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- ABSTRACT

Néarly 15% of ‘the high school diplomas issued in this country in 1981 were
based upon performance on the Tests of General Educational Development (GED).
The purpose of this study is to describe: 1) the ways that adults prepare for
the test, 2) .the test performance of population sub-groups, and 3) the test
candidates employment and educational outcomes 13 months later. A national
sample of GED testing centers were identified and used to collect data from
GED candidates. The final sample of 13,000 candidates provided information on
preparation, personal,sand demographic: characteristics. Results related to
purposes 1 and 2 above are based on these data. Of these 13,000 candidates,
10,000 agreed to participate in a follow-up survey. 'A follow-up was conducted
18 months later on a 20% sample of this group. Results related to tie third
purpose are based on these data. .

Approximately 80% of the candidates prepared in some way for the test.

In comparing those who prepared and those who did not prepare in any way, there
are significant differences on the following characteristics: age, gender,
highest grade completed, and race. Performance of the test is significantly
related to: highest grade completed;'grades while in school, reason for taking
the GED test, race, and reason for leaving school. Test scores are not signif-
icantly related to age and gender.. In addition to the 71% who passed the test -
initially, another 15% did so in the subsequent 18 months. About half of the
sample indicated that the test helped them qualify for a job. Nearly half of
the group either are students or have been students in the 18 months following
the test. GED candidates typically become students in two-year colleges and
on-the-job training programs as opposed to four year colleges. Over 75 percent
plan to participate in some kind of educational program in the future. The
respondents were extremely positive about their GED experience (e.g., over 95%
would take the tests over again). . .

The study represents the first nationally representative, systematic data
collection activity done on this major adult education enterprise.. As such,
the results should be useful in helping practitioners, policymakers, and re-
searchers to better understand andievaluate the GED Testing Program.
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Background of the Study

e

""he completion of high schooi is an importaht:indicatog of attainment ip7
the structure of the American éducational system. As sucﬂ, the—high school
credential serves notice that an individual pos;essesjcertain knowledge and
skills necessary to employment and further education. The.estimgtes of tﬁe t
number of persons 16 years and older who have not completed high schooi and
are not in school ranges from 45 to 70 million‘(Developmgnt Aschiéteé, 1980,
p. 80). An estimate made by the U.S. Bureau of Labor Statistics“in 1976 show-
ed that 38 percent of those 16 and over (57.65 million) fit this definition
(Huntér and Harman,'197§, P. 28).; Re.gardless of the exact numberi;eadh yea
about 25 percent of 17 énd 18 yeap olds do not complete high'school with
their age cohort. 1In 1980 alone, over 1 million pgrsons did not compféte
high school with their cohort (NCES, 1982, p. l%). i .

Two major national social pppgrams exist t{ work with this population —--
a government funded instructional program éndea Frivately sponso;ed ;eséﬁng
proéfam. While there is'no organiéational connection between the two and

théir purposes overlap only somewhat, the programs are related as discussed

below.

Most literacy instructioﬁ is funded by the federal Adult Education Act
which has its origins in the anti;poverty programs of the early 1960's. 'In
1980, $100 million was appropriated and almost 2.2 million adults were served
by this program. Detailed information on fhe history ana purposes of this
program can be found in a report by Develcopment Associates (1980). While

there are a few instructional programs which~award'high school diplomas, the

vast majority do not award any sort of high school completion certification.
P Y

VAR -
Rather, they are solely instructional programs. There have been several

-
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in-depth evaluations of this major SOcial program (Development Associates,
1980; Hunter and Harman, 1979; Mezirow,uDarkenwald, and Knox, 1975) { ¢ Q
‘ The Genéral Educational Development Testing program (GED) 'also attempts
. . A
to serve the less than high school educated adult. "This test was developed

.

pln 1942 by the exam1nation staff of the- United States Armed Forces Institute

-

‘to measure the major and lasting outcomes generally thought to be associated

g

with four years of high school 1nstruct10n. Since 1945 the testing program .

e

Lhas been administered through The American Council on Education.’ Detailed ‘
1nformation on the, history, purpos:s, and aéructure of the GED test can be
- {
found in a report by Patience and Whitney (1982). In 1980, over 800, 000
g“‘people weéré tested at almost 2800 testing sites. Apprgximately 500, 000 high

“ school equivalency certificates were issued based on their GED test scores
. oo
(GED Testing,Service, 1981). - ’ L ¢
Because there is no clearly defined curriculum or .set of outcomes in the

- ¥ 4
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instructional programs described above, many programs are shaped and organized . *

to help adults pass the GED test., In fact, the most frequently reported

.reason for enrollment in these programs is the desire to gain a high school

A — ~

" credential by passing the GED test. In a recent,study near1y half (46.2%) of
respondents in a national survey gave this as a reason foy*their eyrollment’
(Development Associates, 1980, p- 190). Thus, while the GED program is jmpor-

tant in its own right, it also plays a central ‘role in the national system of
> } : .
. ;
literacy programs. , : ‘

From its beginnings as a small program to help veterans whose education

wn

1

was interrupted by~milltary service, the GED brogram,has.continued to‘grow.

By 1972, nearly 249,000 certificates were issved (GED ?esting Senvice, 1981).

_ , : N .
There were just over 3 million high school graduates that year (NCES,:1982,
#+

o
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P. 18);‘thus, GED Certificates composed.7.62 of all h¥gh school credentials

issued in 1972. Nine years‘later (1981), the number'of GED certificates had
more than doubled .to 504,435 (GED Testing Service, 1982)*’ Meanwhile, ‘the
number of high school graduates peakcd in 1977 and’ began a projected 15 year

decline. There were about the same numbér of high school graduatég in 1981

as in 19%2“50 that'}he proportion.of G?é certificates rose to 14.3 percent in
that year.(NChé,-l982,'p. 18). ” - - ' ”
In the 1980“s,'the GED program shouid become an even:more common way tq;

=

earn a high school credential because of two factors." First, the number of

. . : . . ¥ . .
high school graduates will probably decline until the early 1990's (NCES, 1982,

[N

p.‘18). In 1990, the National Cénter for Educational Statistics prOJects

that there will be ﬁbout 2,444,000 high school graduates. Since this age '

cohort has alread?\been born,. this estimate is fairly,accurate.‘ We can he"

less?certain about the second part of the;equation, the nuhber of‘GED creden-
| S - :

tials which will be earned in 1990. Forvcomparative purposes, 3,estimates’;

are presented. Assuming no increase'in the nine yeag period from 1981 to

-

1990, GED.certificates will make up I7.1fpercent of the total. Assuming the °

L
. H

same percentage increase as .was seen the the 1972-1981 period.would result in

.

- . . .. | b )

1,020,000 GED certificates or 29.4 percept of the total. Assuming only half -
- - - ‘ ‘ S ) .

of'this increase would result in 762 000 GED certificates or 23 8 percent ‘of

" all high school credentials. issued in 1990. Therefore, by 1990 it is almost

certain that GED certificates wi]] compose over 20\percent, and possibly 30

percent, of all high school credentials issued in this country}

»

There are four reasons to undertakelh national study of the GED program.-

-

First, the program is the major way adults have to complete their high school

education. = Second, the program has a major impact on the design and

o
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organization of the national system of literacy instruction for adults. Both °

I3 3

of these reasons relate to the importance of the GEDcwithin the-field of adult

edueation.:rThird, the. GED pregram will-become an increasingly’more important

» .
-

social program during this decade and .should come to the attention of .more

v
~

publie school educators, employers, and postsecondary educational institutions.

*

Flnally,/there has been no previous: naglonal study ot GED candidates. For all

- / A o

of these reasons, descr1pt1ve and analyt1ca1 Anformation is needed about the
{ ‘ R

program. ., - ) ) '

‘Tbis stpdyApresents a snapshot of a nationally representaﬁive group of

GED candidates and what changes occurred. to them as a result of receiving the

‘GED certificate. The three purposes?bf this study are to describe and analyze:

1) the ways adults prepare for the GED test; 2) the GED test:performance of
population sub groups, and 3) the candidates employment and' educational out-

comes 18 months later. .

~

.

Sample Selection and Data Collection

s

The first part of this seéction describes the selection of the sample and '
) - }'E

" the data‘collection process related to the first two purposes of the study,

o
- -

the preparation and performance of GED candidates. The'secend part describes

the sample selection and data collection process used for theVLB month' follow-

y R -

qp survey of educatiomal and empiloyment outcomes. )

.

During April and May of 1980, the GED Testing Service conducted a survey
of a nationally representative sample of GED candidates. This survey, which
was. completed by candidates.at the time they were taking the GED test,

focused on the candidates' personal characteristics and the ways they pre-
pared for the test. Th&“population for this study was all GED Testing Centers

. M["

’
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.~ in the Uhnited States which were operating ‘in April'and May of 1980. A ten
'n . R r Ta . ’
percent random sample (N=229). of testing centers were involvedqin thislstudy.

‘Testing supervisors at these 229 centers asked all éandidates who took one or

-

more of the tests in the «GED battery during April and May of 1980 to complete

the questionnairex‘ This data collection process resulted in usable responses

-

from 12,646 GED test candidates. A GED Testing Service Report (Malizio and
Whitney, 1981) describes these data collection procedures in greater detail
and the characteistics of these GED test candidates.

. For -the purposes of this study, a randoﬁ;samble of 3341 (26.4%) candi-

.dates were selected from the 12,646. A magnetic tape containing the ques-

tionnaire data and the GED test scores for these 3341 candidates was given to
B & B 4 M

the author by the‘GED Testing Service. The sample was used rather than the .

entire population for the purpose of feducing the high computipg costs of
. wocking with over 12,000 cases. It wag expected that the sample of 3341

could also be used to provide results generalizable to the national population

of GED candidates because of the random selection. techniques used to construct

\ .

the sample. A comparison of the characteristics (e.g., age, sex) of the

sample andnghe population showed no’ substantial differences. It is appro-

priate, then, to generalize the results in this report to the national popu-
, “ ' ' .

lation of GED candidates.
| ) . _ .
} : At the time of the ofiginal survey‘9530 candidates (75.4%) indicated
< . that they wbuld be willing to participate in a follow-up survey. A compari-

L‘ o son was made by the GED Testing Service of thoge who agreed and did not agree
‘ . . ' * . "
to participate in the follow-up study on the variables of :age, gender,
. - . s
14 " occupation, and GED test performance. The differences on the four variables

"
n

,werd statiétically significant. However, given the large sample size, almost

Y
e
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any. difference would be statistically significant. A more meaningful question

. is whet?er these differences‘are substantial enougn{to have any appreciable
effect on the variobles being addressed-in the study, sduoational and employ— *
menf ouxéomes. The comps;isons are as follaws: )

* women agreed to‘psrticipape'mo;e than men (75% vs. 68%);

* those passing the GED test agreed to partlcipate at a higher rate

3

than those who failed (7% vs. 727) : 5

v

* the occupational categories .had participation rates between 72 and 3

-

78%; and

* ‘
' 1 .

* those who agreéd to participate were older (25.8 vs. 23.9 years). -

. To this author these differences do hot-seem substantial, particularly for

the variable-(GED test performance) which might have the greatest offect on

the outcomes of interest.:

¢

In October, 1981 a 20 percent random sample (1906 candidateé3 of those

(ol ’ - o,

who agreed;to\participate was selected for the‘follow—up survey. A duestion—
naire was mailed ﬁq’ghesé 1906 csndidatgshin October, 1981 and a reminder was
:mailed in November,‘1981: These mailings produced 458 usable surneys, a

24 percent response rate. However, 351 surveys were returned asﬁundelive;—
DN, ) able because people had moved and left :no forwarding&add;ess.’.&his gives an

oy .

adjusfed response rate bf 29.5 percent. ;

A comparison was mdde between those who responded (N=458) and those who

did noL rcspond (N=1448) on a+¢number of characteristics. Respondents were
-not statjstically significantly different from non—respondents with respect
to race, reported grades in previous schooling, and their preparatlon fotr the

test. The difference in’highest.grade completed was higher for non-

respondents (9.9 years) than respondents (9.7 years) at a statistiéally

.
|
|
\
|
|
|
|
|
|




signif%pant level. ‘Respondents were, older (29 vs.- 24 years), had ﬁigher GED
test scores (245 vs. 237) and wéte more likely to be female (69% vs. 57%) .

" . hd
than non-respondents. While®these differences were statistically significant,

they do not appear large enoigh to warrant treating the respondents as a
s ( - .

! Y

unique group. However, the differences may be large enbugh to apply some
. ’ \ .
caution in attempting to generalize thesé résults. to the sample of 1906 o

candidates.

-2

Pregaration fer the GED Test ' ’ - S " . '

The results in this section are based on the data collected in the11980'} _. T
survey of GED candidates about their ways and amount of preparétion for the

. » test. The first part of the section focuses on the ways adults prepare for

y

the GED test and the amount of time they spend in preparation. The second

part describes how those &ho prepare are different from those who do not

-

prepare.

There were 10 questions on the suryey rqlated to the types of prepara-.

fion in which one could "have engaged. ‘Sik Questions dealt with élassyoom

instruction in six areas (e.g., reading, math).. The other four asked if the
. . : , y g

I3
7

respondent studied from a book or manual, took -the GED p;actice test,” worked
- , . , H ‘ i :
. ’ wfth a tutor, or viewed GED instruction on teievision. While thexe may

conceivably be other ways to prepare, |it ié believedxthat these types are

. : \ .
the most common and probably account for almost all preparation. The o St

operational definition &f prdparation, then, is the use of any one of the

. ten ways of preparing. Using this definition BO percent (2673) candidates

prepared for the GEﬂ test.

Insert.Table 1 about here




(15-18 years); blacks are more likely ‘to prepare than whites; and those with |,

-way and there is a high intercorrelation amohg the’ sub-test scores and  the

/‘\"
~_J

As shown 1in Table 1, classroom instruepion Qas the pre&gminant form of
preparation. Slightl& more than half of all GED candidates used oclassroom

instruction to prepare. Almo§£ one-quater of all candidates who prepared
. N —

’

studied>fr§b a book or manual, pfésumﬁbly alone since they did not participate
; ; . ' . .

in classroom instruction. » . : ) s

i

Insert Table 2 about here

Of "all those who prepared (Table 2), about 20 percent spent fewer than

10 hqurs and about 18 percefit spent 100 hours or more.

Insert Table 3" about here

L

»

" The results ip Table 3 show the relative participation rates of various

d -

subgroups of the sample: women are much more likely to prepare than men;
older adults are somewhat more likely to prepare than the youngest sub-group -
8 or, fewer years of schooling are more likely.gp prepare than those with 11

years of school completed. o - . ¥

Performance on the GED Test
In the results presented below, GED total test score is used rather than
scores on the five sub-tests to describe GED test performance. The two rea-

o .

U Ic . .
sons for this are that the results can be presented in a much more. compact

total test score. The' correlation between the total test score and the sub-
tests are:  writing skills (r=.86), social studies (r=.90), science (r=.89),

reading skills (r=.88), math (r=.81). The average test score for this sample

« 1s 234 with a minimum of 114 and a maximum of 351. Since there are six

> ! , - .
L ]

o
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Hiffefent state level requirements cﬁrrentlybbeing used to determine passing,
it is not possible to know what percent of this sample passed ghé test. How-
ever, in 1980 70.8 berceﬁt of all GED test cén&i&ates received scores which
qualified them- for a High school equivalenc& certificate. .

The relationship between GED test performance and a variety 6f personal
v N

and instructional' variables was determined using analydis of variance.

N 4

Given the large.sample size, a difference of three points in'two-leVel vari-

~ . ) #1 .
ables was significant at.the .05 level. This amount of difference is not
A7 L.

“

substantial enough to be of any practical significance. Thus, for the purposes

[y

of this study, the amount of variance accounted for by the independent variable

in GED test pgrformance is used as the criterion éf‘significance.

v

For most of the instruction variables, those who did not prepare per-

formed better than‘those who did at a statistically significant level. However,
. each of the instrucﬁion variablesaaccouhféd fo£ less Ehad’one percent of the '
variéﬂée in GED test performance. These variables include:
1. Any_clafsroom instruction
2. TUse of a tutor : , ' ) e N
3. Receiviﬁg instruction from television

4. Number of hours of preparation

5. Any preparation.

-

These results are not related to the question of whether candidates increased

their ,skills and knowledge tﬁrough ﬁreparatioﬁ. It would be incorrect to draw

any conclusions about the effectiveness of instruction because we have no’

‘knowledge of the candidates: abilities before they began instruction and how
) &

that group compared to those who chose not to prepare for the test. Thus,

the only conclusion that should be drawn from these results is that knowing

-
.
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whether a candidate prepared for the test does not help in predicting their

test performance.

Insert Table 4 about here

The results in Table Aishow men and women do equally well on the test,
Only 8.63 points separate the lowest and highest scoring age sub-groups.
This is consistent with the result shodi1g fhat age accounts for less than
one percent of the variance in test éerformance. It seems appropriate to
conclude that age is not a determinant of tesﬁ performance. The same cannot
be concluded for race, where whites outperform hispanics by nearly 28 points
and blacks by over 30 points. The years of schooling completed by the candi-
date also is related to test performance. Those who completed 10 or 11 years
scored 28 points higher than those with 7 or fewer years completed. There is
a direct, though somewhat weak, association between test‘performance and

grades achieved in prior schooling, with those who did well in school also

performing well on the test.

Iasert Table 5 about here

Table 5 was constructed in order to determine the overall impact which
candidates' personal chéracteristics have on test performance. All of the
variables which accounded for greater than one percent of the variance in
GED test scores were entered into a regression analysis in the order of the

magnitude of their individual association with test performance. The vari-

‘ables which did not meet the one percent criterion were gender, age, and type

of job. Since many of these variables are interrelated, stepwise regression

was used because. it elimiuates the variance accounted for by all of the

previous variables in the analysis when computing the effect of any variable.

-
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The five personal characteristics used in the analysis account for slight-
ly over 21 percent of the varience in GED test scores with race accounting for
over half og this total. The specific effects of race, grades, and schooling
were shown in Table 4. The fourth variable is the candidate's reason for
having left school. Those who left school because it was not challenging
(x = 256) scored 28 points higher than those who left because they were doing

poorly (x = 228). For a number of other reasons, candidates' scores range

between these extremes (e.g., had to work = 230). The final variable is the

candidate's reason for taking the GED test. Those who take the test for their

own. personal satisfaction (x = 246) scored 25 points higher than those who are
taking the test to fulfill a present job requirement (§'= 221). Other reasons
for taking’the test include needing the high school credential for admission
to an educational instituéion (x = 242) and for a future job requirement

(x = 234).

Educational and Employment Outcomes

This section reports findings for those who received the high school
equivalency credential at some point during the 18 months between April 1980
and October 1981. Of tﬁe 458 respondeﬁts to the follow-up survey, 383 (86%)
passed the test. The percent of candidates (71%) passing the test at the
time of the initial survey (April-May 1980) is very similar to the percent of
all GED candidates who passed the test in 1980 (70.6%). An additional 15
percent passed the test during the time between the initial survey and the
follow-up survey. Because some people did not answer every item, in each

case the total number of responses is fewer than 383.

Insert Table 6 about here
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Table 6 shows candidate expectations and actual outcomes of having
reéeived the high school credential. There was a relatively low expectation
of how the credential would help in the candidates' current job -- ranging
from 22 percent who ekpected the credential to help them keep their job to 32
percent who egpected to obtain a job promotion. The actual outcomes were
uniformly lower ranging from 16 to 20 perceht. In contrast to these results,
75 perceng of candidates take the test with the expectation that it will help
them dualify for a new job. Actually, 52% of the candidates qﬁalified for a
new job as a result of passing the test. Table 6 also shows that more candi-
dates expected the‘test to help them be admitte; to an educational institution

(73%) than to an on~the-job training program (52%). Actually, 51 percent were

admitted to an educational institution.

Insert Tables 7, 8, and 9 about here

As shown in Table 7, about 45 percent of the respondents were students in
some type of educational program during the 18 months following the initial
survey. The data in Table % show that community ;nd junior colleges weré:the
institutions where these people enrolled most often. As shown in Table 9,
the respondents' educational plans are even greater than their current
atfendance as over 75 percent (289/383) plan to attend some sort of educa-

tional program in the future.

Conclusions and Inmplications

Previous research has shown that participants in adult literacy classes
are typically enrolled for relatively short periods of time. For example, a
study by Development Associates (1980) on a national sample found only about

one-third cf those participhting‘in a course had been enrolled also the previous
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vear. The results of the research reported herein is consistent with those
previous findings. In general, GED candidates have not been in long-term
pfeparation for the test. About 20 percent of candidates £ake the test with-
no preparation and another 50 percent prepare for fewer than 50 hours. For
those candidates who use formal classes ;o prepare, as does just over half
the population, 50 hours'wquld translate into a semester or less of instruc-
tion (Mezir%w, et al., 1975, p. 72). These data are consistent, then,/with
the view that the GED cergificate is a rather ;hort—term goal fer most candi-
dates. '

Except for race, candidateé' personal characteristics 'are not strong
predictors of test performance. ., These results should be encouraging to the
GED Testing Service which provides the following rationale for the GED test
(Malizio and Whitney, 1981, p.1l):

For a variety of reasons, many adults have not completed
a regular high school program of instruction. This does
not mean, however, that their educational growth and ex-
periences ceased upon leaving school. Many persons make
considerable educational progress through a variety of
experiences encountered in everyday life. It is the
purpose of the General Educational Development Testing
Service (QEDTS) to provide a means by which learning
acquired from such educational experiences can be

evaluated and recognized.

In light of this rationale, the relatively low level of relationships

between GED test performance and years of school completed, grades while in

&
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school, and age are particularly noteworthy. These results are consistent
with the view that the GED is measuring long term outcomes rather than spe-
cific course content-and that it recognizes learning which occurs after having

left the formal schooling process.

While race has a fairly substantial relationship with test performance,

'we need to seek explanations. Previous research (Cervero and Cunningham,

A

1977) found that differential levels of reading ability between whites and
blacks account for most of the differences in GED test performance of those
two sub-groups. Many would argue that the results of this study show that the

GED test is biased against the non-white population. This author would argue,

however, that the results are an accurate reflection of the true population

sub-group differences on Fhe important dimensions of the test (e.g., reading
and mathéﬁaties). These differences are seen in elementary school and high

t

school and there is Po reason to believe thgy do not exist in adulthood. The
GED test simpiy extends the length of time one has to.complete the schooling
procesé, it does not .change the outcomes which are vayped.

The GED credential is viewed primarily as a way.of "moving up" in the
system. About 75 percent want to use the credential'for future employment
opportunities. “In fact, gver haif of tbe respondents’reported obtaining a
new job and almost half were students duriég the 18 months after they took the
test. About 75 percent plan to participate in educational ﬁrograms in the
future. While about 25 percent of candidates take the test fog their own
personal satisfaction (Malizio and Whitney, 1981, p. 26), most candidates

plan to use the credential for utilitarian purposes and most find that their

expectations are met. . :

17
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The GED testing program is becoming an increasing}y important dimension
of the educational system in this country. 1In a society which places a
premium on educational credentials, the program provides a ;icond chance to
those who did not complete high school during what 1s considered fhe "normal"
timeframe. Without this program, the educational system would bgnggfgfgiving
to those who made an earlier choice to leave school or who wegﬁlforced to
leavg school by circumstances beyond their control. J

By 1990, over 20 percent of high school diplomas will be GED credentials,
half of those w£o take the test prepare in formal instructional programs, and
well over haif of CED graduates go on for further education and new employment.
Those seeking funds to operate literacy programs should Be able to use these
resylts to aid their efforté. These people include local program directors
and state and federal éducatibn‘personnel who seek funds through foundations, -
school districts, and state and federal legislators. Local and state studies
which replicate this study may also be helpful in the quest to increase the

opportunities for adults seeking to complete their high school education.

{
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TABLE 1
Types of Preparation for the GED Test '
< . :
Percent of
. . total Percent of total
- . ‘ Sample .
Type A Number (N=3341) ~  Who prepared (N=2673)
. v, ! . L) ) )
Classroom instruptiqp 17182 o 51.42 . & 64.27
No classroom instruction butb: : A ot
Studied from a book or manual 619 18.53 23.16
; ) i
Took official GED practice test. 271 8.11 ‘ 10.14
Worked with an individual tutor . 62 ‘ 1.86 ' 2.32
Viewed GED instruction on - : '.
television 7 25 0.75 0.94
) Total 2695 80.67 1100.83
aThese,people‘rﬁay have éngaged also in the other meghods of greparétion. .
bMultiple responses among. these fOur’typeS ‘of preparation account for a total
(N=2695) in this column greater than the total number who prepared (N=2673).
128
%
: N
i
\ * .
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TABLE 2
\ - 1 .
Number of Hours Spent Preparing for \the GED Test : N
All who ' Classroom
- Number : preéareda - Instruction® ¢
of Hours Number Percent - ] Number . ) Percent
1-9 406 19.55 " 135 . 10.32
10-24 . 485 23.35 : : 262 . 20.03
N . »'\
25-49 : 417 20.08 . 287 21.94 ~N
Py - . * .
) 50-99 394 - 18.97 , 313 ) 23.93
100 or moxre = 375 . '18.05 : 311 . 23.78
Total 2077 , 100.00 . 1308 , 100.00 &

e

3Since not everyone responded to the question regarding number of hours
. prepared the totals reported are less than all whe prepared (N=2673) and
those who had classroom instruction (N=1718)..

-5




TABLE 3

ot

Comparisoﬂ of Those Who Did/Did Not Preparegfor the GED Test and Selected
. Personal Characteristics ‘

Personal . Preparation No Preparation Total
Cha;acgéristic N‘ % N A N ‘ 7
Gender . , . . ‘ . _ )
Female 1617 .  83.96 309 16.04 1926  100.00
Male . 1053 74.73 356 25.27 - 1409  100.00
Age i , ’
15-18 752 76.19 . 235 23.81 987  100.00
19-22 649 79.34 169 20.66 . 818  100.00
23-29 487 83.53 96  16.47 583  100.00 -
30-39 438 °  81.70 97 18.30 530 - 100.00
40 and over 278 - . 83.23 56 16.77 334 100.00
R Race ' “ ¥ ‘
‘ White 1784 78.18 498  21.82 2282 100.00
Black . 495 87.30 72 12.70 - 567  -100.00
Hispanic 126 83.44 25 16.56 151  100.00
Other 146 80.66 35 19.36 181"  100.00
Years qf ‘
Schooling : ' -
. 7 or fewer 109 90.83 1 9.17 - 120  100.00
8 275 87.58 39 12,42 314  100.00
, 9 = 563 84.66 102 * 15.34 665  100.00
: 10 824 80.47 200 19.53 . 1024 100.80
m N ¥ §: 75.02 - 257 24.98 1029  100.00

12 . 92 73.02 34 26.98 © 126 100.00




Mean Differences in GED Total Score By .Selected Personal Characteristics

TABLE 4

<

»

Personal

[ Standard
.Characteristic Number Mean Deviation
Gender (F=1.05, p > .05) v
Female 1448 239.38 | 35.29
Male 1026 237.87 © 37.48
Total 2774 238.76 -

—

Age (F=3.97, p=.0032)

)

15-18 " 746
19-22 595
23-29 441
30-39 ' - 386
40.and‘over 243
Total 2411

240,
234.
239,
243.
237.
239.

58
92
14
55
13
05

36.53
36.04 -

34.36
35.69
37.54

Race (F=101.97, p ¢.0001)

White 1781

82

246,

Other 116 230.16 37.54
Hispanic 83 218.98 30.14
Black 379 216.28 30.35
'~ Total 2359 240.11 -
Years of (F=11.50,'p.( .001) Standard Years of Standard
Schooling Number Mean Deviation Schooling Number Mean Deviat%on
6 or fewer 22 216345 36.79 10 752 242.04  37.44
7 56 214.30 30.29 11 7174 243,72 36.43
8 231 231.30 29.82 12 96 233.77 33.87
9 498 237.06 34.76 Total 2429 239.34. -
EIrades (F=7. 59‘, p ( .0001) Standa;d Gra-des. Standard
in School Number - . Mean Deviatiaon ° in School Number Mean Deviation
A 51 254,33 51.95 C : 624 239.15 33.62
A/lB 210 248.86 42,52 c/D 370 .232.79 33.46
B 313 242,52 39.26 D 120 228.00 35.99
B/C 694 240.25 32.87 D/F 37 231.84 '39.79
' Total 2419 239.43 -




~ " “TABLE 5

Percent of Variance Accounted for in GED Total Score by Selected Personal

Characteristics ¢
Personal ) - Cumulative Change in
Characteristic F p - R%2 ¢ R? .
_Race | 101.97 .0001 L1150 ' L1150
Crades in 14,25 - 7.0001 ° ~ 1482 »0332
School g oo . * ' )
Years of - 12,45 .0001 1744 ©.0262
"~ Schooling , i . '
Reason for 9.45 .0001 .1879 .0135
taking the GED . , ' - : .
. Reason for 7.32 .0001 . ~2126 .0247
leaving school . ’ - . i
- - ,
: -
» -
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TABLE 6 ‘ .
Expectgtion and Outcomes of Respondents Passing the GED Test
Regarding'Employmeﬁt and Training ~ {
) a Expectationb Outg:omec
. N™ 7 yes Before =« 7 yes After
Keep your job 152 22 16 ’
1] .
Get a job promotion 158 32 20
Cet a salary increase 154 .. 31 19 ks
Qualify for a_job 192 75} 52
Be -admitted to appren- 225 52 24
ticeship or on-the-job
training program d
Be admitted to an edu- 255 73 51
cational institution
. % Number of persons’' responding either "yes" or '"mo" to each item.
) Based on-the folIow-up survey question: '"Before you took the tests, did you

expect taking the tests would help you to ...?"
Based on the folloﬁlup‘survey question: '"Has Taking the .Tests helped you to
...?" The.percentages in this column also include about 4-7 pereons who
6riginally did not expect that taking the GED Tests would help them but

reported, in fact, -taking the tests did help them in the yay stated.
» . -
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TABLE 7
. ~ . .
Student Status of Respondents Passing the GED Tests

° 5

Status : . " Number Percent Percent?
Currently a full-time student 42 11 24
Currently a part-time student 47 . 12 27
Has been a student since taking 85 22 . 49

the tests but is not currently
g : .

Have not participated in‘gny ' 207 54 -

educational or training program

sinte taking the tests

.

Total ’ 381 100

4 Based on the persons who eibhe; were,studénts at some time betWeeh*Spring 1980
and October’1981.. '

e




TABLE 8
Type of Educational Programs in Which Respondents Passing the GED

Tests Have Participated in Since Taking the Tests

) a % of b c
’ Number Enrollments Percent
Community or 71 " 35 19
junior college
Four year college 16 8 4
‘ or unive:sity

Technical School 44 22 11
Trade School 25 12 7
Apprenticeship or 33 16 9

. on-the-job
training

s Other 14 7 4

Total 203

2 Multiple responses were permitted.
Based on those persons who have participated (n=203).

¢ Based on those ﬁersons who passed the tests (n=383),

‘})}1
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TABLE 9
Type of Educational Programs Which Respondents Passing the GED Tests
Plan to Attend in the Future
Type ' Number? Pe'rcentb Percent®
Community or 113 30 30
junior®college ) ;
Four year college 56 15 15
or -university -
Technical School 53 14 14
Trade School 58 15 15 °
Apprenticeship or 81 21 21
on-the-job
training program
Other 19 5 5
Not planning to _ 94 25

attend any
educational program

N

1

a Multiple responses: were permitted.

b Based on those persons who passed the GED Tests (n=383).

¢ Based on the total number of enrollments (n=380).




