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Poetic writing as a method of discourse and as a tool for

learning plays a significant role in the theoretical models ~of

-

Britton, _Moffatt, D’Angelc. and Kineavy, and y2t.studies in icﬁr

"ED228635

English-speaking countries eftectively demonstrate that poetic

writiné 'i§ assigned infrequentiy in the schools, and virtually o
1 : . . .
not at- all outside of English classes. From our reading and

-

discussion with colléagues‘we camé to believe the same was true
;t the collesge develu }hus we became intriguéd' with what
appeared to be a disc;epancv Between current theoretical
assumptions about writing and the actual practices oi tﬂachers in ' ’
: the classroom. We (esolved to include some “creat1ve writing" ’

assignm®nts in an introductory psychology class, and ‘(over the ) "

3

course of several terms) to develop instruments and techniques

- . -

1

twhich might enabis -us to wevaluate the importance of such . - -
\ : M K

assignments.

Poetic thinking, iniJames Britton's éense,‘ has always been

part of my (Michael Gorman 5) . Lntrodugtorv pswchoJogygcoursgﬁ I - —

" assign Mark,  Vonnegut’s Ihe Eden Exeress. an autobiographical

Vonnegut describes schizophrenia from the inside, reproducing his

thoughts and feelings while he’s hallucinating, ‘trying to kill

himself and struggling to figure out what’s happening to him.

s

b : ’ “PERMISSION TO REPRODUCE THIS

™

N .

E& Once students begin reading it, they find it difficult to put .
3 MmmMMmumemmm ‘. -

- . i . _Art Young
‘ : 1 Mike -Gorman
‘ . Margaret Gorman

¢
d J0 THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).” _

account of a young man‘ss journey into and cut of scmizophrenia.




f‘,A_huﬂmdQEﬂuwA AﬁvaPﬁfgi”WYLELPdgﬂLgnggmgékggip,tlﬁLwas_,intergsting-=1

couldn’t fall asleep after reading- it." My objective Is to get
. students to see schizophrenia from the inside--to undasrstand whé(
it means to be schizéphrenic, not just memorﬁze a bunch of facts

about schizophrenia. This involves exploriﬁg'valueé and taking

14

what Sritton calls the "spectator roleX For example, I have

students evaluate several models of therapy 'in terms of whether

td

ion rests _on

-

they can be applied tofschizophreﬁia. That evaluat
. .- } o

feelings as much as facts--if a student can sense what it fesls

- -

like to be a schizophrenic, he or she will evaluate the therapies

in a more personal way. ..Mark Vonnegut, the author di the _Eden:

Expréess, does just that--he talks about how it feels to take

Thorazine, to be shut up in & padded room, etc. .

-

But .it never cccurred to me to use poetic writjné “to

accomplish these goals. I haa my students write essays in which

rd

they discussed how various therapeutic models could be applied to |

-

Mark‘s case. The essa§s were good, but I wasn’t _sétisfied.
Students were mastering tle facts of Mark‘s case - and in Some

cases _seemed _to__be looking at their values, ' But I consider

.
-

values ezxploration and engaging feelings so important that 1

a1 «

wanted to make sure every student was encouraged to' do these

3

activities.

So when Art explained Britfon‘s model to me and- .suggested

trying poetic writing, I jumped at the idea. I asked students fn

L

a Aﬁalinngx class to. "Write a poem Bbout “how ‘ihe humanfstic-

_-w‘esttenLiql.penspeciiuﬁﬂéan be applied to schizophrenia, You may -

use Mark Vonnegut’s case, if vyou like. Your poem may be serious
or humorous,- rhymed or unrhymed--anything Vvou like." This
' ) 2
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perspective is one bf the four they had to prepare f{for their

final -papers. Its major .proponent is R.D. Laing whe holds that
| . o ' 7 ‘
"schizophrenia is an sane response to a insane world." He is- a

“

poet . himseli, so I thought this perspective  might. b2
° narticularilv\easy'to adapt to poe‘rv. \Td see iﬁiné’s point, vou
have to “"stsp outside" our ordinary distinction between sane and

insane, real and unreal and see society from the standpoint of a

~

schizophrenic who may reject all of our normal, - everyday valuaes.

»

When AArf and I went over the poems, we saw some eviderice

I3

that students werse taking the spsctator role. Ws also saw that

at least some of the students found the assignment a refreshing -

. - change from the 2ssays, which I still required. So‘we decided to
‘ ” ’ . - ¢«
conduct - a more formal, in-depth study of thé effects of poetic

~ writing in my Introductory Psychclogy class. A single poem Isn”t

L

t " - N

v ‘going to have much effect in a class where exams and €s5says count
.~ . N N . N -~ . )

- for most o the grade. We decided to Test the effects ©of a

q hixture of. poetic. and transactional+ assfghménti, looking at

"o different stages of the writing procéssi as described by Britton.

KA

We came up with the fallowing list of -assignments: .

~poem  about

e .-Students were ' first ~asked to write a
' schizophrenia before they had read anvthing ébou; dt, to give
them a chance to sxplore-their feelings and impressions. They

«

_were told it would be an ungraded draft.

<

--Frofn fhése poems, Loqr_Students were sel;cted ioru in-depth
case-studies thét‘Art will describe later in this talk. »

“é‘ Tﬂ;;‘\studénts wer;maésiéﬁed a draft eésav: worth q'hpoints
(oué of a'total of 100 }or the course), in which they had to

N . J

e

~
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e - - .- . AN .
+ discuss how the b1o~medica] and learning models could be =zpplied ; :
to Maﬁk's case. Théy were told that this essay would help them ‘ B

. 3. Next, students had to write a draft short story on roughly .

\

with their final. papers -and that it would. not be graded S

“eritically. (In fact, mosg students -got full credit).

the same topic as their drd{t essay. Thé idea here: was to

compare transactional and poétic Approaches to the same’

\ «

-assignment.. - The story was also worth 4 points and again, most .

studénts received all. four. ' .- s

@
- a2

4. Toward the end of the‘couése,(studénts were asked to write a ..
v v . . N

poem about how the. human1st1c existent1a] perspect1ve could be’

applied to Mark’s case. I had used this assignment sgveral times
T _before; but never in a class whers thelsiudentg had already done
sevemai-poetic assignﬁents. This poem was expected to be closer
to a final product than the first one and Was wofth two Ppoints.

Again; the students knew tﬁey wouldn‘t be graded critically.

- 5. At theﬂénd of the courssa, the students hadﬁto hand-in 2
_formal  paper in which _they compared the. bio-medical  and
numan1511c ehfgi' tial gapprodchgs to Mark [ ocn1zophren1a This

L3

- -

paper ‘was worth ten p01nts and students knew it would be graded

more cr1tlcal]g than their first draft.

6. Studonts,4we¢@ also . asked to keep journals throughout -the - R

quarter, making two entries a week.

«

In~ summary, then, students had one major expressive;
a551gnment (the Journéigi; twoidra{ts (the f1rst ponmAEhd fﬁ;v_ -
-———o--shrort story) and one- iinal poetic assﬁgnmewt“tihe“seCUnd poem) . e

They also had one draft and one £inal transactional assignment

v o We expected to see a cumulative effect from these

~ ‘ .
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- assYgnments. students becoming more daring in their exploration. \
BN o ’ A . . -
T 6f their feelings/values about Mark’s case “in ‘the poetic
assianments and students gaining better mastery "of factual .

material on the transactional. We alsco hopgd.studenfl attifudég

toward writing would improve, p&rficu]arilv with respect to how

poetic writing can be used to explore values. We developed - &

&

number . of qualitative and quantitative . instruments to assess

students® reactions to these assignments and get a sense of what

»

the'sfudents were learning from them. Students signed -yoluntary .

.

. - -4
consent forms to allow us to use their papers and ‘questionnaire

o

responses in syr research. Wa 2xplained the study to them at the -

-

. . " -

‘ ‘;nq of the quarter, and invited their comments. . -
% ' ’~ We will report results {rom two instruments' today;: a’~ ) i
chécklist and a‘qdéstionnaire. The cﬁecki&st items are 5ased on
< ) , )1
, . comments from students in ‘previbus introductory psvchologv? -
)'claaﬁes. Students_in my current pévéhologv‘crass were‘asked to

check ;tems they thaughf pertained to a ’‘specific assignment,

o

* - .
e.qg., "It helped -mé explore my own feelings about . sanity end

insanity." Students were also given open-ended questionnaires.

v after  each- M,a—‘s-;‘-'i-i-.gﬁﬁreﬂ-t——t‘h—a—%&'sﬁééﬁ-*@tﬁ?ﬁﬂiﬁw:t:h%ij*f‘é-l-fﬁm*&i)\ out——thes

~

assignment’- and whether it affected their thinking  about
- Ve

o

schizophrenia.

-

¥

<

Mighge] described the design and inst¥uments we used in this o
study. -~ I (Margaret Gorman) will say a few words now about what |

we found from all this. A
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As we expected, students -found the vﬁripus assignments

useiuf or interesting for di{{erenf reasoﬁs: This variety is | '.
reflected in how students responded after péch qssignmqnt to. the

items. on our checkJis?i-, Since our chécklist items -reflected

€ em »
bgth positive and negative reactigns as well as obJectibe aoa I~
5 e AR

.

oriented purroses and more playful exploration purposes, we feel

LS

students had‘obportunity to let ué know what ghe}'iegt about esach

kind of. assignment. I will spo@ you here responses to threé of.

the "~ chaecklist- statemants:

,\ RESPONSES .TO CHECKLIST ITEMS
The writing =2nabled me to organize what I knew “into -
words that will be usefuwl wheneyer the .topic comes .up
again--on a paper o¢r an exam, . or even in conversation
.with friends. - ’ ] .
‘ . 44% checked this for draft essay ‘ :
36% checked this for short story
27% checked this. for second poem
- 74% checked this for final essay
It gave me a chance to think and be semi-crea-tive at the
same time . . '
) 52% checked this foredraft essay
. 76% checked this for short story - - ' L
71% checked this for second poem . ’
—4 0% clrecked—this—for fi‘l{di e55EY—

wrote this assignment’ from Mark’s point of -view (or

I
- - —T—the——point ;of—view ot a schizophrenics: (it gave me tha - v
opportunity to gef inside a schizophrenic’s head. ) .
24% checked this for draft essay
23% checked this for short story - .-

57% checked this for second poem
4% *hecked this for final essay

- -
B

You can’'see in the first statement that moere of the fifty- .

o five students in the ¢lass tophd"ﬁﬁé“FTHaT“Essxy‘&ﬂﬂ*fhe-dﬁ&fh~wujh———-

essayA;usgiuJ for organizing their thoughts fox future rszifersnce . o

\

" than the short story or the poem.  (We refer o the po®m zs viéd

wgecond poen”.to distinguish it from the po2m we assigned early

\ ’»

¢




in the course ) - : .

Students believed the short storv and the poem allowed them

v

to . think and be creative whe;eas they indicated this less oiten

for the final essay or the draft eSsav Lt is interesiing ‘to

note, howzver, that half the studﬂnts 4id f=el that they could be
thoughtful and creative whi]e erting an eSsav draft, and that

this percentage drops'to a little over a third of thé stu&ents

for the iinal essay.

~

T‘ﬁe poem assmnment was most .effective at gett1ng itudents

to ‘write irom a sch1zophren1c s poxnt -0f view and to mova inside -

a schizophrenic’s head., "Over half the students checked this item

after writimg their poems, whereas less than a quarter checked it

-

after completing the other assignments. . ‘ : .

-

So in summary, it is our feeling that <theés transactional

assignments heiped students organize their thoughts and prepare
. .\ » ;

to commun1catﬂ them to another audience. Suppbrting this ideap

62% of the students 1nd1cated that their draft essav helped them«

prépare for their f{final assignment whereas only 29% oi .the

students felt their poem helped them prepare--even —thoudh “the
poem, like the draft essay, was on a topic they had to cover in

their Ifhd] essay! Op the othér hand, the . poeﬁ eﬁcouraged

. -~

creativity and helped studnnts undérstand Schizophrenia from the

-

ins}de. If, as scholars tell us, empathy is an important aspect

. - ) . ‘
oi moral sensibility’, and if"decentering is an important part. of

7writ1ng development, .such assignments-meHf"assiéfmteachexs in

'—meeffng-both.f Results irom the storv are more ambiguous becduse

the story was written after an essay on the same topic; the

o ~

students’ stories ‘were very essay-like in thelir content.
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y- " However, we havz learned that ambiguity is iffitegral to research

. . . C.
and wr}ting, and we -are committed to further exploring the
ambiguity whether of Mot wez can explain it.

S

?

know more about the k1nda of experiences these students have had
Fwifth writ1ng poetry ) Aﬁter they wrote the'first poem: we asked

. - N

them two gquestions about the1r experiences writing poetry.

.recently . , . 0

When did ‘you last write a poem on your owng

To ;help us evaluate the impact of the poem, ~we wanted . to’

~ SRR . . . WRITING POETRY °~ e
When were you last asked by a teacher to write a poem?
. Coer - ‘ ) percent response
‘paver . - - 0
.grammar school ’ 2
. junior high . ., 40
) high school o 57,
aarly in collegse.. . 31

N\

5

R

in college, usually i? fréshman composition courées." Contrast

P

this to when students last\qrote a poem on their own. bvery a

s - s < *

third - of them never write poems at all, but another third

reported that thev had writtep a boem 'recentrv. -Thev write,

3
TSP

that we sée a cluss W1th many closet poets in it! e
_We also looked at the comments students wrote on the 'oben-

ended questionnaire we gave them after comp]eting tha second poem

° ) -

. . never-. - T * 37
. ) © . grammar schocl - - o .4
junior high . ., ' 6 -
high schbol - _ 20
» ' . early in college . 0. -
b e o ntly - ‘ ‘ 33
You can see that: most of these students last wrote a poem for
. v
a class in high school. A third of them did write a poem earlv

although no teacher has asked them to do o) recentlv It appears




4 -
- .. Aassignment. l
p . COMMENTS ABOUT wRITING THE POEM C L .
.,u\ Per:pect;ves and Understand1ng‘ ol .o |
o ) . I4 gave me a new perspective on schizophrenla_-ﬂtq, '{ ' ,}
add to the bio-medical case). .
' ‘ - -~
T ” . . ‘ |
. A I gidn’t realize until this assignment what Laing
. . . really believed. - T
b’- . . ® . tT : hd ’ . . ‘
) 4 b I feel as though ! explored schizophrenia {from a
’ ) new angle, from inside the schizophrenmic’s hegd..’
iy ‘ s -i’m tinalily graqping‘what schizophrenia might be. )
Fee]1ngs ‘and Attitudes - ' - te ' )
- P : < |
. By writing a poém,. I could express my thoughts
very d1££erently than in a paper. , ) . o
‘o Ii_liked ‘¢tmy poem) enough to6 feel comfortable ‘
_ reading it to some friends of mine who. wanted. to know, : : -
_what I wrote. . . ) - . j
. ¢ ¢ ~ !
-0 " I enjoy writing the poems best. Not so much 1
pressure and more opportunitv to be creative. It seems . — s’
I can ecXpress my true' thoughts Better in a poem form
than in an informative essavy. . ) W
Their comments, as represented by these examples, tend to ”:1
support what they indicated on the check-list. Many ~§tudenféfﬁ
enjoved the . ‘assignment because 1t_ajibyed”them to explore and '
) ,fy_e_—eﬁpreSS‘iFﬁefiwffeeddﬂg5——ﬂbout*~scm3#%ph¥enda—m;ﬂIhe poem also
increased + students’ understanding of ‘the disorder ~and ~ the
’ psychological "perspectives. toward it. It helpeu them 'explore ,f‘

- -

schizophrenia from'the inside. Part of the students’ increased

- -

understanding stems from the fact that this is the £irst time

they wrote about the humanistic-egistentlal perspective, but -

part, we fsel, comes from the fact that we asked theém to write ¥

poem about it. They also wrote about the humanistic-existential ' .
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perspective in 'theif final essays and this did not help-

understand schizgphrenia “from the inside" at all. - =

- ) . Vs

I . would 1like to emphasize th@t we were no} working.hWibh*

humaniiies students, and that these }osikiv; comments aboﬁf b
creatxve come irom science students The-étudent who liked
\ P

poem and read it.to iriends is majoring in bielogy: thg Stu

who believes she expresses her thoquts\PeEEer in & poem

Vstudy1ng chemiual engineering I'should.mentibn that this
student does not wr1te prose ‘well, and produced a fairly
final essay despite her effort on it. However, she— wrots

o

exciting pvem. 4&nd we are glad she could have an opp&?tuﬂjty.

enge;s hersel{/in another,wai, une that she cannot use ofte
the university. Here is her poem: o L
" L] X - *
A - : /
She came in my office : oo
- .In vellow from top to bottom . .
14 * -
"] dream of macaroni & cheese" B , -
R she said - - ’
’ This-was her favorite iood
_But later . )
I goncliuded that e
What.she was really doing : .
was being that food, ] < .
v ! . a
Realifty o i o . . .
. ’ was school : ) .
Bio tests and lab . : ]

Steve the TA
‘gives anobherqu1z

‘

"Take me home, Kraft" .
~ ’ . . ‘\
‘ { What an escape! - T
) Thin, white and hollow o

P

__She puts on'her vellow — - -

sweatshxrt .
~Then on goes the cheese
And all is well -~ ) . ,

et o g =

them

aing

his

-

dent

is -
Q

last

poor

L]

an

N -

n at
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: szi;iLnﬂigi,/ (presented by Art Young) . e
s From the-more than seventv,st‘?ents enrolléd in the class wpf
T seIected four students to work w1th us in tyo capacitxe: firgt
. . as ie]low researchﬂr< examining the wr1ting of fellow students,
7 L. *con o

.~ ' recordxng observatxona and descrlptlons, meetxng bx—week]v to

. . .
C e .

' discuss,impnéssions, and braxnstormxng at poirgts oi departure. or
. . -
points of agreement, and seconﬁ, we~askeﬂ,them “to serve as
subjects for -the purposes of case study rﬁsearch; " to humor us

. . B - .

with a couple of tapéd_interviews about their writing and

classrpom - expe?iépces _in Introductory PBvchologv. to do
» .y - . ,}-

additiohal journal .entries on topics related to thein writing and |

L]

» o

~their partic{paﬁ%on ip the research prgjecb,‘ to‘save igﬁﬂﬁs :1f7f‘
wr{%}ng Cincluding rough draits, outlines, notes) done in
A ’c;nnec{ioT ' with this class, and  to 'ipin -us. in frequefit
discussions ;bout the role of‘&ritiqg,inolearning.- Qu:; ‘bbiscl
- Y (O

was (and still «is) to buiid a profife of thesa four students ' as
writers in a psvchology class, albeitiunusual writers, anes who
. : < ) . . oo

were doind the assignments gnd then collaboratively reflecting on

’

thexr POSuJble sxgnxixcaq@ﬂ We wanted the case study dimensian_

v -
il v

te our researoh to reveql .individual instances of student
. . . d

: experience under this writing across the currxcu]um modnl. 3

- ?

model which- utilizes a]l threé qpmponents 'oi James Britton 8,

»
! Y

theory-- expﬁaasive, trans;ctiona], and poetic writxng-— in the
\ = o hd ) / . 5
teaching of a social sscience class. We also, wanted whatever

. Ve . )
. i . ' * . .

students we selected for study to work with us as ,éollabci&tars

. 3 X ~ AT . .
/ on the research-- thus <creating d framework ‘far studenti «and
. ' ° ’
teachers alike to be- learners in the research process.
@ u ’ .
The four students were'selected;with much bias. - During the

.

, . 4 . 11 ’ -

g




first week of class each of'thé sf&&eﬁié were aské&%towwrite‘ a

a poem about schizophrenia and fill out two auditional survey

~ R

' instruments, the i,,?(xlroiting Apprehension Test developed by John
Daily and Michael Miller at the University of Texas and the ~

Writing' Attitude Survey developed by the Humanities ‘Department o ,

N\

Miﬁe, and I met and in one sitting, read theée' materials ahd

identjified those ‘students whose poems we liked, and who saw

v

) TN
. themselves as people who were fairly good at writing and who’

: - enjoyed dofng it. From this group we selected four students

based on their yéar in school, major, .sex and-attitudes toward

writing.  For example, while =sach of the four said that they

.

enjoyeéd—wri-ting- some thought—jdurnal —writing was ve fuablée and

4 - -

|
) ,°Re§aanch> and- Ev&}uationfdemi%%eetag——Miehdgan» Tech. -Margaret; -
|
|

others that it was a waste of time. I would now like.to give vou
< \ a thumbnail sketch of one of thé student writers.

John is- twenty-one yvears old., an welectrical .engineering

L}

. ) E
major, mustached, reservéd in conversation. He enters the class

5 . . ‘

. - believing. that journals are useful tools and°that w?itindvshou]d

* »

be done in all ‘classes. He believes in outiines, thesis

statements, }ixed rulkes for Wriiing, and knowihg pr;éiselv what

4
L

'ﬁ—_' _‘is to be said before touching pen to papers. John likes to

write, but feels some nervouéngés about writing and is a little 1

»

. . uncertain about his skill. Although he copies his writing over

*

”j e neatly: before turning it in, he is essentially a one draft

+
) nt

)

"

) nweref. : . . ) .
~John wrote his fimal essay of more than 750 words in three

w4 . . hours, his assi&ned'"dr{?tfessav" of .600 words .in one and a half

- o

> x e PR - el
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In both the short story and the poem he had begun to write

to twe hours, a&and his short story of *700 words in one and & half

o

to two hours. The only exception to this pattern was the writing

of the poem.. Here John took several drafts and two hours to
write about 100 words in twelwe lines. He did at least ‘three
major rewrites, each with a separate title: "Voices " "Demons."l

"Daemons . " He discovered 'both the .final title and new \

e SN

implicétions for his poem by looking up the'wofd “Degmon” in the

B
-

dictionary, a strategy he did not use for any of the other -

assignments. Thus, when writing in poetic form, he exhibited t he
~ - .

behavior Britton terms impelled and Linda Waitkus refers to as
- S 2 . ‘

enticing - an intense enjoyment with language and form.

John‘s Writing Apprehension Test and Studehf Attitude Survey, )

showed little pre to post cha@ge\excgpt for two items.  On

December 1, John "stpanglv agpeed“‘that ”There'arewfixed rules

. that govern all good writing" and “Before hegiﬁnlng‘to write, I

should lknow prec}ge}v what I want to say." On February 17, he

"disagreed with qualification" to both stdtements.. ~In an

#

interview John was askéd about this ;h}ft'énh ‘he replied that ‘the .

shift had occurred because of the creative writing a;signmen$s.'

without a clear sense of direction, plot or substance. John was
qpick to point out, however, that the shift on the scale occurred
only because of creative Qriting, that in formal essays he still
believed in knowing précisé]v beforehand what needed to be said, | T

saying it according to fixed rules, and saying it in one draft.

This is why he checked "disagree with QRALLLLQLLLQn"iqn the form;

it was a considered decision. John felt that both ﬁmethods of ° ) .

composing produced good writing for him--using precise planning

13 -




and ‘an outline for formal essays--using speculative, discovefv .
< .

writing fop creative assignments. John’s interpretatibn of his
own experience had delineated two separate but equally valuable
writing processes that worked for him. John had never been asked

to write a poem in his college career, and only once or twice in

high school, maybe. He did not write poe'try on his own, but he
did occasionally write science fiction’,stories. However, 'the

journal that he kept for the class contained several entries in-

. . ‘ "
poetic and story form., eniries of his own devising since the

teachqr expécted prose entries, and indeed the great majority ok

_ students did expressive prose entries. His two papers were
traditional in form and substance; they  covered what was
necessary in coherent beginning--middle-~-end form. It-is-clear

John is comfortable with tﬂis form and that, it works well for him ™
in fulfilling ﬁost of the writing\tasks he is asked to do in,
- college. Both of. John's poems. ar9.-w%itten from the .
- - schizophrenic’s point -of view; the firsg full of nervohs anergvy,

confusion, alienation, grothquenéss. The second, written ten
weeks later, is calmer, intellectualized, sympathetic. ~Perhaps
John‘s comment in his journal on reading as a researcher the

~

writing of his fellow students may-be illuminating here.

In the first ‘writing assignments some writers were,
somewnat . unsympathetic with the disease schizophrenia
These same writers became thone sympathet1c in the second
‘writing assignments, presumably “after th8y learned morse
* about the disease. 1t seems passible that by putting
- themselves in-the position of being a achizophrenic in -~ -
* the -poems and story thev shed prejudices concerning, the
disease. It 1is my opinion 'that the poems were
valu&ble in the -study of schizophrenia. I do not
.~ believe thdt they were extremély valuable in that they
. did not require much research into the specific facts of
. the subject. However., they were, valuable in that they

- T .
g
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| _got me more interested in the subject, they prov1déd me -
’ with introductory fdcts, and most impprtaﬁtlv, they R
allowéd me to get into a schizophrenic‘s head.. It is my

opinion that vou learn more about- schizophrenia by
imagining vyourself schizophrenic than by just studying

facts. .. The only analogy I can think of is that of an

actor who plays the part of say., General MacArthur. “The

actor may be so involved in his role that he actually .
. thinks he knows MacArthur. personally even - though ‘he’s ’

never met _him. This 1is & definite increase in the

understanding”o{ the subyect.
John is one instance of the kind of reflection that éan
- .
occur when students arg asked to write in content classes like ° '
psychology in arQafiefv of wavs——expfessivelv, transactionally, l |
poétically. John 'feels he lzarned more about pswcho]oqy and more
about writing by experiencing this approa;h. However, as we have
heard in John’s BWn words, the ;earning in cfeative'wrfting is

different . from the vjearning the facts" writing he usually does. -

We neesd to consider the value of this different kind of learning

and writing. Our ongoing project is designed to examine our
teacher’s intuitions that such writing tasks .are worthwhile-- ~ |

worthwhile because as teachers we want to teach persons as well

és “"the facts." : -

~
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