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FOREWORD
«

The North Dakota Aﬂ‘fciatioﬁ of Elementary School Principals is
pleased to be able to co-sponscr this monograph with the Bureau of KEduca-~
tional Research and Services, University of North Dakota. Copies of this
monograph will be disseminated to all members of the North Dakota Associa-
tion of Elementary School Principals.

This is the first real in~depth study of the North Dakota elementary
principalship completed within the past._decade.

The monograph 'is intended to inform interested readers, to give a
bett;r uﬁderstanding and awareness of the role of the North Dakota ele-
mehtary principal, and to enhance the importance of having an elementary
principal in each school. It confirms what elementary principals have
been saying about their work in terms of complexity, increased difficulty,
professional and personal rewards and responsibilities. It also illus-
trates the many changes (subtle and otherwise) in the role of the elemen-
tary principal that have occurred within the past few yé;rs.

A special thanks to Dr. Don Lemon and his associates at the Center
for Teaching and Learning for their work in making this information avail-

able. . . 4

Wayne Peterson, President Elect
North Dakota Association of Elementary School Principals

ERIC -
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CHAPTER I

WHY AND HOW THE STUDY WAS CONDUCTED

Background of the Study °

.

Education is widely viewed by the American public as a key element in
the future success of the youth of this country. This same public expects
the school to improve the quality of society, reduce problems in the
séciety, and inculcate the cultural values of the society. These goals are
expected to be accomplished with efficiency and economy.

There are a group of men and women--the principals of America's
schools--entrusted with the leadership for accomplishing thgse goals. The
principals in North Dakota face a special set of problems which makes their
already-difficult leadership responsibility even more complex. Many schools
are experiencing a declining enrollment coupled with inflation and soaring
energy costs. Other schools, particularly in the oil and coal development
areas of the state, are experiencing expanding kenrollments calling for
chpitfl expenditures. These schools vare also fécing the effects of
inflation and energy costs. "In both situations local taxpayers are
demanding that school boards maintain or reduce the tax burden because they,

.too, are experiencing ingreased financial bressures. It is in this sort of
climate that the elementary sch001 ’p§incipa1 must address the needs of
pupils, citizens, and teachers. To put the best possible face on this
situation it could be called a challenge and that would clearly be a gross

understatement.

G
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Need for the Study

If leadership for the accomp.ishment of major societal goals is to be
entrusted to individuals who carr; out a particular role, iE behooves all
citizens to know and understand as much as possible about those persons.
Elementary school principals are certainly such a group. Yet the last major
study, on a national scale, of elementary school principals was conducted in
1978 by Pharis and Zakariya (1979). The most recent study of the elementary
principalship in North Dakota was Condﬁcted by Zimmerman (1968). The Phari;
and Zakariya study is-so broad in scopé that it is difficult to glean a
great deal of data which are especially helpful in a rural state 1ike North

Dakota. The Zimmerman study only dealt with Level I dand.Level II schools

and it was done a long time ago. -

-y

In order for interested citizens to make wise decisions it is necessary
that they have current, accurate, and relevant data. Thus, in order to make
such decisions as whether the elementary principal is properly trained, is
adequately responsive to the geeds of pupils and teachers, is satisfactorily
responsive in leadership situations, and the like, the appropriate data mﬁst
be oﬁtained and communicated. It seems apparent that groups and individuals
like the legislature, the school boards association and individual school
boards, the school administrators associations and individual adminis-
trators, “he parent-teacher associations, the teachers associations and
individual school faculties, the Department of Public Instruction, the
school administrator preparation institutions, and the principals themselves

would need such data for decision making.

El{ « ~ §)

Aruitoxt provided by Eic:




Purpose of the Study

The purpose of the stuév was to develop descriotive data about the
principal as a person; the principal as a protessional; the school in which
the principal works; the setting (1ncluding community) in which the princi-
pal wdrks;'and the principal's stvle, range, and adaotability in order to
provide a clearer understanding of the eiementarv principalshiop in North
Dakota. The tindines of this studv were intended to be heloful to elemen-
tary schnu]bprincioa1s in particular. but also to others in the larger edu-
cation communitv and to the citizenrv of the state. It was the fervent hope
of the investigators that the studv would help to cause actions which would
strengthen the elementarv school princivalship and thereby iucrease the
quality of educational exveriences vprovided for bovs and girls in Nérth
Dakota and perhaps bevaond.

Delimitations

The studv was delimited in the following ways:

1. The sample included 75 men and 75 women princivals. all from North
Dakota.

2. Two of the three instruments were developed by the writers. These
instruments were mnot tested for validitv or reliabilitv and‘they may have
omitted important demographic data or auestions of interest,. |

3. All data reported were based on the perceptions, information, and
recall of the princivals in the sample.

Definitions

For the purpvoses of this studv the following terms and their defini-
tions are applicable:

Elementary principal: Those persons in each school designated by the

board of education or superintendent as elementary principal. The position

ERIC | o
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was not defined in regard to holding an appropriate certificate.

Prototype: An accepted model or standard. .

Esggggxgig_gggi:‘ Data that served as a description of the prototype.

Elementary school: Schools containing some or all of the grades
kindergarten through eight.

Specialist: Person with speci;1 training in a spec¢ified area such as
speech, counseling, etc.

School organization: Patterns of activity or arrangements of groups of
students for learning.

Program of instruction: The organized educative activity of the
school. N

Leadership style: A term used to describe the consistent pattern of
behaviors used by a leader when he or she was working with and .through
others toward goal achiavement.

Leadership range: A term used to describe the extent to which a leader

varied his or her 1eadersﬁip style from one situation to another.

Style adaptability: A term which referred to the degree a leader's
behavior was appropriate to a particular leadership sikuation according to
Hersey and Blanchard's (1977) situational leadership theory.

Dominant leadership style: A dominant leadership style was the one for

which the most responses were selected by the respondent on the LEAD Self
w(Hersey and Blanchard 1973) and presumably would be used most often in the
settings in which he or she finds himself or herself.

Supporting leadership style: A supporting leadership style was one

which was not dominant but was selected two or more times by the respondent
on the LEAD Self and would be used when the dominant style seemed to be

‘ineffective or inappropriate by the leader.

ERIC 5
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Leadership: Working with and/or through others to accomplish goals.

Agsumgtions
The following assumptions were made regarding the study:
1. The sample was representativeiof the male and female partiéipantlc
in Norih Dakota. .
2. The participants were honest and accurate in their responses to all
the instruments.
3. The instruments used yielded valid and reliahle data for describing

the elementary school principalship in North Dakota. .

Questions of Interest

1. What is a prototypic description of the elemeﬂtary school principal
based on personal attribuées?

2. What is a prototypic description ;f the elementary school principal
based on professional attributes?

3. What differences in prototypic description occur when comparisons
are made between siées of schools, kinds of locations of schools, and sexes
of principals?

4. Vhat is the current description of elementary schools and school
settings based on V

. (a) organizational patterns?
r) conflicﬁs?
(¢) recent changes?
(d) students?
(e) staff?
(f) decision making?
(g) programs?
(h) authority of the principal?

(i) job satisfaction?

ERIC | g
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5. Is.thére.a relationship between a principél's sex, age, cduca;ion,
co-nunity,,tcacher's sex, time devoted to principal duties, organization of
the school, leadership training, experience, ;Ad his or her leadership’
style, range, and adaptability?

‘ . How the Study was Conducted

Three Mastcrﬁ of hducation degree students-~Isabel Hovel, Jeanette
Lindquist, and ‘Ann Porter--under the directi&ﬁ of their advisor, Don Lemon,
undertook a comprchehsiyc study of’thc elementary principalship in North
Dakota during the spring and summer, of 1982. The study was divided into
ﬁhrce parts and the investigators used the same population sample in all of
their studies. Participants for the study were selected on the basis of a

stratified random sample of elementary school principals chosen from a

o~
. ‘ptintout -of elementary school principals provided by the Department of

ERI
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éublic Instruction. There were 548 elementary schools listed on the
printout. Of the 548 elementary schools listed there were 131 schools in
which no principal was named. There were 51 names.which were duplicated
*because the principal was dcsigqated as serving more than one school. Those
schools having no principal named and the duplicate names were eliminated
from the population. Of the 366 remaining names, 126 were identified by‘
given name as women. A sample of 75 women was selected randomly from this
pool. Of the 366 names, 240 were identified as;men on the basi; of given
name and 75 were randomly selected from this pool.

Commitmcnt was sought for participation im* the study from tﬁe 150 .

-

sclected principals. For those who chose not to participate, replacements

‘were randomly selected until 150 principals (75 males and 75 fe@alqs) had

agreed to participate in the. study.




- , \ -

Ir.truments Used in the Study -

o - » .
.

An instrument. was developed by Isabel;Hovel and Don Lemén te ggther
demographic data about principals. A second instrument used by the National
Associati&q of Secondary School Prancipals '(NASSP) and the National
Institute of Education (NIE) was modified'by Jeaneﬁte Lindquist aqg Don
.Lemon to gaﬁhér data about the schools and the settings in which principals
function (Abramowitz and .Tennenbaum 19;8). A third instrument--the

. Leader Effectiveness & Adaptability Description  (Hersey and  Blanchard
1973)--was selected by ‘Ann Porter andiDon‘Lemon to gath;f data about the

.leadership style, range, and adaptability of principals. These instruments

were administered to the sample population in the spring of 1982 with -
assistance from the Bureau of Educational Research and Services of the

University of North Dakota. b

.

Data Gathering and Tabulation

On February 4, 1982, the two survey instruments plus the LEAD Self,
along with a letter of instructions and a stamped, self-addressed envelope,

were mailed %o the 150 persons. selected as the sample population for the

Il

studies. The instruments were returned between February 9, 1982, and April
S, 1982. During the period wgen the instruments were being returned;-
follow-up letters and telephone contacts Qere made to urge participants to
fgz;rn their instruments and/or to seek clarification of responses which had
been made by individual respondents. The Bureau of Fducational Research and
Ser?ices assisted the investigators by providing postage, envelopes, and
printing costs for the instruments.

Richard Landry, Center for Teaching and Learning Professor of Measure-
ment and Research, assisted the investigators in coding the data so that it

could be.transferred from the instruments to Fortran Coding Forms. The
Bl
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writers were assisted by Dr. Judy Minier (a UND faculty member), Ms. Cari

Guemple-Stenseth (3 UND graduate student), and Sharon Fields and Jeanette

N

Prax (secretaries) in tabulating the data as the instruments were returned.

Analysis of the Data

wt

The statistical treatment of the data was done at  the University of
)

North Dakots Computer Center using the IBM 370/158 computer. The computer

RQrograms utilized wbré from the Statistical Package for the Social Sciences

- (SPSS) (Nie, Hull, Jenkins, Steinbrenner, and Bent 1975). Richard Landry

wrote the procedures to access the computer and to instruct the computer to
N . .

make the appropriate tests.

Jtatistical appications and treauments included frequency distribu-

H
tions, chi square tests for k independent samples, Kruskal-Wallis one-way

‘ahalyses of variance, analyses of varﬁpﬂ%e, and Pearson product moment

—— :
correlalion~moefficients. In those ipstances where tests of significance
f

were made t‘he writers chose the .05 level as adequate for rejecting a

hypothesis of no difference,

»

The following chapters report the findings, conclusions, and recom-

mendations of the investigators in regard to the personal and professiinll
description Qf North Dakota principéls; the school and the school setting in
which principals carry out theair roles; and the leadership style, range, and
adsptability which principals bring to lheir work. This information should
be of profound intereft to pripcipa]s. Ltv should also be of special
interest to others in the education profession, especially te district
school officials and to members of the state education agency who can offcr
leadership in shaping the future of the principalship. 1In additiod, school

board members and legislators who have authority over policy and law,
. .

respectively, will likely have a great interest in these data.

l o
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CHAPTER II .
PERSONAL AND PROFESSIONAL DEMOGRAEHIC DATA ABOUT
ELEMENTARY SCHOOL PRINCIPALS IN NORTH DAKOTA

"'S.cﬁvo?o»ls', 1‘i'kers'ociet.y in gé;leral, are undergoing a érocééé orfir;;pi{

change. ,iFact_c;rs such as national and local economies, social changes,
. \

birthra»t.e changes, and changes in educational thought all affect sé\ools and
their relationship to society. Schoal leaders, especially building‘\p}"inci-
pals, face growirig pressures as a result of these factors. \\r

Schools also find themsclveé in an economic bind. One factor ,c,oh,—.,,
: tribuﬁing to this bind is the inflationq:yA rise in cosf.si of running and
maintaining a school system. These rising costs include energy costs, staff
salaries, books and.'supplies needed for the classroom,. food and supplies
needed for the lunchroom, and building maintenance supplies.: Another factor
is that t.he' .amount. of money available for operating schools is being
maintained at the same. level or decreased due to the reluctance of the
'public to increase mill levies and'to factors affecti‘ng state aid, such as
'progra.ms can even be offered'in the school and, if they are, the level ofv
implementation which c‘a,n be a;ccompliéhed. These facﬁors also affect the
organiza.t.ion of the schools in that many school bboards feel compelled to
consolidate with other districts.

The operation of schools is becoming a more and more complex process.

gACCordingly, the rofe and function of the principal are also becoming

9
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. -descriptive of the elementary principal in North Dakota during the 1981-82 |

view to positively impacting the quality of education provided to the
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increasingly more c¢omplex as the needs of the school, the staff, the
parents, the st;dents,‘and the community are addressed. ,

A survey instrument of 30 items was sent by mail to 150 elementary
principals in North Dakota. These principals were selected by a stratified
random sampling process from all the elementary principals in North Dakota.

There were 12 questions pertaining to personal information and 16 questions

pertaining to professional information. Two other questions were for the

[ R — - R x- — — - (RPN S—

purpose of identification. Each of these variables were then compared in

relationship to sex, type of éommunity, and size of the school. A rela-

rejecting a null hypothesis when tested with the chi square test.

The purpose of this study was to develop prototypic data which would be

school year. The §tudy and its findings were then to be used ﬁo better
provide a comprehensive overview of the principalship in North Dakota. Thé
study could then be used by principals and other related school personnel as
a resource guide and a basis from which to work in the planning and
decision-making process about improving the elementary.principalship with a
children of the state. - o

The following instrument was sent to the sample population. The blanks
have been filled with the frequegcies and percentages on the basis of the
participants' responses. In a few places tablés have been interjected for

clarity. 1In some cases a few of the sample population did not respond. The

number of these instances is indicated by NA (Not Answered).

1]
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The North Dakota Elementary School Principalship
Study: Demographic Data

DIRECTIONS: Please answer every question! Be sure to check both sides of
the paper. Please give only one response to each item. Choose

the "best" answer--the one that most nearly or appropriately
fits you. Thank-you.
1. Name _

2. Name of school district

- Persomal Data.. . " .. - -

3. Your sex: Male 75 (50%) Female 75 (50%) Total 150 (100%)

4, Your age: under 26 5 (3.3%) " 56-65 22 (14.7%)
26-35 .. él £27.3%) . 66-over 2 (1.3%)
36-45 .. 48 (32.0%)
46-55 32 (21.3%)

5. Marital status: single 28 (18.7%) married 112 (74.7%)

divorced 3 (2.0%) separated 1 (0.7%) widow - 6 (4.0%)
T 6. "Areyoua parent: yes 110 (73.3%) no 40 {26.7%)

w 7. Do you have children who still live at home: yes 88 (59.5%) no- 60 (40.5%)

8. Number with children: under school age. 24 NA 1 parent
school age ..... 72
adult children 52
total children 109 (see table 2)

9. Economic support: sole supporter of your family or self 47 (31.3%) NA
spouse also has an income............ 97 (64.7%) NA

s

.10. Do you also have financial support from sources other than the principai—
ship? yes 82 (54.7%) no 65 (43.3%)

11. Salary for this school year:
range $0 to $41,400
for months of employment range 6 to 12 months
salary/most frequent interval $15,000 to $18,000 (N = 23/15.3%)
months/most frequent interval 10 months (N = 62/41.3%)

Salary for principalship assignment: }
range $0 to $36,300 : —
salary/most frequent interval $24,100 to $27,000 (over 5% principal-
ship) (N = 13/8.7%)

12. Where havé you spent most of your life? :
5 (36.9%) NA 1.

In this city, town, Or COURNEY......ccoe-eeveconnns 55

A In this state outside this city, town, county.... 78 (02.3%) i
Outside this state, but in U.S. ......c.oeeeennns 16 (10.7%)
In another country .......couiuiueneneennncennns 0 (0.9%)

—C
@)
| Sy
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14.

Professional Data

12

In what type of community have you spent most of your 1jife?

In a rural setting or small farm community ....... 68 (45.3%) Na 2
In small town (less than 10,000; not a suburb).... gg (20.0%)
Residential area of a medium city (10,000-100,000) 32 (21.3%)
Suburb of medium city ............ . .. ... ... ..., 3 (2.0%)
Inner city of medium city ........................ 0 ( 0.0%)

What is your ethnic background?

Negro 0 (0.0%) American Indian 4 (2.7%). Mexican-American 0 (0.0%)
Oriental 0 (0.0%) White 145 (96.7%) Other 1 (0.7%)

15.

16.

17,
18.

19.

20.

21.

ERI

The highest earned college degree you hold is: ) 7 - e ]
LT 4 V- 0 (0.0%)
less than 4-year degree .................... 3 (2.0%)
Bachelor's Degree .................cc0uuu... 65 (43.3%)
Master's Degree ............ ... v, zz (48.0%)
Professional or Specialist Degree .......... 7 (6.7%)
Doctoral Degree ...........c.cciiveunnrnnnnnn. 3 (2.0%)
Your major field of study at the undergraduate level was (if two, indicate
most prominent):
: Elementary Education 113 (75.3%)
Secondary Education 34 (22.7%)
Other ............. 3 (2.0%)
.What credential do. you hold as an elementary principal: none 36 (24.0%)
Level III 20 (13.3%) Level IT 35 (23.3%) Level I 55 (36.7%)
Other 3 (2.0%) NA 1
Did you receive specific training in leadership skills (which you could
describe) in your preparation for the principalship?

yes 74 (49.3%) no .72 (48.0%) NA 3
When you received your current appointment to the principalship, were your 1
working:

In the present school district .......... 88 (58.7%)

In another school district .............. 47 (31.3%)

Outside the education field ............. 3 (2.0%)

In other activities ..................... 12 (8.0%)

(e.g., graduate school, military)

Including the 1981-1982 school year, how long is your professional
experience?

Years as principal of this school ............ NA 2

Years as principal in another school - ...... .

Years as superintendent other than principal..

Years as an elementary classroom teacher .....

Years as a secondary classroom teacher .......

Years in other ........ . ... (see table 3)

This year as elementary principal, what percentage of your time do you

spend in that position?
100% (N = 52/34.7%) 0-20% (N = 51/34.0%)
/‘ N
Q 1 6 /

A s,
s "
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What other professional position(s) do you hold and what percentage
of time do you give to the position(s)? (For example: Superintendent,.

High.School Principal, Classroom Teacher, etc.)

Position classroom teacher (N = 81/54.0%)

Position other administrator (N = 7/7.3%)

22. How important are the following school goals to you as principal (check
one for each goal)?

Goals Very Moderate Marginal None
" Teaching basic skills 141 (94.0%) 9 (6.0%) 0 (0.0%)~ 0 (0.0%)- -
Developing high moral 131 (87.9%) 18 (12.1%) 0 (0.0%). 0 (0.0%)

standards and citizenship NA 1

Teaching students to get

(0.0%)

along with others 130 (86.7%) 20 (13.3%) 1] 0 (0.0%)
Developing individual

responsibility for .
management of one's own 117 (78.5%) 30 (20.1%) 2 (1.3%) 0 (0.0%)
learning o A 1 - e
Preparing students for 39 (26.2%) 71 (47.7%) 36 (2.0%) 3 (2.0%) .
the job market NA 1

Preparing students for

junior high and high .

school ' 101 (67.3%) 38 (25.3%) 11 (7.3%) 0 (0.0%)
Developing aesthetic 53 (36.8%) 77 (53.5%) 14 €9.7%) (0.0%)

(=}

appreciation . NA 6

23. How much influence do you believe you have in school building level
decision. making? :

great deal .......... 98 (65.3%)
moderate amount ..... 33 (22.0%)
small amount ........ 10 (6.7%)
practically none .... 9 (6.0%)
24. How much influence do you believe you have in district level decision
: making? - ‘
great deal .......... 30 (20.7%) NA 5
moderate amount ..... 59 (40.7%) .
small amount ........ 17 (25.3%)
.practically none .... 19 (13.1%)
L ' .
;’25. How many schools do you serve as principal?
one 127 (85.2%) two 18 (12.1%) more than two 4 (2.7%) NA 1
26. . In how many separate school buildings are these schools? .
’ one 102 (75.0%) two 28 (20.6%) more than two 6 (4.4%) NA 14

ERIC
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27. Are you a member of NDAESP? yes 81 (55.5%) no 64 (42.7%)° NA 5
28. Are you a member of NAESP? yes 55 (36.7%) no 86 (57.3%) NA 9
29. Are you a member of NDCSA? vyes 52 (34.7%) no 9

1 (60.7%) NA

L~

30. Please add any comments you believe to be important.

As the writer reviewed the findings of the study, there were a _number
of interesting factors that seemed to emerge. Based on these factors which
concern the personal and professional characteristics of the elementary

prinéiﬁgi”1ﬁW7ﬁ;}tggﬁgkota, the following deécriptiongr;eré &é?éié;;a aﬁd

conclusions were drawn.

A significant relationship existed between the sex of the principal and
the type of community and the size of the school. Males were more likely to
be found in towns of 2,000 or more and in schools with 1érger enrollments.

ijgg§13§ _were more likely to be found in rural communigies and smaller
schools. Some possible reasons for this might have been that women have
less experience aﬁd edﬁcation and were therefore more aitractive to smaller
school districts, where they could be employed for smaller salaries.
Another possible reason could have been reluctance on the part of hiring\

. personnel to employ a woman with less training and experience in an- urban
administrative position where most responsibilities are perceivgd tg'exist;
It may also have been that women prefer teaching/administrative kinds of
roles in order to maintain closer contacts with children. Possibly, it may
have been that smaller schools employ wives ofrlocal businessmen and farmers
at a salary that is 1§wer than would be needed to attract nonlocal persons
to the school district. Thusi as vacancies occurred in the princip§fship a

. . K .

local ‘female teacher seemed likely to hiave been named to the position.

These factor§ are shown in table 1.

| SNy
G
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TABLE 1

FREQUENCY DATA COMPARING NORTH DAKOTA ELEMENTARY PRINCIPALS ON THE BASIS OF SEX
WITH THE TYPE OF COMMUNITY AND SIZE OF SCHOOL

Absolute Frequency

Percent
Category - Type of Community Size of School o
Sex Total Urban Rural 0-50 51-100 101-150 151-200 201-300 301+ .
— . — LT T Lo T T [ —
Male 75 39 35 6 5 10 9 14 31 v
50.0 26.1 23.3 4.0 3.3 6.7 6.0 9.3 20.7
Female 75 20 53 31 17 5 10 7 5
50.0 13.4 35.4 20.7 11.3 3.3 : 6.7 4.7 ‘ 3.3
TOTAL 150 : 59 88 37 22 15 19 21 36

100.0 39.3 58.7 24.7 14.7 10.0 12.7 14.0 24.0

N
I}

Type of Community x2 = 19.92873 with df = 7, p <.0l

46.26770 with df = 5, p <.001

Size of School x2

ERIC 15
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A significanl relationship existed between the age of the principal and
the sex éf the principal, type of community, and size of school. The most
frequently reported age group--36 to 45--was more likely to be male in a
larger school and the community slightly more likely to Se rural. Females
outnumbered males only in the age groups below 25 and over 56. Some reasons -
for this may have been due ﬁo longer years of teaching, child rearing, and
other endeavors before going into the principalship on the part of feméle
educators. Fewer males in the higher age intervals may have been due to the
greater number of male princiéals going into central office positioms. The
age differences may have been due, in part, to the responsibilities a
"middle-aged" mother h;d to her chiidren on the part of female principals.
The female teacher/principai may not have worked during the years when the
children were small. If she did work it seemed likely that she would take
on}y Fhat amount of schooling needed to keep her credential intact. Time to
pursue concentrated studies needed for higher- 1level administrative
certification apparently would not be availableﬁ until the children were’
qlder. “Another factor may haQe been the tendency for female educators to be:
reluctant to take the required courses needed to qualify as an adminis-
trator. This may have been due to the fe?ling that the job opportunities
were not probable. (In the more recent past, there were indications that
the number of female educators in Eéucational Administration programs may be
increasing as wer¥; épparently, job opportunities.?) Mobility could also be
a fact;r since female principals would be frequently restricted to the
location of their husbands' employment. Of all the age-group categories
only the 46 to 55 age group was more likely to be found in urban com-
munities. This may have been due to upward mobility to larger towns where
tLe priﬁcipll had accrued education and experience. The principal in this

setting had greater responsibility and s greater amount of time was spent

O
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in conducting. the duties of the principal.

Of the 150 principals, 112 were married and 28 wege single. Ten-other
principals were without a spouse due to divorce, sgparation, or death. The
larger number of both male and female principals were married. Of the 150
principals, 110 were parents. Of the principals who were parents, 88 still
had children at home. Most of the principals with children at home were
naie. This prbbably reflects the education and work patterns of female
principals during the years when the children were small.

Of the 109 principals who were éarents that reported children age
groups, the principals with children in the first two categories (under
school age and school age) were more likely to be male. The principals with
‘adult-age children were most likely to be female. This, too, reflects the
education and working patterﬁs of female principals in reiation to their
family responsibilities. The frequencies of parents reporting children and
their age categories are shown in table 2.

In the matter of financial support, 47 principals reported beingisole
supporters of their families. Twenty-eight of these were single and 10 were
without spouses due to divorce, separation, or loss of spouse through death.
'bf the 112 who were married, 97 had spouses who worked. Eighty-two princi~
pals had other financial resources. This was probably due to the need for
the family to Yofﬁ together to combat the effects of inflatioﬁ.

A significant relationship existed between the salary of the principal
and the sex of the principal a&d type of community. The most frequently
reported salaries were in the $15,100-518,000 interval. The male p{incipals

were more likely .to receive a total salary of over $18,000 and the female

s
£

principals more likely to receive a salary under that figure. Male princi-
pals were found in all intervals. Female principals were not found in

intervals\above $32,000. The range ran from $0-541,400. The $0 figure was

ERIC | Q1
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TABLE 2 A '
REPORTED FREQUENCIES OF PRINCIPALS WITH CHILDREN
AND THEIR AGE CATEGORIES
With With With
Number of Children Under -  School Age Adult Total ‘With
Children School Age Children Children Children
0 85 37 57
: 77.9 33.9 52.3
1 15 26 15 15
’ 13.8 23.9 13.3 13.8
2 5 . 32 14 39
4.6 29.4 12.8 35.8
3 4 11 12 31
3.7 10.1 11.0 28.4
4 0 2 8 14
0.0 1.8 7.3 12.8
5 0 1 6
0.0 0.9 1.8 5.5
6 0 0 0 ~ 1
0.0 0.0 0.0 0.9
7 0 0 0 1
0.0 0.0 0.0 0.9
8 0 5 0 1 0 s
- . - 0.0 0.0 0.9 0.0
9 0 0 0 1
0.0 0.0 0.0 0.9
10 0 0 0 1
0.0 0.0 0.0 0.9
TOTAL 24 72 ) 52 109
22.0 66.0 47.7 100.0
~
;)..
Ly
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based oé the fact that one principal in a private school‘donated her‘time.
Part of this discrepancy was apparently due to differences in education,
certification, and experience.

The most frequently reported salaries of principals in towns with a
population over 2,000 ‘were in the §27,100-$3C,000 interval., ' The most
frequently reported salaries of principals in towns with a population of
le;s than 2,000 were in the $15,100-518,000 interval. The role of the
principal in the smaller school districts seemed to be secondary to the role
as a classroom teacher. The principal in this circumstance may have been
paid for the percentage of time devoted to the principalship. bther con-
tributing factors apparently were such things as the availability (or .

unavailability) of monetary resources to the schools, effects of inflation,

cutbacks resulting from declining enrollments, mobility of families, and
other factoré affecting finances of the schools. These factors affected
most schools of all sizes and in all types of communities, but seemed to
have had a more devastating impact on the more rural communities.

The salary interval most frequently reported in smaller schools was the

$15,100-518,000 interval. 1In larger schools the $24,100-$30,000 interval

was most frequently reported. One needs to remember a larger school can be .

.

preseat in 5’sma14ek community and a small school can be locéted in a city,
) +r " . . 4 >

The most probable—:ZESons for these .findings were such factors aa typically
small teacher/student ratio, which likely increased the per student costs in
smaller schools; the limited dollars available to rural schodls through
taxes or state aid; and overall financial impact caused by inflation.
Factors such as more education and longer months of employment in larger

schools would also have an effect.

. ’
A significant relationship existed between the months of employment and

the sex of the principal, type of community, and size of the school. The

ERIC . 24
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most typical length of time of employment fér the principal was 10 months.
The principal employed for 10 months was more likely to be malé, in an urban
co-n;nity, and in a larger school. Those employed for nine months were more
likely to be female, in rural communities, and, in smaller schools. There
were a number of possible factors coétributing to this pattern, such as the
location of the.female in rural sch;ols and the male in urban schools, the
additional duties which might take the urban principal into summer school
and coaching, and the need for more record keeping in larger schools.

A significant relationship was found to exist betwéen the amount of
salary attributable to the time spent in carrying out principalship duties
and the sex of the principal, type of community, and ;ize of the school.
Male principals tended to receiQe more salary than female principals. Urban
communities tended to pay more than rural communities. The salary was
typically greater in 1argei schools. The likely reasons were varied and may
.haVe had to do with the amount of education, the amount of experience, the
credential held, the financial situation in the school district, and the
variance in duties.

The majority of the elementary principals surveyed spent most of their
lives in North Dakota but not in the city, town, or county jn which they are
pzisently located. Mast of these principals were male. Part of this may;;e
caused by the greater mobility of the male principal. Overall, the pattern
seemed to indicate that principals tended to work in a community similar in
size to the community in which they spent most of their lives.

The North‘Dakota element;ry principal was likely to be white. Princi-
pais of American Indian heritage were also ;epresented. This was probably

due to the settlement patterns of immigrants and the agricultural orienta-

tion of the state.

O ) 91
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The greatest number of elementary principals surveyed were those whose

undergraduate majors were in elementary education. Principals with an

elementary major at the undergraduate level were more iixely to be female.

- Those with secondary education as their undergraduate major were more likely

to be male. A partial reason may have been that until recent years the male

teacher in the elementary school was comparatively rare. It was also

typical that men with secondary backgrounds were often incorporated into the

elementary positions that needed to be filled becguse male aécondary
t‘_e;chers were sometimes held in higher esteem as potential leaders than
females with elementary backgrounds. Male educators were oftem sought out
to fill the position as principail because they were apparently perceived by
many as more capable of handling discipline, maintaining authority, and

using other skills necessary to carry on the leadership functions. The male

‘prxncxpal may have been able to better perceive the opportunity for &

1eadersh1p role and thus Had greater aspirations for the admunstrltlve
posu'.xon -

The highest degree held by most principals in North Dakota was the"
master's degree. Of the pr1nc1pals\;101d1ng the master s degree or hlgher,
the majority were more likely to be male. Of those principals holding a
bachelor's degree or less, the prkincipal's were ‘more likely to be female.
Those with master's degrees or higher were more likely to be employed in
urban communities and larger schools.

The credential held by most principals was the hevel I credential.
Principals. holding Level I and Level II credentials were more likely to be
male. Those with Level III credentials were more likely to be female. The
principals with the Level I credentials were more likely to be found in

urban communities and 1ar§er schools. Principals holding Level IT and Level

IIT credentials were more likely to be found in rural communities and




.

-

middle- and small-size schools. The reasons f&n{the,degree and credential
distrfﬁutién were most likely caused by education and empléyment patterns,
. family responsibilities, and attitudes of the educator and the hiring

personnel.

*
.

Leadership training was found to be almost evenly divided between those

who had and those who had not received it in their preparatory programs:

4 .

Those wh& had were slightly more numerous and were more likély to be male.
This may have been due to the fact that leadérship training t§pi§ally takes
place at the gri%Bate ~level. Therefore, tﬁé higher the credential and
degree, the greater the probability of having received leadership training.

The place of work wheun receiving the appointment to the prihcipalship
was most frequently found ko be from within the district. This principal
was most likely to be temale. Principals from outside the district or from
other field; were more likely to be male. Employment from within tﬁe
"district may have reflected the fact that many principals in rural districts

were full-time teachers. Employment from outside the distrigt may havé
resulted from the gredter mobility of male principéls; :

The majority of the principals reported they had been ‘principal in
their present school less than five years. The'priﬁcibal who had been in
the present-position less than five years was more likely to be femalz‘in a
smaller school. If they had 5een principal for more than five yearc they
were more likely -to, be male. This fact may have been due to-the trend
toward an increasing number of male principals since World War II in order
‘to provide jobs for veterans. ‘fais trend coptinued to the present time
Fe;ulting in an ever-decreasing number of femalé principals. An increase in

dmployment of female principals has taken place only in the last two or

three years previous to this study.
. K4
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Principals who had experience as principals in another school previous’

t.?:a their present position were m:)re 1ike1y to be male. FThesevprinc'ipals
Mre ’Iikely to be in urban communities and T\rger schools. Larger
schools apparently place more emphams on experlence as a quahfxcatlon for
employment. Seemingly, there had- not been a sufficient number of Yemales

: P
preparing for the principalship with enough years of educationai training to
meet this qualification for employment.

"Eleven of the principals had been. superintendents. Of these, one was

‘female. The reasons for so .few female superintendents would likely be

—

attributable to factors such as education, experience, and attitude.

0f the 118 principals who were elementary classroom teachers,‘ the

iarger number W female. Of principals who had been classroom teachers

-

less than five years, the greater number were males émployed in 1arger

schools. The pr1nc1pals who were elementary .classroom teachers more t.han

.

five years were more-likely to be female.

Of the 41 pri@ipals who had been secondary classroom teachers, the-
’

¥ greater number R(@d been secondéry teachers for less than five years. These |

©

* teachers \wére more ﬁﬁé’ly to be male. 'f‘he reported frequencies of pro-
fessional experience are shown in table 3.‘ ’
‘A significant relationship existed between the percentage of time spent
+ carrying out principalship duties ’-'énd“‘ the sex of the principal, tjype Of.
comueity, and size of‘t.he school. The largest number were full-time
principals. Of those who were not full-time principals, the largest per-
centage reported spending less than“ZO‘% of their time car-rying out brinci-
palship duties. .The full;t_i.me principals were more 1ike1y to be male, iﬁ
. urban communities, and in smaller schools. The pert-time principals were
more likely to be ‘female, in rural communities, and 1n smaller schools. As

-

previously discussed', these factors may be attributable "to education,
e .
) .' ’ L]

ERIC . | S .

~ f
: ' -®




r : ‘ . ’ TABLE 3

REPORTED FREQUENCIES OF YEARS OF PROFESSIO&AL EXPERIENCE

-

2 Years Principal Years Principal Years Years " Years Years
Years in This School in Another School Superintendent . Elementary Teacher Secondary Teacher - Other
4 1046 - £ 139 ’ 32 o 109 119
0 2.7 » 69.3 o 92.7 2.3 72.7 79.3
86 ‘ 35 5 38 - 25 25
1-5 57.3 s 23.3 ) 3.3 25.3 16.7 - 16.7
29 -8 1 ‘ 28 ' 10 . 6 '
6-10 " 19.3 5.3 0.7 18.7 6.7 . 4.0
.16 - 1 2 18 3 0 _
11-1; - 10.6 0.7 1.3 12.0 2.0 0.0 N
6 - 2 0 21 T3 0.
16-20: 4.0 1.3 0.0 14.0 ) . 2.0 0.0
’ 4 s 0 2 6 0 0
21-25 2.7 0.0 - 1.3 4.0 0.0 . 0.0
. 3 0 1 . 4 0 0
26-30 ,2.0 q.0.0 : 0.7 2.7 0.0 0.0
; 0 0 0 1 0 0
31-35 0.0 0.0 0.0 --— - 0.7 0.0 0.0
T 0 .0 0 2 0 0
36-40 0.0 0.0 0.0 ‘. f'_, 1.3 0.0 0.0
e G -
SN 150 46 1 118 ' 41 3 S
ERICar  100.0 30.7 .13 78.7 27.3 20.7 |
\

.« . B . .
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experience, and attitude.
of the pr1nC1pals who were not full-time, the greater number reported
classroom teaching as their add1t1onal duty. These principals were more
‘1ike1y to be female in a rural community. Those who ;eported doing other
administrative duties were éore likely to be male.

Most /érincipals felt they had a great deal of influence about the
decision making in their own buildings, but only a moderate amount at the
district level. The amount of influence probably varied with personalities,
personal relationships, and policies of the school district regarding the

‘role of the principal. ’ -

Most principals were members of the North Dakota Association. of
Elementary School Principals. Most principals .were not members of the
Nacional'Association of Elementary School Principals and the North Dakota
Council of School Administratogs. Principals may have felt the finmancial
iﬁpact of inflation.and, therefore, felt they could not afford multiple
memberships. Those prlnC1pals who spent less than 20% of their.time in

carrying out the duties of the principalship may not have felt the cost of

_membership warranted. Principals in the latter category were probably more
}nterested in membership in teachers' organizations.

Should data concerning the elementary principal of North Dakota be of
interest copies of the study, "Prototypic Description of the Elementary
Principal of North Dak&ta," are available from University of North Dakota
Center for Teaching and Learning Independent Study Library; University of
North Dakota Phi Délta Kappa's .George Reavis Reading Room; North Dakot;
Association of Elementary School Principals; North Dakota Council of School
Administrators; University of North Dakoﬁa Bureau of Educational Research -

and Services; North Dakota Department of Public Instructiom; and Isabel

Hovel, Box 631, Walhalla, North Dakota 58282.°
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CHAPTER III

THE SCHCOL AND SCHOOL SETTING IN WHICH

NORTH DAKOTA PRINCIPALS WORK

Many influences have acted upon/elementaty schools: in North Dakota to
fotce~}hénges. Rising costs, staff cuts, declining enrollments, inflation,
and high energy costs have p;ecipitated the process of change in the
schools. Other influences creating change have been the demands for higher
educatiqnal standards from such groups as the "back to basics", the "moral
majority", and the trend from federal responsibility for programs to local
c;dﬁrdl and responsibility. k

"The school board's decisions for change, such as budget cuts ;nd pro-
gram or policy changes, have been left to the principals for implementation.
The numerous state and federal programs requiring extensive paperwork have
also been the responsibility of the principals and have often forced
principals from a role of-insttuctional leadership to a role of management.
As ﬁtinci?als have attempted to meet the needs of students and fagulty ;nd\
the deman%s of ;he school board and community, their roles and functions
have bgcbm% exceedingly complex.

The p%tposes ?f Fhis study were to describe the elepentary schools of -
North Daklta, their organizational patterns, étudents, staff, co.lunity;
facilities, educational programs, problem conflicts, and the changes that .

are occutring'within the school. This study was also intqnaed to describe
| .

| ‘
the tasks, lauthority, and job satisfaction of elementary principals.

|
\, _ 27
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A survey instrument of 51 items was mailed to 150 principals in Northv
Dakota, of which 75 were male principals and 75 were female principals. -
That survey instrument is presented here with the principals’ responses

showing both absolute and relative frequencies.

The North Dakota Elementary School Principalship
Study: School and Setting

DIRECTIONS: Please answer every question! Be sure to check both sides of
the paper. Some questions require one response and some re-
quire more than one. Those requiring (or allowing) more than
one response will be designated. In all cases, please choose
the "best" answer--the one that most clearly or approprlately
fits your situation. Thank you.

School Organization

1. How many elementary students were enrolled in your school on September
1, 1981 for the 1981-1982 academic year? .
0-50 37 (24.7%) 51-100 22 (14. 7%) 101-150 15 (10.0%)

151-200 19 (12.7%) 201-300 Zl (14.0%) 301 or more 36 (24.0%)

2. What grades are included in your school? ‘
K-4 2 (1.3%) K-6 82 (54.7%) K-8 25 (16.7%) 1-4 1 (0.7%)
1-6 19 (12.7%) 1-8 20 (13.3%) 5-8 1 (0.7%)

3. What percentage of your teachers are using open-space, flexible class-
rooms in the 1981-1982 school year?
0% 107 (71.3%) 1-4% 12 (8.0%) 5-9% 2 (1.3%W 10-25% 5 (3.3%)
25% or more 22 (14.7%)

4. Vhat percentage of the classrooms in your school are currently self-
contained?
0-10% 14 (9.3%) 11-50% 11 (7.3%) 51-75% 14 (9.3%)
75~ 100% 111 (74.0%)

5. What percentage of the students in your elementary school are team
taught? i .
0% 110 (73.3%) 1-4% 8 (5.3%) 5-9% 7 (4.7%)
* 10-25% 12 (8.0%) 26-50% 7 (4.7%) 50-100% 4 (2.7%)

6. What percentage of the classes in your elementary school are depart-

mentalized?
0% 83 (55.3%) 1-4% 12 (8.0%) 5-9% 6 (4.0%)
10-25% 26 (17.3%) 26-50% 14 (9.3%) 50-100% 8 (5.3%)

Jy
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7. What type of facilities do your students and/or staff have access to .
regularly? (Check as many as aprly.) i
lounge for teachers ........ 122 (81.3%) student cafeteria 120 (80.0%)

teacher resource center .... 67 (44.7%) gymnasium ....... 129 (86.0%)
central library ............ -121 (80.7%) playground ...... 145 (96.7%)

remedial reading or math lab 96 (64.07%)
alternative school or alter-
native school program .... 15 (10.0%)
8. TFrom which Federal or State programs does your school receive funds?
(Check as many.as apply.)

Federal Title I (ESEA) 123 (82.02) State compensatory education 25 (16.7%)

Special education .... 108 (72.0%) Bilingual education ....... .5 (3.:3%)

Library programs ..... 86 (57.3%) Title TIV-innovative programs 81 (54.0%)

Free or reduced lunch Student transportation ..... 95 (63.32)
PIORBTAR .. ...ovvnon- 132 (88.07%) Other 21 (14.02) Specify

ESAA (desegregation) 2 (1.3%)

9. Do you have a‘communicy advisory group(s) with whom you meet regularly
concerning school policy and planning?
yes 71 (47.3%) no 79 (52.7%)

10. Do you have a staff advisory group with whom you meet regularly concerning
school policy and planning? .

yes 65 (43.3%) no 82 (54.7%)
11. If you have a staff advisory group, who participates? (Check as many as
© apply.)
Assistant Principalq ... 21 (14.0%) Guidance Counselors .... 15 (10.0%)
Department or Team Heads 16 (10.77) Teachers ............. .. 64 (42.7%)
PATENES - .cveneercnnnnns 22 (14.7%) Others 12 (8.07) Specify
Students ........ creee . '8 (5.3%) NA 27 (18.0%)

12. Which of the following programs are taught by specialists in your ele-

mentary school? (Check as many as apply.) :
(88.0%)

Gifted Program ..-c-cocoen.. 33 (22.0%) Speech Therapy ...... 132
Multiple Handicapped Program 39 (26.0%) Remedial Math ....... 59 (39.3%)
Remedial Reading ........... 116 (77.3%) Band Instruction .... 114 (76.0%)
ATE veivennnnenns e . Zl (18.0%) Physical Education .. 114 (76.0%)
Music/Chorus ....e.o... «.... 124 (82.7%) Program for Emotionally
Foreign Language .......... . 6 (4.0%) Disturbed ......... 23 (15.3%)
Ethnic Studies ... vecvvueee. 4 (2.77) Sex Education ....... 12 (8.0%)
Values Clarification ..... .. 15 (10.0%) Consumer Education .. 6 (4.0%)
Learning Disabilities '

Program ...... e eeeeen..e.. 125 (83.3%)

l

13. Are the students in grades K, 1, and 2 grouped by ability for the entire

grade level in one or more academic subjects?
yes 76 (50.7%) no 62 (41.3%) NA 12 (8.0%)

14. Are the students in grades 3 and 4 grouped by ability for the entire
grade level 1in one or more- academic subjects?
yes 18 (52.0%) no 60 (40.0%) NA 12 (8.0%)

fRIC - 3
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15. Are the students {n grades 5 and 6 grouped.by ability for the entire:
grade level in one or more academic subjects?
yes 65 (43.3%) no 71 (47.3%) NA 14 (9.32)

16. Are ‘the students in grades 7 and 8 grouped by ability for the entire
grade level in one or more academic subjects?
ves 29 (19.3%) no 44 (29.3%) NA 75 (50.0%)

17. What grading system(s) does your school use for students? (Check as
many as apply.)

A-B-C-D-F .. ........... 128 (85.3%) Written narrative evaluations 49 (32.7%)

Numerical ............. 17 (11.3%) Conferences ........... PO 117 (78.0%)

Percentages ........... 30 (20.0%) Continuous progress ......... 7 (4.7%)

Pass-Fail ............. 19 (12.7%) Self-evaldation ............. 2 (1.3%)

Satisfactory, Needs No grade reports ............ 5 (3.3%)
Improvement ......... 103 (72.7%) Other 3 (2.02) Specify

Checklist of objectives 43 (28.7%)

18. In your opinion, how important are the following educational goals to
parents in your school? (Check one for each goal.)

Goals ! Very Moderately Marginally Unimportant
Teaching the basic . )
 skills 134 (89.3%) 14 (9.37) 1 (0.7%) 1 (0.7%)

Devéloping high moral
standards and citi-

zenship . 89 (59.3%2) 56 (37.3%) 4 (2.7%) 1 (0.7%2)
Teaching students to B Y
get along with . '
‘others 84 (56.07) 57 (38.0%) 8 (5.3%) 1 (0.7%)
Developing student
responsibility -
for their own
learning program - 56 (37.3%) 69 (46.0%) 23 (15.3%) 2 (1.3%)
Developing aesthetic .
appreciation 30 (20.0%) 69 (46.0%) 45 (30.0%) 6 (4.07%)
19. Does your school operate on a 12 month schooi year?
yes 3 (2.0%) no 142 (94.7%)
If yes, is the summer program: . -
a voluntary, remedial/enrichment Program ............... 6 (l;'.OZ);
a continuation of the entire regular academic program .. 0 (0.0%)
. ?
)
o :
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School Management and Decision Making

20. How many standing committees, ad hoc committees, and task forces does
your school have?

0 1 2 3 4 5 6 7 8 or
: : more
Standing Committees 75 22 22 9 8 3 2 3 6
. (50.02) (1%.7%) (14.7%) (6.0%) (5. 3%) (2.0%) (1.3%) (2.0%) (4-0%)

Ad Hoc ComitteeS 116 - 12 12 6 2 1 9 [} 1
(77 Z) (8 0%) (8.0%) (4.0%) (1.3%) (0.7%) (0.0%) (0.0%) (0.7%)

fask Forces lﬁ 18 9 1 2 1 0 0 0
' (79.3%) (12.0%) (6.0%) (0.7%) (1.3%) (0.7%) (0.0%) (0.0%) (0.0%Z)

.21, How frequently do you meet with the following district-level people to
: discuss school management or programs of instruction? (Check one item in
each row.) .

At least 2 or 3 Several Not
Once a Times Once a Once a Times a at Not
Week a Week Month Year Year All Applicable
Superintendent 44 29 30 1 24 3 13
(29.3%) (19.3%) (20.0%) (0.7%) (16.0%) (2.0%) (8.7%)
Central office budget 8 5 15 9 23 _1_& §_2
specialists (5.3%) (3.37) (10.0%) (6.0%) (15.3%) (9.3%) (46.0%)
Central office curricu- 7 2 13 'g 17 14 82
lum specialists (4.7%) (1.3%) (8.7%) (4.0%) (11.3%) (9.3%) (54.7%)
Area or regicnal 2 1 11 26 34 17 50
administrators (1.32) 0.7%) (7.3%) (17.3%) -(22.7%) (11.3%) (33.32)
Principals of .other 16 4 22 17 38 21 26
schools (10.7%) (2.7%) (14.77) (11.3%) (25.3%) (14.0%) (17.3%)
Board/advisory groups 4 2 69 8 30 * 1 24
(2.7%) (1.3%) . (46.0%) (5.3%z) (20.0%) (7.3%) (16.0%) -
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22. How frequently are the following school-level meetipgs held? (Check one
item in each row.).
) Several Not
0 1/week 2-3/month 1/month a Year 1/year Applicabl
. Regular faculty 1 29 38 47 21 0 10
meetings (0.7%) (19.3%2) (25.32%) (31.32) (14.0%) (0Q.0%) (6.72) .
Team/grade level 13 13 12 S 11 29 5 63
meetings (8.7%) (8.7%) (8.0%) (7.3%) (19.3%) (3.32) (42.0%)
Administrative staff 9 26 23 .32 o 22 0 3
meetings (6.02) (17.3%) (15.3%) (21.3%) (14.7%) (0.0%) (22.02)
. . Fy
Policy or planning 6 1 4 32 53 14 28
group meetings (4.0%) @%.7%)  (2.7%) (21.3%) (35.3%) (9.3%2) (18.72)
PTA-type meetings 19 1 3 33 - 45 5 41
(12.7%2) (0.7%) (2.0%) (22.0%) (30.0%) (3.3%2) (27.32)
Parent advisory 14 0 3 16 66 10 35
group meetings (9.32) (0.0%) (2.0%) (10.7%2) (44.0%) (6.7%) (23.32)
Student council 22 2 © s 7 6 0 98
meetings (14.7%)  (1.3%) bL.7%) (L.7%) (4.¢¥)  (0.0%) (65.32)
. 23. How often do your teachers receive a formal evaluation after their
probationary period? .
More than once a year 55 (36.7%) Every 2-3 years ..... 5 (3.3%)
Once 2 year ....... . 58 (38.72) Rarely or not at all 30 (20.0%)
24. Who participates in the formal evaluation of your teachers? (Check as.
many, as apply.)
‘ki‘incipal cevevsvee.u.. 118 (78.7%) Teachers: self-evaluation 40 (26.7%)
Assistant Principal -ee 3 (2.0Z) Students ............. .e 5 (3.32)
Grade level or team Parents ......c.c....00000 2 (1.3%)
head .vvvivoveennnnss 0 (0.0%2) Others 37 (24, 7Z) Specify ’
Teachers: peer evalua-
tions seveiiiiiiinnnn 4 (2.7%) o, *
25. From October through April of the school year, about how often do You ,
observe in classrooms? .
Daily ........c0vene.. 11 (7.32) 2-3 times a month ... 28 (18.72)
Several times a week 28 (18.7%) Several times a year 44 (29.32)
Once a week ......... . 11 (7.3%) Not at all ........ .. +23 (15.3%)
26. How often do you receive a formal evaluation? .
More than once a year 20 (13.32) Every 2-3 years ..... 11 (7.3%)
Once a year .......... 54 (36.0%) Rarely or not at all 60 (40.0%2)
'{ ;-
[ '

O
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27. Who participates in the formal evaluation of your performance as
principal? (Check as many as apply.)
School Board .ecoevveevess 48 (32.0%) Teachers ...oee.ocese.s 31 (20.7%)

Superintendent ....eeeenee 103 (68.72) School support staff

Central office or area (clerical, mainte-—

~administrators ....cco.. 6 (4.0%) DANCE) wreienvenssess b4 (2.77)

Principal: self-evaluation 27 (18.0%Z) Students ....c..cevevres 1 (0.72)

Assistant Administrators 9 (6.0%) Parents ......c.coeecee 6 (4.02)
Others vovveveoncensess 1 (4.77%)

© Rules
.
28. What regulations; state, district, or local school, govern your activity
in the following areas? (Check as many as apply.)

State District School
Adding a new academic program 55 93 79
(36.7%) (62.0%) (52.7%)
Setting rules for student 11 45 130
behavior (7.3%) (30.0%) (86.7%)
Adopting a new school grading 4 71 109
system (2.7%) (47.3%) (72.7%)
Determining course objec— 32 25 113 .
tives’ (21.3%) (36.7%) (75.3%)
Setting criteria for teécher 13 89 88
evaluation (8.7%) (59.3%) (58.7%)
Allocating school budget 22 94 84
funds among grades, (14.7%) (62.7%) (56.0%)
teachers, and/or
activities

29. Which of the following rules exist in your school, and how strictly are
they enforced? (Check one per row.)

A. Rule Existence

Student Behavior Formal Informal None
No swearing 92 57 25
(61.3%) (38.07%) (16.7%)
Students responsible for 109 39 2
property damage (72.7%) (26.0%) (1.3%)
No smoking rules 104 28 18
) (69.3%) (18.7%) (12.0%)
Rules about student dress 28 73 49
(18.7%) (48.77) (32.7%)
. ' ’ . ) ! ’ ) O
. \‘1 ‘ . ] : . ’) - ) »\,
EHQJ!: : N (o, ) . . .
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Teacher i!’eh_q.v_gg_g ' ' Formal ' Informal None
Bringing outside speaker into 32 94 23
class (21.3%) (62.72) (15.32)
Leaving classroom unsupervised 105 36 A
’ (70.0%) (24.0%) (4.7%)
Controlling disruptive students 106 41 2
(70.72) ~ (27.32) (1.32)
Dealing with parent complaints 86 62 2
(57.3%) (41.32) (1.32)
Amount of homework given 42 . 89 18
students (28.02) (59.3%) (12.3%)
-—-\‘ . Field trips 75 67 6
P . (50.0%) - (44.7%) (4.02)
B. Rule Enforce.ment
Student Behavior Strict Moderate Weak NA
No suearing 103 41 2 3
. (68.72) (27.3%2) . (1.3%) (2.02)
Students responsible for 111 33 2 4
property damage (74.02) (22.0%) (1.32) (2.7%)
No smoking rules 109 14 1 25
(72.7%) (9.32) (0.7%) (16.7%)
Rules about student dress 21 64 24 41
(14.0%) (42.77%) (16.02)  (27.3%)
Teacher Behavior .
? Bringing outside speaker into 18 90 17 24
class (12.0%2) (60.02) (11.3%2)  (16.0%2)
Leaving classroom unsuper-— k] - 45 ‘ 6 5
vised ___- (62.0%) (30.0%) (4.02) (3.3%)
Congrolling disruptive 101 42 4 3
students (67.3%) (28.02) (2.7%) (2.02)
<
“Pealing with parent 71 69 6 4
complaints . (47.37%) (46.0%) S (4.02%) (2.72)
JAmount of homework given 30 90 13 17
" students (20.07%) (60.07%) (8.7%) (11.32) -
Field trips _5_2_ 10 . 12 10
(34.7%) (46.7%) (8.0%) _(6.7%)

gase
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30. Do you administer discretionary or contingency funds over which you have

control?
yes 59 (39.3%) no 90 (60.0%)
If yes, what is the total of the fund(s)?
under $100 12 (8.0% more than $1,000 ........ 21 (14.0%)
$100-500 21 (14.02) Other 1 (0.7%Z)  Specify
$500-1,000 8 (5.3%)
31. Do your teachers have discretionary or contingency funds which they o
can spend? :
yes 42 (28.0%) no 108 (72.0%)
If yes, what is the total of this fund(s) per teacher?
under $100 27 (18.0%) more than $1,000 ........ 0 (0.07%)
$100-500 12 (8.0%) Other 4 (2.7%) Specify

$500-1,000 0 (0.0%)

Involvement in Decision Making

32. How much authority do you have to make the choice between hiring one
full-time teacher or hiring two teacher aides?
Complete 9 (6.0%) Considerable 76 (50.7%) Little 32 (21.37%)
None ... 32 (21.3%)

33. How much influence do you have in making decisions concerning the
district's budget allocations to your school?
. Extensive 6 (4.0%) Considerable 44 (29.37) Little 53 (35.3%)
None .... 47 (31.3%)

34. How much authority do you have to fill teacher vacancies?
Principal chooses; central office usually endorses 52 (34.77)
Principal chooses within central office limits ... 27 (18.0%)
Central office chooses ........... ... L&, 78 (18.7%)
Other 40 (26.7%) Spacify

Problems

35. In your opinion, to what degree is each of these matters a problem in
your school? (Check one per row.)

2

Very ' Not
Serious Serious Minor at All
School too small to offer a 11 33 68 36
wide range of programs (7.3%) (22,0%) (45.3%) (24.0%)
School too large to give 1 3 23 122
students enough personal (0.77%) (2.0%) - (15.3%) (81.3%)
attention
4
o=}
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Very ' Not
Serious Serious Minor ~ at All
Inadequate instructional a‘\ 1 4 15 10
materials (0.72) 2.7%) (50.0%) (46.7%)
Not enough guidance 15 45 67 23
counselors (10.02) (30.02), (44.7%) (15.32)
Teacher absenteeism 1 1 55 92 -
(0.72) 0.7%) (36.72) (61.3%)
Teacher union si)ecifica— 0 5 49 94
tions (0.0%2) (3.32) (32.7%) (62.7%)
Teachers' lack of commit- 3 4 n 70
ment (2.0%) (2.7%) (47.3%) (46.72)
Teacher incompetence : . 2 2 . 64 81
" (1.32) (1.3%) (42.7%) (54.02)
Teacher turnover 2 3 80 65
: (1.32) (2.02) (53.32) (43.3%)
Student absenteeism 0 S 102 39
(entive day) (0.02) (6.0%) (68.02) (26.02)
Student apathy 1 15 108 24
(0.72) (10.0%) (72.0%) (16.0%)
Student disruptiveness 2 .6 120 22
* (1.32) (4.0%2) (80.0%) (14.72%)
Parents' lack of interest 4 13 107 l 25
in students' progress’ 2.77%) (8.7%) (71.37%) (16.72)
Parents' lack of involvement 3 24 96 25
in school matters (2.02) (16.02) (64.0%) (16.72)
District office interference 1 0 52 96
with principals leadership (0.7%) (0.0%) (34.72) (64.02)
State-imposed curriculum 2 6 68 74 B
restrictions ., (1.32) 4.0%2) 45.3%) (49.3%0)°
+ Implementing Federal or 1 9 54 84
State requirements for (0.72) (6.0%) (36.02) ° (56.02)
equal opportunity
Touo much required paperwork 6 18 89 37
(4.02) (12.02) (59.3%)  (24.72)
Other . : 0 3 1 3
: (0.0Z) ° (2.02) . (0.7%) - (2.02);
Y
Specify
~ O ] _ l} -
- O ' R 4 hd J
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36. Generally speaking, how often would you say conflict occurs within your

school? (Check one per row.) ~
Otce a Once a  Rarely
Daily Week Mrnth ' or Never
Among students __ 49 34 34 29
. ’ (32.72) €22.7%) (22.7%) (19.32)
Among teachers 1 9 24 114
0.7%) (6.02 (16.0%) (76.02)
Between teachers and students 14 34 45 54

(9.3%) (22.7%)  (30.02)  (36.0%)

Between teachers' and principal 2 3 "gg 121
(1.37) (2.0%)  (14.7%)  (80.7%)

Between students & principal 8 v 18 42 80
. . (5.3%) (12.0%) 128.0%) (53.3%)
Between teachers and parents 2 3 43 101
. (1.3%) (2.0%) (28.7%) (67.3%)
Between school adminisgtatots 2 6 35 106
and parents (1.3%2) (4.0%) (23.3%) . (70.7%)
Between school and central L 1 13 130
office (0.7%) (0.7%) (8.7%) (8 .7:)
37. 1In the past 5 years, how have things changed in your school? (Check one
per row.)
E , Stayed ‘
about
. Increased the Same Decreased
Extent of joing planning among 18 65 2
teachers (52.0%) (43.3%) (1.3%)
Number of persons involved in » 53 92 3
school decision making (35.3%) (61.3%) . (2.0%)
" Number of staff in general 49 72 ) 26
(32.7%2) (48.0%) (17.3%)
. Number of specialigts (L.D., 82 59 5
» ' speech, resource teachers, (54.7%) (}Q.3Z) (3.3%2)
etc.) ' ¥ ‘
Emphasis on basic reading, math, 83 65 ' 0
and writing skilTs (55.32%) (43.3%) (0,0%)
. Your sSchool enrollment 45 44 59 .
. (30.0%) (29.32) (39.32)
o : 40"
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- Stayed
about . .
. Increased the Same Decrgased
Student academic achievement 54 . 90 ) 4
(standardized test scores) (36.0%) . (60.0%) L (2.7%)
Your Sclhools per-pupil budget 101 ’ ©32 4
. : (67.3%) (21.3%) (9.37%)
Average class size - 30 . §_8_ ] 60
(20.0%) (38.7%) (40.02)
Number of student activities .43 99 ) 6
: ) (28.7%) (66.0%) C(6.02)
Use of school facilities for - 59 .- 83 . 5
community-related activities (39.3%) (55.3%) . (3.37._)
Students and Community te
38. 1In 1981-1982, what percentage of your current total student body belonged
to the following groups? - (Check one per row.) )
None 1-4% 5-192 20-50% 51—1poz
White 2 2 1 2 143 .
: (1.3%) (1.3%) (0.7%) (1.3%) (95.32)
v Anerican Indian/Alaskan ‘ 59 65 1 5 1
native (39.3%)  (43.3%) (9.32) (3.3%) (4.72)
" Asian/Pacific Islander 111 35 4 0 ]
: : (74.0%) (23.3‘) (2.7%) (0.02) (0.0%)
. Black 118 31 0 1 0
(78.72) (20.7%) (0.0%) (0.7%) (0.0%)
. . . : . t
Hispanic : 119 29 2 ‘0 o}
(79.3%) (19.3%) (1.3%) (0.0%) (0.0%) /
Other i 146 3 10 0
(97.3%) (2.0%) (0.7z) - (0.0%) (0.0%)
Specify
39. During 1981~ 1982, apptoximately what percentage of your students wen&tmased?
None 14 (9.32) 1-19% 25 (16 %) 20-50% 44 (29.3%) ~ N
517 or more 67 (44.7%) - ”
s
40. About what percentage of your elementary students (1-6) are taking : ‘ °
. remedial work in reading? /
None 9 (6.0%) 1-4% 35 (23.37)  5-9% 42 (28.0%) /
10-142% 45 (30.0%) 15-100% 19 (12.7%) ) /
s /‘
I
!
- [} ¢
r
1 [‘
. ¥ :
Qo 4
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Al- \bout what perceﬂtlge of your elementary students (1-6) are taking
remedial work in math? T
ne 40 (26.7%) 1-4% 53 (35.3%)

5-97 25 (16.7%)

0-147 23 (15.32) 15-1002 9 (6.0%)

*

°

Al .
42. What phrase best describes the occupations of your students' parents?

Almost all white—collar/proféssional 3 (2.02)

. Mostly white-collar; some blue-coliar 9 (6.02)
Evenly miXed ..coeeeceonaoccncaracen 24 (16.0%)

~  Mostly blue-collar; some white collar 80 (53.3%)

Almost all blug-collar/laborer ...... 30 (20.0%)
Mostly unemployed or on welfare ceed. 3Q0%)

43. What phrase best describes the housipg in.which your students' parents

live? : ‘

Almost all owner—occupied homes ......cocvoees 34 (36.0%)
Mostly owner-occupied, some rental apartments 59 (46.0%)
EVenly miXed «.eoocereecaseensssaneeanneesnoss 17 (11.3%)
Mostly rental units, some owner-occupied homes 8 (5.3%)
Almost all rental URIES .. .eeeceiacrcaranacann 1 (0.7%)

44. How would the area served by your school be described?

' Urban: Industrial, commercial (25,000-50,000 in population) 1 (0.7%)
Urban: Residential (25,000-50,000 in population) ....ccee.- 19 (12.7%)
Suburban: Outskirts of city of 25,000+ J P PR I € P )9
Medium city (10,000-24,000 in pOpUlation) .y .eeceaseseeanne 14 (9.32)
Small city (2,000-9,000 in pOPULALION) wvrrararivanaraacees 20 (13.3%)
-Small town (population of less than 2,000) ...cececeacaaans 69 (46.0%)

. Rural (8o town or town with only one business place) ...... 19 (12.7%)
45. What is your school diq;tiet's current average per elementary pupil
expenditure (excepting for capital outlay and debt service)? (Use
information from form SFOl revised.) :
Less than $1,500° ﬁﬁ_(29.31) $2,000-2,249 23 (15.3%)
$1,500-1,749 ... 33 (22.0%) $2,250-2,500 6 (4.07)
$1,750-1,999 ... 23 (15.3%) $2,500 or more 10 (6.7%)
Staff
46. How many of the following persons are on your elementary school's
professional staff? (Check as many as apply.)
Assistant principals and deans ..:...ceeececirececnae 19 (12.7%)
Guidance COUNSELOTS . ...cocnovvancaensaonnsasanenaces 51 (34.0%)
Classroom teachers .....cceeeeeecaaerraacaaaacaanceces 146 (97.3%)
LADTATSANG o vevnsarasasasnsnonttosassetsssnsanasacns 95 (63.3%)
Teacher A1deS ..eecetecrereassasatseassaacansanaeaccs 110 (73.3%)
. Specialists (e.g. s Special education, resource
teachers, psychologiSts) .....cececnncooncennrannns 121 (80.7%)
VOLUNEEETS «cvvnnoesnmessasasaassatassteaasaassaassns 48 (32.0%)
Student TeaCherS «...eeeeaserescasscavoadoacescraaccs 48 (32.0%)
. 3
) 42
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47. What percentage of the elementary school's professional staff belongs
to the following groups? (Check one per row.)
/

¢ None 1-42 - 5-192 20-502  51-1002
White 1 3 [ S VY
(0.72) (2.0%) (0.02) (2.02) (95.32)

American Indian/Alaskan 133 10 3 3 1
native (88.77%) (6.72) (2.0%) (2.02) (0.72)
Asian/Pacific Islander To149 1 0 [] o

) (99.3%) (0.7%) (0.0%) (0.0%) (0.02)
Black - 149 1 o 0 0

i (99.32) (0.7%) (0.02)  (0.0%) (0.02)
Hispanic A us 2 0 0 0

: (98.7%) (1.32) (0.02) (0.02) (0.02)

 Other 150 [ o 0 0
: (100.0%) (0.0%) (0.02) (0.02) (0.02)

Specify °

- 48. What is the sexual make-up of your professional staff? Percentage of
women equals: ) ’ . .
0-332 1 (0.72) 34-492 4 (2.7%) 50-662 16 (10.72)
67-1002 129 (86.0%) R !

49. How many days of inservice education for teachers were scheduled by your

school or district between June 1981 and June 19827 - N
None 13 (8.72) 1-2 64 (42.72) 34 40 (26.72) . 5-6 17 (11.3%)
7 or more 16 (10.7%) )

50. 1Including yourself, how many principals or acting principals has your
-+ 'school had in the last 10 years? )
1 45 (30.0%) 2 47 (31.3%) 3 31 (20.7%) 4 or more 26 (17.3%)

51." In géneral, how satisfied are you with the following? (Check one per

row.)

Very Somewhat Somevhat Very
. ) Satisfied Satisfied Dissatisfied Dissatisfied

Occupation as principal 80 54 12 1
(53.32) (36.07) . 48.0%) K (0.72)

Faculty of your school . 109 30 7 1
(72.7%) (20.0%) (4.7%) . 0.72) .

Students' achievement 59 81 8 2 .
(39.32) (54.0%) (5.3%) (1.32)

Relationship with district 88 45 2 3

office . (58.7%) (30.02) “ (1.3%) . (2.0%)
45
o ’
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> Very - Somewhat Somewhat Very

- Satisfied Satisfied Dissatisfied Dissatisfied
Relat].onsh].p with parents 98 47 4 1
and community (65.3%) (31.3%) (2.7%) (0.7%)
Performance of your. ’ 74 59 ‘13 - 2
school board o (49.3%) (39.3%) (8.7%) C(1.3%)

Thank you for your time and cooperation.

Add your ‘comments:

According to the data, ‘the enrollmgnts of North Dakota elec;lentary
schools were small. Three-fourths of the schools had enrollments of less
- than 300. The enrollments in nearly one-fourth of the schools were less
than 50, which is no doubt-a reflection of the rural farming cdmmunit.ies of
North Dakota. . .

ThHe schools operated on a nin.é-m;)nt.h basis with the exéeption of three
schools. Those three schools offered summer enrichment progr:;ms'. .

The cost per pupil inl the schools varied. About one-third of the
schools spent less than $1,500 per pupil, whiie one-fourth of the schools
spent morc.; than $2,000 per pupil. | »

The predominant. organizational patterns for the schools were grades
K-6, K-8, 1-6, and 1-8. M_orfs than one-half of the schoolvs were organized

) into grades K-6. This trend may continue ‘as the state ht.akes.mote full

£1nanc1al respons1b111t_y for k;ndergart_en i \\

The classrooms in the schools were most 11ke1y to be se‘{.f-conta1ned
The dep_grtmentalization that og:curred in about 45% of the schob\ls and the
team teaching that occurred in nearly one-fourth of the schools we‘\i\g usually
11n;ted to a small percentage of the classrooms. . \

Ab111t_y grouping was ut111zed in -about one~half of the schools in

'irades K-6. The ab111t_y grouping diminished to only ‘about one-fifth of
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the schools for grades 7 and 8.

The elementary schools were more likely to be situated in small towns
with a population of 1essvthan 2,000. Other locations of the schools were
rural, small city, and urban fes;dential, with about 13% of the ;chobll
located in eaqh,- ‘

The schools Qere more likely to have a teacher's lounge, centralA
library, student cafeteria, gymﬁasium, playground, and a remedial math/
reading lab. The majority of the schools ;eceived state ‘and federal funding
that provided‘programs for Title I, special education, free/reduced 1unch,A
and student transportation. About one-half of the schools feceived funds
for Title IV innovative programs. T

Othgr serviées offered in over three-~fourths 6f the schools were
remedial reading, music/chqrus, 1earning‘disahilities,iséeech thefapy{ band,
and physical education, all of which were taught by specialists. Most of
the schools had from 1% to 15% of the students in remedial math and readiﬁg.

The occupations of the parents as described by the principals were
mostly from tﬁe three following groups: bluz-collar with some white-colla;,:
glmost all blue-collar/laborer, or evenly mixed. 1In slightly more than
one-half of the schools the predominant occupation was mostly Elue-collar,
with some Qﬁite-collar. v

The housing in 46% of the school communities was aner-ocqupied, with
some rental apartments., In the other school communit;es the housing was all
owner-occupied (36%) or evenly mixed (11.3%).

The professional staff members of the schools were prédominantly women,
The staffs were twé-th;rds or more women in 86% of the schools. The
professional staff was most Iikely to consist of classroom teachers, a

librarian, teacher aides, and specialists. About one-third of the' schools
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9ad a guidance‘counseldr, student teachers, or volunteers as part of the
,
y,ltaff. The staff of the elementary schools was predominqntly white, but
nearly 10% had some staff membérs of American Indian heritage.

Based on the data gathered‘ in the study, the student body of the
schools could be described as predominantly white (95.3%). Se;en (4.7%) of
the schools were from 50% to 100% American Indian or Alaskan native. These
were schools located on o; near the four Indian reservations in North
Dakota. . .

Certain goals were reported by the‘priﬁcipals as being important to‘the
parents. Principals believed the most important goal‘to parents was the
teaching of basic skills. Other goals believed to be importantvto parents
in over one-half of the schools were developing high standards and teaching
students to get along. ’

In reporting student progress to parents, the most commonly used
grading systems in nearly three-fourths. of the schools Iwere A-B-C-D-F,
satisfactory/needs improvement, and parent conferences. Nearly one-thi}d of

‘ thé schoéls utilized narrative evaluations in reporting to parents.

A number ;f problem§ were considefed’by the ptincipais to be serious or
very serious in their-schools. In 40% of the scﬁools not enough guidance
counselors was a serious problem, while nearly 30% of the schools were too
snail to offer a wide range of pragrams. Other problems that were serious
were parents' lack of involvemént in school matters in 18% of the. schools
and too much required paperwork in 16% of the schcols.  Most of the listed
problems which occur in the schools, however, were considered minor or rare.

The conflicts that occurred in the schools usually involved students.
In over 80% of the schools, conflict among students occurred daily, once a

week, or monthly. Nearly two-thirds of the ' principals (64%) reported

ERIC b
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conflicts between students_and teacheré, and in about 65% ;} the sch001; 
student/principal conflicts occuttea. Conflicts aﬁong teachers, between
teachets and parents, between adm1n1sttatots and parents, or between the
school and central office wete rare.

The principals reported changes that occurred in the past five years
and in over one-half of the schools there was an increase in the extent of‘
joint teacher planning, the number of special}sts, emphasis on basic skills,

and the per pupil budget. About one-third of the principals reported

increases in persons involved in decision making, number of staff, student
A S

.

academic' achievement, number of student activities, community. use of school

v
facilities, and school enrollment. However, student enrollment dropped in

- 39.3% of the schools. The ‘average class size increased in one-fifth (20%).

of the schools, while class size decreased in 40% of the schools. .

-

The data concerning the tasks and functions of the principal revealed

‘the majority of the principals scheduled one to four days of inservice

education and about one-fifth of the ptincipais provided five or more days
of inservice. Over thtee-fouttﬁs of the ptincipall.formally evaluated the
teachers once a year or more and about‘one-foutth>of‘the pt;ncipall utilized
teacher self-evaluations. Only 56% of the principals themselves were
formally evaluated, usually by the superintendent, Nearly 85% of the
principals made ‘classroom observations which ranged from daily to several a
year.

In conducting the functions of the principalship, the principals met

with various groups. Less than one~half of the principals met with staff or

- community advisory groups and one-half of the schools had one or two .

standing committees. The majority of the schools had no ad hoc committee

or task force. Nine out of ten principals (90%) met with the superintendent

O : ) . [
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regularly to discuss school lana;é-ent or programs of instruction, and
two-thirds of the principals met with their school board/ advisory groups.
Only 53.7% of the principals met with other p?incipals regularly. Nine out
of vten principals conducted regular fac;lty meetings and administrative
staff meetings were held in two-thiras »of the schools. Policy/planning
meetings and PTA meetings occurred once a month or several times a year in
about one-half of the schools.

The majority of the principals in the study reported that théy were not
governed by state regulations for most activities. About 60% of tﬁe princi-
pals were required to follow district regulations when adding a new academic
program, setting criteria for teacher evaluations, énd allocating school
budget funds. The majority of the pfincipals in the study foliowed local
school guidelines in setting rules fér student beﬁavior, in adopting a new
grading system, and in determining course objectives. -

Another of the fynctiqps of the principals reported in the study was
the establishment and enforcement of rules for student agd teacher be~
havio;s. Over‘BO% of the principals worked in schools which had formal or
informal rules for student sweariﬁg, responsibility for property damage, and
smoking. Over 80% of the principals also worked in.schools which had rules
for teachers bringing in speakers, for teachers leaving the classroom
unsupervised, for controlling disruptive studenﬁs, Vfor handling parent
co-piaints, for the amount of homework gi?en, and for figld trips. The
student rules were strictly enforced in the majority of the schools, except”
for student dress codes which were moderately enforced.v The strictly
enforced rules about teacher behaviors were leaving the classroom un-

supervised and controlling disruptive students.
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Only about 40% of the principals repArted control of  a contingency
fund. The amount in the principal's co;tingency fund Qas more than $1,000
in 14% of the schools but $500 or less in 22% of the schools.

The teachers had access to a- contingency fund in only 28% of the
schools. 1In 18% of the schools the amount was under $100, while in 8% .of

the schools the amount was between $100 and $500.

The amount of the principa!’s authority and influence varied among the .
] .

schools. The data revealed that one-half of the principals had comnsiderable

authority in making the choice between hiring one full-time teacher or .

hirirg two te€acher aides. Few principals (6.0%) reported complete

authority. The majority of the principals had little or no influence on
decisions concerning district budget allocations to their schools. In
filling teacher vacancies only about aqne-third of the principals had

authority to make the choice, and in 18.7% of the schools the choice wis

made by the central office. In 26.7% of the schools the decisions‘fotb

filling teacher vacancies were made in other ways which may have been the
superintendent's decision.
. a2

Data concerning principal turnover revealed 61.3% of the schools had

only one or two principals in the last 10 years. Thirty-eight percent of

the schools had a turnover of three, four, or more principals in the last 10.

years.
An examination of the data pertaining to the principal's job satis-
faction revealed 72.7% of the .principals were very satisfied with their
facultyfﬁﬁnd another 20% were somewhat satisfied with the faculty. The
relationsﬁfp with parents wa; very satisfactory for 65.3% of the principals
and somewhat satisfactory for 31.3% of the principals. ngr 86% of the
principals- were either very satisfied or somewhat satisfied with theit

occupation as principal, with, their relationship with the district office,
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-and with the perfor-ancé of the school board.

Conclusions

From the previous descriptions of the elementary schools and the
principalship, a number of factors nnd‘conCLusions appeared to be associated
with the following questions:

1. What organizatioanal patterns are utilizéd in North Dakota ele-

mentary schools?

The most often- used graded pattern was grldes K-6 with 54.7% of the

schools using the p;ltern' Grades K-8 was used in 16. 7% of the schools.

The K-6 pattern may be predomlnant bi.cause klndergnrten is now more fully

funded by the state and many districts have included grades 7 and 8 in

“junior high schools. The graded pattern, as opposed to a nongraded pattern,

is probably used because it is easy to administer and has been traditional

since 1860. The reason that over 90% of the classrooms were self-contpined
may have been because teachers prefer the autonomy of the self-con&gined
classrooms and are threatened by the idea of others seeing them teach.
Extensive use of open-space, flexible classrooes occurred in only 18% of the
schools. This. is probably due to the fact that most buildings and class-
rooms were constructed for use with graded, self-contained classrooms nna
would require considerable expense to adapt.them to an open-space facility.

Less thaa one-fourth of Fhe schools utilized team teaching Qnd about
15%vof the schools departmentalized most of their ¢lassrooms. The reasons
for the 11l1ted use of teaming or departmentalizing may have been because
teachers and administrators are reluctant to change to a pattern that 4

requires additional planning time and more careful scheduling.
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Students were also grouped by ability in grades K-6 in about one-half
of the schools. The purpose of ability grouping was probably to enable the

teacher to focus instruction on the needs of the ;tudents. Only ;bout

one-fifph of the schools were grouped by ability in grades 7 and 8. - This'
may have been because the grouping becomes more apparent to the students at"
those grades and could cause some studentS‘to feel infetiot.

2. What ptoblems and conflicts are elementary schools facing, and

what factors are associated with those problems?

The problems considered serious by the principals were not enough
guidance counselors, school too small to offer a wide range of prograps,
parents’ vlack of 1nvolvement and too much paperwork. The lack of guidance
counselors may have reflected the fact that small schools cannot afford to
provide this service; there may hzve been a shortage of qualified counselcrs
trained fo} the elementary levél; or with declining enrollments and budge£ -
cuts, counselor services may have been éliminqtéd.

It is apparent that since one~half of the schools had enrollments of
150 or less, these schools may have been able to fund and offer a wide range
of programs because state aid is tied to entollments The limited range of
programs in small schools may also have been due to the steady increase in
teacher salaries or the difficulty small schqols have in att;a;ting spe-
cialists and teachers to rural afeas. '

Lack of involvement in school ma;tets by parents m;y have been due to
the fact that- in many homes both parents hold jobs and their time and energy
are limited; or in the case of one-parent families, the burden of parenting
alone is demanding and time-consumlng. Other réasons may be that parents
feel educatxon should be the sole responsibility of the schools or because

of the decline in organized parent groups such as PTA. The problem of too

. Oq
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much paperwork may have been the result of the extensive paperwork require-

. . : - ) Q
ments of state and federally funded programs. s

The conflicts faced in 80% of tge schools involved students. This may
h;velbeen related to the‘prevalenqe of, and increase in, violence-<on TV to
which the students are exposed. The teacher/student conflicta;in 62% of the
léhools may have reflected a lack of individualized insiruction or an

appsrent increase in militancy within society.

3. What significant changes have occurred in-the past five years and

-
[4

what are their impliéa;ions?
! In 67.3% of the schools the per pupil budget had increased, which most.

likely reflected the effects of inflation, salary‘increases, and the rising

costs of energy and books. The emphasis on b;sic skills increased in 55.3%
"of the schools and may have been the result of the influence of the "back to
basics” groups or of parent demands er "better" education. The number of

'lpec1ilists increased in 54.7% of the ;chools and was probably the result of
the mandates of Public Law 94-142 requiring equal education of the handi-
cabped that mpst be taught by specialists. The extent of joint plaﬂniﬁg
among teachers increased in 52% of the schools and may have been a reflec-
"tion of increased professionalism in teachefg, a trend ;oward teaming or
departmentalizing, or the need for the support of other te;chers because: of
stress.

The decrease in class size in 40% of the schools seems likely to have
been a resplt of declining enrollments. Twenty. percent of the schools
reported increases in class size which may have reflected the rising
enrollments of schools located in the oil development areas of the state of
which may have‘been due to reductions in staff due to moneyrdeficits. "Back’

to basics" groups and improved teaching méthodl and materials would likely .

have some bearing on the increase in student achievement scores that
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occurred in 36% of the schools.

;.v Are students and’ staff in the elementary scﬁools in North Dakota
heterogeneous or homogeneous with respect to race?

Quite clearly, the student body ana professional staff in the schooli

are homogeneous with respect to race. In 95;3% of the schools, boihathe

ltudenﬁ-body and staff were predominantly white. This may have been due to

the fact that North Dakota is predominantly rural with few large urban

centers that would offer a wide variety of- jobs to attract a heterofeneous

Indian. These schools arejlbcated‘on or near the four rese?v;tions:located
in North Dakoka. Onlf one principal reported the professiénal_staff to be
over 50% Indian, which may have been because of the limited numbér of
qualified Indian educators. _ » . .

5. How broadly based isvdecision.making in tﬁe elementary scﬂooll?‘

The principals in the study met with many groqp the district
and school level, £or the purposes of dec151on akxg‘r At the district
level in making managerial and instructional decxsions, 85.3% of the
principals met with the superintendent, 75;3% met wiéh the board/advisory

groups, 64.7% met with other principals, and 49.3% met with regional
administrators. The supe?intendent, as their immediate superior, ;nd tﬂe
school board may often have had final approval of many decisions.

Decision making was also broadly based at the school level‘ Nine out
of 10 principals held regular faculty meetings which may have dealt with
routine d?cisions concerning schedules, policies, and instruction. The
majority of the p;incipals'in the study also met with policy/planning groups
and parent advisory groups fqr decision making. Abéut one-half of thg'

principals met with one or two standing committees, but a majority reported

no ad hoc committee or task force. This may have been because these groups




are of!en' formed to deal with crucial issues and at the time of the study

many schools may not have been confronted with issues requiring those’
. . .. . T

groups. - : »

6. How comprehensive are ‘programs of instruction, and 'how well do

4 .

they meet students’ needs? . ’ g

In addition to the regular academic subjects, o¢er thrée-fo‘urths of the
schools in the \tud.y provided remedial ;eading,.m'usif:/chorus, learning
. d1|ab111t1es, speech, band, and physical education, all taught by l[:ecigl-
ists. Still further, 82% of the .schoo)s had Title I ptogtams (tutonng),
72% had state\/federal funded special education programs, and 54% ptov1ded
Title IV innovative programs. Students also had access to a centtal 11brary'
in 80% of the schoolg. Other programs 1n some of the scilools were remedul
reading. o'r math l'a-b,' gifted programs, and multiple handicapped programs.
Nearly one=- £1fth of the schools had art teachets and 15.3% had p;'ogrlms fot
the emotionally d1stutbed The comprehens1ve programs provided may well
lnvel been the tesul.t A;f the sc‘hools’ compliance tor Public l.'..aw 94-142 and
7other state or federal requirements or funds. It.may also have reflected
efforts by the school districts to meet accreditation st’:andards.“ )
- 7. How much auth)u'ity do elementary principals have and what coordi-~ -

+

nation mechanisms do they use? ) y o

A little more than one-h&ff' (52.7%) of the principals had authority to
make staff selections and these were usually subject to centul office

limits. This may have reflected the fact that. many pt1nc1pals in Notth’
' 7

Dakota also teach patt-time, thus the superintendents.are likely responsible

for the final decisions about hiring staff. Only one-third of the princi-
pals had considerable or extensive influence over district bu&get alloca-

‘ tions to their schools. The reasons for this limited influence may have

Q
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been because so many districts are facing budget cuts land the supenntendent
and the school board are scrutlnlzlgg t.he allocations carefully and making,

those dec1s1ons . .

i i .
At the building'_level2 principals’_ did have extensive authority. Over

-

80% used their suthority to establish and enforce' rules for student and

_teacher behavior, probably because they were dlrectly'responnble for
rumuné an effluent orderly school. Besides rules, other c}\ordination-
mechanisms used by over 75.% of the principals were teacher _,evaluat_ipns,
classroom observations, facult); meetings, and inservice edué:t_ion.v The
principals most likely used their authority for these activities because it
was their direct responsibility or it was a district policy. ‘

8. What factors predict ‘principals' job satisfaction?

The ma_]orlty of the pr1nc1pals in the study said t.hey were very sat;s-
fied with their faculty and w1th the relatlonshlp with parents and com-'
munity. 'I'he faculty may have been a ma_]ot source of job satisfaction to
principals because the performance of the faculty was the direct responsi-:'.
bility of the priricipal. Being> satisfied with t.'he faculty may have been
directly related to the extent of the principals’ auth‘orit/y'vin fiiiling»
teacher vacancies. The principals in this study usuélly worked with the
central office in hiring, and 58. 7% of the prlnc1pals were very satlsfied
with thelr relationship with the district offlce For 53.3% of the princi-
paks, the occupation of principal was very satisfactory,. which may be
because t.l:ley considered the principalship as their. uﬁimate career -goal.
Thirty “)ercent_ of the principa‘\ls have beel_ll‘ in »the.ir jobs for the past llO‘
years.. Principals were the major source of infdrmatit;n concerning students,

\
so a satlsfactory relationship with parents may haye been an indication that
a principal was successful ‘Nearly one-half of the prlncipals tonsidered

“the performance of the school hoard as very satisfé\ctory. School boards
. . \\ e

N

K

ERIC 55

Aruitoxt provided by Eic:

(‘vv




53

may be a f;ctor in job satisfaction because s{((:ihool‘ boards make ‘many of the
decisions that directly afféct the work and respvonsibilitiqs of principals,
since principals frequently are expected to implement board decisions.

Student ‘achievément was conéidered very - satisfactory by 39.3% of the
'ptincip:;lls and soméwhat s.';ltisfacf.ory by 54%. Student achievement was most
likely a factor in pfincipal job saf.isfaction because parents and the p.ubli'c
consider high student achievement a sign .of a successful school and,

- therefore, a successful principal.

Should dat.a. concerning the elementary principal of North Dakota be of
interest copies of the study, "’A Descfiptive Study of the Norf.h Dakota
Principalship," are available from University of North Dak.ot.a Center for
Téaching and Learning Indgpendenﬁ Study Library; University of North Dakota

Phi Delta Kappa's George Reavis Reading Room; North Dakota Association of

- Elementary School Principals; North Dakota Council of School Administrators;
University of North Dakota Bureau of Educational Research and . Services;

North Dakota f)epartment of ' Public Instruction; and Jeanette Lindquist,

Valley Elementﬁry School, East Grand Forks, Minnesota 56721.
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CHAPTER IV - .

LEADERSHIP AMONG ELEMENTARY PRINCIPALS

IN NORTH DAKOTA

Education is viewed by the American public as one of the most impottantA

o
-

factors in the<futute success of the nation's youth (Gallup 1980) This
same pub11c helieves the school is a powerful fotce in the e11m1nat10n of
social inJust1ces, the improvement of society, and the ttansm1ttet of

cultural values (Knezevich 1975). It is also significant ‘to’ npte that all

I

segments of American society appear to recognize the;potential good that can

I

be accomplished through the educational system.. .- o

One of the most ctuc1al factors in accompllshmﬂg these goals and

limultanedusly making schools effective is sttong,leadetshxp. Hetsey and’

€ 2 "

Blanchard '(1977) defined 1eadetsh1p as "the 'ptécess of influencing the -

activities of an 1nd1bidual or a gtoup ih efforts towatd goal achievement in
a given situation" (p. 84).4 The elementaty stchool ptlnc1pal interacts with
a number of individualsxand groups with diverse interests in the schools.
Students, patents, teachers, school b;atds, and supetlntendents have vested
interests 1n what goes on in the.elementary school and how the elementary
‘school's leader is’?etfotm1ng his or her tasks. Each s1t ation demanding
leadership from the elementary ptincipal is also a uuigue ::E\gqmplex one.
Effective school leadership tesuits when the pt{ncipal becomes aware ;f his
or her own 1eahetsh1p style--the consistent’ pattern of behaviors use by a
leader when he or she is working with and through others toward g\al

\‘
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achievement--, understands the interrelatjonships of individuals and groups
‘involved, and plans actions in light of these insights.

Hersey and Blanchard (1977) formulated a situational leadership theory

-, which attempted. to provide leaders with an understanding of the relationship

between an effective style 1and the maturity of followers. The theory
“defined two broad categq}ies of leader behavior:

Task Behavior. The extent to which leaders are likely to organize

and define .the roles of the members of their group (followers) to

explain what activities each is to do and when, where, and how

tasks are to be accomplished; characterized by endeavoring to

establish well-defined 'patterns of organization, channels of
communication, and ways of getting jobs accomplished. '

Relationship Behavior. The extent to which leaders are likely to
maintain personal relationships between themselves and members of
their group (followers) by opening up channels of communication,
providing socioemotional support, "psychological ' strokes,"” and
facilitating behaviors. (pp. 103-104)

Four basic leadership styles involving a combination of task behavior
and relationship .behavior were labeled as high task and-low relaﬁionship,
high task and high relationship, high relationship and low task, and low

. relationship and low task. When a leader would &iagnose a situation in

order to provide ;he appropriate kind of leadership while meeting the needs
of followers and achieving the institution's goals; the style was considered
effective. Thus, any givep leadership st&le might be considered effective
in one situation but ineffective in a different situatibn. The four
.effective leadership styles were described by Hersey and Blanchard (1977) as
.follows: |

High task/low relationshié 1eader'béhavior is feferred to as

"telling" because this style is characterized by one-way com- ‘

munication in which the leader defines the roles of followers and
_ fells them what, how, when, and where to do various tasks. "\

High'task/high relatiokéhip behavior is referred to as "selling"
because with this style most of the direction is still provided by
the leader. He or she also ‘attempts through two-way communication
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and secioemotional support to get the follower(s) psychologically
to buy into decisions that have to be made.

_High relationship/low task behavior is- called "participating"
because with this style the leader and follower(s) now share in
decision making through two-way communication and much facili-
tating behavior from the leader since the follower(s) have the
ability and knowledge to do the task. ’

Low relationship/low task behavior is labeled "delegating" because
the style involves letting follower(s) '"run their own show"
through delegation and general supervision since the follower(s)
are high in both task and psychological maturity. (pp. 169-170)

-

Three factors in the situational leadership theory defined the maturity
of followers as the capacity to set high but attainable goals, willingness
and ability to take responsibility, and task-relevant education and/or

experience ‘of an- individual or -a group. Hersey and Blanchard (1977)

emphasized that these variables should be considered only in relation to the

‘task to be performed. Individuals or groups tend to be mature or immature

in relation to a particular task, function, or objective the leader is

attempting to accomplish through their efforts. Accordingly, it is

" important for a leader to be able to diagnose the maturity level of his or

,her'subordinates in relationship to a task (based on the given definition of

ERI!

maturity), then adapt his or her leadership style to be effective.
Subordinate maturity can_be plotted along‘a continuum from immature to
mature -with a leader concentr;ting on task-oriented behavior when sub-
ordinate maturity was very low fo; the task to be performed. As the
maturity of the subordinate increased in terms of the specific task, the
leader would reduce task-oriented behavior and increase relationship-

oriented behavior until the individual or group reached a moderate maturity

level. At that point a leader would decrease task behaviors bug- maintain

" relationship behaviors. Very mature subordicates would not need task-

oriented behavior because they would have the ability to'do the work nor

¢
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would these subqrdinates need relationship-oriented behavior because they
would be self-éonfident aqd-f;el gqod about themselves.

fhe purpose of the study conducﬁed by this writer was to compare the
;elf-perceptions of North Dakota elementary principals' leadership styles;
their range of leadership styles; and their leadership adaptability with
their sex; ;ge; education; amount of time they devoted to their brincipal—
ship duties; the number of womén teachers they supervised; the number of
cl%ssrooms they supervised that used 6pen space, were self-contained, or -

departmental{zed; the number of students who were team taught; the type and

size of community in which the school was located; their training in

leadership; the number of years experience as a principal; and the number of

years experience as a classroom teacher.

The Leader Effectiveness & Adaptability Description was used to gather
data for making the comparisons. The LEAD Self was d?veloped in the Center
for Leadership Studies” at Ohio University by Paul Hersey and Kenneth ﬁ.
Blanchard in 1973. It is designed to measure the self-perception of th?ee'

]
aspects of leader behavior--style, style range, and style adaptability--
based on the situationai leadership theo?etical model. The LEAD Self

presents the participant with 12 hypothetical situations and four alter-

native actions which might be initiated by the responder. The four

‘alternatives represented the high task/low relationship, high ‘task/high

relationship, high relationship/low task,' and low relationship/low task
styles. -The greatest nﬁmber of alterhative choices associated with a
particular leadership style determined a principal's dominant leadership
style. A 'principal's style range--the e*tent to which the principal
selected different style alternatives--included the principal's dominant
leadership style in addition'to the supporting leadership styles, tho;e in

which two or more responses were chosen by the principal from the LEAD Self.

RIC 6u

Aruitoxt provided by Eic:




A principal's style adaptability--the degree to which a principal used a
style appropriate to a particular situation--was determined by s?oring each
alternative‘chdice on a scale from -2 to +2 and calculating the £6t31 sco:e;
The range of scores possible on the ;daptability dimension was ~24 to +24.
Table 4 presents the dominant leadership styles of the 150>elementary

P

principals in North Dakota who participated in the study.

TABLE 4

FREQUENCY OF DOMINANT LEADERSHIP STYLES AMONG
NORTH DAKOTA ELEMENTARY PRINCIPALS

Domi ant Style . ~ Absolute Frequency Percent of Total

No Single .

Dominant Style 21 14.0

High Task

Low Relationship 5 3.3

High Task

High Relationship i 87 - 58.0

High Relationship .

Low Task 35 : 23.3

Low Relationship

[ Low Task . 2 ) 1.3
TOTAL 150 99.9

Twenty-one (14%) principals had no single dominant leadership style.
This suggests they had tied scores for two or more of the leadership styles
tﬁatvwere measured. Eighty-seven (58%) of the principals had a dominﬁnt
leadership style whiéh demonstrated a high concern for task and a high

concern for relationships. The second most prevalei;/ﬁﬁminant leadership
~
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style demonstrated by 35 (23.3%) principals showed a high concern for
relationships and a low concern for task. Five (3.3%) principals had a-
dominant leadership style which demonstrated a]highicondern for task and a
low conqefn for relationships. Two (1.3%) principals had a dominant
leadership style which showed a. low concern for relationships apd a low

concern for task.

Table 5 presents the range of leadership styles demonstrated by the 150

elementary principals in the sample on_ the LE&Q Self.

TABLE '5

FREQUENCY OF RANGE OF LEADERSHIP STYLES AMONG
NORTH DAKOTA ELEMENTARY PRINCIPALS

Numbe; of Styles }V ‘Absolute Frequency » Percent of Total

One Style 2 " 1.3

Two Styles C 72 48.0 -

Three Styles . 69 46.0 1

Four Styles ' 7 4.7
TOTAL ‘ 150 » ‘100.0

Table 5 shows that 72 (48%) of the principals had scores of two or more
in two of the leadership categoriés. Sixty-nine (46%) had scafes of two or
more in three of the 1eadershib style categories as measured by the
LEAD Self. Seven (4.7%) had scores of two or more iﬁ all four of the
leadership style categories, while gwo (1.3%) of the principals had a score

of two or more for only one of the leadership style categories.
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Tablé 6 presents the adaptability scores of the principals in the

sample.
TABLE 6
FREQUENCY . OF ADAPTABILITY OF LEADERSHIP STYLES
AMONG NORTH DAKOTA ELEMENTARY PRINCIPALS
Adaptability Score »Ablolute‘Ftequency ~ Percent of Total
T w4 to -1 3 2.1
0 to 3 11 7.4
4 to 7 . - 35 23.3
8 to 11 , 50* -33.3
12 to 15 33 : ’ 22.0
16 to 19 18 : 12.0
TOTAL 150 99.9
< M=95

The mean score for all principals was 9.5. Fifey (33.3%) of the
étinc1pals had an adaptab111ty score from 8 to 11. Thirty-five (23 3%) of
the principals had adaptability scores of 4 to 7, and 33 (22%) of the
principals had scores of 12 to 15. Eighteen (12%) of the principals had
scores of 16 to 19, while->11 (7.4%) of the principals had scores of 0 to 3
and 3 (2.1%) of the principals had scotés of -4 to -1. i .

~For the purpose of compat1son of the principals' leadership stylz,
tange, and adaptability and the selected demographic data, the ch1 square
test for k independent samples, the Kruskal-Wallis one-way analysis of

variance, the analysis of variance, and the Pearson product moment correla-

tion coefficient were used. A . significance of .05 was selected by the

k4
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writer as adequate for rejecting the hypothesis of no dif{erence for each
test.

"An examination of the data revealed tha; there was a statistically
significant difference between a princip;lfs‘ leadership style and - the
principal's experience as ; teacher. Those principals who averaged the most

_ experience as teachers had a 1o§ relationship and low task dominant leader-

B

ship style.‘ The group of principals who averagedAﬁhe second mosﬁ experiénce
as teachers had a high task and low relationship dominant 1eadership’sty1e.
This>finding would suggest that the more experieéce a principal haa ll‘l‘
teacher the less he or she was concerned with relationship-oriented 1;ader
behavior. Howéver, this finding should be interpreted cautiously and ma& be
due to several factors including gl) the véryAsmall number of principals in
the sample ;ho demonstrated a low relationship and low task leadership
- style; and (2) the individuals who demonstrated the low relationship and low
task leadership style were principals who.aevoted, on the average, the least
amoung’ of ti;e to their principalship duties. 1In light of these data
perhaps these principals felt little need to develop relationsﬁips for
accomplishing their administrative tasks since they had so little adminis-

trative time assigned. \

Further examination of the‘data revealed that there was a statistically
significant difference between a principal's leadership style adaptability
and the principal’'s sex. The female principals in the sample populationlhad
an adaptability mean score of 10.56 and the'male principals had an adapta-
bility mean score of 8.53, suggesting that female principals were nofe
adaptable in their 1eadership behaviors than were male principals. This may
be due to the fact that women principals have spent, on the average, more

years as classroom teachers where they learned to deal with students'

individual differences and have applied this skill in dealing with different

RIC - 6y

Aruitoxt provided by Eic:




63

»lituations ipvolving adults as they carry out their leadership Toles.

An examination of the data also revea;éd that there was a statistically"
significant difference between the percentage of.women teachers a principal
supervised and a‘principal's leadership style adaptability. Principals who
lupervised "67% and over" women teachers had a mean adaptability score of
9.95 Qnd principals whbrsup;rvised "66% and under" women teachers had a mean
adaptability score of 7.10, ;uggesting prigcipals'who supervised more womén
were able to’ adapt their 1eadersﬁip behaviors moré effectively than
principals who supervised fewer women teachers. This finding may be due to
the fact that, on the basis of the data in this study, women app;ared‘to be
‘more adaptable themselves; thus, those principals Qho deélt with more women
found themselves in situations which they were more or less forced to adapt
their leadership style. . .

There was no statistically significant difference found betwﬁfn the
principai's age -and his or he - leadership style, range, and adaptability.
However, a majority of principals in North Dakota demonstrated a high task
and high relationship leadership style. Apparently, principals ‘tended to

_view themselves as people-oriented and job-oriented individuals. This may
be due to the fact that the profession attracted people whé related to
others and who also worked to accomplish goals.

There was no statistically significant difference found between a
principal's sex and his or her leadership style.and range. The majority of
both men and women principals demonstrated a high cbnéern for accomplishing
tasks ;nd a high concern for relationships in their 1eadership roles. Most
men and women principals had either two or three leadership styles they

could use in a particular situation.

' | 65
b




64

There was no ‘ltltllticllly significant difference found between the
amount of education principals had and their leadership style, range, and
;daptability. Apparently, leadership behaviors were not a "result of
coursework for educational degrees. |

There was no statistically ;ignificant dff(erencey found between the’

size and type of community in which the school is located and the princi-

pal's leadership style, rénge, and adaptability. Seemingly, the fact that

principals may be dealing with people who come from different sizes and
tyﬁes of communities with differing perspectives did not affect their
léaderlhip style, range, or adaptability.

There was no statistically significant difference found between thei
amount of time a principal devoted to principalship duties and the princi=-
pal's leadership style, range, and adaptabilityf However, the prihcip;ll

who spent a greater percentage of their time carrying out their duties as

principals tended to demonstrate a higher concern for relationships. This
may be due to the fact that they spent more time in dealing with people in
the course of performing the leadership‘function as a principal and that

principals who devoted less time to their principalship duties were more

-

concerned with accomplishing the management functions in their role as

principals. ?

There was no statistically significant difference found betweéﬁ the .

PG —— )

percentage of women teachers a principal supervised and the principali!

)
leadership style and- range. Apparently, the sexual m}keup of the. instruce-
tional staff does not affect the leadership b#haviors used most often by an

elementary principal or the extent to which he or she varies the style from

one situation to another.
There was no statistically significant difference found between the

percentage of classrooms that used open space, were team taught, were

..
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self-contained, or were. departmentalized and the principal's leadership
/

style, range, and adaptability. Apparently, the way a school was organized

for 1nltruct10n did not affect the way a principal related to staff members

in accomplishing tasks. Principals who supervised a greater perceatage of

classrooms using open space and team teaching did demonstrate a tendency

toward a leadership style showing high concern for people and a low concern™
for task. This may be due to the fact that teachers in ‘such situations were

given more responsibility for management tasks commonl{ performed by the

-
»

: Pprincipal.

There was no statistically significant difference found between a

" principal's training in leadership and the principal's leadership style,
range, and adaptability. However, principals who had not had training in
1eadersh1p were found to have a greater facility for adaptability than
principals who had hadnleadersh1p training. Apparently, principals who have
‘had tfaining;becode less adaptable as a result of their training in leader-
ship. Perhaps the training they received emph)lized one style as "best'" and
the principal was behaving in that one way in most situations.

There was no statistically significant difference between the number o£
years experience as a principal and the principal's 1eadership style, range:
and adaptability. Apparently, principals' leadership behaviors were not a
tesult of more experience as a prlnc1pa1 ’

There was no statistically significant difference between the number of
years experience as a teacher and a principal's leadership range:‘and
adaptability. Seemingly, the number of styles a principal can use effec-
,tively does not result from his or her teaching experience.

In analyzing the data it was clear that North Dakota elementary princi-

pals perceived themselves in very much the same way. In all categories

N
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that were studied the majority of principals demonstrated a high concern for

people. ‘This.finding may be due ¢to the kind of tasks that principals were

_assigned. They.seemingly were more involved in the growth and development
of stu&ents and teachers. ‘Then, too, principals may be expressing what they
consider to be the expectation of others (parents, superintendents,
teachers, students) who had a vested interest in their jbb.

Only seven of the 150 principals in the sample demonstrated ; low

=m concern for people as it related to their leadership role as a principal.

These principals were most likely.to be females in rural areas who spent the
least amount of time, on the average, devoted to their principalship duties.

They tended to either have the greatest number or least number of yf:ﬁ;

s

. . _
experience as principals and averaged the greatest number. -6% years
e 2

-

experience as teachers.

The study of leadership is a complex and often baffling one. However,
- . - ‘
there is a challenge and excitement in the achievement of goals through

= effective leadership. Campbell (1980) stated it best when he wrote:

* .. . But many people with twenty years of experience- simply
' repeat one year's experience twenty times, they make no forward
progress because the second and third steps--creativity and
leadership--require more energy. These steps are worth it though,
because the dessert course in life comes from thinking up ways to
change, improve, "and expand that portion of, the world you are
cexperienced in, and then making new things happen. The results
are pleasant--a sense of growth, greater freedom, a, feeling of
relevance, a belief that what you do matters--and that is heady
- wine. Making a living is necessary and often satisfying; even-
) tually making-a difference becores more important. (p. 25)

*

Our educational leaders do mdke a.difference. As Betz (1981) stated,

B

"Leadership must help create the®conditions under which excellence can

- thrive in our society" (p. 95). :

v
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Shodld data concerning the elementary principal of Ngrth Dakota be of
interest copies of the study, "Comparisons of Leadership Styles, Ranges, and .
'Adaptability Based on Selected DemographiCFVariables Among North Dakot;
Elementary School Principals," are available from University of North Dakotg
Center for Teaching and Learning Ind!pendent,étudy Library; University of -
North Dakota Phi Delta Kappa’§ George Reavis Reading Room;’No%th Dakota
Association of Elementary School Principals; North Dakota Council of School
Administrators; University of North Dakota Bureau jof Educational Research

and Services; North Dakota Department of Public Instruction; and Ann Porter,

Benjamin Franklin Elementary School, Grand Forks, North Dakota 58201.
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CHAPTER V

RECOMMENDATIONS

/

LI . /
! / . .
The writers are submitting a set of teco?mendations for consideration

based ,on the findings‘of the studies about e el?mentary principalship in,
North Dakota. The recommendatlons will cleayly be of 1nterest to elementary

principals. They will 11ke1y be of interest ﬁb superintendents, school

1
board members, Department of Public Inst7hctlon petsonnel, and college and

un1vers1ty faculty who‘are 1nvolved in the preparatlon of profess10na1 edu-

/ .
cators. Professional Educatlon associ tlons w111 11ke1y f1nd the recom-

mendations -of 1nterest1and may w1sh Lo use them in framing policy or 1n/
/ I, 5

making decisions abouJ assoc1at103/ﬁrogrammyng or directions. There are
(

‘some citizens who have a spec1a1/1nterest in schools who may atso find fdf

’ - R i

recommendations helpful. ) o /
. !

The writers otfer {the fo}ﬁowing recommendations for action:
1. It is recommended that all talenteb personnelhwhose undergradﬁate
training is in elementary education and who |show leadership promise should
be encouraged to seek further training in educational administration at‘the
elementary 1eve1 preparatory to career advancement.

2. It is recommended that prlnclpals

-

e encouraged to putsue the

highest degree and/or credential feasible. Thls is based on the presumptlon
/ ; . !

that additional training impacts positively on ef ectiveneSS. It is @ssumed

t lt North Dakota educators and citizens want the best posslble schoollng

far thelr'chlldren and that effective 1eadersh¥2 elps achleve this goal““'
| t
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3 ‘lt L8 1etomﬁcndeg that female educators specifically be recruited
from the “talent pool of teac;er leaders and encouraged to seek training for’
the elementary school principalship. School boards and superintendents need
to be encouraged to employ talented, trained women as elementary pringipals.

4. It is recommended that school boards and school superintendents
tage a leadership role in eliﬁinating inequities for women principals.
. These include such thiﬁgs asulower sélaries, unequal opportunigies, lesser
assignment of_ duties.. Such action would eliminate the need ;na the
.potential for women admiﬂistrators to unify as a political fqrce and attempt
‘to gain parity and equity through the legislative érocess.

5. It is recommended that due care be taken to assure the elimination
‘of inequities and race bias which may face ethnic! minority principals,
particularly those in North Dakota of Ameriéan Indian heritage, whether it
be in equal opportu;ity or salary. A

6. It is recommended that secondary-trained, administrators now
working in elémentary schools -be expected‘to verify their competence aad
knowledge of elementary education or be required to be adequately retrained
in elementary education. N

7. It is recommended that principals and teachers iﬁ North Dakota
become more familiar with and consider the merits of the various organiza-
tional patterns for schools and implement those that will most effectivgly
meet the needs of students.

8. "It is recommended that principals in North Dakota actively plan

for change 'in their schools and promote an increase in the involvement of

others in decision making, problem solving, and conflict resokution.

. v
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9. It is recommended that the North Dakota Association of Eiementary
School Principals take; an active role in instructional 1eadership by
promoting supqrvision and in;ervice education for faculty which will lead to
the improvement of iqstruction and curriculum.

10. It is recommended that the North Dakota Association of Elementary

School Principals takes an active role in the training of p}ipcipals in a
variety of leadership models.

11. It is recommended that the Nérth Dakota Associatidn'of Elementary
School Principals continues to support research in the area of 1éadership in
the elementary school. k J

The writers offér tﬁe following recommendations for further study:

1. It is recommended that the studies of the priﬁciphlship be repli-
cated with a population sample that includes a corre;ponding percentage of
men and women principals in North Dakota to their actual number in the
gtate.

2. Itr is ' recommended that the studies of the principalship ,bg
replicated in other states for comparison with the North Dakota principal-
ship. ' \

3. It is recommended that because of the prevalence and complexity of
changes occurring in elementary schools, further study using a wide range of
additional variables be conducted relating to the elementary princiéalship.

4. It is récommended thatl further study be done in the area of
j;nancial alternatives for the schools since finances and economics affect -
the role of the principal and the manner in which s/he can fulfill that
role.

5. It is recommended that the studies of the principalship be repli-

cated using the perceptions of otpers,'such as teachers, superintendents,
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and school board members, in describing the principalship.

6. It is recommended ihat furtheir study be conducted about the leader-
ship style, r'angei, and adaptability of individuals in other ogcupa;io‘ns for
cdmparisbns with North Dakota elementary principals' leadership style,
range, and adaptabiliiy.

Four other ‘studies were done concurrently on different aspects of the

"elementary principéiship in North Dakota. Three of these werebvdone using
the vame population sample. A fourih study was done using a diffetept
sample. It is the final recommendation of the writers that persons inter-
ested in a more complete picture of the elementary principalship in Northb
Dakota should read all these studies. These studies are (a) :"Protot.ypic
Descriptions of the Elementary Principal. in North Dakota," Isabel Hovel,
University of North Dakota, 1982 (same sample); (b) ™A Descriptive Study of
the North Dakota Principalship," Jeanette ‘Lindquist, University of North
 Dakota, 1982 (same sample); (c) "Comparisons of Leadership Styles, Ranges,
and Adaptability Based on Selected Demographic Variables Among North Dakota
Elementary School Principals," Ann W. Porter, University of North Dakota,
1982 (same sample); (d) "A Description of the Elementary Principal alid
School Districts in Rural and Geographically Isolated Schools in North
Dakota’," anet Pladson, University of North Dakota, 1982 (different sample).
Séurces from which the studies can be obtained are listed at the end of

chapters two, three, and four.
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