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educational system such as 8oy, Scouts--open only-to the males of the tribe,
. designed to prepare pubescent bpys for aduTthood through diétinctive tgachingé,

Ed cdiors;stddying an exotic tribal culture would-be intrigued by an; T I
s ) . . < j\
S, tontaining a secret society, and-marking.membership by elaborate dress and
. C . o NP . .o |
“insignia. It is remarkable that such-a widespread experience has gone - ?-

e . )
-unexamined.

L4

Boy Scouts has been part of -the childho§d exberiéndg of almost ° o
[ 0 . ] . - }‘
\

. . { :
33 million American men, In 19804+scouts en?olled slightly over 2 million -

boys (ab@ut 20% of the 1l°to 137year old age. group). The Official Boy = . ... o

L

'Scout‘Handbbok_bas'sold 29 niillion copies, a publishing record placing

it in the ranks of the Gideon Bible and the World Almanac (Fussell, 1982).

Scoutingvis part of American’ folklore, a éubjectibf chfldhood bpoks from
the Bgrenstéin Bears'to,Lassie, thg bdit of.New Yorkér,;ertoons ahd Toﬁ‘
Lehrer 1yrjcs: The very term»Bd} Scout ha#'passed into.American slépg.

- .‘ | ) »Yet;&éducators have ignqred tﬁis-ihs;&tuiion. AS“FUSse11 {1982:3)

observes, "the right sort of people don't know much about" Boy Scouts: <

‘The right sort consists, of course, of liberal R
wyintellectuals, They have often gazed uneasily
. at the Boy Scout monument. After all, a general,
: the *scourge of the Boers, invented it; Kipling
+.0 : admired it; the Hitlerjugend (and the Soviet - . .
' ‘ Pioneers) aped it. If its insistence that there- - : ‘

|

T is a God has not sufficed ‘to alienate the en- =

/ ) lightened, its khaki uniforms, lanyards, salutes, e Y

/* T badges, and flag-worship have seemed to argue e

/ " incipient militarism, if not outright fascism.

\ ) .. . -
. / ‘ ‘Those academics who have bothered to look at ‘scouting at all take 5

~  scarnful Viewb Mechling (1978, 1980, 1981) sees Boy Scouts as an occasion

4 - ’

This research was‘suppdrted—by the National Institute of Education. This
paper is based on the:final report to NIE by Judith Kleinfeld and Anne
- Shinkwin, Youth Organizations as a Third Educational Environment, 1?82.-

??

s\/ " Mhese figures come from Boy-Scouts of America. . On the basis of our experience,
| . we-suspect they overestimate the number of active scouts: -

ERIC - . : - -
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for male gender display and elabo;ates the nidden sexual meaning of -‘ LT
- , camp-fiﬁes and -games~ such;as “posion pit.“ Hantover (l978) interprets -

\. . scouts as an institution which arose not 1n response to the nébds of -
Cs ) | boys but to the needs of adult men to validate their masCulinity, ~ ‘ ..
| fnrgatened at the turn of the century by the change from an agricultural ‘
. to an urban society. L ‘ . 'R
The academic literature 1nterprets scouts as a class b0und 1nst1tution
attemptgng to keep boys pure by 1solat1ng them from the adult world and
occupying them with tr1v1al act1v1t1es LKett, l977 Gillis. 1981; Hollings-
+ head, l975) (The scout’ leaders w1th ‘whom we have discussed this point- .
| of-view found it incomprehensible; it bore no resemblance to their
j reality. ) “ . : : : .
This study, to. our knoWledget is the first that has examined in
_detail ‘boys'’ actual day-to-day experience in the scout program. What, . _
if anything, do boys learn from scouts? Nhat,}s 13 about'scouts that
attracts ‘earlyadolescent bbys and their familﬁes? Does scouts add

‘ anything oi 1mportance to the way our society prepares adolescents for

. adulthood? AT e

»

v - ThlS paper has -two parts. First, we describe tpe way cﬁrtain types
of families use scduts as an educational tool, as a. way to reinforce
i family values and to achieve particular goals they have for their sons..

Ne point out that scouting should not‘be viewed as a two hour meeting

and a monthly camp-out; what is critical is the mutuglly geinforcing

relationship between the scout treop and the family as educational

‘settjngs., - .
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Second ‘we describe the education that occurs in the scout troop
itself We Took at what boys learn from,three key scouting experiences--
camp-0uts, troop meetings and scout ceremonies. We argue that scouts
perfarms impoﬁfant educational functions that schools and homes do not.
Scouts develeps young boys sense of themselves as~people who are broadly
competent,.wbo know how to take charge‘of aegroup:and get‘things.done,
and who have obligations to. the c:mmunity and its institutions. Scouts
can perform these functions because it is'a nonformal private, and-'
voluntary organization. PreCisely because ‘scouts is an educational
setting without the ‘critical importance of sihool, it can place boys in
- sighificant roles and tolera&e significant errors.,'As a'voluntary'

institution, it is far more suitable than schools for teaching the

_importance of voluntary obligations. ;”/T/;;

. METHODS

m ) . ) .
R ’
\ ! : ‘ - .
/

Our. view of scouting is based on an intensive study of boys'- experi-" |

>

fence in two scout troops. Execut?ve directors of. the Tocal Boy Scout
- Council reconmended both to us as examples of well- functioning troop’
During l980-8l, we observed\the troops for fourteen months‘(seven months‘
’ eachl. /we,took detailed field'notes on 75 .events--troop meetings, campf
| outs, canoe races,»flag ceremonies, Saturdays spent at a warehouse a

. recycling papers, holidays‘spent riding around town in the back of a
pick-up truck to put up American flags. After each event, we did an
analysis of what skills were taught,'uhat value messages were sent, wnat
,educationaf relationships occurred: and what role‘experience youth nadﬁ

Ve o

/
'

¥
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Dur1ng the f1e1dwork, the first author (an educator) rema1ned a
! detached observer. . The second author (an anthropolog1st) became a ’ ‘
part1c1pant observer, enrol11ng her eleven-year-old son in the ‘1rst
troop we stud1ed-and then moving .him to the second On camp-outs male
research assoc1ates d1d the fieldwork; a- female would have’ been atyp1ca1

and 1ntrus1ve. (Nomen were not unusual at troop meet1ngs and other.

)

~

scout events. {n,pne troop, ‘the scoutmaster s wife and, several mothers
and fathers typ1ca11y watched meet1ngs from the s1de11nes--talk1ng about

% »
scouting; helping out. and cheering on the boys.) '

. - . . .
L . -

. - af Focal Boys . o DR o .

In add1t1on, we selected twenty “focal" ‘boys in order to exp]ore .
what parents and boys felt they were gett1ng out of scout1ng We chose .

\__bgys 1n’troop 1eadersh1p roles, who had 1ong<term scouting experience,

T and boys new to the troops, who noticed the commonplace.

v1ews on such topics ac what boys had learned: from scout1ng, what new

L ‘ . - With each boy and his parents, we conducted sem1 structured inter- j -
5
i people they had met, and what experiences scouts offered that boys did ‘ )
1 not get elsewhere. In addition, the parents of. f1fteen boys kept d1ar1es .

of their son's scouting activities and the conversations they and their

boys and his friends had about scouts. These diaries (and the monthly o

discussions with parents uhen we collected them) were an especially ¥

valuable supplement to the fieldwork.

\ ‘ B ’
+ »
. - ‘Y .




" Review by Informants ’ ” B - .

" This paper was reviewed by scouting professionals, tﬁe scoutmasters

of the two troops we studied, and parents 1n;é’ested in the research

J,ﬂ.\‘l\lhﬂe informants corrected factuai errors, none di'sagreed with the

central_points. The" executive director of the local Boy Scout Council
Lt Fs .
wrote on the cover of his copy, "a very Honest look at Scouting, Good = -

- and Bad".: ~ -
- _ . . . o .
Representativeness : . .

»

. Small-scale descriptive studies of this type offe;?the advantage of
| rich“ﬁetail and concrete observation. An unresolvable issue, however, |
is how representative the situation 1s . o
. On the’basis of interviews w1th scouting professionals about other |
~troops the troops we studied seem to represent common types} Both
generally followed the national scouting program, a1though one placed
much less emphasis on‘badgework and patrol organization than the other.

Qur tr00ps, however{-hy no _means represent the range of variation. We

deliberately selected well functioning troops because we wanted to see
what boys. learned from Such a nonformal. educational activity as Boy . .
Scouts when it was going well : . T A . | |

o ~In addition, our troops were located -in Alaska in a community of

48;000 people. Camping was not as unusual an experience as in cities;

most of the boys' tamilies camped : Survival skills--particuiarly at 50

degrees below .zero--were more 1mportant. <Yet, 1n this 1oca1e as in

others Boy Scouts no 1onger attracts large numbers of boys. “Scout$ has

Tost out in the competition for youth energies to organized sports;f




basketball, baseball, soccer, and hockey teams have multiplied and Be-
come open to younger and younger children. In its decline in scout
membership and growing emphesis on youth athletics, this community
he resembles others (La Belle, 1981)
In short, we cannot say exactly how typical our troops may be
Adults reminiscing to us about scouting usually see gheir own troop as. - _
. different from the ones'we studied, their troop emphasiied badges even
less or camp-outs even more or were sdmehow unique Trpops heve their;

) .
own ‘éthos. @ut there are also common patterns.

4

 THE TWO TROOPS

The two "troops we studied were .sponsored by chu' hes (Methodist and
‘Presbyterian) and met one evening a week in the church- basement Apart
from providing a meeting place and an occasional site for service pyojects,
the church had Tittle to do with the troops. ‘ «/Z' K
ﬁy One of the troops (which we’oall the funiversity‘proop") met near =
- the main campus of the state university. .Its scoutmaster, relaxed and

\ i :
jovial% was head of the universfty's research proposal office. He had

%

-~ n

become active in scouting after his son entered the troop. He rehained -

a scout leader, although his son_(an EaglefScout) was now in his twenties.

The. boys liked his good humor,‘elthough many of his jokes showed up: . \

their deficiencies. ( : C | - | !
Most parents in the University troop were professionals with high o |

incomes; about half workéd at the university. During 1980-81,-the troop'\i &

had thirteen aotiVe members, and ahout-helf of these were 11 to 13 year B

. old boys. o . // -
o [ 5 S
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The other troop (which we call the "Bowntown troop”) met near the Cou

t

centrel business area. .Its scoutmaster. was a maintenance man Yor- the o
. .

state Department of Parks. He was demand1ng, tough, and adgre3s1ve1y

qlnascu11ne l"~bQFh speech and demeanor. Thé boys respected'him as an , .

ekceptionally skiTTéa’Outdoorsman who, as dne boy said, "rea}ly th1nks o
about the phys1ca1 world." 'The boys. explaincd to each other that h1s
angry,putbursts at their 1ncompetence shouldn t be taken too se uslg.
He also,no-longer had-a son in Scout1ng, althoygh his son (an Eag]e

Scout) came frequently to troop meetings and taught scout skills. :

S
Boys in the Downtown troop came from a mix of wocking and middle T QV’;

class fam111es.. The trbop had 22 act1ve members, almost three-fourth§ | ]

were 11 to 13 years old. - . . , o / i At

"o,

The scoutmasters and the boys in these troops fit a typical scouting

‘prof11e (Survey Research Center, 1960) . Thg Scoutmasters. Tike those :’

' nat1ona11y, were married, the fathers of two or three children, and had

sons who weré or had been Boy Scouts. " The bOys were white-and predom1-

..nantly m1dd1e-c1ass, although a 51zab1e minority came from worx1ng class

- A
»

homes. ) - v Lo ;

Both troops followed the national scouting.program. Both scoutmasters

‘saw the goals of scduting as teaching outdooriskills developing leader-

sh1p Pnd character. and generale preparing boys for adult life.. Both -

troops had patrols (a]though these were mere organizational dev1ces than

function1ng groups) boy 1eaders ("sen1or patrol ‘leaders" ) who run

meetingo and'parent groups (the "Troop*Committee").
- J . -

In addition to the weekly meeting, each troop:also went on camp-

-y .

outs, conducted® flag ceremonies for civic groups, and participated in

LY

) P . ' : . .
- S
. . . ‘ - : -
. . i .
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such‘buents as Clean- Up America Day,. Junior Leadersh1p Camp,'and Troop

‘and Merit Badge Sumner Camp In the .Downtown troop, boys also spent

“many hours 1n fund-raising activities--collecting and bundling newspapers .

for recycling (an aetivity which won ‘the @overnor's Conservation Award)
and selling'contracts to businessmen to-put up and take- down the Amerioan
flag on national holidays The University troop did not do such fund-

/
ra1sing, parents preferred to donate money rather than get up at 5:00

. amm. on: holidays and drive boys around to put up American flags 4"
;" For ‘active scouts in these troops, scouting involved far mqre time ‘
than a two-hour weekly meeting and a two-week summer camp, the image of
’ scouts in the academic literature FHollingshead, 19757. ‘Aehoy who
participated in all availab1e<troo actiyities'averaged 29 hours a month
on scouts in the University Epoop and 45 hours a month (due to fund-
/raising) in the Downtown troop (Table 1) e

-

THE EAMIMND SCOUTING

‘ When we made our first telephone call to ask a mother if we could
| 1nterv1ew her about her sons' eiperiences in scouting, we were taken
aback by her response. She wanted to talk to us about how much pressure
she should.put on her three sons to become Eagle Scouts (a family tradi-
tion involving her husband, his three brothers, and a 1arge set of male
cousins). Her xoungest son had not shown the drive necessary to complete
the Eagle requirements and she was worried»about how much to push him.

Y The incident alerted us to the significance of the family in shaping
hoys experience in scouting. In an important essay on the,family as ‘

.
-

. ) L ,-‘ .' \ .“.
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3rhese events represest a minimum of those

those which were:regularly attended’by mo
as the camporees, Clean Up America Day, S
- and a Klondike Derby.

2, ate April to mid-July, September-December.

11 \

\

\

B

: o TABLE 1" = ‘
v, , TIME SPENT IN BOY SCOUT TROOP ACTIVITIES
¥ / n .
i T Y ! b : .
i . e
. “’ —— - - - - 'l T _* 2
| UNIVERSITY TROOP N » 'DOWNTOWN TROOP
TROOP - Mo.of Total ~(s:of No. of Total (% of-
. : No. » Days-  Heurs otal - No. Days -Hours Total
N ours) Heurs) -
Troop Meeting 28 28 &2 (40) 26 26 52 (23)
Troop Campout 3 7 | 49 (47) 2 6 50 (23)
Troop Leaders' \ Co ” ‘ - o
Council r. .2 2 3 ~(3) '3 3 5 (2)
Flag Ceremony 5 5 5 (52 A | 1 (.4)
Money-Making . " "“E - R '
Events T . ‘ . - ”14 14 - 86 (39)
. Other 1 1 - 6.*._f1s) é. 16 _28 (13)
CooToTAL 39 43 105 (100) s2 56 222 - (100} °
. ' L]
Council-Wide )
Euents: 6 ‘7 9 . 8 12
TOTAL . 45 -85 . 204 58 68 321
Average Time? \ T . | | ’
- Per Month . 29 45
“Toctober-April.

available to scouts, representing
t scout troops in the area such -
Puterama. Junior Leadership Camp, .

4Th‘AS'figur;e'represents the time boys cou]d\spend on. troop activities; .
not all scouts participated in all events. | .




-educator, Leichter (197°) points ou@ that familiEs not only educate .
their chiidren thr0ugh whpt goes on at home, but families also "mediate"

L]

outside influences. Th¥y help select the eonFiences their children
have'outside the family They interpret, criticize, reinforCe,aand add
to what goes on in these sett1ngs. To understand the influence of - 7

"scouting, we: realized. it. was critical to understand how families mediate

the scouting experience.
" " } =

FamilyAEmphasis on Scouting_ o o

.

Nhen we asked why boys‘kad Joined scouting/ both the parents and - .

}their sons described a casual process that gave ]ittle inditation of how

intensely many families support scouting. Most/ of the boys said they

had been Cub Scouts and had just continued on. k few told, us that‘their

friends had recruited them, that older brothers were'scOuts, or!th;t ’ L é
s their iathers had been scouts. * The boys were aware that thein parents

were "for it," "kind of encouraged 1t," and "thought they'd get a, lot R ,

out of it." But they viewed scouts as a "fun” activity and ignored the

LJ ' o .., v L

”values part." ' , ‘ I , .
. ' . e .. /1

RN _ A
N . Parents reversed these priorities. As gne father expﬂained: . ‘»@

; I left Scouts in the eleventh grade. I -
\ ‘ came back and entered as an adult. Then o ' |
_ your perspective changes. 1 realized . L Lo S
what scouting was and what it accomplishes _— E
~ between campfires and activities. It ) ' T
- doesn't matter a bit if kids<learn how to B
use .an axe properly. Théy may not have to .. ’ .
use it at all when they're an adult. It's . ,
the values that matter. e , ' ' t)
' 1
1

?




-11-

o B :, Among many of the scouting familles, we found a high degree of

. - . rel1g1os1ty and patr1ot1sm, intense emphas1s on achievement and community

~ respons1b1lJty, and strong feelings about good qanners and other values
now labeled'as "traditional ". Parlents felt that most contemporary
/anst1 ut1ons--1nclud1ng publ1c schools--no longer Supported such values

Boy ) outs provided a place outs1de the home where family values rece1ved

-

support: . .

. - . h

Boy Scouts emphasizes what 1 want my kids
to learn. | § was raised by the same values.
I've got to teach my values to my kids.
The schools aren't doing any of it. Good
manners learned at home are reinfqrced
. at Boy Scouts. They're certainly not
- : -reinforced at school.

f We asked parents directly whether sgouts emphasized the “same . AN

* values as your family or whether there'were some differéokes in what you v f
as parente teach your son and what Boy Scouts teaches\yoor son." Almost .
‘ \" -all parents (85 perceht) stressed that “scoutihg has the same values as

we: have tried to give him." Many'parents indeed answe;ed the question

before we could finish asking it. Their sons (95 perceht) agreed. "o

lot of the same things'the scoutmaster tells us, my parehts say exactly
the same thing," one scout sighed. “It'sflike they heard the same
speech from someone. " o 2 |
Famllies used scouts not only. to: re1nforce fam1ly values but also
to accompllsh other educat1onal,agendas they hag for their sons. Some

fam1l1es wanted the program. to teach the1r boys -how to get along better ’ | }




. \’ //’ ” ""\——.\\ ‘ 1:; . ‘ ‘
with other boys. One‘motheh\yanted her son the "hcuseboy"- to get' some

exercise. | e

[ . ’ : / . [

Sévera] mothers raising bbys aldhe’Wanted the scoutmaster to be a

male influence. In one case, the hother had multiple scfénosis, Qés }‘ f

raising her son alone, and "had the gu11t1es" about not being able to o /
take him anywhere. In anothg;4 the father rorked out of town for four L // :
weeks, at a t1me, and the/méther thought it unhealthy for the'boy to - ° . //

, spend all his time with her and three451sters. In another, the %other ' ‘fl

; - o

was divorced, had/two sons who\were constant behavior prob]ems in school, |
and used the sfoutmaster as a surrogate father to talk to her boys and & °

intercede for them with schoo] author1t1es.
In most families (80 percent), the father had been a Boy Scout He
had enjoyed scouts, learned a lot from it, and wanted his son to have

the eXperiehce. Sc0ut stories were family lore:
: [

My husband and’ I were f1sh1ng in the middle of

‘ the lake. The wind was blowing and we couldn't o

. get ‘back. Later we learned it was a tornado. ’ < .
My husband was in Boy, Scouts and knows- a Tot : : :

about how to do things in the woods. He got - ‘ -

us back and built a fire under the boat to '

get me warm. He really did protect me. '

2

" Parents urged their sons to keep on with scouts evén,when the boys
.wanted to qu%tefdué to scorn from friends, the press of schoolwork, or
prefenence’for-the wrestling>team. "I/ve kept pressure on him to get
Eagle," one father acknowledged. "No/ one remembers the guy who almost

* - - P ' ] , ) ; “*.;;'

made it." Parents praised scouts to their sons and criticized its chief -

k{,cnmpeEiEQr’ sports: ‘ ' ) 3 o _f

14
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When they get out of hockey, what have they 1earned--
just to hit each other around. I haven't seen too- :
many merits.in the youth athletic program as compared *
to scouting. Most of ‘the community leaders at one-
time were scoyts. The scout1ng program has taught
them respons1 111ty in the community.
N7 l p )
| /

We observedAseverai battles during the year betweer parents and
. | -~ . , . (
boys ‘'over whether the boy should stay in scouting. §ometimes the boy .
‘talked the parents out of it. In other cases, the parents held firm.
. - ,qj . . ‘\‘\ - 4 . v

" Scouting Education in the Fam111

Boy Scout 1deology stresses passage out of the family and into the
L-wor]d of adult men. Camp1ng is tHe central scauting: exper1ence because
1t places boys on their. own. "On a camp-out,. they don t have parents
around to tie their shoes,“ the Downtown scoutmaster said loudly and

" often, “They have to Tearn to take care of themse]ves. .

A few scouting events (SUch as father-son canoe tr1ps) were 1ntended

to strengthgg‘fathers bonds with the1r sons. Fathers and sons, however,.

related to each “other on these trips as joint members of a male company.

.

Fathers avoided stngl1ng out their sons.

J

Accord1ng to both scbutmasters, parents were not supposed to teach

mer1t badges. Boys were supposed to call up adu]ts they didn't know--

merit badge counselors--to téach them badge skills.u "It's impqrtant for -

boys to meet adult men in the community and work with people who really
‘know the1r subJects," one scoutmaster’ argued‘,efNone of this mother

stuff!" | “ R ,

I
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vaen this 1deology. we were Surpr1sed at how much scouting educat1omh’ . .
ﬁ : actually took place in the fam11y, not in the troop. Few boys telephoned -

-

merit badge counselorsu Many parents taught badge skills. One mothersy -
. _ for example, spent six’ hours go1no over the mer1t§%adge/pamphlet on
f1rst aid with her son--teachyhg him about frostbite, heatstroke, cramps,
etc. iAnother‘of our focal boys reported that his grandoarents had used - !
his summer visit td teach him his water'skiing; nature, and swimming |
badges. "They made me dovevery requirement, even those that were out
;fm”M”*offdate,“ he comolajned. “My grandparents are sticklers for the right
= L ‘ way to do- th1ngs.“ | | _
- R Ne do not want to over-emphasize the role of the,fﬁﬁ?ﬁy in teach1ng
scout~sk1lls. Some parents spent a great deal of time helping the1r

-

sons”with badgé” work and others did not. Nhat the scout program did was

to prov1de families ‘with_a convenient curriculum--perit badge activ1t1es

and spec1f1c competenc1es to be achieved--and with the 1ncent1ve of rank

'

-~

advancement. ' ) | -
A B Parents also pointed out the value of the scout program. One
mother told her son that she taught Boy Scout f1!%t aid techn1ques 1n
her university courses. Fathers told their boys the scout advancement i A . |
program was impartant because it taught “the vital skill of ]earn1n 4how
to set a goal and achieve it and how to organize your efforts and c ann°1
" your energies."
i " Families reinforced Qcouting’ideology. When parents he]ped heir
boys memor1ze the SCOut oath and law, they used the occasion todfalk to
_them about the meaning of ‘such abstract concepts as trustworth1 ess and
~ onalty and how these\jdeals were expressed in day to day conduct.

N
r ¢ - . o
.
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.o Parqpts also strengthened their sons' social identities as scouts.

One boy, for example. compla1ned‘that any t1me he forgot his hat. someone

./‘v

Jat home reminded him to “be preLared " Nhen another boy lied to his

father about +his whereabouts before the scout meet1ng, his father asked,
“How can you sit there in your - scout un1form and lie to me?" He tr1ed
to get I'% son to, repeat t’ne scout law and told h1m that he/was allowéd
to  go to scouts because hls parents bel1eved in these values. '

. Parents helped bcys deal with the new problems and unfam1l1ar _
s;tuat1ons they encountered-ln scouts. In the Un1vers1ty troop, for

example, the boy leadersh1p structure collapsed dur1ng the middle of the

.vyea[h boys arrlved at meet1ng after meet1ng where no activities -had been

planned. Our parent d1ar1es during the period record discussions between

parents and their sons on such subjects as how.you change leadership

'while allowingithe person in the role to save face, how you handle a °*

s1tuat1on where a subord1nate is underm1ning you, and whether you should
accept office when your elevat1on will 1ntens1fy fact1onal1sm.

Scout1ng, as wq,w1ll later. deta1l, placed . boys in new roles, and
parents helped them sort out their obl1gat1ons. One mother,descr1bed a
d1scuss1on wlth.her son about -his respons1b1lity to a member of his

troop whom he didn't like:

« -
-

Ever since my son Paul has been coming to the troop,
Jake has muttered about him. Yesterday he was really
on the subject. He is verbal but not verbal enough to
really make a whole lTot of sense on this abstract

- issue which is--how to deal with a very nice but boring
and rather stupid person who follows you around ard
that you don't really enjoy but feel sorry for. Well,

- I phrased it something 1ike that and to him I'd known
_*' -people like that and had never known wyhat to do--scouting
has provided a context for this sort f discussion.

a“'. :

A
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' where parents were drawn-into discussions of moral conduct and- sogial *

- with difficultlpeople and complicated situations.

‘Parents shaped their sons' vieu of scouts, but scouts also shaped

parents' view of their sons. Scouts provided occasions for boys to

"~ "show their fathers" that. they were a good deal more competent than .

their fathers believed. One father p01nted out Qhat the boy he thought
could do nothing but 51t in front of a TV set was tdugh, and resourcefui
when a‘eanq\ turned over and he and his son had to rescue other scouts.
Anot er bragged‘how his son (tne smallest boy on a 65-mile survivalh f
hike?\éame through "Tike a chamo:-the other boys called him the 'little

engine that could.'" i | : f

fh short, what scouts_accomplished was to reinforce the role of
parents\as educators of their early adolescent sons. The program pro-
vided families with a curriculum--merit badge activities and require-

ments. But, more than tn;s,-scouts created'"occasions"--situations

<

. obligations, and where parents talked to their boys about how to deal

2
<

SCOUTING EDUCATION IN THE TROOP SETTING

-
’

"’ Unlike schools, scouts places boys in a-variety‘of-settings—-camp-Outs,

formal meetings, flag ceremonies, awards eremonies, sales talks with

~bu51nessmen meetings with boys ta plan a aunted House or an obstacle

course, afternoons in the scoutmaster's garage building a sled, or in the

scoutmaster s truck taking down flags on national holidays. Each‘setting '

,taught certain skills, sent certain value messages, and placed boys in R

different roles and.social relationships.  — SN
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We point'out the varied actiQities, h&ies; 5hdjrelatienships-which
occur in we]]-functiﬁninelscout tfoops We cannot, however, detail aTl
these educational situatibns Rather we descr1be three maJor educat1ona1
.'events that repeated]¥ occurred in both of the troops we studied. We
draw upon our interviews and d1ar1es, as well as observat1ons. to specu-

late on what these events taught. | .
. - | .
v L4 ) ) ’ ' \

= The Camp-Out: Learning to be Tough . .
: " A .3
Camping is the core experience of scouting. The camping context is\\\

- -

viewed as ideal for teaching ph{:l;as_fitness (you bekPaCk;'you do not
camp out of the back of a pick-up trdck), self-reliance (your mother is

not there to takeecare-of you), tegmwork’(you cook in patrols), and being

J.prepared (you are m1serab1e if you don t plan). -The sCoutmaSters of Both

‘ troops sa1d camp1ng was/ by far their most successful troop activ1ty

"Camp1ng.1s the big thtng," one boy sa1d M1 don't go in much for

paperwork mer1t‘badges. I ve been in the outdoors but in scouts you

2,

to enjoy it."

Accord1ng to the Scoutmaéter's Handbook, a minimum of ten days and :

-

nights of. camping 1s expected each year, The tr00ps we, observed d1d
more--one camp-out or other outdoor activity each month. The sc0utmasters
. 1ndeed pr1ded themselves on the number of days\and n1ghts\the1r ‘troops
camped ! A ' . ’
Camp-outs varied 1h focus. There were endurance hikes, survihal
exper1ences, practice in building outdoor shetters from branches and

snow, and merit badge camps ("factor1es" for rank.advancement) On some .

camp-outs, scouts practiced emergency skills. Patrols, for example, had
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fifteen minutes' to t{se a compass to _.find an irﬁagi_nary city.ar}\d“ figure
~out how to get a:vic;im out of/a house where gas lh&d -exploded and’ treat .
him for shock. Other camp-outs resemb‘led Outward Bound br:ogr.ams, tests
of endurance. S ‘ h oo
— The fol]owmg descr1pt1on of a Fall Camporee (an annual event
»'\‘ involving all troops ih the Council) illustrates a typica¥ camping
1exper1ence and the uTessages it conveyed: "

The church parkmg lot Zate Friday afternoon was filled with
excited boys and hovemng mothers, anxious about below freezing temper;a- e,
tu.res. After a wormed conversamon with the scoutmaster, one mother
left with her boy to g\et warmer glovee. She missed the ‘departure and
chased the truck d@ the ’highway.. a

v Arriving at the campsite, \ the boy; (and two fathers) .got their
~ packs together and hikéd to the camping area wheré they met other troops.

The scoutmaster dweated tne boys to fmd a flat area for their tents, .
cZea.r the area of enow (about one foot deep), and mtch their tents. .

New. boys observed the experienced campers who showed them how to place

tent 8takes, erec;: ﬁy'sheefag cover packs with piastic sacks to protect

\ hem from the ;fa'ZZing snow, and “em‘:er a tent without g-etting'enow in- |

side (clean off your boots and pants ocuffs while kneeZiné Just inside - .

i

the tent).
An incident Fmday evening set a, thame for the rernamder of the
we ﬁnd One boy didn't bring a plastic bag to cover his pack When .
. the scoutmaster asked him where it wds the boy said, "My moti/er forgot
to pu% it in.”! The other boye hooted. All weekend, wheneveﬁn a boy

.S
asked where something was, a scout would say in a hzgh pztahed voice,

"My mother forgot to pack tt\‘ . .




As boys made ccmzp, the scoutmaster yelled cajoled, and mdwuled
them like a!tough veteran sergeant with a bunch of green recruits. Two
‘boys, for example gset up f\ line to hang thezr packs hich ran across )
the path that had been made in the snow to get firewooc "What are you
guys ‘doing?”’ shouted the aceumaster. _A'V'Waking a pack rack" answered the
boys. "Well look at where you've making it" the scoutmaster yelled.
"Right acfoss the path. Now ain' tih'at dumb. Put it off to the side
betwaen them there tress." o | o .

| Older s‘abuts often used the same mdwulzng 3tyle in ingtructing
Zess expemenced bays: ( These Zeesons, we suspect, were remembered).
New boys paid olo;ae attention and deferred to" those scouts who were.
aiready skilled outdoorsmen. ' . . : T N

Saturday mornmg the bog{s began to stir at about 7:00 a.m. The
scoutmaster hailered from his tent that he wanted a fire’ built and
coffee made for him. When ‘the adults got up an howr later, each patrol
was attemptmg to start a fire (\only wet wood was around). The scout-
md's_ter. took charge of fire buillding for the patrod nearest the adult

tent. Boys watched intently as he stripped off the wet outer bark,

_select?i;he most seasoned twigs, and blew on them until they caught

. fire. e other patrols manwaged their fires and the boys had Tang,

Poptantq, and instant oatmeal. '_ . _‘
. 'After>l morning aseembly at'the end of the lake, the gcouta"rotatedr '/
through eight mewit badge leaming etations. At five of these stations,
older boys taught pioneering skills--how to coil and splice rope, make
knote and httohes, and butld a raft. J’he older boys demanstrated the

technique, and Yyounger soouts practiced. At twd wiZdZife stations, >

.
v
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adults. taught wilddife habits and game ‘management techniques and values.

The boys learmed to use bow aawé to cut down small cba.m*éd trees, which

they then cut into Zogs to be used at the council fire later that evening.

At the last station a scoutmagter taught rescue breath-mg techniques' |
while the boya pmctwed on a dwmy ' .- »

Most of the boys mde serious efforts to léarm, aZthaug;l a few
fooZed around. After two hours, the boys were too cold, wet, and hungry
to Zeam anything. The patron built up thew fwea and cooked lunch
(soup, beans, and hot dogs). Af ds the boys went fishing and.
returned in the afternmoon to the ‘badge st‘at‘wna . , )

During dinner, the boya‘talked abgut the day 's activities and about

pranks cmd hardehips dumng other camp-outs. They tried to top each":.
other with tales of cold, hunger, and endurance. "I aarmed a packwf
40 pounds for ezght rryles. " "VeZZ I ca.rmed a 30 pound pack up a
mountain. " ‘ ' . ' .

The boys monzita;'ed each other for signs of weakness and slacking.
"Come on Ralph, go' gejt some firewaad, " one ecout yelled. ™You just want
to s‘tay around the fire and keep warm. i’ou 're not the onZy one that's

cold.." The boys pomtedZy discussed the toughnese of acoompanymg

adulta--who aZept in his truck mstead of a tent, who brought a pzZZow /,

mstead of ma, one- by rolling up his clothes.

. The tempe dropped to 15 dagrées that evening. At the scout
carrpfire, everyone was too cold to take much interest in a cobbler
contast. The troops made feeble a""';ampta' to present skits and aongs‘.

Sunday morming the patrch again tried to start a'; five. Many
scouts stood around in socks ofi‘t'ejfmis eHoes because their boots had

Y )

—~
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frozen dmng the night. Due to the coZd the mountam clinib wag cancelled.
" The scouﬁnas'ter was wmtated nr wanted to show these mm-unmps Just
nau tough I am." He called the boys togetha“ and demonstrated how to
take down and bed a tent. He then annOunced that he was gozng to

o mspect the campntes. ".You~ ;h'oiul:duleave it Zooktng 7tke we were never
here. " The bays picked up bits of trash. .

During the- mde home, the boys talked about what a geod time they
had, the‘br disappointment a+ the cancelled climb, and the various hard-
ships. ( "Gee, my socks re;xZZy got wet"--"My feet wez-e reatly cold").

"Hhat did the poys learn from the Fa]l Camporee? »The experience

' \\'f taugdt obvious dutdoor ébmpetencies--how to erect, také‘down,'and pack a

o tent how to shoulder a pack, how to build and care for a fire in wet
snow, how‘to dry wet gear and keep boots from freezing. When we asked
boys and their parents what the boys. had learned’fad@ scduts. most

emphasized "outdoor skills.”
.- But these skills were not just competencies. they had 1mpqrtant

- symbolic value. Boys talked about knowing how to handie themselves in-
situations that they worried about--being left alone after an a1rp1ane

. crash or after the ,,d_eath__gf.,_,tbej,Liathgr.. _"I've learned enom from
3scouting so I wouldn't go‘crazyqif'l lost my Dad for a while on a hunting

P e

trip{" one boy pat it.

In the boys' view, what}they learned in scouts gave them the cdmpe-" -

tence to take care of themselves and to help out otheré. The boys' talk
about what they learned in scouting 1nc1uded heroic survival and rescue

- f

fantasies-~rescuing an inJured girl after an automobile crash being’

L - 'a

. dismissed early from school to save the comnunity during a nuclear attack.

/
As a typical boy bragged:
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If I am flying a private plane and something went

wrong, I could survive if I.suevived the crash.- o .
- If I went out in%the winter and the car broke : Y %

down in the middle of nowhere, I wouldknow what -

to do.* In my old troop in New Mexico, I had to

survive 36 hours in the desert with very little -

water. Now I could do tqis comfortably. If ‘ -

some dude fell in the water, I could save him.

Younger.;codts admitted that they were frightened abbut going on a
/ ) ’ ‘b.- .
~ winter camp-oyl’hr trying to split woodwith an axe. In scouts, they

13

learned they could do things they never thought they, could:’

»

- - I used to be afraid a lot. Before I use to think ° : \\
that I can't do anything. At camping, 1 used to .
think' I'm no good and I don't know why I joined. .
Then after about-half a year, 1 beat out Charles .
at'making a fire. The scoutmaster gave me one
match and coached me a little. I made. the fire

. with one match.~ I didn't believe it. After that ° .
I could almost all'the time start a fire with one '
match.’ . . : -

»

*

Parents worried (withvjustification) about the:-dangers of such
' experiénces as winter camping where temperatures could Su&ﬁéh]y drop to

forty degrees'be16w zero. The downtowﬁ scoutmaster\re1d firm; knowing

¥

how to handle such dangers was the point: = R ‘ ' .

| ‘ : Mama doesn't want to let them go, especially in

’ the winter. They are going to get/cold. The

~ time may come when there is not going to be any
choice and they are better off if/they know what

R

s

e

But pafénts had confidence in scouts as/ﬁ% ihstitution and permitted
: /.
their sons to take risks which ;hgy wouldn't ordinarily permit.

Beyond. Tearning outdoor skills,/what Boy Scout camp{héfﬁii;z11
is=--the

L4

: /
about was learning to be tough. yﬁe Fall Camporee illustrates

/
» A ) t //
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bragging and oneupsmanship of the scoutmaSter and the boys about hardships
. ‘ ‘\ ' ) ’ . ’
overcome, the references to "wimps", the scorn for the father who brought
a pillow to sleep on. For boys who would just as soon watch cartoons on

- Saturday morning, the Fa11 Camporee was a test of mephood Can you go

—~

through this m15erab1€iexper1ence without complaining and-w1thout needing

your monny? N

Learn1ng|to be-tough was what dist1nguished camping in Boy Scouts
from the boys' ,other canp1ng‘exper1ences. Camping 1tse1f was not-a new
experience to mest of the boys. A1l the boys' fami1iee camped. A1mnst
every boy we interviewed (90 percent), hovaer, emphasized that fam11y

1

' camp1ng was d1fferent ¢ !

~ It's harder to survive on a Boy Scout-camp-out.
You carry your own stuff amd they expect you to
carry a lot. VYour parents think you can carry
about half of what you can really carry.

-

. f

Even when scouts taught outdoor skills boys learned e1sewherewthe
skills had a different meaning 1n the scout context. One of our focal
boys, for example, said that he had learned skiing at home, atlscouts,

"and in a community college courseg' At”home, he skied for fun. ‘In'the
course, he learned skiing techniques. In seouts, ne']earned~wheeher he
could make ition an eight mile ski trip withla nack on his back. ’
: The.Boy Scout camp-out can be interpreted as a classic rite of
passage into manhood. It. separates boys- from their mothers, places them
in an exclusively male transitidna' environment, teaches sk111s and
lore. specific to males, and tests fortitude tnd endurance (Fiske, 1979).

‘Scouting's masculinity themes are obvious and have been extensively

discussed in-the academic 11teratqre (Hantover, 1978. Mechling, 1981).

nd »
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‘ /Nhat is interesting is that the boys and mothers we 1nterviewed o T T
(but not the fathers) paid 11tt1e attention to these masCulinity théhes
Nhen we asked if scouting had any effect 1n.teach1n§,boys “how a man | , :‘
behaves ," ooys' responses were puzzled and mothers' defensive. éoysh -

typically saw scouts as showing them how an "adult" behaVes or'showing 3

L 4

~ -

: B c:
£ ~

Seout camping communicated the’importance of being tough and compe-, - . =

*them how different kinds of men behaVe v

tent in the 9utdoors. Hhat is 1nterest1ng is not, tha* scouts. sent sucn !

messages--so do Marlbero ads: What is 1n+erest1ng is that *he scout o ‘.: ' -‘{1
context enabled boys to display toughness through altruisti ~havior. T A ";i
When we asked our focal boys whether they had met any bovs i.. aCOUt;l o |
_ whom they espec1a11y admired, almost all mentioned expeﬁienced older . , ¥ is
~scouts who were; good in the outdoors and who .helped oubqyounger scouts ‘ _i///i
One boy, for example described an older boy who_noticed a yOunger boy »*/”i -

sagging®n-a camping trip. Without saying a word. fhe older boy lifted \

his pack off his back and hiked on carrying two’ packs In scouts, /., .8
toughness could be expressed.in this way. . o . , { . ' ,////
) ' ) ‘ Lo ' e .
A . . . .1
The Troop Meet1n93 Learning How to Take Charge S }\" :

What most surprised ustuhen we attended our first SCout meeting was
that the person running it was a fifteen year old boy | The senior
patrol leader conducted the meeting. organized ceach‘ng groups where..
experiegced scouts taught scout skills, képt ordEr. and ran ‘the games
- The scoutmaster watched from the back of the room. Occasionaliy he
; yelled at the bofs to settle down. The scouimaster also took over “two
or three times during the meeting. to the seniqy patrol leader's. barely

I

‘concealed irritation.
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th’l! boys ‘ran the m’e’eting's in both troops, Un’%vers'ity méetin‘gs

were raucous affairs, characterized by a high noise, level, a great déal

“of physical activity including pushing, shoving, wrestling, and a high -
tlevel of joking:

The scoutaus%er announced that the tz'oop would be eondueting a Flag
Ceremany at the opening of the Umverstty of AZaska/Harnau basketball

game. He needed five volunteers in fuZZ wniform.

. "Do we get a free pinaeapple?” one boy asked. Another began to panto- .

mng flag aarrymg. First he swaggered with the flag. Th'en he switched
mto an imitation of a mentaZZy retavded person trying to hold up a fZag
Another boy Jomed in. "TheSe are windshield wipers," he yeZZed
pretendmg to sway a fZag rhyth:%aally Sfrom szde to gide. Two other boys
made mndshteld wipers out of their flags. ”Naw speed up, " one called.
AZZ three imitated windshield wipers speedmg out of eontrol.
In striking contrast Downtown troop meet1 ngs had the appearance of
a board meeting in a 1arge corporat1on. Boys got quietly in patrols,
gave serious attention to the subJects under discussion, and VQlun..eered
ideas and time. Experienced scouts taught badge skills in an organized
fash1on and emphasized the1r importance: | o
A 13 ye&r old teacher sat on the floor with three younger scouts. ;
He read off a rqquirement for the corrmunication skill au‘)ard. )

Boy teacher: Mgke an emergency phone calZ There i8 an emergency
: ntuat‘bon at home, what woula you do?

Boya ‘respond smoucly DtaZ 911.,- |
- Boy teacher: You must rcmember--WHo, VHE??E, WHAT!

Boy teac?ter repeats: What are the .three things you gjzi‘be. on the
" phone?

: Boys respond: Who, where, what.

2'7

e




'the Vice-President of the United States was a Life Scout:
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Both the University and Downtown scoutmasters_believed that learning
to run troop meetings developed “leadership ability." They frequently

told the boys. that the major leaders 3n the community had once beéen

- Boy Scouts. Boys' personal experience confirﬁed;the view: that Scouts

prepared them for prominence. After spending two days selling flag

contracts to businessmen. for example, one boy remarked Toudly to his

friends at a troop meet1ng, "I'met a 1>t of managers who were scouts

like the manager of woolworth S was ap Eagle Scout and the manager of

Zales was a scout and a couple of the doctors Were scouts."x An EagLe
Scout made the same.poiﬁt. He recalled a jamboree trip where he .and

his friends ate lunch in the U.S. Senate dining room and learned that

4

We were in there eating and Hubert Humphrey--former
vice-president--comes up. He asked us boys, "Are
there any Life Scouts?" And there was one Life
Scout. And he said that he was a Life Scout and

to make sure you go ahead and get Eagle. :

What Boy Scouts provided was an unusual occasion for young boys--

 twelve and th1rteen years old--to practice formal leadership roles.

Most active scouts held these positions; unlike school, a boy did not
have to be an athlete or especially popular or attractive to have an vl

office. In both troops, active scouts had about a 1 in 2 chance each

- year of holding some important role--patrol leader. scribe, trainer,

assistant senior patrol leader. The Univers1ty troop (unusually small),

“had six official pos1tions for 13 act1ve-members. The Downtown troop

'had 22 active members (about the national average--20 members per troop).

but elections were held twice a year.

28
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Most of the boys were interviewed (70 percent) hed never held an \“\7\\\\\4;;\

office outside scouts. The few who had said that scouts gave theh-real
responsibility and school leadership roles did not. "In school," a
senior patrol leader’said,'"I was class president but that didn't matter . §
much." In scouts,'he expleined the troop depended on him. ,If‘he‘didn't |
‘vplan good camp-outg or an interesting program, the troop wodld‘disinte- )
grate. (H1s concern was real1st1c. the Un1vers1ty troop did d1s1ntegrate ‘ - ‘ }
1n m1dw1nter when the senior patrol leader lost interest.) In school,
the boys said, they never had real responsibility, just minor jobs Tike
arranging a dance or organizing a showcaseddisplay,, If a job was really ~ \
important, a teacher would do it. S
) Through scout leadership roles; boys learned basic organizational o . a;"
sk1lls--how to conduct a business meeting, work out an agenda, plan a |
monthly program of activities, conduct an election, appo1nt ass1stants o Y
and follow through to make,sure,they did their JObS. One motner emphasized
that her son (troop scribe) was learning brganizational shills'at thirteen “ | -

that she was now trying to learn in her thirties:

When I was a child you-just showed up (at youth
giroup meetings). and had to be good and agreeable. v .
Tom has responsibility. I hear him on the phone ‘
planning, getting organiZed, giving dther kids K
pep talks, tell1ng them what to wear and what- to .
| bring. That's something 1'm having to learn now
i as an adult with the Association of University
Women,

Boys who held troop leadersh1p roles learned how to handle challenges

: to the1r author1ty Boys charged them with bossiness and 1nept1tude and

e
i~

critieized how they did th1ngs. ("You're supposed to be teaching us.

“How come you weren 't on the camp-ou% ") And scontmasters publicly dressed

[3
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them down when they didn't plan a prograni, wear their uniform, or/pome

late,y ’

‘Troop leaders also learned how to handle public failure and humilia-

tion. We observed a meeting, for example, where two prestigious, teenage
scouts came to the Downtown troop.to conduct elections for Order'of the
Arrow (the scout honorary camping organization) The three.candidates

, =-=the senior patrol lead;:'and two other boys--stood tensely 1n front of
the troop while the two members of Order of the Arrow read a list of
questions about their conduct. ("Who in this troop is a friend to all?
tho in this troop is cheerful when'there is a tiresome job?“) The
senior patrolvleader. a twelve year old, went onj;ich bhe business of
‘the meeting uhile therballots were counted, He continued on-with the‘
business of the meeting even when he thought he -had lost the election.
On another occasion. we observed a senior patrol leader. sixteen years
old, handle with grace a special meeting called to-discuss renoving him
from office for not planning a troop program. Toughness_training was

hot confined to camp-outs o

L4

-

. The primary way boys learned how to behave in leadership roles was
observ1ng older boys in these positions. "You re a little scout and you
see all those'bigger scouts being patrol leader," one boy said. ~”You

kind of Tlook up to them;"do it‘the way they did." The scout program had

y

a formal junior leadershib training program, and scoutmasters occasionally /

coached boys. for eyample. telling them they were trying to do too much

of thﬁ'Job themselvés.' In the main, however. boys learned by watching

H
other boys, criticizing their performance, an trying.to out-do' them when

~

it was their turn.




while the boys we interviewed found it hard to answer many of our
abstract questions, they could compare in detail the leadership styles

of different boys in the troop. Indeéd one articulate senior patrol

.

Teader took over an hour to explain:tb uS his theory.of leadership:’

Generally with Senior Patroll1ng, you have to
be friends with everyone. You have to be friends
with people to get them to do things. If a kid J
refuses to do things, I take him aside and tell '
‘him you have to hold up your end or the whole .
system falls apart... Leadership is confidence.
You have to be conf1dent that you can do it. '

t, And you hive to be_positive about everyth1ng

-3
He described to. us explic1t strategies for dealing with typ1cal problems--

what to da when the scoutmaster and aSS1stant scoutmaster d1sagreed how -

to deal w1th boys who started fights or wouldn't work on badges.
= 1
Accord1ng ta. most parents we interv1ewed (88 percent), scouts

‘a,

tlmulated their son;s lnterest in 1eadersh1p It gave them an image

‘

of themselves as people with the know-how to lead a meeting, head a

: group, or stage a public event. And some boys told us they applied

what they learned in scouts to leadership roles elsewhere:

Before I went into scouting I didn't know what to
do. Now if I'm picked to lead at school, I know
what to do. I run it like a patrol I pick an
assistant and then we all pitch in. When it's
done, 1 congratulate each person, tell them they
have done a good job. .

EO
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o

”(regardless«of athletic ability or brainpower) could make it to Eagle.

" example, or huilding a box to hold the troop's merit badge pamphlets.

"not do it all by himself, He had to get others (usua]ly boys in the

The Eagle Ceremony: Léarning Community Obligation

-

Becoming\an Eagie Scout was the espiration of virtually every boy

we interviewed. Getting Eadie meant fulfi]ling your parents' ambitions, N

improving your chances to do well in the world, doing something .tough,

A\

and getting respect. As one scout put it:

To me, Eagle is the ultimate. There's a lot of
family pressure. I'd be the only one in either - ‘
family to-be Eagle...They'll hire you if you're : Lo
“an Eagle. One of my friends got an Eagle. . He .

.went into the Air Force and now is Squadron

Commander. It's a symbol. If you walk up to

Joe Doe and he knows you're an Eagle, it brings

you respect. .

By making Eagle a boy could prove to himself and the world that he
was among the e]ect. He was one of the one peacent of all scouts who
made it to Eag]e. The requirements were hard A boy had to earn at

least 21'badges, have 16 months of troop 1eadersh1p,experience, and have *

carried out an independent commhnity service project. Yet eny boy s

L]

What dist1ngu1shed the Eagle rank was planning and carrying outra

major community service‘project. Advancing to earlier scout ranks

required”service--ﬁix hours spent washing the windows of a church, for:

The Eagle serv1ce project however, was different. First, it had

to benefit the wholekcommunity, not Just sccuting Second the boy could

-

troop) to work as voluhteers. T[he Eagle service prddect was a : ";
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demonstration of community 1eadership ability, much like a doctoral disser-
tation is a demonstration of scholarly ability. \

In the troops we observed, Eagle projects were showpiece efforts.

One boy preparedla detailed road map for a volunteer fjre depattment.
Another#reoaired twenty-four church windows. Scoutmasiers took pride

in the ponber of Eagles their troop pfoduced each year anu the quality of
R ) sheir projects. The Uoiveksity troap s;ootmaster was fond of recalling

a past Eagle.project--landsciping a coéher intersection--which .had taken
over 200 hours of volunteer effoﬁt. Both;boys and scoutﬁasters scorned
“peper Eagles"--boys who had %ushed through their badges or whose service
projects amounted to clean-up jo%s.

Beyond completing the formal requirements, Eegle Scouts were expected
to have 1nterna11zed a sense of counuwnty obligation. These expectations
were evident at the Eagle Board of Rev1ew; fundamentally on oral examina-
tion, where adults (primarily parents on the troop committee) evaluated

: prospectxve Eagle Scouts:

Mr. A.: Will becom1ng an Eagle change you? ‘
Eagle Candidate:  You progress to become an Eagle. | > v
Mr. A: : _ ,Is there an obl1gat1on on you when you

o dre an Eagle?

Eagle Candidate: - There's an obligation to the community.
"Scouting makes you aware of the community.

.The dec1s1on point in the Eagle Board of Rev1ew--the moment of’ consensus-- .
'foccurred when the boy showed 1nterest in the welfare of scouts or other e
commun1ty institutions. . ) .
Like a wedding or a baptism, the Eagle Ceremony itself was a foﬁoald

»

~“occasion with engraved invitations, full scout uniform, suits and dresses,
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, -, . ;
and visiting '%Sa‘tivgs‘. The elaborgtg ceremony was intended. to motivate
younger scouts to work toward Eagle. ﬁnd our interviews with younger
boys shoived it had this effet.:i F\or a1l -involved, the occasion celebrated
‘and reaffirmed traditional American values--civic responsibility, patriot-
| -ism, reiigioqs belief. honor-, i‘eade\rship;\ even motherhood. We describe
‘one such occasion: <
' The meeting room at the public Ziiarary wds filt.ed with ecouts in

uniform, their parents, scoutmasters and former scoutmasters with the:ir

wives and children, fam.ly friends, and relqmvea who had traveZed to

toun exprass ly for the occasion. The Magter of Ceremomes (an Eagle Scout

from the troop now m hig early twenties) introduced the 'proceedings.
with rhetorical onurishes, }'hpersonal asz:idea,' and extravagant tributes
‘to the scoutmasters and scout-mg | o
The program began m;h/af procesnan of" boys beamng ﬂags--the

troop flag, a flag for each scout rank, the state flag, the American
fZag,.and flags from each country where the new Eagle Scoute had attended
Jamborees. The audience rose for the Pledge of Allegiance and the in- -
; vocation, given by the bishop. o |

The Maater of Ceremonies spoke mth feeling about the dszwulty of

becam.ng an Eagle and how he hunself would not have made it without the '

help of the three scoutmcutcrs present. He mt:roducad the two brothers
. becoming Eagle Scoutc (a double ceremony) who marched to the stage, .
scartad by their caoutmactcra and a guard. of Each Scdrtc. nghts were
d-umned as a boy rccttcd thc Scout Law, Zzghtmg a whzte eandle for each

plcdge.

-

\\
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A farrnly friend rose to give the "EagZe Charge. " He taZked about
the boys as "great homorable people, great eitizens, greqgt acouts " He
recogniaed the conmbut‘wns of each scoutmaster who had brought these
. boys to Ea;'Ze. He spoke of his own experience in scouting and his br‘othezi 's
- ‘and the effects 'of t‘scouoing in instilling in’ tha;z the ideal of homor. He
gave the new _‘I.;'.'agle Seouts tho charge to "be a leader and a leader for
good causes," closing with la discourse on the obligations of an Eagle to
his country and oanhunii:y. | |
| The scoutmaster presented the anle wm'c;s to the boys. After ..
L recewmg their own auwards, the new Eagles placed amaZZer EagZe pins on
their ‘mother's dress. The scoutmasters read Zetters of certszatwn
from the‘Precidm; of tho United States and thevheads of. t.he local and
natwnal Boy Seout councils. _
' The Master of Ceremonies amounced that a mother's poem was aZways \ -
. read at Eagle oeremomea, and it aways "got to him." Three mothers,
each of whom had a eon who was an Eéle Scout, marchedQ side by side to
.the edge of the stage and recited in ragged unigon a poem o.boutmfhe

‘growth of .a boy toward EagZe. The poem ended with the lines:

Yes, it's only a pm, Jjust an Eagle Soout badge Y
But the heart that's beneath it beate true
And will throb to the last for the things whwh are
. good N
: . 4 lesson. for me...and for you. o .

_ The ceremony conceluded with a receptzon—-coffee and punch, and a.
whwe cake thwkly decorated with Boy Seout aymbola and the AMemca:n ﬂag
.‘I'ha new Eagle Seouts pracntcd a 3sze show with shots of themcelves,

other boys, and gooutmasters on past camp-outa, hzku, and Jamborees.

oo s
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"These are the things of scouting," they said with’emotionﬁ/'yau don't
/ ," 0.

forget." The young boys wa d with fascination.

One new 3caut asked his mather on the mdy home to buy hzm a camera

)
1

80 ha could take. ptctures of the things of aaoutong.

The Eagle Ceremony celebrated mugh more than the aqhievement of an

individual boy. The basvc theme of th& event was socioé obiigation--the

ob11gat1ons adult mén had fulfilled to young boys and the obligations

ithe boys would assume as adults to o‘per boys and to,&he community
Scouts surroupded young boys with people who foﬂt a strong,sense of
) obmmunity obligation. These were people who togk oride not in their .
career success but in what they did for” the community. -(One scouting
. informant'uucharitably'suggestgd that prestige iwﬂscouting subst!tuted
for prestige in careers.) Parents talkeo to their sons about how’ muzh

‘.

they admired the scoutmasters who spent hundreds of hodrs on scouting .

even though they no longer had sons in the trpop Parents pointed out'

that the scoutmaster was using half his qnnu;l vacation to take the

boys on a canoe trip, that the scoutmaster was ggtting up at 5:00 a.m.

every holidayjto put up flags. The Uﬁivérﬁity troop scoutmdster,announc;

ed at virtually every troop meeting’ that he was donating tents, a hunting

knife, or other gear to the troop. %AE%

Soouting‘evenis inoreasedrboys' contacts with men active in community
work. At the annual canoe race, for example, scouts observed mén:giving.
"up their §aturday to organize the race. provide radio comlunications. '; B
| monitor safety, and set up -hot chocolate and doughnut stands.: At>such .
occasions, boys heard pcoplo.praising those who had helped out. ("Tom .‘ :

took off work today to come out. He's that kind of person.") '

.oP.
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Scouts constantly created occasions where the boys were expected to
help other people out.- At troop meetings, the standard routine was for
exper1enced scouts to held others learn skill awards and merit badges
The senior patrol leader was conscious of heavy obligations for the
welfare of other boys (“Got to make sure those wimps don't fall down a
Cliff". ) Scouts put on bike safety rodeos for elenentary school children.
washed cars for the handicapped. and picked up trash on clean-up{day.
Parents active in scouts cheered the boys‘on, braggéd about what
they did, and cOnplinented each other on their fine'sons At one troop
; meeting, for example. a boy strutted in wearing full scout: uniform His -
| mother announced that he was proud of himself because he had sold six
flag contracts that afternoon. A father compented, "I admire that. I'm
‘not a good salesman." His mother added'that he planned to sell ten more
contracts after school tomorrow. . | S ’
| Neither the scouts ndr the leaders we observed were paragons of

virtue. One father told us he had let his boy drop out because he had

seen such things as older scouts throwing‘iceballs at younger boys $n an ,

ice fishing trip.i A mother was amazed to learn that her boy had been
left behind‘by older’bojs on a ski expedition. A scoutmaster joked
about’going out at.midnight to cut down trees (i11egally). for a camping
trip. But scouting créated a context where peop%e:censored such be-
~havior ‘ | o | |

Scouts functioned as a’ reference group Boys were anare'of the
behavior expected of them. A patrol leader, for example, announced. -

clear expectations concerning a Boy Scout party at the roller rink:
/ ‘




We want to. act as Boy Scouts. You shou1d skate
ryre than you play pinball. Even if we're not
here in the church basement, we are still scouts
~so don't trip peopie. '

b

In short, Boy Scouts Created a context where socia1 ob]igations “-.iii’
were highiighted Scouts surrounded young boys with adutts and pres-
tigieus older boys who- modeled social responsibiiity. Scouts provided .'5?5" v

“incentives--rank advancement and social approval--for boys to engage in

service activities. Scouts created occasion after occasion where comsuni ty-

oriented conduct was demanded, expected, rewarded, and celebrated.

-«

CONCLUSION

ra

Nonformal educationai agencies, such as Boy Scouts or 4-H or basket- . - ,Q

ball and Little League teams, all claim to offer young peopie important
deveiopmentai experiences- They all puport to deveiop character, good,/

, citizenship. leadership, physical fitness. the abi1ity to work in- a-

group; and so forth. How can we evaluate these competing claims? Are

they all just rhetoric or do any of these activities -accomplish such

goals? - L T . “') K
In an important analysis of high school students' experiences in a l

community-based 1earning program, Moore (1981) proposes a general framef N ¢

work for examining what eop1e learn in nonschobi settings. ﬁoore.

suggests that the key eienent i; what “tasks the nonfornai situation ‘

offers. "Education occurs when a person 1earns how to perform new tasks

 by making use of the particular information. uateriais. and peopie avail-

abie in the nonfonnai setting. These tasks can include buiiding a
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™,
cabinet, writing a newspaper article, or raiETNg'*oney'for a community

organization. ‘Hhat tasks are set and how these tasks -get done depends on

. . the structure of, the setting (for.example, the roles young people and

adults hold), the organizational ethos (beliefs and value systems), and
 the kinds of people who occupy the sett1ng (La Belle and Nhite. 1982
foiiowlng Heore. 1901) ' ' : ' »
What kinds of "tasks" then does the Boy Scout setting demand of
v early adolescents? Compared to community-based school programs (Moore
1981),, the tasks in Boy Scouts are: -unusually concrete. ordered in dif-

ficulty. and equal for all participants. The most obvious set of tasks is

mastering practical competencies defined by badge and rank advancement
requ1rements-;f1rst aid skills. emergency skills, outdoor skills. Adults
who' were Boy Scouts in their youth have told us that they have ‘used these
. skills on many occasions. It is helpful to know how to start a fire with
wet weod or tie a knot that will hold. |
~Learn,ing‘how to do these tasks had symbolic importance for ear]y' ‘
adolescents as well. Knowing howato survive in the woods or how to treat
a victim of shock made young boys feel cenfident as‘they began to enter | |
adulthood. They. were not so helpless and vulnerable as they had secretly '
assumed. The experience also nurtured socially useful power fantasies. ﬁf
The active scouts we interviewed dreamed of accidents and di asters where |
they would emerqe as heros. They would be the men with the Ekmpetence to | ) :
'be of use. | |
The sec0nd set of‘tasks Boy Scouts demanded of it members was iearning

how to take charge of a group, keep it together. nd gpt a Job done. Boys

‘:4, | had to run a meeting. organize the other boys in their patrols to bring the .::'

-
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y 'right'gear for a camp-ou, get a Haunted House set up for the Cub Scouts,
or get together an obstagle course for the annual scout show. The scout
program put hoys in formai leadership roles with adu1ts acting as coaches. .
In the troops we observed, scoutmasters took "boy leadership" seriousi/.

- f In some cases. they let boys f1ounder until the boredom and bu11ying that

i
_resulted neariy destroyed the troop ;2:.

;
| Boy Sceuts is one of thoﬂgbrare settings where what a tweive or
\\\\~thi£§;gn'152r old boy does really matters, where young boys. routinely
make successes or faiiures of significant activities. Scouts could
allow boys this 1atitude precisely because the scout setting was of marginal
fmportangi As the boys we interviewed were well aware, they could not
hbid important ro1es in school” because too much depended on school. Schooiing
was too critical ‘an 1nstitution. hmlrepercussions of failure were too serious.
If something was'im;ortant. the boys’' agreed, a teacher would do it. '
The third set of tasks Boy Scouts set for its members uas_to perform
service activities. The initial tasks were minor--helping a neu'scout memorize

nating

v . the scout 1aw. picking -up trash on c1ean-up day. But the cu1

- task--the Eagle service proJect--was a major undertaking It equired a -

boy to identify something he could do to benefit the community. It required.

; . him to 1ocate money and materiais. Most important. he h’
other people: to vo1unteer._

In teaching boys to assume vo1untary obliga€icns, the stout setting

offers substantiai advantages over the school. Unlike adults in schools,

adu1ts in scoutc. are uoiunteers. For the boys as we11. participation in

scouts i§ vo1untary \ Scogts can celebrate a community service ethic and_

3

model this qihavior in ways that schoois cannot.
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R | . Boy Scouts, in short. sets significant tasks in axsupportive social
and ideological structure. But most boys do not become Boy Scouts, and
those who do tend te drop out of scouts-as they leave early’adolescence.'
In part boys simply outgrow scouting. Camping and running a troop offer
no more challenges. They are ready for other th1ngs.
In part howe;er. scout menbersh1p decl1nes at adolescence because
ooys become aware thel that scouts carries no prestige. They learn that
_ the very name "Boy Scout" is an insult. Other boys begin to mock the: o ;{
activity. (“Camporee, Jamboree, all those eeeee's," a friend‘of one of ;\ é
our focal boys brazenly sing-songed as we conducted a scouting interview<1:::::::~== ,
Becoming an Eagle Scout does bring a boynprestlge.' But the status -
a boy can gain from any sport far.exceeds the status he can.gain from
Eagle. The local neWSpaper. for example. printed a twelve paragraph .
article on the virtues of the “Youth Athlete of the Week" on the sports page .
”along with a photograph. when a boy became an Eagle Scout, the local news-
paper printed a slngle paragraph on the youth page.without a photograph.
and d1sposed of his community service project in ¢ sentence.
Membersh1p in scouts, as in othen»trad1t1onal youth organlzat1ons.
plummeted durtng’the’l§757szzza/8elle; 1981). There are many explanation--
the decline of patriotism following the Vietnam War, the rise of counter-
i cultural values, the rejection of traditional'definitions of masculinity.
the increase in two worker families where no one has time for volunteer.
work. -
/ i Membership in organized sports--Little League, basketball, hockey, -

youth soccer--surged, however, during this same period (La Belle, l98l).

“ Organized sports'has replaced scouts as a common activity for early
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adolescent boys. In the 1950's, most orgénized sports dfd not begin
until high school. The parents and scoutmasters we interviewed; for
example, recalled that thirty years ago scouting was the main_afterJ
school activity available to young boys. Now eight year d]ds sign uﬁ
" for fhe basketball team and five yéar olds for soccer. Sports haq “
preeapted the @evelopmeﬁtaT period abpropriate to scouting. _

Sports offers some of the same benefits as Scouting--tests and\ .
trials to.prove.toughness. opbortunities‘for cooperitive e?fdrt. something
to do with free time. But the tasks it presents are much narrower and
the ethos fundamentally celebrates winning. For the ﬁany boys without
vathletic prowess, organized sports amounts to little more than benchwarming--
1ong periods of idleness occasiona]ly interspersed with conspicuous

humiliation.

L3

gIn scouts, BS'boys pointed out to us, anyone who puts jn :
the effort can.win. «Somevof the boys who became Eagle Scouts were .
scholarship winners and}stars on the basketball team; others were in the
vocational track at school and failures in every sport. |

what <is also distinctive about scouts is the concept 6f.winhinq
that it celebrates.” The ideal.actually celébrated in the scouting pro-
gram, ironically, is not the "Boy Scout,” that apple-cheeked lad of
virtue. The ideal is the Eagle Scdut--broadly competent, with the
confidence tohtake chafge. aware of obligations td'other people, and
having' the skills to discharge them. With the decline of such nonformal
educat%onaf_institutidns as Boy Scouts, this is no longer an ideal our

society is choosing to place before its children.
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