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Title

Funding Source

Funding Level

Project FAST Fadt Data

Federally Assisted Staff Training (FAST) Project

Title I of Elementary and Secondary
Education Act

$184,524.00

Purpose of Project The purpose of Project FAST worlsphops is the
improvement and/or enhancementAf students'
performance in major academic areas in other
Title I programs.

Eligibility Teachers whose total teaching load incl,ldes
at 11:st seventeen percent (17%) of thu
sdhoo s Title I student population; Title I
funded fr:aff, Title I paraprofessionals, and
parents of Title I students.

Evaluation : Project FIST is evaluated on a regular basis
by the Department of Research and Evaluat

P
n.

First Year of Funding : 1966-67

Program Features Over one hundred forty (140) project workshops
were conducted during the project year, accord-
ing to assessed or anticipated needs.



Synopsis of Project FAST Evaluation Report

The 1981-82 Federally Assisted Staff Training CFAST1 Project provided

inservice training activities for aver 4,500 participants.

The primary objective of the project was to provide inservice training

for the academic improvement of Otle I target students.

Specific guidelines for the project defines eligibility for Title I

participants for inservicing as any academic teacher who meets one or more

of the following criteria and whose name is on file in the project office.

Objectives of the Project

1. To improve the quality of instruction in participating Title I
schools;

2. To assist Title I staff members in self-evaluation and initiation;

3. To develop new curricular approaches for teaching of students in
Title,I schools, and;

4. To train groups of Title I teachers and administrators who will
in turn effect other teachers with. Title I projects,

To facilitate evaluation of the project, questionnaires were sent to a

selected sample of workshop participants, directors and consultants. A

random sample of workshops were evaluated and five copies of each report

were sent to the director of the workshop. The data suggest the following

conclusions about the evaluation design, workshop procedures, consultant60,

and workshop outcomes.



Staff Perceptions of Inservice Workshop

1. Ninety percent 00%1 of the participants indicated that there was
sufficient time to achieve tfie workshop(s).stated objectives.

2. Ninety-five percent (95%) of the participants indicated that the
physical setting and facilities were suitable for the workshop
functions.

3. Ninety-six percent (96%) of the participants indicated that the
day, time of day, and/or general timing of the workshop(s) were
appropriate for its purpose.

4. Ninety-four percent (94%) of the participants indicated that the
workshop(s) activities wer' well structured and organized.

5. Ninety-two percent (92%1 f the participants indicated that the
training procedures used 4n the workshop(s) were appropriate to its
goals.

6. Ninety-four percent (94% ).( of the participants indicated that the
training format provided sample opportunities for active involve-
mmnt and personal interaction with the consultants and other
participants.

fp.

7. Ninety-six percent (36%) of the participants indicated that the
size of the workshopCsI training group(s), was about right for its

, purpose.

8. Ninety-six percent (962) of the participants indicated that the
consultants were knowledgeable and skillful in their presentation
and implementation of tha program activites.

9. Ninety-seven percent (97%1 of the participants indicated that
the consultants proceeded at a moderate enough pace allowing for
a clear understanding by the participants.

10. Ninety-five percent (95%) of the participants indicated that
the consultants were genuinely concerned with the progress of
the piiticipants.

11. ,Ninety -four percent (9421 of the participants indicated that
the consultants program activities were planned and presented
in agreement with your perception of the workshop goals and
ohjectives.



Staff Perceptions of Inservice Workshop (Contt)

12. Ninety percent (90%) of the participants indicated that there was
considerable agreement Between the workshopts stated objectives
and what I actually gained.

13. Ninety-three percent (93%) of the participants-indicated that the
ideas presented were appropriate-for my background and needs.

14. Ninety-two percent (92%). of the participants indicated that the
presentations stimulated further thought and interest in my daily

working situation.

15. Ninety-two percent (92X) of the participants indicated that most
of the ideas gained in the workshop(01 will be used in my instruc-
tion.

16. Ninety-two percent (92%). of_the participants indicated that most
of the ideas gained in workshop(s) will be shared with.* colleagues;

17. Ninety-three percent (93%) of the participants indicated that others
should be encouraged to be a part of this type of inservice.

The respondents were also asked to comment on strengths and weaknesses

of the workshops. The results are as follows:

Strengths of the Workshop

Consultants (1991

Group Participants (1561

Goals and Objectives (1581

MAterials,and/or Exercises (1571

Weaknesses of the Workshop

There wexe no =jar wmaknesses indicated by the respondents.



Parents',Perceptions of Inservice Training

1. Ninety-nine percent (99Z) of the parents indicated that the workshop
objectives wire clearly presented.

2: Eighty-four percent (84%) of the parents indicated that there was
enough time to finish the workshop's objectives.

3. Ninety-nine percent (99Z) of the parents indicated that the training
procedures used in the workshop were adequate.

4. Ninety-eight percent (98%) of the parents indicated that the work-
shop was well organized.

5. Ninety-four percent (91a). of the parents indicated that the consul-
tants were knowledgeable and skillful in their presentations.

6. Eighty-seven percent (87Z1 of the parents indicated that the consul-
tants' program activities were planned and presented adequately.

7. Ninety-four percent (94%) of the parents indicated that the skills
and information presented to them in the workshop were useful.

8. Eighty-eight percent (88Z1 of the parents indicated that the materials,
handouts, and exercises were useful to them.

9. One hundred percent (100%). of the parents indicated that they would
use something that was suggested by the consultants.

10. One hundred percent (100% ). of the parents indicated that they would
recommend this workshop to other parents.

The respondents were also asked to comment on strengths and weaknesses

of the workshops. The results are as follows:

Strengths of the Workshop

Consultants (171)

Materials and/or Exercises (1761

Group Participants (1291

Goals and Objectives (1341

Director(0) (89)

Weaknesses of the Wbrkshop

There were no sajor weaknesses indicated by the respondents.

-v-



Conclusion

"To be most effective, inservice training
( Should include theory, demonstration, prac-
\J

tice, feedback, and classroom application."

According to research most staff development programs are irrelevant

and ineffective, a waste of time and money. Disjointed workshops and courses

focus on information dissemination rathir than stressing the use of informa-
,

tion or appropriate practice ia the classroom.

A .

There are several reasons for the current problems in staff development

programs. The first is the negative attitudes held by dducators toward in-

service education. State and national studies conducted during the last seven

years consistently suggest that the majority of the teachers and adminisfiaturs

are not satisfied with current inservice/staff development programs. The most

common defects reported are poor planning and organization, activities that are

impersonal and unrelated to the day-to-day problems of participants, lack of

participant (teacher and administratorl involvement in the planning and imple-

mentation of their inservice, inadequate needs assessment, and unclear ob-

jectives, The lack of follow.-up in the classroom or job setting after training

takes place is almost mniversal. While educators are generally negative about

current practice, nearly all teachers and administrators see inservice educa-

tion as crucial to improved school programs and practice.

A second problem is the view of teachers held consciously or unconsciously

by many administrators and reflected in the way that staff development is. de-

signed. In the Main, those,responsible for staff development view staff members

as:

a. disliking inserviCe training and trying to avoid
involvement in professional giowth.

-vi-
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b. needed to be persuade4, rewarded, punished; controlled,
and forced them to work. toward the goals of the school
and to participate in inservice education.

c. preferring to be directed and wishing to avoid responsi-
bility for their inservice education.

This has created expectations and a self-fulfilling prophecy.

A third problem is that most inservice education has iocusedupon in-
,

formation assimilation. That is, someone presents ideas,.princ les, and/or
4

skills for use.back on the job (information presented); then the participants

explore the full meaning of these ideas and discuss applications,for the fork

setting; finally, the inservice ends, and the person goes back to his/her job

.to implement what was understood. This does not fit what we know about adults

and adult learning'. la fapt, the major flow in staff development appears to

be what we have ignored 'fhat IS known about the adult learner, a&l aduit learn-

ing, just as we have accused teachers of ignaring the individnal child and how
re

he or she learns.

Finally, we have not modeled the kinds of practices in inservice training

we ask teathers to use in their classrooms, and principals to support in their

school. For example, most inservice has not had clear objectives, been in-

dividualized, provided options and choices in learning activities, been related

to the learner interests,and needs, developed responsibility, and promoted

trust and concern.

These are just a few of the problems, but, based on the best data we

have now., theyseem to be the major ones. While these situations do not ex-

ist in all our schools, there is substantial eyidence to indicate tlat these

problems do persist in same degree in same school where inservice education

is not effective.

1 0



Recommendations

1. Time allotments for workshop sholild be reappraised to consider
whether. objectives can be reasonably met in the given period of'
time. Same of the administrators and the teachers indicated
dist there was "not enough time." .

-)

2. A io:f.low-up study; should be made of the participafits of'Some
of the workshops who partiCipaied duriig 1981-82 school year
to. find out what aspects of'their training are they using or
what aspecta should be emphasized more in the future workshops.

3. Efforta should be made to involve some grade levele Or total
staff of a school in an effective instructional prOgram, and
use that schOol as a "model."

4. Efforts should be made to offer continuous workshops in a
specific area where there will be enough pme for the partic-
ipants to get theory, practice, feedback, and classroom applica-
tion (including staff memhers and parents).

5. Efforts should be made by school administrators to spend more
time on planning the workshops based on assessment needs of
their school. Half a day workshops should be eliminated as
a general rule. Three hours arerot enough to make any changes .
in the participants behavior or instructional mode.

6. Efforts should be made to offer workshops on a regional basiev
based on assessment needs of the participants.

7. Efforts should be made to evaluate student achievement based on
an extensive training of the stiff in a specific area, e.g.,
reading or mathematics.

8. Efforts should be -made to involve school administrators in all
workshops, It is extremely wasteful of resources to spend great
time and money on inservice programs for teathers and school
service assistants if their administrators are completely ignored.
It is the purpose of this recommendation to provide the administra-
tors with, an awareness of all inservice programs and with some
techniques that will enable them to adapt to continuously changing
educational and social environment. Such an involvement is obviously
crucial if the staff mothers are to make best advantage of the train-
ing they are receiving.

-
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INTRODUCTION

Our rapidly expanding technology and its accompanying explosion of^

knowledge mandate a recognition by educational institutions that teachers

must vegularly increase their own effectiveness in the educational pro-

cess. Relating educational research to classroom practices, which in

eurn modify student behavior, necessitates a broadly conaeived plan where

teachers may investigate, experiment, articulate and evaluats emerging

trends in content and methodology. Recognizing that the classroom teacher

has a limited amount of time during the school day to turn to matters

beyond direct involvemedt with itudents, the,district should provide

opportunities for insernice education on a regular basis.

A contemparary-ineervice program places responsibility on supervisors

and administrators to provide the'organizational means for promoting,

impleMenting, and utilizingthe ideas and contributions to be derived from

a total 'involvement of the professional staff. The framework must allow

for the modern processes of group dynamics, for practical approaaes to

identifiable problems and for horizontal and vertical communication.:

f

The benefits to be derived from a comprehension inservice program are:

1. FulfillMent of local district needs.

2. Evaluation of teacher morale and increase in teacher

3. Shared responsibility for curriculum development.

4. Improvement of instructional techniques.

5. Accountability for implementation.

1 3



An inservice prograM has the advantage of providing on a regular

basis for the continuation of projects that gain priority. In addition

it provides greater flexibility in grouping personnel horizontally or

vertically, depending on purpose and need. Regular inservice has the

primary advantage of continuity and total involvement.

1. Persons (teachers) Who are to be affected by decisions
should be involved in making those decisions. Adminis-
trators should include the teachers in the planning of
the inservice program.

2. The inservice pfogram should provide the teachers with an
opportunity for releasing their abilities and involvement
in the decision-making process, this would tend to remove
the feeling that innovations were imposed upon them.

3. Inservice should be an ongoing process and provide for
appropriate continuing support of efforts participants
make to use the inservice training experiencea.

4. A planned strategy for inservice programs.

a. Establishing effective problem...solving teams.

b. Providing appropriate materials, equipment
and human resources.

c. Providing adequate physical facilities.

d. Providing release time from their regular
assignments for participants.

Over 4,500 stafi meMbers and parents of the Detroit Public Schools

have participated in the inservice education programs funded through the

Federally Assiate4 Staff Training (FAST) Project.
/

The workshop activities were held principally at local schools and
\

Region offices,v' The majority of the sessions were held after school hours

or on Saturday. In a few instances, pravisions were made for activities

-2-



to take place during the school day.

Stipends were granted to all participants and were determined

according to job category. Teachers and administrators received $7.95

per hour or $39.75 for a five-hour workshop day.

Descriptiouof the Project

The 1%81-82 Federally Assisted Staff Training (FAST) Project

provided 4,500+ participants win. inservice training activities. These

activities were carried, out in workshops during the school year, and the

summer,

The primary objective of the project was to provide inservice

training for the. academic improvement of Title I target.students.

Project FAST provided numerous meaningful inservice training work-

shops for school staff -members and parents. All of these sessions were

designed to ultimately have an impact on the performance of the Title I

target population students.

Guidelines for the project define eligibility fbr Title I partici-

pants for inservicing as any academic teacher who meets one or more of the

following criteria and whose name is on file in the project office.

Specifically, they read:

1, the total teaching load of a teacher must include 17% of
the children on the school's Title I eligibility list.
This figure represents the school's cut-off figure for
Title I\eligibility;

2. the teacher works with instructional Title I para-
professionals for au amount of time equivalent to at
least 1/3 of a paraprofessional's work load. For ex-
ample, if paraprofessionals are in the classroom for

-3-
15



ten hours per week, thatteacher is considered a
Title I eligible teacher;

3. the teacher receives any portion of salary from
Title I funds;

4. all Title I paraprofessionals are eligible for in -
service participation.

Objectives of the Ttoject

1. To improve the quality of instruction in partici-
pating Title I schools;

2. To assist Title I staff members in self-evaluation
and initiation;

3. To develop new curricular approaches for the teach-
ing of students in Title I schools; and

4. To train groups of Title I teachers and administrators
who will in turn effect other teachers with Title I
projects.

In order to facilitate accomplishment of the above objectives, workshops

were held within the schools. The following categories is a small sample that

represent the thrust of these sessions: (See Appendix A).

1. Teacher and Paraprofessional Teams

This inservice training consisted of role definition, develop-
ment of mutual performance goals, human relations, cooperative
planning, job functions, and growth assessment.

2. Teacher Behavior Improrvement

This training focused on developing techniques for improving
the role of the teacher in the classroom.,

3. Classroom Discipline

These participants received a number of suggestions on how to
extend good classroom management. They explored reasons for
break doWns and received strategies for avoiding classroom
confrontation.

-4- 16



4. Learning Disabilities

. Those in attendance learned to identify students with
learning disabilities and how- to prescribe instructional
techniques to meet the individual needs of children.

5. Individualized Instruction

This training offered specific methods and techniques by

which. itividualized instruction can occur in the class-
room. P us were developed for individualizing the class-
roam instruction.

6. Mathematics Material Development

This session was designed to identify and pzoduce manipu -
lative materials.

7. Classroom 'Material Production

in-this workshop, participants learned to produce a number
of inexpensive aids to be used in individualizing instruc-
tion for children.

8. Affective Education

The training session on affective education dealt specifi-
cally with ways to recognize, accept, and appropriately
express feelings and values in classroam and other settings
with children.

9. Perceptually Handicapped

The thrust of this workshop was to assist the participants
in identifying children who are perceptually handicapped and
to help them remediate the problems in the classroom by a
variety of methods and materials.

10. Parent Training

To train Title I parents in ways to assist their children to
achieve academically.

11. Self-Concept

This training helped staff and parents to understand the
principles of self-concept in an effort to maximize their
intellectual potential and social adjustment.



12. Career Education

This training helped parents become aware of varied career
opportunities available for their children and help parents
to encourage their cBildren to eontinue to attend school.

13. Classroom Management

This workshop was given to assist educators in designing
more effective programs to increase staff competence and
student learning.

14. Reading In Content Areas

This training session was given to assist middle school
teachers in adjusting instruction to underachieving
students.

Implementation of the Project

The Project FAST Director assisted principals and/or designees in

planning and developing inservice strategies. The FAST Director went to

the schools and umt with the principals/designees to discuss iUservice

plans. The director further assisted the local schools by contacting

vendors for supplies, sending out vouchers, securing facilities, and

arranging for the appropriate consultants for training sessions. Work-

stops-were also uonitored by the project director at eachworkshop session.

The plans for carrying out the 1981-82 Project FAST programs were

Based on four operational principles:

1. Staff development activities will be oriented to Title I
teachers and other Title I personnel as opposed to the
total school system.

ta

2. The project will include .wherever possible, a tie to the
Superintendent's Achievement Plan and will build the
educational skills to a higher level of sophistication.

-6-
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3. The project will incluift a reflection of the current
educational interest in involving outside agencies to
assist us in solving our problems.

4. The project will include wherever possible, a multi-
plier process in which those who receive training will
be in position to effectively assist others to gain
the same experiences.

Evaluation of 1981-82 FAST Project

Two questionnaires were sent to a selected sample of workshop partici-

pants. One questionnaire dealt with staff members and the other questionnaire

dealt with the parents.

The questionnaires (Ame Appendix II) were designed to elicit from the

respondents the extent to Which they found their workshops to be helpful ia

achieving their objectives.

Staff Questionnaire

The staff questionnaire consisted of seventeen statements. The staff

questionnaire responses were computed for the percent of agreement by the

number and percentage of respondents who marked "Strongly Agree" or "Agree"

per item are presented on the succeeding page. Please note that the percent

is based on number responding per item. Those who did not answer were ex-

cluded in the computation. A scale of one to four was used for the mean of

the scores. The score of 1 equals "Strongly Disagree" and the score of 4

equals "Strongly Agree." The results are listed on the following pages.

(See sample of an evaluation report in Appendix C).
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In-Service Training Workshop

Statements

ANALYSIS-OF WORKSHOP DESIGN

1. There was sufficeat time
to achieve the workshop's(s)
stated objectives.

2. The physical setting and
facilities were suitable
for the workshop functions.

3. The day, time of day, and/or
general timing of the work-
shop(s) were appropriate
for its purpose.

4. The workshop's(s) activities
were well structured and
organized.

WORKSHOP PROCEDURES

1. The training procedures
used in the workshop(s)
were appropriate to its
goals.

2. , The training format pro-
vided ample opportunities
for active involvement and
personal interaction with
the consultants and other
participants,

3. The size of the workshop(s)
training group(s) vas about
right for its purpose.

NuMBer
of

Respondents

Percent of
Positive
Responses

Nean of
the

Scores

276/307 90% 3.6

303/318 95% 3.5

290/301 96% 3.6

275/293 94% 3.6

275/299 92% 3.6

287/306 94% 3.6

296/307 96% 3.5



In-Service Training Workshop Ccon't1

Stattmenta

Number Percent of Mean of
of Positive the

Ret0Ondelita Responses Scores

CONSULT=0

1. The consultants were
knowledgeable and skill-
ful in their presentation
and implementation of the
program activities.

2. The consultants proceeded
at a-moderate enough pace
allowing for a clear under-
standing by the participants.

3. The consultants were
genuinely concerned with
the progress of the
participants.

4. The consultants' program
activities were planned and
presented in agreement with
your perception of the work-
shop goals and objectives.

WORKSHOP OUTCOMES

1. There was considerable
agreement between the work-
shop's stated objectives
and what: I actually gained.

2. The ideas presented were
appropriate for my back-
ground and needs.

3. The presentations stimulated
furtHer thought and interest
in my daily working situation.

4. Most of the ideas gained in

the workshop(s) will be used
in my instruction.

2891301 9.6% 3.5

2n/30-7 17X 3,5

284/293 %5% 3.5

283/302 94% 3 6

274/301 3.5

281/302 23Z 3.5

274/295 92% 3.6.

276/300 92% 3.4



In-Seryice.Tra$4:443 .1:3xlcahop_CCon'itL

Statements

Number
Of

Resporideatt

'WORKSHOP -OUTCOMES co:;ta
5. Most of tffe ideas gaiiied in 274/297

workshopCs1 ht Shared
witfi-my colleagues.

6, Others-should bt encouraged 280/30O
to he a part of this type
of inservice.

Percent of
Positive

'Weapon:tea

92%

9.3%

Mean of
the.

Scores

3,4

3,4

The respondents were also asked to comment on strengths, weaknesses,

and suggestions for improving future workshops. The results are as follows:

Strengths of the Workshop

Consultants (159-1

Group Participants (156)..

Goals and Objectives (158)

Mhterials and/or Exercises (1571

Weaknesses of the Workshop

There were no major weaknesses indicated by the respondents.

Suggestions For Improving Future WOrkshops

"Too long and Boring; not enough.time; more sessions - less
emphasis on theoretical points; no obvious weaknesses; too
little information - too little time to digest."

"Sulbject too personal and complex to
time."

"Objective of participants sometimes
consultants. This was cleared up at
workshop."

gain much. in a short

conflicted with.
the one before last

"Far too vast a subject to be covered in three sessions."

-10-
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Suggestions Eiji ImPt.thring Flitute:WorkShops (Contt).

"Not enough time. -Better preparation for materials
presented "

rHave shorter time for workthop; make it more interesting
for all persOns."

"Need more current film for viewing. Seemed, strained iFIL

keeping things-moving at times. I felt that some details
that were neglected or handled poorly contributed to many
of our problems- at the hotel and travel to sites."

"We often sat 'toci''Iting, resulting in dozing and boredom.
The group inactive produced some changes of value; (more

accurate maps and directional."

"Visitations of schools would have been more meaningful
if students were in their classrooms."

"I would like to see many of the person attending this
session come to another session and continue the learning
process and -up date as ve proceeds"-

"Not enough time."

"Everything was- very nice."

"I feel that the next workshop should be an all day workshop.

The. workshop itself was great, but there just wasntt enough

time to complete the projects that I needed to help my child."

"This was one of the most well attended Make and Take Parent
Workshops. They were pleased and eager to make projects. I

would like to see this done as often as possible."

"Do more workshops of this kind.; Excellentt.tr

"Break down, objectives rather than such a great oterviesr, which-,

in fact, deals with too much_ in too little time. More exchange

professional to prof essicinal rather than adult/child."

"Group participants should he informed at the beginning of the

expectations and degree of performance because maybe someone is

not willing to commit himself to this type of strenuous, tedious

hebsvior which. I think may help cut down on absenteeism perhaps'

in an informal meeting."

"Insezvice tralning throughout the .year."

23



Suggestions For Improving Future Workshops (Con't)

"I think this should be expanded to other teachers whereas
these six teachers will be doing effective teaching - others
will not. So we need a type of balance there so that every
teacher ia that building will Be doing effective teaching
or aware of it."

"Parente should'become involved in a similiar situation
because they definitely have a positive role to play ia
shaping the child's behavior and learning patterns."

-

Parents Questionnaire

The parents questionnaire consisted of twelve atatements. The parents'

responses were,computed for.the percent et agreement by the number and per-

centage of respondents who marked "Yes" per item are presented on the succeed-

ing pages.

Please note that the percent is based on the number responding per item.

Those who did not answer were excluded in the computation. The results are

displayed on the following pages. (See sample of report in Appendix C).

Five copies of each evaluation report was sent to each school.



rn.-.5erytce Trani:us Tio;kshop

7§tatement*

1. .Were the mbrksbop objectives
Clearly presented?

2. Was there enough tiMe to
finiek the workshop's
objectives?

3. Were the Veining procedures
used in the worksbop adequate?

4. Was the workshop well organized?

5. Were the eonsultants knowledge-
able and skillful in their
presentations?

6. Were the Consultants' program
activities planned and presented
adequately?

7. Would the skills and information
presented in the workshop Fe
useful to you?

8. Were the materials, handouts,
and exercises useful to you?

9. Would you use anything that
vas suggested by the consultants?

10. Would you recommend this work-
shop to other parents?

p.

Numher
of

Respondents-

Percent of
Positive
Responses

273/276.

194/230

99%

84%

244/246 99%

258/263 98%,

218/231 r 94%

202/231 87%

190/202 94%

202/230 88%

2631263 100%

263/263 100%

The reiPondents were also asked to comment on strengths, weaknesses,

and suggestions for improving future workshops. The results are as f011ows:

<.,
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p

4

Strengths of the Wbrkshop

./tonsultants C1711

Materials and/or Exercises (1761

Group Participants (I29.1

Goals and Oblectives (1341

-Direbtor(SI (139.1

Weaknesses of the'WOrkshem

There were no major weaknesses indicated by- the respondents.,

Suggestion, FOr Improving Puture'Workshops

"I don't know any as yet but what I have seen and learned
hare is very positive for parents and the schOols."

"Workshops should be longer so that consultants are able to
finishmaterial that they want to cover (goals and objectives)."

"Instead of three fifty-five (55) 'minutes workshops there should
be two workshops of an hour and a half."

"They need more timc and more group participants,-in order to
give view and points across."

"Extend the time for the sessions."

"Maybe inetead of having nine (91 programe and try tb have some of
each for everyone, we may need to have one at a time to attend."

"There should be more workshops."

"I had a little longer time on thisffitgrkshop but not enough time."

"Time seeied short in comparison to information,presented:
1) Extend time per session with. breaks;
21 group participation has tq be motivated; it's hard to get

voluntary responses; .

31 if time iocritical have more workshops more often. Very
informative!".
9

"I found the three classes that I attended 'were very helpful to
mei and made-Me more comfortable. Mike Syropoulos Vas 'meat!"

."Need more wOrkshops of this kind."

-14- 26
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4.

Suggestions For ImuroVing'PUttite'WorkShops COonttl.

"They were all so good - would like to have pore; and we

need some of them. I have learned a lot.-"

"I think. die time limit on. the claises should B-e longer."

"Need pore of them."

"Need 'more time, and Pore sessions."

"More time,"

"Rope and trust that we are able to hsve this workshop aver and
longer. Our instructor was excellent."

"Should be more -- enjoyed it all."

"Mere isn't any; our. director, Grinac ias just Beautiful
and, I thank. her very much. for her suggestions. It will

help me now and in the future to _better myself as well as

My child."

"Workshops need a little -more time."

"Time spent was very worthwhile, The director was an excellent
presenter and gave definite ideas to change my child's 'attitude
towards himself as well as- my own attitude. The awareness of
our speaking habits in influencing our attitudes."

"l would say perhaps six sessions instead of font.,"

"More information out to other paients so they can -understand
the need of this workshop aid other workshop Gel. The director

vas great; she gave us a lots of helpful information."
el

"Very creative and *informative; More of these in-service-
training workshops should be done for teachers and Iistents::"

"They tvrought,put many difigerent points. that / did not know

about like hol. speclal programa are funded. Also the simple

triings they teach at this level that as adults we t:tke for grant-
ed; such as, time and how:to, tell time, and how to read a calendar
and thermemeteT. This workshop will help parents teach their
children: continue these programs."

"Provide babysitting and maybe mote parents would show up."

"A very informative, and enjoyable workshop."

"The work.shop was .very helpful cio me."

27



Suggestions For Imptóving FUture Workshops (Con ttl

"The materials were very. useful."'

"I hope there will be more workshops."

"I thought that the workshop wait excellent."

"There can be no improvement of the workshop itself; itts
rewarding and -very "helpful to my. nhildren. I also have a

child in the second grade workshop, and find that they work
well with, each other with each of their material packages.
But the parents are too quiet End not fast enough with
answers. But don't worry, Mrs. Butts, they will loosen up."

"Director and Consultant were excellent in preparations and
getting the information over to their audience."

"Would like to see more parent workshops. They prove to be

helpful."

"Raving at least two (2.1. Consultants instead of one (11 to

break. the monotony and make it more interesting."

"More materials and exercises you can write or create like
workshop last week. (April 27tfa.. Although this workshop was
informational, it became a little boring because of 'repetition.



-COOollitrion

"To bemost effective inservice training
should include theory, demonstration, prac-
tice, feedback, and classroom application."

According to researchmost staff development programs are irrelevant

and ineffective, a waste of time and inone7. Disjointed workshops and courses

focus on information dissemination rather than stressing the use of informa-

tion or appropriate practice in the classroom.

There are several reasons for the current.Problems in staff development

programs. The first is the negative attitudes held by eaucators toward in-'

service education. State'and national studies condUCted during the last seven

years consistently suggest that themajority of the teachers and administrators

are not satisfied with current inservice/staff development programs. The most

cammon defects:reported are poor planning and organization, activities that are

iMpersonal and unrelated to theday-to-day problems of participants, lack of

participant (teacher and administrator). involvement in the planning and imple-

mentation of their,inservice, inedequate needs assessment, and Unclear ob-

jectives. The lack of follm-up in the classroom or job setting after training

takes place is almost universal. While educators are generally negative about

current practice, nearly all teachers and administrators see inservice educe-

tion as crucial to improved school programs and practice.

_ -Asecand problem is the view of teadhers held consciously or uncons7eibusly

by -many administrators and reflected in the way that staff development'4n_de-

Signed. In theymain, those responsible for staff development view staff Members

as:-

a, disliking inserviee training and trying to avoid
invOlvemeat in'professional growth,

-17-
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b. needed to be persuaded, iewarded, punished, controlled,
.
and forced them to work toward the goals of the school

and to participate in imservice education.

c. preferring to Be directed and wishing to avoid responsi-_
bility for their inservice education.

This has created expectations and a self-fulfilling prophecy.

A third problem is that most inservice education has focused upon in-

formation assimilation. That is, someone presents ideas,.principles, and/or

skills for use back on the job (information presented); then the participants

explore the full meaning of these ideas and discuss applications for the work

setting; finally, the inservice ends, and the person goes back to his/her job

to implement What was understood. This'does not fit what we know about adults

and adult learning. In fact, the major, flow in staff development appears to

be what we have ignored what IS known about the adult learner, and adult learn-

ing, just as we.have accused teachers of ignoring the individual child and how

he or she learns.'

Finally we have not modeled the kinds of practices in inservice training

we ask teachers t use in theit classrooms, and principalg to support in their

scRool. For siost inservice has not had clear objectiveS, been in-

dividualized, pr ided options and choices in learning activities, been related

A

to the learner interests and needs, developed responsibility, and promoted

trust and concern.

These are just a few of the problems, but, based on*the best data we

have now, they se to Be the major ones. While these situations do not ex-

ist in all our schcols, there is substantial evidence to indicate that these

problems do persist in soMe degree in some school where inservice education

is not effective.

-18- 30



As educators, we should look at the nature of adult learning, which

has generally been ignored By those responsible for staff development eVen

though. they are the largest graup of adult educators in this country. To

plan and conduct effective inservice education, we need to be aware of a

number of facts related to adult learning:

Adults Will cammit to learning something whem-the goals and
objectives of the inservice Are considered realistic and im-
portant to the learner, that,is job related and perceived as
being'immediately useful.

Adults will learn, retain,
relevant to their personal

Adult learners need to see
and have aCcurate feedback
goals.

and use what they perceive is
and professional needs.

the results of their effects-
about progress toward their

Adult learning is egorinvolved. Learning a new skill,
technique, or concept may promote a positive or negative
view of self. There is always fear .of external judgement
that we adults are less than adequate, whinh produces
anxiety during nev learning situations such as those pre-
sented in inservice training programs:-

Adulta want to he the origins of their own learning; that
ie involved in selection of objectives, content, activities,
and assessment in imeervice.education.

Adults will resist learning,situations whiCh they believe
are an attack on their competence, thus the,rekistance to

imposed inservice topics and activities.

Adults came to any learning experience (inservice) with a
vide range of previous experiences, knowledge, skills, self -
directian, interests, and competence. Individualization,
therefore, is appropriate for adults as well as children.

Closely related, adults reject prescriptions by others for
their learning, especially vEen what is prescribed is view-
ed as an attack on What thst-are presently doing.

Motivation is produced.hy tfie learner; all one can do is
encourage. and create conditions whicb-will nurture what
already exists- in the adult,

-19-
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Adult learning is enhanced by bebaviors and iaservice
that demonstrate respect, trust, and concern for the

learner.

Probably th.e two most significant new pieces of information on adult

learning uncovered during the last decade have direct and important implica-

tions for those responsible for inservice.

First,-it appears that a higher proportion of adults than formally

thought maybe operating at what.Piaget Calls the concrete operational stage

rather than formal operations stage of intellectual development. This

suggests that direct and concrete experiences- where the learner applies what

is.being learned are an essential Ingredient for inservice education. Abstract,

word oriented talk sessions are not adequate to change behsviors.

This lends considerable support to thework.of many recent advocates of

experienta1 learning, which originated with:John Dewey. Experiential learw-

ing - learning by doing - includes:

a. An iniiial limited orientation folloWed by participation
activities in a real setting to experience and implement
what is to be learned - the skill, concept, strategy.

b. An examination and analysis of the experience in which
learners identify the*fectgr of their actions.

c. An opportunity to generalike and summarize when the
learners develop their own principles and identify
applications of these principlis,,

d. An opportunity to return to try oOt their principles in
the work setting and develop confidence in using what is
learned.

Second, the other important finding comes from research. by the Rapports

in England, and Allen Toughy in Canad. Their work suggests that adults

prefer to learn in informal learning strat=gles Where Social interaction Can

-20-
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take place among the learners. This implies the need to plan inservice

that occurs in the normal work setting.

Finally, there is little doubt that effect staff development in

schools is a critical need; many of our past practices have bees in-

effective. One promising alternative for improving inservice education is

experiential learning. Experiential learning accommodates the special

learning styles of adults, and it maximizes the transfer of learning from

training setting to application on the job. It has the potential to change

and improve the equality of instructional and administrative practice in .

our schools.

As a result of many years of inservice training experience eleven

characteristics of-successful in-service workshops have been identified in

terms of what teachers like in training programs. The eleven characteristics

are as follows:

a. Teachexs like meetings which they are actively involved.
Just as students do not want to be passive, most teachers
prefer Dewey's "learning by doing".

b. Teachers like to watch other teachers demonstrate various
techniques in their teaching field. Demonstration teaching
can serve as a model that teachers can take back to their
classrooms.

c.

c. Teachers like practical information - almost step-by-step
recipes - on how others approach certain learning tasks.
Too often in-service programs are theoretical and highly
abstract.

d. TeaChers like meetings thSt are short and to the point.

e. TeaChers like indepth treatment of one concept that can be
completed in one =sitting rather than a generalized treatment
that attempts to solve every teacher's problems in one session.

f. Teachers like well organized meetings.

g. Teachers like variety in in-service programs. If the same

topics are covered everytime, attendance may drop off.

-21-



Teachers like mameincentive for attend in-service
meetings; released time, paid workshops, e c.

i. Teachers like inspirational speakers occasidpahly.
Such speakers. can often give a. staff the nec sary
drive to start or complete a school year.

j. Teachers like to Visit other schools to obserie other
teachers in situations similar to their awn. These
visits, even when observing poor teachers, ar highly
eduCational.

k. Teadhers like to attend lducational Conferexe. and
Conventions for educational renewal andlma4 contact'
with teachers outside their local school district.

Finally, both teachers and administrators have challenge; the teachers

are expected to make a difference triat will improve4/tudent learning, and the

administrators are responsible for helping teachers-make the change. In

reality, this seldom occurs. Ideally, it should.. School systems .perpetuate

thie discrepancy by insisting that administratore are authority figures to be

feared and that avaluations'are classrooms obseriations to be tolerated'or

endured because that's.the Way it has always ben. The time is ripe for a

change, and the process for implementing that chlpnge is aVailable.



Recommendations

1. Ttme allotments for workshop should Be reappraised to consider
whether oBjectives can Be reasonaBly -met in tRe given period of
time. Some of the administrators and the teachers indicated
that there was "not enough time,"

2. A follow-up study should be made of the participants of some
of the workshops who participated during 1981-82 school year
to find out what aspects of their training are they using or
what aspects should be emphasized more ia the future workshops.

3. Efforts should be made to iavolve same grade levels or total
staff of a school in an effective instructional program, and
use that school as a "model."

4. Efforts should be made to offer continuous workshops in a
specificf area where thereltill be enough time for the
participants to get theory, practiCe, feedback, and classroom
application Oncludin staff members and parents).

5. Efforts shoilli be made by school administrators to spend more
time on plaaning the workshops based on assessment needs of
their school. Ralf a day workshops should be eliminated as
a general. le. Three hours are not enough to make any changes
in the parti ipants be:him/or or instructional mode.

6. Efforts should be made to offer workshops on a regional basis
Based an asses t needs of the participants.

7, Efforts should Be de to evaluate student achievement based on
an extensive tra of the staff in a specific area, e.g.,
reading or mathemati

8. Efforts should be made o involve school administrators in all
workshops. It is extrem y wasteful of resources to spend great
time and money on inserviee programs for teachers and school
service assistants if their\administrators are completely ignored.
It is the purpose of thiare ommendation to prc-ride the administra-
tors with an awareness of all inservice programs and with some
techniques that will enable th'm to adapt to continuously changing
educational and social environm t. Such an involvement ia obviously
crucial if the staff members are to make best advantage of the train-
ing they are receiving.

-23-1
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Inservice Tr4in1ug Steigiona Conducted Under Pro ect FAST During 1981-82

Title of Workshop
Purpose of
the Workshop

Make and Take For
Title I Parents

Jackson Middle School
Summer School Pro-
_cedures, Curriculum,
and Evaluation Thrust

Region Seven 1982
Summer School Pro-
cedures, Curriculum
and Evaluation

3 '7

Title I parents of students
in erads 3-5 Will be supplied
with supplementary materials
and activities which they can
use at home. These activities
will be demonstrated by the
consultants.

1. To plan for individualized
instruction in reading,
writing and math.

2. To evaluate the progress
of instruction and plan
needed improvements.

3. To make final evaluation
of student progress and
total summer program.

The purpose of this workshop
is to provide summer schools
staff with a working knowledge
of procedures, curriculum, and
evaluation in the 1282 Region
Seven Title I Summer Schools.

Proposed Outcomes
of the Workshop.

rarents will hitwe materials
to use it home to assist
their Title I children with
Reading activities. Parents
will understand how to use
these materta/s effectively.
Students will receive re-
inforcement from their parent

at home academically.(a)

1, Perform proficiently in
curricula areas at the
local school level;

2. Become proficient in
local school curricula;

3. Participate in on-going
student and program
evaluation.

Region Seven Summer staffs in
Title I schools win:-

1. Become proficient in
cedures and function
summer school at the
local school level;

pro-
of

2. Perform proficiently in
curricula areas at the
local school level;

3. Function with proficiency
in the areas of evalua-
tion at the local school
level.

Name of School

Keidan Elementary

. Jackson Middle

Joy Middle

3 8



Inservice Tr4ining 5ovia1on4 Conducted Under ProjeCt PAST DuTing 1481-82

Title of Workshop'

Parental Involve ent
In Title'I Progra,s

Const
mary
Lesso
Ginn

Purpose of
Ahe Workshop

uction of Pri-
nit MEAP
s-Using the
eading Texts

33

The administrative staff wishes
to maintain consistency among
teachers, school service
assistants, and parents in the
treatment of students.

Our goal is to monitor student
progress carefully and use
,test results to improve Title.
4 students' academic perfor-
Sksnces in mathematics and

Primary Unit teachers will
deVelop individualized MEAP
le sons and tests to be used
w th Title I students in con-
j action vith the Ginn Reading
T xts, Level 3-7.

a.

b.

c .

Proposed Outcomes
of the Workshop.

The teachers, school
service assistants, and
parents will expect all
students to learn.

Name of School

The administrative staff
has high expectations
for.staff and parents as
well-as for students.

The parents will provide
a learning environment
in their homes that will
support the Sherrill
School staff members'
efforts to raise the
Title I students'
achievement in reading
and mathematics. Games
with educational fringe
benefits can be used as
teaching side.

There will be 5 MEAP tests
for each Unit in the 5 Pri-
mary Unit Reeding Levels.

Primary 1 - MEAP 5,6,7,19,20

Primary 2 - MEAP 4,8,10.41,
25

Sherrill Elementary

McKerrow Elementary



Iosatvice .Tr4iiing 41444.0114 conducted Under Prolep'FAST During 1981-82

Title of Workshop'
Purpese.of
the Workshop

Proposed Outcomes
of the Workshop.

Regien 7 1982 Summer
School Procedures,
Curriculum and
E4aluation Thrust

Effective Teaching
Simmer School Work-
shop'

41

The purpose of this worksho0
is to provide summer schools
staff with i working knowledge
of procedures, curriculum, and
evaluation in the 1982 Region
Seven Title I Summer Schools.

To communicate tp participants
the elements of successful
teething that have been dis-

tilled from research in human
learning and from observations
of master teachers in order to
improve the academic achieve--
ment of Title I target pupils'.

Region Seven Summer staff in
Title I-schools will.;
1) Become proficient in pro-

cedures and funCtion of
summer school at the
local school level;

2) Perform proficiently in
curricula areas at the
local school level;

3) Function with proficiency
An the area ef evaluation
at the local school level,

Participants will acquire
competencies to increase
learning and improve student
behavior of the targeted
Title I population through
selecting objectives, teach-
ing to objectives, monitoring
and adjusting teaching, and
using the principle of learn-
ing.

Participants will demonstrate
competeneies learned while
assisting:in' the claisroom
and targeted students will
achieve greater gains in
reading an& mathematics.

Name Of School

Clark Elementary

Monica Elementary

42



inservicm Traintull 4vtgA1png conducted..Ainder ProjeCc FAST During 1981 82'

Title of Workshop

Region 7 1982 Summer
School Btocedures,
Curriculum, and
Evaluation Thrust

Title I Summer School
Pre-Planning

Effective Teaching
Summer School Plan-
ning Workshop:
Stress Management
and Teacher Burnout

43

Purpose of
the Workshop

The purpose of this workshop
is to provide summer school
staff with-a working knowledge
of procedures, curriculum ane
evaluation requirements in che
1982 Region Seven Title I
Summer School at Damon J.
Keith.

Title I participants will:

1) Identify.instructional
objectives for summer pro,
gram;

2) Complete required forms;

3) Plan instructional proT.
gram;

4) Set up classes.

a. To organize and plan a
special summer school
program in effeCtive in-
struction.

b. To analyze and evaluate
effective instructional
teaching behavior,

Proposed Outcomes
of the Workshop.

Region 7 Summer School Title
I staff at Damon J. Keith

1) Become proficient in pro-
cecIu.rea and functions of
summe

2) Perform pr iciently in
curricula arè.aa.

3) Perform proficient1j in
the evaluation proce B.

Teachers will have classes-
set up and have identified
and scheduled thelr_imstruc-
tional objectives, and com-
pleted required forMs.

a. Participat4s will demonc.:
strate understanding of
.testing proCedures and
effective inst\ructional
and conferencing tech-'
niques,

b. Participants will for-
mulate specific guide-
lines for implementing
the program which in-
volves Title I summer
school students.

Name of School

Keith Middle

Keidan Elementary

Custer Elementary

44



Inservice TrAining StAilliona Conducted Under Project FAST During 1981..82

Title of Workshop
Purpose of
the, WorkshOp.

Proposed Outcomes
of the Workshop. Name of School

Evaluation of Title I
Parents' Workshop:
Reading - Make and
Take Wiprkshop

Title I Parents'
Workshop: Kinder-
garten Tille I Parent
Workshop

Behavior Problems In
The Classroom

45

This workshop is a iollow up
to the language skills work-
shop which introduced language
activities for Title I parents
to use with Title I students.
They will make their own Dolch
'word lists, Reading Flash
Cards, Word games, etc,

1) To acquaint parents of the
Kindergarten Learning Lab
Title I target children
with and present informa-
tion on the Gina-720
Series which is used i
the Primary. Unit.

2) To give suggestions for
activities to do at home
which will help the child
cope with the learning
skills developed in the
workbeeks,

To increase knowledge about
behavior modification and
further enhance skills in
classroom management which
will increase their effective-
ness as Target Title I
teachers.

Title I parents will make
chArts, games, and activities
at the Curriculum Lab-Steven-
son Bldg., with which to use
with their children at home.
They will reneive instruc-
tion as how to use each game
or activity.

The parents will have an
opportunity to peruse the
material and to receive an
overview and an understanding
of the reading expectations
of the Primary Unit. The
material that they make at
the workshopL will aid them
in helping.their child at
home to practice the skills
taught in the workbooks.

Target Title I students will
be learning from the enhanc-
ed skills of the teachers so.
that cognitive as well as
affective.growth will be in-
creased.

Keidan Elementary

Keidan Elementary

Leslie Elementary
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Insmrwice Training 84t4eione Conducted Under Project PAST During 1981-82

Title of Worksho
Purpose of
the Worksho

Proposed-Outcomes
of tha Worksho Name of.School

-Madeline Hunter's
Techniques-Implementa-
tion and Utilization

The Development of
Self Concept

Behavior Problems In
The Classroom: "Make
and Take" Aids in
Reading and Mathe-
matics

47

a. To present Madeline
Hunter's techniques to
those,unfamiliar with her
work and review the teCh-
niques for those Who have
been introduced to them.

b. To discuss their imple.-
mentation and utilization
at Yost Elementary School.

a. To discuss the development
of self-concept at the
early years and the role
of the parent in the
development of self-
concept.

b. To discuss the role of the
teacher in the development
of self-concept in school.

Workshop will help parents 0
Title I students in the area
of mathematics and reading..
Parents will make educational
aids to be used by their
children at-home.

Techniques learned vill be
applied to classroom manage.-
sent in Title I groups.

a. Parents will become
knowlegeable and helpful
in developing the self-
concept of their children

b. Teachers will become
knowledgeable and helpful
in developing the self-
concept,in their students
in the claesroom.

Parents mill have a _better
understanding of their
child's academic needs in
,reading and mathematics and
they Ian be able to assist
them at home,

Eost Elementary

Birney Elementary

CeryeaT neAlentar7

48



Inservice Trtntag 44Sions Conducted Under Project FAST During 1981-82

Title of Workshop
Purpose of
the Workshop

Proposed Outcomes
of the Workshop. Name of School

National Center Yor
CommUnity Education

How farents Can Help
Children Do Well In
School

43

The participants v111 have:

a./ Dialogue witt,community
educators.ekilled and
experienced in program
operations.

b. An opportunity to sharpen
conceptual understanding
of community education.

c, Ixposure to the flint
Community School Labora-
tory as well as other
settings,

d. An opportunity to become
acquainted vith community
education films program
materials and resources
and promotional ideas,

To assist Title I parents in
developing skills of:

a. knowing and using school
resourcesv

participating in.farent,
Teacher Conferences;

c. aiding Title. I students
vith school assignments;

d, resolving aocial conflicts
and behavior problems of.
Title I studentS.

The participants will develop
special skill building ex-
periences in selected
community education functions
and'develop a project relat-
ing to the home environment.

Title I parents will receive
training to use specific
skills and strategies which
will enable them to assist
Title I students in the ...
learning process.

Eastern Michigan
University,
Flint, Michigan

Parkman Elementary



Inservice Treining 4VIll1hon4 Conducted Under Project FAST During 1981-82

Title of Workshop

Stress Management and
Teacher Burnout

X
HomexAs A Learning
Center\

. Row To Teach A\quided
laesson Utilizing DORT,
CAT, and MEAP Skills
On A Daili Basis

51

Purpose of
the Workshop

To expose participants to
creative and productive ways
of handling stress.

To diminish, as much as
possible, excessive stress
build-up that renders partici-
pants less effective.

To make Title I parents knowl-
edgeable of home activities
which aid learning.

To demonstrate the use of
materials, and to assist Title
I parents in the development
Of materials use.

Since TitLe I classroom
teachers and paraprofessionals
are inundated with MEAP, DORT,
CAT: practical life skills;
Career infusion and DOLWE,
there is a need to develop
time-management skills for 4
well-developed and correlated
reading instruction.

Proposed Outcomes
of the Workshop.

Staff will gain insight into
causes of stress build-up
and burn-out syndrome.

Staff will acquire flexible
coping techniques for han-
dling stress.

More effective teaching as a
result ofbetter understand-
ing of self.

Title I parents will have
materials and knowledge of
everyday activities which
can be used in the home to'
enhance Title I students'
performance.

Title I target students wilX
increase in reading achieye.e.
ment as staff,---rkrough.
ing improved classroom
management techniques, can
chart progress, determine
needs and plan or deyelop
lessons related to those
needs,

Name of School

' Newberry Elementary

Parkman Elementary

Itarkvaa ElePelltaXy

52



Iuservice Trsieing StselioeS Conducted Under Project FAST During 1981-82

Title of Workshop

Title I Parents' Work-
shop: Introduction
and Visit to Richard
Branch Library for
Parents of Title I
Kindergarten Children

Third Grade Parents
Introductorir Workshop

Region Three Parents
Working Together In
The 80's: Working .

Together To Identify
Educational Needs For
Children of the 80's

Workshop #2

53

Purpose of
the Workshop

To introduce Title I parents
to the various uses of the
Detroit Public Library. The
Librarian will discuss the
types of material available,
the kinds of books available
for "little" children, demon-
strate story-telling period,
and how to guide children in
the retelling of a story.
Parents will be allowed to
browse through the library and
select books. Children will
be invited to view movie with
parent.

To acquaint Title I parepts
with the expectations foT
third grade students.

To provide them with a packet
of material to be used at home
with their third graders.

To provide target parents with
an opportunity to receive
training in the areas of PAC
involvement. Title I
legislation and specific
strategies in reinforcing
students learning at home.

.Proposed Outcomes
of the Workshop.

Parents will become acquaint-
ed with various aspects. and
uses of the library. They
will be encouraged through
what they learn to use the
library and take their
children there.

Title I parents..will become
,more knowledgeable about
tkird grade requirements.
With the packet of materials
provided, they wiil be better
equipped and informed as td
.how to work at home with
their children.

As a result of this workshop
participants will be able to
share the workshop strategieil
at their local schools and
councils. They will be
better able to reinforce
student skills in the home.

'Name of School

Keidan Elementary

Yost Elementary

Drew Middle

1
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Ingiervice Triantns 46144t0114 Conducted Under Project FAST Durtng 1981-82

Title of Workshop_
Purpose of
the Worksho

Proposed Outcomes
of the Werkeho Name of Scho61

Title I Parents For
G.A.I.N.
(Growing Awareness is
Necessary)

Parenting For Title I
Advisory Council
Parents

Title I Summer School
Planning

To provide parents of 4th and\
5th grade Title I target \

students with information and
skills that will enable them
to give support, encouragement,
and reading anl math tutorial
skills to the Title I students
who have set goals for them-
selves in our academic G.A.I.N
for Success. (Growing in
Awareness is Necessary) Pro-
gram for 4th and 5th graders.

To train Title I parents in
ways to assist their children,
to achieve academically,

Title I participants will:

1) Plan and coordinate summer
school program and
activites;

Review of instructional
objectives, progress and
problems;

3) Sharing of staff expertise
in helping students to
maser objectives.

Title I target students will
actively work towards the
academic (reading and math)
and personal goals that.they
kave set for themselves in
the Students for G.A.I.N.
Program in their home en-
vironment with parental
assistance due to the concept
and training the parents will
reCeive in this workshop
series.

Parents of A:am Title I
children will learn methods,
of motivating and assisting
their children and will be-
come more effective in their
efforts.to help them to
achieve academically.

1) All activities will be
appropriately planned
and coordinated;

Students will make
optimum progress in
mastery of specified
objectives.

Coolidge Elementary

Joy Middle

Keidan Elementary
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Inservice Tganing 411.40n4 Conducted Under Project FAST During 1981-82

Title of Workshop

Teacher Expectations

Evaluation and
Revision of Title I
1981-82 Math and
Reading Program

Purpose of
the Workshop

o develop among Chaney's
'toff an increased awareness

:
nd the importance of:

teacher attitude,
expectations,
coordination,
planning,
organization,
and sisyle as they affect

the learning of Chaney's
Title I students and overall
school operation,

To evaluate 1981-82
Title I Math and Reading
objectives and outcomes;

2) To plan revision for
1982-83 school year;

To develop 1982-83
implementation schedule \

for Title I lab teachers;

4) To select specific Math
and Reading objectives
for emphasis by teachers
of Title I students;

To develop lesson activi-
ties and tests that will
reinforce the selected
objectives..

Proposed Outcomes
of the Workshop. I Name of School

As a result of the workshops, Chaney Elementary
Chaneyts staff will:

1) Identify what they
consider reasonable
expectations regarding
student achievement,

2) Examine classroom
instructional practices
for self-improvement.

Develop classroom
strategies for curriculum
coordination and improve-
ment; and,

4) Diagnose and develop
teamwork relationships
among staff members.

Teachers of Title I students
will revise 198283 Math and
Reading programs; develop an
implementation schedule for
evaluation; produce Reading
and Math lessons for Title I,
students which will be cola,-
bined with the Math and
Reading texts.

#

McKerrow Elementary
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Inservice Training geeetong Conducted Under Project FAST During,1901-82

- Title of Workshop
Purpose of
the Workshop

Proposed Outcomes
of the Workshop. Name of School

Title I Primary
Reading Plan of Action
1981-1982

Inservice Training For
title I Summer School
Staff: Effective
Teaching

Training School
Service Assistants For
Learning Stations

5J

To select siecific reading
objectives to be emphasized
during 1982-83 school-year.

To develop activiti#s lessons
and tests that will'reinforce
the selected objectives.

The summer school staff memberE
wish to maintain continuity in
the instructional programs of
the regular ten month program
and the summer school program.
The participants will develop
and evaluate the 1982 summer
school program.

To train S.S.A., in the use of
programmed materials in a
learning station.

Title I students will be
better able to accomplish
the objectives established
for emphasis.

A.

B.

The reduced class size in
summer school will 4give
each student an opportu-
nity to raise his/hl r
acadbmic performanc in
mathematics and rea ing.

\

The Tit,le I parents will
be able to-use games\ with
educational fringe
benefits to raise th#
students achievement Am
mathematics-and reading.

Each S.S.A., will be trained
to use a series of sequential
programmed Reading and Math
materials for specific ob-
jectives housed in a learn- ,

ing station.

Students will be processed
through the learning station
under the direction of a
S.S.A.

McKerrow Elementary

Sherrill Elementary

McKerrow Elementary
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Inservice Tritining 444tona Conducted Under Project FAST During 1981r82

Title of Workshop
Purpose of
the Workshop

Proposed Outcomes
of tha Workshop. Name of School

1982r83 Title I
Michigan Education
Assessment Program
Test Preparation

61

To develop an instructional
plan of settle for Title
Grade 4 students prior to the
1982r83 M.E.A1P, Test,

11 Select specific Math and
Reading objectives for
emphasis b-y teachers of
Title I students.

21 Develop and produes
implep)entation schedules
for instruction and
evaluations

Produce Math and Reading
lesson activities and
tests that will reinforce
and eyaluate selected
objectives,

McKerrov Elementary
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Appendix B

a. Staff Workshop Evaluation Form

B. Parents' Workshop Evaluation Form
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Detroit
Public
Schools

PROJECT FAST WORKSHOP
EVALUATION FORM

Research and
Evaluation
Department

The basic purpose of Project FAST is to provide meaningful
inservice programs for professional and paraprofessional staff
members (and parents) which will lead to improved performance by
Title I target population pupils.

In seeking to achieve this goal, an evaluation of the Inser/ice
Training Workshops is conducted in order to gain information rela-
tive to its strengths and weaknesses. The ESEA, Title I, federal
agency which provides funds for the Detroit Public Schools requires
such an evaluation.

Therefore, your assistance is needed to provide information based
on your personal assessment of the effectiveness of the Inservice
Training Workshop(s) you have attended.

.Consider for a moment your own position and feelings regarding the
Inservice Training, then please react to each of the following
statements or questions as they apply to you. Your frank reactions
will,provide us wi,th useful information which can be used to im-
prove the Inservice Training Workshops.

Thank you for your cooperation.

School

Position: Please check one:

Teacher or Counselor

School Service Assistant

Patent

Title of Workshop

Mike Syropoulos, Ed.D.
Evaluatbr/Researcher
Research & Evaluation Dept.
Room 300 Stevenson Bldg..

Region Date

Administrator

Other (please specify):



DIRECTIONS: PLEASE CIRCLE ONE RESPONSE FOR EACH STATEMENT

SA - Etionsly_Agree: You strongly agree with statement.

A - Agree: You agree more than you disagree.

D - Disagree: You disagree more than you agree.

SD - Strongly Disagree: You strongly disagree with statement.

NA - Not Applicable: Does not apply or don't know. Circle
when you feel this statement does not
apply, or you simply cannot answer the
question.

ANALYSIS OF WORKSHOP DESIGN

1. There was sufficient time to achieve
the workshop's(s) stated objectives. SA A D SD NA

2. The physical setting and facilities
were suitable for the workshop
functions. SA A D SD NA

3. The day, tine of day, and/or general
timing of the workshop(s) were
appropriate for its purpose.

4. The workshop's(s) activities were
well structured and organized.

WORKSHOP PROCEDURES

1. The training procedures used in the
workshop(s) were appropriate to its
goals.

2. The training format provided ample
opportunities for active involve-
ment and personal interactions
with the consultants and other
participants.

3. The size of the workshop(s)
training group(s) was about right
for its purpose.

SA A D SD NA

SA A D SD NA

SA A D SD NA

SA A D SD NA.

SA A D SD NA



CONSULTANT(S) SERVICES

1. The consultants were knowledgeable
andskillful in their presentation
and implementation of the progrmn
activities.

2. The consultants proceeded at a
moderate enough pace allowing
for a clear understanding by
the participants.

3. The consultants were genuinely
concerned with the progress of.
the participants.

4. The consultants program activities
were planned and presented in
agreement with your perception of
the workshop goals and objectives.

WORKSHOP OUTCOMES

1. There was considerable agreement
between the workshop's stated
objectivesfand what I actually
gained.

2. The ideas presented were
Appropriate for my backgrounds
and needs.

3. The presentations stimulated
further thought and interest
in my daily working situation.

4. Most of the ideas gained in the
workshop(s) will be used in my
instruction.

5. Most of the ideas gained in
the workshop(s) will be shared
with my colleagues.

6. Others should be encouraged to
be a part of this type of
inservice.

SA A D SDn NA

SA A 'ID SD NA.

SA A
,

D SC NA

SA A D SD NA

SA A D SD NA

SA A D SD NA

SA A D SD NA

SA A D SD NA

SA A D SD NA

SA A D ,SD NA



STRENGTHS AND WEAXNESSES

What were-the strengths of the workshops?,Please check:

Consultants Director

Materials and/or eXercises Group Participants

Audiovisual materials (if any)

Other (please explain)

Goals and Objectives

What were the weaknesses of the workshops? Please check:

Consultants LiDirector LI

Materials and/or exercises Ei Group Participants 0
. Audiovisual materials (if any) El Goals and Objectives

Other (please explain)

Prease note any suggestions for imp oving future workshops:
(Continue on other side if necessa )

-73-
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Detroit
Public
Schools ,

PARENTS' WORKSHOP EVALUATION TORN

Research and
Evaluation
Department

The purpose of this.fornia to obtain your evaluation of the In-Service

Training Workshop. An evaluation of each of the projects supported by

Federal or State funds is'requiria under terms of the Contract between

the Detroit Board of Educatioi and the Funding Agency. Your assistance

in the evaluation is very essential and also very much appreciated.

Thank you for your cOoperation.

Mike Syropoulos, Ed.D.
Evaluator
Research & Evaluation Department

Name of School

Title of the Workshop:

1

Region # Date
2 3

DIRECTIONS: PLEASE CIRCLE THE.CORRECT RESPONSE TO EACH QUESTION.

1. Were the workshop objectives
clearly presented?

2. Was there enough time to
finish the workshop's
objectives?

Were the training procedures
used in the workshop
'adequate? Yes No. . Don't Know

Yes Nd Don't Know

Tee Don't Know

4. Was the isorkahop well
organized?

. .

. e

:Yes No Uon't KnOvi.

5



Were the consultants
knowledgeable and
skillfUl in their
presentations?

6. Were the 'consultants'
program activities
planned and presented
adequately?

7. Would the skills and
information presented
in this workshop be
usefUl to you?

Yea No Don't Know

Yes No ,Don't Know

Yes No Don't Know

8. Were the materials
handouts, and exercises
useful to you? Yee No Don't Know

9. Would you use anything
;that4ms suggested by'
the consultants?

,c1

10. Would you rtcommend
this workshop to
other parents?

Yes No Don't Know

Yes No Don't Know

11. What were the str'engths of the workshops? Please chedk:

0onsultant(s)

Materials and/Or Exercises

Audiovisual materials (if any)

Other Z7 Please explain

Group Participants

Goals and.Objectives

Director

-2-
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12. What were th weaknesses of the workshop*? Please cheCk:

Consultant(s) 4f7" Group Participants

Materials and/or Exercises Z7P. Goal* and ONective

Audioviamal materials (if any) Director

Other Z7 P Please explain .

13. Please note any suggestions for imiroving future workshop.. (Use other

side if necess,ry.)

-3-
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Appendix C

a. A Sample of Staff Evaluation Report

B. A Sample of Parents' Evaluation Report



EVALUATION

OF

HCW TO TEACH A GUIDED LESSON UTILIZING DORT, CAT, AND MEAP

SKILLS ON A DAILY BASIS

AT

PARKMAN ELEMENTARY SCHOQL

ON
1

February 22, 23, 1982

Prepared by:

Mike Syropoulos Ed:D., Evaluator
Office of Research, Planning and Evaluation

Department of Research and Evaluation

Detroit Public Schools
April, 1982



WORKSHOP INFORMATION SHEET

Title of the Workshop:

How To Teach a Guided Reading Lesson Utilizing DORT, CAT and KEAP Skills

on a Daily Basis

Purpose of the Workshop:

Since Title I claasroom teachers and paraprofesaionals are inundated with

NEAP, DORT, CAT: practical life skills; Career infusion and DOLWE, there

is a need to develop time-management skills for a well-developed and

correlated reading instruction.

Proposed Outcomes of the Workshop:

Title I target students will increase in reading achievement as staff,

through learning improved classroom managament techniques, can chart

progress, detarmine needs and plan or develop lessons related to thoae

needs.

Ccnsultant:

Doris Landrum



Procedures Used to Measure Attainment of Obiectives

There were two half-day sessions of training during the month of February, 1982,-

held at the Parkman Elementary School. Conaequently, it would not be possible

for many months to obtain data relative to the improvement of participants in

accordance with major objectives of the project.

In view of this precluding factor, it was decided that the emphasis of the

evaluation of the project would be upon an aasessment by the participanta of the

various aspects of their workshop training program.

Hence, a research instrument was developed for the purpoae of obtaining from

the participants personal information and feelings toward workshop content

and procedures.

The instrument waa administered to all participants who were preaent at the

conclusion of their workabop training. The analysis and findings are baaed on

this instrument.

Analysis and Findirgs

Hazed on the rationale underlying the evaluation of the program as indicated

above and the procedures used to measure the attainment of its objectives,

and analysis of the data and findings are presented below.

There were eighteen (18) instruments returned by teachers, administrators, and

school service aasistants who commented on seventeen different statements deal-
.

ing with the inmorvice training workshop. The responses were computed for the

percent of agieement by the number and percentage or respondents who marked

"Strongly Agree" or "Agree" per item are presented below. Please note that

the percent is based on the number responding per item. Those who did not

answer were excluded in the computation. A scale of one to four was used for



the mean of the scores. The score of 1 equals "Strongly Disagree" and the

score of 4 equals "Strongly Agree." The results are listed on the following

pages.

In-Service Training Workshop

Statements

Number Percent of Mean of
'of Positive the

Respondents Responses Scores

ANALYSIS OF WORKSHOP DESIGN

1. There was sufficient time
to adhieve the workshop's(s)
stated objectives. 14/14

2. The physical setting and
facilities wire suitable
for the workshop functions. 18/18

3. The day, time of day, and/
or general timing of the
workshop(s) were appropriate
for its purpose. 15/15 100%

4. The workshop's(s) activities
were well structured and
organized. 12/12 100%

WORKSHOP PROCEDURES

1. The training procedures
used in the-workshop(s)
were appropriate to its goals. 13/13 100%

2. The training format provided
ample opportunities for active
involvement and personal inter-
actions with the consultants and
other participants. 14/14 100%

3. The size of the workshop(s)
training group(a) was about
right for its purpose. 16/16 100%

3 6

3.6

3.5

4.0

4.0

4.0

3.8

(More),



In-Service Training Workshop (con4t)

Statements

Number Percent of Mean of
of Positive the

Respondents Responses Scores

CONSULTANT(S) SERVICES

1. The consultants were
knowledgeable and skillful
in their presentation and
implementation of the program
activities.

2. The camsultants proceeded
at a moderate enough pace
allowing for a clear under-
standing by the particiPants.

14/3.4 100% 3.6

18/18 100% 3.6

The consultants were genuinely
concerned with the progress of
the participants. 15/15 1000 3.5

4. The consultants program
activities were planned and
presented in agreement with
your perception of the workshop
goals and objectives.

WORIKSROP OUTCOMES

1. There was considerable agree-
ment btween the workShop's
stated objectives and what I
actually gained. 18/18

2. The ideas presented were
appropriate for my back-
ground and needs. 18/3.8

3. The presentations stimulated
further thought and intereat
in my daily working situation. 17/17

4. Most of the ideaa gained in the
workshop(s) will be used in my
instruction.. 18/18

100% 14.0

100%

100%

3.8

3.8

3.7

3.7

5. Most of the ideas gained in the
workshop(s) will be ahared with
my colleagues. 15/15 3.9

6. Others should be encouraged to

be a part of this type of in-

service. 718/18 100% 3.8



The respondents were alao asked to comment on aprengths, weaknesses, and

auggestions for improwfng future workshops. The reaulta are as follows:

Strengths of the Workahou

Conaultants (17)

Group participants (7)

Materials and/or Ziercises (17)

Goals aad objectives (9)

Weaknesses of the Workshov

There were no major weaknesses indicated by the respondents.

Conclusion

On the basis of the procedures used to evaluate the effectiveness of the

workshop in terms of the assesameht by the participants of the various

aspects of their workshop training, the workshop was quite successful.

The evaluator recommends that the workshou should be continued at the same

format.



EVALUATION

OF

REGION 3 PARENTS WORKING TOGETHER IN THE 80IS

AT

DREW MIDDLE SCHOOL

WORKSHOP #2

ON

March120, 1982

Prepared by:

Mike Syropouloa, Ed.D., Evaluator
Office of Research, Planning and Evaluation

Department of Resiarch and Evaluation

Detroit PUblic Schools
April, 1982
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WORKSHOP INFORMATION SHEET

Title of the Workshop:

Parents: Working Together To Identify Educational Needs For Children
of the 80's

Purpose of the Workshop:

To provide target parents with an opportunity to receive training in
the areas of PAC involvement. Title I legislation and specific
strategies in reinforcing students learning et home.

Proposed Outcomes of the Workshop:

As a result bi this workshop participants will be able to shire the
workshop strategies at their local schools and councils. They will
be better able to reinforce student skills in the home.

Consultants:

1. Ms. Anna Hayford - Legislation and Budget.
2. MS. Helen Jones - Parliamentary Procedures,
3. Ms. Virginia High - Parenting'Skillso
4. Dr. Mike Syropoulos - Child's Self-Concept.
5. Ma. Mary Ann Venable Parental Involvement.
6. Ma. Jean Hopkins - Planning and Evaluation.
7. Ms. Johnetta Trammell - Test Tiking Skills.
8. Ma. Michael Thompson - Human Sexuality.
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Procedures Used to Measure Attainment of ObAectives

There was a one day session of training during the month of March, 1982,

held at the Drew Middle School. Consequently, it would not be possible to

attain data relative to the improvement of participants in accordance with

Major objectives of the,project for many montha. In view of this precluding

factor, it waa decided that the emphasis of the evaluation of the project

would be upon an assessment by the participants of the varioua aspects of

their workahop training program.

Bence, a research inatrument was developed for the purpose of obtaining

from the participants personal information and feelings toward workshop

content and procedures.

The instrument was adminiatered to all participants who were present at

the conclusion of their workshop timining. The analysis and findings are

based on this instrument.

Analysia and Findings

Based on the rationale underlyingLthe evaluation of the program as in-
\

dicated above and the procedures used to measure the attainment of its

objectives, the.analysis of the data and findings are presented below.

There were seventy-five (75) inatruments returned by parents who comment-

ed on ten different statements dealing with the inservice training work-

shop. The respondents Vete asked to indicate their agreement or die-

f 4.
agreement. The responses were computed for the percent of agreement by

the number and percentage of respondents who marked "Yes" per item are

presented below. Please ifot' that the percent is based on the number

responding per item. Those fwbo did not answer were excluded in the com-

putation. The results are cjieplayed below.



In-Service Training Workshop

Statements

1. Were the workshop objectives
clearly presented?

2. Was there enough time to finish
the workshop's objectives?

Nnmber PerCent of
of Positive

Respondents _Atomises

74/75 93%

37/36 52%

3. Were the training procedures used
in the workshop adequate? 70/70 96%

4. Was the workshop.well organized? 72/72 93%

5. Were the consultants knowledgeable
and Skillful in their presentations? 40/13 100%

6. Were the consultants' program
activities planned and presented
adequately? 41/12

7. Would the skills and information
pre3ented in the workshop be
useful to you? 42/11

Were the materials, handouts, and
exercises useful to you? 42/11

9. Would you uae anything that was
suggested by the consultants?

10. Woad you recommend this workshop
to other parents?

7g/72

72/72
\.

100%

100%



.

The respondents were also asked to comment on strengths, weaknesses, and

suggestions for improving future workshops. The results are aa follows:

Strongtha of the Workshop

Consultants (34)

Materials and/or Exercises (33)

Group Participants (27)

Goals and Objectives (27)

Director (15)

4
Weaknesses of the_WorkshoP

There were no weaknesses indicated by the respondents.

Suggestions for Improving Fuinre Workshops

"I don't know any as yet but what I have seen and learned here is
very positive for parents and the schools."

mdorkshops should be longer so that consultants are able to finish
material that they want to cover (goals and objectives)."

"Instead of three fifty-five (55) minutes workshops there should
be two workshops of an,hour and a half."

"They need more time and more group participants, in ordee toget
view,and points across."

"Extend the time for the sessions."

"Maybe instead of having nine (9) programa and try to have some of
each for everyone, we may need to have one at a time to attend."

"There should be more workshops."

"I had a little longer time on this wcrkshop but not enough time."

"Time seemed short in comparison to information presented. 1) Extend
time per session with breaks, 2) group participation has to be
motivated; its hard to get voluntary responses ; 3) if time is critical
have more workshops more often. Very informative!"

-3-
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"I found the three clarions that I attended were very helpful to =I,'
and made me more comfortable. Mike Syropoulos was great!"

"They were all so good - woU1d like to have more; and we need some 1

of them. I have learned a(lot."

"Less time reading notes - more time on the group participants."

"I think the time limit on the classes should be longer."

"If more workskops were 1) available to parents rather then the
three (3) we had; 2) let persons select the workshop she/he wished
to attend."

"Need more workshops of this kind."

Conclusion

On the basis of the procedures used to evaluate the effectiveness of the

workshop in terms of the assessment by the participants of the various

aspects of their workshop training, the workshop was quite successful.

The evaluator stro recommends that similar worksho s should be offered

more often.
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MiscellaneouS f

1

Handbook for Evaluation of Special Education Effectiveness
,

\

,Michael Pl (editor)
JUne 1982 .

.

Illinois State Board of Edulcation 217-782-4823.
1 \

\ \
1 . .Prom the Table of Contrits throujh Chapter XIII entitled\ A

Practical EXample cl a Special Education Evaluaticn" this wel1 conceived
and organized uanual provideJI, a clear, concise, and thoughtful\guide to
anyone engaiged in designing,levaluating, and establishing educational

/ /

programs.

It is designed to assist educators in self-evaluation and designed
to enable educators to make decisions, and it does that well utilizing
thoughtful discussions on: I

\

1. Selecting for evaluation (internals/external)

2. Things to guard against (gibberish)

3. Appropriate uses of information

4. Needs Assessments (gathering, analyzing, reporting)

5. In-Service Training/Evaluaticn

6. Uses of Historical Documentation (WN and what to do)

, ,The above excerpts form a small part of the material presented.
;

Haacfver, the strengths of this hanehook lie in its well organized terpe,
thought provoking, cookbook approach. Not only what to do, but "whWland
variam laws" are presented. Sample worksheets are provided for speCific
pmmPoses.

Quotes fran the overviea are worthy of note.

The purpose of an evaluation is generally accepted as being relatd
to deeisicn making. After an evaluation is finished, or even as a final
siep, a decision hy someone is usually expected.

... the contents of this Hamf000l are designed to help determine the
\

wcwth or value of programs; and the decisipns to be made are oriented
1

toward programs.

It is designed More for the school administratoriAho may ba contrat-
ing with an evaluation consultant or conducting a self-evalpation. Read-
ing this document will not produce an evaluation expert. An evaluation'
expert, however, may not be required to gather inportant information or
make decisions. . . .

The Handbook contains information about nine separate techniques
call be used to gather evaluative information about program. There is
expectation that administrators will use all the techniques explained in
thia Handbook. Rather, consider this document similar to a cafeteria u-
several selections are offered; one or more may be appropriate to indivi ual
tasts andarequirements.
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