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creative stimulus from the environment of the polis. In Greece the
1deals of lifelong learning were first fully expressed in the concept
of paideia, an educational effort pursuéd beyond the years of
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.+Although Lifelong Learning is to many a modern day idea, its

N phitosaphical foundations go back*to'anéiant China, Indja, and Greece.
It Qas‘ih Greece, however,‘that its 1UeaT§Fwere first fully exbkéssed
-1in, the concept of'paideia, whica would extead\beyoﬁd the jears of' X
- échooling and would 1ast'throughoat the whole 1ifé.(Marrou3 1964). . K
wh11e pa1de1a f1rst appears 1n.Homer, its full: crysta111zat1on takes
place dur1ng the c]ass1ca1 pea1od under the influence of such g1ants of-
- ‘ thought as Socrates, P]ato, and Aristotle.- ~ The knowledge, ‘then, of the.
factors that contributed to its f]our1sh1ng in. ancfent, times could as- A
s1st us today in our efforts-to become & 1earn1ng soc1ety ‘l ( B '1;,'
As prev1oas]y.stated, the f1rst.§1gns of lifelong ]aarning can
bgdtraced to Homer's paideia which is strepgthened AUring,the fq]]twinq
centuries with the teachings of the 59e~$ocrattc phiIOSOphers, writers,

X . and p6ets --.from Hesiod and Heraclitus to Theognis and Pindar. Further,

"~enhanced by prudent policies and legislation (Solon, Chilon, Periander,

etc.) as well as the teachiﬁg; of the sophists and phi1g§aphers within
an atmosphere of freedom, lifelongMearning as an exprEsaion of paideia

. " " would reach its all-time peak daring the classical period (S5th-4th ce.

\

. : ~ ) A L
B.C.), turning Greete into the paideusis of the world. ¢

»

\. -
. Purpose and Method'of Study

. .
\/ r . .

Since 1ifelong learning is ‘emerging as the new master-conéept in
A

aducation the, study of an aneient antecedent seemed quite in, order. .

Moreover, this researcher. cong&dered that an 1n-depth examination of

v
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the philosophica[ underpinnjngs of the cencept'in anciént times wghqd

6, { « ., v .
be of great value o us .in guiding and shaping our curreat efforts.
P \ ) . v * .

towards & learning society.

’

To gain a ho]i%tic Yiew,pf-the subject. the presently reported

. study went thFough the following series of steps: a. a brigf overview

-

" of past and-current conceptualizations'nf 1ifelong learning, b. an in- .

s -
depth ana]ysis of the phtlosophical grbundings of "the concept in ancient

Greece, c an exam1nat1on of the var1ous factors that contr1buted to its

emergenCe-and decline, and d. 1mp11cat1ons derived from the 1nqu1ry
Since the preSent 1nquir} will focus its examination on the philosophical

groundings of the concept “(step b),_thé cther steps will be discussed.

.briefly and‘on1y'in -a ;\Qner that w1]1 enhance the understand1ng of the
- AY

subject. (For an e]aborate d1scuss1on of the other parts, the reader

' is referred to reaearch carr1ed out by this wr1ter and Dr. Boucouvalas

appearing in the references ) . .

A careful examination revealed a host of pos1t1ve factors that-

-

were pivotal to the emergence and' flourishing of the concept, but it
also revealed other negative factors which led to its,dec]ine. The\

remainder of this°tnqu1ry.essent1a11y fd]]ow§'the abore fdrmat.

i ¢ -~

. N \ ’_ ’ ‘ul \..’ ‘-_
Past and Current Conceptualizations of Lifelong Learning * *

,

\ AR ’
¢ The current lifeiong 1earn1ng movement s the child of the

)

‘latter-part of our century. While the two world wars broqght a/heavy

b]ow to world education, in a different way they became the cata]ysts

_for its reshaping and expansion, as well as for the emergence gﬁ life~

long learning as the new force -towards global education. Thus the 1ife-
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' ut111zed the ta]ents of many ph11osophers, re7earchers and wrnters of

. framework of the'.lifelong learning movement, which encompasses,the key

N rl 4

long 1earning- movement, owes a great dea]gtp the two peacefu? offspr1ng
of the two great wars, i.e. the Leagu 0

Nations (1920 and the Un?ted

. Nations (1945)
Another 1eagte in ancient times, i.€ the Del:an League (478 8.C. )‘*

an: offspr1ng of the Pers1an warss wou]d become the eata1yst for the fu]]
f]our1§h1ng of pa1de1a dur1ng the(c]ass1ca1 period. *And as Athens, the :
prime victor'of the Persian'wars, Qecame the founder of the Delian League ’
and the educator of the ancientowor ™, .éimi1ar1y the Unitad States, the

pr1nc1pa1 v1ctor of the two wor]d wars, was 1nstrumenta] in the estab—

‘v

. 11shment of the two modern leagues and’ beeame the major edu\ator of our RN

AS . -
vorld. ! R

. The 11fe1ongv1earn1ng.moyement°has then passed through various

- stages and phases to reach its current level of concrete coneeptualizaﬁ

4

tions and maturity. To attain this-advanced stage, however, it has .

L

our-time. One of them 15 Dave (1973), a leading author1ty ini the area.

. of conceptua]1zation and def1n1tion of the movement‘and its key char- .o

acter1st1cs Dave s great contribution, however. wou]d be.qu1te incom-

plete, if a number of . other wr1ters had not 1aid the groundwork. for his

/
_ research. Thus authors 11ke Mumford (1956) "McGhee {1959), Thomas (1961),
. and Hutchins (1968), great]y contributed in establishing thé& broader

.

» * \
concepts of lifelong learning, lifelong ‘educaticn, and learning society:

[} .

Thus, just as in ancient Greece the philosophers and scientistsy

would get their creative stimulis-from the environment of the:

polis. Ihdeed, it was the sporisorship of this tremendously expande
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. multiracial “po]is," i.e. the United Nations, that provided the crucial .
4 L thrust to our 11felong 1earn1ng movement The pub]icatioh of Leahning

to Be (]°7L) by the UNESCO- appo1nted wor]dw1de Commission on, the Devel-

P L3

opment of Educat1on and the UNESCO ferencetin Na1rob1 (1976) were .

) -~ .

. ) “the twp main forces that catapu]ted 11felong ]earn1ng to the forefront
of educat1ona1 p]ann1ng and perce1ved it as the best vehicle to g]obal .
11teracy¢and transformat}on of our post- 1ndustr131 soc1§tm into a learn-

ing soeiety. : . , o . ,

’
- -

\

e ' The Philosophical Foundations of Lifelohg Learning:’ , .
: ) —

T - *  'An Ancient Antécedent R ﬁ ' ’

Phﬂlosoohy and pedagogy were the mature flowers of the c]ass1ca1
_', Greek thought HaV1ng so]ved the prob]ems of daily existence through -
agr1cu1ture, conquests and commerce dur1ng the prev1ous centur1es, the ‘
LU 1 Greek mind. had now all the prerequ1s1tés to delve fnto the 1nqu1ry of

the eternal ph1losoph1€a1 prob]ems and: make pa1de1a 1ts chief preoccu-

' . - pation. - # ‘
' ', R . e . / - y
, . WBut what is actually meant by paidejaf Paideia is-such a complex .
® . - ‘ . : : i ) A |
: (: concept that when one talks about it "it.is impossible ta avoid bringing .
= . : . ; . 4

o in modern expressions like civilization, culture, tradition, literature,, .
or education. But none of them~hea11y covers what the.Greeks meant b&
~ paideia. Each one" of them is ‘confined to one aspect of it; they cannot

‘ take in the same field as the Greek concept unless we employ them all .
& ‘. .
together "' (Jaeger, 1945, p. vi) * The richness' of pa1de1a, then, en- o

compasses both education and culture at the same time.
%

) wh11e 1ts original meaning was 11m1ted “in’ scope, expressing the

. . . ° ‘
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"warlike arete of the Homeric'period or the rewardihg fraits of peaceful ~

Tife in Hesiod's time “and the resu]ts of schoo]1ng in the pre- -classtcal
-

-~

era, ig the mox1malxst perspect%ve of the classical per1od and there- -

. . after pa1deJa became coterminous® with lifelong learping denoting the

‘ “educational effort, pursued heyohd the. years of. schoo]iné and lasting
throughout theshoTe of Tife" (Marrou, 1964, p. 142). .

Thus Homer with his references to Achilles's paidwia next to
+Centaur Chiron {(Kevane, 1970) and his famous “aldy &ptoredetv“ (Iliad,
; e ' i963) wouldhbecome the First Greek pedagogue, to be followed by Hesiod
AM7th ce ) who sings the fruyits of peacefu] country Jife. This ear]y-
body of pa1de1a is stead11y~en1arged w1th the work of the many pre-

Socratic poets, ph1losophers and writers. Thus wh11e Tyrtaeus fgrther '

R

. ' expands.Homer”s warlike paideaia, Theognis and Pindar (6thce.), follow-
¥ . 1ng Hesiod's path, will pra1se the ideals of the Greek cu]ture that
w111 1ater become part of the spiritual her1tage of Greece
+ In a similar vein, mdst of the seven wise men of anc1ent Greece
‘would not only praise ‘the eterna] value of pa1de1a, i.e. Soloﬁ Per1ander,
Pittacus, etc., but would a]so aétively support it whehever they were “in
power. Thus SpTon (c. 640-c. 560 B.C.) and Per}ander.(c. 625-585 B.C.), -
. ‘when they wielded their power over Athehe~ahd Corinth did not only ;,
praise but also strongly supported “the pa1de1a of the1r1p01e1s, turn1ng

!

them into centers of the Muses. The1r deep 1ove»and concern for paideia

’ is further attested to by the great number of maxims (over 40) that these
w1se men and the Presocratic ph11osophers left behind us (Kehayopoulos,
1981) ‘A few examp1e§,01.e "I grow old a]ways 1earn1ng\hore“ (rnpdonw
det noAdd Sudaoxduevos - Solon), "Study everything" (Meréra T8 nav -

Periander), "It is difficult to know thyself" (izkgndv gautdy Yvdval =

» . -~
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Thales), "Learn1ng changes the humun being" (° H suéaxd petapuouot tév

¢ avepwnov - Demochtus), are suff1c1ent eviuence to our 11fe]ong learn-

]

ers that questions occupy1ng the1r mind today had also been the concern

< > ¢

of their ancient’ forefathers

-

Thus the rich' body of paideia expressed by -these and many other
K phi]dsophers and poets during the'pre—ciassica1 period wou]d be~ome the .

- 1nte1]ectua] ]eaven far the growth of the Greek c1v111zat1on dur1ng the

Py

" following ‘centuries. This 1eaven wou]d expand further and f111 the

.

© Greek world from Marseilles to North Africa and the Black Sea, becoming -

- 1ts common«Q1nd1ng force (Marrou, 1964) Its enrichment durihg the

\

o classical* period would g1ve rise to an unprecedented 1eve] of cu}ture N

. that would create the first 1earn1ng society (Mumford 1956; K1tto, )
\ ) 1976), wh]ch is man¥fested in the works of the many g1ants of the arts -
and sciences of‘that'period p

The m1rac1e, then, of the classical period has its ‘foundat ; ans®
in the tremendous outburst of intellectual ‘activity cﬁaracter1z1ng; : gf)> N
Greece and espec1a11y its per1phery, i.e. Ion1a and Magna Grecia, . during

.the preced1ng decades. Tne fermentat1on of a-great pumber of ideas

about man, 'his cosmos, and his gods, that will find their final refine-

-~ <

B " ment and crystallization during the classical period (see Table 1), wi}] \
or1g1nate here. Thus ideas such as the one of the "ideal state" ex- .
pressed in the-Repub];c or of the one god (Socrates, P]ato, etc.), have
the1r precursors in Hippodamus's and Phaleas's ideal states.I or Anax-

\agoras s 1dea of nous as un1versa] god 2 Even such far- reaCh1ng ideas

~

as re1ngarnation and 11fe after death expressed in Symposium and e]se-'

where3 are ‘encountered in Presocratic‘bhi1osophers and'scientists, as \
.Empedocles,, for example, who talks about his past-reincarnations.é.
. . AN &
[ ]
) oL
N 6 X . |
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TABLE 1 - ]
FROM LINITED LEARNING TO LIFELONG LEARNING

HOMER ¥ 800 B.cC. SN PRESOCRATICS * 500 B.C. SOCRATES & POST-SOCRATICS AFTER 400 B.C.
' - _ ~ GOD(S) LIFELONG LEARNING INDICATORS™ >
12 major gods ’ . b major gods . . 1 God ' |
(Gods anthropomorphic and close i (Gods questioned, remote and above man) (God 1s One, benevolent and far above man)
to man; good and bad) (I don't know if there are any gods. (Socrates belleves in gods we don't
(Ajax curses gods - Iliad) - Protagoras) ’ \ ) . believe in - Apology)
: ~ - MA ' o
ffan more bad than good (Iliad) Man bad and good (Sophists), Nobody errs knowingly (Socrates)
Gv9pwnos xaxds ¥ nards av9pwnos kands xal xards . avdpwnos xards nal &yaddés (rarondyadog)
Hell is...hell {Odysseus) Hgll could be good or bad (Sophists) Hell nay be...Paradise (Socrates, Plato) -
Man afraid of death and life Man skeptical about death and life , Man,accepts death and beiieves in
after death : after death after-life . .o
Agriculture Arts and crafts ‘ Manufacturing .
‘Village . Polis - o T Metropolis -
Peasant Polites Cosmo-polites : o ’
. . : .
Limited Travel Extensive Travel World Travel ¥ ‘
(Compare,/for example, Homer's "Odyssey" with Clark s "2001: A Space Odyssey") :
Human learning 1fmited Human léarning expanded Human learning at its peak
Learning limited to.few years Learning expanded many years - Learning is a lifelong engagement
(Homer) ‘ (Presocratics and Sophists) ) (Socrates, Plato, etc.)
- ) . Learning continues after life
v . (Plato, Socrates)
Leisure time limited Leisure time expanded . ’ Leisure time further, expanded ] :
Civil Rights limited Civil Rights greatly.expanded ) Civil Rights guaranteed _
(Dracon's and Lycurgus's Laws) _ (Solon's and Pisistratus's Laws) (Periclean Age Laws)
o _ ...and ARETE
ALév ' Aprotedely Mdvtwy xpnudtwy pétpov 0 &vdpwrnog Ndvtwv xpnuarwv nétpov o Beds . '
(Homer) . (Protagoras) ‘ (Socrates) .
Love thy Friend and kill thine Enemy (Homer, Sophists) » Love thy Friend and spare thine Enemy
. ’ . . (Socrates) -
Man more Flesh and less Spirit -~ Man Flesh and Spirit ) . Mhn more Spirit and less Flesh .
* WAR (Epic) : ) " WAR AND PEACE (Tragedy) p . Search for\ETERNAL PEACE (Philosophy, R
! ’ o o Metaphysics) & o

(Existence of more learning opportunities today (formal and'informal, leisure,. travel, etc.) but not same level of
" lopg learning, is explained as a difference.in the mix of "ingredients," i.e. mundane needs (earn a living, worldly
[:R\ﬂzess) versus spiritual needs (reach arete and save the world.. Do , _ ..

9 . g ' ;o ’ 10




- students, almost all of them édults, as well as in Plato's Republic,

Simjlér]y, Socrates's famous "I knoﬁ nothing" and "better suffer than

inf]icF injustﬁce" or Isocrqte%’s criticism of beauty and wealth, can

find their precursors in Democritus's and others' maxims. ina]ly; the

often quoted classical myth of arete and kakia was the work of anggherj
Presocratic: Prodicus o% Ceos. Thus, while TifelongBlearning will

reach its péak during the classical era, it has a long prehistory. This.
prehfgtory is aptly portrayed in many, outwardly unrelated bqf inwardly

akin, ﬁaxims such as Homér‘é "Strive always for the best," Heraclitus's

"war ig father of all things," Hesiod's "shame is to be idle," 6r "pai- s
deia is a‘refuge to all human being§." ) '
This positive atti?ude towards ]ife]ong learning 1is -further at:

tested, by the great number of itinerant phf]o%ophers frequenting the

- centers of the Greek world or even by the exorbitant tuitions that ,

students were willing to pay to a famous philosopher or Sophist.5 The

importance attached to learning in classical Athens in particular, is -
evidenced in theobligation of the parents to send their children to
school (Freeman, 1969),. otherwise the law di? not hold them liable to

take care of their parenig in their old age, or in the law requiring

L3

§hé metics to pass a literacy test bgfore getting their residence per-

mit. Measures like thi's or.like the visionary bill of "theorfigﬁ,“s

' . . [ . . 3
reflect the philosophy of, the state towards lifelong iearning and ex-

plain the almost universal literacy prevailing in Athens at that time.7

The importance of such learning car be a]sg seen in Plato's and Aristotle's

where both the philosopher=king and his sug}ects are continuously
trained and\?earnfng. "Such continuous training was also characterizing

the state of Sparta, but the emphasis there was on physical rather than

.

8

11




.
- <& . >

.intellectual training. ‘The Athenijang, toncehtrating on the latter,

would become the first learning society with such prominent examp1e§"as

PR

Sophoc]es and Isocrates, who continued writing aid teaching long in

their eighties!8 . ) N

Thus paideia was at the forefront of the polis's : activities and

-
for the best of men it was “the highest of all ideal values” (Rp@ToV, -
va uaxxuorwv) As previously stated, however, 1ts final crystal]1za-
tion would take place during and espec1a11y after the Socratic era,

From the long Tist of philosophers, soph1sts and poets that served pa1- “ ool

deia during the Socratic period, we should mention here Protagoras, 4
Gorgias and Hippias,‘that great Srio of sophists that revolutionized T
the ‘thinking of their time and advocated the utilitarian aspects of pai- . f.‘

deia. The great tragic trio, on the other hand tr1ed to br1ng a balance
<t

to the preV1ous movement by eﬁpress1ng its humanitarian aspects Thus ._. ‘;

Protagoras's skept1c1sm and cynic real1sm (Hussey, 1972) abdgt gods, and

*

men, i.e. "man is the measure of all’ th1ngs" (navrwv xpnudtwv. uétpov é

and belief in humanistic paideia, which is a lifelong process, i.e.

S ' .

"learning is .good even' to an old person"“(xakdv’éé'xac yépovta pavadheuy
sopd - Aeschylus). Since the number of these “paideia-makeii; during .

the classical period is quite large, e will confine our disc ssion to B
its prime shaperd, i.e. Socrates,’Platd, Aristotle, Isocrates, and
Xenophon. ' a

v

dvdpurog), will be tempered by the Sophoc]ean and Aeschy]ean idealism .
1
|

Socrates is the first to become'fu]ly immersed into the examina-
tion of such questions as “what is truth" .or "what is v1rtue“ and pro-
nounce his famous '&v olda dTL oUSEV otéa" (1 know vne thing, that I

know nothing). To Socrates, education is “not the cultivation of certain

-

‘19“ , (I-
A P> ~
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‘abilities; to hilm-"the real essence of education is that it enablds men
to reach the trde aim.of their lives" (Jaeger, 1943, p. 69). This

\

|

r

. : . effort cannot be restricted to the few years of higher education.
"+ "Either it takes a.whoTe lifetime to reach its aim, or its aim can

never be reached” {ibid.). In hﬁs Apology (24d) he will note that his
seaﬁph for truth and attainmenyyof paideia is a 1ifeP6ng one and, there-
fore, he would continue, evee'at the fear of a death penalty, to ques-
tion his fellow-citizens and learn through hi$ proverbial dielqgues'the
e meaning of “kalon" ane "agathon;“ of truth and phronesis
- kn this sense, for Socrates, man was born for paideia, since it
is his only real possession. Thus through h1m “the concept and the
meaning of paideia took on a broader and deeper spiritual significance
and that its value for man was raised to the highest point" (Jaeger,
1943,‘p. 70). " This gadfly of Ather's, thee, becqmes the personificatign A
of tﬁe 1ife10ng learner, who coneiders that 70%§iars of learning are
' (\\\\\eot enough for an, individual's growth (P]ato, 1952). Thus, through his

]

<own example, Socrates contr1buted immensely to the\browth of paideia

~mirids of this period, 'the most notable among which is Plato. )
Plato’ is not only the greétest.of the Greek philosophers, but

also the p?ime educator of Grpece. His monuméntal.work on paideia, ex-

2

' . pressed primarily in his Laws and also in the Republic; remains to this

re;ching its current mean{ng Plato w111 see its need as ranging from
. birth to death, since ﬁg1de1a for him 1s "thP moufding of the sou] "
and "a lifelong task wh1ch everyone should undertake’to the 11m1t of
his strength" (Laws] I, 644). . 6

‘ | 19' ' 13

v

and became the catalyst for the self-actualization of scores of brilliant,

day unsuﬁpassed.,ﬁwith him t%e‘word paidetia i$ amplified and crystallized,




ideal paideia fu}fiﬂléd. Sincg the eudgmonig of the state depends on
its paideia, then.the most important mission'for paideia would be to
creaté'a faVOr?b1e épvironmént in which it zan bg carried on. In »
this coﬁtgxt3 perhaps. the best description of the power and impértance
of paideia fsr the huméﬁ being is to be found in his unparalleled
parab?é of the Cave, éppearing in his Republic (Plato,,1952). Plato-
contributed as nobody eise to the cause of 1ife10ng learming, both
through h1s ideas and the establ1shment of his famous Acadﬁmy, that
became the wor]d Tighthouse of pa1dg1a fpr the next thousahd year%,

o that s ti1} 529 A.D. o "

N Socrates' shocking end, together with the catastrophic effects
of the Peloponnesiaii’ War, would leave an indelible ﬁank on the pef%ep-
tion o% baideia both to Plato aﬁd his contemporary Isocrates. But
while for'Plato and his teacher paideia had an "ethical doctrine and
trangcendental 1mp11cat1ons,"'for Isocrates pa1de1a was something more
tangihle. Isocrates in Antidosis, his.main work on paideja, will
strongly disagree with Plato'on the applicability of hi§ lofty idgas on

R paideia and the duty of the state to educate its citizens. Howeveq,"he ‘

\- , v@]].join him in h%s attack against the contemporary demagogues and ) ;

mob rule of Athens. P]ato, in his turn, will praise his speech-wr1t1ng
gifts and will no€e that "the ehements in his chdracter make a nobler

. *combination" (Phaedrus,.279)§“ .

o S - T -
- o !
( So Plato, in his Republic, perceives the ideal state as the
Ar1stot1e, Plato's student par excellence, brings abouggthe

v

final crysta111zat1on on paideia. Reflecting the evolving scientific

spirit of his time, Aristotie struck a fine balance between the Platonic

and:Isocrétic‘notions on~paideia, heing fully aware of the distance

<
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between real ‘and ideal. Alexander the Great was not the first to recog-

nize his teacher's influence dpon him,\stating‘his famous“"I owe my life

';o my father® but the meaning of 1i%e to my teacher." 1In a similar

fashion, Aristotle will exert a profound influence upon the educators
an& phi]osophgré of Bis time and thereafter, through the plethora of his
writings and the fou?ding of his Peripatetic School. Moreover, with

his statements that ]earning.is a-charéé%eristic not of philosophers in
pértikular but of every human being and.that ha]]jmen by_ng;ure‘desire
knowledge" ("o &v9pwnos <p\5<.7eu 'l'\OT) et’.ééva‘u‘bpéyerau" - Metaphysics, I, 1)
Aristotle stands out as one’of the strongest supporters of iife]ong

4

learning.
. L

s

- sively and his fir§t-hand knowledge of both the Rersihn and Spartan sys-

.tems will exert a stron§ influence on him. Thus Xenophon will praise>the

Persian paideia, but he will also admit that it is confined only to an/*

elite while in Greece and especially in Sparta it is a possession of é]]

/
the citizens. His successful military experience will make him pronounce *

that soldiering is "the best edugation for a truly noble man" (Jaeger,
1944, p. 163). Moreover, his predilection for "“law and order" and his
disillusionment with his native Atliens will bring him closer to.Sparta

and its educational system, in which he finds many merits, especially in
. * >

\

the state-supported education, the eugenic breeding, and the lifelong

edbqgtion through state supervision. S?i]] Xenophon will tive to wit-.

nes% the resounding Spartan defeat at Leuctra (360 B.C.), which shqwed

the hidden weaknesses qf.that authoritarian, mi11tar1;t1c system.
Finally, in his comparative study on the subject %f paideia, Kuang

Hung will remark that the two major differgnces between the ancient Greek
. ‘ ! _

P

A e
»
L

. 12' 15

XenoBhon, in contrast tb6 his teacher Socrates, will travel exten- )




" couraged learning and involvemeit in politics (Hung, 1972, p. 85).

v
China was the ﬂpriyi]ege of nobility," while in Greece it was wide-

!

" spread even from the time of ‘the Persian wars, and b. that while demo-

. . ) * '. . . . . )
cracy in Greece required and encouraged education and participation of .

the citizens in the government of the'po]ié,'the Chinese despotism dis-
» : -

The Rise and Fall of ,Paideia e

As previously discussed paideia took a 1ong‘;imeq§o reach its
full bloom during Pericles' Golden Age, which turned Athens into the
paideusis of Greece (Thucydides, 1963, II, 41) and Greece, through

Alexander's conquests, into the pa1deus1s of the world (Starr, 1980, p.

'169). Paideia f]our1Shed in Greece and especially in Athens because of

the.fert11e ground 1t found there. A carefu] examination of its growth

shows that a beneficial configuratian of factors was responsible for

¢

that. First and foremost was the climate of freedom that prevailed from

.

. ’ .
and anciént Chinese system were: a. éhe\fact‘that paideia in ancient °, | _
early ti&es in the Greek world. This freedom reached its climax- in

Athens after the Persian Wars, when a number of political and adminis-

trative chenges\broadened apd deepefied the démocratization'process Epat

had started there at the turn of the 6th century. The basis for thjs

change, howevey,,ie to be found in the monueental.wonk of Solon and '
Pisi§tratos, whoee adminisf#ative and legal reforme (Seisachthia, etc.)' ‘
unleashed the creative powers of the Athenians. withiq a century the
tremendous, energy generated from this environment of freedem, free°in-

’
\

qu1ry, general education, and good administration, would prope] Athens '
/4

to a higher plane, where it would become the unquestionable educat1ona1,

L4
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:cultu?al and aconomic leader of its time. The formation of the Delian
- League (478 B.C.) would serve as the‘cata]yst that would trénsfqrm the
- pdiis of Athens into the Empire of Athens. The phenomenal growth of
Athens, however, would bring in a way its fall, because "its adventurous
. spirit /would not on]y) force an entry. into every'sea and ihte’every ",
’ 1and" (Thucydides II, 41), but would also clad Athens with a hybr1st1c
att1tude towards 1ts friends ‘and foes a11ke. This hybr1s woultd céntrib-
ute to the outbreak oM the Peloponnesian War (431-404 B.C.) and is
clearly. expresséd im shch incidents as the treatment 6f the Melians
(416 B.C.) and the Sicilian Expedition (415~413’B C.). The tremendous
stress of that war would adverse]y affect both-the polis and its people,

who would fine Pericles, force Thucyd1des to self-exile, and sentence.

-0

Socrates-to death. *

. Th{s-tragic-peripeteia of the Athenian Repuh]ie is herheps the
bestfdep1ct1on 'of the strengths and weaknesses of a democratic system.
As ]ong as c1t1zens and 1eaders utilize the s§stém for the common good
® the system works and.flour1shes, but when ‘they use it for personalrgain

or se]f—aggrahdtzement; then, it sooner or 1ater;cellapses. The sub-
stantia]iweakening of the naval and,economic power of Athens after the

" War would be later marked by a decline-in itg-educational and cultural
power. The rise of the hatedonian star a little 1ater‘wou]d‘fﬁrther
‘weaken tht Athenian economi& and cultural-suﬁremecy, as new centers of

2 i commerce and knowledge, i.e. Alexandria, Antioch, etc., woJTd now

~ emerge in the vast empihe of Alexander. Their emergence woéiq put?an .

additional stress on the intellectual resourees of’the mainland (Plutarch,

. 1976) and in time these denters wou]d become a brain dra1n and source

of competition to the mainland centers, such as Athens. Finally, Greece s
o 5 ) . .
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} fa]] to Rome (146 B.C.) would not only d1m1n1sh‘the19feeks' creat%ve« {
force but woukd also spread the1r already stressed 1nte1]ectuh1 resources

thinner as they would now become the teachers of.the expanded Roman

“Empire. . " ' ‘ .
. X . . Vs ’

Conclusions and Implications oo -/

N .‘

& : ’ )

It -becomes apparent, then, that certa1n factors enhance while - ’

others 1mpede the growth of paideia.’ Among the first we could include ’
freedom of speech, freedom from poverty, and~freedom from government
m1smanagement These freedoms’ could become the foundat1ons on which :
paideia can grow and thrive. Good luck and charismatic 1eadersh1p
could be an additiona] bonhs.:‘Athens,‘foh examp]e”.was blessed with ’
the‘discoyery of.the rieh siiveh.mihes in Lavrion just q_few years . >
before the Persian Wars which financed the formidable Athenian navy
during that period (Starr, 1980) and such chorismatic leaders as MiJ;
tiades, 'Themistoc]es and above a11 Pericles. ' ’

The 1ack or loss of such factors can on]y impede the smooth
‘funct1on1ng of a state and its paideia. It seems, then, that the ¢
real prob]eqlof such a state is to maintaih a fine balance between
these factors. Deterioration in any of them or excesses from‘]eaoers- ) " “u
or citizens can oniy harm a state and its institutions. What we ooU1d, o
then, learn-today is that paideia and freedom need a constant,Vigi]ah}e; 4 -
they require civic self-sacrifice and wise leaders, not “wise-oqys$"
Then the pivotal role of the citizens in the attainment of such goa[s
is self-evident: they should be sensitive and sénsiblg enough 'to diSf.

‘ tinguish a démocratic from a demagogic leader, they‘shouid put the
common weal above their personai profit, and should strive a]ways for‘
the best, Or‘“atév &pooreﬁeov{" as Homer had long ago proclaimed. ¢ i\

1
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Footnotes ' ~ot

7 'S

]For more” information on th1s subJect~the reader is referred to .

Jaeger, II, 201 and De Vogel, I, 112. E .. !

2For more deta1ls, see De Vogel, I, 65-70"and Hussey, 138- 141. .

./ ’

. 3The most astound1ng report of 11fe after death and re1ncarnat1on

is pgobab]y Plato's reference to the. 1np1dent of .Er (Republic X, 6l4a-

621d o p .
“ ’ /

4In his past 1lives Empedocles says he was- a boy, a g1r1, a bush, .

N V4

>, |

5Gerg1as and Protagoras are qu1te "famous" for exacting h1gh tu1t1on, "

but are not the except1on Plato, with Socrates as his mouthpiece, attacks

on several occasions (Protagoras, Gorgias, Apology, etc.) the great interest
‘of -the SOphTStS to’sell skills rather than teach areté

. a bird and a "dumb fish." " (De Vogel, I, 64). - oL

6The “Theorikon" is perhaps the best example of the love and impor-
tance "Athens placed on’ paideia. Essentially, it was a special state .
funf‘earmarked to cover attendance fees to the theater for poor people.,

L]
’

.

7For an exhaustive treatment of this subject see Burns's article’
on, Athenian Literacy, Aristophanes' S Knights (188-89) and also Freeman,
pp. e8ff. = . ,
Y
R 8Sophoc]es, for example, wrote Qedipus-at Colonus when he was
atmost 90, while Isocrates completed’his Panathenaicus when he was 97!
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