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SPECIAL
MESSAGE
TO READERS

(For further information

about the CDA program,
please contact Chief
of Education Branch.)

,

CDA is a dream that has come true. JIt's a reallty resulting from a dream for
quality care for young children that was conceptualized and presented officially
by the Office of Child Development in 1971. The approach taken was to focus'on
quality care in children's programs by simultaneously increasing both the quality
and the quantity of child care staff. That required: (1) Designing a training
method to improve the competence of the teachers and other staff who were already

"working with children in ehild care settings; (2) Defining a route for individuals

to enter the early childhood field in addition to the regular college channels;
and (3) Developing a means of awarding a professional credential based on demon-
strated competence for those 1nd1v1duals in tra1n1ng and those already working
competently with children. K :

The CDA program has accomplished these three tasks, but there is still a great
need in the 'area of providing quality training te improve the competence of the
staff. This is essential if we want CDA to reach its maximum potential. Several

years ago I talked to a group of people about '"What CDA Is Not." Now that CDA is
a reality, the time has come to talk about "What CDA Is." In this Guide we have
described what CDA training is and "have also taken the next step ang described

what quality CDA training is.

We focus on the CDA Training Criteria--the guidelines that were set forth in the™
first edition of the CDA Training Guide. Many people contributed ideas to this
volume. Besides ACYF and URC staff, CDA trainers and program administrators gave

generously of their time and expertise. -We are convinced that the CDA Training

Criteria’ are still extremely useful, have. 1nterpreted and defined them further,
and have included various alternatlves for ‘their application. It is our opinion

that training is at the crux of what CDA will be and will become. We must provide.« -~ =

quality training. We owe it to the profession, to the interns, and most of all,
we owe it to the children.

Chief of Education Brianch

Development and Planning Division

Head Start Bureau

Administration for Children, Youth, and Families
400 6th Street, S.W. '
Washington, D,C, 20201
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'The Child Development Associate (CDA) program is a nationwide effort embodying a.

nev concept for training, assessing, and credentialing child care staff. The pro-

gram's basic thrust is to improve the quality of care in programs for young chil-

dren by focusing on the competence of the staff. 1In the CDA program, training,
assessment, and credentialing are all based on a set of competencies deemed neces-
sary for adults providing comprehen51ve educat10na1 activities and developmental
care for young children. .

This Guide to Training presents background information about the CDA program:
the concept, the Competencies required of Child Development Associates, character-
istics of the training, and the Credential Award System. It is the second edition
of an earlier document, The CDA Program: The Child Development Associate, A Guide
for Training.

This revised edition retains the generic information presented in the first edi-
tion that is still applicable to CDA training. It also incorporates new insights
resulting from program implementation. '

In addition to providing background and updated information relative to CDA train-
ing, it presents a definition of quality CDA training that incorporates the six
CDA Training Criteria, the guidelines for providing training established by the
Office of Child Development./1/ The assumption is made that the CDA Training Cri-
teria are essential to the provision of quality training.

The purposes of the Guide are to provide sufficient clarity and specificity to the

Criteria to enable the design and the development of a wide variety of training

1This office is now called the Administration for Children, Youth, and Families
(ACYF) and will be referred to as such throughout the remaindér of this document.

-

- . . .
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ORGANIZATION OF
THIS GUIDE

approaches consistent with the Criteria and to help trainingvprojects-determiﬁe -
the extent to which quality training is ,being provided. :

The Guide is designed to serve a variety ofvindividuéls-or groups involved with or
interested in providing CDA competency-based training for early childhood/child
care staff. Such persons of groups include personnel in States that have adopted

or are planning to adopt the CDA credential into their child care regulations,

. college or university personnel developing or providing compepepcy-baSed training

programs for classroom staff working with young children, trainers in Head Start
Supplementary Training (HSST) programs, and. trainers in public and private child
development centers and child care agencies. o ‘ ' '

These persons or groups fall into two broad categories. The first category

includes groups or individuals who are interested in or who, are providing CDA
training to or for an agency or individuals. These providers might be colleges
(four-year, two-year, junior), vocational/technical and other training institu-
tions, State licensing groups, consortia of colleges and agencies, contractors,
State training and technical assistance offices, and consultants,” The second

broad category includes groups or individuals who are interested in or who are
training their own staffs. These might be public and private child development
centers (day care, after school care, nursery, prekindergarten, and kindergarten),
child care agencies, home economics departments, State licensing groups (educa-
tion, social services, health), community action agencies, and so on.

Chapter 1 provides a description of the major components of the national CDA
effort in historical perspective. Chapter 2 presents an overview of the key fea=
tures and elements of CDA. training. Chapter 3 focuses on an indepth consideration
of the six CDA Training Criteria and presents a framework and the information that -
can be used to organize and implement a quality CDA training program. It is
divided into eight sectionms: an ‘introductory and summary section as well as one
section for each of the Training- Criteria. Information for each Training Crite-

rion is color-coded to facilitate training program self-study. ' '

.
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In the process of CDA program implementation, training staffs have devised various
terms for the role of the CDA intern, or trainee, and CDA field supervisor, or
trainer. To better reflect the innovative nature of CDA training and to differen-
«tiate CDA training terms and procedures from those of the Credential Award System,
the terminology and definitions in the chart that follows will be used throughout
this document. (Appendix A contains additional CDA terms and procedures.)

Deﬁnitions of Key CDA Training
and CDA Credential Award System Terms

CDA TRAINING

CDA CREDENTIAL AWARD SYSTEM -

CDA . intern

The person (frequently calléd trainee)
in CDA training whose goal is acquisi-
tion of the CDA competencies and the
CDA credential.

CDA candidat-

The person who has been officially regis-
tered as a candidate for the CDA creden-
tial by the organization responsible for -

Appraisal, initial appraisal, and
ongoing appraisal o

The processes by which training pro-
grams and interns themselves make judg-
ments about the competence demonstrated
by a CDA intern during training.

the CDA Credential Award System.

Assessment

The process by which the organization
responsible for award of the CDA creden-
tial makes judgments about the competence
demonstrated by a CDA candidate.

Field supervisor

The person (frequently called trainer)
who teaches, advises, counsels, guides,
instructs, and assists CDA interns in
their field work during the training
period.

LAT Advisor

The person (formerly called LAT trainer)
who observes and advises the CDA candi-
date during the assessment period for
award of the CDA credential.

17
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Those “who work with young children know that the key element in any program is the
staff--the adults who teach, supervise, and relate to the children individually
and in groups. This is true in all programs for young children, including Head
Start centers, day care centers, nursery schools, or public schools. Neither the

‘best facilities, materials, and curriculums nor the best intentions of parents,

program directors, and teachers can guarantee quality child care or effective edu-

cational programs unless those who deal directly with the children are competent

and dedicated. At present, many ipdividuals who bear primary responsibility for

the education and development of young children in child care programs may have
had insufficient preparation for their vital, complex task. o

In the early 1970's, public enthusiasm for programs such as Head Start, together
with an expressed interest in early childhood education and a growing demand for
nursery schools, day care, and other child care services, resulted in concern
about the availability and competence' of child care personnel. In 1971, in
response to this nationwide concern, the Administration for Children, Youth, and
Families (ACYF) initiated the Child Development Associate program.

Child Development Associates, or CDAs as they are commonly called, are represen-
tatives of a professional category created as a result of the national effort. .
They are early childhood professionals who possess the basic competencies needed
to assume primary responsibility for the daily activities of a group of young
children aged 3 through 5 in center-based programs. At the present time the CDA
program is being expanded to include home visitors, family day care providers, and
caregivers working in group settings with infants, toddlers, and handicapped chil-
dren.

The key feature of the CDA concept is that the Child Development Associate creden-
tial is awarded for demonstrated competence, rather than for courses taken, aca-.

demic credits earned, or degrees received through more traditional approaches to -
professional certification. . Although CDA candidates may have taken academic
courses and earned academic credits and degrees, award of the CDA credential is

15




based upon a careful assessment of each candidate's demonstrated ability to assume
primary responsibility for a group of young children.
The CDA program comprises three components. v FlrSQm it is based on a carefully
defined set of Competencies that describe - thé g&ills and knowledge needed’ by a
Child Development Associate. Second, it includes training methods and curriculums
designed to enable those in training- to acquire the Competencies if they do not
already have them. Third, it includes a Credential Award System that is used to
assess performance to determine competence. Those who have been assessed as com-
petent receive verification of this accomplishment through award of the CDA cre-

dential.

The Competencies for the Child Development Associate are generic definitions of

knowledge and skills needed by individuals to enable them to take respomsibility
for and work effectively with children aged 3 through 5 in a comprehemnsive child
care program. The CDA Competencies are categorized in six broad areas. Within
these areas, there are 13 Functional Areas in which an intern must acquire knowl-
edge and skills, and Personal Capacities. The Functional Areas and Personal
Capacities are described in Chapter 2. '

The Competencies are stated broadly so that they can be used as a framework for
staff development and training programs that meet the needs and preferences of
local communities, the divergent educational views of’ various child care provid-
ers, and the cultural and ethnic backgrounds of the children being served.

The CDA Competencies are now being used by a number of colleges and training
institutions as a basis for setting up new early childhood programs and for adapt-
ing existing <curriculums. In addition, child care programs are increasingly
incorporating the Competencies into their staff training and career development

activities. The CDA effort has grown and expanded so that the CDA Competencies

are now known not only throughout the United States, but also in other parts of
the world. :

COMPONENTS OF THE
CDA PROGRAM |

The CDA Competencies




CDA Training

Pilot Training Programs

The first CDA training effort was the funding of 13 pilot programs to test and
further refine the Training Criteria and to develop strategies for competency-

"based CDA Training. Operating from 1973-76, these pilot training programs devel-

oped a variety of  training materials for dissemination. In 1974, additional pilot
programs were funded to train bilingual-bicultural CDA's.

HSST/CDA Training

In 1973, a second major CDA training effort was initiated. The Administration for
Children, Youth, and Families, through its ongoing Head Start Supplementary Train-
ing program, mandated the provision of CDA training to Head Start classroom staff.
As a result, more than 350 four-year colleges, universities, and community and
junior colleges across the United States became involved in providing CDA
competency-based training to persons working directly with children in Head Start
classrooms. Current Head Start goals include plans for the long-term incorpora-
tion of CDAs into Head Start classrooms. ;

Providers of CDA Training

The number of individuals involved in CDA training is increasing rapidly as are
the number and types of CDA training providers. 1In addition to colleges and uni-
versities, these now include training and technical assistance organizations and
agencies, Head Start grantees, State and local agencies, and individual contrac-
tors and ,consultants.

CDA Training.Materials

’
£

As with other facets of CDA training, the number and types of curriculums and
resource materials developed specifically for CDA training are also increasing
rapidly. To support training efforts, ACYF funded a CDA Clearinghouse from 1977-
81 to disseminate CDA training materials. - :

X 23
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The CDA Consortium - : v ' Assessment and
‘ : , Credentialing

From the outset of the CDA program, leaders in the field of child development and o

early childhood education have contributed to the development of the CDA Competen-

cies and to the basic design of CDA training and credentialing. A representative

group of national organizations concerned with child development, early childhood

education, child care, and teacher training joined together to form the CDA Con- : -

sortiumy @~ private, nonprofit corporation, which was funded by ACYF in 1972 to .

design and develop an assessment and credentialing system.

During its first 3 years, the CDA Consortium staff and members developed a viable
system for assessing and credentialing child care personnel. The result of their
efforts is the Credential Award System, which went into operation in May 1975.
The first CDA credentials were awarded on July 24, 1975, to 34 persons across the
country. The Credential Award System has been expanded to include bilingual/
bicultural competencies, and B111ngual/B1cultural CDA credentials (Spanish only)
have been awarded since 1979.

The CDA National Credentialing Program

The Credential Award System is now being managed by the CDA National Credentialing
Program./2/ 1In keeping with the original design of the CDA Program to ultimately
include a wide variety of child care staff, the National Credentialing Program is
working on plans to extend the credentialing system to home visitors, family day
care providers, infant and toddler caregivers, and providers of services to the

handicapped.
2Bank Street College of Education, 1341 G Street, N.W., Suite 802, Washington, ’
D.C., 20005, is administering the current contract for management of the CDA

Natlonal Credentlallng Program.
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Stimulated by program development at the Federal level, many States have experi-
enced rapid growth in the number of child care programs for young children. In an
effort to’ assist States in enhancing the competence of personneliin child care
programs’, the-Administration for Children, Youth, and Families, in 1975, initiated
a .long-range effort to work with individual States to_encouragé them to incorpo- -
rate the CDA credential. into their- child care regulations. - The number of States

that have. done so has been increasing speadily since that date./3/ "

Suppert From Colleges and -Universities - ) ’ .

. The positive response from four-year colleges and universities, community and jun-
jor colleges, and other training institutions to the CDA concept has been crucial
to its success. For these institutions, the CDA program has facilitated such
goals as pioneering innovatiye training; providing community service; fostering
outreach to other community institutions and State, Federal, and professional’

- organizations;“developing'alternative learning strategies for adults (including

) persons with limited prior formal education), and developing flexible approaches

to granting course credits and degrees. )

Providing CDA training has "broadened the base. of institutions' clientele and
changed their traditional role. Institutions have become more intimately involved
‘with the surrounding community by relating to Head Start agencies and other eommu-
< nity groups desiring CDA training for their classroom spgff. Training programs

S

- 3As of Fall, 1981, 19 States and the District of Columbia have recognized the CDA
credential by incorporating it into their child care licensure procedures. These =
States are: Arizona, Illinois, Kansas, Maryland, Michigan, Minnesota, Nevada, New
Mexico, New York, North Carolina, North Dakota, Oregon, - Pennsylvania, South
Dakota, Texas, Utah, Virginia, Washington, and Wisconsin. :




for Child Development Associates have given impetus to, or become part of, out-
reach programs such as university extension programs, universities without walls,
credit for life experiences, or external degree programs. Restructuring curricu-
lums for CDA training has proven to be a catalyst for comstructive change. :

v

As the importancé of education and development in' the early years of a child's

life gains greater recognition, so will the need for new approaches to training

child care personnel. Competency-based training as a means of credentialing child
care staff is one such approach. The CDA program is an effort to provide the
nation with an adequate number of professional workers competent to guide the

. growth and development of young children in a variety of settings.
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I The aim of CDA training is to help 'interns incorporate the CDA Competenc1es into CDA COMPETENCY

petencies are, therefore, the substantive foundation . for training, assessment, and ‘
" credentialing of Child Development Associates. They were developed by a task :

force of specialists in early childhood education and child development in coop-- The CDAQ’WCES
eration with the Administration for Children, Youth, and Families. The Competen- - AR

cies have been reviewed by a broad spectrum of groups and individuals under the
auspices of the CDA Consortium. They were adopted by the CDA Consortium board of
directors as the basis for development of the Credential Award System for Ch11d
Development Associates. : i . . : .

“

The CDA Competencies are an operational definition of  the broad skills staff
should have to foster children's growth and learning in a developmental child care .
program. They are based on widely acknowledged assumptions about childrxen's
developmental needs and are categorized in six broad areas. They are:

.

1. Setting up and maintaining a safe and healthy learn1ng environment for'chll-
dren.
2. Advancing ehiidreq's physical and intellectual competence. . : .

' their everyday behavior and thus become competent child caregivers. The CDA Com- STRUCTURE

l 3. Building the child's positive self-concept and individual strength. i

« 4, -Organlzxng and sustaining the positive functlonlng of children and adults in

l a group in a learning environment. :

5. Bringing about optimal coordination of home and center child-rearing prac-
tices and expectations.

6. Carrying out supplementary respbnsibilities related to the children's pro- -
gram. :

e
ks,
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Two additional competencies for Child Development Associates working in programs
serving Spanish-speaking children are: ' ' '

o Comprehending and communicating with children and adults in Spanish and.
English, and RN
Supporting children's ethnic identity and self-concepts by making- cultural
experiences an.integral part of the daily program and supplemental activi-
ties., : B : ‘

The Competencies are “written in general terms so that each training project can
identify the specific skills or Indicators/1/ that are most appropriate for its
particular program, the needs of interns and children, "and the objectives of par-
énts and staff. They can be used as the foundation for training in both urban'and
rural settings and in programs that serve diverse social, racial, ethnic, and cul-
tural groups. The Competencies take into account the need for the CDA to be able
to individualize the program for .each child, to be sensitive to racial, ethnic,.
and cultural uniqueness, and to recognize special needs in'any other area of the
child's development. ‘ '

The Competencies are interrelated, and it is important to recognize this essential
quality. Teaching is viewed as a whole that is more complex than any one of its
parts. For example, helping a child learn to climb can aid physical and concep-
tual development and also foster self-esteem. These are different competency
objectives, but a single caregiver action can advance all three areas of develop-
ment.

In addition to the knowledge and skills needed by staff working with young chil-
dren, specific capacities for relating effectively to children are essential.

¢

1See p. 19 for a description of Indicators.




From field observatlons of practitioners  and a review of the literature, several
Personal Capacities were identified. These are essential complements to the more
technical-aspects of competence. '

The Personal Capac1t1es listed below and summarlzed in figure 1 represent patterns

of relatedness most relevant to teaching children in the early years of childhood.

Training programs for CDAs should try to develop them in .all CDA internms. The

Capacities are:

To be sensitive to children's feelings and the qualities of young thinking

‘To be ready to listemn to children -in order to understand their meaningé

To utiiize.nonverbal forms and. to adapt adult langUage and style in order to

maximize‘cdmmunication with the children

To be able to protect orderliness without sacrificing spontanelty and child-
like exuberance :

To ‘be perceptive of individuality and make positive use of individual differ-
ences w1th1n the child group :

To be able to exercise control without being thgeatening
To be emotionally responsive, taking pleasure: in children's successes, and
being supportive in times of troubles and failures

To bring humor and imaginativeness into the group situation

To be committed to maximizing the ch11d's and his or her famlly s strengths

and potentlals.

¢ . w

v

Personal Capacities
Essential For

Child Developﬁient |

Associates

35
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- Figure 1. ‘
CDA Competency Structure

?
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The six broad- CDA Competency Areas were further delineated into 13 Functional
Areas by the CDA Consortium. These Functional Areas serve as a means for directs
ing the focus of observation within the six Competency Areas. At the time of
assessment for credential award, CDA candidates are observed according to these 13
‘areas, and they are also asked to organize a portfolio containing evidénce of
demonstrated competence in each one.

The definition for each Functional Area is the Competency Standard that must be

met by the CDA candidate in the final assessment process. Relationship of Func-’

tional Areas to CDA Competency Areas may be found in figure 1.

-
-

In the proposed system to extend the .CDA Competencies,. training methods, and the
credentialing system, wording of some of the Competency Areas and Competency Stan-
dards and some of the Functional Area names is slighly different. - The reader

should contact ACYF or the CDA National Credentialing Program for updated infor-

mation. .

Further delineations of the Competehcy Areas that provide -a basis for classifying

and categorizing observations of the CDA intern (or CDA candidate) in the 13 Func- -

‘tional Areas are the Indicators. They are a means of organizing information in
the Functional Areas and for making judgments as to whether an intern is ade-
quately meeting the Competency Standard for a given Functional Area.

The Indicators are types of activities or behaviors that indicate the intern is
demonstrating competence or performing competently. Indicators are examples of
competent performance. The relationships between the specifics of the intern's
performance in the child care setting, the Indicators, the Functional Area Compe-
tency Standard, and the CDA Competencies are presented in figures 2, 3,. and 4,

Figure 2 shéws one Competency Area with its designated Functional Areas and their
definitions--the Competency Standards. In. figure 3, a further delineation of the

-

‘Eié? .

gThe Indicatox:s



.

»

Functional Area “Cognitive" is,pfesented wiﬁﬁ/a}corfesponding list of sample Indi-

cators. In figure 4, examples of specific activities are listed for ome Indica-
tor. An intern might use one or more of these activities as documentation for the
Indicator. o -
. .
/ -
] , < g
{ . -
k]
) '
57
bl N . Bk
- M@? -7
s .7—-.» i ~
;. )

o

ERIC | 20

Aruitoxt provided by Eic:

e




Fqgmn:z. .
. (JonqiﬂBnCyUArealI . . o .
,/ _ : with Its Functional Areas

* FUNCTIONAL AREA . R COMPETENCY STANDARD L A

CDA‘COMPETENCYV" 2.1 PHYSICAL."" Intersy prOV1des a varxety of approprlate equipment, activi-
AREA B o o ties and opportunltles to promote the phy51cal development of |
2 R ‘ the <hildren.-

- ) . . B ) . . . K . . o

1 . o . . N

‘ 7 2.2 COGNITiVEv Inte§n<prOV1des¥act1V1t1es and experlences ‘which encourage 3
. ADVANCES PHYSICAL .. - ', ~questioning, probing and problem-solv;ng skills appropriate "} . ' |,
and INTELLECTUAL = IR © to the developmental level and learnlng style of the. chll- N ,

oy
.
\':P

'COMPETENCE . .. . dreh.

. : N :2.$T”LANGUAGE i »:Intern helps chlldren acqulre and . uSe 1anguage as a means of
< . . N | S “ communlcatlng thelr thoughts and feellngs and of understand-'
. -1_: . - " lng others“ ) ' . )
' -2.4,'CREATIVE " Intern prOV1des a varlety of approprlate experlences and .

. ' LT  media that stimulate- ch;ldren,to explore and express their -
: £ ‘ creatlve ab111t1es , e

-t E v
) e o

I3 . . el




Example Indicators

CDA COMPETENCY

ADVANCES PHYSICAL
‘and INTELLECTUAL .

. com:mncn |

14

. FUNCTIONAL AREA
2.2
' COGNITIVE -

| “Example Indicators

2.2.1

2.2.2

12.2.3

2‘2'&

2.2.5

‘20206"v
{227

2.2.8_

2.2.9 -

Interm:

Uses a variety of methods to deter-iﬂgsthe cognitive developmental
level and learning style of individual children.

Provides activities that are appropriate to individual cognitive level
and learning style of the children.

Provides activities and materials that develop children's learning
modalities (senmsory, physical, perceptusl-motor, kinesthetic).

Uses questioning and problen-uolving techniques to pro-ote expanded and
divergent thinking. :

Prov1des challenging experlences that stimulate curiosity and motivate
chlldren ] learnlng.

‘ Provxdes feedback to children that encourages independenm thinking, .

Provides materlals and activities to promote development of cognitive

- operations (classifying, serxatlng, comparlng, contrastlng, uemor121ng,_ )

generating hypotheses)

Prov;des activities and mater;als for acqulrlng concepts about the

world - (mathematlcs, science, social studles)

'1~Uses ongomng,center routlnes and act1V1t1es to encourage chlldren s
'cogn<five growth. ‘ ,

-




Figure4 -~
Functional Area, Cognitive
SpecﬁkLAcuwnxu;u)[kxnnnent(hnelnduxuor

Example Act1v1t1es

- 'CDA COMPETENCY.

| ADVANCES PHYSICAL

and_ INTELLECTUAL
~ . COMPETENCE:

'FUNCTIONAL AREA-
22
COGNITIVE

INDICATOR 2.2.1

Intern uses a variety

of methods to deter-
mine the cognitive
developmental level

and learning style of

individual children.

Example Activities

'§'_ Intern keeps an ongolng case record on each child and an:lyzes 1t on a
monthly basis for cognxtlve, social, emot1onal, and physical growth and
developnent., , . ,

Intern uses deVelopmental checkllsts to determine cogn;t;ve-developmental
- level and 1earn1ng style of 1n61V1dua1 children.

e

. Intern interacts W1th each child on a one-to-one basis during block buzld-
,1ng, easel painting and in the science and other learning centers to deter-
‘mine cognltlve developmental level and learn1ng style.

' mally determine learn1ng style and preferred modallty(ies) of 1nd1V1dua1
. children. :, AR ceen I S

{eo Intern seeks. assxstance from mental health spec1al1sts when formal cognltlve

assessment is called for

ltef Intern has devised a game 1ncorporat1ng touch, sight, and sound to 1nfor-' |

23




THE CDA TRAINING
CRITERIA

When first conceptualizing CDA training, ACYF personnel and child care profession-
als made certain assumptlons about teaching and learning. These were that:

1.

Education of adults should provide for 1nd1V1dual d1fferences in experlence
and learning. A : .

Supervised field experiences are essential to legfnlng and proV1de opportu-
nities for making direct appllcatlon of knowledge

Length of time in training should relate to 1nd1V1dual needs in acquirlng and;'
demonstratlng competence

Based on these assumptlons, CDA tra1n1ng guidelines were formulated and were used_
by the original CDA pilot projects in the design and implementation 6f 1nnoVat1ve"
training approaches. These training guidelines later became part of the ACYF pol-
icy requirements for incorporating CDA training into Head Start Supplementary
Training programs. The CDA Training Criteria specify that:

1.

2.

The training should be based on the CDA Competenc1es and should lead to their
acquisition. e

Valid credit should be provided for training. - : o
Fifty percent or more of the intern's total training t1me should be’ spent in

supervised field work.
M 7

Training should be organized so that academic and field work are an integra-
ted set of experiences. -

Training should be individualized according to each intern's strengths and
needs with respect to acquisition of,the CDA Competencies.

24 48
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6. Training should be flex1bly scheduled so that length of training t1me varies

according to each intern's rate of - acqu1s1t10n of the CDA Competenc1es.
Figure 5 illustrates the basic design of CDA competency-based training and the
interrelatedness of the three major components of the CDA program: CDA Competen-
«cies, CDA training, and CDA asséssment and credentialing. The CDA Competencies
are the basis for both the training and the assessment. An initial appraisal of
the intern's strengths and training needs with respect to acquisition of the CDA

Competencies is made upon training program entry, and ongoing appraisals are con--

tinued throughout the training period. Individualized training plans are-" “devel~
oped at the outset of training and updated as training proceeds These plans must
be consistent with the other Training Criteria: training based on the CDA Compe-
tencies; provision of valid credit, supervised field experiences, integration of
academic and field work, and flexible scheduling.

During the training period, which varies from 2 months to 2 years depending on
previous experience and individual rate of competency acquisition, the intern and
the field supervisor operate in a team relationship. The interns take equal
responsibility for their own learning, make ongoing self-appraisals about personal
level of skill in demonstrating .competence, and share responsibility for decision-
making in setting up their own individualized training plans.

In the assessment process for credential award, emphasls is also on a team rela*
tionship during the Local Assessment Team (LAT) meeting. As a member -of that
team, the intern, now the CDA candidate, has an equal voice in making judgments
and has an equal vote. Consistent with CDA training procedures, the assessment
process focuses on the candidate's acquisition and demonstration of the CDA Compe-
tencies. ’

-

Y
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BASIC DESIGN OF
CDA TRAINING AND

' ASSESSMENT
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A basic difference between the CDA approach and the aégigath to professjonal pre-
paration in many teacher education programs is that award of the CDA crédential is
based solely on demonstrated competence rather than on numbers of academic courses
taken, credits earned, and degrees conferred.’ The concept of demonstrated compe-
tence is also-inherentvin CDA training and distinguishes it from other forms of
training. -

The following list 1nd1cates additional differences between CDA and other. types of\

training: : N N

o‘ Training program entry and exit requireménts )
° Academic course work . .

° Extent of required field experiences . ' _///, .

° Relationship between academic and field work |

. Length of training time -

° Certification procedures

o Intolvement of training institutions. . ,

Figure 6 presents the major differences betWeen approaches in CDA training pro-

grams and those generally taken in teacher education programs and highlights the
CDA Training Criteria. v

. .

COMPARISON OF -
CDA COMPETENCY TRAINING
_ AND OTHER TRAINING




" Entry

Academic Work

Field Experience

Relationship of Theory
to Practice

)

Time

Exit

Certification

Institution involved
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I)ﬂﬂérvnlcxas Between CDA Training Programs
and Teacher Education Programs,
Highlighting CDA Training Criteria

Teacher Education Programs v

Standards set by institution--entrance exam- -’
ination, high school diploma. All students

.begin program according to academic calen-

dars.

vy

Stipulated for all students. Academic work
includes courses in child development, teach-
ing methods, and general academic require-
ments, such a% history, science, sociology.
General academic work usually precedes educa-
tion courses.

Practice teaching follows academic course
work. Field experience usually limited in
duration.

Usualli does not occur until the culmination
of the training during practice teaching.

2-4, years.

-

Standards established by the institution--
completing the academic program with accept-
able or satisfactory grades.

Degrees, certificates, or credentials awarded
to student by institution.

Colleges, community and juniar colleges, and -

universities.

- of the CDA Competencies.

CDA Traiming Programs

Open eligibility--Intern must be at
least 17 years old or have high school
diploma; must meet local health require-
ments for working with -children.

Interns entér training when openings
become available.

Individually designed to meet each
intern's needs. . Each intern given an
initial entry appraisal to determine his
or her strengths or training needs with
respect to the Competencies.
tencies are basis for academic work.

_Academic and supervised field work occur

simultaneously. Field work comprises 50
percent or more of total tra1n1ng t1me »

Academic theory thoroughly 1ntegrated
with field experiences. Both academic’
and field experiences based on spec1f1c
set of Competencies designed for CDAs.

Varies according to intern's progress.
Two years is an expected maximum for
acquiring the Competencies.

Standard met by successful acquisition
Assessment of
demonstrated competence execited through
the Credential Award System. 1

. “i?
Child Development Associate credential
awarded to intern by CDA National Cre-

dentialing Program.

. Colleges, community and junior colleges,

and- universities--in cooperation with,
and in addition to, wide variety of
other organizations interested in train-
ing for -child care staff.

.

ChA Compe-

»

a

" ' Supervised Field Work

.+ Integration of Academic
~and Field Experiefices

+ . Training Criterig .

Flexible Scheduling

Training Based dn the -
Competeficies..

Individualization

M

Flexible Scheduling"

Individualization

T a0

Flexible Scheduling

Training Based on the
Competeﬂg}es
N N

N
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CDA training allows for program uniqueness due to diversity in geographic loca-
tion, cultural and ethnic makeup of children and families served, and program phi-
losophy. Although CDA programs/must focus on the acquisition of the CDA Competen-
cies, there is no one set of training activities that each program must include.
There are numerous ways that the CDA Training Criteria can be met. These alterna-
tive .approaches will bé discussed at length and related to the topic of quality

training in the chapter to follow.
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This chapter presents an overview and a detailed description of the six CDA Train- OVERVIEW

_ing Criteria. It carries forth the theme set at the beginning of the Guide that '

the CDA Training Criteria are essential to the provision of quality training. It
" also carries forth the philosophy, originally established by ACYF, that there is

no one way that the Criteria should be met. Although they prov1de a ,basic frame-

work for CDA training, they are stated in broad terms so that training projects

can meet the needs and preferences of local communities while at- the same time

maintaining CDA principles and practices. The term, CDA training project is used .
throughout the remainder of this-document to refer to ani institution, an agepcy,

or both, or individuals and groups providing CDA training. '

w

& " o
The 1nformat10n that follows is presented in a format designed to facilitate _self- The Format as a Tool For
study by CDA training providers or consumers. For training preject or agency per- '
sonnel who are interested in setting up a CDA training project, or who are in the
initial stages, of implementation, “a number of alternatives are presented for
implementing each Training Criterion.

Training Project Self-Study

3

For agencies that are seeking or “are already receiving CDA training for their
staffs, the information and format can serve as a reference or decisionmaking tool
to determine the extent to which the training is focusing on quality through
implementation of the Training Criteria. For training projects that are in full
operation, it can help to refocus training and improve its quality. For example, , %
a training project profile can be developed and presented in graph form showing °
levels of adherence for each Criterion, thus providing a graphic overview of the
areas of strength and areas where some need or correction is called, for. : . .

A training perception- check can also be carried out in which representatives of

all groups involved in the training project (interns, field supervisors, academic
instructors, curriculum developers, field site staff, administrators, and parents) :
complete an evaluation of the project's adherence to each Criterion. These per-
ceptions could then be compared, and areas of congruence and discrepancy could be

used as. a basis for modification of training. ' , o




Quality CDA Training

©

The format also lends -itself to conducting a tra1n1ng documentation effort with
empha31s on the project's approach to each Training Criterion. It is one thing to
say that the training is based on the CDA Competencies. It is another to document
where and how thlS occurs. v _—

-
L4

Training prOJect§ can use the format as an orlentatlon tool for new staff members or:
to present information to agencies seeking information about CDA training. Agencies
or child care groups seeking to purchase CDA training. from an outside provider might
use the format for orienting the training provider to optimal CDA training practices.
Once agreement about training has been reached and training is ongoing, the training
consumer and trainjng provider, working as a team, can use the format as a resource
for monltorlngggnd evaluation of the project.

Based -on the assumption that there is a relationship between ualltX CDA training and
adherence to the CDA Tra1n1ng Criteria, quality CDA tralnlng is. defined as:

Individualized tra1n1ng that is based on the CDA Competenc1es, provides a.
balance- and integration of academic and field experiences and the award of
valid cred1t and permits CDA ‘interns flexibility in duration and pace of
training as they focus on and attain the goal of acquisition and demonstra-
tion of the CDA Competenc1es.' ’%\\ : : o

The format to be presented is a Training Criteria/Key Elemepts format. Key Elements
have been delineated for each of the Training Criteria. These are shown in figure 7.
The Key Elements serve as a focus for making judgments about the training prOJect ]
adherence to each of the six CDA Training Criteria. : :




<3
Figure 7. .
CDA Training Criteria’Key Element Format
) [
v TRAININGV‘CRITERIA
Training . Valid- Supervised Integration Individual-~ Flex;ble o
_ Baged on. Credit Field Work ~of Acadesic - dzation - Schedulinz ‘
.‘ '-r.the, CDA C — - : — - and Field —— :
" Competenciey g Experiencea o
. /
h KEY :
- ELEMENTS
& Commun: cation o Academic s Tield sﬁe(g) Academic Appraisal .0 Scheduling
and € -rdzm- ~ Requirer— e Tield Time Experiences Leaxning ¢ Counzeling
/ mants ' ¢ Field : Field Style '
. e Credit Supervision Experiences Training
" Kquivalency . Integration Plan
» it Trans~
ility -
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\
TRAINING CRITERIA ' Figure 8 presents the Training Cr1ter1a delineations and processes that will i)e used
DELINEATIONS throughout the remainder of this document R . ,.G
Y ) Key Elements o i ) ' A
A ° Strategies S
9 ° Alternative Techniques. . - /

. Figure 8. . | :
’[i. e o C -I riaD ]- X»II- lP . | ) . | “.

» xey»ne-enu -
’ ITERIA :  Stratesies ” Alternative
TRAINING CR.TEKI Quality . ﬂtfl .  Techniques
Standards ' °
- (Definitions) - ’
. ‘ 8 ‘
0 N
Kev Elements and The Training Criteria are stated in broad terms. The Key Elements are fgrther delin- .
Their Qu'ality Smndards eations of the broad terms and serve as a means. of focusing more specifically on sep-

arate dimensiohs or aspects of the broad descrlptlons This specificitf is needed in
_ order to make judgments about a training program's implementation of quality train-
)

ing. _Each Key Element has been defined, and that definition is the Quality Standard
for that Element. , '

"3

6 | . R 38 63




(.

Strategies are methods a training project might use to meet the standards for each
Key Element. Each training project should develop its own list in keeping.with
its own program philosophy, geographic location, or population to be served, -and
consistent with the provision of quality CDA training as stipulated in the Key
Element Quality: .Standard.

Alternative Techniques are the specific activities undertaken by a training pro-
ject to carry out a particular Strategy. Some projects might carry out a number
of Alternative Technique's for one Strategy; others might carry out only one.

In the sections that follow, Key Elements and their Quality Standards, Strategies,
and Alternative Techniques will be presented for each of the six CDA Training Cri-
teria. It should be reempha51zed that the list of Key Elements, although repre-

senting the thinking of many persons experlenced in CDA training, is not all-~
inclusive. Training projects may use some Strategies and Techniques for imple-
"menting- the Training Criteria that differ from those presented herein. The

material that follows is presented as a gu1de to spur thinking, and foster innova-

‘tion and at the same” time maintain CDA concepts and philosophy.

-

Each Training Criterion will be presented in a separate section that includes:

) A graphic overview of the Training Criterion and its Key Elements

. A descriptive overview of the Training Criterion and Key Elements with imple-

mentation guidelines
.

) Definitions, or Quality Standards, for the Key Elements
) Strategies for meeting the Quality Standard for each Key Element

) Alternative Techniques that training projects might use singly, or in combi-
nation, to implement a particular Strategy.’

o

Cby P

Stg‘aﬂkegﬁes ‘ .

Alternative Techniques

[

Y

SUMMARY OF

INFORMATION -
TO FOLLOW




°

For the purposes of clarity, color coding is used in the left and right margins to
differentiate each Training Criterion and to highlight information that is focused on

within a Criterion. A numbering system is also used to show relationships between
Key Elements and Strategies within each Criterion, e.g.:

Training Criterion 1
“Key Elements 1.1 1.2 SR K
Strategies 1.1.1 1.2.1°
- 1.1.2 1.2.2
Cross-referencing information is included in the color-coded margins' to show rela-
tionships between Training Criteria. Alternative Techniques are Eit numbered;

rather, there is a box next to each Technique for checking purposes to facili-
tate recordkeeping by training program or agency staffs. ‘

P
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Key Elements and Strategies for Training Criterion 1

v

Trunung Critemon 1

TRAINING BASED ON. THE CDA COHPETENCIES

/

" Key Element 1.1
COMMUNICATION
AND‘COORDINAIION

1

Key Element 1.2
CURRICULUM

Key Klement 1.3
STAFF

Strateg1es
1.1.1

s e

t—l.—l.—l.—l.—l.—l
.
NO\U‘I#U)M

Adhinistrative
Procedures

Strategies
1 2.1

2.2
3

-

Academic
Content . Resources
Strateg1es Strategleés

v 1.2.4 | 1.2.7
1.2.5 - : 1.2.8
1. 9

2.
1.2.6 2

Materials &

Modification
& Revision

Strategies
1.2.10
1.2.11

Strateg1es
1 3.1
1.3.2 -
3.3 -

»
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OVERVIEW

The aim of CDA training is to help interns incorporate the CDA Competencies into

[N

their everyday behavior yand ' thus become competent child caregivers. The CDA Com- °

petencies are, therefore, the substantive foundation for training.

Training Criterion 1 stiphlates that training should be based on the CDA Competen- °
cies and should lead to their acquisition. Successful planning and implementation

of this Training Criterion will have lasting impact on the quality of CDA training
that is provided. . The Key Elements and their Quality Standards reflect varied
requirements and activities. ' : ' ’

Three Key Elements significant in providing for Criterion 1 are: Tommunication
and Coordination, Curriculum, and Staff. Communication and coordination proce-
dures must be established among the participating groups (agencies, institutions,
and departments within agencies and institutions) concerning CDA training content,
philosophy, and principles. A curriculum is required in which the academic con-
tent and curriculum materials encompass the knowledge, skills, and attitudes
embodied in the CDA Competencies and Personal Capacities. The curriculum design
must alsé incorporate other CDA Training Criteria (i.e., that the training should

be- individualized with respect to each intern's acquisition of the CDA Competen-

cies, should provide valid credit, and so on). Other pertinent activities include
the recruitment, hiring, and training of staff. ’

a

Key Element: Communication and Coordination

Training based on the CDA Competencies differs from the type of training that most
individuals in child development agencies that seek training or in the training
projects that offer CDA training have experienced. It is therefore important to
establish procedures for communication and coordination at the outset of training
project design and development. This will facilitate implementation of this first
Criterion, and also form a foundation for implementation of the other five Cri-
teria. All parties should be oriented to CDA training content, philosophy, and
principles, and should understand their roles and responsibilities concerning the
ongoing implementation of Training based on the CDA Competencies.

.-
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- 'CRITERION1
“Training Based on the -
~ CDA Competencies -

H

Training projects should establish an active advisory committee repgzsentative of
those constituent groups being served, including parents of young children, CDA
interns, and professional and nonprofessional groups and individuals from the wider
community. The training project manager or director should take the lead in insti-
tuting the local advisory committee. ’ :

Key Element: Curriculum

Curriculum is&}ﬂg/;;st complex Key Element of those under Criterion 1. The CDA cur-
riculum should encompass all diménsions of the CDA content, address other CDA Train-
ing Criteria, and be consistent with the CDA concept of demonstrated competence.
Training projects must meet the challenge of addressing the innovative features of

CDA and at the same time provide a course structure and crediting system that is
acceptable to members of the academic community. '

In order to meet this standard, the curriculum design must take into account both
organizational and instructional curriculum components such as: administrative pro-
cedures, learning unit format, materials and resources, and learning experiences
(academic and field). g

One approach to CDA curriculum development is to modify or revise the early childhood
teacher education curriculum already in place within the academic institution. ' In
this approach, existing course titles, credits, and resource materials are utilized;
however, revisions are made in the academic content, teaching methodology, and stu-
dent requirements. ] o ' .

Another approach is to design and develop an entire CDA curriculum by starting with.
the CDA Competency/Functional Area structure as the basis for generating the academic
content and with the CDA Training Criteria as the basis for the accompanying teaching

methodology. - .

A modular format can also be used. Comprehensive modules, based on the CDA Competen-
cies, designate a variety of field experiences and provide a variety of options for

46
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both the acqulsltlon and demonstration of competence. Another method is to use a
"multidimensional" format that incorporates courses, modules, and dther 1earn1ng
experiences such as 1ndependent studg, workshops, and minicourses.

‘Whatever approach is used, there -should be consistency between CDA program goalg

and principles and “the curriculum goals., Curriculum focus should be on providing
for the interns' acquisition .and demonstration of CDA Competencies in an educa-
tional process specifically designed for the adult learnmer.

‘Key Element: Staff

CDA training requires the careful selection and ongoing training!of qualified aca-
demic instructors, field supervisgrs, and other staff. A central staff member of
the CDA training team is the field supervisor, a new professional in child care
training. The field supervisor’ plays a cruci role in all staffing patterns.
The academic instructor has responsibility for goordinating with the field super-
visor. Both must relate theory to practice. ' '

-
.
.

The field supervisor conducts initial and  ongoing appraisals of the intern's
acquisition and demonstrdation of competence and has responsibilities for teaching,
and also for establishing and maintaining a team.relationship with, the intern.
The teaching takes ‘many forms: reading and reacting to writeups of assignments
that require the application of theory to practige, modeling activities with young
children in the child development setting, and conducting seminars and workshops.

Staffing patterns vary according to the format chosen for learning units and have
implications for staff selectjon and ongoing staff development programs. In pro-
jects using a modul at), the field. supervisor might also be the academic
instructor. : ’ R . :

' N

In projects using the course format for learning units, the academic instructor
responsible for the course work may or may not become a third member of the train-

ing team. In some projects this is not possible because of organizational an

"_ 2 ;v CDA Competenc1es

CRI’I.‘ERIO’N l
Tralnlng_Based on’ the

OVERVIEW
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CRITERIONI .o financial constraints. In those cases the academig .instructor and the field supervi-
Tralnlng Based on the = - . sor are in communication; however, the field supervisor takes major responsibility
CDA Competencles : o for coordinating the academic and field experiences and for maintaining the training

team relgtaonshlp with the intern.
OVERVIEW

& . .
. A number of staffing patterns are applicable when using the multidimensional format
G e for learning units. Field site staff members such as education coordinators might
e L become members of the training team. Training project personnel other than the field

C ‘ supervisors or acagemic instructors mlght also be 3551gned responsibility for coor-
P dinating the academic and field experlences.

. : .

On. the pages that follow, the three Key . Elements SCommunicatidn and Coordination,
Curriculum, and Staff) are developed further in terms of:

Pl

."  ? . ° Quality Standards for Key Elements ‘ .
L _ . é B . Y ) Strategies that training projects might focus on to meet the Standards

' Alternative Techniques, or activities, a training pfoject.might engage in to
carry out a particular Strategy./1/ ' b N g

. A : ’ " ' } -

B ’
. ‘ (
B o . M . !
. , - : 1The Alternative Technlques are examples of gome of the ways training projects can
> o ' _ implement CDA training consistent with the Tra1n1ng Criteria. The 'lists of Alterna-
) ' Sy U tive Technlques are not to be considered as all- 1nc1u51ve
T , ¢ -
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KEY ELEMENTS . QUALITY STANDARDS

1.1 Communication Establish and implement a plan for communication and,
and Coordination: coordination . that designates inter-training project,
training project/agency, and training project/community

» relationships, roles, and responsibilities concerning the

- R planning and ongoing operation pf tra1n1ng based on- the
CDA Competencies. :
a ‘ -
! £
B . > . . LN o @ N
1.2 Curriculum Provide a curriculum-that encompasses all dimensions of

the CDA content, is consistent with the CDA concept of
demonstrated competence, and addresses other CDA-Training

Criteria. ' P
1
i
: i '
) 3 ’
. ~'* ! * [<4
- ) . L) e r -~ .
.1.3 Staff . Provide for an adequate number of qualified staff and
- their involvement in an ongoing staff development pro-
) . N gra!ﬂ. . 7 ‘ N
..:L ’ \\ L. L : .
L. !
? ', — : ¥
- ' - - - R

. § 49

. 53 .

CRITERION 1
‘Training Based on the
~ CDA- COmpetencles

KEY EI.EMEN'I’S

and their

QllAl.l'l'Y STANDARDS

s
f
!
1
N



T STRATEGIES . :
" CRITERION1 . - 1.1.1 A paid training project staff member serves in the rolé of liaison between
Training Based on the the training project and other institutions, groups, agencies, or organiza-
CDA Competencies - tions.
. KEY ELEMENT 1.1 _ |
' Communication and Coordination», 1.1.2 Orderly plans and agreements are -formalized, in writing, regarding joint
{ e S VLN efforts - between and within agencies, institutions, and departments, on
- QUALITY STANDARD implementation of the CDA Training Criteria. ‘
'} Establish and implement a plan for. : :
- communication .and cooxdination that | » -
| designates inter-training project, |- .
» t,guiniug pt;ajacl:la;;gqcy,x m‘;d :;ain—, ' 1.1.3 A method is worked out for reconciling Federal, State, and local program -
-~ | {ing project/cosmunity relationships, | - ] i ini 3 i :
“#roles, and responsibilities »conc’em:- - - requirements and 'tralonlng project practices. ‘
1 ing the plapnning and ongoing opera=- | , . : : .
. tion of training based on the CDA I’ b
<] Competencies. - T . . b . : . .
1 — 1.1.4 An advisory committee is established that includes representatives from the
- N e training project and a wide variety of persons and groups from the early
; STMEGIES IR childhood/child development community. 1
T ST S ) 1.1.5 Initi%¥l and ongoing briefings are held for all groups, departments, and the

advisory committee about CDA training and its implementation.

’ 1.1.6 Advisory committee members are~active1y involved in a number of project
P T functions. -
- _ . ) N ’ . .
1.1.7 Regular project evaluations are conducted that focus on the CDA Training

| Criteria and include participation of all groups.

85 .  o B 50° - 8
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ALTERNATIVE TECHNIQUES

a Role and responsibilities of the liaison staff member are fully detailed and
explained to all groups and individuals involved. :

°

Y
(m B Time is provided in the staff member's work schedule for carrying out
responsibilities.

a Regular briefing meetings are scheduled between the liaison staff member and
the training prOJect director. -

8 :
51

CDA Competencies

'CRITERIONT

Trammg Based on the

KEY ELEMENT 1.1

Comumcat.:.on :nd Eoordmatmn

e srwmn 1. 1

A yind nra:nlng project’ s;xff -gnber 1
sexves - in the ' role’ of ' liaison
between the .training project and

other ' institutions, groups; " agen-
cies, or organizationx ‘ i
. ] ! N
"AI.TERNATIVIE .
*nacumqmas |
i
- e
e - : ’ .

@ Y

Cross zefbrahcaa: -

) crudzt rran:farwszzty,

~99

Stlff 3 p. 75




= Z'Ordetly plan; and agtqe-enu uev4

S S

" 'CRITERION 1
'J.‘raming Based on the
' CDA Compe‘tencxes

m ELEMENT 1.1

co-nnnxcat:.on and Coordmat.mn

SIIA'I‘EGY 1 1.2

formalized = in = writing - regarding
- joint efforts between and within
sgencies, ;nuituv;icns, gnd depnxt,'- )
nentg‘ ’ } ‘

. ALTERNATIVE
 TECHNIQUES

cross: reférences: o

Cred‘zt Transferab.xlzty.

. pp. 97-99

Cmﬂ.culul (Hodlflcation and .
©.+ . Revision), p. 73

Field Site(s). pp- 1091“110

s Integration, p. 145

Scbedulmg, P 182

AI.TERNATIVE TECHNIQIIES

(] Working relationships are mutually agreed upon. prior to their formalization
in writing. v :

e

a Each group is informed in writing of changes, mutually determirned, in plans,
formats, and procedures. This 1nformat on is attached to existing documents
and plans.




ALTERNATIVE TECHNIQUES

w] Copies of the CDA Training Criteria, and other pertinent requirements are
circulated to all groups prior to project startup and are reviewed by the
advisory committee.

.

w] An alternative plan is in place during any interim period in which any nego-

tiations take place concerning the meeting of a requirement (i.e., in meet-

ing the training criterion for providing '"valid credit," an alternative plan

might be "credit banking").

(m] Interim and lor_lg-range plans for reconciling Federal, State, or local pro- .

gram requirements are submitted to the appropriate agency in writing.

. CRITERION l
- Training Based on the
CDA Competencles

KEY‘ELEMENT 11

Commum.catlon and Coordlnatlon

STRATEGY l | ¥ 3

A method ;us worked ‘out; fox: recontul- 1
_ing Federal, State, and. local pro- |
| ‘gram requirement;s and ttammg pro= {o
Jjeet practxces., . .

. ALTERNATIVE
~,:}_;TECHNIQIIE'S.

.‘ .'C'ross raferences. Lo

. Academic. Requ.zrements,
- pp. 88=9
counsel,iag. p.. 186
| Credit rrmsfenbzlzty,
. pp. 97-99
- c::rrzculun (Administrative
: .. Procedures),: Pp- 59, 60
v .Schedlmg, p. 182
Stafs, P 77 .




: - cmmnlon T
. Training Based on the
-CDA C‘ompetenc:.es

. KEYEEBMENT l 1
§Commun1cat.10n and Coo’rdmauon

STRAT EGY l 1.4

- |'that “includes  representatives from
the training  project and a 'wide

Y unﬁmmmy.v S

AQ]J[EIKRHXTI‘VE

_ TECHNIQUES ,

. Cross referemces‘. .

nAcadénzc.Requzrements, D- 89
,ctadit fransférabzlzty,_‘
C pp.. 97-99 . S
, . Field Site(s), p.. 110 o
" Scheduling} p: 182 s S
- Staff; p. 77 o

k“‘A" “d"ism'y posmittee’ is estabhshed |

| variet of persons and groups from [ -
the . sarly childhood/ch;ld deVelop-' o

ALTERNATIVE TECHNIQUES

o. The advisory committee is made up of représentatives from the training pro-

N

ject, the participating agéncy(ies), interns' field sites, other training
institutions involved, and each of the three State agencies .(Social Serv1ces,

Health, and Education)' , .

. D .
. «
) P v
" .
'

Iy

|

The following categories are established from which -advisory committee mem-
bers dre invitfed to serve:

-

- The CDA training pr&ject (interns, parents, staff)

- Interns’
ents)

Al
field sites (directors, education coordinators, teachers, par-

. N . » »
-- ° State agencies (day care licensing, departments of health, education,

etc.)
- Institutions (public schools, colleges)
- - Head Start (di%ﬁctors, education coordinators, STATOS, etc.)

- Child care organizations (early childhood professional organizations,
private child care, etc.) T e ’

- Community representatives (church groups, private business, etc.).

7’




y ALTERNATIVE TECHNIQUES -

’ Ru] The liaison staff member has responsibility for 1n1t1a1 and ongoing ‘briefing
sessions. . . .
N u] A plan is formalized concerning regularly-scheduled meetings of representa.-

tives from each invelved group

group representative.

0 Records of meetings are circulated to individuals from each group by the'
|

4

Communication and Coordination

CRITERION1
Training Based on the
- CDA Competencies '

KEY ELEMENT 1.1

srmlscv 115

i-and the advisory cowmittee about CDA

Initial and ongom; bneﬁan are
held for all groups, departments,

| training and  its implementatioen.

-+ Appraisal, p. 157
. Credit !‘ransferabzz.zty.

U Integration, p.
:ﬁtlff' P& 76—'-:—
i S

iAl.TERNAT IVE| |

| TECHNIQUES |

cross ’ references: .
" Academic Requzreients, p. a3

ppo 97"
Field Site(s), pp. 109, 110 v




I A e S -

L e ‘
. . = ALTERNATIVE TECHNIQUES _ :
CRITERION1 = O Members work on three major areas of ihterest for which they sign up at the

T‘za_ining Based on the o . beginning of each program year:
CDA Cbmpet:encies

B - Administration and -Management: initial and ongoing planning; promotion
KEYEIEMENTI l . .and public relations; field training 51te identification and selection;

: Comum.catlon and Coord:.natlon and intern selection
_ STRATE.GY L1.6 - Staff: selection and recruitment; training; and consultation
‘I'Advisory committee . members are | - Training Based on the Competencies: curriculum development and revision

actively involved in a nunber of -

proJect. ﬂmtmns and implementation of Training Criteria.

-~

" ALTERNATIVE

TECHNIQUES '
o
u Members are oriented to total program operations. and possibilities for
. _ _ involvement. They then sign up for involvement in those areas for which they
. R : have expertise and interest.
- Cross-references:.

|« Academic Requzrements, ) : . {
- pp. 88, &9 o |
counseling, p. 186 - |
Credit Transferability, N |
: pPp. 97-99 o |
Qurriculum (Haterzals and

: Resources), p. 68 ‘
curriculum (Hodzfzcation and

- Revigion)}, p. 73

' Field Site(s), p. 108

RIS ..f A I . 56 ’ .

'EC'

TR S —




ALTERNATIVE TECHNIQUES

O

The liaison staff member is responsible for .assembling the evaluation com-
mittee and facilitating its functioning and the completion of the evaluation
process.

o

An evaluation committee is formed from yepresentatives of each participating
group. - h

The evaluation committee operates under an agreed-upon code of ethics,

.

Each evaluation committee representative has the responsibility of providing
input and feedback from his or her group to the total committee.

E)CJ 57

CRITERION 1
 Training Based on the
~ CDA Competencies

" KEY ELEMENT L1

. STRATEGY 1.1.7

| Communication and Coordination

{ | Regular project evaluations are cou=
: ducted that focus on the CDA Train-~
ing Criteris and include participa-

tion of all groups.

ALTERNATIVE i
'TECHNIQUES

z
e

Cross references:

Credit Transferability,

S pp, 97%89 U
- Curriculum (Modification and
S Revision), p. 73 .

. Field Site(s), p. 110 -

T




= (Admlnlstratlve Procedures)

..

5 CRITERION1

nf'Training Based“on the.-lfv

CDA Gompetenc;es

* KEY ELEMENT 1.2

Curriculum -

QUALITY STANDARD

‘Provide s qurricului,. that . enc6-~
. passes all disensions ‘of the CDA

. content, - is ‘consistent with the CDA
»}.concept. . of demonstrated conpeeence,
and . addreuet - other - CDA Trunmg .
g c::xl:er:n‘r . i

STRATEGIES

STRATEGIES -

1.2.1 Goals for the training project are established that are consistent with CDA
program goals and also meet local program needs and goals.

1.2.2 There is an organized plan for structurlng learnlng un1ts so that tra1n1ng
is based on the CDA Competencies and leads to their acquisition. .The plan

includes: a specification of the academic content, materials and resources

(written and audiovisual), and learning exper§§nces (academic and field).

1.2.3. A systematic plan is used to determlne the ‘academic content to be 1nc1uded
in the curriculum. "




ALTERNATIVE TECHNIQUES

Agency staff,v field site staffs, and parents of children at field sites are
polled Lo determine local program needs and goals.

ju ]

A curriculum committee identifies training project goals, reviews these
goals and local programs goals for consistency with CDA program goals, and
submits report to the advisory committee prior to curriculum development or
1mp1ementat10n

[ hd

—

A list of Indicators of competence is developed for each Functional Area by
the curriculum committee. The Indicators are consistent with standards set
by the CDA National Credentialing Program and also reflect the local program
needs. The lists are reviewed by the advisory committe pr10r to curriculum
development.

CRITERION l

Tra:.nmg Based on the
CDA Competenc1es

KEY ELEMENT I 2

f .. Curriculum

L ~(Adm1n1strat:.ve Procedﬁres):

snurm\' 1.2, 1

./l Goals for the ttammg pragect ar& i
/1 established that are consistent with |
! / ‘T COA program goals  and’ alzso meet

AI.'I‘ERNA'I‘IVE ‘
TECHNIQIIES? -

(

cross refc:rences- »

iy _-communzcatzon and- t’.'oardzna-
oo tiom, p. B3 .
Credit ,Transferabzl i ty,

“p.. 97
o c’urrzculum (Haterzals and
: Resources), p. 69 .
: Currzculum (Modification and
.~ - Revision, pp. 72. 73
C Integratzon, D, 144 K
.Traznmq Plan, p 168

local p:ogram needs :nd goals:. |




CRITERION l

Tra:uung Based on the
- ChA Competenc1es

KEY EIEMENT LZ
L Curr:.culum s
' (Admuu.stratlve Procedures)

S'I‘RA'I‘EGY 1.2.2

: There 46 an organ:.zed plan for -
stmcturiug leatnmg units so -that-|
training is based on the CDA Compe~ :
‘tencies -and leads to then.' acquisi~- -
tion. . .

' ALTERNATIVE
TECHNIQUES

' Cross references:

Academzc Exper.lences,
: pp. 135-137 :
Academzc Requirements, p 88 .

Credit Transferability, T

p. 97 -
‘COmmunzcatJ.on and Coordina-
© tionm, - 53
Curriculum (M@terzals and
B Resources), p. 68
Field Experiences,
o pp. 139-141- )
- Field Time, p. 116
Integration, p. 146
Schedulmg. p. 181

'Q

ALTERNATIVE TECHNIQUES ,

o

A new course format is used for learning units. Each course is based on a
CDA Competency Area with subunits that cover separate Functional Areas. Con-
tent, materials and resources, and learning experiences- have been developed
to include the CDA content and competency-based training process.

Existing early childhood teacher education courses have been modified to com-
pletely encompass CDA content and training processes.

Interns take portions of existing coursework that are applicable to CDA Com-
petency and Functional Areas. Supervised field work is written up in a sepa-
rate syllabus. Content not/available in existing courses is provided through
supplementary seminars, workshops, or independent study.

-

A modular format is used. ‘Modules are based on the CDA Competency and Func-
tional Areas, designate a variety of field activities, and provide for the

- acquisition and demonstration of competence.

o

A multidimensional format is used encompassing a variety of learning exper>
iences and formats applicable to the CDA Competencies and Functional Areas:
courses, modules, worksliops, seminars, and independent study.




. ALTERNATIVE TECHNIQUES

Indicators of Competence in each Functional Area are analﬁzed to determine
the attitudes, skills, and knowledge necessary for acquisition and demon-
stration of the Competencies. Academic content is then identified.

O

v

Functional Areas are analyzed ‘to determine the attitudes, Skllls, and knowl-
edge necessary for achISltlon and demonstration of the Competencies. Aca-
demic content is then identified.

©

CDA Competencies are analyzed to determine the attltudes, Skllls, ‘and knowl-
edge necessary for acquisition and demonstration of the Competencies. Aca-
demic content is then identified.

B

-

]

. i . .
§ ‘ . v

CRI'I‘ERION l
 Training Based on the
CDA Competencies

' KEY ELEMENT 1.2

Curriculum.

(AdminiStrati_ve ‘Procedures)

STRATEGY 1.2.3

A aystematic plan is used to deter-
mine .the academic content to be
included in the curriculum,

=
Sw

Cr05s reféfences: ‘ '
*_Integration, p. 144 () 8




o STRATEGIES
CRITERION1 = 1.2.4

~ Training Based on the =
CDA Co-petencxes e

mlsu-:mml.z AR “
- Curriculum _
(Academ.c, Content.). L

The CDA curriculum content encompasses each CDA Competency Area and the
Functional Areas within each Competency Area.

7 QllAl.ll'Y S’I’AN DABD

_?rovide & corriculum - that -encom- |
| passes “all dimensions of the COA |
content, is vonsistent with the CDA |

‘concept of demonstrated competence, 1.2.5 The CDA curriculum content encompasses the Personal Capacities.
and _addresses . othet ChA T:unmg - .
Criteria. . - . “
STRATEGIES
- , 1.2.6 The CDA curriculum content encompasses the b111ngua1/b1cu1tura1 competen-

cies.




-

ALTERNATIVE TECHNIQUES

&8

Academic content is presented for each broad Competency Area in a separate
training package. Each training package contains separate modules for the
Functional Areas pertaining to that particular Competency Area.

~
Academic content is offered in separate courses for each Functional Area.
An additional course integrates Functional and Competency Areas.

Academic content is offered for each major Competency Area through separate
courses that focus on the Functional Areas under each €ompetency Area.

- Xod

o

Academic content pertaining to the CDA Competency and Functional Areas is
focused on in the regular early childhood teacher education courses.

Academic content pertaining to each CDA Competency and Functional Area is
offered through courses, modules, workshops, seminars, and minicourses.

11;

CRITERION 1
Training Based on the
CDA Competencies

KEY ELEMENT 1.2

" Curriculum
. (Academic Content)

- STRATEGY 1.2.4

)

The CDA curriculum content encom-
passes each CDA Competency Area and

| the Functional -Aress within each

Competency Area. . :

H i

ALTERNATIVE |
' Qnscumqulss i

‘Cross references:

. Academic Experiences,

pp. 135=137

. Credit Equivalency,

pp. 92-95
Field Experiences,
- PP 138f142‘_ )




ALTERNATIVE TECHNIQUES . :

CRITERIONI o nl A training module is available for study of the Persondl Capacities.
Tralnxng Based on the ~ -
CDA COnpetenC1es

1

, o |
| xmrnnmm 12 - | | |
' Curriculum = - N . L -
(Academlc Content)

' The CDA cutti,c,uluq content e,ncon— i
passes the “Personal Capacities.

"ALTERNATIVE ,
' TECHNIQUES . | The Personal Capacities are focused on in academic courses covering the Com~-
- e SR ' : petency and Functional Areas.

m] An indepth workshop focuses on- the Personal Capacities.

Cross references: . L. . . . . '
e a The Personal Capacities are focused on in supervised field experiences.
Academic Experiences, o :
pp.- 135-137
Credit Equivalency, . = o
: . pp. 92~95 ] S
Field Experiences, . L .
pp. 138-142

113 o

o A separate academic course is offered on the Personal Capacities. o



ALTERNATIVE TECHNIQUES

v

c| A separate training module is available for each bilingual/bicultural compe-
tency. '
5

n A separate academic course is offered that addresses the b111ngual/b1cul-

tural competencies. -

el .

a The bilingual/bicultural competencies are included and discussed as they
relate to content and act1v1t1es in academic courses covering the Competency
and Functional Areas.

B The bilingual/bicultural competencies are studied through workshops and
minicourses. : -

CRITERION 1

Tralmng Based on the ‘
CDA Competenc:.es

KEY EI.EMENT 1 2
" Curriculum -
(Academ:.c Contenr.)

STRATEGY 1.2.6

| passes the b;Iin;uallhxcultural com-

The CDA curriculum content econom~

petenc:,el .

T

o Ai.TERNATIVE -
: ’naanlqmzs

e At e, b e gt oo

Cross.?efbrences: R

- Acadenic Expéraences,
: pp. 135-137.
Credit. Equzvalency,
DD 92-95

_Fueld Experiences,

op. 138-142

116



CRITERION 1
Tra:m:mg Based on the
CBA Cbmpetencles

KEY ELEMENT12

.7 Curriculum
E (Materlals and Resoutces)

Q“AE“’Y @'I‘ANDAI!D

' nritetia. R

1 provide .a" curriculus that. encom- |
. passes all. dimensions of the CDA|-
| coutent, ia consistent with the CDA.J
concept of - demonstrated compétence, ©
{ and . addresses other CDA Tniumg‘ N

STRATEGIES | | | \ -, )

1.2.7 A wide variety of curriculum materialsland resources overing the Compe-
tency and Functional Areas, Personal Capacities, an ere appropriate, the
bilingual/bicultural competencies is avalﬂable ’

1.2.8 Curriculum materials and resources not specifically written for CDA train-
ing, but that cover content pertinent to the Competency and Functional
Areas, Personal Capacities, and the bilingual/bicultural competencies are
available. '

1.2.9 " CDA curriculum materials and resources are consistent with other CDA Train-

ing Criteria:

® Valid credit

° Supervised field work , °
® Academic/field integration
° Individualization

e : Flexible scheduling.

6 | 118




ALTERNATIVE TECHNIQUES

] Training modules, written and developed by project personnel to reflect the
project's philosophy and training approach, cover the entire CDA content:

- The 6 Competency Areas and 13 Functional Areas
- Personal Capacities

- Bilingual/bicultural competencies.

D - Training modules covering the entire CDA content created and used in anothef
CDA trainifig preject are available to interns.

o Supplementary audiovisual materials are available that pertain to Indicators
in each Competency and Functional Area, the Personal Capacities, and the
bilingual/bicultural competencies.

[} A slide/tape overview of the CDA Competency and Functional Areas is avail-
‘able for an orientation to CDA. ;

(m} ‘Audiotapes of credentialed CDAs discuséing the training and assessment pro-
cess are available for study and orientation purposes.

a Video tapes of CDA interns in action at field sites are available for study

by interns and field supervisors.

.

s

:
|
- CRITERION1
.Training Based on the .
CDA Competanmes
KEY EI.EMENT LZ
0 Curriculum
(Plater:tals and Resources)

STRATEGY 1.2.7

| A wide variety of curriculus materi-

als and resources cavering the .Com-
petency and Functional Aress, Pep-
sonal -Capacities, and where appro~
-priate,  the bzl:ngu&llh;culturnl
v‘conpetenczes is available.

| ALTERNATIVE
~ |TECHNIQUES|

CTbs: raferences:

" Counseling, p. 185
- Pield Experiences, p. 14}
Field Site(s), pp. 112, 113




{.

AI.TERNATIVE TECHNIQIIES ' . .

CRITERION 1 o Textbooks ~in early childhood/child development are avallable through the
" Training Based on the . = training project library and campus llbrary ' '
- .CDA Competencies . ~ . _ _ < .

KEYELEMENT 1.2 I o .
Curriculum oo v \ :
(Hltenals and Resources)

s STIA’I'EGY 1.2.8

‘Cur:iculun ntenul; “and. resounces‘ o - : : : . s
'é‘i:miﬂ:f‘fﬁﬁlufh.‘{“ﬁf,:;‘, f‘éﬁmﬁﬁﬁﬁ a Films, 'slldes and transparencies on° early childhood curriculum content.
pertinent to’ the Competency and (i.e., dramatlc play) are avallable through the campus and communlty 11brar-
-| Functional Areas, Personal Capaci- | - ies. 4

] ties, ‘and the bilingual/bicultural’

competencies. are available.. .

-

- ALTERNATIVE o |
' TECHNIQUES = | 4 I

&

(m] A curriculum committee is assigfled to review materials from professional
journals to supplement resource materials pertaining to the Competency -and
Functional Areas, Personal Capacities, and bilingual/bicultural competencies.

Cross references:

Communication and Coordma- '
ot tion, p. 56
-Counseling, p. 185 ' :
Curriculum (Modification and _
 Revision), p. 72 . i - . _ _ v o o
Field szte(s). o 112, 113 - : . v ) o . 2 o o

4

ﬁ“
~

:lgi‘i" ?!i”E o ﬂ"  4,  . t.   4 122 ‘




ALTERNATIVE TECHNIQUES
a

A crediting system provides for valid -credit upon' completion of curriculum
materials associated with academic courses or used singly, such as training

. modules.

Focus in the curriculum and resource materials is on' the concept of demon-
strated competence according to the CDA Competency Standards. . S

v
.

Areas, gnd Competency Standards that are addressed in each curriculum docu-

The ac?emic content clearly designates the Coinpetency Areas, Functional
ment.

°

v

A variety of Indicators is included in the curriculum;materials for the
Functional  Areas specified. '

- -
27

7 ' .
Many alternative activities are provided for supervised field experiences.

The roles and functions of the intern and the training personnel are speci-
fied in relation to the learning experiences included. B '

v

123 69’ ' :

- ., KEY ELEMENT 1.2

6

CRITKRION 1
Training Based on the
CDA Co-petencies“

-

Curriculum
~ (Materials and Resounrces)

STRATEGY 1.2.9

CDA curriculus materials and
resources are consistent with other
CDA  training . criteris: Valid

| Credit, Supervised field work, Aca-

demic/Field integrati Individ~

Ed

§ ualization, and Flexible cheduling.

ALTERNATIVE
[TECHNIQUES

Cross references:

' cz-ed.igfquivdency, pp. 93,
- Curriculum (Administrative

‘- Procedures), pp. 59, 80
Field Time, pp. 116, 118
‘Integration, pp. 146, 147
Learning Style, p. 163

o~ Staff, ‘p. 78




CRITERION 1
Training Based on the’
CDA Competencies

KEY ELEMENT 1.2
, . - Curriculum =~
(Materials and Resources)

STRATEGY 1.2.9

zesources are consistent with other |
CDA . trajuing criteria: Valid
Credit, Supervised field work, Aca-
demic/Field integration, Individ-~
ualization, and Flexible scheduling. |

~ ALTERNATIVE
 TECHNIQUES
(continued)

Cf#oss references:

| Appraisal, p{ 159
Integr:tion, pp. 144, 146,
9% PI ke

Lea;nind’styie,:pp, 163,
Schedulin

CDA - curriculum n-tezial:k ;ndf,

.o Written, audio, and audiovisual materials are included that appeal to

ALTERNATIVE TECHNIQUES .

(] Learning experiences are included that clearly relate academic and field
experiences. ' o : '
n] Products are required that could be used for the training or final assessment

(LAT) portfolio, and directions are given showing this relationship.

] Materials are written or presented in such a way as to appeal to interns with
a wide range of educational backgrounds and experiences.

interns' individual learning styles.

(] Curriculum materials include instructions for individualization according to
interns' jindividual learning rates. "

v

ya] Materials contain directions and provision for pre-, ongoing, and exit
appraisals. ’




STRATEGIES

1.2.11 A mechanism is established for obtaining feedback on the CDA curriculum
and curriculum materials to serve as a basis for curriculum modification
- and revision.

1.2.10 Provision is made for ongoing CDA curriculum and curriculum materials
development, modification, and revision. ' '

.

‘n

|- (Hodificntion and Revisiom)

- CRITERION 1
Training Based on the
CDA Competencies

- IKEY ELEMENT 1.2

Curriculum

QUALITY STANDARD
Provide a curriculum that encem-
passes all dimemsions of the CBA

| concept of demonstrated competesce,
'{ snd addresses other CDA Traiming

content, is comsistemt with the CDA |

Criteris.

v
i

[STRATEGIES|




| . CRITERION1
P Ttunxng Based on the
K CDA Conpetenc:.es e

Kl‘.\‘ ELEMENT 1.2
“Curriculum -

(Hatenals and Resources) o

S'I‘RA'I'BGY 1 2 10

| Provision iz made for ongoing CDA.

'developnent, nod:.fzcut:zon, ;nd revi~
| sdon. ‘ :

} curriculum ‘and curriculum materials |

| ALTERNAI"WE |
" TECHNIQUES

Cross references'

”-Currzqulum (Admznzstraaive

o Procedures), p.: 59 .

) carrzculum (Matermls and
. Resources}, p.
Integratzon, P ,_44
- Staff,. p‘ 78 .

1[ IC - T

ALTERNA’I‘IVIE 'I'ECHNIQI.!ES
()

. »

a

O

LS

An active curriculum commlttee, made up of members of -the prOJect ] adv1sory

committee and staff, is respon31ble for further curriculum development, mod- -

ification, and rev131on.

Designated project staff are

assigned the

development, modification, and revision.

responsibility for curriculum

The training project budget provides for further development of curriculum
materials, purchase of new materials, and revision and update of materials.

The project is kept informed of new CDA and other pertinent training maferi- ’
als through resource centers and professional journals. ‘

72

130

N




ALTERNATIVE TECHNIQUES
]

An evaluation form covering reactions to both the content and training pro-
cess is completed by the interns and trainers upon completlon of each CDA
learning unit.

CDA trainers provide wr1tten feedback to the currlculum commlttee on a quar-
terly basis. :

One CDA 1ntern nominated by peers obta1ns intern feedback for presentatlon

‘to the curriculum committee.

it

Designated CDA trainers and CDA interns who are active members of the cur-
riculum committee obtaln and present feedback.

~

A curriculum committee member who is also on the advisory committee commu-
nicates curriculum modification and revision findings and procedures.

[y

CRITERION 1
Training Based on the
.CDA Competencies

KEY ELEMENT 1.2
Curriculum

v, (Hdd;flcauon and Revision)

STRA'I‘EGY 1.2.11

A mechanism iz established for
obtaining feedback om the CDA cur-
riculum and curriculwm materials to
serve as a baxis for curriculem mod-
ification snd revision.

ALTERNATIVE |
| TECHNIQUES|

: Gross refezences.

Coununzcatzon and coordzna- ’
tion, pp. 56, 57 :

. turriculum (Administrative

Procedures), p. 58
Integration, p. 144 .

13‘\.4 | .




, fi . STRATEGIES

CRITE‘IONI ' 1.3.1 Recrultment and selectlon of training staff take into account. and reflect
Trmnmg Based on the the CDA concept and phllosophy :
CDA Competenc:.es _

-

KEY EI.EMENT 1‘3
) Staff

QI.IM.II\" §TANI)ARII

' P:qvxde for an adequate number of | -
qu:li:‘ied staff and their involve= |
4. ment in an bn;c;nx lt;ﬂi develcplent L

pm;u-
1.3.2 An appropriate field superv1sor-1ntern ratlo (from 1 1? to 1- 12) is estab=-
STRATEGIES lished and maintained. ‘
\
I ERON e T . s 1.3.3 A staff development and training program is established and ‘maintained.




ALTERNATIVE TECHNIQUES

o Staff recruitment and selection is'a team effort involving the project staff- . - ' CRITERIONI1
B : and representatives from the academic institution, agency, advisory commit-' -~ . Training Based on the
. _tee, and interns. —: - CDA Competencies

[N | -
.

o 5 KEY EI.EMENT 1.3
. oo . Staff

. o ,snmnamr 13.1
[u] Job ‘descriptions that defige roles and respon51b111t1es of personnel in Recruitment ,.nd selection .of ttun-
v terms of CDA concepts and phllosophy are reviewed during the selection pro- .| ing staff take into account and |
cess. } reflect CDA concept:s and phxlo:ophy‘

| - | . ALTERNATIVE |
o | | o o L ' TECHNIQUES

-

»

'm Training staff members are selected based on their . acceptance of the CDA
concept of demohstrated competence, the assumptions concerning the adult
learner embodied in the CDA Training Criteria, and the team relationship : S ,
unique’ to CDA training and assessment. ‘ ' R

1

¥ ] ) . ' ‘ ’;‘ - . I .
- ‘ X ' - Cross references: _ .
| x} Staff qualifications include awareness and understanding of the ethnic Academie Requzrenents: . 88 )
group, .including 'bilingual/bicultural and other m1nor1ty members, in the .. Counseling, p., 184

intern and communlty population. ° . - . P Creait ‘."ransferab.zlzty,

; . . Communication and. C'oordma—

\ ’ ! F ldtgon' p. 52 . ‘
‘ - i Fie upervision . 120
: . . oo 121, 125 ¢ PP )

1 . . €

. 138 136
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14

L

" CRITERION 1
Training Based on the .
. CDA ‘Com’petencies

. KEY ELEMENT 13

Staff

STRATEGY 1 .3 l

1 Reezuituent and seléctxon of train"_
_ing . staff take into “account and |
~xeflect CDA coucept: and phxlosophy. v

'

" ALTERNATIVE ,
TECHNIQUES

(contlnued) B

L

Cross'references-

Field site(s), p. 112

Figld" supervzszon, pp. 123-”f.

125
Field Time, p: ‘218
Integratzon. pp‘ 144. 145

13’/

ALTERNATIVE TECHNIQIIES ‘ ¥ S

O

Field supervisors are required to have academie background in early ChlldhOOd
education and experlence in teachlng young children in Chlld development set-

tlngs . . v
. o . . . ©

.8

Field supervisors and academic instructors are selected based on their abil-
ity to be a role model in the child development setting.

Project staff are recruited and selected who are able to take a varlety of
roles and responsibilities to insure program continuity during periods of
staff turnover.

6 _138 | | | | o




ALTERNm TECHNIQUES L

[ Field supervisor assignments are made in terms of location to interns and
field sites. . |

B8 . Regular appraisals are made of the field supervisor's load and intern's pro-
gress.- ‘ :
(] Agency personnel are used in i supplemental rele to maintain the field sup-

ervisor-intern ratio.

|- An‘adequate field supervisor salary and work schedule is maintained to pre-
vent a high rate of staff turnover. . :

«

- ?

'

77

135

,ﬁ‘ .

&

-

CRITERION 1
Training Based on the
CDA Competencies

KEY ELEMENT 1.3
Staff

STRATEGY 1.3.2

An appropriste field supervisor-
intern ratio (from 1-10 to 1-12) is
established and maintained.

- TECHNIQUES

-

Cross references:

' Communication and Coordina-

.~ tionm, pp. 53, 54, 57
Field Site(s), p. 114

 Fleld Supervision, p. 120

£1'e1d rime, p. 117




£

ALTERNATIVE TECHNIQIIES

.CllTEkIONl I m] Staff receive an oriemtation and ong01ng training on the CDA content as well i.
Training Based on the as the CDA training process. . : S : o
'CDA Competencies : . : ’ .
KEY ELEMENT 1.3: ' - \. | “
Staff - = . 1 .
STWGY 133 . national, regional, and program levels.

A :tuft’ develop-enr. and training
program is esubhnhed and - main~
tuned.

‘ | .,‘7 | AI.TERNATIVE S (] Staff development apd training sessidns are s/et up on a regular basis.
TECHNIQUES ._ .~ | o

. (] The project budget provides for key personnel to attend national and regional
CDA workshops and pertinent early childhood conferences. '

(] New CDA materials and methods are introduced as they are. developed at’ the -

v
-

-

K : ' .
Cross references: ,

Apprazsal, p. 156 - S ‘ : . ) )

Communication and COOrcI.ina- . R v

Couns::;gggr pp 5?84 * (1] Staff development activities include opportunltles for field supervisors to

+ o .

curriculum (a!at‘erials and ‘ ) share and process their experiences w1th other staff :
_Resources), p. .69 o ' ‘ \ ‘ )

‘curriculum (Hadifzcatzon and . . .

. Revision), p. 72 . . - : o D i
Field Site(s), p. 109 . N . . o ) <L
Field. Supervision, p. 120 - . :

, ' : o . C &] The project budget provides for the hiring of training consultants.
Integratzon. p. ¢ . . - . : ‘

wll Toxt Provided by ERIC
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Key Elements and Strategies for Training Criterion 2

Training Criterion 2
VALID CREDIT

Key Element 2.1

ACADEMIC

 REQUIREMENTS -

Key Element 2.2 .
CREDIT
EQUIVALENCY

‘ *Stfategies‘v' "

2,1.1
2. 1.2
2 1.3

221

! Strategies °

2.
2.2.3
2

.

h3h>ha
; a~u>na

82 144

: «2"3'1'
J2:3.2
2.3 3

‘i}iStrétégié§ >ugvk[.




' OVERVIEW © o s

»

Tr‘aihingb Criterion 2 states that valid credit should be provided for CDA training.

Valid credit is defined as academic credit that is transferable to other imstitu- -
tions of higher education, and to other courses of study including degree pro--

grams. The Key Elements for this Criterion are: Academic Requirements, Credit
Equivalency, and Credit Transferability. '

Implementation of this Criterion has been controversial throughout the history of
CDA in terms of the type and amount of credit to be awarded. A source of contro-
versy has been the CDA training requirement that 50 percent or more of the total
training time should be spent in supervised field work. In some teacher education
programs practicum experiences do not receive equal weighting in credits or con-
tact hours with academic course work. In- CDA competency-based training, however,
field experiences are. as crucial as academic experiences. Academic instructors
rand field supervisors work together to individualize academic content and experi-
ences based on field supervision. CDA has legitimized field training. Valid
credit should be provided.

The award of valid credit offers training projects an avenue for "quality" con-
trol. Groups offering CDA training that are not colleges or universities need to
establish a linkage with an academic institution in order to provide valid credit.

a

Key Element: . Academic Requirements

. Provision for valid credit is facilitated when training projects can successfully

incorporate CDA training principles and practices into the academic system of.

requirements. CDA interns need to be provided for through "regular" procedures
for registration and issuance of course cards. Every effort should be made to
include CDA learning units, whether they are courses, modules, or a combination,
‘in the academic catalog. '

A system of grading“should be established that meets academic'requirements and,

standards and is consistent with CDA philosophy. Interns' levels of demonstrated

competence may need to be translated into letter-grades. The academic semester or

EKKj ‘ | . ,145‘ : 83 "

Aruitoxt provided by Eic:
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CRITERION 2
Valid Credit
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CRITERION 2
Valid Credit

- [OVERVIEW|

Al

g
i

quarter grading systeﬁ will need to be modified to allow for interms to move:fhrough<_ ':
the training program at their own rate, and exit from the training program when they - .

have acquired the Competencies.

' Key Element: Credit Equivalenéy

o

* Number of credits for CDA training need to be established, as does a method of grantQ
ing credits. Listed below are ways of granting credit for CDA training: -

Credit by completion of learning units. Learning units may be courses, modules’ -

or a combination®of modules, workshops, seminars, and independent study. Both

academic work and field experiences can be translated into a specified>number of *

credit units and related to new or existing courses or modules, or a combination
of both.

also vary and include observations, field, trips, and ongoing demonstration and
appraisal of competence. .

Credit by demonstrating competence according to the CDA Competency'Standards (in

catalog terms, credit by examination), with Competencies or Functional Areas .

being translated into academic credits. The underlying assumption here is that
competence is the primary criterion for credit rather than the specific exper-
iences leading to competence. : ‘ o

- Credit by recognition of the CDA crédential, with the CDA credential considered

as equivalent or as partially satisfying the required block of credits for a
major in early childhood education or child development in any degree program:
associate, bachelor's, master's, or doctorate.

5

148

84

. Academic experiences: can vary widely from formal coursework to field
"'~ site seminars, learning modules, and independent study. -Field experiences can




Key Element: Credit Transferability

. - @

Transferability of credit is an important dimension of the valid credit Criterion. -
CDA training projects should make every ‘effort to insure not only, that credit
accompanies CDA training, but also that the credit earned_is. applicable to a
~ degree and transferable to other institutions.
posed to give credit through external degree programs of affiliated -colleges.
Other projects have arranged for interns to secure credits upon entry for previous
"life experiences" or "significant learning." . Still others advocate the arrange-
ment where a student first completes his or her specialization i early childhood
education and child development before taklng the broad general education courses
required for .a bachelor's degree..

Strategies and Alternatlve Techniques for the Key Elements are presented on the
pages that follaw.

Some tra1n1ng projects have pro-' L

m——pa

_|OVERVIEW)|

CRITERION 2
Valid Credit -




Valid Credit

KEY ELEMENTS

and their
QUALITY
| STANDARDS

KEY ELEMENTS

2.1 Academic Requirements

2.2 Credit Equivalency

A

2.3 Credit Transferability °

~

'QUALITY STANDARDS .

Establish and implement a plan for incorporating CDA ;o
training principles and procedures into the academic

system of requirements.

X

Establish and 1mp1ement a, plan that provides for the

award of academic credit for CDA training and/or ab11-
ity to demonstrate the CbA Competencies.

a .
. a
. ]
® . .

"Establish and 1mp1ement a plan for the transfer of CDA
academlc credlts w1th1n and between academic institu-
tions. ST, S

o . . N ~\




- 2.1.1

STRATEGIES

The CDA training project is incorporated into the existing departmental
structure of the academic institution.

»

}

Provisions are made to enable CDA interns to achieve “regular" rather
than "special" student status in the academic institution.

Grading policies and proceduwes are established.

CRITERION 2
Valid Credit

KEY ELEMENT 2.1
Academic =Require-ent.s

QUALITY STANDARD

!atnbli:h and implement a plan fer
incorporating CDA trainiag primci-
ples and procedures into the aca-
demic system of requirements.

[STRATEGIES|




" CRITERION 2
. Valid Credit
- KEY ELEMENT 2.1
- Academic Requirements

STRATEGY 2.1.1

The CDA training project is incorpe- |

xated into the existing departmental

1 structure of the ;cndclic institu- |

t.ion. )

AI.TERNATIVE

. TECHNIQUES

CEgss retbrences

COmmunzcatzon and COordzna-
© ° 'tion, pp. 55, 56 .

- Curriculum (Administrative

" . Procedures}, p. 60

‘Field Supervision, p. 124 - -

' 'Scheduling, pp. 180, 181 ,‘
) Staff, p. 75 ‘ .

ALTERNATIVE TECHNIQUES o -

N

'CDA courses are intludedrin the academic’ catalog.

&

:

The CDA curriculum is coordinated with existing institutional courses and
course offerings. . ' : : :

CDA field supervisors and CDA academic instructors are selected according to
procedures set for regular faculty.

: //‘_

Regular brleflngs of all departments and personnel in the academlc institu~
tion are held.




ALTERNATIVE TECHNIQUES

0 Critetia are established and adhered to in the screening and selection of ; CRITERION 2
interns. ) _ » l a Valid Credit

..

KEY ELEMENT 2.1

Academic Requirements

STRATEGY 2.1.2

. . Provisions are madé to enable CDA
interns to achieve "ragular" rather
than “special®,student status i the

Tooa

o The on-campus communlcatlon (reading and writing) Skllls laboratory is made academic institution.
availablle to CDA interns. ‘ o _ » . . -
a . - ' ‘“ ALTERNATIVE’
) - ‘ ' TECHNIQIIESJ
» .
o Interns "bank" their credits until they "pass" or meet e11g1b111ty requlre-
ments.

i
s g
;4
;
:
E
;

?

:
¥
;
3

“ii

j

L . Cross references:
B Interns receive credit for "life experiences." :

commynication and cOordzm-
o t:zon, pp. 53, 54, 56
[ Integration, p. 147
Scheduling, p. 180 :
i !‘runznq .‘le, D 169




W

" CRITERION 2
Valid Credzt '

' KEY ELEMENT 2.1

Academc Requxrenents

S'I‘IATEGY 2.1.3

‘ Gtudxng yoliczet aud ptncgdure: Ate B
. ‘e;tnbxiahed‘ . 1

 cross reférénces#"ﬁ S

Credit rquwalemcy. De 95 .
. Communication and- Cborduna- Co
. tion, p. 53 -
Eeaznzng Style, p‘«164
Scheduling, .pop. 180, 181
Training Plan, p. 168 .

. ALTERﬁAim B
| 'TECHNIQIIES Y -:i;f

°

ALTERNATIVE TECHNIQUES - | R

0

o

O

Interns' levels of demonstrated competence are translated into the letter-
grade structure.

f

+Demonstrated competence replaces the usual testing system.

—

.
—~ » o

€DA interns are graded on a "pass-incomplete" basis, a grade of "incomplete"
being removed when an intern demonstrates competence.

CDA course cards and grading are "programmed-in" to the computer system.

<

20 160

€




“ay

STRATEGIES | .

2.2.1

2.2.2

2.2.3

2.2.4

In a course format for learning unlts, interns earn academic credits
upon completion of CDA courses.

In a modular format for learning units, interns earn académicfcredits
upon completion of CDA training modules.

In a multidimensional learning unit format, interns earn academic cred-
its upon completion of supplemental CDA training activities.

LN

Interns earn academic credits by demonstrating competence according to
the CDA Competency Standards.

91

163

B .cnmmmN 2
" Valid Credlt 8

KBY ELEMENT 2.2
. Cred_it Equivalency

 QUALITY STANDARD
Establish and implement a plan that

'} provides for the award of academic

credit for CDA training and/or abil-

cies, -

ity to denonttr;te thc CDA Coupeten~

| *é_rmt_mmsj

4



‘CRITERION 2
Valid Credit. :

KEY EI.EMENT 2.2
Credlt Equmvalency

" STRATBGY 22,1

In a course formm: for learmng

| unitd, intexrns carn scademic credits |

[‘upon  gompletion .of CDA gourses.

 ALTERNATIVE
TECHNIQUES

' cross references:

“Curriculum (Academic*Con-

: tent), pp..63-65
Integration, p. 146

Scheduling, pp. 180, 181

Ty

1-6'3

O

'ALTERNATIVE TECHNIQUES

Interns earn a designated number of semester-hour credits upen completion of

CDA courses, each course covering one of the CDA Competency Areas and carry-
ing a designated number of credits fdr the academic and. accompanylng field
experiences.

-

s

Interns earn a designated number of quarter-heur credits upon completion of
CDA minicourses, each carrying an equal number of credits for the academic
and accompanying field experiences. Minicourses cover the Functional Areas,
Personal Capacities, and the b111ngua1/b1cu1tural competenc1es :

92




ALTERNATIVE TECHNIQUES

O

Interns earn a designated number of quarter-hour credits by completing.
training modules for each major Competency Area, each carrying a des{gnatedi

number of credits. On-campus orientation sessions are presented prior to
work on each Competency Area. . :

Interns earn a designated number of semester-hour CDA credits by completing
CDA training modules, each carrying a designated number of credits. Modules
pertain to the CDA Functional Areas, portfolio development, and the Personal

Capacities.

165 = 93

. CRITERION2

- Valid Crédit

13

KEY ELEMENT 22 -

 Credit Equivalency

STRATEGY 2.2.2

In a modular- format for learning |
| units; interns earn academic credits

upon completion of.CDA training mod- ’

L ules.. .

. TECHNIQUES

.

PR

Cross references: . . .

Curriculum (Adademic Con-

.. . tent), pp. 63-65

Curriculum (Materials and
Resources), :p. 69 -

Integration, p. 146 %

Scheduling, pp. 180, 181 -




CRITERION2

Valid Credit =

' 'KEY ELEMENT 2.2

Credit Equivalency

- STRATEGY223

format, interns earn .academic cred-

"In a multidimensional learning unit .

. its ‘upon completion of supplemental |.

CDA ‘training activities,

' ALTERNATIVE
. TECHNIQUES

cross references:

- ¢urriculum (Academic Con~

o tent), pp. 63-65 . -
Curriculum {Materials and .

: . Resources), p. 69
Integration, .p, I46 . . ..
Scheduling, pp. 180, 181 ..

IToxt Provided by ERI
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ALTERNATIVE TECHNIQUES

O

=

Interns earn a designated number of semgSter-hougkor quarter-hour credits for
workshops, independent study, and seminars that have been identified by
training project personnel as augmenting academic content or field experi-
ences pertaining to the CDA Competency and Functional Areas.. ’

Interns earn a designated number of semester-hour or quarter-hour credits for
completing certain portions of early childhood teacher education coursework

that pertain to the CDA Competency and Functional Areas.

Interns earn a designated number of semester-hour or quarter-hour credits for
completing a field-experience syllabus designed as a CDA supplement for a
required course in the early childhood degree program.

f \>]
.

94

168




ALTERNATIVE TECHNIQUES

a Interns earn a designated ‘number of semester-hour credits by demonstrating
competence in each Functional Area, the Personal Capacities, and b111ngua1/
bicultural competencies. -

a Interns are granted a de51gnated number of semester-hour credits on award of
the CDA credential.

165

95

i JSChedulzny, pp.- 180, 181 v

CRITERION 2.
Valid Credit -
KEY ELEMENT 2.2

- Credit Equivalency

STRATEGY 2.2.4

Interns esrn academic credita by
demonstrating competence accordiag
‘to the CDA Competency Standards.

[ALTERNATIVE| _
s T'icﬂl\llqmas(

T
et s

) Cross references, ‘ ;{ﬁ:ﬂ;%?f“’
‘*'Acade.zc Requzrzients. D 90
 Curriculum (Academic Con- s
Lo tent), PP 63-65 e
Integration, D 146 -

,'1 70




- cimemox 2
. Valid Credit

KEY ELEMENTY 2.3 |
Credit Transferability i

~ QUALITY STANDARD _

., | the transfer of CDA academic credits

nwnm

| Establish and implement a plan for'|

within and betveen academic institu~ |

i

'STRATEGIES

2.3.1

2.3.2

2.3.3

~ Two- and four-year colleges work cooperatlvely in theé planning and deli-

very of CDA training.

-

-
-

o v . .
CDA academic credits can be transferred (applied) to an early childhood/
child development or other degree program within the training institution,

CDA academic credits are transferable between training institutions.




ALTERNATIVE TECHNIQUES

(n} Joint initial and ongoing curriculum plannlng occurs between two- and four- e ’,ClmmﬂNZZ;
year institutions. Lo e Valid Credlt

. KEY EI.EMEN'I' 2.3
?:edlt Transferability
STRATEGY 2.3.1
i Two~ and four-yesr ‘colleges - work

.} coopératively in the plazuung and |
‘ del:.Vex:y of CDA trumn;. )

Members' of both two- and four-year colleges are included on the training

project's advisory committee. o ALTERNATIVE

i1'|scmuqmss: |

’

CDA trainers meet two- and four-year college requirements for faculty.

Cross ret‘erences.-‘

) comunzcatzon and Coordina~.
. . tion, pp. 51-57 .
Curriculum (Administrative
. Procedures), pp. .59, 60
' Integration, P 144
. st‘ff’ pa 7 .




cknmsmOw 2
Valxd Cred:mt

KEY EI.EMEN’!‘ 2, 3
credlt Transferab;l:.ty

S’l‘lkA'l‘ EGY 2.3.2

and  applied to - an ‘early

inatxtntion-

'7CDA acadenic cxedzts can be. trans- .

'cmdmfc-a;m&nw or Gther |

"} degree program within iﬁe\tra1n1ng‘ .

Syt

. TECHNIQUES

: Cross references

Communzcatzon-and Coordzna-"i

. tzan, pp $2-57

a

[

==

 ALTERNATIVE TECHNIQUES

CDA academic credits can be used to satisfy the required block of credits for
the early chlldhood/chlld development major in the bachelor s degree ‘program.

CDA academic credits plus general education course credits are considered

equlvalent to an Associate of Arts degree in early ch11dhood/ch11d develop-‘

ment.

CDA academic credits can be applied to a '"specialist in early childhood"

degree program.

A designated number of the CDA academic credits can be applied to the gradu-

ate degree in early childhood/child development.

‘A designated number of the CDA academic credits can be applied to "concéntra-

tion in early childhood" in the graduate program

-

98 -,




ALTERNATIVE TECHN IQUES
D

CDA academic credits are transferable as undergraduate cred1ts between all

two-year colleges in the State.

CDA academic credits are transferable as undergraduate credits between a

two-year and a four-year college.

€DA academic credits: are transferable as undergraduate credits among a. con-
sortium of two- and four-year colleges within the State.

]

CDA academic credits are’ transferable as undergraduate cred1ts between all
two-year and four-year colleges within the région.

AR

A de51gnated number of the CDA academlc credits are transferable as graduate
‘credits between ‘four-year colleges within the State. :

'

17

-
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CRITERION 2
Valid Qredit

KEY ELEMENT 2.3
Credit Transferability

STRATEGY 2.3.3

‘CDA scademic credits are transfer-

| able between training institutions.

P
P
i
by
P
|

|

|ALTERNATIVE|
| TECHNIQUES

@

Cross references: ..

Communication and. daardina~,"
tion, pp. 51~57

v
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Key Elements and Strategies for Training Criterion 3

el
. Training Criterion 3
~ SUPERVISED FIELD -WORK
‘Key Element 3.1 | | KeyElement 3.2 | |  Xey Element 3.3
~ FIELD SITE(S) FIELD TIME . FIELD SUPERVISION
Strateéiés . . Strategies o ' o Stratégies
O A 3 Y I 3.3.1-
3.1.2 3.2.2 | - 3.3.2
3.1.3 3.2.3 . 1 333
3.1.4 i - | -»
1.3.1.5
] 3.1.6 .
,. 180
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OVERVIEW

The third Training Criterion specifies that 50 percent or more of the intern's

total training time is spent in supervised field work.

S

ences are crucial for helping interns acquire the CDA Competencies.
interns apply theory within field-based settings.
The CDA field supervisor plays a key role in insuring that the elements of CDA
To focus on the complex relationship between

process of field supervision,

training are effectively integrated.
the type of field experiences provided, the functioning of the field supervisor,
and the provision of quality- CDA training, Strategies and Alternative Techniques
are presented for three Key Elements. They are:

. Field Site(s)

v

° Field Time

° Field Supervision.

Supervised field experi-.

Through the

Field Site is the intern's place of employment or the setting in which the intern

takes the role of primary caregiver for a group of children.

This Key Element

focuses on the coordination between the training project and -field site staff.

e Key Element, Field Time,
i specified

requirement

in the

Criterion.

refers' to implementation of.the 50-percent training-
Field Supervision

includes a

description of the roles, responsibilities, and qualifications of the field super-

visor.

Field Site(s)

Field sites for CDA. training include Head Start; Child Development Centers; day

care centers; laboratory

schools

schools,- or vocational/technical
extended day care programs; nursery schools; or some combination of several of

these programs.
interns acquire the Compete

connected with colleges,
schools; kindergartens

responsible member of the child care staff.

universities, high

or pre-kindergartens;

Since supervised field experiences play a major role .in helping

i;?es, it is important for the intern to function as a

ls; .

103

: CRITERION 3
~ Supervised Field Work

[OVERVIEW |




The CDA credential is awarded based on the individual's ability to take primary ‘
responsibility for directing the daily activities of a group of children. The ‘
|

CRITERION 3
‘Supervised I:‘ield Work
e P oy intern, therefore, needs to have experience in the role of the teacher working with
"()\HEIBVIE\N” '

children. If the intern is working as the assistant teacher, adjustments will need
to be made at the field site for the intern to take the teacher's role.

=S T ~ . N

other programs serving interns who are not yet employed, a variety of field place-
ments need to be scheduled that include differing age groups as well as groups of
_ children who differ ethnically, racially, and socio-economically. Interns should
1 also have opportunities to work in settings similar to those in which they will be
: employed or desire to make application for employment. In situations ‘where the only
Lo available placements for field experience or the interns' job settings may not be
e ideal examples of developmental programs for young chlldren, tra1n1ng projects need
T to provide supplementary experiences.
- Con51der1ng the many facets of CDA training, it is important that tra1n1ng projects
N provide a full orientation for the intern(s) as well as other personnel at the field
site(s), such as the Center Director, other teachers, assistant teachers, teacher's
aides, and parents The orientation should explain the importance of the site visits
to the intern's progress in acquiring the Competencies, the role of the field super-
_ . visor, and implications for other field site staff. To facilitate the ongoing
; : appraisal process, field site observation visits and one-to-one-conferences need to
o ! be scheduled in advancé. - “

i
I
i
' R N *ﬁ**ﬁ For training projects that work with undergraduates in teacher education programs or
. R / N 1
{
|

e ' N . Field Time i
Strategies for the Key Element, "Field Time," focus on the time stipulation that 50
percent or more of the intern's total training time should be spent in supervised
: v field work. This Key Element needs to be approached fr6m three vantage points: the .
P curriculum design, the individualized training plan, and the project's training
: - approach. .

'
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The struétural format for learning units might be (1) course; (2) modular, or
(3) multidimensional. Each format will require different decisions as to how the
*50-percent training time will be provided for both within and between learnlng
units.

a1

In addition, training should: be individualized according to eac intern's
strengths and needs. ~Some interns may require more time learning acade¢mic theory
in an academic setting, while others may need to spend much more thar-50 percent
of the training time applying theory to practice in the field site setting. This
would call for greater involvement of the field supervisor at the/field site.

Since diversity in training approach is characteristiciof CDA trainigg, Strategies
and Alternative Techniques -should be planned accordingly. For exdmple, in sbme
geographic areas CDA training is 100-percent field-based. 1In ese cases, a
strategy must be devised in which the field supervisor also providés the academic
training. - e

Field Supervision

CRITERION 3
Superv1sed Field Work

Field supervision should focus on the interns' role as primary /caregivers in the
child development setting and promote an indepth understanding of the complexities
of that role. . It should be geared to 1nterns strengths and needs with respect to-
the acqulsltlon of the Competencies, unique-individual needs, a d the characteris-
tics of adult learners.

CDhA piloﬁ and other training projects have documented’ the imp¢rtance of the field
supervisor's ability to work with the imtern in a team relationship. Sensitive
and careful observation 'and evaluation of the intern's work with children and reg-
ular provision of useful feedback and supportive help in imprg¢ving competence con-
tribute to the develppment of trust and a constructive team relationship.




so

 CRITERION 3

Supervised Field Work

 OVERVIEW |

;A positive team relationship fosters the intern's'ability to share respohsibility for
his or her own learning by conducting self-appraisals, planning the individualized .

training plan, and .trying new strategies and experiences.

-

The CDA field supdfvisor is a key factor in the success of individual internms, in the

overall success of the training project, and thus in improving the quality of care

for young children.

Just ‘as the CDA is another category of professional child care worker, the CDA field
supervisor is another category of professional early childhood educator. The roles
and responsibilities that have been delineated for this new professional are complex
and diverse. They carry implications concerning both the type and extent of knowl-

_edge, skills, and attitudes necessary for effective field supervision. These areas
are addressed through the Strategies and Alternative Techniques that follow.

- o6 188




8

£-3

KEY ELEMENTS UALITY STANDARDS
3.1 _Field Sites(s)

3.2 Field Time

*

3.3 Field Supervision

3

Provide. for on-the-job training at the intern's; field
site(s) and establish and maintain a system for coor-

- -dination and communication  between training project and

fieldsTte(s).

Set up and coogdinate a flexible, overall plan to imple-
ment the 50-percent time requirement for all learning
units and according to individual training needs.

(=}

Provide interns with field supervision reflecting CDA
goals and philosophy and conducted by a qualified field
supervisor.

" CRITERION 3

.. Supervised Field Work = =

- | KEY ELEMENTS|
| and their
| QuALITY
| STANDARDS !




CRITERION3 |

Siipervised Field Work

KEY EI.EMENT 3.
. Field S:.te(s)

QUALIIY STAN IQARD

Provide . for on-the~job. training at | =
 the _intern's. - field -site(s) -and |
_establish and naxntaxn a aystent for.

| coordination and commuriication
"1 between ttn;nxnt project and fie1&~~ -
_size(s). . _ ‘

*

-S“, ATEGIES

STRATEGIES

3.1.1 Formal agreements are entered into between the CDA- training project staff

and field site staff concerning working relatlonshlps
a

©

3.1.2° Ongoing communication is maintained between training prOJeCt and f1e1d s1te
staff.
3.1.3 The intern who is in an assistant teacher position is provided with the

opportunity for directing the daily activities of the children and serving
as a functioning member of the staff team at* the field site.

.

3.1.4 Interns are exposed to a variety of competent and appropriate ‘role models.
- .

3.1.5 Intérns are provided with access to groups of children of different ages,
in a variety of settings, and reflecting different characteristics. o

3.1.6 When interns who are not already employed are placed in field sites by CDA

training project staff, rigorous selection criteria for field site choice-
are adhered to.

-




ALTERNATIVE TECHNIQUES

O

A full orientation to CDA is provided for field site staff Brlor to initia-
tion of training or entering into agreements concerning working relation-

ships.

Procedures are established for access by CDA training project staff to field
sites for making observations, video taping, working with children, holdlng
onsite conferences, and conducting meetings. "

»

Procedures are in place for gaining release time for interns to attend work-

shops and other training sessions.

Procedures are established for setting up exchange placements between

interns in different agencies:

Procedures are established for partitipation of CDA training project staff
in field site staff meetings and vice versa,

Where CDA interns are not employees,

coopération between -field site staff

and the CDA training project staff is a prerequlslte for the selection of

field sites.

-

Plans are set up for the sharing of curriculum resource materials between

staffs. *

r

Responsibilities are delineated for both staffs concerning cooperatively

conducted workshops. .

A plan is established for reassigning or reiocatingjinterns when there are

disruptions in the training process

created by" termination of trainers.

A plan is set up for CDA-training project/field site negotiation when there
is conflict for the intern between fulfilling field site responsibilities

and CDA training requirements.

194
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 CRITERION 3
~ Supervised Field Work

KEY ELEMENT 3.1
Field Site(s)

~ STRATEGY 3.1.1

Formal agreements are entered into
between the CDA training project

| staff and-field site staff concern-~
ing wo:kinz relationship:.

AETERNAR

ALTERNATIVEi
| TECHNIQUES

" Cross referencess -

- Academic Experzences,

pp. 135137

" Appraisal, p. 157.

Communication “and Coérdxna~
tion, pp. 52, 53

*»izeld EXperzences, s 139

Integration, p. 144
Scheduling, p. 182

_Staﬂ", p: 78




ALTERNATIVE TECHNIQUES

v CHTEIIQN& A a Field site staffs.are rep'resernted on the CDA training project advisory com=
. Supervised Field Work - . . mittee.

" KEYELEMENT3.1
. Field Site(s) .

 STRATEGY3.12

f ‘Ongoing comminication is maintained | . .

| between training project and field | * ’

: - kite staff, ol R B )

= : ' L a Monthly meetings are held between the field supervisor and field site staff
. N i o P

o 1AI‘TERNATM e in which a team approach between the training project and field site staff is

f - I TECHNIQUES K encouraged and fostered. ‘ -

5 » 1 . n | ;

s - | a Memorandums and reports are exchanged between the field site staff ‘and train- -
' T ing project staff. . -
i . .
: ‘ i
i !
A ! .
. Cross references: : ol !
Appraisal, p. 157 : - f
. . Communication and Coordina- B
‘ “tion, pp. 54, 55+57 . !
_Scheduling, p. 182 , i
Q B T T , 110




ALTERNATIVE TECHNIQUES - . & ' o,
O The intern is in charge of daily scheduling, directimg activities, and

designing lesson plans for the total group and individual children. -

¢

| The intern is assigned an assistant teacher and/or a teacher's aide.
\
. ¥
. &
m] The intern attends staff meetings.
m] The intern works with both children and parents.
~y
[m) The intern “assists in the design, implementation, and evaluation of the

children's program.

19 | 111

CRITERION 3
. Supervised Field Work

KEY ELEMENT 3.1
- Field Site(s)

'STRATEGY 3.1.3

The intern who ix in an assistant
teacher position is provided with
the opportunity "for directing the

{ daily activities of the children and

serving as a functioning member of
the staff team in the field setting.

R

ALTERNATIVE
 TECHNIQUES

b
L
¢ 4}




A ALTERNATIVE TECHNIQUES
L B CRITERION 3 N o The intern exchanges placements with other interns.

Svpervised Field Work .-
KEY ELEMENT 3.1 _ . _
Field Site(s) )
. STRATEGY 3.1.4
— — — : o Arrangements are made for the intern to observe in a variety of other class-
"Interns are exposed to a variety of | - rooms. ’
. competent and  appropriate role
models. o
ALTERNATIVE
TECHNIQUES .
o | o The field supervisor does teaching demonstrations at the field site.
v - S
v L A}
o Films and video tapes are provided for viewing other role models.

ot

: Cross references:

- ‘ | The field supervisor works with the center director to improve the quality of
- curriculum (Materials and °~ . . the existing program. _
. Resources), pp. 67, 68
. rield Experiences, pp.- 140, \
' 142

.. Field Supervision, p. 123 '
- staff, p. 76 )
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ALTERNATIVE TECHNIQUES

o Interns can exchange placements with other interns in a variety,of field
site settings that enroll children of different ages and characteristics.

-
-

(m] Interns can work in a variety of field
different ages and characteristics.

-

(m] Interns can observe in a variety of field site settings that enroll children
of different ages and characteristics.

o Films and video tapes are provided for Viéwing a variety of field site set-
tings that enroll children of different ages and characteristics.

113 v
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°  CRITERION3
-~ - 'Supervised Field Work
"klat ELEMENT 3.1
- Field Slte(_p)'

STRATEGY 3.1.5

] Interns ate provzded with access to
' groups - of children of .different
ages, in & variety of settings and
teﬂeétig& different characteris-
tic;, ) .

3

- [ALTERNATIVE|
TECHNIQUES,

“Cross references-

fcurrzculum (Haterzals and
Resources), pp. 67, 68
; i&eld inerzences, -pp. 140,




CRITERION 3
Supervised Field Work

. IKEY ELEMENT 3.1
i ¥ield Site(s)

Whea interns who are not already
smployed sre placed is field sites
by CDA training project staff, rig-
orous xelection criteria for field,

site choice are adhered to.

. Cross references:
% staft, p. 77

E‘ Ru3

r

ALTERNATIVE TECHNIQUES

| The field site is staffed by adults who are good role models.

¢

| The field site has at least one staff member with outstanding capabilitieé‘
for working with young children and other staff members.

v

n| The field site provides a positive example of a developmental group program
for children aged three through five. )

2

o The field site is in a setting similar to that in which the intern is likely
to work after training is completed. * ; '
114




STRATEGIES ©

3.2.1

3.2.2

3.2.3

The 50-percent field training time requirement is provided for in the
curriculum design and specified according to the structural format for

- learning units. v

A plan is established and maintained that permits individualization of
the 50-percent time requirement for each intern. '

8

In projects that are heavily field-based, there is a systematic plan for
providing additional resources for delivery of the academic component.

b ad

115
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 CRITERION3 -
- Supervised Field VWork

KEY ELEMENT 3.2
Field Time

Set up and ceerdimsts a flexible,
overall plan to implement the 3~ |
percent time requiressat for il |

‘learning units aad accerdisg te |~

individusl training weeds.

| STRATEGIES)|




' CRETERION3

Supez:v:.sed Field Work

KEYELEMENT3.2

- Field Tue '
STRATEGY 3 2 l

- requivement is provided for in the

for 1enrn1n: unxts, .

| The SQ-peccent fxeld nrtznxn: time

cyrricolum design and - specified }
} sccording to the sttuctural format |

| VSALTERNATIVE
‘ <»nsan1qulss

Cross reférences.

Currzculud'(Admzn:stratzve
- Procedures), p. 60

Currzculum (Materials and
Resaurces}. p 69

’Ec - 20'/

ALTERNATIVE TECHNIQIIBS

O

[y 4

T

In. a course format, the courses are divided equally betWeen academlc and
practicum courses.

In a course format, contact hours for each course are d1v1ded equally between
academic and practicum hours.

In a modular format, the ratio of academic and field experiences is equal;
however, the amount of time spent in supervised field work differs according
to the content in ea’th module.

In a multidimensional format, all experences that augment learning units are
designated either academic or field.

In a multidimensional format where the experiences used to augment learning
units do not include field application, these are provided through supplemen-
tal resource materials.

In a multidimensional format where the experiences used to augment learning
units do not include field application, these are provided by the field sup-

ervisor. . . _ﬁ//
B C}
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ALTERNATIVE TECHNIQUES

] The amount of time to be spent in supervised field work is stipulated in the
individualized training plans. ’

m] The work load of individual field supervisors takes into account' the varying
ratios of academic and field training provided to individual interns.

+

¢

] Field supervisors keep additional records and documentation on individual
interns who require different ratios of academic and field experiences.

117

A S R e Seud e bl

- on

CRITERION 3
.,‘S“Pe”Vised Eield Work -

KEY ELEMENT 3.2
. (Field Time

' STRATEGY 3.2.2

| A plan is established and msintained
-] that permits individualization of
- the 50-percent time requirement for

each intern.

ALTERNATIVE |
- TECHNIQUES |

Cross references:
Learning Style, p. 163

Staff, p. 77
Training Plan, p. 168

| 21,0
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AI.TERNATIVE TECHNIQIIES

'

- CRITERION3 .~ o Fleld supervisors are selected who--can also prov1de academic instruction. -
Supax:v;sed Field Work ' . « :
' KEYELEMENT32 o
o Field Time ‘ oo ;
‘ N _ : AR a Field supervisors are given additional training and support in providing aca--
STRATEGY-S.Z.S e demic instruction to interns at the field site(s). v

-

In p:a;ectu ‘that are. haavily field-

based, there is a systematic plan
for providing additional resources
for delivery of the ;c-deaue COmpo—'

poent. v I (m] . Additional supplementary written and audiovisual curriculum materials are =
i el T purchased or obtained from curriculum libraries for use by field supervisors Iz
_ ALTERNATIVE R and interns.
ST TIECHNIQIIES ,_-‘ :
- e e o R . o \
m] A traveling resource library is maintained.
) o Field sites' are equlpped with telev151on viewing and video taplng capabili-
} ties.

(.‘rass referenceso R ‘ _
‘ T o Groups of interns come together periodically at designated sites to share
Academc Requzz'cmezzts, D. 88 : . s . AN -
 Curriculum (Materials and academic information, materials, and resources.

Resources), p. 69
Pzeldzi.‘xperzences, pp. 141,
£2 :
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STRATEGIES | AT |
. . ) . - . |
3.3.1 Field supervision reflects CDA philosophy and focuses on the intern's - CRITERION 3 J
acquisition and demonstration of the CDA Competencies. . Supervised Field Work |
KEY ELEMENT3.3
~ Field Supervision 1
R , ; |
| [ QUALITY STANDARD _ 1
T : Provide interns with field swpervi-
« : ' sion reflecting CDA goals and philo- 1
" ‘ sophy and conducted by 3 qualified 1
- : | field supervisor.
3.3.2 The field supervisor has the necessary skills and attitudes to carry out o '
the variety of complex roles and responsibilities required in CDA field o {STRATEGIESJ ‘
- supervision. _ "\
3.3.3 The field supervisor has the indepth knowledge and background experi-

ences required for field supervision.

119
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ALTERNATIVE TECHNIQUES . | .

CRITERION3 ) The field supervisor's role is one of teacher, advisor, and facilitator
SuperV1sed Fleld Work _“ rather than a visiting "authority figure."
 KEY ELEMENT 3.3~
Field Superv.ms:l.on
S'I‘RATEGY 3.3.1 - ' @ v =
. . O Initial and ongoing appraiSals are made of the intern's demonstrated compe-. '
' Field wpewasion reflects the DA tence in the Competency and Functional Areas and Personal Capacities. e
.ph).lo:ophy .and * focises' on  the . . . :
- | intern’s acquisition -and demonstra= | » & ) -,
tion of the CDA Competencies. : i

. ALTERNATIVE
' TECHNIQUES
R PR and procedures (i.e., focus on the CDA Competencies and Competency Standards,

use of Indicators, feature a team relationship and reviewability of informa-
tion). ,

~

a The field supervisor-intern ratio allows adequate time to properly -conduct.

ongoing appraisals and to develop a sound relationship with the intern and
staff at the field site.

S

"C'ross references. R

.

‘ ) 156-160 . . . ) ) . s
' éﬁﬁﬁiiiiﬁ'g,"g 186 T a Ongoing training and support is provided to field supervisors in the .delivery

- Learning Style, p. 164 = . . . - j '
Staff, gp. 75, 77, 78 . - of field supervision that reflects the CDA goals and philosophy
Trazmng Planl PP. 168, 170 ;

* 120 - 218.

. —T

¢

a Appraisal content and procedures are consistent with final assessment content’




ALTIERNA’I‘IVE TECHNIQUES ' .

“ -

g = The field supervisor accepts the CDA concept and philosophy, and follows CDA CRITERION 3
.competency-based training procedures © e : _ i - Supervised Field Work
‘ B ' o L ~ KEY ELEMENT 3.3 &
. T . . v ' Field Supervision
O The field supervisor carries major responsibility for .building and maintain- , 1 STRATEGY 3.3.2
.ing the field supervisor-intern team relationship. R : E
s T : /\ The field supervisor has the seces- § I
’ S . - ' ) e saxy skills sad sttitudes te carry ;
4 : . o out the variety of cesplex roles sed -

~

: ‘ : , | responsidilities required . i» B4 {
. . . ‘ ] . field supervisiom. »

~

o a The field superv1sor conducts initial and on301ng appraisals of the 1ntern 5 : Lo
demonstrated competence ,in the Competency/Functional Areas and Personal ‘ ALTERNATIVE -
Qapacities.' ' o - o : ‘ TE'CHNIQ“ES :
O = The field supervisor makes written observations of teaching episodes.vand ) N
analyzes them, with the intern, in terms of demonstrated competence. ) .
o The fieM supervisor makes video tapes and audio tapes of teaching episodes '

4
;
H
§
i
]
i

and analyzes them, with the intern, in terms of demonstrated ¢&ompetence,

¥

“

Cross refersnces:

. " ‘ N - o Lo . Appraisal, pp. 156~160
. ) S e Counseling, pp. 184~186
- ) Field Experiences, p. 139
: Starf, p. 75
Training »lan, p. 168

Q ‘ ’ , S 121
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CRITERION 3
Supervised Field Work

KEY ELEMENT 3.3
Field Supervision

STRATEGY 3.3.2

The field suparviser has the neces-
assry skills asd attitudes to carry
out the variety of complex roles and

responsibilities required in CDA

field supervision-

! ALTERNATIVE|
| Tizcnmqulzs{
B (cuumtnnume«l)g

<

Cross references:

Appraisal, pp. 156-180
Counseling, p. 186

Yield Kzperiences, p. 139
Learning Style, p. 162
Training Plan, pp. 163, 170

219

The field supervisor holds one- to-one conferences with the intern to provide
feedback concerning classroom activities, appradsals, and written WOrk and
to set up the 1nd1v1dua112ed tralnlng plan :

The field supervisor helps the 1ntern dev1se and try a varlety of teachlng
strategies. :

The field supervisor helps -the intern use a variety of resource materials.

The field supervisor establishes and maintains a recordkeeping system of each -
intern's progress in demonstrating competence providing for duplicate .copies
of relevant materials to be co-signed and retained by the intern.

The field supervisor assists the intern with the development of portfolios
for training and final assessment. ;

The field supervisor part1c1pates as LAT advisor in the Local Assessment Team
meeting, when asked by the intern. . -

+

When not:. part1c1pat1ng as advisor on the Local Assessmenkﬁggam, the fleld \
supervisor shares information, if requested by thé intern. "

1221 o .2{2(}.
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ERIC

Aruitoxt provided by Eic:

The field supervisor serves as a role model of teacher in the child develop-
ment center and in the use of human relations skills.

S

As academic instructor, or one who integrates academic and field experi-
ences, the field supervisor reads, evaluates, and provides feedback to
interns concern1ng their academic work. '

As academic 1nstructor, the field supervisor plans and conducts formal and
1nformal academic experiences focusing on the competency structure.

\

The field supervisor provides onsite training support to help the intern

apply theory to practice. )

The'field supervisor helps the intern observe and understand -teaching apd-

develop teaching plans.

In the role of coordinator of all aspects of the intern's training experi-
ences, the field superV1sor serves as liaison with educational institu-
tion(s) and the center staff(s) and agency(ies).

.

The field supervisor takes the role of ‘counselor, prOV1d1ng both profes-
sional and personal counsellng, or making referrals to other professlonals,

“according to individual interns' needs.

v ) . . 2
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CRITERION3 .
Supervised Pield Werk

- gy ‘j. iy
e

AI.'I‘ERNATIV]E
TECHNIQIIES
l (continued) -




|ALTERNATIVE
TECHNIQUES

Cross references:

Academic Requirements, p. 82

Counseling, p. 186

rield Ixperiences, pp. 139~
142

Statff, p. 76

[:)

O

O

ALTERNATIVE TECHNIQUES

The field supervisor has background knowledge and expertise in early child-
hood education/child development. :

The field supervisor has experience in teaching yohng children.--

The' field supervisor has background knowledge and expertlse in selfi/ﬁﬁcept
theory. - v

@

The field supervisor has background knowledge and expertise in theories of
adult learning.

£

The field supervisor has background knowledge and expertise in human rela-
tions" development, especially as it relates to field superV151on -and conduct-
ing productive one-to-one conferences.

124 » ‘ 25‘3




‘u, The field supervisor is’ knowledgeable about competency-based education, CDA
training, the CDA competency structure (Competencies, Functional Areas, Per-
sonal Capacities, Indlcators), and the CDA Training Criteria.

The field supervisof is knowledgeable about the CDA Credential Award System
and the relationship between CDA appraisal procedures and assessment prace-
dures.

Cross rnlbrihcon:

The field supervisor is knowledgeable about the culture and has a worklng_ Counseling, p. 186 - | ..

knowledge of the languages when working in b111ngual/b1cultural programs. ”'1"1:;”?““"“' PP 139-.
‘ Integration, p. 144

staff, p. 75
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Aruitoxt provided by Eic:




-@5 s

of A @ad@ml‘ and
.l’miﬂ Experwnces B




Key Elements and Strétegies for Training Criterion 4

Trumng Cuterwn 4

IN‘I‘EGRATION OI“ ACADISHIC AND FIELD EXPERIENCES

: (Stt’ategies

hoSol

o 4.3.2
. 4_3’3

Key Element 4.1 Key Element 4.2
ACADEMIC FIELD
EXPERIENCES EXPERIENCES .
, z
o Strateg1es Strateg:.es o '
4.1.1 4.2.1. |«
o412 4.2.2
U &,1.3 0 4.2.3
. ' L 49204 -
R28
128 ¥




ERI!

OVERVIEW

CDA training requires that training is organlzed SO that academic and f1e1d exper-

-

iences are integrated. In CDA competency-based training, learning units (courses,

modulés, etc.) should provide for ‘two types of learning experiences: academic and
field. Both sets of learning experiences are important, but what is crucial -to
the. intern's success in:acquiring the CDA Competencies, is that these two sets of
experiences are integrated:. The three Key Elements important to implementation of

.Criterion 4, Integration of Academic and Field Experiences, are:

° Acadenic Experiences
. Field Experiences
® Integration.

Key Elements: Academic Experiences and Field Experiences

The academic content is the substantive foundation and theoretical background for
development of the attitudes, 'skills, and knowledge needed by the intern to
acquire and demonstrate the Competenc1es. It includes child development and early
.childhood education- theories and principles‘and information about. materials and
methods for teaching young children.- Betause it provides the substantive founda-

‘tion and theoregical background, the academic content is basic to both types of -

learning experiences--academic and field (see figure 9).

: N ' o
Academic experiences represent'the "taking in" of academic content through semi-

nars, workshops, lectures, films, and so forth: Field experiences represent the

"trying out" . of academlc content with children and other adults at the field
sites. How these two sets .of experiences (both focusing on the same achdemic _con-

tent) become integrated, is the responsibility of both the training project and’

the intern.

.

Aruitoxt provided by Eic:
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. R Figureg. \ o
; Integration of Academic and Field Experiences
LEARNING UNIT o ‘ :
. L (Course, Module, or Multidimensional)
. ) ‘ 2, ;". . . . ‘ ' t.(‘ )
.+ * . [LEARNING EXPERIENCES = .. ' x
N | M ‘ o - ’ ‘ ]
S : ACADEMIC )
\ ’ ;Académic" ‘ i Field = : Ce
Expér{ences .- Experiences . .
\ "Taking In" "Trying Out"
. .
COMPETENCY 4
AQUISITION ‘ -
| ATTITUDES-SKILLS-KNOWLEDGE o
E:’Juf WL L T T R T B o e e : :
[ 1
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Key Element: Integration

Webster's New World D1ct10nary’def1nes the word 1ntegrate as "to put or bring
 (parts) together into a whole; to unify." : Phe training project staff must take
the responsibility to @rganize (o put together) the academic and field learning
experiences (the parts) in such a way that they are integrated (or unified). When
this is done by the training projects,’interns, then are, facilitated in integrat-"
ing the attitudes, skills, and knowledge related ‘to the atqulsltlon and demonstra-
tion of the CDA Competencies. ., , o o : .

e’

- Py .
The training project staff, among other fespons&bllltles for integration, need to
organize " and provide academlc and f1e1d learning experiences’ within learning
units. The intern is responsible foi the integration of "the attitudes, skills,
andfknowledge by "trylng out™ or applylng theory in the fleld Figure 9 shows
thlS process. . . '
All academic -and field learning experlences should be based on the acquisition of
the CDA Competenc1es. Field experiences should relate to the academic experi- -
ences, and vice versa. . Obviously, there.is no one model for integrating the aca-
demié and field experiences that takes into account the-dlfferences in gponsorlngt
agencies, geographic constraints, avallable facilities, and training. staff and
-resources. However, each training program should systematically prov1de for inte-
gration” through: K .

- "

° Administrative progcedures
° Selection, super%jsion, and: training of staff “ T T
° The curriculum'design. v

The CDA Training Cr1terla are interrelated; fallure to prov1de for one Criterion
can seriously hamper the implementation of another. ‘The presentation of academic
content and the appllcatlon of it in the field (Criterion 4) depend on the de31gn

, ‘




. : v
o !

o o ‘ . - ko) - . : .
- CRITERION 4 .and development of CDA curriculum content provided for in Criterion 1, training based

v

Integration of - on the CDA Competencies. Successful implementation of the curriculum design depends -
Academic snd Tield on the quality of the academic content provided for in Criterion 4 and on the ‘quality
) . of the plan for coordination and communlcatlon with field 81te(s} provided for in -
Fﬁ‘“’fnviivvl o Criterion 3, superv1sed field work. . ,

‘

. Strategies and Alternatlve Technlques for the " Key. Elements .related to the .
integration of academic and field experlences are presented on the pages that follow.

/ S

e
-
s
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_KEY ELEMENTS

4.1 Academic Experiences
p

4,2 Field Experiences

4.3 Integration
<&

2%

QUALITY STANDARDS
Provide academic experiences that present academic
content to foster the development of attitudes,

skills, and knowledge with respect to interns'
acquisition of the.CDA Competencies.

a

Provide field experiences that focus on the applica-
tion of academic content to foster the development
of attitudes, skills, and knowledge with respect to
interns' acquisition of the CDA Competencies.

Establish and implement a plan for unifying (inte-
grating) academic and field learning experiences

o through administrative procedures, staffing pat-

terns, and the curriculum design.

Q | 236 . 133
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STRATEGIES

4.1.1 Academ1c experlences that address the CDA curriculim content (see PP. 62-
65) are presented through a course format.

—a

a

4.1.2 - Acagemlc experiences that address the CDA curr1cu1um content are presented‘,:
° " through a modular format S

! 4.1.3 Academic experiences that address, the CDA curr1cu1um content ‘are presented
3 through a multidimensional format N :

5
2y
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ERNATIVE TECHNIQUES S

-Academic courses that address the CDA curriculum content are held on a regu-
lar basis at field sites. :

Academic courses that address the CDA curriculum content are held on a regu-
lar basis in an academlc setting. .

a

Academic courses that address the QDA currlculum content- are presented on
educatlonaL or cable television.

S 2/(‘.10 P . '_ 135
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Aruitoxt provided by Eric:

ALTERNATIVE TECHNIQ(IES o :

] The CDA curriculum content is presented through self-contalned modules and
one-to-one followup conferences with the field supervisor.

o The CDA curriculum content is presented in modules and followup seminar ses- .

sions at the field site.

w

o The CDA curriculum content is presented in modules and fbllowup semlnar ses-
sions at the academic site.- :

D |

o The CDA curriculum content is presented
‘riculum and resource materials provided b

ough modules and_supplemehtal,cur-
e field supervisor.

(m} The CDA‘curriculum content is presented through modules, supplemental cur-

riculum materials, and trainers (or experts) prov1ded through mobile training
units brought to the field site.

S




ALTERNATIVE TECHNIQUES

-0

o

o

&

Aruitoxt provided by Eic:

€CDA curriculum content is proyvided in the academic setting and at the field
sjte through academic courses, modules, and supplemental academi’t’ sessions
(workshops, seminars,. independent study) coordinated by the academic
instructor. ' - ' . .

3

> *
CDA curriculum content is provided in the academic setting and at the field
site through academic courses, modules, and supplemental academic sessions’
coordinated by the field supervisor. . '

t ) y

. ! . iy
CDA curriculum content is provided through minicourses (one or-two weeks)
- held in the academic setting combined with followup supplemental academic
~sessions at the field site. A .

"

»
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A ; : .
conferences regarding “application of

STRATEGIES . : -
4.2.1 ‘Interns receive feedback in f01106;:
academic content. ;

.

4.2.2 Field experiences include independent study that focuses on applicétibn of
academic content. T . '
“ ; . AN ~
4.2.3 Interns attend seminars and workshops focusing on the application of ‘aca-

*demic content. )

—~

+*
"

»
i d

]

a

4.2.4 ' Opportunities are provided for interns to work with peers on the applica4
tion of academic content. -

-~




ALTERNATIVE TECHNIQ“ES

u]

v

ERIC

Aruitoxt provided by Eic:

The intern is video taped in followup application of academlc content at the

field site. The tape is viewed by the academic instructor and field super- -

vistr. A followup feedback conference is then held with-the intecrn.

The field supervisor observes the intern in followup activities with the
children and gives feedback concerning the intern's ability to relate theory
to practice.

The field supervisor reads and reacts to the intern's writeups of applica-
tion of content required in CDA training modules.

The field supervisor reads and reacts to the intern's writeups of assign-
ments concerning the application of content required in academic sessions
(courses or supplemental yorkshops and seminars).

| 245§ .
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ALTERNATIVE TECHNIQUES

o

a

a

a

a

a

¢

v

A}

Interns plan,"design, implement, evaluate, and write up activities based on
academic content presented through the academic experiences for use with
children at the field site. .

\

Interns complete personal Journals and diaries about their own appllcatlon of
academic content.

Interns use audiotape and video tape recorders to tape required appllcatlon
assignments for self-analysis.

o

Interns prepare case studies of children that focus on application of theory.

Interns write up visits to experimental brograms, community agencies, and-
child care programs with different -age groups, characteristics, and settings.

,

Interns work independently with learning modules, programmed instruction, and
learning activity packages that require field-based application of content.

140 231 ; .




- ALTERNATIVE TECHNIQUES

0 ° Special seminars' are scheduled stemming from interns' needs and interests
- growing out of the application of academic eontent to field experiences.

.'F\} . . ° . : . t .
] Discussion groups focusing on the application
tematically held at each academic session.
-
T
0 Interns view audiovisual materials with prepared
relate theory to practice.
t
-
25y
ERIC “
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'ALTERNATIVE

nscnplqulzs

o

ALTBRNATIVE TECHNIQUES °

a

Peer demonstrations are conducted followed by group dlscu551ons and feedbacko
to the field superv1sor

2

Interns hold informil on-the-job discussions with peers and write up their
insights/learnings for later discussion with field supervisor.

v

Video tapes and audiotapes are made “and used for peer . evaluatlon under the
guidance of the field supervisor.

Paired peer observations and evaluation take place on a regular basis ﬁith‘
ongoing communication between field supervisor and intern.

w

Interns exchange placements in a peer's classroom and are observed by field
supervisor. '

142 R55




STRATEGIES

4.3.1 Integration of academlc and field experlences is planned for’ and coor- -
: d1nated adm1n1strat1ve1y

4.3.2 Staffing patterns and scheduling take into account the requirements nec~
: essary to achieve quality integration of academic and field.

1]

|
4.3.3 Mechanisms for integration are pievided for through the curriculum
design.

256 143




m). » 59
riculws (Batevials aad
Resources),
riculum (Nodt

Milﬁﬂ): p- 72, 7’

1d site(s), p. 109

1d Supervisioa, pp. 1”,
125

L, pp. 76, 78

" 208

A curriculum committee is in charge of integration of academic. -and f1e1d

)

ALTERNATIVE TECHNIQUES | N

Necessary skills for integration are ~‘specified and used as criteria in
screening, selecting, and supervising CDA training staff.

Ongoing training in ‘the integrative process is provided to training staff.

- » o

~—— i .
The process of integrating academic and field is fully explained and ‘communi-
cated to field-site administrative (agency) staff and other personnel.

~

i
-

. . T P | ‘ ‘

experiences within the curriculum design. . Tasks include revising and updat-
ing methods and materials based on ongoing monitoring and evaluation.




ALTERNATIVE TECHNIQUES

o In programs 'where the academic -instruction and the f1e1d supervision are
delivered- by two separate persons, work schedules for the two, provide for -
ongoing communication. - ' ‘ o
' >
‘a In programs where the academic instructor is also the field supervisor,
additional training and supervision is given to insure understanding and ! )
followthrough of the.integration concept. _ ’ . ALTERNATIVE
. . N - . 3 ) ‘
_ Lo _ ECHNIQUES
(] In programs where the academic instruction and field supervision are deli-

vered by two or more persons, the responsibility for integration is delin-
eated and shared between and among the trainers.

ERIC




CRITERION 4
Iategration of Academic
and Field

BLEMENT 4.3
Integratioa

STRATEGY 4.3.3

T

1 Machouisms for integratiea sre pro-
vidad for threwgh the curriculum
*'ﬁmup.

. [ALTERNATIVE
| TECHNIQUES

Cross references:

Curriculum {Administrative
Procedures), pp. 60, 61

curriculum (Materjals and
Resources), pp. 6%, 70

Field Experiences, p. 140

\)j ; ,2"
! “be

-

Ct-digstvuivaloncy, pp. 91~ -

ALTERNATIVE TECHNIQUES .

The academic content is generated based on Indicators of competence.

0

Both academic and field learning experiences are included in the crediting
system for learning units. '

led &

In a course format for learning units, the relationship between academic and
field learning experiences is discussed and content application activities to
be completed at the field site are presented, discussed, or shared.

.

. Vi . .
In a modular format for learning units, the relationship between academic and
field learning experiences, required activities, and feedback procedures are -
written into the module. ' !

In a multidimensional format for learning units, a training project staff
member is in charge of coordinating provision for integration.

L4 “e

In a multidimensional format for learning units, supplementary materials and
activities are provided to insure integration. '

146
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ALTERNATIVE TECHNIQUES
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Aruitoxt provided by Eic:

CDA curriculum and resource materials specify the rélationship between aca-

demic and field learning experiences.

Training products (i.e., written assignments, traihing portfolio additions,’

etc.) require the intern to relate theory to practice and practice to
theory. : , " '

_Observation and feedback conferences by the field supervisor address the
integration of academic and field experiences.

-

”

Academic experiences include a provision for interns to process experiences
related to integration of academic and field and generalize how partlcular
experiences helped them acquire the CDA Competencies.

’

~ < S
Basic commupication skill development is offered to interns, if needed, to
ion and enable interns to discuss and/or

write up the relation
Competencies.

v
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Training Criterion 5

. INDIVIDUALIZATION

1

1j "key Eiemenﬁ 5.1
| NCARPRAISAL

1

" Key Element 5.2
 IEARNING STYIE

Key Element 5.3

TRAINING PLAN

'Strategies

5.1.2
"§5.1.3 -
5.1.4

-

A'-Stfategiés‘f
521

‘52'2. )
~5.2.3

' Strategies =

5.3.1°




OVERYIEW | | )

Training Criterion 5 states that training should be individualized accordlng to

each intern's strengths and needs with respect to achISltlon of the CDA compe-
tencies. Key Elements that focus:-on separate aspects of this Cr1ter10n are:
Appralsal Learning Style, and Training Plan. :

Key Element: Apgralsal

In order to individualize training with respect to acquisition of the CDA Compe-
tencies, both initial and ongoing appralsals of intern's démonstrated competence
are mandatory. .

Initial Appraisal. At the beginning of training, an initial appraisal of each
intern's demonstrated competence should occur. Prior training, teaching experi-
ence, and other relevant information should be considered along with observations
of teaching performance to ‘determine the intern's strengths and needs with respect
to acquiring the CDA Competencies.

The initial appraisal can be done in a number of ways, such as:

° Observation of the intern at work in the child care setting, followed by a
feedback conference with the intern to discuss strengths and needs.

® Appraisal of previous academic and early childhood work experiences through
cumulative records and recommendations, if they are available.

.

® Individual conferences with each intern to discuss individual goals, atti-
tudes toward children and teaching, and expectations of CDA training in light
of past work rience.

° Self-appraisal by each intern of strengths and training needs in relation toéﬁﬁﬂ
the CDA Competencies and to the Personal Capacities needed by Child Deve10p~

ment Associates. -

265 151
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Ongoing Appraisal. The appraisal process should be repeated at regular intervals
until the intern has acquired all of the CDA Competencies and both the field supervi-

sor and the intern agree that the intern is ready to be assessed for award of the CDA -
credential. In addition to the procedures suggested for initial appraisal, ongoing

appraisal might include the folloW1ng procedures:

° Focused Conferences: Using the CDA Competéncy'Standards and Indicators¥* as a“

guide, the fiéld supervisor and the intern can discuss areas in which the intern
thinks he or she has. attained competence. A conference focusing on attained

strengths can reinforce interns, allowing them to appralse their progress and-

encouraging them to look at their performance in terms of needs as well as
strengths. It can also help them identify an individual training design and
develop it with the field supervisor. . ot

° Audiotwpe and video tape recordings: These can be used as a tool for the intern
and field supervisor to appraise growth and as a teaching strategy in which
groups of interns analyze, discuss, and .question ideas abou itfiren, child

development, and teaching. At first, interns should probably analyze the teach-
ing situation rather than focus on specific adult-child interactions. Gradu-
ally, as these discussions become less threatening, group members can learn to
evaluate each other objectively in a suppértive way.

. Appraisal Conferences: An appraisal conference takes place as soon as possible
following a field observation in which the field supervisor has recorded the
performance of the intern in one or more Functional Areas. The intern and field

supervisor jointly evaluate the intern's progress, sharing appraisals and other.

pertinent observations.

*Indicators are developed by the individual ty&ining projects.

152 _ 2 71




® Training Portfolios: The training portfolio documents progress in attaining %

the Competencies during the training. It might include records of observa-
tions or relevant discussions, statements “of individual goals, self-
apﬁraisals, individual training plans, assignments, and teaching plans. At
the conclusion of training, the intern might select items to include in the
assessment portfolio. .

Key Element: Learning Style _ \\\;/
Once . the strengths and needs of ﬁhe intern have been determined through the
appraisals, the next step is to design training that builds on the strengths while
addressing the needs. This requirement places, responsibility on the training
staff. They must determine the intern's unique learning style in order to provide
appropriate academic and field learning experiences, curriculum and training
materials, and a schedule for training that allows the intern to move through the
training accarding to his or her own optimum rate. .

Key Element: Training Plan.

~

Finally; a training plén that is individualized for each Interﬁ, based on
strengths, needs, and learning styles must be developed. ° In keeping with CDA con-

cepts and philosophy, the intern should participate in the development of the
‘training plan. The plan showld be in writing, and the intern should receive a

copy of it.

.

Strategies and Alternative Techniqﬁes follow for each Key Element of Training Cri-,
terion 5. - . . : . e

-

il
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CRITERION §
Individua];ization
| KEY ELEMENTS

- and their

QUALITY

STAN l)ARl?/S

KEY ELEMEN’!‘S_ QUALITY STANDARDS
5.1 Appraisal

.

Provide staff expertise, techniques, and materials for con-
ducting initial and ongoing appraisals of competency acqui-
51t10n that are consistent with CDA concepts "and phllOSOth

ld

5.2 Learning Style

Provide for a variety of learning experiences and resources. .
to enable each intern Jto proceed through the tra1n1ng pro-
gram according to his ‘or her own learning style and rate of
growth in acqu1r1ng the CDA CompetenC1es

. Training Plan . Provide for the involvement of the intern in the .development

of a training plan that is individualized for learning style
and 1eve? of competence.




STRATEGIES

5.1 Responsibility for conducting appraisals is that of the field supervisors,
who are trained in the appraisal process. ]

CRITERION §

Individualization -
BT /

KEY ELEMENT 5.1
Apprxisgl

appraisal process for

QUALITY STANDARD

Provide staff expertise, techmiques,:
_and materials for conducting initial
and ongoing appraisals of competency
acquisition that are consistent with
CDA concepts and philosophy.

5.2 Various hethods are used to reduce the fear of the
staff as well as for interns. )

involving the ‘intern and conducted at the field site,

5.3 An initial appraisal,
determine the intern's strengths and

is made at the outset of training to
needs in acquiring the CDA Competencies.

B

raisals, involving the intern and conducted at the field site, are

5.4 Ongoin
determine the intern's progress in acquiring the CDA Compqtencies.

 STRATEGIES




CRITERIONS

* Individualization

- KEY ELEMENT 5.1

Appraisal
STRATEGY 5.1.1

Respousibility  for  conducting

" |'appraisals is that of the field: sup~

exvigors, who are trained in the

appraisal process.

ALTERNATIVE
TECHNIQUES

. Cross references:

Counseling, p. 184 S
FieldiSUpervision;‘PPr.120‘x ‘
- 122 ' .
Integration, pp. 144, 145
_Staff, p. 78

-

ALTERNATIVE TECHNIQUES

(8]

Y

Field supervisors receive ongoing training supervision and support in con-
ducting appraisals. ’
[N

3

[

Field supervisors  receive training in objective observation and recording,
procedures. ' ‘

»

Field supervisors receive training in conducting appraisal conferences in
which observation data are analyzed and individualized training plans devel-
oped. .

7
Field supervisprs are trained in techniques to involve the interns as team
members in the appraisal process. .

o

.

Field supervisors' training includes the use of recordkeeping forms and pro-
cedures. :

Field supervisors receive training. in interpersonal communication skills,
specifically in building trust and giving constructive feedback.
3

% | | .




ALTERNATIVE TECHNIQUES

(m] Groups of interns receive complete orientation to CDA prior to the initial
appralsal followed by one-to-one discussions. . .

o Center administrative and supervisory staff are oriented to CDA and the nec-
essity for building txust in the 1n1t1a1 and ongoing appraisal procedures,

3
v

N IS

(m] Appraisal dates are made in advance Other center staff are informed

«
’ -

Appraisals of classroom performance are followed promptly by feedback and
discussion with the intern.

e 0

!
9 } n.
m] »‘. Interns receive copies of all appraisals
. = ’
- V‘ 2 i
' : |
Q : RSy 157
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KEY EIJEMEN'I‘ 5.1
Appralsal

STRAIEGY 5. .2

Various methods are uaed to reduce
the fear of the appraisal process

»

; 'ALTERNATIVE 1
] TECHNIQUES,

1
fot staff as wen as for interns. J{
|
)
|
|

cross references. |

COmgzcatzon and Coordma-

lon -

rietd sareis),’ pp. 109, 110 |
rield superv:szon, pp. 120~ w

I.eamznq Style, p. 162
Traznzng Plan, p. 170



CRI'I'ERION 5

Indxv:dual:.zatwn‘

KEY EI.EMENT 5.1
- Appraxsa,l ‘

: s‘rmmmr 5_1.3

site, 'is Made at the outset of
- tradning to  deteymine the intérn's

An inxtxal appxaxsal, 1nNOIV1ng the | -
} intexn and .conducted ar the field

strengths and needs in acguzrlng the
”:CDA‘cOupetencies‘ L ) '

ALTERNATIVE B
 TECHNIQUES

o cross references.

- Field‘supetvzszou, pp 120-

122 - o
I‘rammg Plan, P 170 "

o
[0 ¢ BN

ALTERNATIVE TECHNIQUES

O

The field supervisor observes the intern working with children. Immediately
following the observation, the supervisor and intern write up perceptions of
the teaching performance. They then compare and discuss perceptions and
jointly determine training strengths and needs.

The field supervisor records the intern's actions with the children on a spe-
cial form. This information is then shared with the intern and they both
analyze it to determine training strengths and needs.

-

The field supervisor completes a checklist of Indicators in the 13 Functional
Areas while observing the intern working with the children. This information
is then shared with the intern, who has filled out the same checklist. They
jointly determine tra1n1ng strengths and needs. '

A video tape is made of the intern. working with children. This tape is
jointly analyzed by. the field supervisor -and intern to determlne strengths
and needs.

Interns choose a combination of appraisal methods from a’ variety of formal
and. informal initial appraisal procedures: interviews, Q-Sorts, knowledge
inventories, documentations of past experiences, discussions, and field
observations. ) : '
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ALTERNATIVE TECHNIQUES

O

The field supervisor uses recording procedures and forms while observing the
intern demonstrating competence in one Functional Area. In the appraisal
.conference, the field supervisor and intern jointly develop Indicators for

the obéegyatlon and use thlS 1nformat10n to make decisions concernlng demon-,

‘strated competence.

‘

The field supervisor uses recording procedures and forms while observing the
intern demonstrating competence in one Functional Area. In the appraisal

conference, the field supervisor and intern jointly develop Indicators for

the observations, cross-reference the material to other Functional Areas,

and use this information as a basis for reaching dec151ons concernlng demon-

strated competence.

“’M
The field supervisor uses recording procedures and forms; that allow observa-
tion in all 13 Functional Areas. These forms are shared with the intern

after which the field supervisor and intern jointly develop Indicators and
cross-references and use the information for reaching decisions concerning
demonstrated competence.

| CRETERION§
B Individuali'zation' .
. KEY ELEMENT 5.1
L Appraisal

S’I‘RATEGY 5 .l .4

Ongoing appraissls, involving = the

“intern and conducted at the :field
"site,- are made to . determine the

intern's progress in acquiring the |

{ CDA Competencies.

ALTERNATIVE |
Ft‘:cumqurss %

*
R
Lo

Cross reibrences.,

Currzcuzun (naterzals and
Resources), p. 70
 Field ;upervision, pp. 120-

'Scbedulzng, pp. 180, 181
rwu;nzng Plan, 1» 170 o




CRITERIONS
_ Individiaalization
" KEY ELEMENT §.1

- Appraisal :

STRATEGY 5.1.4

[ongoing appraisals, involving the

intérn and conducted at the field} ' .
. site, are made to determine thej ' -
intern's progress in acqn;rzng the

CDA Co-peteue:.en. “ny

AI.TERNATIVE ‘

TECHNIQUES
_(continued)

. cross refarences.

. Field supervzszan. pp 120-. o
122 e

' Integratzon, p. 145 . i
" 'Scheduling, pp. 180, 181 -
: Trqznzngkpzan._p.‘170

Q

286

Anecdotal notes and checklists are interspersed with detailed recording pro-
cedures. These are shared with the intern and used to reach decisions con-
cerning demonstrated competence. o e

Video tapes are made of the intern working with children. These are later
analyzed with the intern, allowing for a field supervisor-intern perception
check. Based on the analysis, decisions are jointly reached concerning
demonsﬁrated.pompetence -

?

Where module pre-. and post-tests or. appridisals ‘are used for the ongoing
appraisals, the field supervisor carries out systematic field observations
for validation purposes.

~

After field supervisor-intern trust has deweloped, the field supervisor calls
in another staff member or colleague to conduct a field observatlon of the
intern as a perception check. .

L.

Three-way ongoing appraisal conferences in which the intern, the field super-
visor, and the academic instructor reach decisions concerning demonstrated

competence are held at various points during the training.
. . ' Y

-
)
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STRATEGIES | | | | ¢ R |
. ) . . ;- ./x v B ) :
5.2.1 A plan is implemented to determiné the preferred learning style(s) of ///// CRITERION 5

. individual interns as well as those learning styles® that are most con- o Individualization
ducive to the intern's positive growth toward competence. S : -
*  KEY ELEMENT 5.2

wo.  Learning Style

t

© QUALITY STANDARD |’
Provide forfa varisty of learning
| experiences and resources to ensble
. | | each intern to proceed through the
A variety of options for learning experiences (academic and field) that [ - ;rlininl f;ozr;- uco;ding;o his 02‘
. . : . ’ exr own learning style and rate of } _.
are geared tf’ different learning styles and levels. of competence is growth in acquiring the CDA Compes
available to internms. "] tencies, . . .

1

' STRATEGIES |

CDA curriculum and resource materials provide for a wide range of educa-
tional backgrounds and experiences and learning styles.

*Learning style includes learning modality and-dmarning rate.




o

R LT i 7
. S | "v{[":" % . . o
) ‘ ALTERNATIVE TECHNIQUES .
CRITEMONS o N | ~ Interns complete a questionnaire to indicate their preferred learning modali-
& q
_Indlvz.dulllzatlon v ties . (visual, auditory, kinesthetic, or combinations thereof) and optimum .
- learning rates. This is discussed with the field supervisor at the outset of
KEY ELBMENT 5-2 o training and reevaluated as training proceeds.
‘Learping Style- ' : : o
STRATEGY 5.2.1

L A plan is implemented to determine ] .
- the preferred learning style(s) of . v
individual intezos as well as those |

-lesrning styles that are most-condu=|. ' o
‘¢ive to the intern’s pout:.ve growth . o« . N

towa:d co-petence. > v SR B .
e ”W-i . 0 Determination of the optimum and preferred léarning modality(ies) and rate is
;ALTERNATWE ‘ made informally during field supervisor-intern conferences.
. _“TECHNIQ“ES
Ty . -
(] Determination of optimum and preferred learning modality(ies) and learning

rate is made by the training team after the intern has had a chance to exper-
ience and discuss the different modes.

o -

I~'TL'ross ret‘erences. S

‘ Apprnsal, p. 157 v
Field Supervision, p. 122
Scheduling, Dpp-. 180-182 -
Tramzng Pz.m, p. 168




AI.TERNA’I‘IVE TECHNIQUES .

D,

Academlc and field experieneces within learning units are designed to accom-
modate individual learning modalities: visual, auditory, kinesthetic, and
combinations thereof. ‘

\

] .
 Academic and field experiences within learning units are designed to meet

individual learning rates. \ .

[

Académic and field experiences within learning units are designed to meet
individual levels of competence.

g

Interns participate only in those learning experiences where there is an

. observed need.

163

¥

CRITERION §°
Individualixzation

' KEY ELEMENT 5.2
Learning Style

STRATEGY 5.3.2 -

A ntict.y of options fer lunug
_expariences (academic aed field
that are gearsd to differeat lsara-
ing stylas and Jwvels of compstence
is available to Interas,

a

'uumﬂm?
 TECHNIQUES

Cross refureaces:

Curriculem (Achiahent!n
Procedures),

- Curriculum (nurhu ud
Rescurces),

Field Time, p. t!#

Scheduling, pp.

rraining Plan,

29 3




CRITERION §

Individualization T

KEY ELEMENT 5.2
‘ lnrninz Style

S'I'IATEGY 5 .2.2

A nrict.y of oytinn for hm\iug [

sxpariences (academic  and field)
that are geared ts differsat learn-~

ing stylas and levels of competence

| is available te iaterns.

Aunnmu*m%

mcnmqunsz" |
(contlnued)

adenic requzrenents,‘ P 90
g;&zd Supervision, p. 120
c cdtxlmgr, Dp. 180-182-

;_y PIan. Ppe 168,“1 .

Interns can opt to demonstrate competence within a learning unit rather than
participate in the learning experience(s). . .

The pattern or sequence of learning units or learning experiences within
learning units is determined by individual intern needs.

i

Pfogression through .learning experiences within learning units and between
learning units depends on a variety of individual factors.

v

<

NI

'ﬂ

Academlc and’ field experiences within learning units are designed to be car~

ried out by one 1ntern by several interns working together, or by 1nterns
working as a group.

/
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ALTERNAT IVE TECHNIQ“ES

u] Both printed and audiovisual curriculum and resource materials are avail-
able. _ .
(m] Printed materials present content according to differing levels of reading

ability

a Printed and audiovisual materials present information accerding to different
levels of expertise in early childhood concepts and practices (courses and
workshops taken, number of years teaching young children, experiences in
teaching adults)

-

<_J

a Written and audiovisual material present information according to cultural
and language needs.

Q | 295 165

b

. CRITERION §
Individualiution

KEY II.BMIN'I' s2
Learning Style

STIA!'IGY 523

%r curriculum mﬂdzrdnot:zﬁ=;:
4ls previde fer a ange J 2%
‘cational Wa m
aulhunuu;nyhu

ALTERNATIVE
ncanmzsl

Crnss rafir‘ncus.
Curriculun {mtcrials md
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CRITERION §
Individualization

KEY RLEMENT 5.2
Lescuing Style

STRAVEGY $2.3

ALTE-NATWE‘
TECHNIQUES
(continued) 1

W
&

et
&

Cross references:

curriculum (Naterials and
. Basources}, p. 70

R
b
. " ~

- : W K:q;.
Written and audloV1sual materials that appeal to a W1de yarlety of interests
are used.

»i .
Ay

/

Audiovisual materlals avallable to interns include fllms, video tapes, audio~
tapes, filmstrips, overhead projectors, and opaque pro;ectors.

Printed materials include books, magazines, programmed texts, study guides,
and games.

e

Varieties of "hands on" materials are available to interns, such as paints,
glue, cooking tools and 1tems, small machinery, musical 1nstruments, and com-

»puters.

o

. &
,mg\,,,@&i ,




STRATEGIES | b

5.3.1 A number of variables are taken 1nto account in developing the indi-

vidual training plan.

5.3.2 A team relationship is focused on when developing and implementing the

individual tra1n1ng plan.

ERIC "~ | 30y 167

Aruitoxt provided by Eic: . .




- CRITERIONS
Indw;duahzat:.on

m EEEMENT 5.3
Training Plan

S’I‘IATEGY 5'.3.1

A wusber of vuriablea are tlken into |
- account in dcvelopin; the ind;vxdunl B

training phn.

ALTERNATIVE| B
xnscnmquws :

' : &

o Cross references.

_ .Acadelzc Reqmrelents. p. 90
Counseling, p. 185 ‘
Curriculum (Adhznzstrative

" . Protedures)}, . p. 59 :

‘Fleld. Supervzsmn. pp. 120- .

' erld rnm p. 117

- Leaming Sty‘le. PP 162-164"_ “i o

R | 3u

ALTERNATIVE TECHNIQUES

The individual training plan reflects findings from the initial and ong01ng
appraisals.

0

-

The individual training plan reflects consideration of the training project's
list of Indicators that are "desired" under each Functional Area, and posi-
tive and negative Indicators that have been observed.

An evaluation is made of the intern's written work, independernt study, daily
logs kept in response- to assignments, and ongoing appraisals of current

" teaching performance.

The plan reflects,consideratiad of the intern's preferred and optimum learn-
ing modality(ies) and rate. ' -

168 , 303




u]

a

ot~

The 1nd1v1dual ’tralnlng Plan reflects consideration of the intern's past
experiences working with young children and prlor education and training.

-

—

The plan reflects consideration of the intern's current life situation
(i.e., family responsibilities, ages of children, mobility, health, hours
- available for CDA, etc.).

The plan reflects consideration of the intern's basic communication skills.
L

A

The plan reflects the intern's interests and training priority. .
J . N

[

3V 4 , 169

[~

CRITERION S
- Individualization

KEY ELEMENT 5.3
u Training Plan

STRATEGY 5.3.1

A nusber of variables are takes ismto
accouat in developinmg the imdividual
training plan.

"ALTERNATIVE
| TECHNIQUES
| (continued)

Crou nfonucu:

Acadesic l-quirmu. 9
Learni sty.l-. . 3“-1“
.Sclndu o PP 180-182

305




CRITERION 5
Individualizatipn

'KEY ELEMENT 5.3
L Trunmg Plan

STIATEGY 5.3.2

A tesm relationship is focused on
| whan developing and implementing the
individual trainiuz plan.

{ ALTERNATIVE I

- |TECHNIQUES|

Cross referanct::

Appraisal, pp. 1sanzso .
Counseling, p. 185
r:eld Supcrvzszon, pp. 120—

@.—

ALTERNATIVE TECHNIQUES

O

The field supervisdr and intern jointly develop Indicators for observatiohs
recorded by the field supervisor. These findings enter into the decisions
concerning training strengths and needs.

The field supervisor and intern reach consensus on training needs and train-
ing priorities. -

5

Both the field supervisor and the intern sign the individualized training
plan that lists strengths and training needs.

The role, responsibility, and commitment of the field supervisor and the

"intern toward implementing the training plan are recorded on the training

plan.

Field supervisors maintain a record of field observations, appraisals, obser-
vation conferences, and training plans. These are accessible to the intern,
who receives a duplicate copy of the training plan.

170
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Criteribh 6
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Key Elements and Strategies for Tra
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OVERVIEW

Training Criterion 6, states that training should be flexibly scheduled sb that
length of training time varies according to each intern's rate of acquisition of
the CDA competencies. Key Elements are Schedfling and Counseling.

Key Eiement: Scheduling

An intern should be able to enter the training program at any time during an aca-
demic quarter or semester if the training is through an institution of higher edu-
cation and at any time during the program year if training is provided through the
child development agency or program. Similarly, exit from the training should be
possible when an intern has acquired the CDA Competencies. Training time varies
from two months to approximately two years. On ho account should it be the same
for all interns or depend upon completion of a specified number of academic cred-
its or hours of supervised field experience. Variables that can influence train-
ing time are: '

. Intern's present competence

° Intern's knowledge of early childhood education and child development

® Intern's attitudes toward and understanding of young children

e+ Intern's aptitude to acquire skills énd competence in working with children
® The nature’ of the training program and the skill of the field supervisor.

The flexible scheduling Criterion overlaps and interrelates with other Training
Criteria. Successful implementation may hinge on the successful implementation of
valid credit or individualization. Valid credit may be an issue in some academic
settings where a course format for learning units is used. In these cases,
interns, although able to demonstrate the CDA Competencies in the middle of the
academic term, may be required to attend academic sessions until the end of the
term in order to receive a grade or academic credits or to graduate. In other

T
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" CRITERIONG.

. OVERVIEW
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. Flexible Scheduling , .
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I“lex:;ble Scheduhng
OVERVIEW

CRITERION 6

: ] o
. ) | | \
: o : » '

LA~
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A

i,

cases, 1nterns who are 31mu1taneously working on a Bachelor s, Or ‘other degree, may o

be required to complete a flxed tralnlng schedule.

v

D1ff1cu1t1es have "also emanated from the: Crlterlon, 1nd1V1duallzat10n, when 1nterns'f'

have chosen to remain in the training program even though the educational institution
has allowed exit on a ‘flexible basis. In“these cases, CDA" training seems to have

been so "safe," or assessment for credentlal award perceived as so "foreboding,'

that interns have chosen to continue_ the tralnlng even when -judged ready for assess-

ment - by the1r field supervisors. Of course, there is value in on301ng training to
gain further skills- or understandlng, even- after an. intern has attalned the CDA cre-'
. dential. '

»

‘Although the intern is to take the initiative in applylng for assessmeﬂt ‘for creden~

tial award, there are ways that the training project staff can facilitate the pro-

cess. These include holding orientations; having application forms available; 1den->~'7

tifying early childhood professionals who might be available. for LAT adV1sors in
cases where the field supervisor is hot chosen by the intern or is not available; and
requiring interns to maintain tralnlng portfol;os frpm wh1ch items mlght be chosen
for the assessment portfolio. = ™,

Key Element: Ceunseling

Since the CDA is a professional credential, a related goal of CDA ‘training ié“to‘
acquaint the intern with the child care profession. To do this, the training project

4o

should provide for personal and professional counseling. Some counsellng might be

provided by the field supervisor; however, in some cases it may be necessary to

request outside help.

Early in the training, interns should be provided with opportunities to set personal,”

and career goals in the field of child care. Counseling ‘procedures should be estab-
lished to allow them to raise and discuss issues and concerns. relating to the train-
'ing program and their own personal and professlonal development. This W111 enable

_
A
}
- * 4

_176 o . 3'3




project staff to: (a) help individual interns with problemsolving, (b) make refer-
rals to appropriate sources of help, (c) identify anticipated needs which the
training project might address, and (d) identify long-term career development
goals. If individual interns do not possess the capabilities for working with
young children, or have extraordinary difficulty in attaining the CDA Competen--
cies, the project staff may want to suggest other training programs for which the
person may be better suited. Such areas might include teaching older children or
adults or working in other human service areas such as health or social services.
Followup and placement services should be provided. o .
Strategies and Alternative Techniques for each Key Element of Training Criterion 6
follow. )

&
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S - * <‘ - KEY ELEMENTS QUALITY STANDARDS ‘
-~ CRITERION 6 6.1 Scheduling - Establish and maintain procedures for interns to enter the train-
Flexible Scheduling - ing program at any point, to proceed- through the training program.
e e ' ~ at their optimum rate, and to exit from the program when and if - -
mElEMENTS R they have acquired the CDA Competencies. ' = :
- and their '
| STANDARDS

Counseling  Provide counseling to interms to facilitate their personal amnd
professional development and to maximize the potential worth of -
their CDA training experience or aid them in finding other train-
ing or professions for which they:may be better suited.




/

STRATEGIES

6.1.1

6.1.2

:41e A

Procedures are formalized at the academic institution(s) for interns to
enter and exit the training program at any point in® “the academic year, -

whether 'a course, ‘modular, or multidimensional format for learnlng units
'is used.

- Id

LS

»
1 .

¥

~Procedures are formalized at the academic institution(s) for interns to
proceed through the training program at their optlmum rate, based on

their acquisition of the 'CDA Competenc1es

~ CRITERION 6
. Flexible Scheduling -
J  *“]¥le]JER‘lﬂU1‘6,If?'
- Scheduling

QIIAI.ITY STANDARD _

Establish and maintain ptocedures~ ‘
| for interns to ‘enter the training
pragram it - any - point, to _procesd
‘through the training program at
their opt1mum rate, and to exit from
_the program when and if “they" hqu
- | acquired the CDA COupetenc;es

'J

-

. 's‘mAmc,lilss;i” ’

-




_ CRITERION 6
Flex:tble Scheduhng

KEY EI.BMEN'I‘ 6.1
- Schedulmg

STIATEGY 6.1 l

?xoccduten :re for-qlxzed at tbe~7

academic institution(s) for interns |

| to enter and exit the trsining pro- - i

| gram_at any point, in the academic

vear shether » course, mednlar, orx |
"-ult:dxnenxional format: fnr Ieixn;n;‘ B

mt: is u:ed* }

| ALTERNATIVE -
3 T'?‘?“N‘_Q‘!F?e |

T

L ‘Cz'oss references. i

'fAcadenzc Requzrements,
.pp. 88-90
- Appraisal, pp. 159 160

v"v_Credzt EQuzvaZency, Pp-. 92-"'

v a5 o
:.'Learnzng style, pp 162~164 L
. ,Traznang Plan, pp. 168~169 '

ot

#
.

ALTERNATIVE TECHNIQUES

O

Academic computer systems are set up to process CDA learning un1t cards
(course cards) at any time in the academic year.

.

Registrar's record systems- permit CDA learning unit cards - (course cards) to
be processed at any time in the academic year.

If. the academic quarter or semester ends and CDA interns have not yet demon-~
strated competence, they receive grades of "1ncomp1ete until they do so.

ES

When interns have demonstrated competence, grades of "incomplete" are removed

. even though the academic semester or quarter is not officially over. ’ 5o

180 321




ALTERNATIVE TECHNIQUES

The entire CDA tra1n1ng program, 1nc1ud1ng implementation of the CDA Train-
ing Criteria, is an official program at the academic 1nst1tut10n and has’
been officially accepted by the college or university senate. L

‘a

Each CDA Competency Area carries an official learnlng unit number (course
number). When an intern demonstrates the Indicators for each Functional
Area under a Competency Area, the intern's learnlng unit card is processed
and the intern has the optlon of proceeding to the next Competency Area and

is encouraged to do so. .

Each Functional Area carries an official learning unit number. When ‘an
intern demonstrates the Indicators for that Functional Area, the intern's

learning unit card is processed and the intern has the option of proceeding

to the next Functional Area and is encouraged to do_ so.

The CDA intern moves through the training program at his or her Jptimum
rate, banking academic credits until the total number of CDA credits has
been earned. There is.no set designated number of academic credits to be
earned per semester or gquarter. When the intern has acqulred all of the
Competencies, the total number of credits is issued.

CDA learning units carry grades of "pass-incomplete." The grade of "incom-
plete" is given until an intern has acquired the Competencies associated
with each CDA learning unit, whether the time period to accomplish this has
taken 1l-month, 2 semesters, or longer.

'CRITERION 6
Flexible Scheduling
| KEY ELEMEN’I 6.1

Counsehng

E f:,__srmmv 612

| Brocedures are formalized at the
Academic. institution(s) for intexnw |
£0 proceed through the training pro- {

gram at their optimum rate, hased on

| theix :cquisitiou ‘of ‘the- CDA Oo.pgﬁJ .
tencmn. . &

‘ALTERNATIVE A

LCross references*

‘;‘iAcademzc Requzrements,_

P . 88"90

Appriisal, pp.. 159, 160
! r.credzg EQUzvalency, pp. 92=

:”"Currzculum (Administrative L

‘Procedures), .p. 60

;f;fuLeaznzng Style, pp. 162-164u
: ;,Traznzng Plan. pp. 168, 169




- ALTERNATIVE TECHNIQUES I

CRHE‘lQNG . n - CDA training requiremeni‘:s and .i)rocedures for entry and ,exit' into‘ the training"

Flex:&ble Schedull,ng ‘ program are described in the child development agency s or field site's

‘ -? career development materlals.
mElEMEN'l‘ l T ,
Schcdulmg i , -

S'I‘IA'I‘EGY ‘.l .3

hocedures axe. t’omlized ut the
| child. development .agency or field. " - -
f wite for interns to enter and exxt» S '
.} the ‘training progras at spy point in | .- : d

T the  program ' year and "to proceed;;,.
through the t.raimng at theu‘ opt.x- 4

. . - . . . 4

[ o xate, IR o Training #ecords are establlshed and maintained at the child development
~ R : agency or field site to fac111tate training program entry and exit.
. ALTERNATIVE S | : B
‘TECHNIQUES: B o ‘ '
5 a : (] All 'eligible child development agency ’ei‘fffield site sltaff are placed on a .

priority list for training; when one intern finishes training, or must .drop
out at any time, the next staff member on the -llst moves ‘into the tra1n1ng
AR S slot. :

'C.'rass refercncesr

,cOmmcatzon and’ Coordma-
: “tion, pp: 52-54 Cooe | |
mzrrzculum (Haterzals and P . .
rie Rgsoufcgs)' B zgg 0.

© Field 8ite(s),  pp. . . . ‘ - . ,

. .Leammg‘ stvl'e, : p 162-164 - . _ | . ‘ 3 e




STRATEGIES - | | o

V6.2,1 The field supervisor provides personai and professional counseling'to
P the intern. _ : -
- Co& N )
- . f‘i ”
'Y
6.2.2 - The CDA Personal Capacities are highlighted during the_traihing program

to aid personal and professional development.

e oo

6.2.3 Procedures are established for counseling an intern "out" of CDA train-
ing, when necessary.

" CRITERION ¢
Flexible Scheduling

KEY ELEMENT 6.2

Counseling

~ ~ QUALITY STANDARD

Provide counseling to interns to

- - facilitate their personal and pro-
| fessional development and to maxi-

mize the potentisl worth of their

| CDA ‘training experience or aid them

1 in finding other training or profes-
{ sions for which thny nay be batter
' .uited ~

STRATEGIES 2

», irorsran e e A i v{‘
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Fléx"ihle St:hednli‘.ng
m ELEMEN’I‘ _6.2

(:ounsehng

STIA'I‘EGY 6.2.1

The field - :upcxvxsor p;avide: per~
- sopal and: ptofe:;innal counneling to -

) tht intqrn,

f ALTERNATIVE |
nzcm\ﬂqmasr ;

» . : »

' 'Crossitﬁferenceé;f:.-

‘ Apprazsaz,qm.lss ' o
' erld Supervzszon, pp 121"u v

Stiffl PPv 751 78

ALTERNATIVE TECHNIQUES

0

Field supervisors receive special.tr?ining in counseling techniques and pro-
cedures . o . e

»

“Field supervisors are provided with backup support services.
h

7

Supervision and counseling background and experiences are 1nc1uded 1n the
criteria for screening and selection of field superv1sors.

a
N

During the training, field supervisors hold seminars for interns to discpss
career goals and issues related to personal and professional development.

.




' ALTERNATIVE TECHNIQUES - R

g  The Personal Capacities are discussed in CDA orientation sessions.
R ¢ |
0.‘ r
0  Implications concerning the Personal Capac1t1es and the relationship of

these qualities to successful teaching of young children are 'dlscussed dur-
1ng the training process. :

B3
0

4

(m] Personal Capacities are included in academic and field experiences’

o The Personal Capacities are included in the ong01ng appralsals and treated

as Indicators of competence.

(m] Wor&wtﬁward'acqulsltlon of the Personal Capac1t1es is 1nc1uded 1n the 1nd1-
vidualized tra1n1ng plans.

Q §330 ' 185

~N

. CRITERION 6
\Fle'xibl_e Scheduling
KEY ELEMENT 6.2

Counseling

' STRATEGY 6.2.2

| The -~ CDA Pexsonsl Capscities are

highlighted during the training pro-
gram to aid personal and profes-
sional dwelopnnr.

. LTERNATIVE,} |
| ; ECHNIQHES

‘Cross references: 7
" curriculum {Academic con~

tent); p. 64
curriculum (Materials and
. Resources), pp. &7, 68
Field Supervision, p. 121

rrainmg Plan, pp. 168-170
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-ALTERNATIVE TECHNIQUES ' » -

CR"E"ON 6 o (e} Counseling "out" is an issue that is broqght up and discussed durlng personal
o Flexxble Sdmduh.ng T . and professional development seminar sessions. _ - )

KEYELEMEN’I’G. . ‘ : . | .
' L’ounsehng O : ' _

-

srmm\' 6.2 3 - o : " L - :
_ 1 - (] A seminar session on Personal Capac1t1es focuses “on ‘the ethical respons1b11-
 Procedures are established fo: coun~ | ities of 1nterns to young children and to the" profess1on. : :

seling an intern "out” of CDA tuin-
i in, w!un necunry‘ ‘ .

. ALTERNATIVE| s
uzcnmqmas e ‘_- -

-

o A support system for making referrals to appropriate sources is prov1ded for:
interns in need of additional "help

«

S , ‘ B g S o A support system for finding other training programs®is provided for interns
b e who are counseled "out" or have opted out of the program on their own accord
SRR PO S because of increased self-awareness (focused on dur1ng the training).

)

',crass refercnees. T AR o Followup placement services are provided to -interns who are counseled "out"

--:?canunzcatzou and comrdma- f or who have opted out th‘emselves. .
< ,t“zeZd Experzences, p. 139 o
Co erzd gupetvzszon, pp. : 20- o
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In this Chapter information was presented to assist those interested in obtaining
CDA training or those providing CDA training to understand, in detail, the CDA
Tyaining Criteria and their relationship to the delivery of quality training.
This Training Guide is based on the assumption that the T&alnlng Criteria are
essential to quality training. Quality CDA tralnlng is:

Individualized training that is based on the CDA Competencies, provides
- a balance and integration of academic and field experiences and the
award of valid credit, and permits CDA interns flexibility in duration
and pace of training as they focus on and attain the goal of acquisition

. and demonstratlon of the CDA Competenc1es.

The ~1nformat10n was presented in -a format consistent with basic CDA concepts,
philosophy, and procedures. The Training Criteria have the same basic relation-
ship te quality training as the CDA Competencies have to quality care for chil-

dren. Quality care for children is fostered-when teaching staff have acquired and

demonstrated the CDA Competencies, and quality training is fostered when tralnlng
projects adhere to the CDA Training Cr1terla.

The broadly stated CDA Training Criteria parallel the CDA Competencies by provid=
ing both structure and flexibility. The CDA Competencies are based on the assump-
tion that broad gu1de11nes can be formulated for staff without v1olat1n the
divergent educational Views or cultural and ethnic backgrounds of various ‘child
care providers. The CDA Tralnlng Criteria, because they areé also broad guide~
11nes, provide aframework in which training projects” can meet the needs and pre-
ferences of local communities and at the same time maintain CDA principles and .
practices. There is no one way that a CDA candidate or intern must demonstrate
the Competencies, and there is no one way that a CDA tralnlng prOJect must adhere
to the Training Criteria. .

This chapter provides the structure and f1ex1b111ty of the CDA Tralnlng Criteria
through its format Spec1f1cally, it:
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CONCLUDING
STATEMENTS

1. Delineates the CDA Trainfhg Criteria into Key Elements and Strategies,_”

2. Estab11shes a quallty standard, or def1n1t10n, for each Key Element

3. Further delineates the Strateg1es into Alternative Technlques, or approaches to‘

1mp1ement1ng the various Strateg1es. The purposes for this additional -delinea- -
tion are: .

. To provide specific, concrete examples and thereby add c1ar1ty and spec1f1-‘t
city to the CDA Tra1n1ng Criteria. ¢ :

A N
C e
o

e To demonstrate that adherence to the‘Training Criteria does not equate with =
conformity in training approach, but rather demonstrates the- tremendous
flexibility possible under the CDA Trarnlng Criteria. o

The format of this chapter lends itself to a variety of creative uses for training
project self-study in determining the extent to which quality training is provided.
It can also be used as a resource tool for orienting new staff members or for pre-
senting information about optimal CDA training. Training providers and traini con-
sumers, working as a team, can use the format as a resource for mon1tor1ng and®evalu-
ation of the project.

The concept of training, assessing, and credentialing child care staff based on their -
ability to acQuire and demonstrate competence while working W1th children in the
child development setting was first "announced by ACYF in 1971. Slnce that time,
these CDA concepts have been actualized through the implementation of training pro-"
grams and through the Credential Award System. Training and assessment, although’
separate components of the CDA program, are interrelated through the CDA Competenc1es;

~and basic CDA concept and -principles. -.

w

‘“The CDA Training Criteria, although separate components of CDA training,varefalsO
interrelated through the .CDA Competencies and CDA concept and principles.. Judgments
about quality training are like judgments about an individual's competence during




A

e
training and in the assessment process. Each Functional Area is discussed and
appraised separately, but in the final analysis, thé ‘individual's overall perfor-
mance in terms of the CDA role definition is taken into consideration. Teaching
must be viewed as an 1ntegrated whole. '

Likewise, training project staffs can'determine the project's adherence to each
Training Criterion by appraising the .extent to which Alternative Techniques and
Strategies meet the quallty standard for each Key Element. 1In the final analysis,

‘however, the project's overall functlonlng must be viewed in terms of the defini-

tién of quality training and its success in helping interns acqulre the CDA Compe-
.tencies. :

The quality of the overall functioning of the CDA depéhds on the extent to wh1ch

knowledge, skills, and attitudes embodied in the CDA_ Competencies and Personal

Capacities have been integrated. The quality of CDA training will depend on the

extent to which that integration has been fac111tated Quality care for children

is the ultimate goal. : ) e
€

i?
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Appralsal, initial appralsal, and on301ng appraisal--The processes by wh1ch train-
ing programs and interns themselves make Judgments about the competence demon-’
strated by a CDA intern during trainjing.

@

Assessment--The process by which the organlzatlon responsible for award of the CDA
credential makes judgments about the campetence demonstrated by a CDA candidate.

Bilingual (Spanish-English)/Birultural Competencies--Additional competencies for
teachers who work in bilingual (Spanish-English)/ bicultural child care settings.
Teachers - should have knowledge and skills in the six CDA Competencies and in:

‘0 Comprehending and comﬁunicating with children and adults in both languages,
and

® Supporting children's ethnic identity and self-concept by making cultural
experiences an integral part of the daily program and supplemental activi-
- ties.

CDA,  Child Development Associate--A person able to meet the specific needs of a
group of children in a child development setting by nurturing children's physical,
'social, emotional, and intellectual growth; by establishing and maintaining a pro-
per child care environment; and by promotlng good relatlons between parents and
the child development cenfer. /1/

-

£

1The Child Development Associate (Washington, D.C.: Department of Health, Educa-

tion, and Welfare, Pub. No. (ODHS) 77-31049).

et “
5 i
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CDA Assessment--The, phase in the CDA Credential Award System in which the CDA can-
* didate's competence in working with young children is determined./2/ This assess=’
_ment is conducted by a team of persons,, the Local Assessment: Team (LAT), made up
of: .
) The CDA candidate
o  The candidate's LAT advisor
] 'K parent- communlty representatlve
(] A CDA representatlve

Each member collects information on the cand1date s performance . This information
is brought to the LAT meeting, where members study, discuss; and evaluate the
information in relation to the CDA competency standards. They then make a recom-
mendation regarding award of the CDA credential.

;. : CDA candidate--The person who has been officially registered as a candidate for
' ' the CDA credential by the organlzatlon respon51ble for the CDA Credential Award
- System . : <

o

.

2The Child Development Associate Applicaton Book (Washington, D.C.: 'CDAtNational
Credentialing Program, Bank Street College of Education, 1981). R
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CDA Competency Areas--The basis of training‘andwcredentialing for.Child Develdp-
. ment Associates./3/ The CDA is expected "to demonstrate competence 1n six areas.
(See p. 15 for a list of the CDA Competenc1es )

CDA Competency Standards--These are: definitions of the 13 Functional Areas that
further delineate the .six broad CDA Competency Areas. Functional Areas were
developed and defined by the CDA Consortium in order to direct the focus of obser-
vation within the Competency Areas.

CDA Credential Award System--The system developed by the CDA Consortium that pro=
vides for all necessary contracts, communications, evaluations, and activities
required of a person seeking the CDA credential. Six phases are included:

Pre-entry process

Intake and initial assessment activity
Candidate readiness

Team assessment

Award

Post-award activities./4/

AWM=

3Becoming a Child Development Associate: A Guide for Trainees (Washington, D.C.:
Department of Health,‘Education, and Welfare, 1975). )

’ v
4The Child Development Associate Application Book. Op. cit.

-
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CDA Curriculum Terms/5/

°

Academic content. The essential content that supports the development of
appropriate attltudes, skills, and conceptual knowledge for competency acqul-
sition.

CDA curriculum. An interrelated set of 1nstruct10nal and prganizational com- -
ponents— designed to enable interns to acquire and demonstrate the chA Compe-
. tencies.

CDA intern--The petrson (frequently called trainee) in CDA training whose goal is
acquisition of the CDA Competencies and the CDA credential.

o

CDA Training Criteria--The guidelines. for implementing,CDA.Training. (See p. 24
for a list of the CDA Tralnlng Criteria.) :

F1eld Superv1sor--The person (frequently called tralner) who “advises, counsels,
guides, instructs, and assists CDA interns in their field work during the training
period.

Indicators--Subcategories of skills related to the six CDA Competency Areas and 13 .
Functional Areas. They are kinds of behavior and types of activities which indi-
cate that a child caregiver is performing competently. They provide a basis for
observations and for classifying ‘or categorizing observations of  a- candidate's
(intern's) performance within each Area. ) ’
LAT advisor--The pe;son (formerly called trainer) who observes and advises the CDA
candidate during the assessment period for award of the CDA credential.

o ‘o

'SThese terms are explalned further in The Child Development Assoc1ate_ Program:
Guide to Curriculum Development (Washingtong D.C. 1981)
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o

Personal Capacities--The patterns of relating to children identified as. essent1al
to the CDA's ability to demonstrate the CDA Competenc1es (See p. 17 for a list

Y

of CDA Personal Capacities.) - ) N

Portfolio documentation--A method by Which the CDA intern (or caﬁa1date) documents
evidence of demonstrated competence. Examples might be lesson plans, case stud-
ies, or descrlpt1ons of parent involvement projects.
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] ‘Dr. Robert C. Granger

e The Eric Clearinghouse on Elementary and Early Ch11dhood

. Over the years a wide variety of CDA curriculum and training materials have been
developed. These include both printed and audiovisual materials that focus on the
CDA Compétency Areas, the separate Functional Areas, the Personal Capacities,
Bilingual/ Bicultural training competencies, the CDA Training Criteria, and facets

"of the CDA Credential Award System. I

°

For further information contact:

° Chief of Education Branch . Media Productions, Inc.

Development and Planning Division . Box 1052

Administration for Ch11dreq& Youth, Columbia, MD 21044

. and Families . (301) 465-1116"

P.0. Box 1182 . a

Washington, DC 20013 (for slide/tapes and 16-mm films)
(202) 755-7794 » . :

Executive Director "
CDA National Credentialing Program

1341 G Street, N.W.

Suite 802

Washington, DC 20005

(202) 638-6656, (800) 424-4310

(ERIC/EECE)
College of Education
University of Illinois
Urbana, IL 61801
(217) 333-1386

g
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° The Head Start Bilingual/Multicultural Resource Centers established by ACYF
to assist Head Start grantees in developing b111ngua1/b1cu1tura1 and multi-
cultural programs: »

-t R 1

Region II : ‘ Region VIII

Head Start , . _ Inter America Research Associates .
“Columbia University 910 - 16th Street, Suite 722 :

Teachers College - - Denver, CQ 80202

525 West’ 120th Street K (303) 534-1290
New York, NY 10027 . ' . .
- (212) 678-3100 ' » L o
Region VI ° : Region IX :

v
Intercultural Development _ Development Associates
Research Associates 693 Sutter Street, 3rd Floor °
5834 Callaghan, Suite III * ~ San Francisco, CA 94102
San Antonio, TX 78228 (415) 776-0120 ' >

(515). 684-8180

a

A4 . T4




" Clinch-Powell Educational Cooperative -

ARVAC, Inc. -

o

e  The Home Start Training Centers (HSTCs) established by ACYF to provide tech-
nical assistance to Head Start programs choosing the home-based option and .

training. for home visitors:

Regions I, II, III S

West Central, West Virginia Community
Actioh Association, Iac.

804 Ann Street

P.0. Box 227’

Parkersburg, WV 26101

304) 485-4455
(304) —_

Region IV

e

P.0. Box 279

" Tazewell, TN 37879 .

(615) 626-9270

Region V, IMPD °

Portagé Project
P.0. Box 564
Portage, WI 53901

@

(608) 742-8811

<
Region VI

P.0. Box 2110
Russellville, AR 72801 -
(501) 968-6493

L

Region VII . Se

Nebraska Panhandle QAA _— e

1840 Seventh - : °
P.0. Box 340 " o

Gering, NB 69341 : v
(308) 436-5076

4

. “Region VIII

Bear ﬁiveruCOmmunity‘ActionbAgency’
495 East 5th South

JLogan, UT 84321

(801) 753-0951

" Region IX. . _ S

Alemeda Xanthos

Home-Based Resource Center
1724 Santa Clara Avenue
Alemeda, CA 94501

(415) 522-8363
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e The Resource Access Projects (RAPS) established’'by ACYF to provide training
and technical assistance to Head Start programs in implementing the require-

ment that 10 percentum of enrollment opportunities be made available for °

handicapped children:

Region I

New England RAP

EDC - 55 Chapel Street :
Newton, MA 02160 woo-
(617) 969 -7100,. ext. 452

(CT, ME, MA, NH, RI, VT)

Region II -

‘Resource Access Project, Reglon II
New York University

School of Continuing Education

3 Washlnggon Square Vlllage Suite ‘1M
New York, NY 10012

(212), 598 -2144

'(NY, NJ)

Region III

Georgetown University RAP
3800 Reservoir Road, N.W.
Washlngton DC 20007
(202) 625-3639/3694

(DE, MD, PA, VA, WV, DC)

Region IVva ‘ ‘

Resource Acces$ Project
Chapel Hill Tra1n1ng Outreach Project

‘Lincoln Center ,

Merritt Mill Road

. Chapel Hilly NC - 27514

(919) 967-8295
(Nc, Sc, FL, GA)

Mississippi RAP
Friends of Children Head Start
119 Mayes Street

Jackson, MS 39213 - = .
(601) 362-9154
(MS)

Ndshville RAP .

The Urban Observatory of Metropolltan
Nashville-University Centers

Peabbdy College of

" Vanderbilt University

P.0. Box 317

Nashville, TN 27303

(613) 329-1965 b

(KY, TN, AL) ’
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Region V -

Portage Project/RAP
626 E. Slifer Street
P.0. Box 564

Portage, WI 43901 '\faw_

(608) 742-8811
(WI, MI, MN) "

‘University of Illinois RAP

Colonel Wolfe . School
403 East Healey
Champaign, IL 61820
(217) 333-3876

(IL, 'IN, OH)

Region VI

- Texas Tech University-RAP
Special Projects Division
P.0. Box 4170

Texas Tech University-
Lubbock, TX% 79409

(806) 742-3112

(TX, LA, AR, OK, NM)

>

[ ]
Region'VII

[} .
Region VII Head Start RAP - .
Children's Rehabilitation Unit -
University of Kansas Medical Center -

39th .and Rainbow Boulevard S S
Kansas City, KS 66103 ' '
(913) 588-5961 . ’ S
(1A, KS, M0, NE) '

Region VIII . J .

University of Denver’ RAP
. Denver Research Inst;pute-SSSRE
University of Denver

Denver, CO 80208
~ (303) 753-3484/753- 3&85 )

(co, MT, ND, SD, UT WY)




Region IX

Resource Access ﬂ}oject, Region IX
1741 Silverlake Boulevard

Los Angeles, CA 90026

(203) 644-2937 )

(CA, AZ, NV) JQ/ -

Pacific RAP

Castle Memorial Hall
U.E.S. 102

1776 University Avenue _
Honolulu, HI 96822 i
(808) 948-9639

(HI, PT GM, CNMI) -~

-

210

Region X

Portland State Unlver31ty RAP
P.0. Box 1491 .
Portland, OR 97207
* (503) 229-4815
(ID, OR, WN) "

L

Alaska Spec1a1 Services RAP

700 H Street Suite 9

Anchorage, AK 99501 - S
(907) 274~1665 ' -
(AK) ”

)
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