON TO ALL!

zd. Dr. Saetta
Mr. Mc Cann
All BilinguaL Program Teachers



BOARD OF EDUCATION OF THE CifY OF NEW YORK

EVANDER CHILDS HIGH SCHOOL
600 East GunHill Road

- Bronx, N.Y. 10467

John McCann, principal

ESEA Title VII (CEOBS)

DQnncent Sams
Projoct Dinkctor

8544430

Dom A. Capone, Bilingual
Career Education Specialist

Awilda Solana, Bilingual
Education Assistant

2/19/82

Teacher Tz.aininz llor!tolicr 1, Ftbrwrv '82

.1G,7%11

5.

1. Greetings-and general introduction .11r. Ca one
Dr. Saetta

2. Diatribution and Explanation of Title Vii Calendar and
instructional materials pre;ared by Dr. Saetta . Mr. Capone

3. Lesson plan format and cUrriculuM for the .Spring term Mr. Capone

4. Review of Career Education objectives and the current
introduction to College for Bilinguals in the future Ari Capone

114.

5. Quoations and Discuasion re: the role of the Counselor
and_ the ,Biliagual Classes . Capone

Dr. Saetta

Thank yvu.

-77-
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BOARD OF EDUCATION OF THE CITY OF Nt
'p^

EVANDER CHILDS HIGH SCHOOL
800 East Gun Hill Road

Dr. Vincent Seette
Project Director

6544430

Bronx, N.Y. 10467

John Mccenn,'Princlpal

ESEA Title VII (CEOBS)

CEND1

I
1K

Dom A. Capone, Bilingual
Carr Education Specialist

Awilds Solon% pilingual

Education Assistant

Te;:acher Tririrr 5:-.rb4on # 2

::eleLL-Ato our .1122.A Titlo V:I TeachrJr Training. 3ps4ion

theVartth 19th alingusl Frogrul subject
Class printouts, era studentjatterns of achievement
and/9r behavior problomi

In. Instructional pldia for Title VII career e:cploration r. Oa, one
, activities during April maa.!!ay

'4

nr.

Open Disc,sr

TV. Special Tr-tirily; Proat 1-7ct -2..1owince:for the
ci,.:vt.1er7.unt of Cour:103

n-r.

V. Publisi .1.on o f olar i2d.ir. Prr,:-;:r.1:7, ;;Lidelines Ccer.D1'.3a!:::

7r. Saetta prcrn.2 teachers

VI. Cour:e of St;:dy model pr,.:pared by Or. Saott:a as a
guideline :or preparinr.; ilirnutl Proam courses of
study

Mareih 29, 19(A

2:15-5:15

Thank 'foul

-78-
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BOARD . OF EDUCATION OF CITY4t OF NEW YORK

Dr. Vincent &tette
Project Director

6664430

EVANDER CHILDS HIGH SCHOOL
SOO East Gun Hill Road

- Bronx, N.Y. 10417-

John McCann, Principal

ESEA THIS VII (CEOBS)

Dorn A. Capone, Bilingual
Career Education Specialist

Magda Solana, Bilingual
Edudation Assistant

April 28, 1982

Teacher Training Workshop

Agenda

r

1. Review of Course of Stuly course descriptions 'Dr. Saett-

(Identificatlon of specific skills for each course,

and term areas of unit planning)

2. Model of Course of Study outline Dr. Saetta A

(High School Office outline form)

3. Meterialc deVeloped to date for each courSe by

each Bilingual Program teacher All Participants

4. Integration of rpcietivz d^7artment Course of
Study (e.g., Global gistory 2, American-History,
Biology) 'Into B4lingua1 Program courses Mr. Capone

Bilingual Program courses for 4h1,:h Courses of Study are Mr. Capone

to be written:
4

Intensive English- ES16-26 ES36-46 1

Native Language Arts L516-26 . 1S36-46

Fundamentals of Math m16-26 ; MS36-46

Biology ' B816-26 BS36-46

Global History HS16 HS)6

American History ' Hs26 ms46 KIT COPY AVAILABLE

Language Skills ES11 E321

Language Skills I ,E512 ES22

Language Skills A ES13 ES23

Notes With respect to item 4, specific-units, pages etc.

amto3le attached to the existing department urses

of atudy outlines. Those specific u4ts and exer ises

snould reflect work actually done in ihe'textbo§ks.used

in the bilingual: courses.

Thani4eu,

.N2apone



4ft

ecm D OF EDUCATION OF THE . CITY OF NEW - YOR
.? 7 a'

EVANDER CHILDS HIGH SCHOOL
neb East Gun Hill. Road

Bronx, N.Y. t04117

Dr. Vincent Saone
Proiect Director

654-3430

sr'

John McCannyildricIps1

ESEA TitIo VII (MRS)

Teacher-Trainina Worklhon

. DA

Dom A. Capone, Diii
Career Education S

Avrilde Solano,
Education Assists

Hay 27, 198Z'

May Conference

1./ Collection and review of course of study outlines Dr. S
Mr C

Z. Pview of elements of co,Irse of study outlines,
questions and dizoussion re: preptiration,, improvements for

1 Dr. lettiOrlsr., x.. zernestre etc th

all partiaiPents
vt

3. title wa Career Educipion Proram outloOk a.0 oipr-nts

4. Farewell until September, , Harpy Sumer -to all,
Thank you "for you coopeiition

COO AVAILABLE .

4

isOir

p.



BOARD OF EDUCATION . (4 THE CITY OF NEW YORK *-

EVANDER CHILDS14,G SCHOOL
g00 East Gun Hill ;load .

Irronv, N.Y. "icidrt7

Jrthri Mctann, Prinelpal4 ;

D. Vincont S,Setta
Pr 9ject D;lector

654.3430

Date

October 7

Octoter 10

October 28

October 22

October. 23

November .3

November 9

November 18

November .18

December 1

December 10

December 8

December 17

January 4

January 10

January 20

January 29

February 18

February 23

February 24

March 9_

March 13

March 30

April 2

' April 6

ESEA litie V!! ((...E08S)

'*
19i 0-81

Don A. Caponc, B;Iiiiguat
Carps C.: lucation SpeclaYst

Awlida SOW% eMingusi
Edlicctson Assistant

STecial Meeting Participation by Title VII etaff

Title VII Staff

Dr. Saetta

Dr. Saetta

Dr. Saetta

Mr. Capone/Ms. Solano

Mr. Capone/ Ms. Solano

Dr. Saetta/ Mr. Capore

Mr. Capone

Mr. Capone

Mr. Capone

Mr. Capone and Parents

Mr. Capone and Students

Dr. Saetta

Dr. Saetta and ESL Staff

Mr. Capone

Dr. Saetta/Mr. Capone

Mr. C4pone

Mr. Capone

Mr. Capone

Mr. Capone

Mr. Capons

Dr. SaettaAMr. Capone
Ms.Collno

Dr. Saetta/Mr. Capone,

Mr. Capone

Mr. Capone

Mr. Capone

Activityand Organization

OBE - Role of Project Director

OBE- Special Tax Levy Allotment.and Testing

Title I/PSEW Funding Requirements

OBE- Title VII Project Staff Orientation

OBE- Bilingual Instruational Approaches

ECHS- Guest Speakere on Bilingual Education -

,

OBE- Career Education for Handicapped Students

Board of Ed., Main Hall- National Career Wtftshe

Local Colleges- Written Communication

Impact Institute- parenAjnyi.ilvement Workshop

Columbia University, Math.Careers

Title I/PSEN Crest Testing Requirements

Title I/PSEN ESL Training Session

ECHS- Special Education Career Skills Programt

Di8trict:8- Bilingual Materiala and Instruction

EONS- College Continum Project Orientation

krticula:Uon COunselot- IS 144

Bronx Uperintendent Office- Guidance.Meeting

Open Doors-. Career Education guest speaker.at EC

ASPIRA- Career tducation guest speaker at MRS:

State Education Department-Preliminsry Hispanic
Parent's Conference (World Trade Centwr)

District 2- Chinese Children'a Fstival

ECNS- Career Day Planning Committee

ECHS- Guest spea ker at Social Studies Law Class

United Nations Delegate Loungp-Cuest,Speaker,

-

-81-
BEST COPY NOBLE



BOARd OF EDUCATION OF THE CITY OF
1,

EVANDER,CHILD$ H1C11 SCHOOL
800 Eeet Gue Hill lioad

prone. N.Y. 10467

Jelin McCann, PrnIp&

Dater.'

'April 29

April 21 Dr. Saetta

April 29 :Mr. Capone

June 18 Mr. Capone

October 24 Mr. Capone ana Students

February23 Mr. Caponeand Students.

April 27 Dr. Saetta/Mr. Capone
'and Students' .

Dr. Vines ni Silletta
Project Director
654-34:HP

Title VII Staff

-1)r. Saetta

4I

ESEA Title Vil (CEOBS),

No.

*
. 1980-81

Date Title VII Staff

October 16 Br. Seetta

bctober 27 Mt. Capone

November 6'. Mr. Cdpone/M.s.

November 19 Mr. Capone and

NOvember 18 Dr. Saetta

November 24 Dr. Saetta/Mr. Capone

January 27 Mr. Capone

March 3 Mr. Capone/Me.

March 12 Mr. Capone/Ms.

November 11 Mr. Capone

December 1 Mr. Capone

March 23 Mr. Capone

NEW - YORK

POM A. Capons, 1301
Carenr Education Met

Solana, Elifingual
Education Assistirt .

Activity and Organization

Board of EdUcation, High School:Projects Ci/LAU

OBE- Career Education for the LEP.studant-

CUNY,CASEInstitute- Career,Conference:

ColLimbia-Eoca AllialIce of Italian Teachers

Articulation Counselor- IS 144 t'

Articulation Counselor- 45X

*Articulation Counselor- IS142

1981-82

Activity and,Organization

Solano

Students

Solano,

Solano

al*

Title I/PSEN ESL CREST Testing Requirements

National Council of Bilingual Education,.

LIU- Thifd Annual Hispanic Parr\t's Conferenci

American Museum of Nfitural Histoily- "El Jibaro"

Title I/PSEN ESL misT Testing Requirements

BronX Superintendent Office-. ahaptaz 33 Tooting

Budiness.Education Career Day- Guest Speak!ir

Preliainary Planning for gispanio ptAnt Confers.

Preliainary Planning for Hispania Parent Cantor&

.Articulation Counselor, IS 144

Articulation Counselor- ECHS all Feeder Schools

Articulation Couneelor-143, 142, 113, 135:
4

tgendasi and minutes and Other.msterials are located in tle VII Project,files.



BOARD OF ,OUCATION OF THE CITY OF NEW YORK

Or. Vincsnt Saetts
Project Director

654.3430
-

N
I

,To I Assistant Principals, Administration .

!ies In-Servibe Educational Optortuzilty at Evand.er Mildn 11.4.., Spring Tema
,

Kindly note:and infa=.your teachs_17; and axaproZe iona1 s that an

-vtce pourse: erkiltled 3.1.1ingua1-3ilcult=m1 Educatin in the liin
:ill IA given next' 'to= at. :.7.vander Chila H.S. The cour in far "D" credit nd

:rill =tilt* both promotional and increment rentaremanta.;

The proceedingsA;M.'ccamence on the ,aftaxmoon of February 4, 1981 4at

7..; P.;:. for apprOximately 1 and 1/2 hours in length, for consecutive Th
ough Hay.

..4

For tAose interested in signing up, please contact Hr. D.A. Capone,.
Instructor at. the 4bove addrena tolephone

Thar.k.,...ou for your tine, intersst and concern on benalf of the
qth.cation 36ard 6i ",..41.cation staff m.embers. f

-EVANDER°CHILOS HIGH SCHOOL
500 Rut Gun Nin Raid

ems, N.Y. 104117 4
John McCann, Principal,

.0"

ESEA Title VII (CEOES)

Dom A. Capone, Bilingual
Career Education Specialist

Awilda Bolan% Bilingual
Education Assistant

112/17/8.1 .

,

A?proVed, MOP. John-516 Cann, Principal
fr

Princila of .Columbus, Truman-and Roosvelt and Dodge kfigh Schools.

Yery 'Tru.W Yturs,

Dom A. Capone

"END Of DOitiltiENT"

t)
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1.0001


