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- o0 . INTRODUCTION

—— — o — - .

The Toronto Board of Education first requested a study

4

of students' post -secondary plans in 1975 when it approved

7he following mogion: ‘

7/

That the Toronto Board of Education initiate
- a research project to update the Every
. Student Survey of 1970.

That it include a study on the formation of
educational future post secondary
. expectations amongst intermediate (7, 8, 9,
.. 10) students and their families.

‘ //‘ That the following variables be considered:
\ 1) Existence of tuition fees. °
2) Nature of support scheme.
3) Socio-economic background.

4) Sex.

Cultural determinants. \ ‘
6) Access to information about post

secondary education. ' .

7)' Expectations of family, school student.
8) Academlc determinants. -
9) Peer group determinants. ’
. 10)- Demographlc determinants.
That =z copy of the research design be tabled .
at the School Programs Committee, the design ’
to include budget implications and further
recommendations as to alternate methods of.
funding the study before the research prOJect ,
proceeds. ‘ ’ . *

¥ ‘ ‘ (Minutes,of the Board, « ’ .
: February 13, 1975, p.89)

W

On April 3, 1975, the Board accepted 4 recommendation from:
P : . . o
the School Programs Committ e: 4 :

- - . i

" (c) That the Board initiate, subject ‘to
budget considerations, a review of the '
literature on post secondary eXpectations and

¥ - . ]




- 92 - °
acgessibility. The object of this study'fs
primarily to prepare recommendations designed :
to improve Toronto student accessibility to
post secondary education, and that an amount

of $6,000.00 be included in the Budget
estimates for this purpose.

7 (Minutes of the-Board, pp.188-9)

.

»

The resultant literature review entitled Educational

Aspirations, What Matters? (Deosa&an, 1575) attempted to
identify: (1) ngt is kwfwn about post gécoqdary efpgctat{pns and
" accessibility, (2) what is hot‘known, and (3) how and where it ié
possible to embarg on solutions or further§in§estigation.

"In‘the summary of that report (pp.71 - 82), Deosaran stated
that "social class and sex are two variables prominenti§ relgted
to both students' post~§econdary educational aspirations an& their
actual enrolment" and that Alanguage} ethnicity, location of
residence, ability, family size, birth order, information éccess,
type of high school and program, personalify traits and the rple

of significant others" are other specific factors which are also

. ”
- related. ' He then wrote: . : : -

’ " - ‘-. N )
In large measure then, to say that any one of

the above variables sufficiently explains -
students'-educational aspirations is indeéd a
half-truth. Instead, one of our soundest .
conclusions is that these variables interact
to such an extent that no single one can; by
itself, give an adequate explanation. -of the
formation or presenece of students' post .
secondary educational aspirations.

'‘Concerning what is not known about post secondary (
aspirations, Deosaran noted that "research is-somewhgt lacking in

the ways whereby students' educational aspirations are formed."




.~He elaborated as follows: -

; We do not, for instance, have a systematic
understanding of ‘what types of values or
subtle reinforcement students ‘derive from
their parents .towards the formation of
educational aspirations. We can, however,
anticipate relationships between ra student's .
‘educational aspirations and extrapolate, for ‘ \
example, from the présence of other .
university-educated members within his/her
- family. But as to the way in which students’ .
. ( aspirations become limited or enhanced by . “
family values, we are left in soéme doubt )

When and how students' educational °
aspirations are influenced by either
financial resources or indigenous value
orientations remains of critical importance
to both- teachers and policy-makers. It is,
unfortunately,,a question so far unresolved
in the resear literature within Canada at

least. ~ , ‘ , )
‘/ Basically, two major questions arise - in terms .
of social class and- accessibility° N

kl) ¥hy are more ab1e and williné students
., not attending university? . ’

-

(2) Why are more able students not: wi111ng to
attend university?

¢ ’, .
s ’ i B

Several years after the litefature review was completed, on

»

August’31, 1981, the School Pnograms Committee -passed the-

following motion:

Tha the Director of Education be asked to -
‘report on the feasibility of a research study
. to examine the aspirations of Toronto
secondary school students to post secondary
education -

. (Minutes of the Board,
) ‘. +» September 3, 1981
p.751)
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On Septemb ry17, 1981, the Chairman of the Toronto Board of
Education met with Ms.“Teri Hilborn, Special Projects Staff Persog
to the Edﬁcat%én Commission of the,Students( Adminiétrative
Council (SAC)/of the Universiéy of Toronto, Professor Michal

" Bodemann of tge Sociology Department/of thérUniversity of Torqgato,
-and the Chief Educational Research Officeg’and ‘the Research
Associate of the Torénto Board of Education to discuss the

feasibility of a co—operafive research study on wcce;;ibility to

-~

post secondary .education. A number of researgy(;trategieskand
schemes for co-operation were proposed from which evolved a plan

which was presented to the School Programs'Com%;ttee. The Toronto

N ¥
Board then recommended:

-

(1) That the Research Department be
authorized to co-operate with Professor L
' Bodemann and the Students' Administrative
Council (SAC) of the University of Toronto in
“the research study; and -
(2) That funds in'the amount: of $3,000 be - v
‘approved from General Contingency fow~1981 .
. and-that $7,000 be included in the i982
budget‘forvthis research study.. -

: ’ . \ ‘ (Minutes of the Board w .
4 - October 14, 1981, p.831) . .

o
; , !/
N N ) . R L
- .




PROCEDURES

. [4
Data Collection )

Data were collected'in three stages.

»The.Eirst Stage ’

~

The f;rst stage was exploratory in nature and was

primarily managed by .Professor Bodemann of the'Universify of
Toronto who made the study éart of his third-year field practice
course entitleq Applied Sociology. He asked ten of his students
t6~participate; they agreed and worked on the project im pairs.
Tﬁe purpose of this first stage was to\deyelop a

synthesis and some tentétiva hypotheses on how gfade eight
students make the decision whether‘pg'not'to go to university and
‘how they consider bfher post éeconaéry optiops. These
suppositions were then to be used in the developmeﬁt of the-third
stage of the study and in the composition of the final report.

\ The universit% students began their Qork during October
6f 1981 and first set about‘aeciding how many and which of 37
Toronto senior éhd'compqsite elementary schools thqy would
approéchlfor the purpose of‘sélecting g_fzsategic sample of: - N
approxiﬁdtely_lzo grade eight students. Their aim was to select

schools which were representative of the different socio—-economic .

v

> . Y -
areas of the city and whieh enrolled students from the major *“~
éﬁlturai/ethnid groups. -The Toqonto_Board Research Department

assisted by providing data from the Inner-City Criteria. Review

(Bates & Rutledge, 1981) and The Grade Nine Student: T
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.

Survey: "Fall 1980 (Wright & Dhanota, 1981). The inner-city data

1t

are produced under ;he supefvision of the Co-ordinator of

Inner-City Programs and classify elementary schools in Toronto as

. inner-city or non-inner-city accordlng to the cultural i . '/,

socio—-econonic composltlon of the school population and according -

to student data on the variables mobillty, single . parents

N >,

cultural or1gins, income, both parents working, and housing. The

1nner-c1ty schools are further classified ihto three categories.
according to their degree of inner-citiness. A complete listing ¢
of elementary schools by inner-city categories is found in

Appendix A. (Class I schools have the h1ghest degree of.

inner-%itiness.) The grade nine survey data are produced ufder ¢

the diréction of the-Chief Educatlonal Research Offlcer and -
1nclude student s level of study, birth place, mother tongue, <
famlly structure, parents' or guardians*'occupations, language

fluency, race and colour. The places of b1rth of the 1980 grade

nine students as recorded”by the survey (see Appendlx B) were

-

organized accord1ng to the1r previous elementary schpols with the

-

help of the Toronto Board Computer Services Department to provide~

a rough estimate of the cultural/ethnic makeup of each elementary

-

feeder school. -

~u
-

Using the Toronto Board data, thern, the university students .

-

selected ten schools with inner-c1ty ratings and approximateée

cultural/ethdlc compositlons as ﬂollows

\
H

v ~

~
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School A
‘  —— s

Non-inner-city

Born in Canada

. - 91%
- Born in U.S.A, - 3%
. \ Born in Europe T - 3%
bt - . Other ‘“'e | b 3%
. School B
o Non-inner-city
. j " Born in Canada - 91%
v . : Born in Europe - .5%
.Born in U.S.A. o= 2%
Other - - 2%
. - ’ School C
~— ) i
Non-inner-city
Born in Canada y - 82%
. Born in U.S.A. - 9%
" Born in Europe , - 6%
Other - 3%
« School D |
Inner—city (Class III)
. ¢ Born in Canada - 85%.°
Born in Europe -, 6%
Born in Caribbean - 6%
Born in U.S.A. . - 2%
Other ~ - 1%
School E
- <3
. Inner-city (Class III).
Born in Canada ' - 66%
Born in gurope - 17%
Born in Far East . - 6
Born in Caribbean - 6% '
Born in South America - 3% .
. : Born in South Asia - 1% ‘
: . Other - . - 1%
- * ' School F

Inner-city (Class II)

Information on place of birth unavailable.




Inner-eity (Class I)
Tnformation on place
School g

Inner-city (Qlass I)

Born in Canada

-

of birth incompiete.

] -«
. : 8*- .
: School G . : '
N,
Inner-city (Class II)
' Born in’ Canada - 49% - %
 Born in Europe® ' . - 37%
. Borm in South America - 4%
- Born in South East Asia - 4% -
" Born in Africa - 2%
- Other = 4%. -
School H°
. liner-city (Class II) ¢
" | Born in Canada « - 47%
J Born in Caribbean - 15%
Born in South America - 15%
Born in Eurepe - 9%
» Born in Far East- - 4%
Borp in South Asia - 4%
Born in Middle East - 2%
_Other ° T~ 4%
School I )

-~ .70%

Born in Europe 7 - 12%

Born in Caribbean - 6%

Born in Far £ast . -~ 5%

Born in South Asia .- 3%
Born ‘in South East-Asia - 2% "

_'Born in A¥rica * - 2%

5

~»

s

-

The socfblogy students were assigned the schgols so that as

N

far as possible each pair of students had two contrasting schools

from which to sample grade.eight students.

-

The Research

Department apprised the ten principals _of the study and the

sociology students then contacted them.

@

With the kielp of the

: - LY =
principals and other ‘members Yf the school staffs, the university

»~

‘hed

[
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N
v - 9 -— .

. . n . ’
) | students sampled approxigately 400 grade eight students of both

-

sexes, various cultural/ethnic backgrounds and differing académic
abilities and then sent letters home to the parents/guardians
desdr;bing the p}pject ‘and requesting permission to interview them

and their children. A sample of the lettgr and consent form in

Enélish is shown in Appendix.C; these were also sent out in

. .
Portuguese, Italian, Chinese, Greek, Spanish, French, Vietnamese,

. “Polish and Panjabi. They received responses in the affirmative
\ v ’ . -

for 160 students from which they se€lected’-120.

- *

’
L4

For four Qonths - Déceqper of 1981 through March of 1982 -
the university stuéents observed in the classrooms of these 120
grade eight stu@entg, inferyiewed‘them and some of their
parents/guardians and.took some of them on tours of the University
of Toronto. A féw of'fheir teachers and principals were also
inierviewed._ The elggsroom obéer%ations were done to:deVelop'
ideas';;::z.the organization and atmpsphe}e of the various
egucafidnal environments and to note teacher-student interactiomns.
The interviews with the séudents were- ¢conducted on a face-to-face

A

basis,in their schools, lasted approximately- 45 minutes and were

of an informal, qonyersationél naiure'which followed a guideline

‘of questions drawn up by the 'sociology students as a class

R

beforehand (see-Appendix D). "The parents/guardians were aiso
interviewed informally for approximately 45 minutes but in their

' homes; they .were questioned particularly with respect to the

~

importance they Placed on education for their children.

The Second Stage

. \ s 5 ~ -
~ During Febrdar? of. 1982, a short survey ‘questionnaire, a copy
‘ . . R A

of which is given iﬁ.Appéndix E, was devised by the Research

.'—d N . ot
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Associate and Research Assistant of the Toronto Board and sent to °
every"grade eight student.' The‘purposes,of administering the
duestionnaire were (1) to gather exhaustive data on a number of
baokground variables suoh as sex,‘SES, country of birth first | . !
. language(s), cultural/ethnic group and academic ability; (2) to
dete;\lne at which 1eve1 and in which secondary school the student 4
planned to take grade nine; (3) to discover the relative .

importance the student places on education in his/her life when |
balanced against job, money,_nleasure, famiiy, love, happiﬁessf“
freedom and'health; (4) to find out whether the .student feels " .
he/she has the abflity t; comnlete university; and (8) to see if.
the student plans to go to university. '

Numerous cross-tabulations and scalings were performed on
these data (see‘Suhsequent section on data analysis).to ferret out
relationships whioh were then ‘used to select a sample of students
for the third stage of the study and to support or enhance the
’findings of the first and third stages. : N

Of the 4,663 grade eight studegxs identified by the Computer T
Services Department, 3,969 (85%) returned answered questionnaires.

The remaining 15% of the students were absent, had transferred or

vere found to be special education students not ready to leave the
elementary system.

The Third Stage

The third stage of the study was conducted quring April, May 6 "
. and June of 1982 and,involved in-depth structured interviews with

231 grade eight: students.

The interview schedule is shown in Appendix F; it uas put

together by the Research Associate, Research Assistant and two of %




»

' -1~ °

.-

. the Sociology students and incorporated many ideas synthesized by

the'sociolog§ students during the first stage and also suggésted

.. . %
by the Guidance Department of the Toronto Board. The interviews
ol f v

required approximately 30 minutes to complete and were qohductéd
in the schools, on a face-tb—face basis, by the same two sociology

students.

bne of the first questions on the interview schedule was: ~

'

Think about the ways you make post secondary
) plans. Think about all -the peopie you talk
L to, all-the things -you experience and all the
) ‘materlals you read, etc. Some of these ways
are written on thls card. What are the four
Y 'most important ways you have made such pI ns? .
. " Tell me the most important first. _ ¢

Ffiends - : - .
Parent(s)/Guardian(s), . .
~ Guidance Gdunsellors | ‘
Guidance Materials . .
Brothérs/Sisters ‘
Principal
“uie Teacher(s)
Cultural Activities.
Male/Female Roles
lfoney .,
: . Marks/Ability
Media )
Personal Hobbies/Interests - ‘ :

»
i

.

¢
' .
. Y
o

\

Upon answering thisfquestion, the siudents were fhen asked
séveral detailed quéstions related ‘to. each of the thirteen areas
Jof influence. The in;er?ie& then éloééh’with a few general
knowledge questions about higﬂ schobl and post sgcondary”options
(see Part O 6f~the Interview Schédule):

The 231 grade eight students who were interviewed for this
third stage were identified by first érosé—tabulating the answers

the entire gfade eight population gave-%o questions 3 and 4 on th

o




v

A : . i ’ _12-6

—

_survey duestionnaire adninistered for stage two. The yuestions
were: ‘ . L . B

-

3. Do you think you have the ability to
complete university?

. ) ) Yes, aefinitely
' Yes, probably
. Not sure either way
Probably not

‘No
" . . )
4. Do you plan to go .to university? .
‘ Yes, definitely
Yes, probably —
) Not sure either way-
. Probably 'not _
- No ..
- Three groups were then ideptified: |
‘ Group A - z,o(é students (51.5%) .
- Those whé fe}t‘they dgfinitely’or"
probably had ,the ability td
v -complete university and .wha ‘
definitely or probably planned to
) go to university. -
Group B - 114 §tudehté (2.9%) . \‘

~ Those’/who felt they defigiteiy-or
probably had the ability to
# complete university and who
. ' definitely or‘probably did not plan ’
] to §go to university‘. |
'qugp C - 431 students (10.9%)
’ ~ Those who felt they definitely or
‘probably ‘did not have the ability
to:complete university and who"

definitely or probably did not plan

&o go to university.

1
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These . three groups accounted for 65. 3% ff the grade ‘eight
population Most of the remaining students were unsure of their
. , plans and/or unsure of their abilitw (see Tablei?).‘
The 10 schools whieh were involved in the first_staée_were

.not included in this stage; therefore, the remaining 27 schools

- enrolled the following numbers' of students in the three groups:

> Jarpup A -1,238 . -’
. : S A \\\\8 ' .
- " Group B - 0 : : . \\\
. . ' Group C - 314 .

-

The i%%estigators then decided to sample approximately 200
students from each of Groups‘'A and C and 1nc1u all of Group B.
. , After random saJnling, the numbers were: ’ - .t

-~ Growp A - 198 ' . \

_ * . . S Y - — .

-~ Group B - 80

o Group C - 204 ' ‘ \\“ .

- 482 - Total” e
&

.. L . . )
Letters and consent forms (see Appendix G) transdlated into -

e

seweral languages were sent td/the parents/guardians of these 482
students and nositive responses were received from 50.4%. In

order *to make sure that the students had understood qnestions 3

, v . - 3
’

and 4 and-yere therefore properly classified in Groups 4, B, or C,

the interviewers double checked with the students at the beginn}ng ’

vN

ot the in—depth interview . As a result, 4 students were found not ’
to belg%g to any of the three groups, -and were not interviewed
Finally, 2 students could not be interViewed because they moved

out of the city, and 6 could not be interviewed because they were

/h_.
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- continually absent from échool. Thus, the numbers of'Stgdents who

‘

were finally in'terviewed were: ] \
Group A -~ 114 : \
t ) \

~ Group B==" 37 '

N ~
Group C - 80

231 - Total ' - oo
The background: characteristics of these three groups are

described later.

; ToWard the end of the in-depth interviewing, the '.\i
investigatOfs became concerned tha)éthe studeﬂ’s might be
overestimating or underestimating their ability to complete
univers;ty. 4 letter and form. (see Appendix'H)\were thus sent to °

* the schools asking the principals or other members of the staff to

rate the students' ability to complete university:. The form read;n

\ ’
. Rate the following students on their academic . V!
! abllity to complete university. -

-7

- ' Yes;- definitely X . .

* - Yes,~probably 7 . L. Py )
Not sure either way g « - '- .
Probtibly not - o . .

N ~
. , .
- - h ¢ B
No : E .
\f . Y X . s
’ N N
. -

~Pata Analysis

The data were analyzed separately and d{;fefently for each
_ Stage of the study and the findings then‘bulled'together to write

this report. Most of the statistical analyses‘%ere done using

Version H of the Statistical Package for the Social Sciences
(SPSS) (1979). '
The First Stage

Each of the five pairs of socioloéy students wrote a paper

g
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LA \ . ’ . - .
giving a full account of the intepyiewing and observation which -
- they had done. The papers.contained several casefstudies,'some ' |
- statistics, discussions, conclusions recommendations and

nd suggestions for the third stage of the study The students
) obtained course credits for this work in Professor Bodemann S,
- f\eld pfactiée.course entitled Applied Sociology.
., The. two sociology students who worked on the third E%age of
- the study then organlzed the five papers into a summary paper for
which they receiyed a course credit in Professor.Bodemann s
A . - ) .

~ independent study cpurse in sociology.

. The Second Stage N

. B . The open-ended questions\on the survey‘questionnaire were

hand coded by four resear.ch clérks usinézcode hooks designed hy\

IS - _ . .
the 1nvestigators 4$j74 ‘ . .t .

’l
The occupations of the main wage—earners in the students'

e homes wwere categorized according to simplifiediversions of the
. ¥ . )
Blishen Scale (1976 and 1978) for socio—economic/ﬁtatuss These, ;":\’

'scales rank, by education and income, over 300 occupations for -

* AN

f B R males and females drawn f rom the 1971 Canadidn Census. As was

x

' . w done, in the Grade Nine Studen -Survey: Fall 1980. (Wright and

.-'

Dhanota 1981) the Blishen socio—economic categories were

~

‘}corla sed to six categories for presentation in his report

;}¥ < requency counts, in most cases co verted to percentages and

presented‘im tables, were used to’'present the results of the
2 ) .
. suirvey. 1In some instances, cross-tabulations were used to look at

>

. - the data from two or more questions in more;ﬁetail.

The purpose of question\lo on the survey«questionnar}e was
to exaﬁine the relatiyes&orth various subgroups of the students' '

-

’
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attach to education'when balanced against family, Iove, health,
happiness, freedom, job, money and pleasure. The devel{pment of
this scale {s described in Larter and Eason (1978). The method .
used for analyzing these data was a scaling technique for rank
order .proportions; the tables of rplative proportions were:

» analyzed using.a computer program written by S. Nishisato (1972)

-The Third Stage N

v
<

. .
C—

The open-einded questions-on the interview'questionnaire yere‘

hand coded by the two sociology students who did th!'interviewing

for this stage of the study. _ - T

-

Frequency counts, in most cases converted tp percentages and
presented/gn tables wvere used to present the results of the
. interviews. ‘In some instances, cross tabulatiohs were used to .

fook at the data fiom two or more questions in- more detail In

‘ 2 v

cases where data comprised paired observations on two nominal

variables and a test was needed to determine whether the variables

_were independent of each other or associated contingency tables
were constructed and chi-squape tests of independence with )
df= (R-1) (C-1) were used. )For the chi-square tests, the

L]

significance criterion mas a chance probability less than or -equal

3

-t0..05.
~

Limitations of the Design

There are three major limitations of the design for this
study. First, the observations and conclusions of each pair of
sociology students are based on only. two schools and are therefore

not necessarily true for the entire school system. Secondly,
‘ )

X\ oA
) 231 ‘

-
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while random sambies,of Groups A, B and C stuﬁents were originally

identified to be interviewed in depth, the?parents of all those

.

did not con ent' therefore the samples were ng longer strictly_ ~
random - this precludes generalization of the results to a11 grade
eight students. Aﬁf.thirdly, many of the findings are based on

student self-reported ‘data which for variables such as ~_

cultural/ethnic groups and socio-economig.status means a special
-‘limitation.‘ Of the'total 37 schools,'Stage One involved 10

schools; Stage Two, all schools; and Stage Three, 27 schools. *

3 )ﬁ/
. ' ~

- FINDINGS . ‘ e -

Some Background Characteristies of All Grade Eight Students
.os SR

*

.

. The characteristics described in this section were
collected through the survey questionnaire which was completed by
3,969 gradeé eight students.

Sex

—

. The students were almost even1§ divided by sex; 50.6% were

» DS

. ‘ . s
Country of Birth b ' O ' ' _—

male.

Table 1 shows that the majority (69.5%) of the grade eight \
N students were born in Canada. The next ;oﬁr most frequently_

\ > named countries'were Portugal, JamaiQa,,Hong Kong and Vietnam. ’ -

Cultural/Ethnic Group

The students wvere asked to describe thle cultural/ethnic '

-groups to which they belong ‘Their verbatim_responses are givegr

in Table 2 The eight largest'groups are Canadian, Chinese,
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TABLE 1 A e
COUNTRY OF BIRTH . : 5:5, "
.y
U . ’ ,
_ . S Percentage ! .
Country of Birth : of Students ’ _
' -y , (N = 3969) S .
Canada T ' i 69.5% - e
Portugal : . 458% _ L,
Jamaica -~ ’ 3. 7F ", -
Hong Kong : 2.2%
Vietnam . \ \\\\ . 2.2% .
United Kingdom " : 1.8% ,
United States : g 1.5% : S c
Guyana ! . 1.5% ,
India . ‘ »1.3% °
: wireece ~ g . ¢ 1.2%
China "~ ° : . - - 1.1%
Trinidad - S 0.9%
' Ecuador ' ~o © 0.8% '
‘ ) Yugoslavia o 0.5% : , _
Kore% ', 0.5% |
Vther . C ' 6.7% -
r P f - ‘ v
Y h r ® d “
- ) o AN '
. / ~ a8 ‘A
. - .
K ! . ‘
) .}‘,'{'.J v -~
L2 -~ 4 »
‘ \
~ -
M@. ’
\‘1' ‘ l i‘\ 3
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_),,,,9,._/~—~~/'f/d—°"—'TA§L‘.E 2 N T R
. 1 1 N Al N
h ‘ CULTURAL/ETHNIC GROUP ‘\-
. \ .o , .
Cultural/Ethnic Number of @ Percentdge of
e Group* ¢ ' Students ‘ r Students
: T , - (Total = 3969) ~
L/ / - ’ v <
Canadian ) 642 16:2%
- Chinese 429 - 10.8%
« Greek : ) 312 ' 7.9%
Portuguese ; © 286 7.2%
’o English | oo ) 285 7.2%
-, Italian . 218 " 5.5%
. .West Indian . : . 180 4.5%
Jewish ' . _ 157 . 4.0%
s WASP . : - ' 99 2.5%
French _— 91 2.3%
Ukrainian 60 1.5%
.o German : T - 59 ~ 1.5%
oy - East Indian o 57 . Y 1.4%
‘ Scottish . ' - 55 - © - 1.4%
~ . . Polish ‘ o . 48 1.2%
- Spanish * o © 39 1.0%
Serbian/Croatiah 38 1.0%
% Native Indian ‘ 37 0.9%
GuyaneSe., - - 36 . 0.9%
Irish . ‘ © 33 0.8%
Black - | 26 0.7%
Japanese | 21 0.5%
Vietnamese ~ 20 0.5%
British | - - 20 0.5%
Korean . i 19 0.5%
Various religions 160 4.0%
No response/not sure 331 8.3%
Other 211 5.3%
}
*These are the| students' .erbatim responses.
i
. ~ . { ) -
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- Greek, Portuguese, English), Italian' West Indian‘and Jewishﬁ '

B .
i
!

.~ Country of Birth by Cultural/Ethnic Group

”

. ; Table 3 indicates the percentage of students ffom various«

|
cultural/ethnic groups wh0¢yere born in Canada. The Chinese "*" _~f'
Portuguese Blacks, West Indians, Spanish East Indians Koreans, ‘

Guyanese and Vietnamese are least- likely to have been born in

. Canada or, in other words, are the groups‘which have the largest°°

S percentages of recent immigrants More detailed data on, the- B .

.

‘7— L country of birth for various cultural/ethnic groups are provided -
in Appendix I and highlight some 1nteresting trends: '

\ (1) The Chinese students were born in more
: countries than any other group.

(2) 15.2% of thé Chinese were born
‘in Vietnam.
J

(3) Most of the Jewish were born in - NN
Canada and the United States. i ;;)

,(4) 15.9% of the East Indians were born
in the United Kingdom.

(5) None of the Spanish were born in Spa1n, v
‘ . while 51.3% were born in Ecuador.

(6) .None of - the Vietnamesegwere born

- in Canada. v -
L 4 M f
(7) 26 students referred to their g - ‘
cultural/ethnic group-as Black; : 2

46.2% of them were born in Jamaica.

First Language(s)
| The students were asked, "What languageﬁs) did.you learn to
~ speak first?" Theirdmost frequent responses are giYen in Table
) 4. The reader may be interested in comparing these éata with .

ES -

those in Table 2 which give cultural/ethnic grdups-and'noting;the

many similarities. ¥ .o _‘ . .
¥ " _ , _ : ¢




A o
e - 21 .-
TABLE 3
) . | CANADIAN BORN STUDENTS ACCORDING TO
. ' CULTU RAL/ETIINIC GR.OUP \" -
Cultural/Ethnic - e : Percentage Born
Group* - . . “ 1in Canada
- . L, D ' .. )
. - Native Indian - :100.0%
Canadian C ) . 96 .6%
- ‘Ukrainian . ., ‘ . 93.3%
* Scottish o b 92.7%
French ‘ 91.2%
£nglish . 89.5%
" Italian . ) 89.0%
. WASP T : v .787.9%
. ‘Polish ; . o 87.5%
. German 86.4%
' Irish : 84.9%
+ Jewish - ' ) 83.4%
Greek o ] ' r 82.7%
Japanese, . * . , 81.0%
o British *° T 75.0%
Serbian/Croatian ©. T1.1%
Chinese i, ) o . . 41.3%
.Portuguese , - 38.5%
Black . ' 34.6%
’ West Indian 15.6%
Spanish - o . 15.4% -
Bast Indian : 7.0%
Korean ‘ ) " 5.3%
Guyanese . 2.8%
- Vietnamese 0.0%
P -
* See Table 2 for absolute numbers of students

in each cultural/ethnic group. . ) ¢

3

CH s
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TABLE 4 -,
FIRST LANGUAGE(S)-. '
- <
First & . . - Percentage |
.Language(s) . . of Students |
- ' (N = 3969)
- English™only \ 54.9% \
. . Chinese Languages . ‘ : ©9.7% _h
- Portuguese " . . 7.5% g
Greek /Macedonian - . 7.5%
" Italian ' 4.5%
. English/French : 3.0%
: Spanish _ - - 1.7%
East Indian Languages ‘ 1.4%
Polish 1.2% -
Vietnamese ‘ - 1.1% - 3
German ' oo 1.1% .
) Serbo-Croatian ‘ 1.1%
Ukrainian . ‘ . 0.9%
Patois 0.62
French only MR 0.6 .
. Korean . < 0.5%

Several othér'languages were also named, but each
accounted for less than 0.5% of the students.

. ) .
L - , .
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Socio—-Economia Status

,The jobs or occupatibns of the main wage-earners in the
students' homes were classified into six categorﬁes according to
the method used by Wright and Dhanota (1§81). Then, to keep the

information in as simple a form as possible, the six categories

- were reduced to three levels of SES as follows (N = 3 ,969):

v *

Levels 2 & 3 - Low SES - 48. 7%
= ‘ [

Level 4 - Medium SES ' = 18.1%
Levels 5 & 6 - High. SES - 22.0%
' No information o - 78.2%

= ' Level 1 (Unéumloyedj homemaker,

. _student, pensioner,
. retired) : - 3.0%
Socio-Economic Status by Cultural/Ethnic Group- s

Table‘s gives the percentage of students in the main
cultural/ethnic ‘groups classified as low SES. Over 50% of the

Portuguese, Greeks, Italians, Spanish, Guyanese Chinese, West “.

‘Indians bast Indians and Polish were rated low. Only 5.7% .of

L

the Jewish were categorized as such.

Special Education Classes

According to Toronto Board computer class lists, 9.1% of

the 3,969 students were taking special education classes.
However, this figure is‘an underestimation due to the methods
used to compile class lists -- while all stndents in<‘ |
self-contained specialledncation classes are coded as being in
special education classés, some of those in withdrawal special

2 . -

education classes are goded as only being in regular classes. In
' L4

spite of this limitation, the investigators decided to report

figures on special'educatiqn, since;_as will be seen later, they -
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v

TABLE 5

SOCIO-ECONOMIC STATUS BY CULTURAL/ETHNIC GROUP

Cultural/Ethnic ‘ Percentage of Students .

Group * ' Classified as Low SES
' (N = 3969) .
Portuguese ) ) 88.5% )
Greek . : 74.7%
Italian ’ 70.2%
Spanish N ' 69.2%
Guyanese | " 66.7%
Chinese ‘ . 64.3% ‘
st Indian - . 63.3% .
gzit Indian : 56.0% .
“Polish - - K *52.1%
French . ) 47.3% o
Black ' i ) 46.2% s
Native Indian . 45.5%
Vietnamese . 45.0%
Serbian/Croatian . T 44:7%
Ukrainian ; . 40.0%
Scottish X 40.0%
Canadian . 34.7%
English ) - 34.0% )
Japanese . : - 33.3%
WASP o ' . 26.3%
Korean ‘ ‘ 26.3%
German ' 25.4%
British ) . 25.0%
Irish . . 24.2%
Jewish 4 u " : 5.7%
* See Table 2 for absolute numbers of students o P

in each cultural/ethnic group.
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illustrate some important trends.

Special Education by Sex ' - '
A higher percentage of boys (11.5%) were in special '
education clagses than girls (6.7%). (As discussed above, these

figures are underestimations.) »

o

Special Education by Socio-Economic?Status

1]

The percentages of students in special education c1asses

also vary according to, SES. The higher a student rates on SES

the 1ess likely he/she is to be in a special education class.

'The figures (underestimations) for the 3,969 grade eight students

are: .-
Low SES ~ 11.5% in special education
Med SES - 6.5% in special education
High SES =~ 3. 1% in special education

Special Education'by Cultural/Ethnic Group

The percentages of students of the main cultural/ethnic
groups who’were 1n special education c1asses are given in Table
6. The Blacks and West Indians are the two_ groups with the
largest percentages. (Again, the figures are underestimations )
While examining these figures, the reader should keep in mind

that the Toronzc Board refrains from placing new immigrant

children directly into special education classes.

. The Importance of Education

Figure 1 shows that the grade eight students rank education
b

"as third most important in their lives when balanced against

* family, health, happiness, love, freedom, Job, money and

pleasure. Faﬁily and health were ranked.higher than education.

The importance of Education by Sex

A’

Figures 2 and 3 show the importance of' education for boys

Sa
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TABLE 6
P SPECIAL EDUCATION STUDENTS BY CULTURAL/ETHNIC GROUP
ﬁ J
. . Percentage of Students
Cultural/Ethnic ‘ in
Group * . Special Education
. ) ‘ ’ ., Classes ** .
S . ‘ (N = 3969) o
Black L g 34.6% -
West Indiaa : : . 18.9% -
British . : . T 15.0%
English \ - . - 13.7%
Portuguese . ) ) 13.6%
Serbian/Croatian ‘ ) . 13:2% ¢ -
* Canadian . 12.8%
‘ Scottish - ' 12.7%
French ‘ . ©11.0%
Native Indian - 10.8%
. East Indian . 8.8%
Spanish 7. 7%
/ . Italian 7.3%
German 6.8%
‘WASP . 6.1%
) Korean 5.3%
_+ - Greek ) 4.2%
Chinese 3.0%
Irish 3.0%
Guyanese . ‘2.8% .
Ukrainian 1.7%
Jewish . - * 0.6%
Polish P ) 0.0%
Vietnamese ‘ ‘ 0.0%

Japanese ’ 0.0%

* See Table 2 for absolute numbers of students
in each cultural/ethnic group.

-

** As discussed in text, these figures are underestimations.

°
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versus gi}ls " The two configurations are very similar wiﬁ‘-the '
exception that the boys put slightly more emphasis 'on education’
over love and haﬁpiness than did the-girls.

The Importance of Education by Culturzl/Ethnic Group

. Figures 4 - 24 show the idportance of education for 21

cultural/ethnic groups. The remaining groups were not large ) =

enough to perform the scaling procedure. While the
configurations -for these 21 groups are much’ alike, some

interesting differences are evident:

(1) The majority of the groups placed education
in third or fourth place with the exceptions
of the West Indians and Blacks who ranked it
first; the Chinese, East Indians, Spanish and
Native Indians who ranked it second; and the )
Jewish, WASPS and Irish who ranked it fifth. , .

(2) All groups ranked freedom, job, mohey and
Pleasure last with the exceptions of the
. Chinese-and Guyahese who ranked love nstead
+ 0f freedom low and the Native Indi and
Blacks who ranked happiness instedd of
freedom low. .

(3) The majority of the groups placed the most
importance on family with the exceptions of
the West Indians and Blacks who chose 4 .
education and the Jewwsh, French, Germans,
Ukrainians, Polish, Serbians/Croatians and
Guyanese who chose health.

(4) tost groups ranked happiness and love in the -~ - =
third, fourth or fifth positions with the i
exceptions of the Jewish who put happiness
higher, the Chinese and Guyanese who put love
lower, the Native Indians and Blacks who put
happiness lower, and-the Irish who put love
higher.
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The Importance of Education by Socio-Economic Status

Figures 25' 26 and 27 show that students. from the Jlow ‘and

medium SES groups place more importance on education than those -

from the high SES group In addition to family and health, the

)

'high SES group also put happiness and .love above education All

three’ groups rank freedom, job, money and,pleasure lowest. . : .

»

Ability to Gomplete University

.

R A11 grade eight students were asked "Do you think you have -

the ability to ‘complete uUniversity?" The 3, 969 students responded

to question #3 as follows: ' ' - .
Y _ Yes, definitely e n21.4% )
. : ° } . ( 61.1% '
Yes, probably ............ e ce...39.7% )
Not sure either Way «coc.oveeees. ...25.3%
. N .
Probably not .........0 e e 7.8% ) 7 T
A - ' ( 12.9% .
NO + i teevnnvsanoaonnssssnosonsnses ... 5.1% ) ?
'No.response ........................ 0.6% 2 :

Plans to Go to University

. ( All grade eight students were"asked, "Do you plan to go to .’
university?" The 3,969 students responded to question #4 as
. ' Nt . ¢
foliows: .
Yes, definitely . coveveceevnnnnnnens 32.7% )
. ‘ - : o ( 58.1% -
. e : - YeS ) prObably 000000 PRI 7 R NI I L 25 . 4% ) ’
Not sure either way .............. ..22.0%
o . Probably DOt ««veee e ivnumenennens ... 8.9% )
. ) N ( 19:1%
d NO oooooooooooooooo ® 6 0 06 &8 0 0 0o 00 o 0 0 . 10 . 2% ) )
- ! 6

o
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Plans to- Go to University by Ability to Complete University

T s s

Table 7 is a cross—tabulation of ége 3,969 students
responses to questions 3 and 4 on the Survey questionnaire.

Approximately half (51. 5%) of the studerits think they definitely

or probably have the ability to complete university add definitely

or probably plan to go to university (Group A)

. . -
’

Some Backgyound Characteristics of Three,Subgroups of Students

s ‘

The cross-tabulation of questions 3 and 4 (see Table 7) was .

used to identify three subgroups of students from which. to sample
for the third stage of the study. “TPhis Section describes some of
their background characteristics.
Group A .

These students think they definitely or prebably have the
ability to complete university and definitely or probably plan to
go to university; 2,046 (51.5%) of -the grade eight students made
hp this group.
Group B

These students think they definitely or probably have the
ability to complete university but definitely or probably do not
plan to go to unixersity; 114 ﬂ2.9%) of the grade eight students
made up this groupﬁ .
Group C

These”students think they definitely or probably do ndbt have
the ability to go to university and definitely or probably do not
plan to go university; 431 (10.9%) of the grade eight students

made up ‘this group.

'
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TABLE 7

(N = 3969)

[
Vi

Ability Plans to Go to University .
to Complete Yes, = Yes, Not Probably - No
University Definitely Probably Sure Not No ‘Response
,‘ :
YeS, < »
De‘finitely 17.3% - 3.1% 0.6%. 0.1% 0.3% —
. . : -
Yes, B N
Probably 14.0% 17.1% 5.8% 1.2% 1.2% 10.3%
Not Sure 1.2% 4.8%  14.0% 3.42  1.9% 0.1%
Probably :
. Not 0.1% 0.4% 1.4% 3.5%C~2.4% 0.1%
No -— 0.1% 0.1% 0.8% 4.2% | ---
No Response \ —-— - 0.1% ——— 0.1% 0.3% '~ \
. . ‘ . -
~ -

EAY

YN
Ca
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Sex by Groups A, B and C ’ .
, Groups B and C .have higher (but not statistically higher)
percentages of boys than Group A. The figures are: .

\ Group A - 49.2% boys

‘Group B - 58.8% boys
Group C - 57.8% boys *
Special Education by Groups A, B and C ¢

N 1

Group C has a statiéfically higher percentage of students in
§pepiai eduéation classes than.Groups A’ and B...The figurqs are:
GroupfA - 4.6% in special education
. Group B - 5.3% ‘in special education
Grqdp C - 24.0% in speciai education )

(As previously explained, these percentages are underestimatioqg.)

Socio-Economic Status by.Groups A, B and C ' .

\ -
Group A has a statistically larger percentage of students who
. R 2 ¢ '
were rated high on SES than Groups B and €, and as many as

two¥thirds*(66.9%) of the‘Group“C students were rated low on SES.

The figures are: . .
. « Loe s
Low SES High SES ° ) .
. /. A
Group A . 39.7% 33.2%
Group B ) : 51.8% \ 7.9%

Group:C , < -éégg% - 7 5.1% . >

Couﬁtry of Birth by Groups A, B and C

\

~ 4
in Canada. The figyres are:

Group A - 69.7% born in Canada
Group B - 79.0% born in Canada
Group C - 71.3% born <in Canada AR ' <

{ ) .

Groups A and C have élmost equal percentages of students born °

2
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Cultyral /Ethnic Trends For Groups A, B and C

-

The perc?ntages in‘Tables 8, 9 and 10 sbeak for\§hemselves;
however, some'intérestingu§tatistics from these tables are:
“~"..‘ " (1) Close to 96% of fhe Koreans and Jewish feel they
. aéfiniteiy or probably have .the ability to coﬁplete

- university and définitefy or probably plan to go.

f (Group AY | . ‘ -
. - '(2) The Scottish and Italians are the two groups who a;e -
most likely to feel they definitely_or prébabiy have the
ability to complete ﬁhiversity but definitely or —
probabiy do not plan to go. (Group‘B) .
(3) The Portuguese "and french are the twé grouéé who are
most likely to feel they definitely or probably do not
have the ability to coﬁpleté ugive§sity:andbdefinitely
or probably do not plan to go: (Group C)

.

The Importance of Education by é?b&ps A, B and C_ | '

a

. Figures 28, 29 and 30 show the relative ;mporfance of nine
things ‘in life as ranked by the students in\éach of Groups A, B
+ and C. The three cohfigurafions are almost identical with one
exception - thé Group B students rank education in the f{fth
position whereas Grbﬁps A and C rank it in the third position. -
> - This seems reasonable, since it is the Group Blstudents‘who, even
though they think they have the abi;ity,.?b not plan to go to

university. " , I o

— e e e ————— e o & —— e e — 4 an .~ e _w_‘—___.“ v VR
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- . ’ * TABLE 8

>CULTURAL/ETHNIC TRENDS éOR GROUP .4

. - Percentage of
Cultural/Ethnic Cultural/Ethnic Group
Group * ’ in Group A
. . (N = 2046) _ °© N
"All Students . . . ' 51.5%
Korean : 89.5%
Jewish ’ ‘ . ‘ 87.3%
Irish . . gp '66.7%
Guyanese ' 66.7%
Japanese. - . ‘ ~ - 66.7%
Ukrainian _ 65.0%
Greek : : . 63.5%
WASP ° 62.6%
mast Indian - \ .61.4% .
) Polish e y 60.4%
x Chinese . 59.0%
Serbian/Croatian 57.9% .
British . - 55.0%
German ' - 52.5%
West Indian - : 51.1% .
Black L - . 50.0% A .
Canadian . ' S ' 45.8% o
snglish " 45.3%
.. Vietnamese 45.0%
Scottish o 41.8%
Italian . \ : ’ -39.0%
Spanish 4 35.9%
French T . 33.0% -
Native.Indian ; , : 32.4%

Portuguese . o ' 30.1%

.~

* See Table 2 for absolute numbers of students
in each cultural/ethnic group. .
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\ TABLE 9 . -
CULTURAL/ETHNIC TRENDS' FOR GROURQ;
; .
. . Percentage of
Cultural/Ethnic y Cultural/Ethnic Group .-
Group * ‘ in Group B )
- ' . (N = 114)
- -
All Students " 2:9%
Scottish 7.3%
Italian - 6.4%
Bast Indian 5.3%
Serbian/Croatian 5.3%
Spanish 5.1% .
French 4.4%
* Polish- . 4.2%
WASP : 4.0%
;gs%uggzzs : 3.5% -
Ukrain . 3.3%.
English , } 3.2% ®
Canadian ; ~ 3.0%
Greek ) " . 1.6%
. Chinese . L : 0.9%
"West’ Indian - . ‘ "t 0.6% .
-Jewish e . 0.6% - V4
British ‘ ; ‘ ' 0.0% ‘
- German A . 0.0%
Guyanese ' _ f -0.6% .
Irish 0.0% .
-Japanese 0.0%
Korean . 0.
Native Indian . 0.0%
Viétnamése T . 0.0%
Black . ' 0.Q%
: o X
* See Table 2 for absolute numbers ' of students N .
1n each cultural/ethnlc group. - s L. .
._ St
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TABLE 10
P CULTURAL/ETHNIC TRENDS FOR' GROUP C
. L Percentage of _

Cultural/Ethnic : Cultural/Ethnic Group

. Group * in Group C v

(N = 431)

All Students ~ 10.9%
Portuguese ) " 25.5%
French, - : 24.2%
Scottish : _ ‘ 20.0%
Black B 19.2%
Native Indian : 16.2% -
British R 15.0% . B
Canadian “ +13.9% :
Italian . . 3 13.8%
Serbian/Croatian .- ---* : 13.2%
english - 12.3%
Irish ., 12.1%
Guyanese ’ 11.1%
Spanish . 10.3%

.- Gernan 10.2%
Vietnamese ‘ .- 10.0%
WASP . 9.1% \
Greek - . 7.4%
West Indian 6.1% .
Bast Indian , . "3.5%
Ukrainian 3.3%
Chinese : ~ 2.8%
Polish < 2.1% °
Jewish 0.8% -

* PJapanese - 0.0% .o

Korean - . > o 0.0%

* See Table 2 for absolute numbers of students
- in each cultural/ethnic group.
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Post. Secondary Plans of Those Students
"‘Not Planning to Go to University

1

Students in Grdéups B and C did not plan to go to universitp,
so those who were interviewed were asked, "What do you plan to do
when you leave high school?" Their responses are listed in Tables

- 11 and 12. Slightly over one-third (35%) of the Group B students
(those who felt they had the ability to complete univers1ty)

planned to go to community college.

©

Ways in Which Students Make Post Secondary Plans

The majority of the students who were interviewed (74%: 71%,
68%, 81%)* felt it was important to make post secondary plans
as early as grade eight. Some felt that )such plans were necessary
in order to choose the right high school.and high.school“courses
while others expressed a more general sense that the plans and
choices .they made at that age would ultimately mold their future

or that they might "miss out" if they had‘no goals.

At the beginning of the interview, the students were asked to

consider the ways they were making post secondary plans by
thinking about all the people they were talking to, all the things

they were experiencing and all the materials they were reading.

Then, from a 1list of thirteen possible influences, they were asked

- * These figures mean:
74% of all 231 students interviewed,-
' 71% of the 114 Group A students,
68% of the 37 Group B students, and .
81% of the 80 Group C students. ) -
This format will be used throughout
the remainder of the report.

£




- 46 -

TABLE 11 ‘

POST .SECONDARY PLANS OF GROUP B STUDENTS
(N = 37)

v

- Post Secondary Plan Number of Students

i}

[

R T O

 Community College
o - Work/Apprentice
. Mechanics .
Computers
Electrician
Armed Forces
- Drafting !
Business _
Carpenter .
. Hairdresser '
Mcdelling
400 work
Office work

o

No response/Don't know "~
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TABLE 12

POST SECONDARY PLANS OF GROUP C STUDENTS
‘ ' (N = 80)

Post Secondary Plans Number of Students

_—

Work/Apprentice ‘ * 21
- Community College 13

Mechanics o

Secretary , 11

Hairdresser

Electriciah

. Plumbing .

Armed Forces/Pilot

Police

Food store

Photographer

Dry Cleaner

Carpenter

Welder

Modelling

Aircraft Mechanic

Beautician

Artist

Sy B e ] PR3,

N

No response/Don't know.

*

(992
DO
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- ' ot \
to indicate the four most important ways they were making their

/
"plans. ‘'Their responses were as.follows (the numbers show how many
students named each influence; a few students named additional

influences$):

ALL STUDENTS INTERVIEWED

(N = 231)

Parent(s)/Guardian(s) - 185 . -
Personal Hobby/Interest - 130 @
Marks/Ability T =116
Friends ) = 95
Money ) - 85
Brothers/Sisters e -* 82
Teacher(s) .= 74 }
Guidance Counsellors - 33
Guidance Materials - 25

" Cultural Activities - 24

: Media - 20

Male/Female Roles - 9
‘Principal ~ - 7 .
(Mysel?) - 6
-(Aunt /Uncle/Cousin) - 3
(Knowing someone in field) - 2 -
(Secretary. at school’) - 1

GROUP A STUDENTS

(N = 114)

- rParent(s)/Guardian(s) - 99
Personal Hobby/Interest - 69 ‘ ’
Marks/Ability - 66
Friends R - 42
Teacher(s) ~ 42
Brothers/Sisters - 41 .
Money - 36 .
Guidance Counsellors = 12
Guidance Materials - 11
Cultural Activities -1

- Media - 6 -
Male/Female Roles . e
Principal ‘ X =0
(Myself) . - 3
(Aunt/Uncle/Cousin) - 1
(Knowing someone in field) - 1
. SQﬁ s A
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GROUP B STUDENTS

(N = 37)

| Parent(s)/Guardian(s?

. Personal Hobby/Interest
Money '
Marks/Ability
Friends
Brothers/Sisters
‘Teacher(s)
Guidance Materials’
Guidance Counsellors
Media _

Cultural- Activities
Prinecipal
Male/Female Roles

(Myself)
(Aunt/Uncle/Cousin)
(Knowing someone in field)

»

Treg

GROUP C STUDENTS

(N = 80)

Parent(s)/Guardian(s)
Friends

Personal Hobby/Interest
Marks/Ability
Brothers/Sisters
Money

Teacher(s)

Guidance Counsellors
Cultural Activities
Media

Guidance Materials
Principal

Male/Female Roles

(Myself)
(Aunt/Uncle/Cousin)
- (Secretary at school)

25
24
19
16

HEN ONPONON

61
40
37

34

32.
30
24

[
NS RS RN N
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STUDENTS WITH OLDER SIBLINGS

(N = 153)

Parent (s)/Guardian(s) -122 "

. Personal Hobby/Interest .~ 83 >
Brothers/Sisters . - 69 .
 Marks/Ability - 87 ) ,
Friends ‘ - 63
Money - - 56 .
Teacher(s) - . - 49 N
Guidance Counsellors - 19 , ¢
Guidance Materials - 17 : e o
Cultural Activities- : - 16 -
Media \~ -.15 . .
Male/Female Roles - - 7 o
Principal - 6 ' . ’

£a :

These data suggest that with respect to students making post

secondary plans: -

(1) Parents/guardians are the most . .
important influences. . .
'(2) Personal hobbies/interests and
marks/ability are very important.

(3) They are influenced ‘more by family , L
members and fréends than by members . . -
of the school §taff (teachers, . ’ RN
guidance counsellors, principals).

wh

These thirteen influences will now be discussed in more v '

.

detail begihning with the most important iafluences and ending

with the least important.

p . Parents/Guardians
"D_ - . N .
Parenfs/gﬂardians have more influence on grade eight studeﬁts

as they maéi thei; post secondary plans than any other pers or )

factors. This was not only evident from an analysis 6f the
quantitative data but was repeatedly emphasized ih fﬁe‘papers

wriften by the éociology students. One_sociology student noted . .
. "

W e
N

4
l) L)
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théﬁdffferenqgs in the.influence of parents and friends as

follows: _ .
‘ T It is interesting to note that not one of
these children chose the same profession as
. another. Many, however, seemed to follow in
. their parents' footsteps.

Another sociology student wrote:

Generally, for all cases ‘studied, it was 5
found that parents have a definite and
usually quite strong influence on their
. children's aspirations and expectations to
both post secondary education and future S
‘/i careers.

.

Of‘&hose studenfs,interviewed in depth, the majority (81%:

85%, 81%, 74%) reported that they had discussed their post
secondary plans with their parents/guardians during the past
year, and the majority (87%; 95%, 84%, 79%) dlso glaimeq that
their parents/gﬁardians agreed'with their plans. . The students
‘were then asked, "Do your parents/guardians héve a strong, medium
‘or weak influence omn your pqst Secondarb plans?' Their responses

indicated that very few perceive the influence as weak:

e, -

STRONG MEDIUM WEAK DON'T KNOW
All Stqgents 55.8% . 33.3% 8.2% i 2.6%
Group A 66.7% 28.9% 2.6% <t 1.8%
Group B 40.5% 48.6% 8.1% 2.7%
Group C 47 .5% 32.5% 16.3% .3.8%.

)

The influence of barents/guardiané is, of course, extremely

complex, for it involves hgpy variables such as socio~economic
- . ' .

status (which‘incorporafjﬁ education and income), values and
ethnicity. One pair of sociology students commented: : N

.Thegdifference between lower ‘class and upper
class parents in their attitudes toward

! ' education is phenomenal. .

Another pair of sociology students who worked in t&o schools .
A ' ’ :

.

- ) 4 0
4 . .
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from contrasting socio-ecqqomic areas of the city deScribed the

very different parental influence as follows:
\ The parents of the students in the affluent !
area, while giving the impression that they
don't care what their children do, so long as
. they.are happy, do, nevertheless, exert
tremendous pressure oh their children to
remain in the academic stream and follow a .
course that will one day lead to university.
The guidance counsellor from the schoolsin
this area has tried on numerous occasions to
‘ outline all the alternatives, especially in- .
° cases where he felt it appropriate, but has
found that the parents and students are only
interested in knowing which high school is
racademically the best.

On the other hand, the parents of the
students in the downtrodden area expressed
little interest in their children getting a
- university education. In fact, not one of
the parents we talked to had the slightest
idea what a university education actually , g
entails. Furthermore, none of these parents -
perceived university as a viable alternative
in that it is so contrary to their everyday
experiences. One father explained, "What's
the point of letting my son live in a dream
world? Soepner or ‘later he's gonna have to -

know what it means to: make g buck."

A higher percentage of Group A students (37%) reported that
their parents/guardians had been to university or college than -
either Group B (24%) or Group-C 618%)‘students. These data
! - J;‘ . N

appeaf to support the soéiology étudents' theory fhat children

. . .
tend to model their ‘lives after those of their parents. One ' ,/

- grade eight student said:

P

I want to become a -general manager liﬂé my .
. father, because he seems. tp have a pretty ' )
good life, and that's what I want. . ~ s
3 : .
Two sociology students reported: > &

. We found that four of the six "blue collar" : ' ~
boys were aspiring to. jobs similar to those . '
their fathers had; that is, me‘chanical,
traditionally masculine jobs. All of the -,

: "blue collar" boys were' planning to attend
‘ technical high schools. o ‘
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quever,’there are always exceptions’. for some students do

3

%plan to go ;d university, even thbugh their parents have litg}e

education and work at "blue coklar' jobs. In some cases, tée

parents strongly urge their children to do bettef than they have.

% , ¢ .
In other cases, the exceptions are related to values or to

circumstances surrounding‘immigrat;on of a particular ethnic 4
group. As indicated in a preceding secti®mn of this report, West

Indians’gnd Blacks value education very hjghly. One sociolégy‘\\

‘4 4
*student interviewed a Black Jamaican girl from a poor single

-

parent family of\fouf children and found that she wadted to-go to-

university to become 2 mathematician. She had thHe support ai her

<

mother, who saw formal education as an opportunity for )

self-realizatioa. Another socdology student talked to some

5

students whose parents were from Europe and had not had a chance

>

to obtain a good education and/or professional job because of

1]

having te leave their honelands auring severe social and economic

conditions. These grade eight students often aspired to more
. V3 .

educatioh and better jobs than their parents presently had.

Some readers might spécu1;¥é that Groups B and C students are,
more likely to come erm'single—parent famiries ;:'from families
with more ;han one wage~earner than Group A studem{s; this is not
the case. For all three grouyps, roughly one\zﬁsﬁour students ié
+living w;th bne'parént while just 6ver half ha%e more than one

wage earner in the family.'rfhe actdal*figures are:

MOTHER FATHER MORE~THAN ONE

< ) ' . ONLY -  ONLY .WAGE EARNER
‘All Students (N = 231) . 21% a3 56%
Group A (N = 114) 19% 4% " 58%
Group B (N = 37) ' 22% . 5% 54% ,
Group C (N = 80) 23% 3% 54% - -

-

N
G

/~
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In an effort to look at the relationships studentifhave with

their parents/guardians, the 231 students who were interviewed in

I3
depth were asked the following four questions:
. (1) In the past year, have you taken a vacation
with your parents/ guardians? If so, where
did you go? A

(2) In the past year, what were the three N
“ things you most often did with your
'~ parents/guardians?

(3)" In the past year, what were the three
A things you most often talked about with

your /‘parents/guardians?

(4) In the past year, what were the three
things your parents/guardians most
encouraged you to do?

3

Af tatistically higher percentage of Group A students’ (66%)
had taken a vacafion with their parents/guardians than Group B ° -
(49%). of Group C (44%’.students. Table 13 shows where they went.

" Group A students were more &ikely to héve vacationed in the United
» . ; .

" States. B _ : . l
g >
One pair of sociology students made some interesting comments.

about vacations and how they differed for the children from

affluent areas as compared with those from the inner-city areas.

They wrote in their paper:

Summer vacatiogs for ’these children further
illustrate the reality of two very different
worlds. "Every summer we go pP—Europe for

e two ‘months," said one child from the affluent
area. Others in this area spoke of dividing -
their time between summer camps, cottages and

) farms. The inner-city children, on the other

‘ hand, are apt to describe their summer ‘
holidays as: "I go to the CNE"; "I work with _
my mom and dad at the airport"; "I spend time .
with my friends"; or "I babysit my cousins".

And, in another section, they wrote: ~ - f
/ “ . .
Travelling is a common pastime.for affluent’ - . - , ¢
families. During one of our, December visits . i
. to the school in the affluent area, . . et R
™ L ' 3y - o : o
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TABLE 13

-
2

/

-

‘3 ' Percentage Percentage Percentage

of of [ )

Place Group A Group B Group C

) ) Students Students Students

(N = 114). (N = 37) (N = 80)

U.S.A. 23.0% ——- 10.2%
Ontario 12.3% 24.3% 12.6%
Canada (outside Ontario) 8.0% T 5.4% 14.0%
‘West Indies : ‘ 4.4% —- 1.3%
Italy 3:5% 2.7% ataind
Portugal 2.6% 8.1% 1.3%
Israel 1.8% - -=-
England 1.8% 2.7% 1.3%
Gernany 0:9% Mg ——= 1.3%
Greece "0.9% 2.7% 2.5%
France - 0.9% . -—- -
Turkey 0.9% -——- -
South Africa 0.9% -— -
Alaska 0.9% ——— —-—-
Hong Kong 0.9% —_— —_——
India 0.9% 2.7% —
Other 0.9% -—- -
No holiday 34.2% 51.4% 56.0%
~ :

. "
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the principal commented, "I've been signing )
notes left, right and center for ‘children . .
going to Florida. For the March break, allv

of these students we interviewed were on

their way’'to points south,

such as Florida, -

or were going to

Austria to ski. 1In direct contrast, not one

\>Acapulco or ‘Colorado,
student we interviewed in the inner-city ’ '

- *school -had been away for Christmas vacation (: "/
S or planned to go away for March break. .
\ ‘o - ’
N Table 14 is a listing of the things the students most offen )
» '

- did with their parents/guardians during the past year. The list s

k

is rather long, but by using a cutoff point of 20%, one can see

some differences among the three anups Group A.students were
moSt likely to talk (30%), go' to restaurants kZé%), and .go to v
. novies (22%); Group B 'students were most iikel? to go to .
restaurants (30%), watch T.V. (24%) and taik 122%); while Group C-

students were most likely to watch T.V. (30%) with their

re—tikely to discuss their present .

school/work experiences (46%: 47%, 46%, 40%) and plans for high

parents/guardiané.

. ‘ -Grade'eight students ar

\ ,
school (28%: 25%, 24%, 33%) than all other topics with their

parents/guardians. While the students named dozens of other

.topics, none other was mentioned by over go%.. -

LR N

The parents of grade eight students ‘are more likely to = . *

e

encourage their cnildren to do well in school (46%: 49%, 49%, 40%)
than enything else. However, this question also showed up
differences amon;aGroups A, B, and C. Group A students are mor;Q
likely to be encouraged to go to university/college (15%: 21%, 3%,
11%) while. Groups B and C students are more likely to be
encouraged to finish grade school/high school (19%: 14%; 20%

25%).

Llose to 100 other ideas were mentioned bgt none by over
. ? - .
. 20% of the students. . . <L .

. . ) .. ' ‘617’/~1_ . ‘
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- ACTIVITIES STUDENTS MOST

\
1

4 -

-TABLE 14

OFTEN DID WITH T

¥ , .
IR PARENTS/GUARDIANS

‘ Percentage
Co of °

-~

(Continued)

Percentage. Percentage

. . of of
Activity* Group A Group B Group C

. Students Students Students

(N = 114) (N = 37) (N = 80)
Talk - = - 30% 22% 13%-
Restaurants ) 27% ' 30% ’ 15%

‘Movies 22% . 8% 18%
Watch T.V. . 16% - 24% 30% , .
Visit relatlves 16% 16% }g%,,//;”””ﬂrfi
Shop 14% 8% .
gat/cook at home . ig21”/’/,,/l9%*f’//////i8% ‘
Picnics ) ) — 6%
Weekend outlngs 11% ’ 5% 6%
Beach 10% 11% +10%

vacation 7% 8% 10%

Cottage/camping 7% 5% . 9%
Sightseeing 6% 8% ——r

. Help around house 5% 5% 8%
Ontario Place/Centre Island 5% - 3% .
Sports 5% 14% - 5% ‘
Parks " 4% 11% ‘6% .
Car riding 4% 3% 3%
Clean/laundry 4% 3%
Fish 4% 8% 3%
Vigit friends 4% 5% 9%
Cultural activities 4% 3% ., . 1% .
Stay home 4% — 4%
Church 4% 3%
Family  games 4% 5% 6% -
Plays : 3% 3% 1%
Walks/walk. dog . 3% 3% 1%. -
Drive to Buffalo/Hamllton 3% 3% 3%
Symphony o . _ 2% - —-—
Earn money- . 2% 8% 5%
400 . 2% - 1%
Atari games/pinball 2% - ——-

.Garden . 2% - -
Parties/dances 1% - 6% .
Museum/art galleries 1% —— 3%
Wonderland . _1% 5% 1%

CN Tower 1% N ———

Niagara Falls 1% 5% ——
Ski 1% —— 1%

" Exhibition 1% —== 3%

Visit estranged parent 1% - - 3% . —— -
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TABLE 14 (Continued)
AGTIVITIES STUDENTS MOST OFTEN DID WITH THEIR PARENTS/GUARDIAN$

— @

= \'ﬁr\S‘,”g - -
* . - - Percentége Percentage Percentage
~ : of of of
Activity* : Group A Group B Group C
Students . Students Students
(N = 114) (N = 37) (N = 80) .
Go to funeral parlour 1% R —
Go to Chimatown 1% ——— —_—
____Barbecues 1% — ——
| Homework -=- 3% - 1%
Borrow money — . 3% ——
Joke ——— a— 3% —_—
Sew —— 3% —-——
Hobbies - . 3% ' —_—
Horseback riding/bike riding -— —-— - 3% -
Listen to.records . —_— . -—- 1% ,
Bingo —_— -—- 1%
.Boating ” —-— -—— 1%.
: ’ Y | L e
Nothing . : ' 1% - . -——= 4 . 5% .
Argue ) "R -== - 4%
Everything 1% 3%, —— )
’ . v_
* Some students named mo?e than one ectivity. ] "7“ L
‘\g ,
. " . . A4 .
- . X ‘q' .
t’ ’
L ’
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Personal, Hobbies/Interests

x -

{

The students were asked tﬂ&list their hobbies and personal

5

interests; their most frequent responses (divided according to
Groupé A, B and C) are presented in Table 15. There are éeveral
differences among the groups; however, the most notable is that

Group A is much more likely to be invblved,with reading than
Groups B or C. Of the fifteen hobbies/interests listed in this
table: reading, music, animais/fish, arts/crafts, stamp collecting
and track and field/Jogging are listed most frequently by Group A,
sports (in general) and building/fixing things are most frequently .
listed by Group B; and swimming, baseba11~ bike/dirt bike xiding,
hockey, basketball, skating and working 'with cars/bikes/appliances.

are most frequently listed by Group C. 'One sociology paper

contained the following paragraph: . cT . B

Children from the affluent area seem to be
involved in many activities such as
photography, stamp and coin collecting, chess
and reading. One .child remarked that he had
read the Tolkien trilogy in grade 3. They
watch very little television. The inner-city
children, on the other hand, spend a great
deal of time watching television, seeing
friends and playing group sports. -

The majority of the students (68%: 70%, 73%, 63%) said tnat”
some of their hobbies end pegsonal interests had a direct.
connection with their post'secondary plans. When asked to
elaborate, their‘moet frequent respenses were- as sﬁown in Table
16. The most outstanding difference among tne groups is that‘onfy .

Group A students were interested in science/medicine 0f the

. thirteen hobbies/interests listed in this table; science/medicine,

. 6

y e
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- TABLE 15

STUDENTS '~ HOBBIES AND. PERSONAL. INTERESTS

—

- Percentaée Percentage Percentage
R of . of of -
dobby /Interest* Group A Group B Group C
- Students Students: Students
- P (N = 114) (N = 37) (N'= 80)
Sports (in general) 42% 49% - 31%
Reading 39% 16% ‘11%
Music (listen,play) 18% 14% + 5% -
Animals/fish 11% , 5% 3%
Arts/crafts 11% -—- 5%
Swimming 11% :14% 18%
Stamp collecting 10% 8% 8%
Baseball “-10% 5% 14%
Track & field/jogging 10% 3% ° 5%
Bike/dirt bike riding 5% 14% 15%
Building/fixing things 1% 11% ~ 6%
Hockey ‘ 7% 11% 18%
Basketball _ 2% ¢ === 10%
Skating (roller, ice, . ) : :
skateboard) 4% 5% . " 14%
Working with cars/blkes/ -
appliances -——- - 10%

-

-

¥ Hobbles/interests which were named by less than 10% of the studants
~ Yin all groups have not been included in this table.

'§ome.students gave more than one response.

-~

r
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. TABLE 16
13 [} - P
. ) ,STUPENTS' HGBBIES AND PERSONAL INTERESTS

e . ) RELATED TO POST SECONDARY PLANS .

o et ‘ . AN L .
- ! < . \ ) . N :
- P > Percentage Percentage Percentage '

S e -.  of ~' - of of
Hobby /Interest* Group A .Group B Group C

1 Students \Students Students ~
(N = 114) (N = 97) (N = 80)

Science/medicine ) 11% ——- ——-
Animals/zoo _ 9% 3% po—=
Writing/reading 7% ' ——= 4%
Architecture/building s 5% -—= 1%
Sports (in general) 5% 5% 6%
Models . -—- 8% ¢
"Electronics 1% 5% 1% -
Computers - - 4% 5% 3%
Math & 2% ) 5% ==
Arts/crafts 1% -—- 6% . —
Typing ' -== -== 5%
Hair/makeup - 3% 5%
Cars/bikes/mechanics --- ' 3% .. 5%
No hobbies/interests relate 25% 27 . 37%
Don't know - 5% -== -

* Hobbies/inferests which were named by less than 5% of the students
in all-groups have noa been included in this table.

Some students gave more than one response.’

-

@
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animals/zoo writing/reading and architecture/building are listed
most frequently by Group A models, electronics, _computers and
math are iisted most frequeptly by Group B; and sports,
arts/crafts, typing,.nair/makeup and cars/bikes/mechanics are

listed most frequently’ by Group C.

It Seems, then, fhat personal hobbies and interests differ

som wnat for the students in the three groups and are connected

*e

with an nfluence post secondary plans. One sociology student -

wrote the foliowing:

- / - .
. For many students, their hobbies and

extracurricular activities are tied to their

intereésts in future careers., For example,
one student wanted to be a veterinarian and
decided this because she helped her aunt on
. . the farm, had several pets and liked -to ride
~ horses. Another male student loved to cook,
and his brothers and friends had told him' he

was a good cook so he decided to become a
chef. - '

R g *
=T,

Brothers/Sisters

s

s

Not many students interviewed in depth in this study came
from large families. The average nunber of older siblings was
(1.42: 1.18, 1.05, 1.96) and 34% of the students had no older

sibling. The average number of younger siblings was (.87: .75, ' .

. 1.08, 95) and 45% had no younger. -sibling. The average nnmber of

!
ot

all siblings was (2.29: 1.93, 2.13, 2.91) and some students (9.1%:
8.8%, 10.8%, 8.8%) were 'only" children. Group C students came

from larger families and were more likely to have older siblings

than Groups A and B stndents.
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In considering the influence of‘siblfngé on studéﬁts, one (/—\\\\\
must not forget tha£’the siblings are from the-s#me socio-economic
level and have the same cultural/ethmic bapkground and that somé
students (approximately 10%)‘have na siblfngs; howgver, for those
students who have older brothers ;hd sisters, there is a fairly
strohg iﬁfluence 9n what they blan for the future.

Tpe/ggggzizy of the‘students‘(71%: 76%,. 95%, 59%) with(glgsz
siblings talk with those brothers and sisters about their post
sécondary planﬁ and (48%: 55%, 50%, 39%) say they listen and ppy‘
attention to the suggeétions which older siblinés make.

- \ The students who had gigga brothers and sisters wqre‘finally
asked whether any of thase siblingslhad been to‘college or

\

university or planned to-go. A higher (but not statistically

higher) percentage of Group A students (58%) answered "Yes" than

Group B (45%) or Group C (51%) students.
) _ pe

-,

Marks/Ability .

.
o

Group A students‘are those who think they’definitely or
probably have the ability to complete university. For 73% of 109
of thesé.students, tﬂeir teachers agreed (15% disagreed and 12%
weré unsure). These s%udents definitely or probably plan to go to
university. ) ‘

Group C students are those who think they~definitély or
probably do 293 have thé ability to complete university. For 82%
of 53 of these students, ﬁheir teachers agree& (8% disagreed and
;0% were uﬁsure). Th;se students definitely or probably do™not

plan to go to uuiversitj. . .

v -
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> ', Thus, " for the majority of Groups A and C students, the

‘teachers agree with the students about their ability to complete
university. _ ’ - - ; ' '
- Group B students are those mho thinktthef definitely or _
probably.havevthe ability to complete university but definitely or
probably do not plan to attend. The reader w1ll recall that these
studen'ts made up 2.9% of the grade eight population and that
in-depth interviews were completed with 37 of them.

 .One of the key reasons for doing the study was to find out
more about Croup:B students. Why are-they not interested in
uniyersity? First, it was found that teachers are'not'so‘likely
to agree with these students' estimations of their ability to

complete un1versity as they are for Groups A and C students "For

'18p of 40 of these ,Students, the teachers agreed (42% disagreed

v

and 10% were unsure. ) This could mean that& .Some students are
overestimating their ability to complete"university and are .
therefore better off not: going (one sociology studeént felt that
some "of these are special education children receiving

unrealistically high marks), or it could mean that some teachers

are underestimating abilities and perhaps not providing~ enough

.encouragement to aspire to higher education Secondly, the

1nterv1ewers did a great deal of probing to discover reasons for
the inconsistencies in this groUp of students. The results of
their efforts are summarized in Eable 17. As was discussed in an
earlier section of-this report, approximately one—-third of thesé
students plan-to“go to community college.’ For.the rest, there is -

a wide variety oI reasons for not planning on uniVersity, a lack

of money applies, to only a few, Several students seem unsure

Cad C { .
~ ' ' - . ‘ ‘ v

~
n
."C.L,e
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. TABLE 17 e : .
, . GROQUP B STUDENTS:
L , "REASONS FOR INCONSISTENCIES BETWEEN MARKS/ABILITY . .
AND LACK OF INTEREST IN UNIVERSITY
- : Percenf%ge of
Reason .for Inconsistency* ] Group B Students
’ - ) * (N = 37)
* Student plans to go to community college ‘ ( 32%
Student unsure/no planning ‘ ' © 24%
Student is apathetic/no interest in school . . 19%
Student not aware of options . 16%
No i uence/push/information from parents X - 16%
Studént doesn't know what university is ‘ 14%
Parents do not know what university 1s 14%
Student only knows about college - 11%
Student needs more 1nformat10n/gu1dance 11%
Student doesn't want to spend the time ‘for unlver31ty 11%
Family lacks information in their own language - 11%
yCultural background influences student S , 11% -
ldoney a problem for books/fees ) 8%
Student must get job soon to help support family - 8%
Student .has ability but low marks because of poor English 8%
Student feels s/he can get all s/he needs from high school 5%
Student not aware of other sources of money ° 5%
. Girls don't go to university . = - ' 5%
Student influenced by sibling against university . 5%
- Student influepnced by teacher agalnst unlver31ty 5%
Student confused - . _ 5% -
Student has high marks, but in spec1a1 education 5% Coe
- Student wants to work/not go to school . - 5% .
Student is lazy ' - . L 5%
» Student plans on Arned Forces - . 3%
' llo influence/push from sthool staff ’ 3%
Parent wants other career because of mgney to be earned 3%
'+ Student influenced by peers against university 3%
Student bored with school/too easy- ’ 3%-
3 " Student interested in sportg , 3%

' Student afraid of university 3% g

o
P

~ * For sdhé’students, more than one reason .explains .the incohs%stency.

C g
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about the future and/or are unclear about what universitynis all
about. 1In some cases,‘parents are also vague about university;
culture and language differences sometimes add to this lack of

awareness. In 19% of the cases, tﬁe'interviewers felt the

-

students were very apathetic and/or had no interest in education,

-

Vandalln of the students did not want QQ spend the time required to

complete university '

t
A7

Generally speaking, students marks are closely related to

whether they believe they have the ability to complete university
and whether they plan to go. Consider the following two sets. of
. o - R . - . x
statistics for 3,969 ‘students: ] T
, - - * .

STUDENTS BELIEVE THEY
STUDENTS' MARKS HAVE THE ABILITY TO
: COMPLETE UNIVERSITY

A's & B's 90%
;5 B's & C's 62%
C's & D's . , 34% S
D's & E's ¥~ ) 21%
B's . : 18%
/ . -
. _STUDENTS PLAN TO GO
STUDENTS' MARKS TO UNIVERSITY
A's & B's 85%
B's & C"s 56%
% C's & D"s 35%
D's & E's . 31%
E's o x 21%
. : ) Friends

L “

The influence of friends in ‘choosing high schools and

formulating post secondaryﬁplans appears to be moderate. In the

words of‘one sociology student:

. - . .

a . o ,
. . : ' x 4

]
o3
-
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. Although tlhe students interviewed often

listened to their friends, it cannot be said :

that they were'a great influence. We found .
- it soméwhat surprising that students chose '

the high school they wantéd fairly :

independently of what their friends were ot

*  doing. Students often ddvise each other to
"do what you ﬁ7nt to do."

1

.The quantitative data support this-view‘in'two ways. First,
while thé majority of the students (69%:‘74%, 73%, 61%) said. they
E discuss their post secondary plans with their clase friends, only
one~third (31%: 28%, 38%, 31%) said they discuss, get ideas and
‘listen and.pay attention to their friends' suggestions. . S ,
2 And secondly, the students' responses to four questions @sked
of them during the in-depth interview indicate ttﬁt& not all the
students' close friends are attending the same elementary school
and that evenf;ewer'are’with certainty going to the s;me,high
school or have very similar‘post secondary plais. The.four
questions along with the average of the answers given by the -
students‘are: . |
gﬁ o . S

// How many close friends of the same age do you N
have? 4 - r

h ’

-

(7.5: 6.9, 7,0, .8.1)

How' many of these close friend&'e going to . - :
this school?

(4 6: 5 1 4.4, 4.1) )
- L
How many of these close friends are going to
the sameé high school as -you?

-~ (2.5: 3.2, 2.4, 1.8) ]

) ‘How many of these close friends have post - 5
secondary plans which are very s1milar to
yours?

'(2.7; 3.6, 1.9, 1.6) -

i . » ’ ’ ’72
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The last set of numbers suggests that Group A students have
more close friends with similar post secondary plans than Groups B
or C students. This makes sense, since all of Group A students
plan to go to university, whereas Groups'B and C. students, all .of
whom are not going to university, have a wider variety of post
seoondary Plans.

\d

Money . »
Une section of the in-depth intervigg, schedule was designed
to examine $tudents' attitudes toward mdney, especially as related
to post'secondary education. First, -they were asked to imagine

" that they had won a lot of money, such as a million dollars, and ,J

EIEN
L]

to tell the interviewers how they would spend it. Table 18 gives

[

their most frequent. responses. Not many students spontaneously

say the; would spend the money on post secondary’education; -

however, more of Group A students (14%) gave that response than

Groups B (5%) and C (1%5. The second question then obliged the

students to say whether they would spend- some -of %he money on a

good post secondary education; while the’majority o) the;studeh;s o
‘(83%: 96%, 87%, 64%) answered "Yes", it is obvious that Group C

students have npuch less interest (statistié%lly) in %ﬁing so than
Groups A and B. -

Next they were asked "Is a college or university educition

worth the time ‘and money it oosts?" Again; while the majority
(84: 93%, 73%, 78%) answered "ies", Group A students are N

statistically mpre likely to hold this belief than the others.

The students' glaborations to this question are given in Table 19,

t

I
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TABLE 18

-,

WHAT STUDENTS WOULD DO WITH A MILLION DOLLARS

< - ¥

N . N
| :Percentage Percentage Percentage
] of of of
Ideas For a Million Dollars* Group A . Group B Group C
-, : - Students Students Students
) (N = 114) (N = 37) (N = 80)
/
. , &
. « Bank it and * - (
- .earn/spend interest 37% 54% ° 41%
. N hed R
, = Buy a house/aﬂ!rtment/ i )
= real estate 23% 35% 33%
'Give some to
parents/family . <. 21% 11% y 15%
Save it - . 18% 14% 8%
. . ' . , -
Univéﬁgity/¢ollege/ ' - :
* better education : .14% 5% 1%
Charity : ‘ 14% 5% 5%
Invest/buy stocks 12% T11% 1% ro.
. . ™
Buy™a car/motor bike ‘ T11% - 16% 23% -
Buy things - 6% ©11% : 5%
Clothes . ' ) 8% - 11%
) *.
" f'* Ideas which were suggested by leés than 10% of all groups

are not .included in this table.

Some students gave more thanlgne response. . . "«
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TABLE 19

STUDENTS' ELABORATIONS ON WHETHER
COLLEGE OR UNIVERSITY EDUCATION
IS WORTH THE TIME AND -MONEY IT COSTS

. Per tage Percentage Percentage
: of of of
£laboration * § Group A Group B Group C

Students Students Students
(N = 114) (N = 37) (N = 80) .

&
/ Yes
Makes it easier to ) . ’ .
get a good job 16% -19%‘ ‘ 14%
Better future/life/career/job 15% 8% 6%
Education allows you t -
do anything ' : 11% 5% 5% -
1 ' .
Helps you learn more 10% " 14% 11%
Will let you earn more money 10% . —— © 6%
For those who want it 4% 5% 14%
(Not for mé; People with degreés
can't find jobs; Can do just as
- well with high school; Depends. - Coe ) .
* on what you do.)_ —— 3% 10%

*ablaborations which were given by less than 10% of all groups
are not-included in this table. - \

e

Some students gave-mo{;,than one elaboration. . . .

B
g
-;
%3
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- and one can seetby coaparing the figures that Group C students are
less convinced about the rewards of education;\eSpecially for
themselves, ‘than the othér two groups.

Looking at these figures'in anpther way, it becomesuclea}
tpat the vast majority (over 89%) of the students would séend part
- of "a million dollars" to get a good post secondary educgtioq and
also believe that it would be worth the'gime and money. The'
miqor;xy who think ptherwise are, not surprisingl&, mostly
students Qho are not planning to_go to university and were
classified in Groups B and C for-this study.

The,next question was, "Do you think it is neceséary for
fanilies to have a lot of.money in order that their children mé§
.go to university?" The majority (68%: 77%, 57%, 61%) said "NO";
Groups B and C students were statistically less likely to say
"No". And }inally, the& were asked, "Will you needs financial help

in order, to accomplish your post secondary plans?" Of those who

said "Yes" (67%: 72%, 57%, 64%), neariy all (94%: 94%, %EE: 94%)
said their families could provide the help. (Remember, Group A

students plan to go to university; the others don't.)

a

The sociology students found that attitudes. toward monéy -
varied according to socio-economic backgrounds. One sociology ;
student described these different attitudes toward money ana the
financing of education as follows:

The students from a high sbpio-economié , ,
background da not seem to worry about paying -
for their education or saving money.

- - Y *

. ' ~ - " ' ¢
Another student wrote: )

fined

In the aﬁfluent area, there sqemed to be no
question in the children's or in their

& v
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. ’ \ . R
parents' minds as to who would finance their
education - the parents would take the
responsibility. These children-received

| substantial allowances, but the money
- received each week was usually spent, and
\ © . very little was set aside for future
considerations. These children had a rather
"carefree' attitude toward money with the
financlng of their education being more or N
less taken for granted.

The inner-city children, in contrast, . "
sometimes receive small weekly allowances but ’

often rely. on babysitting and newspaper ‘ -
routes to obtain extra money., Some-of these T
children manage to put part of their money

into bank accounts as "education funds".

-~

And; here is another example given by a sociology student
which suggests that for inner-city(students money may be a factor -

in what they plan to do in the future:

There were five students whosé"/:amilies,could~
be classified as low socio—economic status.

In this group, there were three nuclear
families ard two s1ngle~parent families. The
last two are an interesting case. Two
divorced mothers were living with-three .
children between them - two of the girls were
in our study. These women had almost no post
secondary education and were working as
cashiers, one in.a gas station and one in a
supermarket. Each mother had low aspirations
for her daughter. It seems money is a factor
here, as they wanted their daughters out .
working as soon as possible. .

-

’ . y .
'Mor%.findings and comments on this topic of '"Money'" are given

in a later section entitled "Knowledge about High School and Post
Secondary Options" and an attempt to tie all these findings ' R

together is reserved for the "Summary and Discussion."

<
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' Teachers

a7 The majority (63%: 63%, 49%, 70%) of the students c¢laimed
that they had not talked to thedT teachers about their post
! secondary p}ans; when asked to elaborate on their answer, many’
- simply said, '"There's no reason to." However, quiteha few (73%:
78%, 83%, 63%) of those who hadn't, felt that a discussion with
their teacher(s) would be helpful. '

An even higher percentage (69%: 70%, 73%, 66%) of the
students' parents had not ¢a1kéd to their teachers about such
future plans. Again, the étudeqts«were asked to elaborate (see
Tgble 20) - soﬁe students admit thatipoor English and busy work
schedules pfévent their parents from communicéting with teachers.

In spite of the fact that Jthe majority of the*étudents and
théir parents had not directl discussed post secondary plans with
the teachers, close to half of them (48%: 55%t 54%p 35%3 still
felé that the teachers had an influence on them with respect to
: their education and future. As thé percentages show, this i;

§tatisticdlly truer for Groups A and B students than GrSQb C,
spudénts. The elaborations of the stuéents are presented in Table
21. (Those who rébortéd no teacher influence tended not to

" elaborate.) ¢

- -
’

The sociology students discussed the influence of teachers in

a différent context from another point of vﬁpw, so their comments ~

-

and observations will be'given in a later section entitded

"Differences. Among-Schools". ' v
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_ TABLE 20

REASONS PARENTS HAD- NOT TALKED TO TEACHEhS
. ABOUT STUDENTS' POST SECONDARY PLANS

) Percentége of Percentage of Percentage of
Reason * - Group A Group B - -Group C

Students Students - + Students )
(N = 80) . (N=27) (N = 53)

No need to o 25% 19% . 9%

Poor English ’ 10% P 4% 8%

They work/Busy/No time 1% - 7% "11% ;

* Reasons given by. less than 10% of all three groups
have not been included in this table.

~

TABLE 21

~ .WAYS’LN WHICH-TEACHERS INFLUENCE STUDENTS

Percentagé of Percentage of :Peréentage of

Influence * Group 4 Group B. Group C
' Students Students -+ fStudents

(N = 114) (N = 37) (N = 80)

Teacher thinks student ' . - . -
capable : 16% - . 5% : 3%

Encourages student L . : T

to work 8% . 5% 5% .
Always mentions ' - C . :

good education . 4% .- —-—— , -—
Talks about university : : co

in class - 4% 3% —-— g
Teacher has. hlgh P . : .
" expectations A ., . 3% 5% 1%
Suggests high school- -, . : .

lévels and courses - . ' 5% 3% )
Teacher helps student . - -

in work . 1% . 5% ' 1%
No influence 43% 48% w0 81%

Don't know " . 2% . 3% -, 4%

4

. ¥ Those influeﬁces'which were mehtioned'by less' than 4% *of all {

three groups have not been inclyd‘ed in this table. J

AN

N

‘g ’

[N
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. Guidance Counsellors

k2

The information in this section suggests that guidance ‘ -
counsellors are a rather weak influence on grade eight s%udents

with respect to their post secondary planqing.‘ However, it must

/s

be remembered while considering this topic that there are many

~

demands made on the staffing committees in the Toronto schools in

a time of'decrin;ng enrolmént. Guidance is but one of these ‘/

.

demands; cdnsequently, some schools dd not have guidandé»
counsellors while in other schools guidance is 1oqked after by
teachers or vice-principals, either incidentally or on a part-time
bagis. At tﬁe time of this study, the Toronto Senior Public

Schools had 5§ guidanpe personnel working full time, 10 working

more than half time, and. 36 working less than half time. Of these
51 personnel, 27 had no guidance training. They represented a
full-time equivalent of 1414 aﬁd a guidahce personnel to student
ratio of 1:607. ' | '

One bai£ of sociolggy,students wrote: T

It is our opinion that the guidance programs

in both schools we visited are not

functioning at anywhere near their full

potential; that is, as creative mechanisms to

assist students in their educational and .
career decisions by maintaining knowledgeable T,
and informative contact and discussion with

the students and their parents.

-

And, the two students who summarized.all,the sociology papers

had the following in fheir section on guidance:,

‘

In nearly'all the schools visited there was
very' poor guidance and little information

) 8 "
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available for the students and their parents.
There was a general agreement among the o,
students that they got little help in
choosing high schools, high school levels,
high school courses, careers and in making
/Pq . post secondary education plans. - - ; P
In both inner-city and non-ipner-city . '
schools, the guidance was inadequate.
It was alSo true that parents had less
information than the students = information
‘ S which either came from the respective schools

: or from other sources. ' -

The students and parents felt they got
little feedbacdk from guidance counsello
anyone else about marks and/or abilities :
how they might relate these to future plans. .
Little school time was spent in learning

about high school and post secondary options,
but many students felt it would be a good

idea and would welcome a knowledgeable and-~ .
approachable person in the school with just
such a role.

Communication with the parents is

particularly difficult in schools with a high

percentage of new immigrants. Often, the

children themselves have problems with

English. 1In one school, composed of students

from mostly working class homes, two-thirds

of the parents needed correspondence in their o
native language. Although all of these ‘ '
children were in a '"regular" stream of grade )
eight and all were considered eligible for

secondary school, very few had spoken to a

guidance counsellor. These children end up

making decisions on\their own.

t

. _ And, in another paper:

' ' The majority of the students interviewed were
either uninformed or misinformed; many of - 3
them thought they knew what they wanted and

. needed, but on t%}king to them we discovered
that they really 'did not know. .

%

The quantitative data collected for -the entire sys;em thfough_

in-depth interviews generally support the observations and

. .
‘ \
3
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opinions of the sociology students. ' Not many students (28%: 25%,
30%, 31%) had disqussed their post seqondary plans with a guidance
.counsellor. For the remaining majority who had not had such a
discussion;Lmany (65%: 72%, 42%, 65%) felt,it would be heipful.
Table 22 presents the most frequently meétioned reasons the
s - '

- majority of the stﬁdepts had not had.discussions with a

» counsellor. Some reported that there was.no guidance cou

- and a few didn't even know whether there was one. saw no

reason for discussion.

encouragement, (2) knowledge about different schools, (3) indirect
(through class), (4) booklets about university, (9) knowledge

.

about best, school for interest, and (86) sometimeé a little'
influence. : . o

Even fewer of the parents (11%: 8%, 16%,/1&%) haq discussed
post seéondary plans w;th a counsellor. Thq/reésons for no
discussions, as shown in Table 23, are Yery'Similar tovthose given

."in the éection on "Teach%fs"~(see Taple 2?5. There are parents ’

who are hampered with language problems,falthqugh whenlcalculﬁted
across thg entire system, the percénta%é is‘not overwhelming.

.Finally, out of curiosity, the students wore asked, "What is
a Guidance Counsellor?" Thei; most ikpquent respénses are shown
in Taﬁie 24. It is interesting to-see that they. are mﬁch more

. likely to see a counsellor as someone who helps them with

problems, decisions and information related to school, jobs,

- ~
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TABLE 22

. [y .
¢ . -
.

REASONS STUDENTS HAD NOT DISCUSSED'THEIR POST SECONDARY PLANS
WITH THEIR GUIDANCE COUNSELLORS

.

. Percentage -QPercentage Percentage
& of of bt “
Reason * * Group A Group B Group Co~ i
Students Students Students
- S, (N = 85) (N = 26) + (N = 55)
4 . ‘: - -
[ 4
No reason/no need/not ready 8% 112% 20%
-’r: . - . ~
.« Guidance counséllor talks to ‘ . : e
class as a whole . 11% 15% . . 4%
Diégussed high school only 9% ?%' 5%
, Never thought of it 5% - . 4%
Fcared to/uncomfortable 4% —-—— . ‘4%
" . I've made my pfans 1% 8% : - 2% )
Counsellor is a'teacher —-— = ) 4%
No guldﬁhce counsellor . C
. in school 20% . 15% , 15% .
Don't know if guidance « '
counsellbr in school ™ 6% - 13% .
* Reasons which were given by less than 4% of all three groups ) -
have not been.included in this table. . . R .
: Some students gave more .than one reasoﬁ. . - €; - . ‘
. . B m' 7\’5 r -~ .
1 A R - % . . -
' 'ﬁ . . el .
‘ -, ’ ) K
N . o e
I o ‘ A y<! U N
h - A Q. * - ‘ ..\\‘ ~ — '
L 1 ' A - , v * ) ".
.‘g“ 3 i 6 .“ . /‘ \y
‘__ v K 4 = ‘ ‘d.) -
‘ , . A
4 \Fﬂ . &
) 8d e\"".; ’ . - e,‘.
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TABLE 23

REASONS PARENTS HAP NOT DISCUSSED POST SECONDARY PLANS

WITH THE GUIDANCE COUNSELLOR

. ' bercentage Percentage '-Pegéenﬁége“
- i - of of . et TN
Reason * » Group 4, Group B Group C .
‘ ' - - . Students” Students Students  ‘
. (N = 78)%x (N~ 24) (N-= 53)
s . . * o, ‘*:"_——'f/ ’
Pogr English 10%: 17% 9%
- . ¢ v .
Th'ey 'work /busy/no time . b 8%. ™ 4% 13%
No ,need to \ 6% ¥ ~ 13% 4%
‘f(,.. @ z » N - - "
z ® ‘ : M e -
No” special reagon’ ' » 22% 4% 11% .
- . " ‘/&l . \ )
Xt _J r < i 0
* Reasons given by less than 10%-of all three groups’ Y

have not been included id this table.

[}

**'Additiona1<parents in each group  could have no discussion

because there was no guidance counsellor.

-
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- ' - : TABLE 24 -

13

WHAT IS A GUIDANCE COUNSELLOR? -~

-

N ,

- ,

. . Perce té%e Percentégg Percentigé
- S ‘ o ) of of )
Description_of . Group A , Group B Group C
Guidance Counsellor* - Students Students Students
8 o (N = 114) (N = 37) 80)
‘ -+ Helps students choose - . ‘
. high'-schools/courses ’ . - 28% . 24% . 28% -
. Provides information on - .
education/future ; 23% 112 . 8%
. . . . ,l 1 k4 . * '
, delps students plan/prepare ’ - - .
for future 18% 19%% 18%
felps students with ” ’ ‘ '
‘problens (school) L . 16% ~4714% . 19% .
g .
Helps students with .
problems "(general) ’ 14% . 14% 11%
o - . ' ‘
‘Helps students decille :
about education . 10% —— 10%
delps students with ' ‘ ,
* pProblemns (home) 10% 8% 10%
' Teaches about' school . °
and jobs : : . 9% 14% 10%
‘Guides students to " ' . r . S
right things/roles . 5% ,  14% 5%
Tells students about - ; ; .
marks /options - 5% " 1%,
) lelps students with ) .
. problems (persomal) - 4% 8% 5%
‘e kps §tudénts with . - b . "
problems’ (social) - >¥ 4% . —— -—-
. . . . /

ol ?

* Descriptions which were given by les® than 4% of . al

. ‘have not been.includeQ<in.this table. ! . . T
. e - P v

' RN
b d 4

' Some’ students gave more than one description.

YR Y o N Ay D b

- b, 1
. - .
® * ~a
’ 8
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1l three grkups
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a

careers, educatlon and the’ future than as someone who helps thém

withthome, personal or soc1al problens..

More is presented on the topic of guidance in subsequent

sections titled “Guidance,Materia}s",fﬁMale/Female Roles", and
N ¢ ’
. 4
. "Knowledge About High School and Post Secondary Options”, and
. N . N . '
'Differences Among Schools". ,
- ‘ . R o EY
. . .' S{/_\’
Guidance Materials

’

» N
P ‘
. The students were asked whether they and%Or their parents had
‘ A ’
seen or used the follow1ng guidance materials: (The materials were

shown to the students as they were interviewed.) K_" . .b,

(1) A Time to Choose - This is a Toronto Board of
’ Education booklet printed in Epglish, French,
Chlnese Greek, Italian, .Polish, Portuguese, .
- *+ Spanish and Vietnamese. The booklet provides - ’
N . basic informatigon on the secondary ‘'schools : .
* run by the Toronto Board of Educatloq LIt ‘
covers ‘the topics ‘of levels of difficulty,
kinds of programs offered in each secondary
~- - school, location of secondary schools,"
. chooslng ‘'schools, choosing subjects, .
alternative schools, French programs, English .
as a Second Language and Booster programs* ) s
other ways to get credits (e.¥. )
correspondence), how ‘to make changes, ang -
costs. '’ . ¢ N .

[

“+. (2) Educational Awareness and Planning for Grade-—
N 8 Students and .their Parents - This 1s a
‘ series of four instructional un1ts for e
L classroom use with grade 8 students. They
‘ . bave been put together. by the .Guidance and R
* Counselling Services of the Toronto Board of

. " Education and are available in English only

tar . . The purposes of the four units are:

- : Unit 1l - Making an Educational Plan
To preSent reasons for making a sensible, : .
. ) coptinuous and flexible plan oz education, .
‘ . . both'for secondary school and later.
. s - To show a student how to make an
.-"educational plan". ; . .
- To,present some of the té’hs used when . -~

. 86
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talking about secondary school. Sl

Unit 2 - Secondary Education

- To describe what is required to graduate
from sécondary school.

- To describe the levels of difficulty in
Toronto secondary schools.

- To give basic ideas and facts about the
credit system.

Unit 3 - Colleges and Universities )

- To present some of the terms used when /Q ‘

' referring to post secondary education.

’\\- To describe some of the basic differences N
between Colleges of Applied Arts and )
Technology and Universities. ~

- To describe .some of the basic requirements
for admission to Colleges of Applied Arts ¥
and Technology and to Universities.

Unit 4 - Apprenticeship Training -
1 - To present some of the common terms used
‘when referring to Apprenticeship Training.
~ To describe the basic requirements for
entering Apprenticeship Training programs.
- To describe some of the jobs which are
referred to as the skilled trades.

>

(3) "VWhere Do I Go From Here? - This is a Toronto
Board of Education booklet which discusses
education and employment possibilities such o
as regular secondary schools, semestered b
programs, alternative schools, adult day
schools, summer school, evening study,
privaté study, cqrrespgndence courses, .
pre-uniwersity programs and transitional year .
programs'§§§ mature students, various college ’
- and univefsity programs, apprenticeship '

. programs and armed forces. The bodklet is .

printed in English only. * -

(4) After 8? - This booklet printed in English
and French is from the Ontario Ministry of
Education and discusses secondary schools,
alternatives and® variations, university,
college, apprenticeship, and finamcing in
education. . : .

‘ §5) A Time to Chdbée/Slidés ~ These slides, done

-. . by- the Torento Board of Education, present
.=, W thé'material contained in the booklet. They
- w7, +8re available in-English, Italian and
w1 . 'PoFtiguésé.- The Toronto Board often has -
" “translators present when showing them to
Paredts. o L

~
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.6@) School Information Sheets - Courses available . , -
in each secendary school are listed on :
individual sheets. Explanatory notes are
often added on the sheets. These are
available in English only.

//(7) Student Guidance Information Service (SGIS) -
This is a computer service which provides %
educational and career information. Students —
.complete cards to request occupational and
educational information;, then receive

- computer print-outs. '

r

As the figures in Table§ 25 - 27 indicate, the booklet,

A Time to Choose and the School Information Sheets are much more

likely'to have been seen by students and their parents than any.

other of the guidance materials, while the booklet

Where Do I Go From Here? is least likeLy to have been seen. The

~

slides, A Time to Choose have not been seen by many, nor has the
* ©

SGIS career serwice been used by many. The~Ministry document,

. —
After_§z has been moderately distriéufed. Of the four units on
Edd%ational Awareness and Planning; Unit 3 (Colleges-and |
Universitiés) and Unit 4 (Apprenticeship Training) héve been seen

by the fewest students and parents. These trends are almost \

identical for the three Groups A, B and C, meaning that those

e

planhing on university have not received a different patterg of //,.

exposure to guidance materials than others.

P

The figures in Tables 25 - 27 also show that: (1) .Students

are more ‘likely to seé these materials thén their parents, and (25

.,

Group A parents are more likely to see the materials than Groups B

e

and C parents.

-
.




- 84 -

TABLE 25

GUIDANCE MATERIALS SEEN OR USED
BY GROUP A STUDENTS AND PARENTS/GUABDIANS

} (N = 114)
Material Seen By'
¢Student Both Neither
: Only Student Student
Guidance Material - . and nor
’ ) Parent  Parent
A Time to Choose/Booklet -15.8% 68.4% 15.8%
A Time to Choose/Slides .8.8%  10.5% . 80.7%
tducational Awareness and Planniné:
Unit 1 15.7% 42.1% '41.2%
Unit 2 14.9% 40.4% 44.7%
. Unit 3 . 9.6%  20.8%  60.5%
Unit 4 . , . 6.1%  23.7%  70.2%
. }Where Do I Go From Here? R 1.8% 6.2% 9221%
)f’jvafter 8?: | ‘ 14.9% 49.1% 36.0%
School Iéfermation Sheets 19.3% 77.2% 3.5%
SGIS career service . 6.1% "12.3% 81.6%

o
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TABLE 26 .

GUIDANCE MATERIALS SEEN OR USED BY

GROUP B STUDENTS AND PARENTS /GUARDIANS
- - : (N = 37)
g\; ‘ e
~ -
i Material Seen By
: Student | Both Neither
- ’ Lt ’ Only Student Student
Guidance Material : »and nor
: ’ Parent Parent
A Time, to Choose/Booklet s 32.4% 56.8% 10.8%
A Time to Choose/Slides : 21.6%  16.2%  .62.2%
Educational Awareness and Planning: o .
¥ N -
g Unit 1 27.0% 29.7% 43.2%
Unit 2 ' X 27.0% 24.3% 48.6%
Unit 3 16.2% 27.0% B56.8%
Unit 4 . . 13.5%°  13.5%  73.0%
. < . . . 3 .
) Whe®e Do-I. Go From Here? - \vf1 Eﬁ 4% 13.5% 81.1%
y ) . \We - '
After 8?7 . 27.0% - 48.6% 24.3%' .
. School dnformation Sheets. 27.0% 67.6% 5.4%
SGIS career service . }’13.5% 13.5% 73.0%
. ﬁ
-
P) \—/
Ve A

) 0.
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J TABLE 27 . .
GUIDANCE MATERIALS. SEEN OR USED BY ' SR
GROUP C STUDENTS AND PARENTS/GUARDIANS :
(N = 80)

v

) . ; Material Seen By

Ao

.. ‘Student Both Neither

Guidance Material - . ‘ ' Only Student Student
" and ‘ nor
’ Parent  Parent

’

-

A Time to Choose/Booklet - 38.8%  45.0%  16.3%
A Time to Choose/Slides ' -16.3%.: ,7.4% 76.3%
bLducational Awareness and Planning:

- Unit 1 . .28.8%  3378% 37.5%

"Unit 2 ' 22.5%  28.8%  48.8%
P Unit.3 \ "18.8% © 25:0%  56:3%
Unit 4 , " . 13.8% _18.8%  67.5% ,
, Where Do I Go From Here? _ ,' 7.5% 2.5%  90.0%
After 87 o0 . 21.3% 25.0%  53.8%
School Information Sheets 21.3%  68.8% 10.0%
SGIS career éervi{;' N ' - 5.0%  11.3%  83.8% .
: ' 0 ‘ ‘
i g -
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.

Nearly all the students (93%: 96%, 95%, 89%) reported that

they understood whatever materials they had seen, but somewhat
A

fewer (zA% _79%, 57% 75%) could say the same for .their parents.
Io some instances, the student a sibling or a translator had to
explain the materials to the parent or the parent was able to

-

or her own language. The moSt;}requent reason the remaining
. X . R . <
students gave for the parents not understanding the materials was

' “poor English": One sociology student was particularly concerned

about the language problem and wrote!

Y

Some of the families we vlsited experienced

— ' difficulties with language. Some relied
solel$ on their children for information and
translation.

One student and her family came to Canada
. from Viet Nam in 1980. Her parents spoke
virtually no English, and her English was
very limited, but her family relied on her to
translate and interpret Both she and her-
parents were very unfamiliar with the Ontario
educational system, yet she was trying to
make school and career decisions. She had.
received little assistance from the guidance
office and was basically flowing with .the .
tide and hoping for the best.:

While two-thirds of the students (67%: 67%, 60%, 70%) felt
(\, . .
that the guidance materials had helped them in deciding about high
school levels and courses, just half (51%: 52%, 57%, 46%) “felt

’ they had helped with respect to post secondary plans. The %

»

students' elaborgtions to these two questions are given in Tables
. . '

. . 28 and 29. -

Here are some other comments from the sociology students

1} .
The schools seem.to possess all sorts of -
guidance materials but do not seem to make

understand a particularhbooklet only because it was printed in his’

5

]
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. .« JTABLE 28
- DID THE GUIDANCE MATERIALS HELP YOU
o IN DECIDING ABOUT HIGH SCHOOL? .
J Percentage
Student -Response* of Students
. . (N = 231)
Yes (67%)
~ learned about schools 44%
“*learned about levels . 17%
- learned about courses/credits 10% 4
- learned about computers VA 10%
—'learned what is available 2%
~ = School Information Sheets good "t 1%
-. No/Don't Know (33%) .
~ I already knew AN 10%
- mader decisions in other ways 6%
- not enough/dnformation 1%

* Some

-

sfugents,gave more than one elaboration;

-

(=

others gave none.

?
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TABLE 29

DID THE GUIDANCE MATERIALS HELP YOU
WITH YOUR POST SECONDARY PLANS?

B Percentage
Student Response* of Students
‘ (N = 231)
. Yes (51%) ’ ‘ i ‘
" = learned about careers/jobs' , 13% .
- learned about university/costs . . 6%
- learned a bit . 4%
- learned what to take 4%
- learned about degrees at different places 3%
- learned about academics . 3%
- learned about future . 2%
‘ - learned about marks 2%
v epcouragement to go te university 2%
+= learned what high schools offer for university 1%
- learned about being a doctor ) 1%
--learned to focus on my abilities 1%
- learned about salaries of differenmt jobs S1%
- learned about mechanics 1%
,— learned about hairdressing . 1%
No/Don!t Know (49%)
- I already knew ‘ . ' 6% -
¢+ - plans alreddy.made ° 3%
-+ it is up to me 2%
- little information on my "interest' ‘ 2%
- I didn't look at it . T 1%
- only high school information 1%
) - nothing about electrician/welding ‘ - 1%
- little about computers . . 1%
e ,- little information on careers ’ e 1%,
' - made decisions in other ways . 1%
: - little about college . o .5%
~"little about beauticians - ; _ .5%

' = don't understand it N 5%

¥ Some students gave more than one elaboration; others gave none.

-

Y

)l
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full use of them. Guidance seems haphazard.
N Trips to neighbouring High schools are one of
the best toolg_belng used to help’ students.

-~

| [ . . O . .

1 Although there is a variety of "books and
' sheets printed .as guidance materials for use
. in the schools, the materizls are, often
* limited or unavailahle

¢ t

" Students often find the materials boring, and
.. some said, "It did not tell me anythdng I did
. not already.know "
s - kY
i ~ " ©Some students were concerned that there was ° -
. . nothing available on different types of

p . careers’and that nothing explained ‘what is
invalved in dlfferent education routes or job
' training programs. ° . . .

] Seldom had any of the'students we talﬁéd to
- " had'anyocne in the schools spend any time
: L explaining the booklets and sheets

- /
. - ' ¥
4

TWO'socioldgy,syudents questioﬁed the value of guidance

exercises which asked the students to answer such questjons as:
b -~ . N
- " (1) Do you always do yog};homework as soon as
you get home from school and without your
.mother having to tell you to do it? and (2)
Do you do .extra work, and do you rev1ew each
, day's work on your own at home?"

Finally, the students were asked if they and/or their

parents/guardians had seen other guidance maferiéls. These

.

responses are given in Table 30. :

’ .

Two sections whlch follow, entltled "Male/Female Roles", and

"Knowledge About ngh School and Post ‘Secondary Options" further

v

.

deal with findimrgs related to guidance materials. '

. ~
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TABLE 30

OTHER' GUIDANCE. MATERIALS , .

L

s - . N
7

. - . Percentage

Qaterial ' . . . of Students
Co . (N = 231)

Information on sbecifi; high schoal ﬁ}ogramé 6%

’ SlidesM¥ilm | . 3%
Information on careers ;.<Tﬁ 2% o
Books to do work in , 2%

g Tapes on different jobs . . ' 1% ‘

Computer printouts ' ‘ 1%‘

‘ ‘ - 1%

Vis;ts to high schools

A book on accoﬁnting 1%
\‘ N i . . \s
Little quizzes x . - 1% -
F%lmétrips on different careers 5% . -
Booklet on university o .5%
! .
} ‘ i g .
. —-./ ‘/ "~
¢ P2
f‘“"“/-
. 4 * »
: I
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Cultural Activities

-

v A b

. The students were present;d with a list of sixteen cultural"
. activities and asked to say whether on not.they had expe;ienced
then. Column 4 of Tables 31, 32 and Sé shows the3percentages of
Group§ A, B and C who anéwer@d "No'" in eaéh case. For all three
groups, the sfudents&were most likely to have experienced the zoo,

. museum, Science Centre and a public library and least likely to

have experienced the opera, ballet, drama lessons and stamp/coin

collections.

(Y

Group A has more likely expepienced (statistically) nine of
these activitigs than Group C (music lessons, symphony/classical
music, stamp/coin ?ollections, chess, art gallery, museum; live

. theatre, Science Centre and scrabble.) Group A has more likely

~

9xpepienéed (statistically) four of these activities than Group B

(stamp/coin collections; live theétre, music lessons and the

14

Science Centre.) One pair of sociology students who worked. in two
.

¢

veri different schools, picked up on these differences and

commented as follews: - -

. I}
Spare time for a non*>inner-.city student is
crowded with a2 myriad of private lessons
which include horseback riding, squash,
sailing, dance, drama and music. By four
years of age, these chHildren may have had
ski, music and gym lessons. They probably
s have their own library cards and favourite
restaurants. .They have been accompanied by
parents to children's plays and concerts. In
? contrast, an inner=city child may be living a
protected and narrow life being taken care of
by a grandmother while both parents work.

™




TABLE 31
]
‘ 7 CULTURAL ACTIVITIES
. 7 GROUP A (N = 114)
--/
> © : o) - (2) (3) (4)
. Percentage Percentage Percentage Percentage
CActivity . . in out of in and who have
) " School School out of not done
’ Only Only ~ School Actiwvity
E - B
. Ballet . 12% 18% 2% 68%
- Symphony/Classical ' e :
music . 40% 22% o 11% 27% '
Art Gallery . 34% . 24% 25% 17%
Opera- .. 10% - 3% 87%
Museum s 26% .30% 36% 8%
200 - 16% , 28% 50% 6%
Live theatre . 37% ©22% 23% ‘ 18%

" Planetarium 21% '24% © 16% 39%
Science Centre 21% . 29% 45% - 5%
Public Library 5% 29% 65% 1%
Chess 10% . 27% 32% 31%
Scrabble . , 13% 39% 23% 25%
Stamp/Coin _

collections : 4% . 53% 3% 40%
Drama lessons - 22% 9% 3% 66%
Art lessons 47% © 3% " 10% 40%

Music lessons . 47% S 11% - 21% 21%

e




LTURAL ACTIVITIES
GROUP B (N = 37)

T

(1y (2) 3 T (4
" Percentage Percentage Percentage Percentage

in out of in and who have
Activity School School . out of not done
P Only Only - School Activity
/,/ -
Ballet 14% 13% 3% - 70%

,Aymphony /Classical . . .

" music . 49% . 8% . 8% 35%
Art Gallery 49%- 16% 8% 27%
Opera . % % 3% 89%
iluseum 38%/ 19% 30% 13%
200 , .16% ©19% . 51% 14%
Live theatre C27% . 13% . 22% 38%
Planetarium 32% 16% ) "11% 41%
Science Centre o 27% " 13% \\“§§%’/ 22% -
Publiq Library 13% . 11% 68%”’ 8%
Chess™ , » 8% ) 24% - BT% 41%
Scrabble ) 11% 43% 14% 32%
Stamp/Coin . ’

collections -— 30% - 5% 65%
Drama lessons 27%.. 6% 5% 62%
Art lessons o - 62% -—= 3% » 35%
Music lessons 46% ' 8% . 8% ) 38%

- .
i ‘ ’ »~

- e ,

v / N .
» [} ) 3
' ‘Qt.f i .\ .3

LI
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TABLE 33

CULTURAL ACTIVITIES
GROUP C (N = 80)

e

. . (1) ) (2) - (3) (4)
. Percentage. Pércentage Percentage Percentage
e in out of in and who have
Activity School School out of not done
. Only Only ' School Activity
Ballet 26% 26% -— 68%
Symphony /Classical
music ‘ 43% 5% —-— 53%
Art Gallery 38% 20% 10% 32%
Opera 5% 4% 2% - 89%
Museun 36% 31% 14% "19% .
Zoo 29% ‘ 7% 34% 10% -
Live theatre 45% 4% 11% . 30%°
Planetarium ‘ 23% 18% 7% 52%
Science Centre . 26% . 21% 35% 18%

. Public Library "12% - 30% 55% 3%
€hess . & 15% 25% 11% 49%
Scrabble 19% 29% 11% 41% .
Stamp/Coin ) . . .

¢ollections - 5% 34% - 1% ¢ 60%
Drama lessons ' 20% 6% -—- 74%
Art lessons . 49% 6% 2% 43%
llusic lessons 40% 1% 6%, 53%

-«

«
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The most outstanding difference ‘is ﬂpr music lessons, 53% of
Group A students had experienced music lessons compamed with 23%
; . of Group C students. The same pair aof socrology students wrote

this about music lessons (the reader will recill that Group A. - 7. -

students are more likely to be from a high socio-econbmic area : o

- 3

than Group C students): K (/w . - o e

/ . ! ) . ’ [ .
T n f . - One non-inner-city child spoke of being in . e
' grade ten at the Royal Conservatory of Musiec. ;
This is highly unlikely for an inner city
* child; not only is it unlikely that there is
y money for a piano and ‘the music lessons, but
: it is unlikely that any value is placed on
the activity. , , .
. ! ’ ! . )
i These two sociology students also noted that inner‘city/dhd ; s
. non-inner- cit&rchildreﬁ enjoy different activities with their

KS . “,

- parents: , . g

Activities done with parents further . o \
demonstrate the incredible difference in S L
\\\// - lifestyles between inner-city and e P T
non-inner-city students Non-inner-cigty : ]
children named opera, ballet, the Shaw and S ‘-
Shakespearean Festivals, restaurants, ski - .y o e
weekends and scrabble as activities they ot ST L
enjoyed with their parents. Times together - : v
for inner-city students consisted of Sundays . . “
at a park, watching television, walks, . e .
\ ' cooking and.occasional movies. ' iL

»
¢

/ A Columns 1 and 2 of Tables 31, 32 and 33'show‘the perce ‘ ’ - -

and "out of school only" " The figﬁres show that students in - /i N
Groups B and C tend to experience activities "iq sphool only" to 8-

© greater extent than Group A. students. One principal of a school ) ,

N v T

< ' . .,' RN

"in a high socio-economic area reported the followingg .o T
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. e Although we have some non-academic activities
N .o ' during school hours and swim and nusic .
. - practice before 9:00'a.m., our after-school
4o programs are virtually noh-ex1stent By 3:30 !

‘ \ the school 'is empty. The*kids are involved

&’ , : in too mdﬁy other things' outside of school
., . School is-just one of the rmany thlngs in
i, \ their 11ves

- .
-
v N [ 4 +

s ~
In direct contrast,-a“principal in an inner-city. school said:

! i
14 - N .

LI , Our school is "a home away from home". The
. - school is open from 7:15 a.m. to 6:00 p.m.
We offer over fifty extra-curricular
-actlvitles !

A sociology-student ommented as follows ebout these’ two

, 'contrasting situatione related™to cultural actiyities in the !

L . Schools:

While it.is good that the inner-city children

. ¢ . are exposed to many extra-curricular
: ] "activities, they are still limited by large
L groupsy little real variety and over-worked
; S teachers. * Within these constraints, it is
P " ‘difficult ‘to ‘encourage and develop a child's

T strengths.and abilities. Classes in these

. . ‘ aetivities end when school closes; thus the

N o - activities are part of the children's school , .
) - life,” but not part of their out-of-school . .~ ==
N " life. . : <

L@ « . - N

. 9", ’
o . . Not only do the 1nner—c1ty families ‘have less money to devote

“to cultural act1v1ties out of school, but, as one soc1ology
student discovered they often have fundamentaily‘diffeféh‘

- - \

s attitudds: ‘ . -

_*

__— : One grade eight student said, "I have not : ’
. been to any of those 'cultural places™ with *

my parents. My mom and dad do not have.the

. time to take me; they work a lot, and when

- ¥ : they have free time,~we like to do 'fun'

. . things together. Just'snobs go, and, anyway,; :
. thbse plaees are boring.' C . v
- ) ' - (,,\ ' .

- - -
- . l A
\) . ‘ l:.o
.
»
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The students were asked to indicate how they had become
inforﬁed about post secogd&;y options'tﬁrough the~mehia. Someé.

statistics for Groups A, B and C are presented in Tables 34, 354

and 36.- These figures, which Bave very similar patterns for the

three groups, bring to light interesting' trends:

s (1) e highest percentage of. students has
} rned abouf the Armed Fqgces thnpugh TV.
(2) Thé lowest percentage of éfﬁﬂents has learned . - 7

»

abouit apprenticeships throughigﬁe radio..
(3) - The students have learned mosf“ébcut post .
v _ secondary options through 1V, foflowed by . ‘ ",
newspapefs, magazines end fipélly redio.
¢4) Through the four forms of media, the students: ' »
have most likely leefned about the Armed
Forces, followed b§‘jobs/cdreers, college,' .
univefsity,'pfivete vocational schools and
flnagly apprent%ceshlcs,:\é )
(5); Generally speaking, Group C is not so likely
Y to have learned about post éecondary'oﬁtioné
¢ through the medla as Groups A and B. .
The maJorlty of th® students (72%: 74% 81% 65%) said they
understand any 1nformatlop they had noticed.ln the media, bu't not\
sSo many (39% 33%, 41%, 45%) would concede th@t it had helped them
‘with their post secondary plans.
Nearly all the students: (93% 95% 92% 90%) felt tqét it is

a,good ‘idea to have, %uch 1nformat10n in the media andtflrst

w

~ ~

1o

L%
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TABLE 34 . -
x ' TYPES OF MEDIA THROUGH WHICH STUDENTS HAVE
T | BECOME INFORMED ABOUT POST SECONDARY OPTIONS
GROUP A (N = 114),

Post Secondary ) : Medium
Option ) - T V. Radio - Newspapers I!agazines.

*  University ) 29% 9% 32% 7 29%
College 35% V1% T 24% 29%
. Apprenticeships - .18% 4% 16% ) 11%
Armed Forces - 93% 50% 46% . 54%
. -Private Vocational Schools 26% + 13% 25% . 25%
L Jobs/Careers . 62% 37% 75% 49%

TABLE 35

TYPES OF MEDIA THROUGH WHICH STUDENTS HAVE
BECOME INFORMED ABOUT POST SECONDARY OPTIONS
GROUP ‘B (N = 37)

-

B

Post Secondary ) \ Medium .

% Option T.V. Radid, Newspapers -Magazines
University 32% 16% . 24% 24% -~
College ‘ 35% 11% 22% 27%
Apprenticeships 22% 3% ’ 32% 22%
Armed Forces . 84% 38% 49% 49%
Priva(e Vocational Schools 30% 11% 14% - 27%
Jobs/Careers_ _ . 65%  38% 76% S .46%

o~ - A )
Lo TABLE 36 -

. TYPES OF MEDIA THROUGH WHICH STUDENTS HAVE
&gCOME INFORMED ABOUT POST SECONDARY:OPTIONS
GROUP C (N = 80)

-

¢ ~

. Post Secondary 3 Medium .
Option * TéV. Radio Newspapers Magazines
University : : 39% 6% 11% 19%
College ’ 33% 11% 18% 21%
Apprenticeships ‘ 14% 6% 11% 9%
‘Armed Forces .80%. 31%- J31% N 31% -
Private Vocational Schools 23% 6% 11% 14%
Jobs/Careers . 54% 33% 61% ;) 39%:
o . . . .

ERIC A T _ )

a7
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. favoured Tﬁ‘(57%)xrf§iIGWed b&,pewspapers (22%), magazinés (8%),* \

and‘finally radié (7%).
Qne pair of sociology students made the following comments

about the media:

. ] N ’
i

Media presentations could be of value; . F
different institutions could sponsor times on

. the radio or television, and there could be

. information sections in newspapers and .
' ‘magazines. . o

Male/Female Roles -

<
Grade eight students maintain the sexes greﬂéﬁhal; 90% -
believe that it is just as important for a girl to go to '

university as a boy, and 94% believe that men and women. should

\ A

earn the same money for -'the same work. When asked to describe
¢ : -

. vhat boys and girls should think of when-making post(secoﬁdary

plans (see-tgbles 37 and 38), their angwers, with the exception of
.- N .\ . -

’

-

, are very similar for each sex. And,'of the 2,04§

"mongy
studgnté who thought they definitely or_probdbly had the ability
‘ to complete university and definitely qr probably plaﬁnéd“to go,

N -

51% were female. " . - _qﬁ .

But, while the students believe in equality, they 'still see’

men and iomep in very. traditional roles and.gre themselves

beginning to opt for those roles. Tgis is very clearly

illustrated.in Tables 39 to 42.- The students were asked to nape
! Lo o . .
o the jobs which are most suitable for men and women;_their

-
.

. R [
| -

. i P~ N . : \ ® Q. b
responses are very.sex-role stereotyped. Thepn. they were askqd;to

.

. name the optional courdes they planned'to take in grade nine, and, e
° . . ]

! “ (< .
1o :
[ 3 .‘ .

A
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! TABLE 37

»

- ' WHAT BOYS SHOULD THINK OF WHEN MAKING s
POST SECONDARY PLANS

v ) R ,' - ./
X ~ Percentage Perceﬁ(&ée Percentage .
€ . 4 . of of of ,
desponse* ., Group A Group B Group C

. ‘ Students Students Students
- o (N = 114) (N = 37) (N = 80) ,

-
-

- v
» + . -

\ . What they really want/in%erésts 31% 27% -, 15%
The job/good job/high paying/ |
demand , 29% 32% 44%
, Learning/education 23% 14% " 13%
0 /‘ !
Supporting family/marriage - 14% . 19% - 11%
Money 9% 27% 21% -
What-they are best '
. suited-for : 7% 5% 5%
How far to go/go as ' ’
far as possible , 5% - . >
Happy with job/career/
education . e 4% - 5% 9%
What they can afford . 1% - 5% ' 1%
. The future< . : 1% 5% -
"Don't know\’ 4% —— 9%

A

* Responses given by less than 5% of all three groups
are not included in this table..
Some students gave more tha%”wpe reéponse

g ~

D
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TABLE 38

) WHAT GIRLS SHOULD THINK OF WHEN MAKING
POST SECONDARY PLANS

¢

—

e

” Percentage Percentage Percentage
: of of " of
. Response* Group A Group B Group C
! Students Students @+ Students
‘ (N = 114) ‘«(N = 37) (N ='80)
What they really want/interests - 28%". 24% 13% >,
The -job/good Job/high paying/ '
demand 24% 24% ~T o 34%
Learning/education 15% 14% 11%
hdarriagé/family/
supporting family . 15% 24% 26%
University/college/ :
academics 12% -—— 5%
Don't know 7% 4% ./%%
How far to go/gélhs ‘
far as possible 6% ) -_— 7 1%
How long school/job takes 6% - ’ -
<
What they are best ) M . )
suited for . 2 5% 4% - 3%
Lareer 5% 4% 3%
S R .
Money 3% 8% 14%
Be good at something/ * .
do one's best 3% 5% 3%
~ Happy with Job/career/ T : .
kﬂéducatron L 3% 5% 4%
ow and with who they i
are going to 113& ’ = 5% -

* Responses given‘;;yiéss,than 5% of all three groups
are not included in this table.

© Some students gave more than one response.

bl

3

A
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"
K TABLE 39 - .
JOBS MOST -SUITABLE FOR MEN
3 ) )
Percentage
. ‘ ' of ot
. Job* . ‘ . Students
- - ‘ (N = 231)
Construction . 38%
Anything they ai‘dgapable of _ . 22$ .
Heavylliftingyphysical jobs 18%
. Mechanical ‘ 11%
Things with. hands/labour jobs - _ %
— ngyér ' ' : 4%
Doctor/surgeon . . ‘ 3%
Truck ‘driving ' 3% .
Business | / . 3% h
Factory workt - , 3% ,
Spaorts I . 3%
. : S
Plumbing/wélding " 3%
o~ - s
Electrician 2%
Police work - . 2%
-—% 7
* Jobs named by less than 2% of the students are not included.
Some students. named more than one job. ,
\
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TABLE 40

JOBS MOST SUITABLE ‘FOR WOMEN

- Pefcentage
R - _of
Job* s Students
. / (N = 231) _
Anything they are capable of/ °
Everytq/pg/Nothing &Pe01a1 - 31% -
Secreétary 28%
N L
Nursing 11%
Office work/Clerks/Réceptionists 10%
Teaching 3 8%
Sewing 6%
Hair styliﬁg/makeup 5 - 5% .
cashier/Bank tellers/ :
Sales clerks 5%
Hdousework .5%
Covk /Baker- 4% . -
*Jobs not requiring strength' ﬁ%_
Doctor 3%
Typing . i 3%
Business/Store keeper 3% )
Factory work 2%,
0] - ‘ .
Sit-dewn job, 2% ¥ .
- - ’ . 4 .
Model 2% ,

* Jobs named by less than 2% of the students are not included.
Some students named more than one job.

hEY
-
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TABLE 41

OPTIONALpCOURSES SELECTED BY BOYS

> W

Course* . . ‘ Percentage of Boys,
. . ! _ (N = 121)
- - .2 i ‘ ' o
. Jusic ‘ , ¥ 32%
Art ) L . 26% ¢
- Typing . . B / 18%
French . 12% ’
3 Shop : 11%
Industrial Arts ' e 10% - ’

. \fech o 9%
.G oéraphy . \ ) 6%
Small Engines ‘ . 3%
——————Drafting . e 3%
Computer ' . _ 3 3%
Physical E?ﬁcation/Gym . : : é%l
.. Blectricity . 2%
. Business/gEcononics ’ : ’ 2% .
History 2%

* Some students listed three courses; a few listed none.
Courses listed by less than 2% of all three groups
- have not been included in thi's table.
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A

‘ " TABLE 42

OPTIONAL COURSES SELECTED BY GIRLS

T

coursex* ) Percentage of Girls
‘ ) (N, = 110)
Jusic . . .. 45% oo
Art ) \ . 26%
Fremch R 25% )
Typing . o 23% ’
- Business/Economics 13% 1
Fanily Studies ‘ ‘7% . *
Geog;éphy : 6% Y
. Theatre Arts ' 5%
History - . : X 5%
Latin - - A o 4% B
liome isconomics/Foods ) o 4%
Hairdressing ' . i . 4% i
éhop 4% ,
Industrial Arts ~ 4%
Consumer Educatioﬁ | . - 3%
Physical Education/Gym < 3%
Computer _ ' ‘ - 2%

- * Some students listed three courses; a few listed none. _ )
Courses listed by less than 2% of all three groups . e
have not been included in this table. g
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even at this stage, they are making sex-role stereotyped chdices.

As the4student$ progress through high school and have fewer
‘ \ ’ 2 . '
mandatory courses, their choice‘of*coufses becomes even ‘more’

-

sex-role stereotyped; this was clearly shown:fi”% report presented'

to the’ Toronto Board Status of Women Committee while this étudy

" ’ ~
was in progress (see Appendix J).

"The «sociology students wrote of the same trends./ One pair\pf

- . .
studéhts.sang

i

. We found very little differenceuln the -
numbers of  boys and glrls ‘who planned a
secondary education, but we found tha
significant numbers were thinking in

Some of the sociology students observqg that rls were

receiving conflicting messages in the homes:

% One father stated that he wanted his daughter
' to go on and become a doctor, but in the next
breath told his daughter to serve the guests
tea and told the guests (researchers) that -
this would be gobd practlce for her when she
was a housew1fe'and raising babies.

Other sociology students felt that the students-were being

socialized into their "proper sex roles'" in the schools:

One school had three female student volunteer
workers. One girl worked in the office in a
receptionist capacity and two worked in the
staff room serving tea and coffee and.washing
dishes. The girls consistently missed somg

¢ school time because of these activities.

In one classroom, the girls all sat in the
first several rows and the boys in the two
very back rows. If no seat was available in
the back rows, boys would take a chair and

-/

‘ 11 -
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. sit gt the counter rather than sit further .
~ forward in the classroon.

In another clessroom, we 'noted that. the boye
did algost all -the participating. |

LY

A few sociology students pointed out that some of the

1
h

¢

guldance materlals (dlscussed in an earller,sectlon of this

report) have pictures and cartoons which relnforce the traditional’
®

male/female'roles.
~ ) - ‘ ’ ]
. . Principals

4"

AN

Fron the grade eightlstudents' point of view, principals heve
ver/ little influence on thelr post secondary plans - Most (88%
95%, 84%, 80%) had nvt discussed thelr plans with thelr-' .-

principals, and most (89%: 90% 7?;/ 94%) had not* had a dlscu331on

with a vice-principal (some :;9¢61$ have no Vlce—priHCIpal).
Similarly, most of .their papénts (82%: 82%, 92%, 79%) had not had

a discussion with either a principal or a vice-principal. The

reasons .are set forth in Tables 43, 44, and 45. Some students

L]

"feel there is no reason for a discussion, while others feel

L)

uneasy. ) \ , .

of F #Se students who had not had a dlscuss1on with either
the éﬁ'oClpal or the vice-principal, approx1mate1y .half (50% 54%
30%. 51%) claimed tha% if 1t were possible, it would be helpful,

The sociology stgdents diséussed'the influence of'pnihcipgls
and vice-pripcipals in a differen@*context'and from another point

' R

of view, consequently their information will be given in the

~

section entitled "Differences Among Schools".

\/)/

b
Can

W1
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TABLE 43

i N
REASONS_, STUDENTS HAD NOT DISCUSSED THEIR
- POST SECONDARY'PLANS WEFTH PRINCIPALS

N

Percentage

' Percentage Percentage
of of of
Reason* Group A Group B Group C °
s Students Students Students
. (N = 108) (N =231) ° (N = 64)
Np‘reason to ] .,26% ' 16% . 16%
. , ~ ‘ )
. Feel uneasy/uncomfortable’ 1 21% 13% 25%
Principﬁl not approachable/ ‘
too busy S\ 6% 8% 5%
) 2% -— 6%

Dislike principal

»

’
* Reasons given by less than 5% of all three groups
" have not been included in‘this table.

" - . .
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s ' . TABLE 44 -~
. . . //;3

REASONS STUDENTS HAD N
'POST SECONDARY PLANS

DISCUSSED THEIR °
I VICE-PRINCIPALS

Lo
Percentage Perdentagei Percentage A
D of of : of - .
Group A Group B . Group C

Students "Students Students
(N = 103) (N = 28) (N = 75)

18% ‘ 18% 13%
e 18% 14% 16%
< ‘//1‘ oo
4 : Ve
N approachab}e/too busy 7% 4% ¢ 3%
,/4 No Vice-Principal < 13% L T Y6 T
. . ’ .Y PR :
/ ' - T,
* Reasons given by less than 5% of all three groups ”
have not been included in this table.
. - . B : A
TABLE 45 . - s s
( RE S PARENTS HAD NOT DISCUSSED POST SECONDARY.
' PLANS WITH PRINCIPALS OR VICE-PRINCIPALS
. . . : .
‘ ' . -
. _Percentage Percentage Percentage
" g . of of. of
Reason* Group A Group B Group C \\
\‘\\\ Students Students Students:

S ) (N = 108) (N'= 31) (N = 64) .

N e

Sy

3%

No feason to 9% ‘ 9% .
Poor English ' ‘ 4% 3% . 6%

- Y ! )
* Reasons given by less th;n‘5% of all three groubSA \:

have not been included in this table.
Many students gave no reasons.

11,
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Knowledge aboyt High School and Pgst Secondary Options

™~

The students were asked a series of questions to test their
knowledge of high school post secondary options and -other related
issues. ‘ .

¥

On the whole for all topics covered Group A studEnts wvere

’ most knowledgeable and Group C students least knowledgeagie One

" pair of sociology students elaborated on this phenomenon as

A ~
¢ \

follows: /7

’

THe students who were university-bound®had a
mich clearer idea of what university entails
than those who weré& not. In fact, many knew:,
exactly what university they would like to go
to, -what field they would like to specialize
in and what, having attained their degree,

" they would most likely do with it~ ~On ‘more ) -
than one_occasion.we were astounded by the © -

.extent to which some students had thought out.

‘their lives.  For instance, one girl was .~ g
] striving for a scholarship in order to ‘pay f“ .
her way through university, and,- once in law

school, she had plans to apply for student

assistance. . «
All this stands, in, sharp ggntrast to what we
found in the other school. These students

. had only foigy notions of what university is .

all about jeve that :'"university is

the place /if you want to be a doctor

or something.'/ When pushed to elaborate

beyond such vague generalizations, they were
- - often unable tv-do so., These students had

not thought out their lives to the extent
: that the others had .and did not verbalize
- "sophisticated rationalizations.

A seéond general finding is that all students are more .

knowiedgeable about high school and the movément from elementary

to high school than:théy are about post secondary options and the

. . \\\\\/;31_
- > 11, J
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movement from high school to those options. Most seem to . !

understand &pat‘secondary_schools ofter different programs and

P St

levels, and most were choosing a secondary sqhool wh%ch offers the
Ltevel(s) of courses they plan to take. However they are much
less clear about the differences between university and community -

colleges and the grades, credits, levels and marks required to

‘enter each. Some who were planning'bn university had not chosen

-

i levelsls and/or 6 for grade nine. Most do not know. about - ‘
apprenticeship programs. Here is an example frod a sociology'ﬁ *
paper: : S : - ~ . ‘
. , L

"One girl'said that her marks were mainly A's
and Bs, yet she was pladning on level 4 in
grade nine. The odd part of this is that she .
! so .planned to be a veterinarian. It would®
' :tpear that this girl was ruining her
» chances. Shdlalso did not want to take any
Science courses, which are a prqdequ131te for
that ‘university program.

Finally, the students seem to be rather ill—infdrmed and

nalvp about financing post~secondary options. Thg: pajority dblnot

khow the actuai cost of tuition fees for university‘or community \\\\
college and do/not know that apprentices earn-money while thqy are
Ltearning their trade.~ While many Students‘gaperally under;tood'
that financial aid is available for post‘;acondary education frod
sources other than the family, only about 25% actually listed
governmgnt grants and loans as one of. those sources, apd even

. fewer had heard of 0.S.A.P. og knew the conditions of eligib&lity. S

_’ wnat follow are the data

®

r each of the questions put to the

stuaents: R




Question 1:°

Answer:

Queétibn 2:

- ~
., L N

v T

Answer:

\

Question 3:

{

Ansver: |

Ve

Question 4:°

-

Answer:

Do secondary sohoolg in Toronto offe* the same programs?
-~ e

No. .

.7 )
Correct Answver (86%: 87%, 87%, 84%)

I Don't Know (3%: 1%, 0%, 8%)

- . Wt

At what level do students usuaily take courses in Y

Bigh school if they are platming to go to university?

¢

Levels 5 or 6. - ’ _
B «Correct Answer (88%:,94%, 89%, 79%) -
I Don*t Know (2%: 0%,-3%, 3%)
‘ . b.r: .' e
How ﬁaﬁy grade thirteen crgdits does ; student require
to gain entraﬁce to an %?fario‘university? '
6. '
Correct Answer (11%: 17%K’8%, 5%)

I Don't Know (44%: 38%, 43%, 54%) .

What is the minimum grade thirteen average you need to

gain.entrance to an Ontario university?

%

60% .

Correct Answer '(1'1%: 16%, 5%, 6%)

_ L Don't Know (19%: 10%, 16%, 33%)




‘Question 5:

zgat grade must ; student complete in high school

s

. «

’».
in orde;‘to‘go toxa commﬁdity%col{éée? A ' - 1
. Answer: . :" | Ei' %Z$’ e
12 . Rt T
) CoQ;ect Answer (60%: 69%, é@%, 44%)'° . ,
. _ , I Don't Know (3%: 2%, 3%, 5%} ‘ _ '- ) ‘
.Question 6: . - " . , 2 - v ~ r
Explain the ¢ifferences between‘céllgge'and university: o 7
(The étﬁdents"éhswers are ggven in Table 48.
Quite a few students said thgre'ié "no.di{fe;encqf
or could not explain thel.difference.’) ,
» Question 7; NN “'*g.' .
B Do you know what an apprentigeship traihiné'grpgram is? .
/: . The majority (66%: 62%, 51%, 78%) | ‘
\,of the students did not kno;.
Question 8: y
- Do apbrentic earn money while they are learning
their ade? i ) Cow
Thé majority (66%: 62%, 49%, 79%) ’ .,
'of the students did -not know. : 4 '
Question .9: o .
Is financial aid available from sources dfher than.a |
family for students who plan post secondary edﬁcatioﬂ? © e
! A large majority (83%: 89%, 87%, 73%) of the
. students said "Yes". These student; were then asked '

to list the sources;

their responses are given in
Table 47.

v

The‘th{ee most frequently mentioned

sources are Jjobs, bank loans and government grants.
\ ) e .

> -
A

) . 11 o .
15 . ,

)
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: . ‘ . .
; . . TABLE 46 - . ‘ . e -
-DIFFERENCE BETWEEN COLLEGE AND UNIVERSITY, L !
_— .
v . . »
- - " . . i percentage Percentage Percentage '
v of of - of .-
Difference* . Group A Group B * Group C
‘ - - Students Students Students
< ‘ . . (N = 114) - (N = 37) (N = 80)
- » No difference : 18% 24% 34% .
.University for professionals/ ' )
College for technicians ‘13% 8% 4%
University gets you higher/ . \ o o .
more advanced 12% 22% b 18%
. " University is harden ‘ .
than College . 8% . 3% . " 8%
. University, is longer oo .
: - than Coljgge - 8% * + 3% 5% Ly
Gollege specializes/ o .
University is general 7% 5% : 1%
College is basic/ o , ' '
University more depth I 5% -
' University more specialized/ . -
~y ‘ intense © 6% 3% -
Grade 13 for University/ T . . -
- . - Grade 12 for College, 5% —— 3%
: College is less money ) ‘4% 5% -—
Different methods/subjects 1% 5% 4% .
-Don't know/ . o
Can't explain difference 23% * 11% 25%
* Some students gave more than one response; others gave none.
Responses which were. given by less than 5% of all three groups
have not beenWncluded in this table.

! \
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TABLE 47. - B

' SOURCES OF FINANCIAL-AID.QTHER TEAN THE FAMILY
. . .4

) L) \
Y. .
- , * «

Percen%age 'Percentgge Percentage
. : . of of . * of
Source* . Group A Group B ' Group:C
! ) . Students , Students ‘Students
* s~ -« (N =101) (N = 32) (N = 58)
: : - i — : .
Job. ; 34% 28% 33%
Bank loan - 31% 34% 4%
Government/grants ' 29% 25% . 14%
Scholarships (general) : 15% _Sav 5% -
Friends 9% 16% 17% '
* ' l, o . ‘J‘
Scholarships (university) 67% S m—— . 3% .
Relatives . E , 2% < 6% .. 2% )
0.S.A.P. : 1% 6% . . -
Welfare loans 1% -~ TR
. : -

* Some studeﬁts gave more than one answer; others gave none.
Answers given by less than 5% of all three groups
have not been included in this table. C .
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‘ Question 10: : e, ‘
~ - nat 1 ; . N
. L What is O.S.A.P. (Ontario Student Assistance Plan)?
) The majority (79%: 69%, 81%, 91%) S ‘ -
of the students did not know. *. . ‘
Question 11: .
Who is eligible to get 0:S.A.P. money? .~

The vast maaority (86%: 81%, 814h‘96%) : .

)

y of the students'ﬂid not know. oo

\ Question 12:

How much are the avef;ge tuition fees for a schéol year
at an Ontario university?'
- ' The students' complete range of answers. to this
questlon is shown in Table 48 ‘Of the total 231
— students, 19% gave a sum unﬁ“% $1,000; 24% gave
_; , : a sum over $2,000, and 11% said they didn't know.

-

'The percentages for the Groups who gave gn‘answe:

, " in the ‘correct ranée are (46%: 52%, 51%, 34%).

Question 13:. -

qu much are the average tuition fees for a school year

! ; at an Ontario community college?
The.studgnts' complete range of answers tg  this
. ) question is show; in fable 49. Of fhe total 231
| - ' .gStudehts, 22% gave a sum under'$%od; 31% gave a y
. sum over $1,000; and "17% s;id thg&'didgjt k&éw.

. r . .
The percentages for the Groups wyho gave an answer

" in the correct range are‘i30%f 33%, 41%, 21%).

.
o

»
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TABLE 48 -

o

HOW MUCH ARE THE AVERAGE TUITION FEES FOR

A SCHOOL YEAR AT AN ONTARIO UNIVERSITY? ~N
. ‘ : / }
< C. Y \‘ ; i
Percehtage Percentage Percentage |
. of of of .
4R§sponselin Dollars . Group A Group B Group C -

: Students Students ' Students
. ’ (N =0114) (N = 37) ‘(N = 80)

¢ 10 - : ‘ -— -— 1.3%
30 . : : -—- 2.7% -— -
50 g -—- -— 3.8%
60 : 0.9% -—- _—
84 -—- 2.7% -—-
100 1.8% -—— 1.3%
150 1 0.9% -—- -—-
200 . , -— -— , 5.0%
300 .- , : 0.9% 2.7% 1.3%
350 . 0.9% - ! -—-
. 400 ’ 0.9% - 1.3%
500 - - . 2.6% 2.7% 7.5%
. 600 . 0.9% - 2.7% 1.3% .
700 o -, 1.8% —-— -—
750 . ~ ) -— -~=_ . 1.3% E
© 800 . 1.8% 5-4% 2.5%
900 | 0.9% . -— -
. 1,000 ‘ : " 28.1% . 32.4 - 20.0% .
: 1,100 * _ 0.9% -— . —— 1
. 1,200 ‘ -— 2.7% 1.3% -
: 1,500 ' ‘ 6.1% 2.7% -— .
1,800 ' . . 0.9% - —— |
2,000 15.8% 13.5% 12.5% |
) ~ 2,400 . > _ -— -—- 1.3% |
: - 2,500 Ly s 3.5% 2.7% . '1.3% ‘
2,600 ‘ . -—- -— 1.3%
, 3,000 - L 7.9% 2.7% 1.3% |
3,050 o 0.9% - — - ‘
3,500 : ‘ 0.9%. o - —-—
4,000 _ : : - 2.6% . 2.7% 5.0%
5,000 . o 4.4%  ~  10.8% 5.0% .
5,500 . . .D.9% I
6,000 ' . 1.8% - 2.7% P .= \
7,000 . " 0.9% [ ' -
10,000 . ] 5.3% 2.7% = CC
13,000 -— 2.7% . ==
* 500,000 ¢ 0.9% 4.4% " - ===

Don't Know ' 4.4% % .~ 2.7% - 25.0%

.
ek
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TABLE 49
¢

HOW MUCH ARE THE AVERAGE TUITION FEES FOR A
SCHOOL YEAR AT AN ONTARIO COMMUNITY COLLEGE?

S
. L8
Percentage Percentage Percentage
- ] of of - of
Response in Dollars Group A Group B Group C
Students Students Students
(N =-114) (N =237) . (N = 80)
: 10 e e/ 1.3%
.30 —— 2.7% -
40 0.9% -— 1.3%
50 —_— - 1.3%
<, 80 0.9% - -
20 -=- 2.7%. -—-
) 100 0.9% 2.7% 1.3%
=00 200 0.9% . 2.7% 5.0%
220 : —— - 1.3%
250 -— - 1.3%
300 1.8% 2.7% 1.3%
* 350 0.9% - } f.S%
400 3.5% 2.7% 2.5%
500 6.1% 2.7%" 6.3%
550 0.9% —— 1.3%
600 1.8% - 2.7% 2.5%
700 2.6% -10.8% -—
750 0.9% - 2.7% ---9
800 4.4% \ ‘2.7% 2.5%
900 2.6% 2.7% 2.5%
1,000 22.8%. © v21.6% 16.3%
1,200 : 0.9% - 1.3%
1,400 ° 1.8% -—" -—-
. : 1,500 5.3% 5.4% 3.8%
DA 1,550 0.9% - -
. 1,800 0.9% - -
2,000 10.5% - 7.5%
2,500 1.8% 2.7% -
3,000 ) 1.8% 8.1% 5.0%
3,500 —_— 2.7% -
4,000 - 1.8% 2.7% 3.8%
4,500 — 2.7% -
5,000 3.5% —— 2.5%
5,500 0.9% - -—-
; 6,000 1.8% - -
. 8,000 0.9% ——— -— 7
10,000 0.9% 2.7% -
11,000 b —_— 2.7% - &
20,000 —_— o 1.3%
25,000 0.9% ——— -
30,000 — 2.7% ——
26.3%

Don't Know S : 14.1% 5.4%
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.Questions\14,'15 and 16:

What is the n;me of the secondafy school you plan
to attend next year?.
L At what levei do you plan to take most of your
. grade nine courses nekt year?
bo you plan to go to university?
" These.three questions were on the survey - questionnaire which
was completed .by 3 969 grade eight students (see Appendix E). '
0f these 3,969 students, 3,916 indicated a«level ok leYels at
which they planned to take their grade nine e¢ourses, of which 4.6%
said they were going'to a secondary school which does not o%fer
the" level they had chosen. Another 6.3% said theg did not know
what secq&dary scﬁopl they weré going to, and 3.6% listed schools
which were private, separate or outside the Toronto Board:
Of the 3,969 students, 2,304 said. they were definitely\orn
, probably going to go/%b university, of which 2.5%.said they were
going to a secondary school which does not offer levels 5 or 6.
Another 4.8% did not name a secondary school.
of thea1,296 students who said they definitely were planning
" to go to university, 92% had chosen levels 5 and/or 6‘Ior grade
nine. O0f the-1,008 students who said they probably were nlanning
to go to university, 73% had chosen levels 5'andfor 6. Tﬁere"islf
an indication that.perhaps some students who‘plan en university

&

are beginning .high school at the wrong levels.

Differences Among Schools

’

The sociology ‘students st;;:;;}lo of the 37 Toronto

elementary schools which offer grade eight. Each pair of students
. ] ]

Q " . - 1 )
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studied.two schools from contrasting socio-economic areas aé
. measured by the formula the Toronto Board uses to determine tEe
inner-citiness of its schools. (Class I schools are most
inner-qity agd C1as§ IV schools are non-inﬁer-city.) While m&&y
differences between inner-city and non-inner-city schopls have~‘%
already been discussed in previous sections of this report either
directly or indirqctli as related to students féom Groupé A,AB and
C, the sociology students. wrote of some other differences._‘Tﬁéée‘
a&ditiopal difference%.wili be presented here, but it must be
_remembered,that each observation is based on a compérison of only
C e “two schools ﬁhd that.go’attempt was made in this study to
deterﬁine whether the findings are valid‘for all 37 schools across
the system. Also, some students‘studiéd‘in two schools which only
véried in terms‘of inpér-citiness and could fot be said‘to'be
strictly innér-city.and.non-inner-city.
- Students .

One paper contajined comments on student’ behavior which

indicated that students~in schools with‘ﬁigh socio-economic-

ratings may ‘be more sure of themselves than those in inner-city

schools:
— . LY . ) !

Of the twenty-six students we interviewed,
fourteen were from the school which was most
. inner-city and twelve from the other. There
. were no marked. physical differences among the
: students from the two schools. That is to
say, they all dressed and appeared similar to
one another. However, differences were
apparent. with respect to their behavior.
Those from,thet*second school éxhibited more.
"brash" behavior and were less hesitant about
. answering our questions than those from the
more inner-city school. . . A \Z

"") o~
1 I () . - -
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School Staff '

« + Earlier sections of this report have indicated that; from the
point of view of grade eight students; various member§ of the

school staffs do’ﬁot have a.strong influepce on their post

. ' ¥

secondary plans. However, the sociology students claimed that the
’

attitudqs of staff members toward students afe'somewhatvdifferént

M

from school to school and that the students may be influenced byv

these attitudes. Consider the following: .

4

. In our- two schools, there were two entirely
different sets of expectatlons placed on the
students .with respect to post secondary ’
'education. In the non-inner-city school, a ,'.
university education -was taken for granted. #¢///
In talking to the teachers and principals in
this school, it became quite apparent th;

q\&§ they felt their Students were somehow

. "special"; that they were "a cut a the .

rest". One teacher remarked,¢, tte clearly,

“Eb@ kid graduating from this-pTlace who ,

’ doesﬁ“twang_ggxagﬂﬂzo unfvérsity will be the

odd man out." Another teacher asserted, -

"University material, . most certainly ...

"you have to be around these'kids to see how

bright they are. I already have *three kids

in one of my Math classes doing what would be

equivalent to grade eleven algebra problems."

All this stands in sharp contrast to what was.
found in the inner-city school. The staff
nembers of this school valued their students
, o in.so far as they were "normal", "everyday"
and "definitely not bookworms". They '
expected only a small proportion of their
. students to make it to university, and thus
(" there was far' less pressure on the students
\ to excel academically.

The principal in the first school described
his students as "ambitious, initiators,
hard-driving and very .involved in their own
busy lives", whereas the principal in the
second school described his students as
"nice, polite, hard working and thoughtful."
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‘Anothler pair of sociology sﬁudents'wrote: ¢ ¢

The school staff in the inner-city school
focussed more on making school an enjoyable
place than encouraging intellectual
development. They also encouraged group,
co-operation and participation in the
classroom.

The -other school stressed aéhieVement,
individual performance and competition.

- \ 4

Knowledge about Post Seébndary Optidns‘ ‘
R Two sociology students found an interesting contrast in the

knowledge students and parents have about post secondary plans:

-

The students and parents in the high
socio-economic area had mostly information on
universities and knew very little about
community colleges and agprenticeships.

The opposite was found in the lower
socio-economic area where the students and
parents had little information about
universities but knew more about jobs and
colleges. ‘

Facilities ‘ ’ ’ AS

For two schools studiéd by one pair of sociology students,
the school which was in the higher socio?ecgé9mic area was the one

with a swimming pool.

<

For two schools studied b%/another pair of sociology
students, the school in the lower socio-economic area was the one
which had the resource centre ciosed for an indeterminate length

of time: - , (

This meant class trips to a nearby library,

which resulted in much rescheduling and lost

class time. .A bookrack at -the back of the

classroom appefired to be a compensation for

the closed resource centre; however, the’ : ﬁ‘
- t

125

i
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books on it were outdated and aimed at very
. low reading levels.

‘This scﬁgi; also did not have office space for the social ‘ %
|

'worker and psy 'ologist, whereas the school in the higéer
<

socio-economic area did.

School Organization

Our two schools had different methods of
coping with conflicting pressures on teaching"
time. The method of the more inner-=city
school produced a very disruptive year for
the students. The class we studied in the
school had three teachers for core subjects
and a rotation system which involved frequent
class changes. While both schools had ) i
different ability level groups for reading

and mathematics, the more inner-city school
taught the groups in separate classrooms, and
the teachers of the high and low ability
groups switched positions midway through the
year. :

- /5

Community

v

The principal of one inner-city school reported the following
to the sociology students: . N ////

This area has the highest ctime rate in the
city, as well as the highest number of group °
homes and ,the lowest number of parks and _ ~
recreatiggal facilities. The student body is

.very heteyrogeneous. It ‘represents over forty
ethnic bagkgrounds. The area is seen as a
stepping stone and experiences.a wave of
immigration every three to five years. 1In
the first six months of 1980, ‘we had 113 boat
people register here. Lots of the kids/have
never been to school before. In 1980, dut of
850 children enrolled in the school, there
were 600 .transfers in and out. You just get
to know them and they'tre gone.
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SUMMARY AND DISCUSSION

~
1

4

: ~Probably the ﬁost important finding of this' study, and one
whfch is easily lost sight of in the complex web of variables andAV
stgtistics, is that grade 'eight students, as a whole, value

'éducation; generally speaking, only family and health are valued

" more. Over half of them (58%) are consideningtunivgrsity and
choosing secondary échools and high school programs ;hich will
gtegg them in that direction,‘and others are planﬂing t0o go to -
community colleges. Even thé remainder who have no plans for post

secondary education, placé a higher value on education than they
e .

-
~ s

. Ko
do on freedom, jobs, money &nd pleasure.

One purpose of this study was to'determine whether those

<

students who pian to go to university are, in any way, different
from those who don't. Theyuare\different; in fact, they differ on

many variables whidh are so entangled as to make\it impossible to

discuss any one in isolation from the others. .

g

A sufvey questionnaire was used to pick two groups of

’

.Students. 4One group was considering university and felt they had

. . .
the ability to complete it; the other group was not considering

university and felt they did not have the ability. Throughout the
report, they are referred to as Group A and GrouP g% Group A ﬁadq*‘,
up 51.5% of the grade eight population; Group C, 10.9%. The
teachers rated tﬁe.abilitieg of a sﬁpset of each group, and for_

77% of the cases, the teaché%s‘gave‘the same ratings as the

students gave fhemselves. - . & .

The results showed thaf'the*two groups are very.difierent in

terms of socio-economic status (SES) - and cultural/ethnic ‘
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background. Group A students were much more lakely to rate high.

. ‘on SES than Group C%tudents (33% vs 5%); in fact, two thirds of .
Group C rated lo;;' Children‘f;oﬁ some eulturallethnic backgréunde
were much more likely to be -found in'Group A than otuers. \Fofi
example; close to 90% of the Korean and Jeuish children were feund“
in Group A'compared with less tha® one-third of the Portuguese,

‘ Native {ndlan and French children. The trends were similar but
ueversed for Group C; for example, over 20?'of the Portuéuese gnd
French ehildgen were Group.C compared with less than 5% 0t the
East Iﬁdian, Ukrainian, Chinese, Polish, Jewish, Japanese and
Korean chyldren. (Complete data for twenty-five cultural/ethn;c
groups are provided in Table@ﬁg%) I1f one compares Groups A amdéc

in terms of SES and cultural/ethnic béckground_combined, the é_

B
LI

statistics for the Jewish and Portuguese children stand out the
most; Jewish children are likely to be found in Group A, unlike;y
. "to be found in Group C and unlikely te be lou SES, whereas the_;
| trends are just the opposite for the Portuguese. Rff
- Keeping these ideas in mind and remembering that, in general
grade eight students place a fairly high value on education, it % -
of fupther interest to note that high SES students rank education
somewhat iower than low SES students and tHat Jewish and Irish,
* students rank education lower than Blacks, West Indians, Native
Indians, East Indians, Chinese and Spanish.

a

There was no difference in the percentagee of .students born

igpCanada; 70% of Group A and 71% ©of Group C students were born in:
Canada. The statistics for the Koreans, East Indians, Scottish,
French and Native Indians are most interesting: (See Table 50.)

@

A much higher proportion of Group C students were -in spec%al
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TABLE 50

SOME CHARACTERISTICS OF GRADE. EIGHT STUDENTS BY CULTURAL/ETHNIC GROUP

~

’

Percentage of

) .
E TC* »J“‘ As discussed earlier-in the report, these-figures are underestimations.

Aruitoxt provided by Eic:

% Tncufficient data,

P

Cul tural /Ethntc Rt Students T tudents  Studests. . Stegersetnt T TEenaee Of Mg paportanee
Group * Grade Eight in Group A ‘ in Grouwp C Classified Special Education Born in
Students as low SES. clagses *# Canada Rank Pdsition
A1l students 3,969 51.5% 10.9% : 18.7% 9.1% 69.5% 3
Korean 19 89.5% _0.0% / 26.3% 5.3% 5.3% - )
Jewish , 157 87.3% 0.6% 5.7% 0.6% " 83.1% 5
Irish 33 , 66.7% 7 12.1% 24, 2% 3.0% 84.9% 5
GCuyanese 36 66.%% 11.1% 66.7% 2.8% 2.8% <3,
Japanese 21 66.7% . 0.0% 33.3% 0.0 ! 81.0% bl
Ukrainian .60 65.0% 3.3% 4o.0% ° 1.7% 93.3% 3 !
Greek 312 63.5% | 7.4% ¢ THT% L.2% "82.7% 3 o
WASP & 99 62.6% 9.1% 26 6.1% B87.9% s o
East Indian ST R 3.5%  s6.08 " 8.6% . 1.08 2 ’
Polish L8 60.4% 2.1% 52.1% 0.0% 871.5% 3
" Chinese u29 " s9.0% 2.8% 64.3% 3.0% N1.3% 2
Ser!;!an/Croatian ’ 38 57.9% 13.2% Lk, 7% 13.2% T1.1% 3
British 20 55.0% 15.0% 25.08 * 15.0% 75.05. ' . wnn
German 59 52.5% * 10.2% 25.1% 6.8% 86.4% y
Vest Indian 180 . 51.1% 6.1% . 63.3% 18.9% 15.6% 1
Black 26 50.0% 19.2% 46.2% 34.6% 34.6% . 1
Canadian 6u2 45.8% ° 13.9% 34.7% - 12.8% 96.6% . b
English . 285 h5.3% 12. 3% 34, 0% 13.7% 89.5% 3
Vietnamese ‘20 45, 0% 10.0% Ls5.0% 0.0% . 0.0% Lhdd
Scottish 55 ° h1.8% 20.0% bo.0% 12.7%, 92.7% L
Italian 218 39.0% 13.8% 10.2% 7.3% 89.0% " ’
Spanish 39 35.9%. .10, 3% 69.2% . 7.7% 15.4% 2.
French. 91 0% ' 2k, 2% 47.3% 11.0% 91.2% 3
Native Indian .3 b3 16.2% b5.5% 10.8% 100.0% 2
. Portuguese 286 30,14 25.5% 88.5% 13.6% 38.5% 4 )
» The study id_entifi_ed other cultural/ethnic gro‘ups, but t‘hey represented too few children each to include in fhe discussion. 19
- o
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education classes than G}oup A students (24% versus 5%), and since

-

s

boys are more often to be found in special education classes than
girls, it logically follows that Group 'C also had more boys thanf
Group A (58% versus 49%). One’important‘concomitant finding ié

" that particularly high percentages of Black and VWest Indian
students (the only two cultural/ethnic groups who ranked education

first) are in special education classes (35% and 19%

7
-

"respectively).

-

Furthermore; it became\more'and more clear as the study
\

proceeded that the lifestyles and attitudes of students planning .
to go to university‘(Groﬁp A) are difﬁerent from other students.
Many_of the manifestations of the differences are recarded in

- Table 51. Group A students are more likely to be involved in such
cultural activities as going to the symphony and collecting -
stamps; they are more interested in reading and music, they have
been on more vacations'with their parents; and they are more
sophisticated in their attitudes towérd'money. In addition, eir
parents and teachers seem to have more influence on their post
secondary plans. Group C students, on the other hand, put‘more N

emphasis on T.V., hockey, basketball, skating, bikes and cars.

One pair of sociology students who did observations for the study

concluded the following:=~

I
»

When one sees the incredibly different
lifestyles of these two groups of children,

it becomes clear that most students'

aspirations have been firmly set by grade

eight. While there may be freedom to choose

a path leading directly to university or away
from university, it is, in reality, much more
complicated. It is not simply a matter of
choosing a qertain education and the

particular profession that goes with it. oo

¢

—~ '_ 13‘;/,

-
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+ } TABLE 51, . ‘
DIFFERENCES IN LIFESTYLES AND ATTITUDES .-
BETWEEN GROUPS A AND C ‘
. : . Percentage of Percentage of
Difference in Lifestyle _ Group A " Group C y
and/or Attitude * . Students . Students
(N =.114) . (N = 80)
. " Activities with Parents . =
. Vacation 1n past.year o ‘ . 66% -44% ’
Talk T CoL 30% 13%
Go to restaurants _ 27% . 15%
Rk WaECh T.V. . 16% 30%
Hobbies/Interests , . -
Reading 39% 11%
. © Music (listen play) ) 18% ' 5%
i Animals/fish : 11% 3% .
Science/medicine 11% 0%
** Bike/dirt bike riding 5% " 15% . -
' **x  Hockey ‘ ; 7% 18%" .
** Basketball ' 2% 10%
** Skating (roller, ice, skateboard) - 4% . 14%
** Working with cars/bikes/appliances 0% = 10%°
Cultural Activities ~ _ Lo
Symphony/classical music 73% ' . - 4T7% i
Art Gallery - : 83% 68%
Museum - 92% © 81%
Live theatre ‘ . < ' 82% = - 70%
Science Centre . .. 95% .- 82%
Chess . 69% - 51% .
Scrabble 75% 59% ’
Stamp/coin collections : 60% 40%
Music lessods . 79% - 47%
Plans for One Million Dollars
University/College ; ‘ 14% 1% .
Save it - ' 18% ‘ 8% -
, Charity. - o 14% 5% .
- Invest/Buy stocks 12% . 1% oo
_**  Buy a car/motor bike , © 0 11% 23% )
,'(pontinued)

135 . |
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t - 2 :
TABLE 51 (Contlnued) ' I "
| ) DIFFERENCES IN LIFESTYLES AND ATTITUDES
: ‘ BETWEEN GROUPS A" AND C ‘ -
f
: : Percentage of Percentage of
Difference in Lifestyle Group A . Group C
_.,and/or Attitude * . Students Students .
. (N = 114) (N = 80) -
Parents/Guardlans . ) Lo . . b
Have been to college/university 37% 18%
Agree with student's - C . '
post secondary plans . 95% 79%
: ‘ Have strong. influence on student's .
post secondary plans 67% . 48% .
e . . Wy .
Teachers . o ‘ '
. Teacher(s) have influence: on . ' -
student's post secondary plans 55% 35%
UniVe¥sity/College s ) ‘ 5
e " Worth the time and money .it’ costs” 93% 78% Tx

s —r

v
-

* Every item in this table represents a statistical difference at )
the .05 level of significance.betweén students in Groups A and C. ﬂ
However, because the two griopups are not true random samples, )

~&he results can not be generalized to other students, : mﬂ@-
. y .

** For thesé items, the proportion of Group C students is
significantly larger than for Group A, while the reverse
is true for:.every other item.

-

e
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! e "Instead, it is no less than choosing another
way of life, of leaving behind a particular
set of values, behaviors and expectations,
. . and-of breaking with people to whom one has
T become attached
. " A higher percentage of Group A students believe that a post
ﬁ,secondary education is worth the time and money it.costs than
. Group C students, and Group A students are more knowledgeable .
. about what is required to be admitted to university or college and
about the availability of‘government grants/loans and -
scholarships. They also know more about-apprenticeships.
A second purpose of this study was to determine why some
students who feel they have the ability to complete _university are
not planning to attend. The results showed that very few of the

entire grade eight population -- only 2.9% -- fell into this

category and, in reality, the group may be even smaller, since for

42% of these, the teachers fe}t they did not have the ability. In
spite of the fact that there were so few of these~students, they
were included in the in-depth interviews ané, in the end, ‘some
interesting trends-&ere,found. Throughcut the report, they have ’
"been referred to as Group B. o

The most fascinating characteristic of Group.B students is
that fcr'uariable‘after variable (several of which are listed in
Tablé 51), they can be described as' ranking between the students
in Grcups A and C. For exampie, Group B students*are.more likely
than Group C but less likely than Group A to read as a hobby, or
'j the parents/guardians of Group B students are more likely than

Group C but less likely than Groupr A to have attended university
N

or college. And, so on. Approximately one=third of Group B

students plan to go to community college; this could also be

N ‘e ’ 3 a
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interpreted as a middle ground bef&een‘iroups A and C.
Of the three groups of students, Group B seems least

’

interested in education; they ranked it fifth in terms of
~ importance in their 1ive;; they wére‘least likely to feel it is’
worth the time and money; and they were least iikeiy'to have older
siblings in university. The interviewers described some as _
abathetic and said others did not want to spend the time required
to get a university education. Other Group B students} as.well as
their parents, seemed unclear abotit Qhat university is. While not
many of Group B students directly gave "money" as the redson féf
not planning on univepsity; they do seem.more concerned .with money
than the other two grqyps: first, they put money as duite high on
the 1ist of things which influence their post secondary plang}ng,
and secoqd,‘they were morellikely to feél that fami&ies need a lot
of “money to send their children to university.

The five cultural/ethnic groups which'hgd the highest
percentages of students in Group B were the Scottish, Italians,
. East Indians, Spanish 'and Serbians/Croatians.

A third purpose of the study was to unearth the most
important ways in‘whioh grade eight students are influenced with
.respect to making post secondary plans. The strategy &aé fo ask -
the students thémselves, and they weré presented with a.
closed-ended, structured task which was fo cﬁooge the four most
important igfipences from this iist of thirteen in random ofdg;;

Friends
P%rent(s)/Guaf&{an(s) "

Guidance Counsellors

-~

éuidance Materials.-
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Brothers/Sisters
Principal.
P . Teacher(s)

i L//ﬁ\w Cultural Activities B

- Male/Female Roles

> w -
/ Money ‘ - .
i} Marks/Ability ]
Media . ' oo

Personal Hobby/Interest
This exercisé provided some inmportant, fundamental
information. waever, the_investigation went a step further in an
attempt to delve even deeper into the subject and questionned the
students in detail about each of the‘thirteen areas of influence.
After‘blendiqg this data with dafa £r0m~9ther stages of the‘studyh'

it wasdisco]:red that, while the studénts are able to identify

some major influences related to their post secondary planning,

they also seem oblivious to others, even though their answers to
some questions clearly indicate that other major influences exiét.
Eéch of the thirteen areas will now be,discussedlin the order Qi
importance as determined by the students themselvés.

Parehts/Guardians

e

Withouf.qualificatioq, the parents/guardians have the
. strongest influence on grade eight students. Not only do thé
. ' students themselves consider this to be the casé, but the other

findif¥s of the sfudi’iqdicate that there is-a whole constellation , o

of variables such as socio-economhc status (education, income and

A N

f I B

L3 )
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‘

status of ,parents), country of birth, cultural/ethnic background,

values, activities, topics of conversation, expectations and forms

of encouragement which describe the home environment and which are

closely related to whether or not a student is planning to go to

university. One pair of sociology students referred to this

¢ .-

influence as the socialization of the home'":

o

5 Children's aspiration§ to attend university
cannot be separated:from the wider process of
socialization. Children are:born into a .
certain way of life which is then essentially
reproduced through socialization. A child

. from a lower class family can experience an
incredibly different socialization from that-
of .an upper class child. It is not sinmply a
matter of having different material
. advantages; the socialization is much more

encompassing than that. It even means . - .
experiencing some of the same things such as s
the school system differently. v

\

.
e

. Even though the students identified their parents most

<

frsquently as an infiuence on their post secondary plans, they
, > . - ) \
are, at best, only dimly awar% of how complicated:-and pervasive

the influence of the home is. éertg%nly, none "of the students

-

articuiated this for’us. ,

he -

~

Personal.Hobbies/Interests

Initially,\it was a.surprise that the students named hobbies

and interests so frequentlu/as an influence‘on their post
secondary plans, butlon iurther reflection, it was reaiized.that
hobbies éhd interests are also.-a part of the home environment
Reading is the hobby which separated the, groups the most -

students~planning on" university are much mare likely to enjoy

) P ' “ .l‘j\‘, . - . ‘ ' .
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reading than other.students. As 6ne sociology student observed:

i 4
.The parents expected their children to attend
university. Good grades were encouraged, and .
the homes displayed numerous scientific
. Jjournals, educational magazines and-
‘encyclopedias. .

A}

e

Music, animals, fish, sciénce/mediéine are also more
frequently enjoyed by those planning to>go_to university.\

.
7~

Brothers/Sisters . o .

< o
]

Siblings are also a part of the home environment, thus it is

;logical that for those students who have older brothers and

‘sisters, the influende is'quite 'strong; the influence is also

" every bit as complex as that for parents. It is particularly f’

interesting that Group B students were least likely to have older
siblings attending or thinking of university and/or college -~
this again reinforces the concept that patterns of behavior are

*

often an outcome of home environment:
w ‘ ) n

Marks/Ability

)

-

The students' school marks, their beliefs about their ability
to conplete university and their'plans to attend university ;re
closely related. ‘Those~with high marks (Afs and B's) mostly.
believe _.they have the gbility &nd mostly plan to go to university.
The oppgﬁite is true for those with low marks.| A o

Aith the eiheption of Group B students, the teachers,agree

with the vast majority of the students about whether or not they *
0 Ll e e . ‘ ‘sg‘,‘ . N -141. 'z'?. ‘

R i .- v s i - .y - -
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X -the- teachers still agree Wi th 72% of the students.” —However, it is

\ i

important to remember that there are quite a few differences among )

ha e\the ability to complete/univer31ty If we inclnde Group B,

the various cultural/ethnlc and SLS groups w1th‘?espect~te-whether
or not the students feel they have the ability to complete
university and plan to attend university., There are also-

differences among the cultural/ethnic and SES groups in the ~

o .« proportions of students in special education classes.
v
' Friends -
. Friends »

Friends represent an intermediate‘influence.betwéen family
members and sehool staff. members. This is quite reasonable, as
friends are likely to be partially connected with the home

environment and community and -partially connected with the scnool

A}

environment. Group A students have more close friends with
similar post secondgr& plans than Groups-B or C students. 'This
also fakes sense, since all of Group A students plan to go to o
university, whereas Groups B and C students, all of whom are not

gplng to unlversity,_have a wider variety of ﬁgst secondary plans.-

J

a
-

~Money -

'It was difficult to get a good fix on how money intlnenqes
the post secondary planning of grade eight stndents ) Perhaps\the'
wrong quest}ons were asked, but it is probably more reasonable to-
conclude that the students themselves are not fully cognisant of

the role that money plays in their lives now or of the role it

w

oo
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7;/3;11 play in the future. It was discovered that not many students
know the cost of uu}ﬁersity or college tuition fees, and most '

rather naively say that their families can provide any financial

T . . > Y
help they may need to accomplish their post secondary plans. Not

many know that it is posstble to finance post secondary education
through government grants and loans (very few had heard of .
O0.S.A.P.) and not many know that apprentices earu money uhile they
are legrning their trade. Mone§ does not seem to play é major,
visible role in the .lives of grade etght students, so ;t cannot be
said that they.are makiig decisions about the future based on
_considerations related to it. (Group B may be somewhat more

concerned with money.) The .summary sociology paper contained the

folio?;ng paragraph: . - )
. ' . .

Studentg often have a distorted qgrception of &
their parents' income -- sometimes quite
exaggerated. They are often not sure if
financial aid would be needed for them to
accomplish their post secondary plans. Many
students assumé their pafents will pay for =~ .
post-secondary education, even though their .
parents-have not necessarily confirmed 1t

{ .

1

.Money is, ot\coufse, an iuportant variable in determiuing

. Socio—-economic s}atus as well as peing an integrai part'of the

home euvironment of which much has already been written in this
rebort- Students have very‘different life st&les and experiences

becauge. of money or the 1a¢k of it consequently, 1t was found
. \\\ that attitudes toward money, particularly as related to education,
did vary Group A students seem to’ have a more sophisticated but
carefree att1tude toward money, and they are more w1lling to spend

-

1t on education, feeling the investment would evéntually pay off.
- . . ‘,-\ .‘ ,_’. ) .

~
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It must be concluded, then, that money is an important,
complex influence on grade eight students' post secondary plans
vbut one which remains largely invisible to the students

. ‘hems’elves.

-

Teachers

From the students' point of view, school staff members are
less influent;al than family members and friends. ~ But, teachers
" appear to,have more influence than guidance counsellors and

principals. What teachep influence exists is manifest to the

students in the form of encouragement, help, discuggions about
education and educational instititions, and belief in thgir
capabilities -- such comments were more likely tb come from Group
A students than Group.C students ’ :

However, students and, for thatvhatter, the teachers
themselves may not be fully_conscious of the extent of influence.
The sociology students felt that some teachers may have pre-setw

.perceptioﬁs and-expectations of the children which tney ‘
inadvertently pass aloné to them'in the .form of evaluation,'
éncouragement and_informatf%n about options for the future.

[ .Quite a few&students,would welcome the opportunitu to discuss

‘their.post secondary plans with 'their teachers.

¢

Teacher-parent discussions about post secondary options are
J

not common. ) . B ) ’/;>
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-~ Guidance Counsellors

A; present, guidance counsellors (or whichever staff members
may be responsible for guidance in'the elemen;ary schools) héve
- limited influence on grade eigpt studepts. This is not surp?ising
since %ery few schools have full time guidancé counsellors. -
The results of this study cleariy show that grade eight - -
students lack,informat{on‘and knowledge on a very broad scale with *~
\\\i respect to future options and that grédé eight is not too early to
‘ pre§en§ information. It is also true that students most ‘
;e&ugntly define a guidaﬁce counsellor as someone who helﬁé-them
“ wishﬁiqulems, decisions and information related to schgol,fjobs, ~

caréers, ‘education and the future:

.. N . : X
Wh{le it “would be remiss to assume that more information and

“knowledg;\hogii i _\diately result iﬁ more students planniné.to go

. ~ .
.- to universi a college, and certainly it could have just the

opposite effec£?§{pe indings. showed that grade eight students N

. “
could be better infox

'Students need more
areas of:

- high school progrims and levels

- the credit éystem

- ‘marks and aptitudes
“ - apprenticeships

- the job markef

- new jobs, -careers and education program

Lo

- costs of post secondary education
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<

—3sources of financial aid (e.g., G.S8.A.P.)
v ’ . S '

* . (; ~ universities S :

-

——

-,collgges
- entfance requirements for uﬁiyersity and éoileges
- the demands and rewards (e.g., time anqnmoney) of
vaTrious post secondary options '
- male and feﬁ;le role; ' ~
" The socioiogg}students :elt that any person who has the
fe‘ponsibility for informiﬁg gnd'guiding grade eight students in
these matterscshoﬁld be verw knowledgeable, respected, well liked
and seen as approachabie by the studénts. The& also felt that
gﬁidancg programs should make full use of one—-to~one counselling,‘
special classes, & wide variefy of up-to-date materials, guest
speakers, movies, slides and visits to high schools, universities,
cglleges and job sites. Several socioldgy students thought that
visits; iﬁ particular, shoﬁld occur mofe often and reported that
the grade eight students .they took oé tours of the University of
Toronto wéfé'quite impressed and affected(by the experience.
aThis report has described the impbrtance and complexity of
‘the influence of parents and the total pome environment on grade
eight students; A truly excellent guidance program would need to
tagé‘décount of jhis fact. The problems of language barriers and
busy,'overworked parents would have to ?e dealt with, ané it would
be essential thgt‘the'prograd not create serious conflict for the
stﬁdepts but would provi@e guidance, assi;;ance and information
while at the same time blending with and complementing home
environhents which diifer wiaéiy in terms of ethnicity, values,

-socio~economic status and family structure.

”
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Guidance Materials.

»

Some’of the guidance méterials (published.by the Toronto
Board of Education and the Ontario Ministry of.Education) are not
well distributed or explained to the students and‘their parents.
Only a few materials are printed in several languages and soue
ha%e cartoons and pictures which are sex-qple.stereotyped. Some
of the sociology students felt that the materials could be made
more interésting and could’cgntain more up~to-date information on

post secondary options. The booklet A Time to Choose is printed

in severaf languages and is distributed most widely. The
materials which deal with post secondary options have the least
amount of distribution.

/

Cultural Actr§ities

o

Cultural activities are 'a part of both the home and school
environments of grade eight students. It was found that Group A
students (those planning to go to ;niversity), because of their.

richer home environments, are more likely to be involved with

‘various cﬁltural activities than Groups B and C. Those Groups B

[

and C students who have experienced~the’activities‘are.more likely

N

than Group A Students to become involved at "school only".
Ehis'is qne:way in which schools can enrich the lives Bg '

less—advantaged children (e.g., the perfofming arfs) but it does

not guarant;é that mor¢ would then plan-to gbd &o university and

college. 'In fact, the students themselves did not consider’

"cultural activities" to be a strong influence on their post

-~ : .
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} secondary plans. If cultural activities do influence the

efudents, the influence must be subtle and imperceptible;~

A

The most outstanding differences were in the area of music.
//' > .

’

Media
§
' N The medié are not now wideiy used to supply students with
N/ information about post secondary optidns; however, nearly all the

studenté*felt it would be a good idea, particularly through the

medium of television.

-

%ﬁ ‘ Groups B and C students who are least knowledgeable about .

i,

‘

/)}bost secondary options also are most likely to watch televisioﬂﬁﬁ
N ¥

/// . v Male/Female Roles : )
[ : ‘

The students felt that the concept of "different sex roles"

had almost no influence on their planning for the. future and, in
one-way; it is very true. Jgst as many girls as boys planned to
go to university. The students declared that the séxes are equal,
should get equal pay for equdl work, should think of similer
i things when planning for the future and, if'possible, should both
go te university. ' |
But when'askq& to name the most suitable jobs for each sex,
their responses we}e tradi%ional and sex-role stereotyped. They

are also beginning to opt for those ‘roles themselves, as is shown

by their selection of optional grade nine courses.

F] X ) L
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The sociology students felt that these roles are being
refnforced in both the home and the school enviromments of the

children. ( ) ' ~ .
Principals . .

Princgﬁhls and vice-principals have very little influence on

students as they plan their futures; that is, from the students’' -

s

v
o . . /
e
.

, point of view.
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a recent research report funded under contract by the Ontario

Jdinistry 6f Colleges and Universities,éntitled: The Pursuit of

Equaiity: Evaluating and Monitoring Acceséibilif& to Post

-

Secondary Education in Ontﬁpig»written by Anisef, Okihiro and .

James, ‘as some points they make are useful when considering . )

1

various measures which\@ight be taken related to the findings of

*

' this study.

. ~

First, the authors state that '"a review of social science
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CONCLUSION -

In concluding this report, severai references will be made to .
literature reveals that an extraordinary number of variabies and

- : . .
constraints are associated with achieving equality of educational .

opportunity." They categorize them as followé:

N " 3 \ - -

(1) One set of variables embraces the , \ -
non-scholastic, physical ones, the material
.circumstances. Here, we are dealing with the
economic resources available to the student's ' .
family, the cost required for tuition, the N
geographical distance from a school and the
transportation available.

(2) " Another set includes the physical facilities -
of the school, .such as the quality of its
plant in general, laboratories, library,
-textbooks, etc.

(3) A third 'set of variables has to do with
certain psychological aspects of ‘the home
environment, such as the level of the
parents' aspirations and expectations with
regard to the schooling of.  their children,
their general attitude towards learning at Y .
home, and the amount of independence
traf%ing, language training, and so on

,,provided thete. ’

(4) A fourth set describes the psychological
aspects of. the school environment in terms of
- " teacher competence, teacher attitpdes towards
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diffterent categories of students, teacher
expectations with regard to student
performance, and student motivation.

Ay

(5) A fifth set of variables describes L
pedagogical conditions such as, for exampTle,
how much time is allotted in the curriculum
to a subject or a topic, how much time the -
teacher devotes to that topic, and how much T
homework he/she assigns to it.

i

(6) A final set of variables describes the
- - social-stratification influences on value
orientations of families and children,
educational and occupational &spiratiods,ywz
cognitive traits,‘ and student motivation and
achievement. Included in this set are
regional stratification, gender ) .
stratification, ethnic and racial
stratification, and social class
stratification. .

(Anisef, Okihiro and James, i
1982, p.8) ,

~

' These ;re listed here to emphasize that while the.study hQs
iﬁ many ways touched on tﬁe varigbles in all six ca£egoriés, it
is,&in reality, a serious’itvestigation on the ;Eggl set ohly.
Additional reséarch would‘be required to address the variabies in
the first five categories.

Secondly, the authors of that/leporx make an illuminating .

distinction between '"equality of educational_bppoftunity" and
"equality of results'" and describe how these two.concepts relate .

to the above six categories of'vaiiables and consequently lead to

s

dif{zziif types of reforms: . .
3 - .

All societies qndorsing liberal and
democratic philosophies stress the overriding 4
importance of providing wide opportunities ’
for improvement and betterment. Where
education is’' concerned, this philosophical
belief is tied to the notion that all young.
- people should be provided with opportunities
that are consisteg&_witﬁ their abilities.

R Sy s

-

4 ‘1~
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Moreover, socio-economic origins, locality,
sex, or cultural roots should not affect the
prOVision of .opportunities. Social .
Scientists have employed the phrase "equality

of educational”6pportunity" in deseribing
this generalized belief.

The notion of equality of opportunity became
.prominent as society evolved to the
> ‘post-industrial phase. The concept was '
equated with equality of exposure to a given
cdrriculum and a free education for all
children up to a certain age. It was up to
N the child and family to take advantage of
o abundantly available opportunities. The
NN ~ child and not the educational 'system was to
™.  blame if failure occurred. -

Wi systematic social science research %£;e1>//”’,’j::jf ,
. 1960 “came recognitiea-that the real prob emsz’////i

was how \Qying about more equality of \
academic performance Exposure was not -
enough. Schools QEFe\seen as responsible for
equalizing educational results. Thus, the
effects of schools in producing comparable
cognitive and achievement performance became
the focus of equal educational opportunity.

//

Ideological beliefs reflect variations ia the
ways individuals think of achieving "equality
of educational opportunity". 1In fact, this
phrase conjures up images of variables not
unlike those described'in (1) and (2) of the
previous section (e.g., financial '
accessibility, physical presence of
facilities, etc.) The contrast between
"equality of opportunity!' and "equality eof ., _
results" evokes distinct images as well. We ' , -
suggest, for example% thdt the former elicits
a "passive" and the latter an "active"
dimension. Thus, one group argues that-
individuals with appropriate potential need
to take advantage of existing, widespread

. _ opportunities.” On the other hand, those who
are aware of and accept the significant o
' .- impact of variables described in (3), (4) and

(6) of the prewious section will present
arguments for pore far-reaching reforms. The °
. severest critics see education as :
consistently influenced by economic and o -
political variables. . Education is .not seen
as susceptible to basic restructuring or
reform. They argue that meaningful increases
in equality of opportunity or accessibility
to post-secondary education will only result

-+- from a redistribution’of income -(Bowles and .
v ' . Q . .; \ . ' )‘
\)4 . . - i . 10’ ., - N ~
ERIC o < L |

.
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Gentis, 1976).- As’it stands now, they argue
~ that schools are great sorters and not
equalizerSQ/Ehey reinforce inequality through
streaming and frequently increase
~inequalities to the point o#f- students
dropping out of school. '

The less radical camp does not necessarily

reject an "opportunity" model. It desires

instead to: improve the fairness of the v
contest. To do this, remedial or X

compensatory education programs are s
recommended. Proponents of this '"equality of
results” school argue that structural ’
inequalities are experienced early in life,

and only early interveantion can significantly
reduce inequality in initial opportunities.

Persons. who endorse either of the
above-stated positions are themselves
frequently criticized, if not..condemned.

; Among their ¢ritics, those who conceive of
education as a training ground for .
occupdtions anticipate that inefficiency,
loss of freedom, and .perils to academic
excellence will result from the .
implementation of reforms focusing on early
intervention. - \ R

The ideologically dis®®nct beliefs described

above aré positions on a c¢ontinuum in the

current debate on equality of educational

opportunity. It is safe to predict fthat X

heated discussions will continue to be waged.

(Anisef, Okihiro and James, 1982,
pp- 1= 9) : '
- .
o In .

¥

By studying 4 subset of the total ?rray of'variables, it has

been determined that an '"equality of results" condition does not . .

exist in the Toronto Board of Education. It has-been shown that
even at the grade eight level, substantia1<di§ferénces exist which
relate to gych characteristics as socio-economic status, .

pulturai/eigﬁic background and sex. However, this investigatign

[ ’
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" was not pxtensi&e énough to judge whether these unequal results
r

. are related to unéqual opportﬁnities within the Toronto Board, or

. [ . .

whether unequal opﬁontun;ties even exist within the Toront® Board.
And, further, a follow-up, l&néitudinal study would be required to

ascertain whether the inequalities are alleviated or become more

. [}

. severe through the high\schoolmyears. -

I~
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Alphabetical Listing of Inner-City Schools .
. * 1981
- * M
Class IA , Class 11 Class III
- Duke of York ‘Blake Annette
Lord Dufferin Brock Argentina
Market Lane - Bruce .Earl Beatty
Niagara . Charles G. Fraser ‘Ea;l Grey-
Park Christie : Earl Haig
Regent Park’ Church .Essex
) Rose ,Avenue Clinton - .. fjfaigmount Park
+ . Ryerson Dewson - /Fern .
Sprucecourt Dovercourt- Frankland
Duke of Connaught General Meréer
Class (B Earlscourt . Gledhill
Givins "' Hillcrest
Alexander Muir Gladstone Howard
“  Davénport Grdce Huron - )
Dundas Hughes Indian Rd. Cres.
Kensington Lord Lansdowne Jesse Ketchum
King Edward Montrose Keele . ’
Orde Morse Kent"
Shaw Ogden Leslie
Winchester 0ld Orchard McMurrich
Osler Palmerston
Ossingtdh Pape
Parkdale Perth
Pauline Regal Road
Queen Alexandra Roden
Queen Victoria Runnymede
.. .Shirley- Swansea
Wilkinson Winona . *
. Withrow
Woodfield
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. APPENDIX B

STUDENTS' COUNTRY OF BIRTH
DATA FROM GRADE NINE STUDENT SURVEY *

-

4
* Wright, E.N., & Dhamota, A.S. The grade nine student
- survey: Fall 1980. Toronto: The Board of Education for
the City of Toronto, .Research Department 1981 (#161). R -
- See pages 13 - 16 - :

<
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TABLE 1

-

PLACE OF BIRTH BY REGIOW.-. GRADE 9 STUDENTS
FALL 1980 AND SPRING 1975

e ¢ ——— e eae

Please Almanac, Atlas & Yearbook, 1979, 33rd Edition, The

Viking Press, New York. +—

*x Does not equal '100% because of rounding.

i

1980 1975
Regiop Number Percent Number Percent
Ontarii.o 4042 57.2 5123 61.8
Other Provinces ?36 4.8 838 4.3 . %
Outside €anada® . ° 54 0.8 0 0.0
United States & Mexico 100 1.4 60 0.7
South America 229 3.2 163 2.0
Central America -1 0.2 4 0.0
Caribbean Region 355 5.0 - 8L 46 L ’
Europe b - 1142 16.2 1699 20.5 -
_ middle East 13 , 0.2 '8 01 ‘ :
Far EaSt .., 343 a9 3477¢ T30 L
South East Asia 258 a6 e, et lod L
Oceania : 18 . 0.3 B T R I8 | s
South Asia .87 1.2 53 06" - . ‘y'
Africa " 43 0.6 26 0.3
No Inf)orma)tion , 34 0.5 140 . 1.7
TOTAL R 7065 100.1#7 " * 8283 T 9984 o
! Countxry Not.Specified. . '::‘ﬁ ,‘ N Co
NOTE: Regions were defined.using the categories found in Information:” ’

! U

-

<
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TABLE 2,

couwny OR ,pqovmca ()2 amm - GRADE 9 STUDENTS
FALL 1980 AND SPRING 1975 =~ . v

o

: 1980 " . 1975 -
* Country . Number Percent Number  Percent
7 *Ontario . 4042 57.2 5123 61.8. -
/ *Quebec 118 1.7 90 1.1 -
/ .  New Brunswick 25 0.4 42 0.5
{0 Nova Scotia 39 0.6 70 0.8 -
. .  Prince Edward Island 5 0.1 12 0.1 i,
«} ' © Newfoundland : - 31 0.4 40 . 0.5 !
’ Manitoba 14 0.2 21 0.3 |
Saskatchewan 12 -. 0.2 ° 13 0.2 . ;
Alberta J 21 0.3 41 0.5 '
. British Columbia 31 0.4 29 0.4
vukon, North West Territories 1 0.0 0 0.0
Canada (No Province Specified) 39 0.6 -0 0.0
*United States .97 1.4 58 0.7
Mexico ' 3 0.0 2 0.0
Outside Canada (Not Specified) 54 0.8 0° 0.0
SOUTH AMERICA . .
- South’ America (Not Specified) 4 0.1 4 _.0.0 . .
Argentina : . 8 0.1 o2 ‘0.1, _,
. Brazil 14 0.2 19 ‘ 0.2 .
Chile ) 9 0.1 6 0.1 - -
Columbia . 16 0.2 0 . 0.0
*Zcuador ) 79 1.1 37 . 0.4 -
*Guyana i - 8l R P § 64 - 0.8 .
Peru 10 - 0.1 o 0.1 L :
- Uruguay 4 0.1 2 0.0 IED T
Venezuela 4 0.1 19 ., 0.2
CENTRAL AMERICA ' ‘ ) T 7
E1l Salvador 1 0.0 0 0.0 -
Guatemala 9 0.1 2 0.0 °
Honduras 1 0.0 2 0.0 . .
CARTBBEAM REGION \ ' -
Bahamas 1 0.0 0 0.0 ,
Barbados 7 0.1 .18 Q.2 _
Cuba 0 0.0 . 1 0.0 ) .
Grenada 4 0.1 9 0.1
*Jamaica 260 3.7 225 2.7 g
*Trinidad Tobago 64 0.9 105 1.3
Antiqua 2 0.0 2 0.0 N T
st. Lucia s 1 0.0 P -
St. Kitts 2 0.0 15 0.2
St. Vincent .11 0.2 -
West Indies (Not Specified) 1 0.0 6 0.1
Bermuda . 2 0.0 0 0.0
EUROPE ] . )
Europe (Not SPeleled) 1 ' 0.0 2 0.0 "
" Austria 0 0.0 3 0.0
Belgium : 3 0.0 0 0.0 .
N \
) ol
EIKTC lb\j ) ...cont'd
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TABLE 2
‘ (continued) '
.o 1980 1975
:Coun’try_ : ; . Number Percent . Number ., Percent
. Bulgarta ' L2 0.0 o0 0.0
Y Cyprus' | . : ‘ 6 0.1 1 0.1 -
' .Czechoslovakia”™ - ‘ 8 0.1 10 0.1
. * Denmark - * % .. 1 0.0 0 0.0
' Finland: - 3 0.0 0 0.0
France 16 0.2 16 0.2
ot Germany West . 35 0.5 18 0.2
v, *Greece 78 . 1.1 128 1.5.
Hungary . . 4 0.1 5 0.1 |
Ireland 7 0.1 1 0.1 -
s *Italy ) , 135 1.9 505 6.1
Luxembourg 1 0.0 0 0.0 L
*Malta 3 0.0 25 0.3
Netherlands I 0.0 6 0.1 °
*Poland 17 0.2 57 0.7
*DPortugal 653 9.2 679 8.2
-Romania 1 0.0 1 0.0 -
. San Marino - 1 0.0 0 0.0
Spain . 10° 0.1 - 4 0.0
. Sweden ~ 1 . 0,0 9; 0.1 °
- Switzerland ) , 8 0.1 5 0.1
USSR . 9 0.1 6 0.1 .
- England 118 1.6 147 ° 1.7
_ *Yugoslavia - 23 0.3 *~ 51 0.6 3
- - . MIDDLE EAST . - .
xran 2 0.0 . 0 0.0 ’
N ‘- Israel 4 10.1 o1 0.0 /
- Jordan -0 0.0 - .1 0.0
Kuwait 2 0.0 0. 0.0
.Lekanon. 2 © 0.0 0 -0.0
Syria ¥ 0 0.0 1 " 0.0
Tarkey Tos 3 0.0 5 0.1
FAR EAST ™ .
*China * ‘ 62 0.9 0 0.0
~Taiwan . . 17 0.2 9 0.1
' Japan = _, o .5 -0.1 3 0.0
; . Korea or South Korea" 26 0.4 19 0.2
" *philippines 60 0.8 28 0.3 —
; Hong Kong,: ° .. 172 2.4 188 2.3
‘- Macao - : 1 0.0 ) 0.0
i = .. _ SOUTH EAST ASIA
. " " Cambodia 10 0.1 0 0.0
- Indonesia 2 0.0 2 0.0
*Laos ' 34 0.5 0 0.0
Malaysia 2 0.0 6 0.1
Singapore 2 0.0 0 0.0
*Vietnam . 208 2.9 1 0.0
, Yo
. ...cont’d
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TABLE 2
‘(continued)
to . 1980 " 1975
< Country P Number Percent - Number Percent
. - : : / %W =

OCEANTA . : o -
Australia Y 14 0.2 9. 0.1
Fiji / e e 2 - 0.0 ~- 2 0.0
New Zealand | 1 0.0 1 0.0
Solomon‘Islan/s 1 0.0 - 0 0.0
SOUTH ASTA |

Bangladesh | 1 0.0 -0 0.0
Burma / 7 0.1 2 0.0
*India 71 - 1.0 42 0.5
Pakistan 7 0.1 9 0.IT°
Sri Lanka 2 1 0.0 )

AFRICA [ '

Africa (Not Specified) 9 0.1 6 0.1
Angola / 4 0.1 0 < 0.0
Egypt | . 3 0.0 1 0.0
Ghana ) 2 0.0 0 0.0
Kenya ) 3 0.0 - 5 0.1
Mauritius 2 0.0 0 0.0
Morocco 0 0.0 2 N 0.0
Mozambique 2 0.0 0 0.0
Nigeria 1 0.0 0 0.0
Rhodesia 0 0.0 1 0.0
South Africa - 8 0.1 . < 0.0
Swaziland 1 0.0 0 0.0
Tanzania 5 0.1 8 0.1
Uganda 2 0.0 0" 0.0
East Africa 1 0.0 0 0.0
No Information 34 0.5 140 1.7
TOTAL ‘ 7065 99.0 ** 8283 gﬁ.B**

N

NOTE: Regions were defined using the categories found in Information

Please Almanac, Atlas & -‘Yearbook, 1979, 33rd Edition, The

Viking Press, New "York.

w Countxy with a change equal to .3% of the total or more.

** Does not equal 100% because of rounding.

@ 1n 1975 Sri Lanka was coded with Indi3.

16,/

=

s -
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APPENDIX C

o N

LETTER AND CONSENT FORM
- SENT TO PARENTS FOR STAGE ONE




Noverber 23, 1981 -

‘ 7
Dear Parent/Guardian:’

Hy students and I, at: the University of Toronto, are currently conducting
" a stugr~Tn co-operation with the Research Department of the Toronto Board
ucation. This study will attempt to explain how students decide
whfther or not to go to university. '

ill be observing classrooms, as well as interviewing some students
parents. With the approval of the school principal and the
teacher, the students will be intervieved during class time-for about
45 minutes. We think that it is important to have the parents’ point
of view and would therefore appreciate the opportunity to speak with
®+ you in your home for a short while at a ndtua;ly convenient time.

He assure you that all responses will be kept strictly confidential. Your
co-operation in this study will help,us determine the educational needs
of your childro’n.

»

. - ('
Please enclose the signed consent form in the e velope which we have

provided, and mail it back to us as soon as

. 4

The pink fora is for your own information, Please ke

B

If vou have any further questions, please &ontact Dr. Syl'via Larter,

Research Department at the .Toronto Board of Education (598-4931, 'Ext. 396).

Thank you. e .
13
Yours sincerely, -, e i
./C-—f./( v L\_ -
Professor M. Bodemann «

Sociology Depar tment
‘University of Toronto

.

Q : .

ERIC : .

Aruitoxt provided by Eic:

Yo

CONSENT FoRy

i’<hereby agred to ;;Srticipato with

in

o

(schoo.l 'S name)

the Toronto Board of Education.

(child*s nike)

#in the research study oa why stuydents

A : @
80 to university which is being condutted by the Umiversity ‘of Toronto anc

- %
‘T understand that all information will be kept strictly confidential,

My telephone numbher is:

My address is:

———

[ ' -
Check when you would Jike to be interviewed:

> ! '

R

- 8¢t

oorning
afternoon _ . . p
evening .
~ .
~ R Signature
. f (Pareat or Legal Guardians
.
‘ .
Date’
A ’
. RS
'
I'd -
\
. A .
« ‘ -
v v \
¢ 1 b-(_'. /
n—( . a N .
S Te - * .
- l ¢ " s . P ‘ *
- s
¢ 3 . v
. ’ : )
. ¢ ¢ ~ .
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QﬁESTIONS USED AS A GUIDELINE
IN STAGE ONE UNSTRUCTURED INTERVIEWS - . (i
- >
*A. General Information
.. Name / ¢
Age . ‘ .
Sex

Place of Birth
With whom do you live?

Where do you live? VWhat type of housing? (apartment,
townhouse, backsplit, etc.)

To what ethnic group do you belong? Vha about your
friends? Are you involved with an ethni rganization?

What language(s) do you speak? At home? 6 With your
brothers and sisters? With your relatives? -
With your friehds?

gt "

How many people are in your family? "Sisters? Brothers?
Grandparen@s? Others?

What is your parent's bccupation? Parents' occupations?

0

B. Interests and Hobbies

What are your interests and hobbies?
tht kind of books do yb6u read? How irequentiy?

What tybe of shows do you seé? L w: frequently? -«

If you had the day "off today, what would you be doing?.
E o

Do you have a part- time job? How many hours a week?
How often a week? -

Do you4pave household duties? (washing dishes, dusting,
laundry, etc.)

Do you share your interests with your friends?

D 15'/

.fIf‘you could be anyone in the world, who would-it be? Why?

o
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C. School

What subjects do you like? Dislike?

How do you feel about your marks? What about your parents?
Your friends? .

Does anyone help you with your homework? Does anyone check
or monitor your homework to make sure that it is done?

Have you thought about which high school you'd. like to- attend?

What program of study(do you plan to take?

Are your friends attending the same s ol now? Do they

plan to attend the same high school? What aboutﬁyour brothers,
sisters, cousins?

Who is making the decision about high school next year?

You? Your parents? A teacher? A guidance counsellor?

If 1t is not your decision, areﬂﬁou bothered?

What courses (and at what leVel) are you planning to take?

How do you feel about the subjeets you are learning? .
The type of books you are using? - . )
( N 3

L4

D. Post Secondary -

What do you plan to do after you leave high school?

£

How did you get the idea? (books, T.V., paper, teachers,
parents, friends, ete. ) : .

. . °
Do you think it is helpful to discuss the future with your

parents? Friends? Teachers? Guidance cousellors?. Brothers
and sisters? Others?’ Why or why not?

A} \ —~

Do you think it is a good idea to plan ahead? Why oqxnhy not? .

If you plan to work after you lea%e school; does somedne you
know do that kind of work? Do you know if there are a lot of
jobs in that field? Do you know ‘how much money you'll make?

Do you know what kind:of training you'll n'd?

Do your parents agree?

If you plan on a post secondary education, do you think
everyone should go-to university or college? Does
education make it easier to get jobs? . Does education .
mean that you'll make more money? Is an-education
personally satisfying? :

Have pyou looked into the requirements of your‘career?

What jare they? Can you meet’ them without staying in school?
Do you know what university or college is like$ :i
If not, who could you ask? :




¢

that they set.;he example for you?
: J

L2162 -

E. Fam¥ly Life

~

How many older siblings do you have? Younger?

If siblings are older, what do they.do? Would you say
{low?

v

If siblings are younger, do you set the example for them?
How? Do you look after them? How?

Did your parents ever go to university or college?
Did you know anyone who has gone to university orﬁcollege?

Do your parents,‘friends,'brothers, sisters, grandparents,
etc. advise you? Who makes the final decisions?

AY
4 -
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RESEARCH QUESTIONNAIRE
‘“ ! FOR
GRADE EIGIT STUDENTS
]
TORONTO SCHOOLS )

?

The Toaonto Board of Education wants Lo know more about
how grade eight students make plans for the future. In
orden Lo find this out, all grade eight sludents ane
being asked to complete This questionnaire and some are
being personally interviaved.

Please answer all thé®questions as honestly wa you can.

ALt information will be kept strictly confidential.

{your name)

)

{your 1.D. numben) '

O 1'.71

ERIC -~

Aruitoxt provided by Eic: . -

. . .

N

a)

6)

c)

.

At what level do you plan to take moat of your grade. nine
couries next year? (Circle your answer) -

I 2‘ 3 4 s . 6 none

What are most o‘. your grades on marks this yean?

Hostly 758 and over~(A's and B'4) :..1° -

Hostly 66% - 74% (B's and C's) ...... ?
Mostly 60% - 65% (C's_and D's) ..,...3
Mostly 508 - 59% (D's and E's) ...... 4
Mostly undex 50% (E's) .............. 5

Do you think you have the ability to complete wilvers ity?

Yes, defiiitety °
Yes, probabl

Not sure either way .....3 . ' v

00. you plan_ Lo go to univerdityt

Yes, definitely ......... 1
Yed, probably ........... 2
Not sure either way ....,3
Enobabl.y Mot ...veeinaes 4
L 5 .

:’gafru the job or occupation of the muin wage-eatnen in your
m

Give a shoat description of the job.

Is the main wage-carnen male on femalef

In what count¥y wne you boan? y )

e



7. What fanguage(s) did you Leaan Lo apeak finst?

°

§. To what cultural on ethnic group do you belong? (fon émmpte;
y - Jeuwsh, Natcve Indian, Chinese, French)

9. Uhaf is the name of the secondary school you plan toéand
next year!

-

10. Thetre are miny defferent things whech pegple feel are
uncitat o Life.  In the envelope there are stick-on Labels
wacch name nwte of thase things.

Spread the labels on your desk and decide which thing 48 most
ameriant {n your Life, Ind mst important, Md most imporniant,
Jih mosT amportant, efe.

When you have decided for all nine things, atick the Labels
4n the reght onder on the spaces on the next page.

A

4

°

When you have finished, put the questionnaine in the brown
envelope and give it 1o your teachex. i

/
Thank you 60/[ your co-operation *
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d e v ™ ’ For Oﬂace . '
K c . UA X 4]
This &s most impontant ' : -
oy Lide
[€) .
This is 2nd ‘ -
This is 3d 4 ) —_
h i
v .
. (.’ ‘
. This is 4th —
- f / <
This is 5th - - . —
This 48 62h - .
. This is 7¢h __
[} ] {
. ) d’ :
| .
- i
This is 8th . ] A —
S This is 92 ~ i
e [} -
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« - - -2- . ' -
i 1 ' ¢ . N ' Ll “
| . . : )
{ PARTA .
. { M o . .
v * e INTRODUCTORY QUESTIONS .
. : » P The research technician will take the student 20 a puvate,
* « comfortable area for the anterview and, after inticducteens, wld
. begen the inteaviaw by describing the pupose 0§ the rescaseh study®
= , and by xeminding the student of the previous questommacye witcch
. * 4/ he and all other grade eight students corpleted earleer i the year.
- ’ : ) ‘ ' The techncesanswill §insg discuss the answens the : R
. ) K dtudent gave fo questcons . 2, 3 and 4 o the paeveous questiondicie
‘ . o discover whethen the student understood the questions and to detewine
whether d/he sl agrecs with the andwens previously geven.  Paxticulan
) ¢ attention shouldsbe pacd Lo the meanirg of the wond "abulity”; that
. a . . . 44, did the student take it o mean "intellectual ablecy?” ' .
- ‘ 1. THE TECHNICIAN SHOULU TUEN DECIDE WHETIIER THE STUDENT MAS BEEN ¢ )
4 PROFERLY CLASSIFILD:
e e RESEARCH STUDY St'udqnt is properly classified \ \Q ¢ v’
g * s . ON\ : Student should be classificd as ) (__Jiwo . N
> ) 4 t » B
N \ ©
. ) POST ?ECONDARY PLANS 2. 1F A STUDENT DOCS iqu‘LAN m\oo TO UNIVERSITY, ASK: ‘. ! ¢ P
v 4 N wr
3 . N ’ What do you plan to do when you leave high school? ‘e N
Al
. ; . .
o* . . In-Depth Interview ) . o . S SR
! A ‘ . Questionndire ) RN . . .
. For . . ] e L. . 't ) K4 o
. e frade Eight v : (a) 18 IT- IMPORTANT FOR YOU 70 MAKE SUCH PLANS AT THIS N O 2
‘ . { o TIME IN YOUR LITL? . Y
. ¢ ) N YES Ko DK o
\ . \ r : . L oomox , - ST AR
e SR erm——————— S e s oo R 1Y 2 3 : CY 'S .
- , ) ~ . v ¢ 4 bt ' : N
) . oo { (b). ELABORATE ON YOUR ANSWER. . . 4 ’ e
. ? . - b ' *
. R
N L (student's name) * — L o (L= ) . -
_ - . - -~ o G
< W —_— o — o — ) 7 ‘, R / . { . /
(student's §.D. nuaber) - - - )
a v . - ' . 1
N I . 4, THINK ABOUT TH). WAYS YOU MANE SUCH PLANS, THINK AbOUT
e ! ALL THIY PLOPLE YOU TALK T0, ALL THE THINGS YOO EXPLRIINCE '
, vo. . (student's age) . . . AND ALL THT MATIRIALS YOU READ, BTC. SOML OF THIST nA\S
s ; . ARE WRITTEN ON THIS CARD. WUAT ARE TME FOUR b’l‘ TWORTANT *
)\ s PO + WAYS YOU IAVI. MADL SUCH PLANS? , TELL ME THE MOST INPORTANT
T—— : § FIRST, . Y e
(student's classification) B < T, . .
- @
\ - - . © »
. . , . Fricnds - &
4 .. . v - ' .mmm/ﬂ...rdm(s) S . ( )
. g ° ", Guidance Counsellor . . . - (: ) <
, . v or Guidance Mitcrials - ( )~
. . . IS Brothers/Sisters’ f — ™)
£ ' " L. Principal - * -_— -
. ' . - . o N . Teacher (s) _—
a . * ' Cultural Activities " :
. ‘ . Malo/Female Rgles o ¢ .
* - Moncy — ’
N " . Marks/Abilaty | — . -
. . . R L0 Media & .
, s . . Persenal dlobby/Interest - .
. ‘a - N . . - .
. . * . . S, IS TUERE SOML OTMER NAY IN WHICH YOU MADE YOUR PLANS \ -
. 17 { - ' o G MUCH WAS NOT LISTED ON THE CARDST IF SO, MIlAT? . (. ‘28 : |
A 4 v . , :
O ‘ . . . ‘ L . ) . \ .
.ERIC g - UL N ——— R
mm 3 e tememaey s wenoe s g, vemets s mer 1y - e e . > - . R . ey as s ,_,_‘.‘.. e s 3 ot b M T s e S
- . ' co. ! . . A L




» l Y 4.
. -3- ' . yf ,
. - . -~ ° -
' - ~ .
. . ‘ .
N ‘ ’ PART C ‘s
. . GUIDANCE COUNSELLO .
| L \
*PART B ' "I, WHAT IS A GUIDANCE COUNSLLLOR?
. | . o
. PERSONAL HOBBIES/INTERESTS - (. _ay
- s " ( - ) <
1. LIST YOUR HOBBIES AND PERSONAL INTERESTS. : , . ‘
' . o , [ .
hd 0 v -
— )30 ; 2. )
- ’ — ? (a) IS THERE A GUIDANCE COUNBELLOR IN YOUR SCIOOL? -«
- a - . . . N
o= “YES MO DK ¢ : (
D l 12 3 o .
- - ‘- ( ) ; (b) IF YES TO (a), IN THL PAST YEAR, HAVE YOU DISCUSSLD
’ ® — ] YOUR POST SECONDARY PLANS.NITH THE COUNSELLOR? -
I . ' ¥s M DX (
Ve "(a) 00 YOUR HOBBIES AND PERSONAL INTERESTS HAVE ANY . . 1 2 3 ) -
: _ CONNECTION WITH YOUR POST SECONDARY PLANS? : <
' ‘ ) ) (c) ELABORATE' ON YOUR ANSKER TO (b)
YES N X . :
1 2 3 ' . (_J3s : A (e
. - - ” ' . .
) . \ . _
(b) ELABORATE ON YOUR ANSNER. -
< . f 2 1 (___ __\6]
: . 2 - . ) - 3 (d) IF NO TO (a) OR (b), NOULD IT RE HELPFUL FOR YOU 2 '
- TO DISCUSS YOUR POST SECONDARY PLANS NITH A .
. . _J) ’ GUIDANCE COUNSELLOR?
- s ! B ' + . :
; A — 2 ns oMo pK : N
v - : 1 2 3 . “ ‘
T . _Jaz - [ N "
. ‘f& 3. = ) .
, i ¥ (a). IF YES TO 2(A), NAS THE GUIDANCE COUNSELLORMIAD .
. ’ » oL ANYNINFLUENCE ON YOUR POST SECONDARY PLANS? .
S v ; . . ‘
[} b .
: i ‘ " ‘ .Y.E'E. & 95 I (___
. . N A 1 2 3 . *
: ; (b) ELABORATE ON YOUR ANSWER TO 3(2) | N
. S ) . Y o
. ) N . - . ’ i . (
- ’ - . ;I - L m————
t . -
R . . ] : . ©
" ty L R u . A .
1 PR o . ° . I 4, - . -
T . t” - {8) IF YES TO 2{a) HAVE YOUR ‘PARENTS’DISCUSSED YOUR . 4 1"6 Ly
. . . POST SECONDARY PLANS WITH THE GUIDANCE COUNSELLOR? N
. RS K. N » .
K] ‘ . . . G
- w r i e E m Ex. . o . (__)
[y . ~ I 2 3 . .
o - . ° . ¢ . N . . .
- . A P 1] ¢ .
. . - ‘(b) ELABORATE ON YOUR ANSWER TO 4(u) 5 .
P’ L3 - A) - . . . \,
, . ') : ' : (-:— __)
‘ n V] . » R RN
., . N . _ - , _ n
. . > .
* A * " ‘ ” (.._ __) 7
) ! >
O s . N . . (AR v . . .
ERIC=. - ‘ | R
. S “ [ v i 8 s o vn o v s o ane s smaret . an Sprweas v s Aeme—e 1 1 o ', o rore i e e+ wron s N nenss F e e .-.-.--......,..."._ v ¥ ‘
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PART D

-
'Y GUIDANCE MATERIALS

— e e )

L. MHCH OF THE FOLLOWING GUIDANCE MATERIALS HAVE YOU

. AMD YOUR PARENT(S}/GUARDIAN(S) SEEN?
. -~ \ Parent/
¥ Student Guardian
A Tipe to Choose
Educat tonag Awareness
- and Planning Unae )
Unit 2 —
Unit 3
. ' Unit 4
whgre Do | Go From Here?
AfteT Right Pro;ra’m
Stide/A Time to Choose
' Informataion Sheegs | :
About Schools S —
Bigs farcer Service '
2. ARL THERE OTHER GUIDANCE MATERIALS WHICH YOU/PARENTS/GUARDIANS
HAVE SEEN” !
!
3. ‘
(a) DO YOU UNDERSTAND THE MATERIALS?
YES N0 DK,
i 2 3
# ! :
(b) ELABORATE ON YOUR ANSKER.
o \
4, ’
., (a) DO YOUR PARENTS UNDERSTAND THE MATERIALS?
.. ! 2 3
> 3
' (b) ELABORATE ON YQUR ANSWER.
Q ’
ERIC 2 -
1‘ 81 .

N

.
‘- (37 -
G _
—_
(. )
o
, ()

«
o . 6~ . -
] ’ -
rd
. A
o )
5. .
. (a) DO THE MATERIALS HELP YOU ¥ITH YOUR POST SECONDARY °
d . PLANS? p
%S N0 DK SN
12 s .
¢ (b)  ELABORATE ON YOUR ANSHER.-
’ -
) , ‘
[ ] , N
) '
) 6. .
( () DID THE MATERIALS HELP YOU TN DECIDING ABOUT HIGH SCIICOL
- (LEYELS AKD COURSYS)?
- YES MO X
- 12 3 .
{b) ELABORATE ON YOUR ANSKER.
) . -
e - ¥
) v
_J '
_J
[}
| )
2 !
i
, ,
___) - . fl
. .
-/ @
_) f \ -
_J
" L]
+
(_J30
- (—
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: . PART E N
, PART F
MALE/FEMALE ROLES . -
, MONEY
A . N -
1 . . ) N
(a) WAT SHOULD BOYS THINK OF WHEN MAKING POST SFCONDARY (a) IF YOU WON A LOT OF MONEY, SUCH AS ONC MILLION DOLIZARS, WHAT ’
PLANS? . WOULD YOU DO wiTH IT? )
. < ‘ ~
- (. _Js2 . o %3
(. ) . _)
- 1)
.- g . ‘ — 7
(b)  WNAT SHOULD GIRLS THINK OF WHEN MAKING POST SECONDARY i - v i
' PLNS? = : -
i (b) WOULD YOU SPEND SOME OF IT TO GET A GOOD POST SECONDARY
& ) | EDUCAT ION? N
' s ma? * .y
( ) : . YES MO DK
- T2 T3 o .73
2. WHAT OPTIONAL COURSES HAVE YOU SELECTED FOR 'GRADE NINE? i —— N . o
iy N > 2, T
- - b (a) 1S A COLLEGE OR UNIVERSITY EDUCATION KORTH THE TIML :
. . AND MONLY IT COSTS? ..
- ‘ C. — 2 Yis M0 DX .
;. : . 2 3
{a) SHOULD M\ EARN MORE MONEY THAN WOMEN FOR THE (b) . ELABORATE ON YOUR ANSWER, N
SAMF MORK? , ’ I
N . . - « . (___ ___\
S MO DK . , 3
) 4 . _ W
1 2 3 , — ; -~
{(b) ELABORATE ON YOUR ANSWER. - _ _ !
. _ ) 3. DO YOU THINK IT IS NIGESSARY FOR FAMILIES TO IAVE A
LOT OF MONEY IN ORDER THAT THEIR CHILDREN FAY GO
(_ _ )7 TO COLLEGE OR UNIVERSITY? .
3 : o 2| ’ s N DK . .
€0 s B X
_ 17 3 )
- [ G I Y
» I 4. i
" : : (a) WILL YOU NLLD FINANCIAL HELP IN ORDER TO ACCOMPLISH
4. BT KINDS OF JOBS ARE MOST SUJTABLE FOR MEN? I YOUR POST SLCONTRY PLANS? . ) .
.
Al — ©Xs MK,
‘ — — I cov2 s . (-
: .
(S | . (b) IF YES, CAN YOUR FAMILY PROVIDE THE HELP?
~ M - b,
S. WAT KINDS OF JOBS ARE MOST SUITABLE FOR NOMEN? . ' YES N0 DK . . &
\ ' 22 2 B
(- - ) HE- 123 . ‘——);j
{5: S 14
g ay ’
ES [ | .2
6. . . .
(a) IS IT MOKE IMPORTANT FOR A BOY TO GO TO UNIVERSITY N . v % )
THAS A GIRL? . . ' ‘
. 1S N0 LK ) [
- - - ' s
1 2 3 . (s



. . 9t
. 2 » ]
PART G '
. ,
. CULTUBAL ACTIVITILS
1. XHICH OF Tk FOLLOWING ACTIVITIES HAVE YOU LXPLRIENCED AS
PART OF YOUR $CHOOL ACTIVITIES AND AS PART OF YOUR QUT OF
SCHOOL ACTIVITIES? .
g Qut Of
School School
@ a ) ®
. B’[J" ..... e errsaaans Cereras s (a7
v Sypphony/Classical music . e ’ )
Art Gallery e, (__)
Opera .............................. e (__)
MUSEUR ++0 sosssassanssssss ARRCERRITIRREE )
20O » »arrrrrnnrarnsnerennterannaanas .. . )
Lgie theatre s+v srosasassnsenssnsnsnnans ( )
PlaBNCLATIUR sovvrrsnonnansnnnnnnsnsssnssns (__)
Science Centre ..., : )
Public LIbrary . oo i Tiniinasannnnnaes )
Chess -vovarnnnnnns . feaaes i - N )
SCrabble wevsansnrsrnnns L - (D)
Stup/Coxn collections ...t ) - ( )
Drama 1€SSONS +rrreenrrrncsosnnnsstnnssas ( )
—— e
' Art lessons )
&
MUSIC 1€SSONS .,ivttisnrnnrnnennenrnnans — — (_Je2
3
>
[ ~
. ’ - ‘
” *
; L4
. - . !
-» l ‘ "
I
I
I
. M|
1
. " ( l!
\ : |
¥
. . . !
s : I~ ' F
- . i
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b . . A
PART H
- TEACHERS .

-

(a) HAVE YOU TALKED TO YOUR TEACHER(S) ABOUT YOUR POST SLCONDARY

PlLANS? ° . ) -

-

YES KO DX
N 1 2 3

(b) [ELABORATE ON YOUR ANSWER.

2.

(a) 1F NO TO 1(a). WOULD YOU FIND IT HELPFUL TO DlSCUSS.
YOUR POST SECONDARY PLANS W1TH YOUR TLACHER(S)?

YES N0 DX - \
1 2 3.~

(b) ELABORATE ON YOUR ANSKER.

\

TN

3.

(a) MAVE YOUR PARENTS TALAED T0 YOUR TEACHER(S) ABOUT
YOUR POST SECONDARY PLANS?

YES N0 DK
1 2 3

(b) ELABORATE ON YOUR ANSHWER. -

~

4. .
(s) DOES/DO YOUR TEACHLR(S) HAVE ANY ’INFLUENCE ON
YOU WiTH RESPECT T0 YOUR POST SECONDARY PLANST .

YES MO DK
1 2 3

(b) ELABORATE ON YOUR ANSWER.

4
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PART [ N

BROTHERS/SISTLRS

(a) HOM MAXY OLDER BROTHERS AND SISTERS DO YOU HAVE?

(b) 1K MANY YOUNGER BROTHERS AND SISTERS DO YOU HAVE?

- .

(a) DO YOU TALK WITH YOUR SROTHERS*AND SISTERS ABOUT YOUR
POST SECONDARY PLANS?

: oM
2 3

() IF YLS TO (a), MAVE THEY MADE SUGGESTIONS TO YOy Al(;UT
. YOUR PLANS?

{c} 1IF'YIS TO (b), ELABORATE.

. - A - w
(:\ﬁ\ﬂs TO (b), DO YOU LISTEN AND PAY ATTENTION TO WHAT THEY
SAY ABOUT YOUR POST SECONDARY PLANS? :
. YES Mo '
1 2 3 [t

4 ’ ) /
(a) HAVE ANY OF YOUR OIDFR BROTHLRS OR SISTERS BEEN TO !

OR UNIVERSITY OR PLIAN TO GO?7 CQ’LLEGE

!y
1 2 .3

tb' ErABORATE ON YOUR ANSHER.

. _ s
—
Al
D
(SR EY)
e D
.
. )
()
N
(. 0
. )
. _
S FP'S

.12-

PART J

PRINCIPAL -

1. .
(a) IN THE PAST YEAR, HAVE YOU DISCUSSED YOUR POST SLCONDARY

PLANS WITH YOUR PRINCIPAL? ° .

s

YES N0 DX -
r 5 -
X ! 3 3

(b) ELABORATE ON YOUR ANSWER.

- )
2.
(a) 1IN THE PAST YLAR, HAVE YOU DISCUSSED YOUR POST
SECONDARY PLANS WITH YOUR VICE-PRINCIPAL? b
YES MO DK NA.
A ]

. . 2 3 4

(b) ELABORATE ON YOUR ANSWER.

-

"3. IF NO TO la and 2a, h'OUS) You ileD IT HELPFUL TO TALK
E

TO THE PRINCIPAL.OZ VIC|
SECONDARY - PLANS?

PRINCIPAL ABOUT YOUR POST

YES KO DX

2 3.

4. ‘-

'
(8) HAVE YOUR PARINTS DISCUSSED YOUR POST SECONDARY PLANS
WITH THE PRINCIPAL OR VICE-PRINCIPAL?

[

1 2 3

N .
(b) ELABORATE ON'YOUR ANSWER.

(.47
—
(. _
)

(__Jsa
_
2
(. _1

()

L)
. )
(. _)
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. PART X PART L . . -
FRIENDS . . PARENTS/GUARDIANS . ,
1. MON MY CLOSE FRIENDS OF THE.SAME AGE 0O YOU NAVL? : ' ' 1. b
i ? e ! ( ) ' (a) IN TME PAS] YEAR, HAVE YOU TAKEN A VACATION WIfH YOUR B * v
: —— > PARLNT(S)/GUAKRDIAN(S)? 4 -
- 2
2. WOW MANY OF THESE cwse FRIENDS ARE GOING 10 nHs : ‘YLS  NO " (24
SCHOOL? . ’ . ° : 1 2
d ) - . . ‘. N @ & - ‘_ -
—— ~ 2 (b) IF YCS, WILRE DID YOU TO? . .
. . . .
. \| , R . ) -
3. HOW MANY OF THFSE CLOSE FRIENDS ARE GOING TO “THE SeE Ng i ) — T
PG SCHOOL AS YOU? . o & X . ‘
) , . 2. IN THE PAST YEAR, WIAT WERE THE THREL THINGS YOU MOSI .. .
/-,/ : ' ( ) ' LY ¢ OFTEN DID WIDH YOUR PARLNT(S)/GUARDIAN(S)?
. s — c——" ’
4. hOW MANY OF THESE CLOSE FRIENDS MAVE POST SECONDARY . ' . N (e J"T)
PLANS NHICH ARE, VERY SIMILAR TO YOURS? 3! - == — ( -
‘ . ~ v A T
. - - - - [ “ \ (| - 113 @
o L » . ( ] — - -
s ' 3. IN THE PAST YLAR:-WHAT. WERE THE<TUREL THINGS YOU 1051 ,
: “ OFTEN TALM D ABOUT WiITH YOUR-PARENT(S)/GUARDIAK(S)? .
(a) DO YOU DISCUSS YOUR POST SECONDARY PLANS' WITHl FMESE - o . ?
CLOSE FRIENDS? . . e { -
. - . —— ——
ns s ok v S SR
U203 ' ‘ CJis ; — = e
. . . . ) . . > . ) —
(b) IF YES T0 (a), HAVE THEY GIVEN YOU IDLAS - - N I\'
ABOUT YOUK PLANS? 4. IN THE PAST YEAR, WIAT ¥ERE THE T2 F THINGS YOUR \ B
s N pK . PARINTS ($)/GUARDIAN(S) MOST ENCOTRAGLD YOU 10 10! . . / 1
T2 % “ ) ’ . .
s R K . L " ( ‘Y. .
fc) IF YES TU (b), ELABORATE, , A i -
) . * - = : 4 v (__.__ )
> . - L - . .
N R i . (.. 2 =
A / - ( ) . . .
. - . : S. IN TIF PAST YEAR, HAVL YOU DISCUSSED YOUR POST SICONDARY ¢
: ’ . _J [ .y PLANS WITH YOUR PARENT(S)/GUARDIAN(S)? I .
- - - . ~
(d) IF YES TO (b), DO"YOU LISTEN AND PAY A'm:mon T0 THEIR i P ! ' YES NO DX ’ (-
SUGGESTIONS? . |‘ L . . O
W ¢ > | IR TV, % ——tt O
YEs N0 DX b e L
- . 1 - .
12 w3 - ()23 [; 6 -
3 . 1 M . .
. LAl AY -
. ! (3) DO YOUR PARENT(S)/GUARDIAR(S) AGREE OR DESAGRLE WITH YOUR *
' ‘ ~ POST SECONDARY PLANS? . ..
, ,' AGREE DISAGREE b L. L o0
. 1 2 3 ) ’ ()
v i . . .
N * N 4 ‘ .
' ~ N ) (b) ELABORATL ON YOUR ANSNER., , PV,
1 . .
R ' * i 8 . R - *
‘ pt 3 TN
i 4, / .
. . . . “ R S,
. ! . . , - / (_ __Js3
s 4 . " 1 o / . . . N .
- N ) . > .
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B 1
L . . . \ ¢
- 4
" - ',
' .
* Rl
7. O ?OUR PA?LVT(S)/GIMRDIAN(S))UHGEKSTAND WHAT |S INVOLVED <
FOR YOU TO REALIZE YOUR POST SPECONDARY PLANS? (c.g. money,
institution, etc.) ,
N Y N DK
© . . Pt BB . (__)s4
. e 12 3 R
. J
. 8. - ’ ° .
- ’ (a) DO YOUR PARENT(S)/GUARDIAN(S) HAVE A STRONG OR WEAK .
. INFLUENCE ON YOUR POST SECONDARY PLANS?- . ,
' . . N Y, !
e R STRONG: MEDIUM  WEAX DK \ °
S - o <“ e
’ < ‘sl 2 3 4 . o
¥ - ‘ L '
-~ . (b) ELABORATE ON YOUR ANSWER. { . AN
. . . . .
’ - (__ _s7
- rs
* e
e x sy 2 .
* * -
. = L., D) :
L ) ~ » A (_ ’_—) .
Y. WU MKM DO YOU LIVE? ot J s
.. Both parc\nts/stcppnrc;\ts )
. * Mother oniy \ N . °
* Father only ) ’
. - Guardian ‘ 4 e .
4 40 - THE RESLARCH ,TLCHNICIAN SHOULD REFER TO QULSTION #5 OX < ’
THE PREVIOUS QUESTIONNAIRE AND ASK, “IS THLRE ANOTHER %
NAGE EARNER IN YOUR FAMILY?" - » *
. 123 I N R
L] , . < ’ . . )
" 11. HAVL: YOUR PARCNT(S)/GUARDIAN(S)'IEFN TO UNIVLRSITY o M
. OR COLLEGE'.: b ! .
. . 1 2 3 ‘ {8
- . ~ ' 3 it
PN ‘o . 80 i
- ’ \ -
- 1 t! s LS ‘\
- ? 1!
v - 4* o ’ "
. e ' " s - Nl
- " {
- e ? - “
' : ’ , il
Lo - o N
o ‘ !l
v V
. ' > s L b !,
. ' : ¥,
i . . . |'
. - ’ - . i
. . , 1
Q B . ("
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A
R PART M

MEDTA . o

1. INDICATL THL POST SLCONDARY OPTIONS' ABOUT WHICH YO0U HAVE. %’L,cmm
INFORMED THROUGH THE FOLLOWING TYPES OF MEDIA.

1.V,

RADIO  NFKHPAFLKS

University . (
- - -

- Armed Fores®

Collvge * .

Apprenticeships  ° ?&,

LK

Private Vocatipnal Schools (
[ . (

B

Jobs/Carvers

’

B 1
. - . N

2. IF YOU HAVF 'NOTICED SUCH" INFORMATION IN THE MLDIA, DID YOU
UNBERSFAND <1T? . (

: JYLS KO DK SOMETIMES
» 1 2 3% 4

. 7

.

3. IF YOU HAVE NOTICED SUCH INFORMATION IN THE MLDIA, HAS T
HELPED YOU' MAKT' YOUR POST SECONDARY PLANS? )

‘-

'
oo Yes Ko X
N T T Q .

(a) 1S IT A COOD IDEA TO HAVE 1NF0RMATIONIABOUT POST
SECONDARY OPTIONS IN THE.MEDIA FOR STUDENTS? .

YES NO DK
v 1 2 3% L.
1R, .

(b) 1F YES, WHICH TYPE OF MEDIA lS‘.'mE BEST?
. L. , -e

~ -

= G/1
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PART N . ‘ PART O .
. T .
MARKS/ABILITY . K KNOKLLEDGE ABOUT LIIGISCHOOL AND POST SECONDARY OFTIONS
. . . N ) ! -
. . The technccan will discuss the anywors the s tudent 1. DO SECONDARY SCIIOOLS [N TORONTO OFFER THE SAML PROGRAMS?
1 gave Lo questeons 2, 3 and 4 on the previous quediconnacne, ’ v . . . ~
w1y congunction with his/her post secondary plans and the . : TS M BK .
wportance the dtudent put on "manks/ability” n the ranking ‘ ’ r 2 3 .
exexcude, 1§ there seen to be incomsistencies, the techmician : .
Wit probe o descover the neaions behind the wnconsistencies 2. AT WIAT LEVEL DO STUDINTS USUALLY TAKE COURSLS IN Ifidui
and’aepoat them below. SCTOUL TF WV ARL PIARNING TO CO TO UNTVERSITY?
¥
' N 4 ‘ . N L4 . H .
& ¢ ) , ' .
- % 3. HOW MANY CRADE THIRTLEN CREDITS DOES A STUDINT'Rf QUIRL
2 — ) . TO GAIN LNTRANCE TO AN ONTARIO UNIVERSITY?
‘ ) ' '
’ —_ ) 4. HON MANY CRIDITS IN TOTAL ARE REQUIRLD TO GRADUAIL
. FROM GRADI THIRILEN? -
—_ -——) ! N Y
. B , ) v . e
S/ 1 .
, , S. WHAT 1S 1Ml MINIMUM GRADL THIRTLEN AVLRAGE YOU NLID
. ’ TO GAIN ENTRANCE TO AN ONTARIO -UNIVERSITY?
. . Y ) . *
‘ Ay}
. ° . . * § Ne
6. WHAT GRADE MUST A STUDLNT COMPLETE IN'HIGH SCUOOL
| IN ORDIR TO CO TO A COMMUNITY COLLEGL?
v 2 . * . : .
. [3 « s .
. s ' . ' s EXPLAIN Tiff' DIFFERENCE BETWEEN COLLEGE AND UNIVERSITY.
. - H
« ' v
! v
o, f . . > ‘\ 8. : ‘
' ‘ \ : (a) DO YOU ANOW WHAT AN ATPRENTICESIIIP TRAINING PROGRAM
. 18? ~ ~ U -
' . . » 4 -t .
: . , J om oo ox
' . . . - . 1 2 3
. o . ', (b) ELABORATL,ON YOUR ANSWER. ;
[ . N . LY -
’ . R . .
> . ¢
i - e . T
. n L
» . 2
‘ > »~ -
.r ~
. . ¢ ’ . i
b ’ »
- B ., v v .
al Q J R »
~ - AN
\ . . . .
- ° — D
N N f . o ° _:
Q . ) - v : . b ' .- .
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(¢} DO APPREATICES EARN MONEY WHILE mzY ARE LEARNING - —
mzlk TRADE? . » .
). S .
Yes NO DK L)
a . 1 2 .3 .
9. ‘ N D . ~,.
(3) 18 anw:m AID AVAILABLE FROM SOURCES OTHER THAN . .
A FAMILY FoR sruoams W0 PLAN POST SECONDARY < .
EDUCATIDN? Yy < ,
Toxs oMo T . ’ )
RS I . c )
(®) IF YES TO (a), LIST THE SOURCES. _ - s ' -t . .
— - 2 .
‘ -
o (—_. _) [N
i o o .
. 4 -
— =z . s
10. « . —— . — , . .8
(a) WIAT 1S OSAP (ONTAR1O STUDENT ASSISTANCE PLAN)? . . -
. « N . ’ ve
. .. ( \ . .
2 X / e . . '
. (. ) . ‘
N :w . > (_ 4 __) . -
1 y * e
{b) WO IS ELIGIBLE 70 GET OSAP MONEY? , . ot
. N .
, y . —. .
N L4 .(’_._. - '
- - ’ [} .
(__ __)28 T )
- . \ %
- ¥ - . 4 *
. . , . - .
1. 4 .
(a) MON MUCH IS THE AVERAGE TUITION FEES FOR A SCIOOL YEAR - - .
AT AN ONTARIO UNIVERS [1Y? . .
, ( ) 1] kY
(b) HOW MUCH IS THE AVERAGE TUITION FEES FOR A SCIOOL YLAR * BN
+, AT AN ONTARIO COMANITY COLLEGE? . .
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m TIIE BOARD OF EDYCATION FQR THE CITY OF TORONTO
2= (35 College Stregl. Toronto MST 1P6, Canada. 598-4931

-

-

o

()

NV &#

. Anril 1, 1982

Dear Parent/Guardian: N

’

The Research Department of the Toroato Bosrd of Education is currently
conducting a study in co-opentiox/:xth.the University.of Toronto. 4
This study will attempt to explain how students decide whether or not
to go to universaity.

Al -
We will be interviewing 250 qrade eight students selected at random.
Your child is one of those who have been randomly selected. With the
aoproval of the school principals and ‘teachers, the students will be
intervigwed during class twme for Ab.out 20 minutes.

He assure you that all responses w;}lr be* kept strictly confidential
and would greatly appreciate your permission to interview your chald.

Please enclose phe signed consent form in the amped, self-addressed
envelope which we have provided, and mail it bdRk to us as soon as

5 possible. o,

The pink form®is for your own information: Pleasc keep it.

If you have any further quest‘ion;, please contact Dr. Sylvia Larter,
Research Department at the ‘Toronto Bowrd of Education (598-4931, ext. 434).

B . A\
Thank yaou. ' >
-
Yours sincerely, .

Z}/(}é:'(;l. %&Wr/ . 7 )

', SYLVIA LARTER, Ph. D., .
Research Associate. : . -

;,/ZLLLQ/" ’%My ,
MATSY CHENG, )
Rescarch Assistant. °

SLyhnn .' vj

Encls. ‘

o

o A

Hdnard S AMRcown Aching Dt ot |
Wil Linaay Supk onatends nt of Poitersu

acd T -
+

o 2

ERIC. o

Aruitoxt provided by Eic:
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-

CONSENT FORM

s

. L .
I hereby agree to have

. (child's nane)
interviewed during school hours for the research study
’ A

on why students go to university which is being conducted

&~

by the Toronto Boaxd of Education and the University
d

.

of Toronto.

. .

I understand that all information will be Kept strictly

confidential. N

My child attends - .
s (school's name)

. .
t . o
+  Signature
, (parent or legal Gusrdian)
"
', Date 4
° -~
>
* -
S TER
0
.
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APPENDIX H -

'FORM USED TO HAVE TEACHERS
RATE STUDENTS' ABILITIES




| . — . - ’ : -
560 THE BOARD OF EDUCATION FOR THE CITY OF TORONTO" ey

== 155 College Street. Toronto MST 1P6..Canada. 598-4931 { v

;*; ., T, < \\A 4 -

. . 7S School hd

7 ' - ‘

‘ -~ . Rate the following Students on their academic «bility to -
June 4, 1982 ' ) ' . complete university. '

&

’ hd A 4 . ‘-k
) Yes, definitely
To: Senjor and Composite Elementary

School Principals - Yes, probably ,

Not sure eithor way
Probably not

Re: Research Study to Examine Aspirations !

to Post Secondary Education

LT L s

No
Dear . : ‘
. .
The research technicians, Sarah Capps and Marianne Lee, have nearly . .
completed the in-depth interviewing of 250 Grade 8 students for ,Stu}!ent Grade Class / Rating
this raaearch study. However, they hava brought it to our agtention ) . .
that some students may hava undarestimated or overcstimated theirt { .
ability to cotplete university on the first survey questionnaire. ° ’ . 4
As a consequence, We are concerned that the rcsults of the study
ray be somewhat weakened becausa of these data and would like to
correct this weakness by obtaining your estimates®of the students' R - . o
ability to completa university. . :

Attached is a list of the students who wera interviewed at your
school. Would you or other members of your staff Xindly estimate -
each student's abjlity according to the five-poiht scale. \

Thank you.

. Yours Sincerely, '

) @’j{‘/&’ﬂé‘ Aunlo ”Lu_uj r('//m\?« . .

o SYLVIA LARTER, Ph.D., MAISY CHENG, M.A.,
! . Research Associate, L Research Assistant. 5 -~y D

SL:MCivV -
Bncl. o

c——

&

——————
.

[
. S, - . -

Edwird N MKeOwn Acting Dwecior of ld«lu:ﬁ:mld W rulord Acting Ansocite Dweiorn of Educaton i

Mathell Lennon Supenntendent of Profer bonal Sednces/Donald G. Rutledge Supenntendent of Curnculum & Program PLEASE RETURN TO RESEARCH DEPARTMENT, TORONTO BOARD. \ —
hclent Smions Superintendent ol Personnelm § Rose ComplioBer of Buskhngs and Plant/David S Paton. Comptrolier of Financ e , - e n

} ' . ) "\

~
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s
<

COUNTRLES OF- BIRTH FOR CULTURAL/ETHNIC GROUPS

CANADIAN (N = 642)

. ) N e 4 . ]
s # . Place of Birth =
//// Canada "~ 96.6% .
United States w — .0.6%
° 'United Kingdom . . - 0.6% ¥
- Other T - 2.2%
CHINESE (N = 429) . v
. +
. - Place of Birth oo
e Canada : - '41.3%
) Hong Kong - 20.0%
- Vietnam ‘ - 15.2%
China . - 9.8%
- . Taiwan (Formosa) - 1.4%
Laos . - 1.4%
Burma - 1.2%
Guyana - 1.2%
‘Trinidad -+ 0.9%
Philippines - 0.9%
Indig -, 0.9%
Malaysia - N0.7%
. United Kingdom - 0.7%
Jamaica e - 0.7%
Other - 3.7%

GREEK (N = 312)

Place of Birth

Canada - 82.7% : .
Greece . - 14.1% ’
Cyprus - 1.3%

Other ©=1.9%

PORTUGUESE (N = 286)

Placé of ‘Birth

Portugal \ " 95.6% -

Canada ' - 38.5% . ’
Africa~ ~ - 2.4% . '
France - 1.4% ‘ 3

Other - 2.1% A

o
ENGLISH (N = 285)

iy

.~ Place of Birth
o .# * Canada ~-'89.5% n
s United Kingdom - 3,9% -
. United States - 1%3
Jamaica - 1.1%
Trinidad .= 1.1%
Other . TN, - 2.6%
i -

- , _ o 200 4.




] N ¢ T 184 T
)
ITALIAN (N = 218) ‘ .
Place of Birth -
Canada - 89.0%
{ Italy - 6.9%
United States - - .1.4%
Other " - 2.7%
‘ o v B b s,
JEWISH (N = 157) B Y
' -Place of Birth ,
Canada - - 83.4%
United State - 10.2% 3
Africa G - 1.9%
United Kingdom, - 1.3%
Middle East - 1.3% -
Other - "1.9%
= 99)
Place of Birth b
~ Canada - 87.9%
United Kingdom - 6.1%
United States - 4.0%
Other - 2.0%
WEST INDIAN (N = 180)
'Place of Birth ,
é - 55.1%
- 15.6%
- 12.8%
. Urdited Kingdom - 3.9%
Guyana - 3.3%
Barbados . - 2.8%
St. Vincent - 2.2%
St. Kitts - 1.1%
Grenada - 1.1%
Other - 1.1%
. FRENCH (N = 91) .
X Place of'Birth
/ Canada - 91.2%
France . - 2.2%
Other - 6.6%
GERMAN (N = 59)° )
.Place of. Birth
Canada ~--'86.4%
Germany - 5.1%
United .States - 3.4%
Other " - 5.1%

~u



UKBAINIAN (N = 60)

Place of Birth

185

i

Canada - 93.3%
Soviet Union 3.3%
United.States 3.3%
EAST INDIAN (N = 57)
Place of Birth’
e ~ Tndia - 61.4%
. United Kingdom - 15.9%
. Canada - .7.0%
Pakistan - 3.5%
, Africa - 3.5% :
Guyana 3.5%
Other ) - 5.2%
SCOTTISH (N = 55)
"J
Place of Birth
. : Canada - 92.7%
Scotland -- 3.6%
Other - 3.7%
POLISH (N = 48)
Place of Birth ~ B
Canada - 87.5%
Poland - 12.5%
SERBIANACRQATIAN (N =38)
Place of Birth '
Canada - 71.1%
Yugoslavia - 23.7%
Other - - 5.2%
SPANISH (N = 39)
Place of Birth
. Ecuador ¥ - 51.3%
. Canada - 15.4%
Central America - 10.3%
Columbia - 10.3%
Argentina - 2.6%- .
Peru hd - 2.6% \
Uruguay - 2.6%
Dominican Republic - 2.6% -
\cher ’ - 2.6%
“ NATIVE INDIAN (N = 37) \
. Place of Birth . -
Canada ' -100.0%
’ AR J




GUYANESE (N = 386)

Place of Birth
Guyana
Canada

TRISH (N = 33)

Place of Birth
. Canada
Ireland

Jamaica
.Uganda

e

BLACK ¢N = 26)

.Place of Birth
Jamaica
Canada
Suyana
United States
St. Vincent

. India

JAPANESE (N.-= 21)

2
-

Place of Birth

- 186 -

97.2%

9%
.1%
.0%
.0%

|
L W O

- 46.2% )
. 6%
7%
.8%
.8%
.8%

|
w
L L L =W

Capada
Japan
Jamaica

v

VIETNAMESE (N = 20) - .

Place 6f Birth
Vietnam
. Laos

BRITISH (N = 20)

Place of Birth
Canada

United'Kingdom.

KOREAN (N = 19) ]
A Place of Birth

Korea
Canada
Germany

= 81.0%

‘- 14.3%

= 95.0%
- ,5.0%

PN

- 75.0%

" - 89.5%

- 5.3% »
~ 5.3%

ZLK)
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Aruitoxt provided by Eic:

BOARD OF EDUCATION
0ffice of Ditector of Education

April 22, 1982

' -

At .

TO THE CHAIRMAN AND MEMBERS OF THE -
STATUS OF ,WOMEN COMIITTEE: ,

' PRTI

Students in Non-Traditional Comrses

. On December 2, 1981, your Committee approved the following:
. N

N 0
\

"Stdflents in Non-Traditional (imrses
A}

-
The Cocmittee considered a report which included
. anformation from the Board's Chief Educational ,
‘Résearch Officer on the estimated time-line and
costs which would be 1nvolved tq carry out‘a survey
and the cnrolment 6f students in non-traditional
courses for males and females.

. J. Ray moved:

(i) That the Director of Education be ashed to
v prepare a literature review on the subject
7 of students in non-traditional courses, and'

-(i‘i) That the Darector of Education be asked to
prepare a report on the numdber, of male and -
female students 1n non-traditional courses.

. . \
The motion was carried.”

N
v - L . .

L In response to part (i1) of the motion, the Research,

\ . N — —
Computer 'and . Guidance Departments have cooperated in the preparation

N

of the statistics in Tables 1 to 5.
The 386 day-school courses listed in thesc five tables each

had at least on:: student énrolled dupng the 1930-81 academic_year loxfg"

.

enough to be given a mark at least once.
'b

+ Statistics were compiled for all 386 courses for two roasons.

First, it‘ was ‘very diff\icult to artive at a definition of & non-traditional
. I3 N
course and Ule{)'vto agree on which courses should be classif&’ed as “hon-
4

. . ‘

&

S o —

.2- W

-

tradit1owél., Secondly, it became more and morc obvious that a large’

proportion of the courses probably had enrollments which were mostly
of One sex.

i ' ’The :able; give the iotal enrollments aud percentage fezale
enrollme;xts‘ for the 386\courses grouped such that Table 1 includes all
courses with 0-19% female enrollment, Table 2 includes all courses with

20-’39% female cnrollment, etc. through Table S which inc}\udes all courses
with 80% or more ferale énrollment. ’

Of the 386 courses, nearly half have over $0% r;ale or female
enroliment (see Tables 1 and 5) and approximately four-fifths have over
60% male or female enrollment (see Tables 1, 2, 4 and S). _Only 22% of
the courses have enrollments somewhat equally weighted witl‘l miles and
females (see Table 3). o, .o

Courses in Table 1 with ux;dor 20% female enrollment lre'nostxly
in the areas of architecture/draf;ing, aircraft/flight, engines, autc-
mobiles, electricit'y,, electronics,\ printipng. »;eldinz. woodwork, mta'ls.
machines and services. The twelve courses with the largest total enroilments

in this table arc Machine Shop, Drafting, Electricity, Sheet Metal,

Auto Mechanic, Woodwork, Welding, Small Engines, Gruphic Art, LAuto service,

- 881

Auto—Body,—and - Printing.— . '
Table 2 lists the courses with 20-39’-‘fcmlc enrollfient wany °

of which are in“the areds of mathematics, science, gco;:xaphy, history,

photography m;d music.” The twelve courses with the largest_total enroilwents

in this table (in addition to Physical Educag'ion & Health) are Chemistry;

Physics, Function & Relations, Calculus, Music Instructiop. Computer Science,

Algebra, Math. Basic, History § Geography, People & Politics, Economic

ot "
Gaography and Food Preparation. .
: ' C N ,

. -




-3-

Table 3 represents the courses which are taken as much by

*

females as males. Many of these can be classified as histories, arts,

humfnines, languages, and geographies. The twelve courses with the
ljrgest t'otal enrollments in this tabie are English, lhthematics‘,

Y Geography,, History, Science, Arté Biol?gy, Economics, Music Band, E.S.L.,
Latin and Canadian History. Several courses in this table have very

; i ~7
large total enrollments because all students in the Province of Ontario

must complete.the following by the end of the first two years secondary

school (grades 9 and 10):

’ 2 English courses °*
» 2 Mathematics coursgs
1 Science course
1 Canadian History course
1 Canadian Geography course

- In grades 11 and 12, they must cimplete two further.courses if

English.

A

- : Man} of the courses in Table 4 fall in the three ateas of

landuage, art and business - they have female enrollment of 60

to 79%, The twelve courses with the largest total enrollmer’n_ts in this

éab)e (in addition to Physical Education ealth)-and French, Typewriting,

Accounting, law, Music Vocsl, Theatre Arts, Man in Society, Consumer Education,

Italian, Foods, Music Stlrings and Dramatic Arts,
. Finally, Table § is a 115t of the courses with 80-100% female

B enrollnelnt. A large proportion of these courses are in the arcas of
'h;.-alth-, home/fapily, business, office and language. The twelve ct;urses

with the largest tatal enrollments in this table are office Practice,

-

Family Study, Record Keeping, Machine Applications, Cloth § Textiles,

Business Communication, Visual Arts, Portuguese, Cloth Construction, (

Clerical Practices, Home Man:ienent, and Shorterhand., S !
¥ » [

'Z_lb AR oL

. 3
O ‘ ’ ' ’ .
ERIC C :
. . .

-y

X -4-
d
\‘ 0+19% FENALE ENROLLICNT
SR :
’ Total
Course Nuzber Course Name \ Female Enrollsent
) t
047, Hath. Tech. oL 1 - :
052 Hath. 2 o 18 v
197 P.E. Aquatics 0\ 1
228 Air Cond., Ref [ 154 .
23 Alrcraft Eng. N 1o
265 Arch. Design 1)) 28 .
267 Arch, Drawing o\ a9
280 Auto Elect. 1)) 176 .
286 Auto Technol. 1) 23 M
297 Bldg. Tech o\ 12
300 Blueprint Read [ s?
393 -Dp « Systeas [ 6
410 Diesel) Eng. [13 3
420 Orafe. Eiect. ()] 23
43y Drafting Tech. uh 70
458 Elect. Technol o\ 14
460 Elect. Theery o\ 142
470 Electren Lsb z [} o1
475 Electron Theo [33 .l
s11 Flighy o\ 16 .
545 Hist of Arch. (1 0 29
H 1 Ind. Chea. [33 24 -
589 Ind. Elctron (23 'oa4 Y
595 Instrum Tech [ 4
30 Hachine Des. (33 183
631 Machine Shop A ' [} 4
640 Machine Tech 0\ 30
651 Hachine Stvs. o\ 15
460 nath ¢ Proc. (19 12 *
760 Ptp. Mach. Comp. 1) 63
885 Strength tacl o\ 14 .
190, Struct. Design L 0N (1]
(131 Surveylng [)) 68 |
909 Tech Services (13 13 - .
915 Theoty Flight [} [ > f,
918 Welding Gas (1} .33 ©
230 Abrcrafe 1" 469 0 .
T 248 Alscraft Fr, 14 11 : .
n Aute 1 343 N B
278 Auto Body 1\ 128
295 Bldr. Const. 1 182 :
N Concrete Fors 1\ 37y
425 Drafting 1\ 2,588 N
430 Drafting Arch 1\ 18)
455 Elect. Censtr. 1\ 1124 -
456 Elect Inst. § Maint 1\ 9, , ,
465 Electricity 1\ 2,266
478 Elem. Tegh 3 14 97
480 Electronics . 1\ 343
525 , Graphic Art . 1N 872
sa Heating 1\ a1, -
635~ Machine Shop 1\ 2,808 -
725 Pattern Mak 1 nr~ .
750 rrinting 33 s70 ¢
903 Technicsl 2 1\ 169
940 Nelding 1\ 951
. s Netding Arc Y 156 '
Nooduprh iy 1,001 . s !
‘ Q76 Geography 11 2\ 43
¢ 43S Aute Mechanic 2\ 1,1
50 Carpentry 2\ j11) NI
48s Drafceing Mech 2\ 124
476 2lem. Tech. 1 20 08 ‘
[Coatinued...2) N
211 "
- \
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. . . N TABLE 2 ¢
TAME ) . . H > ’
‘1 - ° . 2&1-!9\ FEMALE EMROLUIENT -
) . 0-19% FEMALE ENROLUGNT \ L4
.
* . Total
. Total . s k \ Lourse Nusber Course Naze , § Ferule Enrollsent
Course Nusber Course Name ' \ Female  Enrollment \
* 069" Cheaistry Spc 20\ 30 .
. a7 Elen. Teck, 2 Con 533 o, > ! K( Math. dasic 0\ n 4
. 625 Lithography P 96 A . . . ns Organic Chee 20\ 15 -
32 " Machine Shop B ELY s1 , 738 JPerspective & 20V 1]
745 Plumbing M s13 . 304 Sardering 2 18)
. 786 Recreation LY 1t . . \ 186 Music Brass 23 0
. 787 Refrigeration . N " .. \ 215 . Arch. Tech P34 58
% Shest Hetal n 1,516 - \ 150 Soc. Studses 2NN 16
845 , Srall Engines 2 903 * 022, Hist & Geogp. i $51
287 Auto Service N 79 - \ 195 Ph. Ed § Hith - 2\ 11,690
ol Metallurgy N K7 : \ . an . Engineering RT3 ) .40 N
55 Pty. Hand Cemp N 79 R : . 027 Econonic Geog Uy . 432
770 ~ Qual Analysis M 37 ‘\ so7 Food. Prepn P11} 428
. , 906 Tech Draving n 4 - " - 260 4 . CandnMBociety 240 2%
¢ S Cabinet fak. 4 442 T - 661 Media § Comp 25% A
~ 72 Political Sys. ) 13 - , . 788 Reproduction 20, ,
43¢ Drafting Mech ) 5\ 0 N . , 807 Retouching 13% 12
466 El Aop. Rep. 5\ 333 ' 387 Int. Dec. 268 3
4an Eng. Draving 1% . 19 . 7% - Research * 26\ 63 .
612 ‘Lexter Fress 11 190 N v, 916 <Typop & Dsm F{3) 19 '
7S [A33 esswork < 1Y 2 P . 436 , Bverydav Liv m 30
352 Car Care, Rep. " % . wr . . 185 Music Inst. -1 1Y 1,894
432 Drafting Gen 1Y 128 . . mn Coms. Art ' 2 262
L0 s12 . Film frepur 1Y n - 1 040 Algebra b0 1,235
sis Ind. fhysics . Ty P i - 060 Physics B 5,490
.12 Ptg. Type Comp 1Y 7 e 200 Physical & 3N 3.2
. n? Trewel Trades . " 309 ; 376 Camputer Sci 3 1,291
N 308 Sldg. Maint *45 146 .. 02 Sani & Safety ° 31 16
742 rasgacs I3 163 06$ Chend stry LN Y 5,902 .
775 Ouan Analysis > " $4 002 Engd ish Al 35\ 37 .
s Journalism 10y m . 026 Regional Geog . 35V 181 "
. . m Corm Baking 1y - uy . . 043 Anplied Math R 1) 158 1
‘ R 55 Yasonry* 1\ 312 4 . 044 Calculys ¥ . 35V 1,212
856 Languige ) n S e N [21] History § 35 100 s —
22 Upholstery ’ 10y 185 > . m Peop & Polit 35 513 O
. se? Horticulture 2\ 179 . A 835 Shop Work Y3y, L3S e
N 900 Tailoring 124 153 , . 138 Music Wd. Wind 38 206 N4 -
07§ Sotany 14 7 ‘ . 327 . law 1l 36\ 5y ' R .
no Offsat frint PR L)) 2 \ \ 049 * Fune § Relat LN 2,287 - 1
379 Consuser Econ 16\ 333 \ 007 English Spec. - 380 417 -
52 Craphic Des. 16y 3 \ Q18 Current Evens B13Y 2
S8 Ind, Arts 164 $91 < . V. 332 Pers. Finance . . [
202, Technical 1 TEY 224 & N : . 740 Photography YL 14
* v Crafts . n Lt v, om __ vhysieal Geog. 3% a1 . -
- L S - - pecorating -~ M T T2 T T Lo . 042 3 T Arith fer Liv 5% 3
) P ¢ Space and Man 7 82 ' ‘
450 Ory Cleaning 1 199 u ' ' '
177 Muste Special JRiaY 149 ) . N N
» - . - *- \ ~
N . *
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TABLE 37

40.59V FEMALE ENROLLIENT

- < Total
Course Nusber Courss Nine \ Fecule  Enrollment
<
e Caa. Studles . 404 s?
n Cosputer Prog’ " 30
$S1 History 6 YoM e 30
702 Occupations 40% 30
(1} Urban Geog PR § 1 T 42 .
123 App. Humities an 17
143 Cl. Civils an M
054 Kazh - Invest Lk} $2§
49 Filas Study 42 7 e
028 Economics [3) 3,081
099 Function © 44 148
129 Ukreiniaa 448 n”
208 Art “ 4,688
131 04 Histolre IT =~ 44\ n
738 « Photo § Grsphle “ 1}
753 Print *uking 11 104
953 World Prod Dev 44\ S 1%
041 Math Speclsl 45% 1mn
056 Urban Studies 45\ 414
07 Environa Sc. 454 100
078 Human Geog. 454 1%
160 GreeXk 458 2
s Bus. Finance 45 k3 Y]
S48 Historv 4 458 10}
074 Special 463 1
m Lav 111 M 46\ s¢
443 English A 460 359
s§0 Illustracion 46V 06
623 Life Skilly ¥ L3 “
747 Pottery - 46% 92
030 Geography . AN 14,402
03% Mathematics 47 27,803
085 Science . N 11,910
06 Food Managemant, N »n
00s Enflish “w 30,253
020 History . an 14,304
oro® Biology 4 4,556
615 . Life Draving a0 U4
8s Sculpture an 9%
962 Anerican History an 66
113 Music Band 49\ 2,140
451 ES.L. 4N 1,80
e Painting 49 37
958 Yorld Issues 49 248
063 Effective Eng sSov L4
136 Sigm Lanpuage S0V 4
967 “Chinese $0% 129
014 Can & Aser Lit £21) 130
029 Resourée Mpmt * [31Y 48
0} Art History . £ 31Y S
335 . Bus. Organiz £ $1Y M3
$46 History 2 i 479
620 Life Painting E91Y 104
(23] Geog Fund™ b1} 4
$47 History 3 £2.1 170
797 Rest. Service S mnm
%64 Canadisn History £24} 1,1 .
092 Hathezatique H P
F0) Advertis Des. s 178
440 Orawing k1Y 127
499 Finite Path E3) 17
550 History of Art 13 1} 160
695 Russun 12 1) 14
75 Still Life 111} 192
(Continved. . .2)
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4, 40-S9\ FEMALE ENROLLYENT

.

. Tozal L
Courss Nusber Course Name \ Female Enrollment
N
s Career®ian sad 193
514 Sc. of Coiowr S4% 13 .
T 96 Chin & Rus Hist say 26
390 Data Process S5y 428
400 Jesign Gen. 111} 187
9s$ ¥orld Polltic . 55 157
s ¢ English Llit J s6n 207
100 latin . s6% - 1,183
4719 Eng for Surv S8y 229,
653 Mktg - Princ. S6\ 41
79 Prose & Fiction Sod 15y
9710 writing Skill S6% 110
101 Clessicel Clv STV 442 .
€2 Marketing . 1113 94§
- 010 English Comp 111} 293
023 Hod Eur Hist b1} 97
217 Intre to Acct S8 145
487 <Envirntl St. £11Y 108
959 * ¥ofid Problen S9N 18

o
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TABLE 4 >
.
60- 79\ FEMALE ENROLIMENT
A} TABLE 4
‘ Total o 60-79\ FEMALE ENROLLMENT ; .
. Cour.n Nusder Course Nave \ Female  Enrollment i . .
. iy . . . < Total
e N \. ooii g::,h s :g‘ :2; - Course Nu.).r\ Courss None ! \ Female Enrollzent
v o081 Math 1 80\ s . . ¢ *
104 Clscl Studles 60\ 131 178 Maste s ™ 548 - -
1g Yodern Greex/ 60V 133 . 182 Phys. Sc. I L3 145
. 3 Data Concepts ; 60\ 619 . 196 Phys Ed, Hlth b3 8,493
402 Indep Living . 60\ 63 381 Con, Finance” 784 23
! a2 Diet Therapy 60\ 15 087 French A, . - 100
. 599 Ls Politique 60\ 25 377 Computer Fund v 79% 109 :
N 905 Techniques v 15 508 Feods . i 1,141
L Math. C - 61 N p1] ’ 665 Merchandisiag 795 541
369 Cormunicatioa 61V 187 . 930 Yisual Art 79 $36
’ . - 084 Francais 624 73 H .
-~ 187 Wusic Strings 62\ 957 , ’
+328 ‘ Law [73) 2,943 . ‘
¢ 33 Pecs. Typing N 74} 798 ¢ .
« 016 Canedian Liv PR %1} 136 —~ . !
’ 127 Pelish . 3\ S8 .
Sd4 Anct. “Yed. Hist. 63\ 158
910 Theatre Arts 63\ 1,542 - - -
[+7 31 French N [Z)) 9,759 v .
207 Art Design 64\ 3 . s N ’
582 ljust & Lett (7)) 119 * .
068 Oram. Arts 65\ 370 . ' . -
s . Accounting 65\ 3,449 . s N .
b 220 Acctg. Prac.” 65 100+ .
‘ . JSm « Desigm 65% 138 . .
. s Man in Soclety . 65V 192 e . ’ .
41 Gen. Business 463 398 . . . \ ‘
“\ 094 French Actual {Y4) 60 ) ’ R
42 Drawing L Paint (341 13 . “ . .
. CE Y T Lettering o 12 " |
" 893 Supervisien - o . 18 . . -
N 013 Drsma { Poetry (11} 85 « . » o~ b
s 190 Music Vecal | .68V 2,462 ~ O
7 Canadn Family (23] 345 . . N
" Ag + Fig Drav & Amat ) m ) , *
011 » Creative Nrtg 9% 52 . 3 N [
115 German 69% 72 . . N f g .
145 Russian o 13 . A .
219 ¢ Applied Acce. 69y ¢ 61 .
. [ 37 Sociolegy ° 69% 348 -
55 Histeire 70 164 . -
1111 Hene Ec s 14
~ 0?2 Hass Hedls . . 72 . 208 - N
3715 Consumer Ed. o e 72V 1,220 ,
) 042 Dev. Math A 73\ 128 . -
1 DP -~ Prog Py WS- ss + v
o081 Geographic N - 740 101 ¢ . ,
180 Husic Apprec i s T4 7
202 Art Option “ . T4\ nz7, N -t , Ce . .
91 Prog & Systess T4z s " . .
* an Jdtalian 5 1,167 . . . « | .
- m* Art ~Specisl 75\ b .
25 Sewing 75\ 159 4 '
. *”sT “World Religion I3 s s ' . B
) , 1% Spaniah . 76\ 20 . v v . . .
209 Art Materisls 76N 9 . ‘
330 Sus. Machines 76y, . 703 . . R
M0 Sus. Practice . 76V . 92 *
M 920 ' Typevriting 761 5.932 B .
385 Ceramics m 3 X N -
| . -
. (Continued...2) ! _ .
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TANE §
$0-1000 FEMALE ENROLLMENT

. Teta)
Couras Musmber Course Name \ Fessle  Enrellmeat
319 Ounce Educ sot S0
ns Record Keep 80V 565
855 Speech Arts 808 ~ 10
33 Machine Math {11} 32
0% Freach L1t [ 3} s?
128 Portuguese [ ¥4} 399
921 Typevwriting 2 2 L 3 ]
003 - Eng. Compreh 111} 36
13 11lus & Ree) 131) H}
” Visual Arts iy 1% 401
09s French Comp . 113} 2
628 Mach. Applic. 134 523
730 * Peamanship m 86
783 Reading 1143 3}
332 Business Math 113) 2717
9y * Typing Adv (119 $0
4 Faaily Dev, 3] 142
$30 Hairdressing ) 209
194 Health 0% 31
00 Key Punching $0V 22
65¢ Mxtg - Applic 90} a
491 Expler in Sus ” 178
700 Nutritien v N . 133
2% Patt for Liv ; 1™
o Family Heslth 2% 13
11} French 8 . 9 pi ]
309 Sus, English £ 31 162
on Eng. 2né Olct - 5% 19
307 Sus Comrumic 9”5 403
501 Faally Spudy 5% 1,12)
956 ¥orking -~ {13 20
340 Clerical Prac | 26) 380
606 Dets Keypunch 96\ - 185
696 , rild Develop E 1) 28
708 Office Pract ‘m 1,31
S66 lﬂ?ﬂm; . " 5
(1] rsing Prac 95\ 13
0 - Shorthand L 213) 103,
954 Work Expernc 984 80
nz Sasiness Procedure” 99 328
348 Cloth § Text 9 490
64 Med Surgery ' L1:1Y n
698 Nursing Arts ”m 6
<838 Shtd. Forkner, " 108
842 Stenography L i3 k1l
%) Canadn Xemen 994 1]
079 Dicts Typing 100V 37
125 Gersan Comp - 100t H
173 Ttalian'A 100% n
174 ltalisn B 1004 ]
1% Heslth Care T 100% 25
192 Health Care P 100% 153
227 Iatro to Cesp 1008 n
303 Basic Susin 100 17
310 Business Corr 100% ki
362 Cleth Constr 100% 390
36 Cona fus Proc -~ 100V 87
452 E, Oxidd Dev't 1008 ¢
- .
i. A
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TASLE § LY
801008 FEMALE ENROLLMENT
- Total . ¢
Course Nusber Course Nams \ Femle  Enrellsent
49 ' Faaily Life 1008 100 -
492 Fashion Arts 100% 19 . -— ’
53§ Hairdrs Pract . 100% 54 g
540 Hairdrs Theo, 1008 3% ‘
565 Hoae Hanagent 100% 35 . N
$75 Hygiene 100% 15
$77 trnfant Cire R 100V ¢ &8 ,
690 Molern Lit 100% L7}
693 Grooning 100% 160
701 Group Guid 100V 168 N
70¢ Obs Pr § Cer, 100% 3 b N
127 Ped Th § Sr. Nsg. ~ ¢ 100V 3 .
749 Ind. Sewing 100% 142 .
820 , Secretarial P 100V s ,
[3:] Short ¢ Typiag . 100% 38
$4) Shorterhand 1004 33 .
(23 ‘Transcription ~ 100% 133
(13 - Language Ares - 100% 21 )
907 Textiles 100V 19 toe \
~ . LR
«
2 -* \,
-
. . . . . .
, 1
3 ¢ ’ ! -
. —
\9 £
N 4 7 w
\
|

. . .
—
LYV Eg
N
e~
. e |




Part (1) of the motion passed by your Committee asked for

h .

. .} .
courses. A literature search donc by the, Library indicated that

a literature reéview on the subject of {ludenls in non-traditional .

there 1s very little literature which deals sp;cifxcall'y uilh.lhis
g;opic. The few titles .uhich appeared in lhe‘: s;arch nostdy related to -
Ancnc&n adult women in u:agilionnlly male occupations, li:prenticeships
‘and vo::alionnlloccupational education programs. Consequently a review -
'.o’f this material would probably not be of too much help 01: interest
to the Comaittoe 'in its deliberations about the Toronto Secon‘;ary School
System. Two recports have been recently produced by the Curriculum
éision which might be'of use to the Committee - both documents ¢
conui;l discussions of the 'lnera!.m'e and extensive bibliographies.
* They are: ' . : , ) -
(1) Mathemitics: The Invisible Filter, A Report .

‘on Math Avoldance, Math Anxiety and Career
¢ Choices : .

- ~ .

‘ (2) Two Minds

.

The first document will be the basis for some of this year's
curriculum writing. The second. developed by.a teaw of consultants

_lnd'leachers, is a survey of some of the literature about the brain

and language learning. ..

RONALD W. HALFORD,
Associate Dircetor
- : . of Education - Operations. .

. EDWARD N. MCKEOWN,
- Director of Education.




