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the, Un1vers1ty of V1rg1n1a - The present Study focused on -three k1nds of varl—

o SR o
s ABSTRACT

\ .*

The purpdse of th1s study was to determ1ne whether 1t was poss1b1e to
d1scr1m1nate on the basis of demograph1c, occupat1ona1, and mot1vat1ona1 fac1hrs
among poT1ce officers who were pursu1ng the bachelors degree po]1ceoff1cers who

indicated that they wanted to get a bachelors degree but, were, not pursu1ng i

.. -

and po]1ce off1cers who 1ndwcated'that they d1d not-ywant to get a becheTors.'
deg\ee The- data for the study weré cp]]ected 1n a nat1ona1 study conducted

Jo1nt1y by the U.S. Department of Just1d§ FederaT Bureau of Invest1gat1on and
N

~ ables: persona]/demograph1c character?st1cs, profess1ona1 character1st1cs, and
' mot1vat1ona1 character1st1cs A d1scr1m1nant anaTys1s of the data revealed that

the 1ndnv1duals who did not want a coTTege degree were. oner, had more exper1ence

and they d1d not cons1der co]Tege re]evant to the1r profess1ona1 exper¢1se as Taw

. officdrs. Those 1nd1v1duaTs who sa1d they wanted the degree or were actua11y dg

-

pursu1ng a coTTege educat18m were younger, had fewer years 1n law enforcement and

felt that a coTTege degree was 1mportant to them.persona]]y and pnofess1ona11y

'

Those who p]anned a degree but were not pursu1ng it were more career or1ented “than

the degree pursuers and agreed that cost and convenience were 1mportant factors

1nf1uenc1ng whether they woqu complete the degree Th1s grougkconta1ned reTa- ,

~tively more non- wh1tes than the other groups The 1nd1v1dua15 who were pursu1ng

' career orjented.than the other groups.

the degree were more or1ented toward 1eav1ng Taw enforcement than those who were

_'not attend1ng coTTege They did not believe cost or convenience was a factor

influencing their dec1s1on to attend college and they were less Taw enforcement

PR [
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~in Taw enforcement and perce1ved that co]]ege was not jmportant to them persona]]y,
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The purpose of th1s study was to. determfne whether it was

¥

possible»to discrjminate on the basis of demographic,

occupational, and motivational factors among police off1cer§.who
were pursuing the bachelors -degree, police officers who indicated
that they wanted to get a bachelors degree but were not pursuingl
it, and police officers who 1nd1cated that they did not want to

,get a bachelors degree. The data for the study were collected 1n :
:>national study conducted jointly. by the U S. Department of
Justice, Federal Bureau of Investigation and the Un1VerSity of . o
Virg;nia (Chronister, Gansneder, LeDoux & Tully, 1982). ' -

’ The need for college educated law enforcement officers has

\, R
been expressed'by national commissions (Presidents Commission on

Law Enforcement and the Administration ‘of Justice, 1967, National"

2

'Advisory Commission on,Criminal_Justice Standards and Goals,

1973; National Commission on Law Observance and. Enforcement,
e

1931) and many, authors (Germann, 1967; Hoover, 1975- Leonard,

I ) 1971§. One prevailinq rationale for college educated police ‘was
- . ‘\ i
the need to professionalize law enforcement (Lefkowitz, 1977).

Education was seen as the instrument wh1§h wdhld increase police

~

responsive to th

‘efficiency, and at the same timg make law enforcement more
é{leeds of the gend®al citizenry.

/

Review of the Literature

*

/‘A' Research on adult ducation has taken Several approaches -

over the past two decades. In addition to basic studies which
\‘ N ¢ . ) ¢

*
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have utilized demographic data to describe who the adult learners -
are and how many of them are participating in formal or informal

/ .
learning activities, 1ncreas1ng emphasis has been -placed upon

developing a body of knowledge abouE the adult as a learner and-

h\
‘adult education as an 1mportant and v1able area of inquiry.

Txp_olmgza.ﬁ.themmmamer

Among the pioneering efforts in studying adult motivation'

13

for education was the reseatch of Cyr%& %oule (1961). From this /-

A

}work Houle developed a typology of“fﬁree motivational types which

‘he labeled goa&—oriented, activity-oriented, and learning-

oriented. BoShier-(l97l)'indicated ﬁoule had subsequently‘
suggested a foutth motivational type. which can be called the
universal learner. The goal -oriented include those who pursue
education W1th some clear objectiues 1n m1nd. The second froup,
the learning-oriented seek knowledge for the sake of knowledge'
and view education as a continuing process. The activ1ty—
oriented‘participate in. learning ‘for reasons’ that are unrelated
to ‘the act1v1t1eE in, which they arewpresently engaged. This
group seeLs more of a sbcial contact and select their actﬁv1ty
based on the amount and. kind of relationships it might bring. To
the universal learner, learn1ng is -"interwoven in the very fabric
of their‘deing,. they have never really partialled it out for’

conscious attention™’ (Boshier, 1971). .
’ {

Sheffield (1964), usipg: the Houle typology, prepared a list :

of 58 reasons for participation in adu%} education and sampledr

-

453 adult education participants. /}rom these result&.Sheffield

extracted_five.factors, wh1ch he(called orientations. The orien-
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tations are: learning, desire—activity,’personal—goal,‘societal=

' - N

“goal and need—activity. )
Investigators who ‘have utilized a factor.analysis approachr
include Boshier (1971), Burgess (lJ;l), and Morstain and Smart
(1974). Boshier tested Houle's typology on a ‘sample of-283 .adult
earners in New*%ealand by use of. the Education Participatidn
icale (EPS). Six major factors were identified: soclal welfare
which consisted of motivations to achieve social and commuhity
objectives, soc1al contact which consisted of motivations related
to meet1ng personal social needs such as partic1pat1ng in group.

activity.and meeting new friends other—directed professional

advancement which referred to meeting requirements qr expectaf

-tions of authority figures, peeré} and/or the occupation;'intel—*‘-

1ectua1 recreation which reflected the use of education as a

VAR 1

break from routine and to relieve boredom; inner drives for

‘professional advancement; and, soc1al conformity. . T ’

Continuing to build upon Houle's initial effort, Burgesf
(b971) research 1nvolved study of a llst of eight hypothesized
categories of\motivation for adult participation in education,

which resdlted in a final Tist of Seven motivation types.

| Burgess! final categories included- the desireJto know, desire

- to reach a personal goal, desire to reaCh a social goal des1re'

to reach a religious goal,'desire*to escape, .desire to
part}cipate in an actiVity, and desire to ijply with formal
requirements. ' | ‘ “ |
q _ N
Replicating the‘Boshier study, Morstain and Smart (1974)

utilized the 48 item EPS Instrument in studying 648 adults

B . ) -
.
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enrolled for part-time coupse wglk."They identified six factors.

.o

‘Factor‘ I, social rel,ati,onsh‘ips, cons’isvtec‘of‘ i_temsexpressin'g

.educational motivation such as to make new friends, improve

social rel‘ationsh‘.ips,~ fulfill need for persOnal,associations and

fr1endsh1ps, aﬁd to share common ihterest. Factor II was

n.‘ «‘

entitled external expectations and COns1sted of var1ables which

~ —

reflected a de81re to pursue part t1me study to comply w1;h,

Lnstructlons or eXpectat1ons of peers or someone og.formal

authorlty, or to. meet employer pollcy and/or regu1rements. RO

Factor III was ent1tleéxghc1al welfare and 1nvolved_

’

mot1vatlon,ref1ect1ng human1tar1an concerns. Factor‘IV oons18ted
, - o

- of a concern for advancement in one's vocation or profession and
was ent1tled profeSS1onal advancement. Bactor V was eﬁtitled
escape/st1mulat1on and conS1sted of var1ables reflectlng a heed

~
io escape from routine’ act1v1t1es and frustratlons, or to become

involved in st1mulating pursu1ts. The f1nal factor was labelled'

5

cognitive 1nterest and, as the authors indicated, the§d1men81on
reflects a bas1c ‘inquiry motivation. In a later publlcatlon

Morstain and Smart (1977) cited five types of adult 1earners.

I3

The typology .was labelled accord1ng to motivation as. non-

‘directed, societal, st1mu1atlon seeking, career or1enned, and

life change. - ' .

In addition to th1s work d1rected to the development of ~

mot1vation typolOgles, there has been ‘an increased effdyt at
idenﬁify1ng personhl and environmental facbors wh1ch ‘may idhiblt
or facilltate the adult's part1c1pat10n 1n educatl‘nal

act1v1t1es. o

13 ) .
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A Interest in factors which differentiate between college

enrollees and non—enrollees from the adult population has gained

4 .

increased interest in recent years. Whereas research on -

developing typologies of motivations for eddbation has dealt

primarily with populations of adults who are participating 1n

educational.activities, studies of factors which inhibit ot

facilitate such participation must by necessity involve a popula-.:

tion of both participants and non-participants.‘

" In a study of registered nqrses, Pollok (1979) attempted to

»

identify factors which differentiated between 1n-service person—

nel who did and d1d not chgose to enroll in baccalaureate pro—

”

grams. Her study'was designed to identify both encouraging and

4

, . . N \
discoura‘ing'factors and utilized a sample of . 302 adults ‘repreg,

senting both enrollees and’ non enrollees.'Among'the majon’

-

encouraging factors were- Job 1mprovement, relevance of courses,_

affordable level of tui;ion, courses available at appropriate

time, courses avai}able on part-time basis, desire for a bacca-

laureate degree, intellectual stimulatiOp, availability of finan-

L4

\

~cial aid, promotion requirements,vand the opportunity for

_self-directed learning. * The ma;or discouraging factors included.

- unavailability of financial ‘resources; time required for courses,

tuition expense, need to give up present job, and time required

S

to complete degree reguirements. .

Many othhe%factors identified by Pollok (1979) are similar~

»

'.\v.

"to the findings of other studies. A major contribution of this

study was the use of both enrollees and non enrollees in

<
¢ - & o
. ‘ .
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developlng an - understandlng of factors which encourage and dls-
d courage adults as potent1al learners. Most studles to date have
focused Only upon adult partlclpants in,educatlonal activ1t1es

and have beén pr1mar1ly descr1ptiVe in nature present1ng a

proflle of this populat1on on basic d@mographlc Eacﬂ;rs.

‘(Arbelter, 1977; Cross, 1979)f ' -
) » 1

The differencés in part1cipation rates between men and

M.

.women has been chronicled by a number of authors (Arbeitér, 1977u

‘Bishop & Van Dyk, 1977; Crdss, 197 Glenny, 1980, Morsta1n &

Smart, 1974, 1975). The Natlonal Center for Educatlon Statlstlcs

reported the rate of part1c1patlon was about- the same in men and.

-

* ‘Wwomen (Cross,. 197@).

s -

Race as a d1fferent1at1ng Factor 1n adult part1c1pation has

o) o

been hlghllghted 1n several studies w1th ev1dence p01ntang to a
h1ghe5 percentage of adult whités in ‘the, varlous age groups

‘participating in educatlon than e1ther Blacks or H1span1cs

%

(Arbelter, 1977; Cross, 1979). However,\ Blshop and Van Dyk'
(1977), studied a sample of men agd women froi

standard metropol-'

1tan stat1st1cal areas and foun that minority‘status did‘not

appear to have a consistent effect on attenda €. The interve-

(]

ning Garlable in the B1shop and Van Dyk f1nd1ngs on m1nor1ty

-

7

representation appeared to be the ex1stence of low tuitlon.

~

‘. . o . : ., _ ‘ / "& N

K]

:colleges which prov1ded both geograph1c and economic access for

\ potent1al adult ed/gatlon part1c1pants. The d1fference seems to'

be more of a.class bias than a color bias accord1ng to Cross

1. ]

(1979). In fact, when educatlonal atta1nment Was controlled. thegl;

_part1c1pat1on rates for wh1tes and non wh1tes were roughly equal

*

~(Cross, 1979)._ ' . . . -

e th & Lmarisar




The relatlonshlp between adult part1c1patron and famlly
:1ncome,,college costs and tle ava11ab111ty of f1nanc1al
ass1stance has been adoressed by a number of researchers.

Arbe1ter (1977) presented 1972 data wh1ch ghowed anreased p ti-"
A \ { f

‘c1pat1on 1n adult‘educatlon as a functlon of h1gher f m11y

’ -7
b.‘Fl.ncomeL, In the sthop ard Van Dyk (1977) study an ;ncrea e in

fam11y 1ncome of $5.000 1ncreased the . rate of attendance of both )

T e . s ’ $
husbands and w1ves. Y c ‘

. - '
-

While there 1s ev1dynce that money ma ~e a barrier for.
educatlonal part1c1pat1on, Cross (1979) - reported that if ace and'
educ t1onal atta1nment -‘are controlled, 1ncome has llttls
v1nfluence on the rate of part1c1pat1on. " ./

. The 1mpact of anancLal aid, in the form of the GI‘BI El, as
a fac111tat1ng factor was “also hlghllghted by B1shop Hﬂﬂ’Van Dyk
(1977) when they showed a significantly hlgher part1c1pat19n rate
among male GI Bill recipients than*bf male non-recipients._ Adult
“'gaﬂhents were also found to be more responsive to tu1t1on nyels'

than ypung (17-22 age) students in dec151ons on cclLege

attendance. .

The number of dependents and. the age of Hependents ha;'

found to hagg an effect upon the part1c1patlon rate of bo
nd women. Children of any age gserve as an 1nh1b1t1ng fac
the paré&glpatlon of both husband and w1¥e\§Blshop & Va,
1977). o o o

L)

Geography in terms of access to educat;onal act1v1t1

adults 1s a’ var1able rece1v1ng attention in the 11terature

(Arbelter, 1977; Bishop & Van Dyk, 1977; CroSs, 1979).| The

', \

io
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- availability of low(tuition community cQlleges in urban areas has
é;" .been shown to-be r related to partic1pation (Blshop & Van Dyk,

\1977). In relat1£§’to populat1on denslty, Cross (1979) reportedr ' -

\J that people living in surburban: areas are more llkely to parti~-
cipate in® educational act1vities than those llving in areas of

sparse populatlon or in 'the dense popubatlons of central cities”

Cp. 100). o e S

- 3

. The- obstacles that deter adﬂlts from partlclpzting in
'organlzed learning activ1ties can be classified und

three
‘head1ngs——situatlonal, d1spos1tional, and 1nstitut1onal (Cross;.

"'1979). The sqtuatio al barrlers ar1se from s1tuat10ns fn :one’ s - -
life at that t1me, such as transportafion problems or lack of ‘
time due to job or family regpon51b111ties. D1sp6s1tlonal
barriers encompass attitudes} boredomi\ffth school, lack of .
.conf1dence, or belleglng ‘that. one is too oLd to learn. The -. ,

institutional- barr1ers refer to barr1ers in wh1ch 1nst1tut10ns

\ Eocus of the Study ot ‘

The pregznt study® focused on three klnds of var1ables-‘
'.personal/demographic characteristzcs, professional characto

.y . 1st1cs, -and mot1vational characteristies. Personal/demographic
‘iﬂgracter1st1cs studied were age, race, sex, mar1tal statusyﬂand

‘number of dependents. Professlonal characterist1cs included

rank, years spent in the profess1on, years left 4in the

profession, career orientation, depa;;ment size, and stadbility.of °
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work sChedule.‘&otivational variables studied were of two tvpes:

et

Sooo L

env1ronnental and personalogical:' Environmental variables
included job rewards, support from family, colleagues and
_Superiors, attitudes of faculty and students at the educational

institution, costs of education and financial constraints,
! =

relevance of education to the job, and, whether education was

offered at a convenient timeEand location. Personalogical

| variables 1ncluded the désire ‘for social contact, the, des1re fori j

stimulation and reduction of boredom, the des1re for learning.'

agor each motivational variable respondents were asked to assess:

the status (Realdty) of the var1ab1e (e.g. .do they get support
*.from the1r coITeunes to go to school?) and to assess whether
. this influenced their dec1s1on to go }o school (In luence).”‘

It was hypothesized that each Qf these vari:ETea would be
related to pursuit of the bacheiors degree,and that a relevant
'subset of theset;g'&ables would best discriminate among respon-

dents who did not want to- pursue the degree, wanted to but were

not pursuing 1t, and wereLpursuing the degree.

-

. o~ -~
’ v y 4
-
v

Methodology . .
3. 4 , v .
"‘ - ) e i ) "‘,
’ . . .‘v ' ‘ ' . &

-

.

Bl

< o~ . [ . . .
Data for this study were collected through a survey.‘ Inclu-

sion'of survey‘items was based bn,the'follow'ng criteria,z Any

item must:

1. prov1de relevant descr1pt1ve data - 7

\

T 2. be hvSotheslzed to be related (o} educational attafhyent

P

-

R

»
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3. assess one - of four general dimensions: Department.

R o . i
Characteristics, Personal Characteristics, Professional

< and Occupational Characteristics, and Educational
Characteristics' A o

e 4. elicit reality and influence assessments about
Financial, Conveniencep Social or §ocial Support,
‘Institutional Atmosphere,.Goal Congruence, or Job

'

. Relevance factors )‘ .

) Preliminary drafts,of the items and format of the.survey-
-were7reviewed'b§ the'PBI and University project personnel for

face and content validity result1ng 1n several revisions. A

pilot draft was administered to 210 law enforcement officers -who

were attending the FBI National Academy in October, 1980. Theg

instru@ent was then revised on the basis of the results of thlS

pilot test. The finpal instrument included 86 items. Part I,

Personal Data, included 22 items requesting data on personal,
professional and educational‘character1st1cs. Part II 1ncluded'

32 items about conditions which might influence educational .

attainment. For each- Part II item judgments about both the
Reality d1mension and the Influence dimension were required. Part

I1 of the final 1nstrument included six f1nancial 1tems, five

convenience items, five social/social~suport items, six 1nstitu-~
_tional atmosphere items, five goal- congruence items, and- f1ve jOb
relevance items. Each'item had four response alternatives for
| each dimension.f The response alternatives for the Reality d1men—3\'i
sion were.' Strongly Agree =1, Agree = 2, Disagree = 3, and'_-“

Strongly.Disagree =_4.M The.response alternatives for the

o
13
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'sheriff's offices from all fifty states and the District of
-'Reporting Section of the Federal\Bureau>of Investigation.
‘EOVer 60, 000 law enforcement officers in these 353 departments.

-officers was*selected resulting in a total sample of 3280 3

officers and deputies.

" drew the random sample of officers,

- for delivery to the University of Virginia.

- _} . . . '
Infiuencé.dimension.*were: Maj Influengce = 1, Moderate

Influence = 2, Slight Influence = 3, and-No Influence = 4.

- L 4

- . w’
[ v

A stratified random sample of 353 police departments and

, \
Columbia, was generated from the data‘base of the Uniform Crime
Strat- -
\Y

ification was on the basis of the size of the ageniy " There were

Within~eaeh~department a five- percent (5%) random samplesef§(~A~———

Departments with fewer than 30 officers
received one survey resulting in some oversampling of smallerA

departments.

Return of Instruments ‘
The surveys were distributed in May, 1981, to the Training
Coordinators in 57 FBI field offices._ The Training Coordinators
distributed the surveys to each participating-pélice department.
The Chief Executive Officer of each department, or his designee,
administered( and coilected
the surveys. The surveys‘werevthen returnedﬁh\the FBI Academy
. At tne'bniversity of

Virginia,athe surveys were processed and converted to card form

-

for analysis.




o '
The Chief Executive Officer of each of the 353 departments
was notified of their selection’for the study.,’Each Chief Execueg-h
‘tive.Office received a packet which contained~ a memorandum from iﬁ CN
the FBI requesting the cooperation of each department, a general‘. §
information -sheet explaining the purpose of. the study; a.sample
copy of‘the»directions for-administering the sugvey; a sample
copy ©of the letter'to respondents from the_Director of the
Federél‘Bureau of Investigation; ‘a samplq copy of'the survey; and =
a routing slip. In the mem@randum from the f‘BI the chief execu-
'tive officers were adVised that they would be contacted by an FBI
’agent from the nearest field office, who would either mail or
_deliver the surveys and directions for'administeringythe survey.‘
kThese papkets were mailed frdm the EBI Academy in‘Quantico,
virginia on May 12, 198I. o | . . b
At the same time, packets were sent to 57 FBI field offices

around the country. The field office aggnt,ydesignated Training'
’Coordinator, was responsible for handling each packet. \Within
each-field office packet there were three levels of materials;
The first level was directed\to the Training Coordinator and :

g included: 1) an FBI routing slip from which had to be signed and

| returned; 2) a sample of the directions for administratign of
the survey}‘3) a(s;mple of the survey; 4) a general information
‘sheet, and 5) a memorandum explaining to each Traininﬁ Coordina—

_tor the purpose of the study and the role of the Training Coordi~i

‘ nator in distributing the surveye. Within the packet sent to. each -

- field office were\unique packets designated for each sampled |

police department within the geographic' area covered-by,thi/ S v

Q ' | ' Sy 12
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field offi:EhY_These packets were to be delivered to the person'

designated "as \"survey administrator” in. each department.

The police department packets contained{,l) directions for

s;electing a random sample of re‘sponden' s;' 2{) a copy of ‘a letter
the Director of the

to be provided to allnrespondents_fro
. l : . L 2

* Federal Bureau of Investigetion; 3) a general information letter

providing background information on the studYa‘4)‘sufficient pre-

addressed;~stamped envelopes in which to return the'completedQ

-

surveys plus a few extra  surveys in case of loss. The directions

-

for seleé¢ting a.random sample’of respondentS'included a»listiof .

‘random numbers generated specific&lly for the department.. fhe i

survey administrators were requesteﬁ to number an alphabetical

list of sworn officers and ‘then circle those numbers which

M -

appearedion the list of randomwnumbers. Those officersﬁwhose -

L 4

. numbers were‘circled were included~in the sample. In turn, each
@

respondent received An envelope containing a survey and a copy of -

‘the letter from the FBI Direétor.

When each respondent completed the survey,.they were

a
instructed to seal the survey in the envelope provided and return
> h . .

the envelope to the survey administrator. The survey admini- -

strator collected all returned surveys and placed'them in prew
, : -

addressed, stamped, envelopes which were then'returned to the FBI

Academy. - . . : ’ : .

notification packet. The’fieid'offices then received packets
which included indiVihﬁal department packets. = The field office |

Training Coordinators'delivered the Police Department packets to

the survey administrator in each department. Then the survey

e 18

-

To summarize, each department received an advance

-

-




L administrators gave the actua surveys to a fiVe pergent random _
samp e of officers. The surv Yy was. completed by the respondent,
seal d in an envelope, and returned to the survey administrator.:

The urvey administrator then mailed the instruments to the FBI

H -, -

Acad my. * T ) "

. \Although it was not possible to directly document the use of
) this procedure by departments, three kinds of gvidence suggest_
W that the procedures were followed. First, a. random'sample of 30
departments was selected, all of whom were reached by telephone.
When asked if they had difficulties in implementing the procedure
each \of the 30 departments 1nd1catép that they did not have;
dlffi ulties and that the proc dures ‘were followed as requested.
Another 18 departments called the’ FBI Academy with various
questions and—4indicated in the course of the conversation that
they follo;ed the sampling procedures.. In addigion, 31 depart—
‘ ments_returnedkunsolicited documentati%n of the sampling

lprpcedure along with'the completed surueys.

N

Bats . o . G | ) . o ';/>
} As mentioned above, the original stratified random sample
included 353 police departments from all fifty states and the-
District of Columbia. Within each depa&tment a five percent-

4random samplg\of officers was selected resulting in a totalﬁ
8

sample of 3280\ officers. Usable returns wvere received from 283

or 80 percent (80.2%) of the 353 departments “and 2461 or 75

v

(_ percent (75. 3%) of the 3280 officers.: Over two-thirds (69. 4%) of

the departments returned 100 percent of the requested sample.

v 1
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'Seventeen departments (5.08) had an 80. to 99 percent return~rate.f

Fifteen departments (3.9%) had a 50 to 79 percent return. Six

departments (1.7%) had a ten to 49 percent ‘returr- and 70 depart- -

‘ !

ments (19. 8%) returned no instruments at all._

2 Return rate differed by size of depattmént. Three hundzed ‘

- and ten of the departments sampled had 209 or fewer officers.f A

total of 629 survqys vere requested from these departments and

602, or 96 percent (95 7%)twere returned. The nine departmentsq
! 4

with 210 to 309 officers had a 60 percent (75 of 124). retLrn

rate. The six departments with 310 to 409 officers had a return

_.rate of 79 percent (379 of 478). Finally, the l4,departments(

" with more than 1000 officers had.a return rate of 68 percent.

(1312 “of 1941). S R
‘o - : ‘ . - 4
~Results and Discussion
. | | .
The research hypothesis of this stud§\was‘that there were~
differences among law enforcement officers in background, Job
related variables, and mot1vational factors which would_'
distinguish among those officers who said they did not want a
college degree, those who planned to get a degree but who were
not taking courses, and those who were actually ‘taking courses

toward a college d

- The null hyp#thesis was that there was hot a 1Lnear
combination of the study Variables which would distfnguish among
the three groups (alpha s_.Ol). "The multivariate statistical

technique, discriminant analysis, was,used to test the null

5

hypothesis.

W “
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Al‘. . ' .
Prior to performing Biscriminaht analysis the motivation

‘data were further reduced through factor analys1s.. Separate

factor analyses werd performed of the Reality and Influence

: assessmentsx . In each case, }n R-Type factoring\was completed

-

using a cla7sicalror-common-factor solutionﬁyith~interactions./'A

'principal axis method wasg done. ‘Sguared multiple correlations of

-each variable with the remaining varibles were used as the

infgial communality estimates. After initial extraction of
factors, a rotated solution was attained using the varimax
method, an orthogonal relat&ons method | The criterion for'deter-
mining ‘the final ‘humber® of xotated factors was that the -
eigenvalues of the rotated factors equal .or exceed 1.00.

The factor analysis of * the 32 Reality asSessments}resulted
in- identification of three factors acconnt ng for 25 percent of
the variance in the 32 originalvitems. K\summary'of the factor
loadings-is presented in Table 1. As can be seen in this table .
15 of the 32 items'had,loadings of .30 or‘higher on the first.‘

. ’
- e e e e G o' e G- e e - - en e e -——

.,_insert Table 1 near here

___7__;_; _______ a_;___e,___,;, v s
factQ{. These items'are of'three major‘types;~.They'reflect
personal goals, a desire for social contact and stimulation, ‘and

the relevance of education to law enforcement. -We labled this

'factor. Personal and Professional Orientations. The five items

which dominate the second factor have to do with the necessity of -

»

education for job maintenance, promotion«end security and ‘the

'perception of encouragement from fellow workers and,superiors

abdut.continuing'education. We labeled this Reality.factor“Job:
"y _, L6 .
. : » .;19




Table 1 . ¢

' . ; . h \ S Varimax Rotated FactoY Loading% for Thirty-two "Reality Itenis ' i
i : . _ , : . {n = 2461) ) .
.Reality , _ ; Factors L
. . \‘ o Variables/Items o o R 1 2 T3 \ _h2T
< A Colle;e courses will help me learn abouE law enf rcement.i .60 .235 .03 .41
2. College courses are available that will help me increase my leadership skillg. E .60 :32' + .11 .dl'l
3. I wish to obtain a degree for personal reasons. : - . .58 .11 -.09 .36
4. The goals of college degree prqgrams are similar to‘my own. g .57 .19 .11 .3#.
F, 5. College programs are relevant to my:future career plans in law enforcement. .56 vl.lq; ) -.05> “.48v
~ 6;» College programs are relevant to the problems 1 face {or will face) on the job. .55 .27 ..08. .;38.3
. v 7. College programe.provide opportunities for self-directed learning. :5j. .08 ;‘.69 ;3.3}',:,1
- - B. | The people I meet in college programs are;stiﬁulating. ) ’ _ 'vl‘ ~ . «53 " .13 W11 .éé
9. I have a desire to ' improve’ ny mind. : - l ' .49 -.00, =.05 .24
5”' _ 10. Taking college courses will _give me an Opportunity to meet new people.’ .49 .03 R .CB X.ZS
y l“ll; 1 need-to Jearn more ‘about law enforcement. -45 ,.‘;3 -.09 ,23i
. ' 12. 1 receive encouragement From my family -to continue my education. .40 .24 .C? .22
o «13. . College allows (Wwill allow) an escape from the routine pattern of daily activities\‘ t39AY ;02 .-.03. W15
- g ' ! 14‘" College faculty members have a positive or encouraging attitude.toward.students - : A. =
Co o who are law enforcemeént officers.. . . ' ;36_' . .23 0 .32 .29
“.._ 15. It is impbrtant for me to meet people who QO not work in law - enfordement. ’ . .3d » .00 .05 .12
16. Other college students have a positive attitude toward -students who are law . " : o ' .
) enforcement officers. - 29 \.22" .30 .2?;‘
, N . . N ,\

. | )
AN | *
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e % . . Table' 1 (continued) /\ - > .
Y _ S . . ' >
3 . : :
Reality % . - - . - Factors..
o - n . ' Variables/Items o k 1 2 3 n2
v 17. College wo:;k requires too much o(@y‘ time. ‘ _ . - Y .25 -.10 -.13 .09 .
*18. I receive encouragement from:* my police co-workers to continue my education. " .15 . 6d .20 N NS .47
19. I receive, encouragement from my superior officers to continue my education. ' .13 .64 '.17 .45
20. College course work or a Bachelox' S dggree increases my Job securit.y. . +20 .59 —.>05 .39
- 21. College course work or a Bachelor s degree is A necessity for promotion. .09 .46 -.06 = - .22
* ~22. C’ollege course work or a Bachelor 'S degree is a requirement for my ‘current Job. '>\.03 .46 -.04 .21 .
o R . - . ' . - :
- 23. Cgkt ege courses I might desire are offered at a con\renient time. . .13 - 06 <54 v 31 _
o . . . U T
r 24, College /éourses I might desire are offered- at a convenient location. .15 - .04 .49 «26
" 25. Part time chlege programs 1 might desire are avallable. L o ’ .25 .01 . 46 .27
: -~ N - e :
. 26. Adequate fin\\i.zial resources are available for me to pursue college ‘course work. =.00: © .05 .4g .21
\ . 2'7L"The financial cost of pursuing college course work is too high. S . <05 . \-'-.00 .33 ) S ell
R 28. ‘Col,lege faculties are not open to ideas from students who work “n law enforcement. A—-.HH 1-.02 . =-.22 .07
29. Shift rotatlon interferes with colleqe class schedules. T ) . 1;0 .06  ~-.20 £ .06
- 30. FIBill»and LEEP funds are not available to me. - “ ‘ .08 - .00 .19~ .04
31. cCollege programs-availablef to me are not of the high-quality I desire. -.17 .00 ~-.18 .06
- PN '
32. I am apprehensive about going to school for a Bachelor's degree. -.13 .08 -.11 .04
} . . Rotated Eigenvalues . 5.3 1,37  1.30 :
. : . v % Variance Explained (Rotated) 16.70 4.30 4.10
. . Cum % Variance Explained (Rotated) - 16.70 21.p0 (25.10
. . . . - A
. ‘ ! - ) -
) e « 23 - M 3‘
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' Relevance - Quter Directed. - The items 1oading'highest~on the!

.
* third factor have to do with the ccsts of going to school and the \:vg

con-venience of\going to ‘school. We labeled this third Reality
‘ K €. . -~ /

‘factor Cost/Convenience. . ,." T
The factor analysis of the 32 Inflgence assessments resulted
.in. identification of four factors accounting for 42 perce t of

the variance of the 32 original items. A summary of the actor_

~ .
‘loadings is presented in Tablea2. The 11 items with the highest

- i 1

—— : o —

Insert Table 2 near hefe” .

\

¢«  loadings on the first factor reflect personal goalsrand the-per-:

ception of the relevance of education to the job. This factor

-

~

wasmlabeledkaob Relevance - Inner:Directed/Personal Goals. The

-~ eight items loading_hiqhest.'bngthe second Influence factor
reflect the desire for?sociay contact in general, and at “an
institution of higher 1earning. This factor was labelXed Desire
e 7 for Social Contact/Institutional Atmosphere. The eight items
| with the highest loadings on the third Influence factor have to
§ do with the costs of going to'school and -the convenience)of gmﬂng |
to school. ' The factor'was labeled Cos;/Convenience. The items
wwith the highest loadings on the fourth Influence factor have to
do. w1th the neceSSity of education for job maintenance, promotion
and security and the perception of e:céuragement from fellow
'officers and superiors about continuing education.f It was
T labeled Job. Relevance - Outer Directed.,
- Factor scores were generated for each subject on each of
. these seven factors. These factors were then used as potential

PO
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‘ ' _ S \.
] : : = . j | o 7 AR - » N ] 7
Influencg‘ ) : . . o o - . oot Factors o R
. " _ . .  Variables/Items - ¥ 1, 2. 73 4 ni
— L— — T — ’ - k
1. College prog.rams are relevant to my future car%er plans in 1aw enforcement. ..68 '.1_1 » .07 27,010 .55,

- 2. College cburses are available that will help me’ increase my 1eadership . ) e : .
2, skills. _ . ) . .68 - .18 %.09 .20 .54
3. College c(\urses wi11 help me leain about 1aw enforcement. ] oL .66 .23 .07 © 617 - 52.
4. I have a desire to improve my m1nd. . ) R 65 .16 .23 .07 51
5. nﬂl wish to obtain a degree for persona1. reasons. ) N .64 .09 21 C.12 0 .48
6. ~College programs provide opportunities for self- ~-directed learning. .62 .22{, w15 _.05' .46
7. I need to learn more about law enforcement. ‘ ' ) - .61 .Zg .15 109 . ~45

~ [ 3 ! . . . : o
8. The goals Q*.college degree programs re simi,lar to my own. o T .59 -, .25 .16 ‘ +09 . .44
9. College programs are relevant to the problems I face (or w111 face) on - . 8 ’ . - ' s
the job. : s © .57 .26 .08 .14 .42
, . . . N P \ B - . B .
10. oI receive encouragement from my family to 'contxnue my education. o .47 .19 '.IQ .32 .39
S .. -
11. Part time college programs I might desire are 'ava11ab1e. ' , .44 .17 .42 © .19 7 -44
12. Other college students have a positi attitude toward students wg;o are » ; :
1aw enforcement officers. m/} o .10 .M .22 .18 .60
. * . . % ) N e
13. College fapulty members have a'positive or encouraging attitude toward : o . . o
students who are law enforcement officers. _ .20 .65 .19 .18 .53
. 14. Colleg‘e’ facultisgs are not open to ideas from students who’ work in. law ,. L
enforcement. . 5, +13 +56 - .19 .17 - 410‘
’15. -Tak:mq cqﬂhge courses will give me an oppértunity to meet new peop1e. S .35 .54 .04 .14 " 39 I,

ERIC »
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Table 2 (continued)

Influence Factors

Variables/ltems s - ‘1 3

It is important for me to meet people who do not work in law enforcement.' - .04

" College allows (wxll allow) an escape from the routine pattern of daily
activities. ,

The people I meet in college programs are stimulating. o .

I am apprehensive about going to school for a Bachelor [ ] degree.

College programs availaple to me are not of the high quality 1 desire.‘

.+ The financial cost of pursuing college course work is too high.

Adequate financial resources are available for me to "pursue college
_course Work.

LY

GI Bill and LEEP funds are not available to me.

College courses I might deeire are offered at a convenient time.

College couraesllnight desire are offered at a convenient location.
"College work requires too much of my time.

shift rotation interferes with college clase sehedules.v

College course work or a Bachelor 8 degree increases my job security.

I receive encouragement from my police co-workers to ‘continue my. education.
I receive. encouragement from. my superior officers to continue my education.
College course work or a Bachelor s degree is a requirement for. my current

job.

o




Tgble»Zv(continued) o o hd

Influence, ' B S Factors

Variables/Items L - }. 2 3 .4

32. College course wpfk or;g-Bgéhelor's degree %f necessarxy foripxomohion. - W15 0 .12 . .19 - .52

.~ ® ' Rotated Eigenvhlues 9.49 . 1.65 1.39 1,10
t Variance Explained (Rotated) ©29.70- 5.20 4.30 3.40
Cum % Variance Explained (Rotated)- 29.70 34.90 39.20 - 42.60
= [ . . . P




iy :
Background and job related variables which were e_tered into '

the discriminant analysis are listed in Table 3. Thes: variables
\ . . ’ .

Insert Table 3 near;here.

v

werefsupplemented by composite’factor scores from the'33 Reality'l
and 4 lnfluence factors“introduced‘earlier. An initial‘stepwise'_
discriminant analysis was conducted with an F to enter or remove
of 1,0. This procedure allowed all but the most. trivial discrim-ff

inatirg variables to enter the equation and permitted nspection

[

of ‘the contributions of th:/)uudﬁfles toward defining the‘jf. .

discriminant functions. .From this nitial equation it became
.apparant that a subset of the variables could be used to more
meaningfully distinguish amo the three law enforcement officer
. .groups. . To produce.thi rejELed equation the final discriminae?
tion analysig was run with a stepwise- entry of variables (Wilks*'
Lambda criterion for group separation) and an F to enter and'
‘removal = 3.1 and 3.0, espectively. Of the original 21
variables only 12 were included in the final analysis-with a loss'
about than one percent in explained variance from that explainedvh
by all Zl“varfables. e | | o

The canonical discriminantﬂfunctiops derived u81ng the above'

.procedure for determining the best set of discriminating

variables are summarized in Table 4. The first discriminating -

N

*  Insert Table;Avnear here s
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, Table 3 e
. .
Background and Job Related Varlables
Entered-Into A Discriminant Analysis to DlStlthlSh L
Among the Educational Asplratlons/Attalnment of Pollce Offlcers S

-

Dichotomy Coding

‘Veriable' s - ‘ ‘ (Where Applicable) |
Race | S White = 1, Other = 0
¢ Sex - - L ' ".' Femele‘=’l, . Male =0
- Marital Séetus - .. ‘Married = i, ._Otheft=eo-
- ‘Numbef of Dependents | o ) o ve L — _' |
Patrol vs Other Duties o Patf%iéﬁ%};'.',*Othexv% 0
. Years in Law ﬁhfb:cement e _V ——f—,'. )
’ Years Remaining to Retirement
Careeg' Orientation " Remain to Retire =1,
‘ - | : -« Leave or Undecided = 0
Other Employment Orientation ; Leave LawiEnforcemenﬁ =1

/ Remain or UndeCided‘=50

-

Assxgned to Shlfts - . Yes'= 1, " ‘No = 0

Number of Times Per Year Rotate ' _}'
Shift : : - T
Department's;ze . A Re 10eSw6rn Officer§= 1,
g : < 10 sworn Officers= 0

24
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maBLE 4 . L

-,f  Canagical Discriminant Function;.Predicting'Educatiohal Aspiratidns-'
of , Se Officers with Selected Demographic and Attitude Variables.
. s . . . T, . .. - '.J . N ) N ’C. - ,v v' :
Percent IR o

of Total . . . Total -
. S Explained =~ Canonical _ Explained -
Funqtion Eigenvalue Variance - V;Correlation »m;Variance '

1 . .12 89.8 58244+ . 33.9%
2 © .058 0.2 L .234%%* 5,58

v :
xx%x p < 001 S R
v : S Ty
B :
A~
1
o
\ -
| \
‘ Y
. , 5
!
‘.
1
L4
)
3 . .




on Function 1 and negative scores on Functi

function.accounteddfor 89.8-percent;of the explaineq variancegf

while, the second function accounted for 10.2 percent; both
functions_were-statistically significant;(p<.001).b‘mhe total

7variance among the three'groups“explained by the two functions

.n . . -, -
. NS

was 39.4 percent.

‘The discriminating variables with their associated standar- ,

"dized discriminant function coefficien{s are‘listed-in Table §?in

the order they enteted the stepwise discriminant analysis.

‘Inner directed job relevance, age, personal and professiOnal )

orientations, and years in 1law enforc ment are thL most important
£

\ .
,variables to determining discriminating §cores On Function 1.

P

s

Insert,Table‘S riear here -

~

’These 4 varjiables contribute more toward determining discrimina-
"ting scores on Function 1 than do the other 8 variables. The'

greatest contributors toward function scores on function 2 are .

- race, years in law enforcement, and age.

The discriminant scores evaluated at the group means are

“shown in Figure 1.= High scores on Function 1 tend to separate“

those ‘who did not want the degree from those who planned to:

£

_ pursue the degree and those who were: pursuing the degree. Indi-'

'viduals who had negative scores on Function~1 and~positive scores |

on Function 2 ﬁend to-be- those who planned the degree but were

nob pursuing it.p Those individuals who. obZ?ined negative sc0res

the group who were pursuing the:gégree. However, Function 2vdid'

~not serve to clearly distinguish those who planned to obta}n the:i

26
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s
TABLE 5-
C Standardized Canonical Di criﬁihaht Functiocn Coefficients for Variaﬁleé-’ '
' Used to Distinguish aileng ®dlice Officers Grouped by Level of : -
Educational Aspi;ation/Agtainment. . o ' -
variable f: . -,f  Function 1 .. Function 2. ;
.Job Relevance, Ihner‘Difected - . | - -
(Influence) . . . .a8 .~ -.041
Age -V T R - .408 --.39ixﬂ*i:“
Pgrsonal qnd,Professionél - S | ) | Ty
Orientations o - .345 - .242 -
R . .3 -.ss0
Job Rele :ncé,“Ohtef’Dirécted‘ | 3 e o }svf
" (Reality) o o - .228 e 2341 -
~ . Other Career Orien;ation . -.120 . -;306 ;"' Q;'
'sociél Contact i = : ,.‘-.,15'6 « N .241 : x
- Career Orientation ‘. ©o.e y:380‘v
Department Size (‘. ‘  _'_ o . =170 o - .195  § .
; Years in'Law~Enforée;ént - R ;232 ' ;‘ L -.524 -
Pé£r01 vs Other Duties ' .168 . :‘ ' ' ,154 o ; .
Cost/Conveniénce (influence) o fnl/;.040 . - =.380 N N




R -
7 .

degree from those who were pursuing it. -The group centroid for

those who were Pursuing the degree (-1.14 on Function 1, -.698 on
Funétion 2) is in the edge of the discrimdnate function space'fil

-'.assigned to those’ who werevplanning but not pursuing the degree.

In ordervfor these-discriminant functions to be\useful'to

distinguish degree pursuers from_ the other two. groups an indivi-;A

| dual had to obtain either Function l or Function 2 scores’ at

least one standard.unit,below the mean combined with function.

L ) . : ) -
scores at or below the mean on the remaining function.

7 " = o o = - £

Insert Figure 1 near here

y ’ -h--------ﬂ----

To determine how the indiv duai ddscriminating variables.

related to the educational aspirat'ons and’ attafnmenn of-police_’_ l‘

;officersfﬁbone way analyses of variance were conducted. The '

L

results of these analyses of variance are presented in Table 6.

T -

\

- - -

A ) Insert Table 6 near here
‘ A *\/

: | L "
v . J ™~ _

Between qroup differences were sta istically significant_?'

(p<.05) on all variables except shift assignmen;, shift rotation,

miles to college, and. cost/convenience (Reality).) These 4‘

variables wvere preventeq from being part of the discriminant o

~—

vcorre}ation matrix through the F .to enter. ( >3. 1) discussed"f'
‘earlier. The analysis of variance confirmed that the discrimi-ep

- nant functions did ‘not include any supressor variables..

' To help clar%Ey the picture of how- the individual variablesg.

'contributed to the discriminant functions, Scheffe a posteriori

~v1
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‘Mean Discfiminant Scorés'(FunctioﬂTE)

!
-k
o

-

v . Group Centroids
_ Mean Discriminant Scores (Function 1)

8 .
6
-4 . VU
Y *Plan the : ,
"2 .. «Degree | L ,va , , : e
c . i 5 . ' . - kd - - oL "'» . ) :
“2;; " *Do\thvWant'thegDegrQéf..‘; he
- s . ool I T - P IR
. . /- . . i ) -
- -,4 ) e F ) R L 'A.x . , ‘ - .
- .6 i 1 4 ;l?’f7-'
A *Pursuing the '
- .8 "~ Degree
-1.0 L . .
- * R kY . 1
-loz < o
-1.4 e

K

Group

Functioh,z

Do Not Want Degree 

_Plan To.Get Degree

Functibn‘l
.> 607
- .75
.-15138

-.029
- .223
. o L
-.689

'APursuiag-The Degree.
— . 3

Figure 1.

Discriminant Function Scores Evaluated At Group Means.
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-, Table 6 G o
. Summary: Wt;?F Tests to Detemlne_nl\ffrermes
‘Betweernr Law Enforcement Officers Varying 1 Educatlonal
Attalnment/Asplratlons on Selected Demographlc,
Job Related,. and Motlvatlonal Characterlstlcs
, - Variable P . © pisher's F statistic [a]
S mace ) e \
- ‘Sex ’ . _ . T v | ', o 5€9*£,
Ages o '_ _ ‘ ' g o - .1.'41.3***
: ’ Marital Status I o S N "lz;i***, v
Number of Dependents : oL 6.8%% .
. . . . . . . . > .. . )
'Patrol vs Other Duties - o _ 5.0%% -
Years in Law Enforcement : C o 144.2%%%
Years to Retirement T - | S ) 18;2**5
' Career Orientation ' o . . 10, 9%** '
Other Emﬁioyment Orientation . R ‘8. 0*** S
'Shift Assignment S | - 1.8 n.s.
Shift'Roté%ioni - T R . W7 nes. -
Depertment Size o . _ - Q”: 3.6% '_
Miles / " . . « o . , ) . .- ‘ . .la S'ncs .,
o : ‘ S
‘Personal and Profe551onal Or1entatlons" . - 145.6%%*
Job Re vance, Outer Dlrected (Reallty) _ 1 37.6% .~
Cost/Convenlence (Reallty) , o ' ' 1.4 n.s.
.',Job Reievance, Inner Dlrected (Influencer S 116.6***'(
Soc1a1 COnﬁgct o A : Lo 8. 5%%%
-Cost/Convenlense (Influence) : S ‘-  L 7.3wkx ,
Job Relevance, Outer Dlrected (Influence)f ‘ gqv . WL ; s 7
*p < 005 o ' - ‘ T . N - .
k*p < 01 AR B e
*kkp < ,001 ‘ 30 - - *
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contrasta of group means were conduated. ~ The- res'ults of these

' analyses are reported in Tables 7 and 8. Interpretation of these |

. : ’ o e ) R

Insert Tables 7 and g nea:,here

7\."‘ - _,_l.

~

_ contrasts indicate that those who chose tJ not get -a college ’
degree included fewer females (3% vs 7 and 6%) than the other _
groups, were Older (39 vs 32.7 and 32 1 years), had more depen- .
dents (2.6 vs 2. 4 and 2.1). had more years in law enforcement'.."?"'_ |
(14.1 vs 8.7 and 8. 8’!, and were less liker to agree that a /

-college degree was important for personal or m.ofess:.onal..‘"

t

reason_s.A Unlike the other two groups they did not agree that a< o
’ degree was Job relevant. -In addition, those who had d‘ecided
against a degree in higher education included relatively fewer

2 ‘!I patro].men, ‘women, and non—whites than did the group who planned

. to get a degree l:ut were not pursuing the',deg ee. S -
o . Those who 4planned to get a degree were le\s&]{ikely than the
‘non degree seekers to’ agree that ,pesire for social contact in—
.fluenced -their college aspirations. This group 1ncluded more
patrolmen and-more females.' The degree planners included
' relat:qely fewer whites than the other groups and had more years‘
remaining until retirement.

. . ' . o : .
Those who were actual}y pursuing the degréé were more'

oriented toward leaving law enforcement (8% %5 2%), were more |
Afikely to agree that a degree was job relevant and importanff to‘ |

their personal and professional goals. They were 1ess likely than :

the non-degree seekers to agr:e that cost or. convenience was an

important factor influencing their degree pursuit.- They were ’

L . . ;.l"‘ . ) K . oo _. : » ) - | | e
. 3 s g9 o
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' < e ;1j -~ Table 7
'i Comparlsons of Mean Responses of Law Enforcement
Offlcers Varying in Educat10na1 Asplratlons/Attalnment .
‘on Selected Demographlc and Job Related Characterlstlcs N
GROUP 1 GROUP 2 GROUP 3 Y
Do Not Plan to ~Pursuing. -~ - o

- . Want.. Get the  ,the ,-‘vé Lot e

Varlable - DPegree '’ Degree . . Degree Scheffe! Contrast

‘Race .90 .74 7 .8 ", *2<1land3
sex .03 .07 .06 . *1<2
. Age - 39.0 . 32,7 ., 32.1 - *1>2and3

o~

Marital Status = . . . .83 . = .72 78 i 20
Number of Dependents 2,6 2.4 ., 2.1 . *152and3
Assignments - . .66 .74 .67 Co* 1 g2
" ‘4 Years in Law Enforce- ~ .+ - R *,S%\\s»i
- = ment - 14.1 - 8.7 ¢ 8.8 . - %1 > 2 and 3
Years Remaining to - oo S R .
Retirement A 9.4 " 13.3 - 10.9 * 2> l,and 3»
Career Or1entat10n= T LTT 76 . . ,590.‘« * 3 <ﬁ1tand 2
Other Emgloyment _ ‘ . o \ ' n‘s“ .
Orlentatlon N .02 -~ .02 .08 t“)\* 3 »1 and 2
Shift Rotatlon : 8.7 9.6, - 9.9, n.s.
Shift Assignment - .58 .54 " .60 n.s.

. bepartment Size . - .96 "_q;.99 L .96 n.s. .

Miles to Co: 15.6 20,0 _  “m.s.




Table 8 = D o
. . COmparlsons of Mean Reality and Influence _ |
Factor Scores of Law Enforcement Officers Varying .
in BEducational Aspirations/Attainment on Selected - :
L Demographic and Job Related Characterzstlcs
' GROUP .1 = GROUP 2. - GROUP 3 - ",> '
" Do-Not Plan to - - Pursuing « - .
o - Want Get. the the , . ,
‘Variable Degree Degree Degree )‘Scheffe’ Contrast[a]
‘personal and Profes- ﬂ |
sional Orientations .29 ~-.34 -.64 *1°> 2 > 3
' Job Relevance, Outer » .
Directed (Reality) .14 -.13 -.42  *1 > 2 >3 .
, | - o ' oy ) R
Cost/Convenience g o '
(Reality) = . .00 .02 -.10 *n.s.

Job Relevance, Inner

Directed (Influence) .33 =.40 - -.64  *1 >2 >3
Social Contact =~ =.07 .12 -.04 *1 <2
? . .Cost/Convience . ' - . A .

(Influence) - .02 -.09 .20 *3>1>2

Job Relevance, Outer _ » ‘ o :
Directed (Influence) .07 .08 -.17 *1 > 2 and 3

fal p <.1l0




also less likely to state thatdthey‘Would remain in law enforce-
ment until retirement than the other two groups (59% vs 77% and
768). They.w’e'r-e young_er' (32.1 vs 39.0), had f‘ewer'dependents (2.1 -

' vs 2.6), and fewer years in law enforcement (8.8 vs 14.1) than

those who were not seeking a degree. L
, . o o ¢ :
The total structure coefficientsu(function-variable borrela7

tions) can be used to interpret and define the‘discriminant

‘functions. The results of the contrasts of-group means of the

predictor variables are generally consistent with the total

structure coefficients (see Table 9). -

a (:\Insert Table 9 near here

)

i Positive scores on discriminant Function 1 separate ‘those
who were. not seeking a college degree from the other two .groups.

The four variables which define. Function 1 are age, years in law

enforcement, inner directed job relevance, and personal and

| professional orientations. High scores on this function are

predictive of non degree seeker group membership. These
individuals who did not want a college degree were older, had

more - experience in law énforcement and perceived that college was

‘not important to them personally, nor did they consider - college

was relevant to their professional expertise as law officers. At

1

the other end of the Function l continuum are those individuals

who said they wanted the degree or were actually pursuing a

_ c_ollege education. This end of Function 1l described two groups

who.were’yonngeri_had fewer years in law enforcement_and felt*
T = ‘ R - - 5

a
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| *TABLE 9 .

COrrelatlons between Variables and Discriminant Function Scores '
- (Tb%}l Structure. Coefficients)

r

~ Variable | L Function 1 ~~ Function 2

Job Relevahce.Inner~Directéd " : , ' .
(Influence) : _ .728 ' _ .036

c’
Personal and Profe331onal , ‘ , . ' '
. Orientatlons P .670 : o .130
Age R - .662 ‘ -.140

. Years in Law Enforcement .661 R . =.253"

Job Relétance Outer Directed ~ . _
(Reality) L ’ ' _ .346 . : .226 -

Race ﬂ S L290  -.476

Social Contact . o , =.141 © . .258

Career Orientation | 2315 . | - .401
Ramk | ~ -.105 " -.253
Other Career Orientation’ .091 . -.354
Department Size ° ‘; .073 o .216

Cost/cbnvenience (Influence) ) ‘ - .033 ' o =.397




'that'a college'degree was -important to them persdnally'and”

professionally. I ‘»f‘ : o S
Function 2 serves primarily to distinguish the degree,

.planners from the. degree pursuers. The variables with the

/

strongest relationship with this function are race, career orien-',,
tation, the influence of costs and convenience and other career
' orientation. Those who scored high on Fianction 2 and low on
Function 1 tended to be those who planned a degree but were not
pursuing it. They were more career oriented than the degree
pursuers and agreed that cost and convenience were important
factors influencing whether they would complete the degree. This
group contained rel\/ively more non-whites than the other groupsj

| The group who were pursuing the degree were more oriented
toward leaving l?w enforcement than those who were not attending
college.(,They did not believe cost or convenience was a factor
influencing their decision to attend college and they were less
law enforcement career oriented than the other groups.

In conclusion; selected background job related variables and
motivational factors discriminated among those Wdid not plan"' 4
to attend college, those who planned to attend but were not
taking courses, and those who were actually pursuing. the degree.
The discriminant analysis most . clearly distinguished those who
" said they did not want the degree from the other groups. These.
individuals tended to be older, more\experienced officers who did

“not believe a college degree was relevant or important to their

“career. R | o -
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