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FOREWORD

This publication is a :lsult of . the recognition by the Queensland Board of Secontiary
School Studies and the Board of Teacher Education of the close interrelationship
between developments in the schoels and developments in teacher education,

In view of the increasing emphasis on schooling and work, the Boards felt, that it was
timely to review developments and pessible future trends in secondary: education’and

to consider the implications of  these trends for the pre-service preparation and:

in-service pros‘fessional development of secondary teachers,

N . aQ .
Numerous suggestions for desirable developments in the. curriculum and organisation .of
secondary schools are contained in the report; together with some implications for
teacher education. These are set against a background of research into the charac-
teristics and attitudes of secondary teachers and & review of recent Australian
literature relating schooling and work, ~ e .
We commend the report to those who have’ an irterest i 'or a responsibility for
secondary schools and teacher education. We hope that it will stimulate further.con-

" sideration of the relationship between secondary schools and the world of work and of

the implications of this relationship for teacher education $o that our secondary
students may tég\gg{ter prepared to take up their role in adult life and our teaghers
better prepared to~assist them in this process.

JA. Golding N . " AR, MacKee, . =~ .
Chairman, - : Chairman;” . .
Board of Secondagy School Studies Board of Teacher Education
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PREFACE -

L .

Towards the end of 1980, the Board of Teacher Education undertook a survey of
teachers in Queensland secondary scheols to ascertain the extent of their contact with

the world of work outside the sghool and to gather their opinions about the shool's .

role in preparing students for the world of work, Followlng the publication of the
results, reactions were sought from many individuals and groups. The Board of Teacher
Education and the Board of ‘Secondary School Studies then met to discuss the report
together with gther recent reports dealing with the school-work relationship, in.par-

ticular the @ueensland Review of School-Based Assessment and the Commonwealth
Schools Comission publication Schooling for 15 and 16 Year Olds,

As a result of these discussions, the two Boards agreed to hoi} a joint conference at
which those from the schools, the teacher education imstitutions and the community
could meet to corisider the role of schools in preparing students for work and adult
life and the xmphcayons of developments in secondary schools for teacher education.
The conferénce’ was held at.the Bardon Professxc‘\al Development Centre on 29 May
1982, .

s
The first section of this repo‘?’t presents the results of the survey of Queensland

secondary school teachers. The second sectlon is a summary of some recent Australian -

literature on the-refationship between: schoofl and work which was prepared as
pre-reading fér conference participants. The third section is ag account of the
conference proceedings, including comment on the area of majqr, agreement and
suggestlonsc!or “further action. In the fxnal section, the main themed of the previous
sections are briefly discussed,
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INTRODUCTION' : . ' ~ T

. . . .

Purpose

.

After a person leaves school, he is likely to spend a substantial part.
remainder of his life in the working world. It is often considered," therefpre, that

. schools have an important role to play in preparing their students to enter and to

’

part1c1pate in this world of work outsnde the school.

ln recent years, this aspect of a school's function has been glven attent on by the
media, by certain sections of the community including employers, by government and
by educationists. As a result, reports such as those prepared by th¢ Common-
wealth/State Working: Party on the Transition from School to Workgor Fufther Study
have appeared. Similarly, the 1980 .conference of the Australiall Assgciation for
Research in Education had as its theme Youth, S¢hooling,and Unemploym nt.' }O ’

In broad terms, the purpose of the Tesearch project described in this report is ‘to
examine certain aspects of the relationship between secondary schools gnd the world
of work. There are -many aspects of this relationship which cotld have been -

@ examined. For example, school to work transition programs, career egucation’ pro-

grams, work experience for‘students, employers' expectanons of school leavr

This study focussed on J:he individual secondary school teacher and his background,
experiences and opinions. It sought answers to questlons such as: What are tthe char- -
acteristics of_secondary - teachers in Queensland in terms of sex,| age,| teaching
experience, qualifications’ and family background? What work expefiences outside
teaching have they had? How often do they arrange for representatives of [the-world .
of work to talk to students in their classes, and how often do teachers visit places .

of employment with their students? To what extent do they consider secondary
schools should prepare students for .the world of work? What arg their attitudes
towards work? What .are their opinions about alternanve programs of work
experlence for teachers? ' . .-

\oe
[y

The answers to questions such as these may have hphcaﬂons for both pre-servnce
and in-service teacher-.education.’ .

e <

. Methodology

. In"the early plaj ing stages of the p{'o]ect, dj euss}ons were held between thé Board
of Teac Edycation's \Jeacher Education”Review. Committee and a number of
secondarlar ers ‘and members of business and industry and trade unions. The
purpose of th discussions was to tryrto identify some of the important issues in-
the rejationship *between Jecondary schools and the world of work about Wthh it
would be useful tg collect mformanon. R N

= : h
-

.

A quesnonnalre for complenon by individual secondary- schpol teachers was sub-
* sequently developed. Comments on the various drafts of the questionnaire were
sought from teacher, union and employer groups. Before the final form of, the
quesngnnanre was estabhshed it was trialled in a large Brlsbane secondary school.

" The'broad categories of inforfration sought in the qyesuonnalre were outlined above.
A more detailed description of the data sought is given below: ) . . N

Sex ~ R )

Age o ., -

Type Qand location of school o

Sub]ects taught v . <
. Position in school v. ' f/\‘ 4
' Teaching experience / -

Qualificatiors €

Type of secondary school attended

(Parents’ #ducation and occupation ' e,
Full-time and part-time work experience, o{her, than teaching

» .

. - N

\ ¢




. . .
. - _ ,
Extent of contactdbetween students and the world of work, as arranged by in- .
. dividual teachers .

Constraints to organising more of these visits

The adequacy of the curriculum in preparing “students for the world of work
Teachers' attitudes towards work ~ - . ‘g}_ '

:Th; aims of secondary education - , o
Teac:rlllers'l opinions about programs of hnaJ;ernélﬁve “work experience for
enchers. D

A random sample of | in, L5 teachers who ‘were teaching in both government and
non-government secondary schools in Queensland was selegted for inclusion in the
study. Teachers were chosen from the alphabetical list of registered teachers held
by the Board of Teacher Education using an equal interval random start method. In,
this manner, 613 teachers were selected. . ’ .

‘In October 1980, questionnaires were forwarded, through the principal, -tb -those’
teachers chosen in the samplé. After a follow-up letter, 483 questionnaires were
returned, reprgsenting a satisfactory response rate of 79 peg cent.
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BACKGROUND CHARACTERISTICS ~

N
Some general background characteristics of teachers in Queen"sland' secondary
schools are presented in this section. They include type and location of school, sex,
age, teaching experience, subjects taught, qualifications, secondary school attended -
and family background. This information was collected firstly, because it is of
interest in its own right and secondly, so that ‘responsedyto later questionnaire items

1 could be analysed in terms of certain of these backgro characteristics. .

~ . . Type and location of school f .

. . ) . N
The type and location of the schools in'which the respondents to the questionnaire
were currently teaching is shown in Table L . o

A

Table 1: Type and location of cu‘rrent school

» Iype : h % .

B ) Government ' 69 C
’ Catholic ) 20
. Non—goverhment non;Cath‘olIc - ° - '1 1' . ,
‘ Location . ’ - N v
. Metropolitan o - S 53 B
Provincial city : , ." 2_6_5 . ’ .
° © Couftry : : 21

1 : , N\ ’

Table | shows that over two-thirds of the respondents were teaching in government
schools and slightly more than half were in metropolitan schools. For the purposes of
this study, Ipswich, Gold Coast and Redcliffe were regar‘ded as métropolitan areas.

- ‘Statistics available from the register of teachers, obtained in November 1930, (Board -
of Teacher Education, 198i) indicate that the proportion of respondents in govern<
ment and non-government schools, closelys approximates that for all secondary,
teachers teaching in Queensland. These population figures show that 69 per tent of

per cent were teaching in non-government schools. ) »

.
*

Age.and Sex Co ‘ L ) . f

-

.

There was a slight majority of men in the sample (53. per cent). The population

statistics which show that 52 per cent of Queensland secondary teachers are men

(Board of Teacher Education, 1981), indicate the representativeness of the sample, in

tgrms of sex. Data collected by Bassett.(1980) .showed that the average proportion
/ male. teachers in Australian secondary schools was 58 per cent

- -

Theére was a _higher proportion of male teachers in government schools than in
.hon-government schools. The~proportion of male teachers in government schools was
55 per cent, in Catholic sgﬁodls, 44 per#cent and in non-government non-Catholic
schools, 48 per cent. . ’ ’

The age distribution of the respondents, tabulated against type of secondary scgsool
in'which teaching, is given below in Table 2. »-'

The data in Table 2 indicate that teachers i condary schools are relatively you}\g,
with nearly half the tgachers being 30 yedrs old or less, and only 21 per cent over
40 years old. Again, these figures closely approximate the age distribution bf}l}
registered secondary teachers in Qﬁeensla (Board Tea?:lger Education, 1981). The
- Queensland results with respect to age are ssi:]rirlfll_')?the Australian results found py
Bassett in Kis 1979 survey. For, example, Bas Sund that 52 per cent of secondary
teachers w;\go years or less, and that 22 per tent were more than 40 year 'old.ﬁ‘

. Y
B Q ) : 10 T “ :
\“ | { , 2 : ‘ ' ‘ '

i P : ) Yo 3
i o . ' - |

@

registered teachers teaching.in secondary schopls were in government schools and 31 ' N &

rEd
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Table 2: . Age of respondents by type of secondary school \

L . ‘T);pfof secondary school

{

’ Age Group* ' ' € Govemment _Catholic ~ Non-govt * Total -
) ) ) . non-Catholic '
. |- . , *% % % . ) %
L et o . (N=332) (N = 9¢) (N = 52)
, ! : = N .
Less than 25 years W» 18 16 6 BT .

25-30 years 32 26 ‘23 30
\/ 31-40 years ° Lo © 32 s . -
‘ ’ 41-50 years "0 € 21 .
51-60 years ~ 7 4 1; '
Over 60 years _ o . W3 S

-
*  Age grc‘up unspecified by three respdhdents

. . . N

From Table 2, it can be seen that teachers in non-government schools, and especial-, °

ly hon-government pon-Catholic schools were older than:teachers in government

schools. To illustrate, 39 per cent of teachers in non-government non-Catholic

s, schools were over 40 years, whereas 18 per cent of teachers in government second-¥- “ T
ary schools were over 40, s ' )

~

. R - . ')
Anothéd ﬁndinglof interest with regard to sex and age of teachers was that, on
average, male teachers were older than female teachers. Table 3 shows these results.

-

- ‘ Table 3; Age by sex of respondents R
) L1
. ' Sex N
Age Grdup . Male Female Total “ R
a . ‘ % % %* ;

:(N =249) (N =231)

. [ . LN 3 ) 7 - »
o0 -Less than 25 years - 9 T 23 1! - \)

. 25-30 years 30 30 - 30
e _ * ' .
31-40 years N 39 26 33 . .
- 41-50 years ‘ \\12 12 12 .
51-60 years ' A N2 7 _ ) ‘
.. ] Over 60 years 2N 2 y

L Table 3 indicates that, while the proportion $f teachpplXT

3

Teaching Experience

Consistent with the data on age, the resu
Table #, indicate a relatively inexperienced tea

secondary school teaching experience. )
. .

Afexperience, as shown\ in .
ching péofession in terms of length\of 2

. | . The relative inequ'ence is illustrated‘ by the finding that one-third of the teachers. )
had less than six years' secondary teaching experience, while almost two-thirds h .
less-than eleven years' experience teaching in secondary schools. The pattern o
secondary teaching experience o§ Queensland teachers is very similar to the Aus-

tralian pattern (Bassett, 1980) -
. PN

I .
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Table 4: Secondary teaching experience . -

Non-re‘sponsé «

. - - %

“ . Less than’ one year . 8

& \++ 1-5years ’ " 28
k- 6-10 years ' 29

. 11-20 years ’ ‘a 26

s ' More tha\ﬁ“zo y;ars ' 8

- : =

Teachers were also -asked to ‘indfate their extent of teaching experience
pre-school, primary, trade or TAFE, tertiary and special education, It was found that
about one-quarter of secondary teachers had some primary teaching experience. Very
- few, however, had taught students in any of the other groups, These results

summarised in Table 5. .

' > a
.

<@ . .
Table 5: Proportion of §econdary teachers'wlth experlgnt;e% levels other thart secondary

L]

in

are

FATIN [ v
L, i
Pre-school -
Pr'lmary
TAFE/Trade .~
Tettiary -+ -
Special

i . ¥

R Other . ~

- L3 . ] +
. . . T . .
o  Curent ‘Tea'ch}ng$ltuat&_/- : c

Nearly all of.the respondents (96 pet cent) had regular peaching duties in their
scheol. Nonetheless, there was a substantial number of teachers ,who “were also
administrators (7 per cent), subject masters or co~ordinators (20 per cent) or clas-

0 sified themselves in an 'other' category (6 per ‘cent). .

© The teachers in the sample taught a wide range of subjects. The major curriculum
areas of the respondents.are shown in Table 6. Respondents were asked to indicate

only one major curriculum area. . . A

' N

Tabld 6:  Major curriculum afea of secondary school téachers

English .

. : Mathematics

. gciences {including Chemlstry,)Physl_c's,
. ) Biological Sciences) :

. History

. Geography

7. f;orelgn languages 4

, ° . Home Ecopg@mics ' L
Commercial Studies
Manual Arts | \ -

At ' e R

Physical Education Br Health and'
Physical Education *

« -

14
13

16

0 ® & £ &

-~
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Educatlonal Background

' Teachers obtained their initial teaching qualifications in a diverse number of ways,

Table 7 shows the type of course, the type of institution and the location of the in-,
stitution at Wthh they obtained their initial qualification. y N

.

Table 7 InItIaI qualification of seeondary teachers’

L

‘The Tredommant methods of- obtaining * initial pre-service teachlng quahﬁcanons
- were

by a two-year course, a Diploma of Teachmg vr a degree plus a Diploma of
Educauon or Graduate Diploma of Teaching,

More of thé teachers-were educated in a teachers college or college of advanced
education only, than in a university only or in a combination “of the two, Most, res-
pondents undertook the majority of their pre-service preparation _in Queensland
although a sizeable number undertook it mterstate or overseas.

It is of interest to nofe that a hlgher proportion of teachérs in non-government
non-Catholic_schools than teachers in governlgent or Catholic schobls had attended a
unlversnty ab part of ‘gaining their pre-service qualification - the proportions being
60" per cent, 42 per.cent and 4! per cent for non-government non-Catholic, govern-
ment and Catholic schools respectively.

Also of interest is the' finding that a greater proportion af teachers in government
schools than.in non-government schools received the majority of their pre-service
preparation in Queensland. Eighty-seven per cent of teachers in government schools,
57 per cent of teachers in Catholic .schools and 73 per cent of teachers in
fidn-government non- Catholic schools undertook the' majority of their pre-service
preparatlon in Queensland. The major difference with xespect -to location of
pre-service education among various types of schools was that a large proportion of
Catholic and non-government ‘non-Catholic teachers gained their initial qualification

interstate. There was little difference in the proportnon of each group of teachers

educated overseas.

.13

-6

3

a ~  TIype of Qualification ' %
L One-year course . 1
Two—year course ‘ 23 .o
Diploma of Teathing g T 21 :
. Pre-service Bachelor of Education - ) 3 - .
Degree only (e.g. Bachelor of Arts) . 4 5
. . £
- /Degyee plus Diploma of Educatlon : 27 o
, . Other - ~ - 10 -
Tyge of ¥nstitutions at which obtained %
University gnly ‘ - 29
College of advanced education or teachers «qé
Gollege only
Both university and college of advanced ) 1
. educatlon . _ :
. Other ' 7°
N - Location - %
- Queensland . Y T
Interstate ~ - . 12 .
Overseas * - 9 ‘ .



B ¢. Teachers Zpre asked to indicate the nature of any qualifications, apart from their
pre-serviceé teaching qualification, which they had obtained. The most common
amongst’ these were: a Bachelor's degree (other than Education) obtained by 92
teachers, Bachelor of Education or Educatjonal Studigs by 48 teachers, a’ Trade
Qualification by 35 teachers, a. Diploma or Graduate Diploma by 34 teacRers,
(including. 11 who ‘had completed an upgrading Diploma of Teaching), and a masters
degree by !l teachers. . , . °

LI Table 8 -shows detalls of the secondary/chool attended by respondents for ‘the
majority-of their ‘secondary education.

<

Table 8¢ Secondary school attended

. > > - - T
. ! . ) %
Type ~ .
Government ) . 65
Catholic ' 21
Non-govemnment non=Catholic ~ - 14 .
© Location . d ’ ;’
(i) Queensland C ~ 77 -
¢ / Interstatd ' : : 13 R
. Overseas 10
. () - Metropolitan  + ‘ ' .. - 54 "
" Provinclal city . R s 22
~ Cour;lﬁ town .‘ ' o . . 24
- Mode of aﬂendance' .
As a day student . 88
. As a bbarder L ", 12
As an evening student T -
%s a correspondence student : .-
It can be seen from the table that the majority of %eachers had what might be e

regarded as a conventionalsedycation, Most attended a government secondary school,
were educated .in Queensland and were day students. It should be noted, nonetheless, )
that a sizeable proportion undertook the majority of their secondary education
either interstate (13 per cent) or overseas (10 per cent). -

A crosstabulation of the type of secondary school attended with the type of second- N
ary school in Wthh presently teaching produced the intetesting result shown below
in .Table 9.

¢ A !
Table 9: = Current school by secondary schoo} attended

. S : Current Schoo! A\ e
Government Calhollc' Non-govt ’
. . non-Catholic
' . % o % %
" (N = 330) (N = 95) (N =51)
. Govemment ) 75 © 35 53
: Secondary* ' )
pe school Catholic ) 15 52 [
’ attended Non-govemment : : )
non-Catholic 10 1t “, QU

* Non-respondenté =7

—N\
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Table 9 shows the tendency for a large number of teachers to returt to teach in the
same type of secondary school which they attended as a student. Thus, 75 per cent
of teachers currently teaching in government schools attended a government second-
ary school, 52 per cent of teachers in Catholic secondary schools attended a

- Catholic . secondary school as students, and 41 per cent of non-government

ron-Catholic teachers attended a similar type of secondary school. These figures can
be compared with the overall proportion of rgspondents who attended government,
Catholic 'and non-government non-Catholic secondary schools - 65 per cent, 21 per
cent ar;d \l4 per cent respectively. :

I3

Famlly Background

It is sometimes said that a large proportion of teachers come from homes in which
one or more parents are also teachers. The results of this study indicate, however,
that this is not true of teach in Queensland secondary.schools. Only a small pro~
portion of tdachers had eit 2 motHer (7 per cent) or a father (6 per cent) who
had ever been a teacher. . .

Indeed, the fesults indicate that teachers have come from a wide variety of family

. backgrounds, The major occupations in which teachers' fathers were engaged while

the teachers were at school are shown in Table 10 below. The occupations were
coded using the scheme developed by Broom, Jones and Zdébrzycki (1965) with the
exception that grazlers and other farmers have been combined. Using statistics from
the 1966 Census as. a reference point, the proportion of the total male Australian

workforce is also shown for comparison purposes. These statistic®gmre reported by .

Broom and Jones (1976). Between 1961 and 1971, this distribution did not change
markedly, although a drop in the proportioRppf farmers and farm workers is noted.

Table 10; Occupatlons otytespondents' tathers and occupational distribution of Australian
male workforce ~ 1966 . ’ - o

3, A reasonably high proportion of teachers 18 per cent) ‘aither did not respond to question or
gove an uncodeable response. Percentqges given are proportion of codeable responses.

Secondary  Australian P
¢ teachers' male )
fathers* workforce
Occupatlonial Group ' » 1966 )
Protessional - W7 8
Managerial = - g ) 15° )
Clerical v ' 18 14
Skilled manual ' 19 21
Semi-skilled manual .8 1
Unskilled manual : 'S 16 q
Grazlers and farmers : 15 . 7 .
Farm and rural workers - .3 4

Table 10 shows that 17 per cent of secondary teachers were the sons and daughters

of professional fathers; 15 per cent of managerial fathers;'18 per cent of clerical
fathers; 19 per cent of fathers who were skilled manual workers; and. 15 per cent of
fathers who were farmers. In. terms of the occupational \distribution of the Australian
male ‘workforce, there was an over-representation of teachers from professional,
managerial, and farm homes, and an under-representation from homes in which the
father was a semi-skilled or unskilled manual worker.

The mothers of 83 ber Cenq of th.e teachers were engaged in full-time home duties

_ for 'the majority of time the teachers were attending school as pupils and students.

fathers had attended secondary school and a further 15 per cent had a tertiary

education. Fifty-six per cent of the mothers had a secondary education, and an

additional 7 ger cent were tertiary educated. . . ,
. 15 S

-

-with respect to educational level obtained by teachers' parents, 47-per cent of the
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recommended by certain educationdl inquiries” that teachers
should spend some Wme in work other than teaching. For example, the Williams
report (Committee of [nquiry into Education and Training, Vol 3, 1979, p.8) recom-
mended that there Id be "opportunities for the short-period release or second-
ment of teachers to other fields of work™ The Select Committee on Education in
Queensland (Final Report, p.l2) considered that "necessary liaison should be
established with the private sector and-other Public Service Departments to allow
tedkhers to spend some tim& working in one of these areas as a riormal part of their
service". Recommendations of this type are strengthened by. the view that teachers
have little experience in work other than teaching. To illustrate, the Queensland
Economics Teachers Association submission to the Select Committee on Educatibn in
Queensland {see Hook, 1980, p.£9) claimed that "the majority of teachers have

limited or no practical experience outside of educational institutions". By giving

teachers alternative work experience, the argument runs, they will be better
equipped to teach their students about the types of jobs they may enter after
leaving school. Thus, in a submission to a South Australian Working Party employers
claimed that - )
- L] 4 .
teachers shauld spend some of their time in commerce and industry 'so that
they would be better prepared to advise their students, and would then try to

introduce into the_curriculum more suybjects releting directly to working life.

(Report of Working Party on ‘the Transition from Secondary Education to

Employment, 1976, p.64).

In the light of the above,tit is important to consider firstly the extent of teacher
participation in work other than teaching and the types of otaupations in which they
have been engaged. It is also important to consider teachers' views on alternative

programs of work experience for teachers - would they be interested ‘in participating -

and in what types of occupations would they be interested i® gaining experience?
This report attempts to answer these two questions. In doing so, it provides inform-
ation which might be used in planning programs of work experience for teachers or
students in teacher education institutions. A

o~

I .
An_issue which also needs to be carefully considered is not dealt ‘with by this

"+ survey. That is, does involving teachers in programs of work experignge for teachers

make any difference to the way‘in which they teach their students, and, in par-
ticular the way they help their students learn about the world of work outside the
school? ey

v Previous Fuli-time Work Experience

| »
Teachers were asked to indicate the full-time occupations (other than teaching) in'

which they had been engaged, and the length of time in which they had been
involved in each occupation. They were also asked to indicate how long they had
spent in each occupation during four different syages of - their education - before
completing secondary studies, after secondary studies gnd before teacher training,
during teacher training and after completing téacher tralning.
) . Aa]

In all, slightly rore than half of the 483 teachers had.some previous full-time work
experience. The amount of time spent by teachers in other types of work and the
period of their careers in -which it was spent is' given'in Table 11 below. Teachérs
were asked to include vacation employment. .

If the "Total" figures in the top row are considered, it can be seen that a large pro-
portion of those who have full-time work experience other than teaching have
worked in other occupations for short periods of time. Moreover, including those who
have no other work experience, about two-thirds of teachers in Queensland second-
ary schools have one year or less of full-time work eXperience in an occupation
other than teaching. On the other hand, at least 87 teachers or 18 per,cent of total
respondents have engaged in other full-time work for a period of .more than two
years. Of these, most undertook this employment before completing their teacher
preparation. Five per cent of Queensland secondary teachers have been engaged in

* another occupation, full-time, for more than five years.
ﬂ. N

. , lv‘_.l 2y 16-
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Table+11: Number of-teachers will full-time work ei(perlence at various stages of their
career :
. ’ DURATION
. ‘. ‘
- 3 months 412 1-2 2-5  More thon Unspeci-
. . or less , months years years S yeors fied Total
. TOTAL* ' . 24 65 26 64 23 43 245
Befqgre completing . ' »
secondary school 23 1_3 3 10 3 v 7 £
. P )
Before commencing : . . ) : -
' teacher tralning 33 . 26 7 ‘3‘_' . % 21 136 .
¢ .{Duting teacher : . '
i training  * 26 26 6 h \ 1 21 810. s
After teacher”’ ' ’ ;L : :
tralning . ‘ 15 ' 26 14 21 3 15 ‘92 )
Number without full-time work experience = 238
‘ . Figures in this row ore number of teacRers who have had total work experience. of warious

) ‘lengths of time. The individutl column entries do therefare not sum to the tatal.

In Bassett's survey of teachers, it was found that 24 per cent of Queensland second-
ary teachers had at least two years' experience in an occupation other than
teaching. I{ is not possible to directly compare Bassett's results and the findings of
the present report for periods of less than two years, as Bassett's report excluded
vacgtion employment while this survey included it. Bearing this in mind, it is sig-
nificant to note that Bassett found that, 66 per cent of Queensland secondary
teachers had had po work experience other than_jeaching (when "nil" and "nil
response" are synmed). The difference between Basselt's findings and the findings of
this report (which show 49 per cent without any full-tim§ work experience) can
probably be largely explained in terms of vacation employment. For Australia as a
whole, Bassett's results showed 61 per cent of secondary teachers without work . .
— . experience other than teaching and 27 per cent with more than two years'

) experience. : ) T

: . pe . )

. It is also of interest to note that 82 teachers were in full-time occupations for more’

than three months after completing secondary school and before corfpleting teacher

training. These might be seen as a group of teachers who did not undertake teacher

¢ education in the semester immediately after their secondary-education but engaged
in some other occupation between the two.

The majority of teachers who were involved. in other 'pccupations:were employed as:

clerical and office workers (85 teachers) .
shop assistants (49) LT
tradesmen or apprentices (46) ‘ C ’
labourers (28)

waiters, bar tenders (27) . .

farm or rural workers (20) ) :

members of armed services (18) . ’
factory workers (15)

drivers, railway workers (14)

. op - storemen and packers (11).

Of the above occupations, the only ones which were engaged in by \a majority of
respondents for more than one year were tradeswork or apprenticeships or military
service, These data suggest”that the only major groups who switched to teaching .
after embarking initially on another career were those who were formerly tradesmen
or apprentices. For most of the other positions, it appears that many teachers sought

c positions only on a temporary basis. N .

Further analysis of the results indicates that the former tradesmen were now mainly
manual arts teachers who -entered teaching via a special trades entry teacher edu-
cation course. When the 35 manual arts teachers-are removed from the analysis, the
number of teach&rs who have had some full-time work experience 'fall}A;o‘rm 245 to

ERIC e 17
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214, More‘signiﬁcantly, the proportion with ore than rtwo yeﬁrs"full-time work

experience drops from 18 per ceht to 13 per cent when the manual arts teachers are
excluded . .

+ A breakdowri of the major‘,océupation_s by stage of education at which teachers were
involved il them is given in Table 12, -

g
" . Table 12; Major occupations in which teachers lnvolvec.i ~ N
————
. B WHEN INVOLVED
Befo_}e Before During After
4 completing commencing - teachey teacher
L . ' secondary tedcher -training training
a school training .

Clerical and office workers 10 43" 18 32
|Shop assistants 30 16 16 * .5

Tradesmen or appréentices { 24 5 ’
Labourers 13 9. [

Waiters, bar tenders - / 8 15 6

Farm or rural workers 7 ¢ 7 8 "5

Members of armred services - ) 3 5 13 .
Factory, workers 4 (5 5 3 ’ )

| Drlyers,fallway workers T 2 5 6 :

Storemen and packers 5 3 4 1

N
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The occupation in which teachers were most often involved before secondary school
was as shop assistants; before commencing teacher training the most common occu-
pations were clerical and office work, trades or apprenticeships, labouring and as ‘
shop assistants; during’ teacher trammg they were c?%ncal and.office workers, shop
assistants and waiters or bar tenders, and after teacher training they were clerical
and office workers and members of .the armed services.

Comparing length of full-time experience i other occupanons among the types of
school reveals that a higher proportion of teachers in government and Catholic
schools than in non-government non-Catholic schools have had no outside work
experience - the proportions being 49 per cent, 55 per cent and 38 per cent respect-

" ively. This difference is most marked in the older teachers. Of teachers over 30
years, the proportions with no full-time work experience cutside teaching are 43 per
cent for government schools, 62 per cent for Catholic schools, and 29 pem;:gnt for
non-government non-Cathohc schools.

]

Previous Part-time Work Exgerlenge

‘Teachers were asked . to 'indiééte:‘the nature. of their previous part-time work
experience outside teaching in the same manner as they indicated full-time work
experience. The results are shown in Table 13, '

Table 13 indicates that 65.per cent of Queensland secondary teachers have had some
part-time work experience other than teaching. As with involvement of jgeachers in
full-time occupations, the majority of this work experience was \ﬁ'taken‘ by
teachers for short periods q,f time. Nonetheless, 18 per cent of teaclers had been
engaged in part-time occupations for more than two years. . ) .

Table 13 also shows that a large proportion of future teachers undertook part-time

employment during secondary and tertiary studies. A smaller number have undertaken
part-time employment after completing their teacher preparation.

s ' ~

- .
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Table 13: Number of teachers with part-time work ekperience at various stages of thelr

4

career .
* "*  DURATION
i 3 months 412 1-2 2-5 More than Unspeci-
- or less- inonths yedrs years 5 years fied Total

TOTAL 29 © 6 37 75 1 90 314

— v - . -
Betfore completing - y i
secondary ehool 43 3 / 20 24 3 57 Q178

cone .
Betore’commencing X
teacher {raining 52 no.oe 12 -, w 130
During teather ' ' : . . : ™ .
tralning 24 X 53 17 30 1 - 48 .173
After teacher ’ > = ,
tralning . 23 9. .5 v 5 23 94
Number without part-time work expérience = 169 . .- o

’

Fhe major part-time occupations in which teachers were involved were:

“ghop assistants (126 teachers)

\ waiters, bar tenders (68)
clerical and office workegs (52)
labourers (48) .
farm and rural workers (%)
factory workers (30)
postal workers (23)
tutors, workers iri education (22).

I3

Opinions concerning Invoivement In alternative work ex erlencé programs for teachers

. position that teachers should spend so

time im work ‘experience, other than

A large majority of teachers (81 per cent’%f respondents) were in favour of the pro-

teaching, as part of their normal career pattern. A similar majority
respondents) indicated that they would be prepared to participate in a program of

“alternative work experience for teachers in an out of s

extended period of several months.

»

.
-

6 per cent of

chool situation for an

The concept of programs of alternative work experience was equally highly endorsed
by teachers in different types of schools, of different ages and teaching various

_subject areas. The proportion of manual arts and commercial teachers indicating that

work experience should be part of a teacher's normal career pattern was, however,

somewhat higher ‘than the average - in each case more than 90 per cent endorsed

the idea.

Similarly, there- was equal willinghess, on the pari o
types of schools to participate in a work experience for teachers ptogram. Younger.

:

f teachers from the different

teachers expressed slightly greater readiness to- participate in such a program than

did older teachers. A very high proportion of manual arts teachers (9% per cent)

indicated that they would be willing to be jnvolved in the program.

Thé major types of occupations in which the teachers indicated that they would be

interested in participating were:

clerical and office work (75 teaéhers)"

trades (45)

managerial (42)

computer programming (32)
“social work/child guidan (25)
public relatiens/advertising (22)
catering, (22)

farming (18) - i v

12

architecture, engineering, surveying (17)
nursifig, professional medical work (17).

19
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It is interesting to-compare the above list of occupations with those 1n which
: teachers’ had previously participated. While clerical and office work was rated highly
in all lists, there was nonetheless a tendency for the occupations in which teachers
‘would be interested in partncnpatmg to include. more professxonal and skilled

. pccupatlons. R
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TEACHER. AND CLASS CONTAET WITH WORLD OF WORK

In this section, the~number of times which individual teachers organised visits from.

business firms, industry associations and employee associations to talk ‘to studerits in
their classes, the types of organisations which spoke to children in class, and
reasons wWhy more visits Were not organised are examined. In addition, the number
and nature of visits by tie teacher with his classes to plages of employment and
reasons constraining more of these visits are explored. 7

In considering the results, it myst be recoghised that they reflect the amount of
contact that the individual teacger with his classes has had with the world of work.
The results do not give an account of the amount of student involvement, as part of
the school program, with the world of work. A large number of teachers (75 per
cent) were-in schools in which there was a careers or gyidance officer who was res-
ponsible for organising visits, In some schools,- therefore, it might have been more
appropriate for the careers or guidance officer, rather than the individual teacher,
to.arrange visits to or from organisations\ftsid.e the school. ' )

_ Further, the results do not generally show init@atives that have been organised at a
school level-to p‘\'omzte greater contact between students.and the working world, A
t

useful outline of the€types of séhool initiatives implemented in Queensland to helg
studenfs to enter the world of work can be found in the Report to Schoeols from th
Director's Comnjittee on Secondary Education (Department,of Education; 1979). The
following programs illusj{rat_e the kinds of ‘initiatives which secondary schools have
developed to increase sfudent contact. with and awareness of the world- of work:
Work Experience programs, Link courses with TAFE, Career. Awareness programs,
Youth Employment Training, Jqb Readiness courses. Interested readers are referred
to the Director's Committee Report mentioned above for more detailed information.
' L T 253

Téacher—-_lnmated Viﬁts from World| of. Work to Teacher's Cla%sesi ) . :'_;m &

R

A a/ o
 The number of times individudl teachers were responsible, either directly or through

the guidance officer, for. organising business firms, industry associations, employee
associations or othe? gréups in the workplace to talk to their students was not
great. Seventy per cent of teachers had not had any 'suchk visits oggur, 9 per cent
had had one, 8 per cent - two and 6 per cent - three. As pointed out previously, the

fact that three-quarters’of the teachers were in schools in which there was a .

careers -or guidance officer responsible for organising contact between the school
and the, working world should be borne in mind whep interpreting the results.

- -

" There was not a great deal of variation ambng the different kinds of schools Wwith

respect to the number of visits arranged by teachers. Notwithstanding this comment,

teachers in Catholic schools tended to arrange slightly more visits than teachers in

other schools - 1 per cent of teachers in Catholic schools had arranged for four or

more visits compared with 6 per cent ofpteachers in the other schools. o
- ~ . . :

5 L
A comparison of the number of visits for teachers who specified the various curri-

culum areas -as their major teaching.field is also of interest. Because the number of-

teachers indicating any given teaching area is reasonably small, these results must
be taken as tentative. The findings are further clouded by the fact that the visits
teachers arranged were riot necessarily concerned with their major curriculum area,
but might have been for classes taken in their second teaching subject. Bearing this
in mind, the results tend to indicate that Physical Education (25 teachers total), Art
(16), Mathematics (61) and Foreign Language ({7) teachers had fewer than average

visits, while History (19), Geography (17) and Commercial (41) teachers had more

than the average number of visits.

While ‘teachers arranged for a wide variety of organisations to visit their classes,
the major ones were:

. government or semi-government organisations (33)

. post-secondaFy educatiopal institutions (28)

. banks/finance companies (28) ‘
local businesses/retail sales establishments-(25) °
Commonwealth Employment Service (24) )
industrial plants, factories (24) ' - ” o,

insurance companies (20)
armed services (15).

_1 .
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Teachers were asked to indicate whether they would prefer more of this kind of

visit and to indicate the extent t® which eight listed reasons constrained more visits

taking place. The non-response rate to these quesnons was rather high, ranging from

9 per cent to 13 per cent. This was largely because some teachers who had not had

any visits ignored these questions. In reporting results, the percentag?&gwen are the

- proportion of t'espondents to the question rather than the total number of teachers
~ Wwho returnbd questionnaires. - .

A large. majority o{&teachers (84 per cent) claim that  they would like more
members of ther world of work to visit students in ir classes. While this study
cannot provide direct evidence which shows that havmg these visits is of use to
students, the fact that most teachers wanted more gives an 1nd1rect 1nd1caﬂon of
their value.

Theé extent t% cwhnch teachers saw each of e1ght l?sted reasons as a constraint to
. orgamsmg more vnsnts is shown below in 'l'able 14,

Table 14: _Re’asohs constraining more visits from members of working world to classroom

‘ ’ © Very Moderately Slig'htl;' ‘;ln-
Impor.tunt Important Important  important
/ R ] X X
School policy ¢ ° 20 22 23 3B |a
Finance ' - T 1 20 23 46
Teacher’s lack of time 40 - 32 17 1
Timetabling difficulties - . T3 37 .18 1t
L ]
Unwillingness ot suitable representaﬂves 10 *29 s 32 30~
to participate : . .
. Unavailability of sultable represenlatlves 18 * 28 30 24
-, ~|Lack of interest shown by students - ,10 24 "33 32
- Lack of interest shown by colleagues ‘8 22 33 38

4

It is clear from Table 14 that teachers consider that the major constraints agains}
arrangmg more visits are the teacher's lack of time and the difficulty of fitting the
. . visits in to the school timetable, All of the other listed reasons were rated as
shgﬁtly lmportant ore« ummportant by the majorl‘ty of respondents.
- ‘ The answers to this quesnon were analysed by type.and location of school. BN
Differences in the responses among government, Catholic and non-government :
n-Catholic schools were not great. The following differences are, however, high-
> lighted: L : , ’
L - N . -
. Teachers in Catholic s&ols' reported - school policy-to be less.of a
nstraint than did teachers in government or other non-government
chools -.the &opornons considering school policy as a very important

or moderately§important constraint were 31 per cent for Catholic
schools, 45 pet cent for .government schools and 53 per cent for
non-government non-Catholic schools.

C . Lack of interest shown t':y students was rated as more important by
teachers in government schools than in other schools - the. proportions. } .
’ considering this very important or moderately important being 39 per -
cent for governmeflk schools, 26, per, cent for Catholic 'schools and 22 | *
per cent for non-, raiment non-Catholic schools.

Unavailability of suitable representaﬁves was  more important for
country teachers (59 per cent rating it as a great or moderate
constraint) than provincial city. teachers (48 per cent) or metropolitan |
teachers (39 per cent), . _—

: .
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Class £xcurslons with Teacher to Places of Employment
. - ‘ . ,
The level of involvement of teachers in visiting places of employment with their

classroom. Seventy-one per cenNof teachers had not taken their students to any
places of employment; 13 per cen d taken them to one; 7 per cent had taken
them to -two; and 8 per cent of teachers had taken their students to threa or more
places of employment. ot B} -

t ) °
The number of visits was very similar in government, Catholic and non-government'
non-Catholic schools. :

.students was similar“to that AKrrlj:gaers of the world of work coming into the

.
-

Bearing in mind the caveat issued before, teachers who specified Geography, Home
Economics or Commercial studies as their major curriculum area tended to take their
students op greater than average number of visits, and teachers of Foreign
Languages and Physical Education tended toy take their students on fewer than

.QVerage visits.. . A

.

o
b

The main places visited were:

\

industrial plants, factories (71)

government and semi-government organisations (39)

local businesses, retail sales establishments (27)
post-secondary educatlonal institutions (20) 7

farms (16). , , . : / .

@

There was a great, deal of support among teachers for more of these visits - well
over half of the teachers indicated that they would lxke to have more v151ts to the

“"world of work". . .

- ~

An analysis of visits to the d of work by geographical location. of schools -
revealed that fewer teachers hm'opolitan schools than in provincial city schools
and fewer teachers in provincial city schools than country sghools took their
students on such excursions. Sevénty per cent of m&tropolitan teachers, 67 per cent
of provincial city teachers and 55 per cent of country teachers made ng such visits.
It ¥ also -nteresnng to find that a higher proportion of teachers in courtry schools -
wanted more excursions to the workplace than d1d teachers in metropolitan or pro-

vmclal ity cho\olj . \

The lmportance given by teachers to elght listed reasons for not taking thelr .,
students to more ‘places of employment is, shown in Table 15. . .

—
Table 15: Reasons constraining more vlslis to places of eeronment’ : v
) Very‘ MZderotely Slightly ’ Un-
Important Impg;-tont Important  important
- : % % % %
Schoot policy ' 27 27 21 25
Finance 27 . - 21 ~ 2 N 22
Teacher's lack of time 43 - 30 17 10
Timetabling difficulties ° 43 . 34 17 6
Unwillingnéss of suitable organlsations B 9 - 26 3 29
to participate { . ‘
Unavallability of sunablé organisatloﬁé' 18 28 28 » 26
Lack of interest shown by students ) ' 8 24 29\ ’ 39
Lack of interest shpwn by colleagues ' 7 23 - 32 - 38

o

The non-response rate to this question was quite high - about 18 per cent. There
appear to be two reasons for this. As before, some teachers who had not arranged
any excursions ighored the question. The number of non-responses was also probably
increased because the reasons listed were the same as those isted for not inviting

"mere representatives of the world of work into the classroom. Some teachers may

16 23 &



thé main reasons given by
flent. In addition, slightly
nd finance were very
important or moderately important \constraints to*ar anging 'more excursions, In- all
ther cases, a- majorlty of respondenits rated the [feasons as sh§_htly important or un-
portant. - .

. *

.

] esponses to thls question were analysed by type
sdhool. The most strnkmg dlffe(ence"found was -that} teachers in country schools

rovificial city counterparts,
sidered unavailability of
., sui le orgamsatnons to be a very \or moderately important reason, why more
-excursions to placeswof employment were npt "undertaken, and significantly, 37 per.
cent\ of country teachers oonsxdered this factor very important. The proportion of
city schools who rated unavailability of
oderately important constraint was much
lower \- 42 per cent and 38 per cent respectiv ly. .

. School policy as’ a - constraint
S important by teathers in Catholic schools =40 per cent considering

\ .was of great or moderate importance compared with 58 per cent-in -

other schools.

. Lack of interest Shown by studen\ts was rated more important‘ by
. - & teachers in goverhment schools - 36 per cent of these tea» chers con-
. sidered that it was very or moderately important. compared with 23 per

cent of teachers in-other schools. \

] ~'\
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TH ROLE\SF-SECONDARY SdHOOLS‘ Ir:l PREPARING STUDENTS FOR THE WORLD OF
WORK - : :
‘ . v N . .

This|section ‘deals with secondary teachers' opinions congerning the aims Aof/sZcond-

-

ary education and the adequacy of the curriculum in the various subject argfas in°
. preparing students for the world of work. '

Alms 6f Secondary Education ' \ . . -

“Teachers were asked to rate their level of agreement on a five point scale (strongly
agree,| agree, undecided, disagree, strongly disagree); that each of 19 items should be
j ry education. They were also asked to indicate- whether the
ach aim in*secondary education in Queensland should be -

increasgd, decreased orjremain the same. ) \

included those that were related to the secondary school's

s¥or the world of work. To provide a balance, and to gain

a second group of items, concerned with what might be
induded. Some items were .

_taken from Henderson's gtudy | ) _
in Western Australia any from Campbell and Robinson

study* (1979) on community
beliefs\abbut schooling, Others were written especially #or. this study.

4 4 , M ‘
\ln ordet to provide a check that the ifems were in fac r%easuring two clusters of
\ aimis, a\factor analysis|was carried out on the respdnses.. Factor _analysis- is a,
7 - statistical technique which may be used to explore the-way in ‘which items cluster .
together \to form a mean]ngful set (see Nie et al, 1975, fdr a detailed explanation of .,
ctor analysis révealed that thope: items which had been
reflecting aims of secondary education concefned with

{ personal development dig form a factor or meaningful group of items, Thosd, designed ’
\ to measure, aims related| more directly to preparing students for the working world
1 d to split into two[clusters, The first of these might be seen as preparation for ¢
the world of work in a general way, while the second was more concerned with pre- o
- paring students for spefific types of occupations. One aim (to prepare studgnts to aoo
enter tertiary education) did not fall readily into apy of the three groups. ® .

Thus, the aims of secopdary education reflected in these items would be considered
- to fall ingo, three clusters - those concerned\\:ith ‘personal development .of tHe
. student, tho%8\ concerned with preparing studen¥s generally fqr the working rid,

and those concerned with preparing students for certain types ¢f occupations.

The B‘roportion of respondents agreeing with each aim of secopdary education ie.
agreeing or strongly agreeing) and the proportion favouring an ihcrease are given| in
\\ ¥ Table 16. S o . L < .

| Table 16; Proportian /of resp ndents ‘agreeing with each"aim of secoﬁt;lg’ education, and
[ proportioh/ favouring an inérease in fﬁrﬁ;ﬂbﬁm asis in Queensland secondary - *
Lo . schooling! - , A * \ .
‘ . . -

.

7 'Proportion. | Proportign

.
| tem s N e ‘ag elnfg favouriny ) :
No. : Ite WA . ‘ _ \increase! o
H . \\ 5 .
“\, ’ \\ ’ \ . %
\ ;

! . >
13.” Developing In each child a sense of personal worth : 10& 82
and esteem L . . , &
4. Teaching students how to co-opetate with other i 99 "
people \‘ - N b
y .
3. Teaching basic literacy and numeragy skills 98 ) 69 . ¥y
» 4, Making students aware of different types of jobs/ 97 73" '
careers available and what is involved in each one : \
17. Helping students appréciate chltural activitieg .. - .97 . 72
/18, Assisting students in forming positive attitldes A7 A 79 )
) towards work ¢ - —
ERIC - . ) : -
: ~ | :

o . . l . ’-'
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ltem
No.

H ‘ ‘ - \ :\ i 2 ‘..'.'j l\&;/} ’
- + | 1, Teaching basic problem-solving skills so-students. ' : ) 96 - 80 ' R

- ‘are competent.to solve problems in a job situation « e

O " T al G -
. ‘\\ ‘v . . .+ [Proportion Proportion
A . _ - .. - agreelng*  tavouring

\Item v Koo o " increase
. . * . N ]

4 . . y . .
11. Helping students.to gain an understanding of the - | . \
* training and educational background required to . . 95 69
enter specitic occupations . L

\ . | 16. Assisting stugants to protitably enjoy their: tsipe © o e e
' activities _ -&,J . ECI - 69 -

2. Teaching students how to go abbut gettin ;"

e : + *(e.g. Interviewspersonal appearance} .. 93 74

5. Helping students to understand thelr tutufe/"rol_e ‘
as members of the workforce

" 93 74

© A1 19. Preparing students for the possiplit ,ogﬁnempj&.)'fne‘n - 91 . 72
: s , A IO TS SR . «
6. Helping students understand thg eX . aﬂonsi;e{);%;? 91 73

employers -

. ' . o \ - :

8. Helping students understand how a business¥ ﬁ":. e - 80 " 50
385, P v,

operates - - ST ~

. 1. Preparing students to.enter tertiary k‘e\ﬂjcat% T S 79 . 26

15, Helping students to gain an understandlng'c:fv he :

type of job they are Il{<el“y to be dolng. ™ e I sé
A S

3

10. Teaching students ‘about safety\ln lndustr‘);-; - S C 73 48

9. Nelping students tq understand the role qﬁgmanagefé e 66 43 .

* . in business a T a

7. Teaching students.skllls that will be used -.dlrect‘ly‘:" . 58 | 40"
in their jobs ST

g . " ' ' .

¢ Examination of Table ¥ indicates that te ychers strongly endorsgd those aims of

secondary education concerned with person%fdeijelopm’en.t (Items 1%, 14, 16, 17, 18,
19) and would also support ap increase in emphasison these aims. More than 90 per
cent of respondents thought that each ofyihese six aifhw should be a major- aim of
“econdary educagon, and over two-thirds %,ant‘ég an ingrease in -current practice in
Queensland secondary- schools on each aim.g, —~1 v

Teachers also agreed that secondary schools should aim| to Help students to prepare®
for employment and the*world of work in a geneéral way (particularly Items‘l, 2, 3,
4, 5, 6 and 11) by, for example, "eaching students hpW to go about getting a -job"
and "helping students understand their future, role as jmembers of the workforce'.s
There was also a. consensus that the emphasis’ on.theje aims should be increased,
“with more than two-thirds of respomdents ipdicating: that-there should be an increase..
in present emphasis. ' o R T S :

The remainder of the aims, while still endorsed by a majority of tgachérs, were not
.- * rated nearly as highly, These items, with the &xceptian of Item 12, might be con-
sidered to be related more to breparing students for pecific types of employment
rather than to the world of work in general.’ For. example, Items 8 and,9 refer
specifically to "a business" and Item 10 to "$affty in industry". In patticular,
o teachers could not agree that teachirg students skilléithat will be used directly in
their job should be a major aim of secondary . educafion Moreover, there, was a lack
of consensus among teachers .that emphasis on these dims should be increased, the

proportion favouring an increase general]yilﬁgeing in the 40-50. per cent rar_!gé’,

! In general, a reasonably high proportion (79 per cent) pf teachers felt ‘that a major
’ aim of secondary education should be to prepare students to enter tertiary education ] .
(although this item was-not endorsed as highly’ as'items related to personal develop- P
ment or general preparation for the World‘of'wcfk, However, tedchers did- not : N
 consider that thére. should be- any increase in 'en'lph.'[sis of this aim of secondary :
E l C education - only about one—qua:rtef fayoureg an increase. : . . S

-,
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It should be noted that, with the exception of Item 12, a very small proportion of
teachers thought that the emphasis in current practice on each aim should be
decreased. In each case, the proportion of respondents. favouring a decrease in
emphasis was less than 4 per.cent. A slightly higher proportion of teachers (11 per
cent) considered that there should be a decrease in emphasis on preparing students
for tertiary education. ) : .

Further analysis of these results in terms of sex and age of teachers, type of sch(ﬁ{
in which employed {government, Catholic, non-government non-Catholic) and amou

of full-time work experience (none, one year or less, more than one year) was under-
taken. In all, 152 main effect comparisons were considered. A main effect com-
parison consists, for example, of comparing the extent of agreement on a particular
item for teachers in the various types of school. Of the 152 main' effect com-
parisons, 17 were "sighificant" in‘ a_statistical sense (at the .05 level), In absolute
terms, however, most of these differences were quite small. These results therefore
generally support a high degree of consistency across the groups of teacherss That
is, male and female teachers of all ages, employed: in various types.of schools and
with varying degrees of work experience ‘consider the same aims important. for
secondary education, and would support amy increases on each- aim to a similar

© extent. .

Notwithstanding the above, éppreciéble; differences did occur for a smallfumber of
items. These concerned varying emphases given to’some-items by teachers under 25
years and by teachers 25 years or. oldér. In particular, a higher proportion of

younger teachers than older teachers agreed that each of the following should be a
major aim of secondary education: :

. Teaching student's's_kills that will be used directly in theit jobs (75 per‘ )

i cent under 25 agreeing; 54 per cent'25 or over agreeing)
. Helping students understand how & business operates (91 per cent under
25 agreeing; 78 per cent 25 or over agreeing). -
In addition a higher proporti;’)‘n 6: younger teachers than older teachers thought that
‘there should be an increase in emphasis on the following aims:
. Helping students understand the expectations of employers (85 per cent

under 25 endorsing, increased emphasis, 71 per cent 25 years or more

- endorsing increased emphasis) . .
. Teaching students about safety in industry (57 per cent vs 46 per cent)

. Assisting students in forming positive attitudes towards work (87 per
cent vs 77 per cent),

In simmary, the impression gained from these results is that the teaching force
strongly supports the idea that secondary schools should promote the personal
development of students and should help prepare students for the "world of work" in
general. They also endorse an increase in emphasis.on these aims, Teachers in
general are less enthusiastic about the secondary school helping to prepare students
for specific types of jobs, and would not agree that there should be an increase in
emphasis on these aims, e ’ .

These results are generally “consistent with those found by Campbell and Robinson
{1979) in their survey of teachers, students, parents, business people and unionists.
“They found that, overall, a higher proportion of respondents agreed that a primary

. function of schools should be "to develop in each child a sense of personal worth

and esteem" than agreed that’a primary function of schools should be "to prepare
children to enter the workforce". Further, a higher proportion considered that the

- present emphasis in school practice on the former aim should be increased than did

for .the- latter aim. Campbell and Robinson's study also showed that a higher pro-

portion of students, parents, business people and unionists considered that a primary .

aim of schools should be to prepare students’to enter the workforce. Teachers were
also the group who least supported an increase in this aim, while business people
were most supportive of an increase. ’ : o

Reviewing the Australian literature, Sturman (1979) concluded that students them-
selves considered that they had been given inadequate preparation for the world of
work.. In particular, students considered that the career education and guidance they

had received at school had been of little help in preparing ‘them for the world of

work,

v R7
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Place of Different Currfculum Areas in Praparing Students for the World of Work

Moving from the level of the overall aims of secondary education to ‘speclfic
“subjects within the secondary school, teachers were asked whether, for their major
subject area, they considered that the curriculum adequately prepared students for
theTvLorld of work. The results overall, and for the major. curriculum areas, are given
in Table 17, »

Table'17; Proportion of teachers overall and in major curriculum areas ';vho consldered that
the curriculum adequately prepared students for the world of work

SUBJECT

N Overall English Maths Notural Home Commercial Manual
Year Level - : Sciences Economics’ Arts

1 ] x 3. x % x x

Year8 5 4#  56(k6) 59(42) 43(47) 3BGN - 3504
Year 9/10 57 73(59) 60(50) 46 (52) - 57(37)  68(38) 56 (34)
Year 11/12 . 57 53(51) 63(u3) 37(s3) 72028 57 (30) 79 (24)

{Numbers in brocku.t,s represent total number of respondents, for -sach subject within Yeor level,
© _to the queation.) : T

In general, and within subject areas, teachers considered that the Year 8 curriculum

less adequately prepared students for the world of work than did the curriculum at

other Year leyels. In reading teachers'' comments, however, a large number of -
teaghers considered that Year,8 should net be expected to prepare. students’ for the-

world of work, Many teachers félt Year 8 should be a consolidation of the work of

primary school or a general preparation for the later years of secondary school.

At both Year-levels 9/10 and 11/12, all major subject areas, except the sciences,
were seen by more than 50 per cent of teachers as adequately preparing students
for the world of work. In particular, English and Commercial subjects at the lower
secondary level, and Manual Arts and Home Economics at the upper secondary level

. » were considered to be preparing students adequately by a substantial majorityl of
teachers. : .

‘Those teachers who said that the curriculum was adequately preparing students for
the world of work were asked to indicate in which ways in particular it was doing
this. Those who claimed that the curriculum was inadequately preparing students for
the world of work were asked. to indicate what might be included in the curriculum
to more adequately prepare students for the world of work. The results of these
open-ended comments for the major curriculum areas are reported briefly below.

English

At the lower secondary level, teachers pointed to the skills of reading, writing,
speaking and listening and more specific employment-related skills. such. as

- form-filling, letter-writing and interview techniques as being impertant ways in
which the English curriculum helped students enter the world of work. Some teachers
also mentioned that a careers unit was incorporated into their program. In the upper -,
secondary school, while basic literacy was still seen as important, there was a
tendency for teachers to see the affective aspects of.a student's development as
related to preparation for 'the working world, Examples cited included values
formation, heightened sensitivity to world around them, emphasis on world issues, . |

- self-confidencé and understanding of human experience through literature.

Although there was only a weak desire by teac¢hers to have the English curriculum
at lower secondary level changed to make it more relevant to the world of work,
suggestions for thange included introduction of public speaking, values education and
literature more closely related to-life experiences of "the students, It was- also
suggested. that work experience for students could be introduced. In Years 11£12, a
number of teachers felt that there was foo much emphasis on literature in the
English curriculum. It was suggested that the English curriculum might include -
) simulation of employment-related activities, job  interview role plays, public'. :
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speaking, wotk experience for students and greater emphasis on material from

magazines, newspapers and government reports. Some teachers felt that the intro-

duction of these types of components into ‘the English curriculum could "be

facilitated by the introduction of a second English course, for example, Business

English. = ' £ ' .

Mathematics ' .

In the lower secondary school, helping student$ with "basic" numeracy skills was

considered by teachers to be an important way-mathematics prepared students for
the world of work. More specific examples such as taxation, insurance, hire
purchase, use of’ computers and calculators, -measurements, estimates and approxi-

" mations were also mentioned. At Year lévels [1 and 12, the content-of.the Social

Mathematics course was considered to be most relevant to the world outside the
school. In particular, Social Mathematics deyeldped an awareness of the use of com-
puters, finance, probability and statistics, and-social implications of mathematics.
The course was considered useful by teachers because of its essentially practical
orientation. On the other hand, Mathematics I and Mathgmatics Il were seen as being
related ta the world of tertiary education. - :

relevant to the world of work would be to introduce more applied ‘mathematics and
to relate it more closely to real-life situations. Students might then be able to. see
how mathematics is uséful in realistic and practical situations. A number of teachers
questioned whether. the aim of mathematics should be to prepare students for the
world of work. ' . : .

‘

At the lower secondary level, science was seen to-provide a "broad- overview"-of
scientific principles; it.was not necessarily related directly to the world of work, A
comment from a lower -secondary science teacher typifies this type of response: "the

. science curriculum probably has no direct relevance to work, but it gives students a

basic idea.of the laws of the world as-well as basic ideas of biological phenomena',
Other teachers reported that learning how to read scales, record data, write reports
and work in a laboratory were aspects of the science: course in Years 8, 9 and- 10
which had direct application to employment. :
In the upper secondary school, the following aspects were mentioned as ways in
which science helped students as future participants in the world- of work: pre-
paration for further study, helps students work independently, develops- abstract

thought _processes ,in students, encourages objective decision-making, helps students

understand their' own bodies.

v

To make , science more releva‘mt, teachers of lower secondary school students
suggested that the practical application of scientific principles should be given
greater emphasis in the curriculum. One teacher aptly summed up these feelings
when he reported that there should be a - . ¢

more balanced blend of theory and application necessary to establishing
relevance for the student. There‘is too great an emphasis on theory - many
students fail to see any relation between what they are taught and the world
. of work. - : . ;

. Teachers considered that one way of making" the mathegatics curriculum more

One way of obtaining this, some -tedchers suggested, would be to have more. work -

experience as part of the curriculum. in the sciences, For Years 1l and 12, some
teachers also echoed these Sentiments, although a number said that the aim of
secondary science in Years 11 and 12 was to prepare students for tertiary education.

Ayt

Home Economics : -

Teachers reported ‘that Home Economics helped prepare students, for the working

world by: developing human relationships skills, consumer education, use ~of
leisure-time activities, budgetary management, and by providing courses on &nd
experience in sewing and clothing design, cooking and interior decoratione, .

: _ N - L .
Those teachers who felt that Home Economics was not adequately”helping students
to enter the world of work considered that the course could be made more ‘practical




. . . .

by, for example, studying industrial and business methods of food and textile pro-
duction, showing how skills are used directly in specific occupations, and providing
opportunities for simulated interviews and work experiences..Lack of time allocated
to Home Economics was also cited as a reason why the Home Economics course was
unable to be of more benefit to students.

Commercial Subjects

Teachers of commercial subjects pointed Yo typing, shorthand and office procedures .
(eg. petty cash book, telephone use, postage book) as being of direct relevance to.
employment. Several teachers made comments such as "Typing and General Com-

mercial Studies courses are based on what the students will have to know and use in

the office situation". In the Shorthand-and Typing classes taken by one teacher "as

near ‘office conditions as possible were maintained". '

There were, nonetheless, a small number of teachers who felt that commercial

subjects should .be related more to a real life situation, for example, by using the

books of.a local business firm. Other teachers suggested that data .processing and

the use of computers could be introduced into the courses. There was also a plea”
from some teachers for more up-to-date business equipment (eg. electric type-

writers) to be available to their students. . . o

Manual Arts . ' .

Manual arts courses developed students' manual skills and co-ordination and provided
_them with experience of using a wide range of tools and materials. It also taught
-them about safety in. industry. Especially in the upper school, a, small. number of
teachers reported that their students participated in workshop courses closely
related to a real work situation in which they filled out time sheets and the like. -
One respondent reported that students are set tasks similar to those in an
apprenticeship.. ' - ) ‘

Of the few teachers who claimed that manual arts subjects did not adequately pre-
pare students for the world of work, the most common complaint at the lower
secondary level was. that the technical drawing course was out of date. A second
point was that some teachers considered that more modern materials and techniques
should be used. For example, a teacher of lower secondary school students reported-
that the cutriculum used dovetailing joints -with woodwork, when industries used
particle %)oard as a medium, thus making the study of dovetail joints of limited use.

Some General Cormnents

> .

The impression gained in reading through the téachers' comments tends to reinforce
the results from the question on overall aims of secondary education. It seems that
teachers are concerned with preparing students for the working world. However,
they would agree that preparation for the world of work is but one .aspect of a
school's role. Moreover, ‘teachers do not think that the school .should - prepare
students for specific occupations in society (although some, teachers of commercial
-subjects, and to a lesser extent manual arts and home economics teachers did con-
siders that schools could prepare students for certain occupations). Perhaps the role
of the secondary schodl is best expressed in the comments of a history teacher, who
was expressing the views of many of his colleagues when he sta‘tgd: o

.« . :
On average, an ordinary citizen spends 35-40 hours a week at work, 56 hours
a week sleeping and the remaining 70+ hours a week in general living. I feel
very strongly that it is not necessary for every subject to cater for work pre-
paration, and although history has some application in the field of work, I am
not prepared to justify it in these terms.... it is necessary to retain’subjects

- such as history for cultural enrichment and social awareness. "
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REPORTED TEACHER ATTITUDES TOWARDS WORK

3 . . . ) g
. . . . et
This chapter. seeks to explore the reported attitudes of teachers towards vg‘érk. To

measure attitudes towards work, teachers were asked to rate their extent of ‘agree-

ment on a five point scale (strongly agree, agree, undecided, disagree, strongly dis-

agree) with each of 19 items. The items were designed to investigate attitudes’
towards: the value teachers placed on different types of octupations, the influence

academic achievement and personal choiceghould have in determining a student's .
career .choice and the place of student part-time. and. voluntary work.

This information was collected with the expectatibn that a teacher's reported atti-
tude towards these areas might influence the manner in which he teaches about the

.world of work. For example, if teachers highly value tertiary education and pro-

fessional "careers, but' consider that manual occupations are of little value, it is

possible that this will subtly influence
students will aspire, _ :

2

the types of occupa}ions to which their -z
. ‘ =

j

Table 18; Reported teacher attitudes towards work v
: i ; Proportion
Item : agreelng with <
No. . - item statement
%
15. If time pemmits, It Is a good Idea for students to undertake 96
voluntary community service outside school hours S,
10. Teachers should emphasise that manual work makes a 95
positive contribution to soclety )
13, It isa:good idea for students to undertake some form of 92
77 manual training o
19. Students should not be discoyraged from entering manual 92
occupations if they wish to do so ' . -
3. Students should choose the career in which’they are most 91
Interested o P ;
14, If time permits, it Is a good Idea for students to undertake 86 -
, . pald part-time work outside school hours i
8.. Academic achievement should be seen only as a general :
. guide to career choice .’ B . 84
4, Students should not be-discouraged from entering unskilled 79
occupations if they wish to do so
12. StugEnte who cannot cope with the academic school curri- 79
culln at\upper secondary level should seek employment )
17. Manu occupatiops should be regarded more highly than S '
~ at present - . B .
5. SAda'\demlcally talented s@ents should be discouraged trom 69
entering the workforce immediately after Year 10
2. The academic achlevement level of a student should be a ) 67h
major tactor in determining his cholce of career
7. Students with a good academic record should be dis- é3
couraged from choosling unskilled occupations ’
11. Students who cannot cope with the académic school curri= 59
culum at lower secondary leyel shsuld seek employment )
T % Unskliled occupations should be regarded more highly than 59
. at present - : . : »
8. A high level of academic achievement Is a necessary pre- 48
requisite for getting a "high status" Job

C 24 .
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ftem » : " agreelng with
No. . . A Item - _ . statement
' %
6. Academically lale-nte'd students shouid be discouraged from ’ 38
entering the workforce after Year 12
. . ‘-
16. It is generally better fot students to commence tertiary 26
education after Year 12 than to enter the workforce
18, Students with a d academic record should be dis~ : 19

couraged from ¢hoosing manual occupatlons

s,

The picture of 'secondary teacher attitudes painted by the above items portrays

“teachers as valuing mafieal and unskilled work in general, but not to the extent that

academically- talented students should choose unskilled occupations (Item 7).
Teachers, however, Would not discourage students, academically talented or other- -
wise, from choosing mamual occupations. They consider that academically talented
students should continue their education until at least Year 12, when they should
not be dlsooura}ged from entering the workforce if they wish to. Teachers did not
see tertiary edycation as preferable to work after Year 12, There was less support
for the idea that students who cannot cope with the school curriculum at lower
secondary level yhould seek employment than for the notion that they should” setk
employment if thay cannot cope at the upper secondary level. Teachers strongly
supported students' unde}takmg part-time or voluntary work if time was available.
Reported teacher attitudes were further analysed by sex, age, type of school and
amount of full-time work experience (none, one year or less, more than one. year)
Differences were not startling. A number of differences are, however, noted below,

. A larger proportion of teachers wnthout full-time work experience -
_agreed that it was generally better for.a student to commence tertiary
education after Yeyr 12 than to enter the workforce.

.«n  Those with more than twelve months' full-time work experience less
strongly. supported the idea that academically talented students should
i be discouraged from entering the workforce immediately after Year 10
than did teachers with one year or less of work experience or no
full-time work experience at all. ' ) )
. Teachers in government secondary schools agreed less strongly ‘than
" teachers in non-government schools that -

. if time permits, it is a good idea for students to undertake
voluntary community service outside school hours

. sfudents should not be discouraged from entering manual occu-
ations if they wished to do so

it is generally better for a student to commence tertiary
education after Year 12 than to enter the workforce.

The last-mentioned item was least strongly supported by teachers in non-government
non-Catholic schools. - ‘ ] .-

The above findings indicate that the reported teacher attitudes towards work varied
little with respect to the full-time work experience of the teachers, their sex and
age and the type of school in which they were teaching. It appears, then, that time,
spent in employment othér than teaching has little impact on the kinds of attitudes
expressed in the items \%&d in this study. )

4
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C_ONCLUSIONS'_ ’

A

This study has examined the background characteristics, work experiernce, extent of

- contact with the world of work and attitudes towards work of teachers in secondary
- ~ schools in"Queensland and these teachers' views. concerning the role and aims of .
secondary education particularly as they relate to preparation for the world of work.

Where appropriate, comparisons were drawn between teachers having different

amounts of full-time.work experience, in different typeg of schools, of various ages
‘and of either sex, and teaching in’ different curriculum areas. .
The study did not attempt to show the amount of student involvement with the
warld of work, to describe, list or evaluate the many school programs of - student
work experience or to determine how a teacher's experience in other: forms of work
:fects the way in which he is able to prepare his students to enter -the working

_ world, Rather, the intentibn was to provide some information ‘on the individual
teacher in the areas outlined above, which, it is hoped, will- be useful in" further
considering the relationship between secondary schooling and work'and its possible

implications for teacher education.
. a

Summary : ' o
umma S - : . : ,

On the one hand, it-could be argued that there is little evidence to support the ‘con- ;

tention that. teachers lead an “itory tower" existence, neither having nor wanting

any-direct contact with the world of work through previous employment, or having -
contact with other occupations as children, The results show that over half ‘of the

teachers had some full-time work experience outside teaching, while two-thirds had ‘
some part-time -work experience. Furthefmore, a large majority of teachers would be
prepared to participate in a program of alternative work experience, Teachers had
come from a variety of family backgrounds ranging from homes. in which the.father
was an unskilled worker to- professional homes. S : .

On the other hand, the results also show that the work experience, other than
teaching, - that teachers have 'participated in has been mainly for shost periods- of..
time. Only 18 per cent of teachers had been. involved in another occeupation,
full-time, for more than two years. * . o . e : :

~,

A substantial -majority of secondary teachers. had pot organised representatives of .
business and industry or employee associations to talk to studeiits in their classes. A
similar .large proportion of teachers dagd not taken their students to places of.
employment. However, ‘in many schooe organisation of these: visits was the

responsibility of the careers or guidan Ricer: Teachers might not have seen it as

part of their role to organise such. yisits. Moreover, teachers nted more

school-work contact of this type. The major factors preventing .this were those Sver

. which the teacher could' exert little individual influence, viz, .lack-yf time and timé-

tabling difficulties. i .Y .

Teachers value manual, if not unskilled work, . highly and -would not discourage
students” from choosing manual occupations if they wished to. The results d not pro-
vide eyidence that teachers are pushing their students towards tertiary education.

They indicate that teachers would accept that students might ‘legitimately choose
manual occupations as worthwhile alternatives to tertiary study, . :

"While agreeing that secondary schools should prepare students for tertiary education,
teachers saw the school's role in the personal development of students and in.pre
paring students for the world of wotk in general as ‘more important, Teachers did.
‘not, however, consider that secondary schools should prepare students for' specific
occupations. It was aiso felt by teachers that mere emphasis should be placed both -
_on the personal development of students and general preparation for the world of .
work,. but not on preparing students for tertiary education. .. " :
‘Teachers considered that one means of placing more emphasis on helping/students. to
prepare for the world of work would be to relate -the curriculum to morg practical
real-life situations encountered by students, Research by the Schools Gommission .
. (1980) indicates that more students would also find greater usefulness in a curri- -
N ' culum which was related directly to their own personal experiences. The "Schools

) ' Commission report warns,” however, that it is not desirable to have a curriculum
- . based purely on the practical needs and interests of the students. A balance between
[ Q academic and practical aspects should be maintained. T .
ERIC . - , o o o
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' In summard, the impression gained froth the results is that téachers see secondary
schools as having a role to play in helping st(.l\dents enter the working world.
Further, teachers cdnsider that more emphasis should be given to this aim, They
were willing to participate in programs of alternative work expegience and-were
keen’to have more employer or employee representatives visit their classes, and' to
visit places of employment with their students. Nonetheless, teachers considered
helping students to prepare for the working world to be but one aim of secondary
. schools, and some teachers felt that students were prepared for the world of work ‘

-+ through a general education, Perhaps the views of teachers are best Expressed by

Jochimsen who claimed at the -1979 conference of the Australian College of

: Education that "one aim of education is preparation for work ... but preparation for - . ‘
. work cant-be allowed to dominate education" (Jochimsen, 1980, p.82). ! ) )

€3

Issues for Consideration

A number of issues for further consideration have emerged from the research. These
suggestions, listed below, are not meant to be an exhaustive list of ways in which
secondary schools and the world of work can co-operate, more closely, bL‘t they

include several pertinent: points arising from this project. <
. Given that teachers consider programs of, alternative worl;\éxperience to be

g valuable and that they would be willing to participate in them, employers
. might consider ways .of providing opportunities for teachers to undertake

other forms of work.
t
. Any programs of alternative work experience should be ,carefully evaluated. .
Although -difficult, the evaluation should, inter alia, examine the ways ‘in) '
which a teacher's experience ‘p alternative occupations is translated inta
classroom practice. In particular, it would be ‘significant to ascertain whether
teachers. who have had -experience in other occupations are able to prepare = '
theif students more adequajely for the working world. B} - N
. Tertiary institutions responsible for the pre-service preparation of teachers
could consider ways in which student teachers can be given more oppor-
tunities to discuss the aims of secondaty education as they relate to pre-
b paration for the world of work. )

. The discussion about the sec'ondary school's role in preparing students for the
world of work might be more meaningful to student teachers if they have.
~ themselves had experience Im occupations other than teaching., Tertiary
A institutions could therefore consider the desirability and feasibility of arrang-
ing opportunities for their students to. participate in other types of work
before or during their teacher preparation.
. , carh
LN T’e\”tiary institutions might examine the mechanism whereby future teachers
could be. made more aware of ways in which they can introduce concepts
relating to the world of work into their\teaching.

. A \ . . '
. Schools could examine ways of\making the school timetable more flexible to
enable individual teachers and their students to have more contact with the
working world. _ )

. Ways of providing greater opportunities for teachers and students in country
» Sghools to have exposure to a wider range of occupations might be considered

by school systems. . ¥ ‘

While the above list emphasises the work preparation function pf secondary .edu-

cation, it is not meant to imply that other rolgs of secondary. educatipn are un-

important. Further, each of the suggestions is concerned with ways in which students .

might be better prepared for the world of work: This is not intended - to convey the

impression that future members of the workforce should be-moulded to suit the

expectations of employers. In addition to schools considering ways in which they can

prepare students more atiequately for the working world, employers should consider -

how the world of work can make the best use of the abilities and aspirations of

today's and tomorro's setcondary school leavers. : ' e :
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' EMERGENCE OF INTEREST IN THE TOPIC

L—

Over the& past several years, increased attention has been given to the relationship

_ between education and schooling and. the world of work, Employers, - ‘governments, the

media and teachers, and other community groups, have all joined in discussion and
debate about the.school's role in preparing students for work and adult life. Reasons

for . the current interest in the school-work relationship have been identified by

Berkeley (1981) as: . .
.. . therise in unemployment, particularly of the young;
. changes I the structuré of the labour market; N - o .
" the more critical view of- education that charatderised the $o-called great
' ™ debate and its aftermath; . -
T diss&itlsfacuon with the qualﬁ of preparanon for work at varlous educatlonal
- levels; ]
. the movement away from theoretlcal and abstract study to practxcal and apphed
knowledge; Lo
. " the increased  recognition that there existed a need in most countries ior a
> youth. policy that had regard for the educanon and/or training of all persons up
to the age of 18 or 19 years‘ Coe .
N a realisation that the worl which present school children will live and, work

will be significantly differédMt from that in which their parents and teachers
grew up. .

Karmel (1977) argues that the worlds of work and school -have become separated

.because of two long-term trends. Firstly, the extent to which people have been .
remaining in full-time educatlon for longe;,perlods of time and secondly, the decline of -
job opportumtnes for the young. These two trends have led, t6 greater separation of the

world of adulthood and work from-the world of youth and schooling and thus to a

greater need for careful attention to be paid to preparlng youth to enter the adult

world, .

" " AIMS OF SQHOOLING

The secondary school'so role in preparlng Students for work and adult life might be
- better appreciated if "it. is.set in the context “of the overall aims of secondary -

‘education, .

A rumber of Australian reports and articles have commented on the aims and puhposes

~of secondary education. A brief resume of some of these is given below.

Review of Scheol-Based Assessment in Queensland Secondarv Schoos (Boarg of Secgngagy
School Studies, 1978) . . X

Bearing in mind’ that young'peOple are being educa;ed in, and for, life in a pluralistic
society, a system of secondary education should provide a wide range of experiences
for all the~youth of society, regard being had to the requirements of a sound general
education and to the specific needs of students related to their agey cultural heritage,
aptitude, ability and special intgrests, Thus through the curriculum and instructional
processes, secondary school shduld provnde opportumty for, and assistance in, the
further development of:

. the student's thSlCal well-being and mental health;
. the student's fundamental 1#llectual skills;
. ‘the student's acquisition of knowledge and the related skills of . validating,

- organising, 1nterrelat1ng and utilising "such kngwledge critically and con-

structively, in order that he/she mlght be culturally and sc1ennf1cally mformed .

and aware; .
. . the student's. highest level of mastery of communlcatlon Skl.l15°
. the student's* aWareness of his/her abilities and hls/her effective use of them for

the betterment of hlmself/herself and socnety,

- traditions of Australian socnety,

the stude t's consciousness of his/her own values ahd value commitments and_
hisfher un erstanding ,of the values of others and of the valués and moral,

v
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. the student's ability to relate efjectwely to others and to find self-rpahSatnon
and self-expression through such relationships; _

. +the student,‘s readiné€’ss to’ assume .a matur

iltrole in society.
o€ ;

Core Curriculum for Australlan échools (Currlculum b.’evqlog’ﬁi‘enl‘- Centre. 1980)

All individuals have the right te education freely,” equally and with concern shown for
their individuality and personality. School curricula, thefefore, need to provide for and
~ encourage, the full and rounded development. of all students for the whole period of
schooling, for which there are, for all* Austrahans, nummum legal "en tfitlements and
requxrements. “
. R 1 K .
Australia is a parhamentary democracy subscribing to basic human rights, thé rule of -
faw, full and active participation in civic and- social life, and fundamental democratic -,
values. Schools have an obligation to teach democfatic values and promote an active

democratlc way of life, including partlckgatlog in the parllamentary system. - oo
Austrahan soc1ety sustains and promotes a way of life which- values, inter -alias
. a sense of personal, group and natlonal identity and unity in all'its people;
* free communication amongst and between individuals and groups- T
. . responsible participation in cornmumty and cmc affairs; A
' tolerance and concern for the rights ahd beliefs of others;
. equality of .access to and. en)oyment of education,. health welfare and other
community services; | . .
- \ self-rellance, lmtnatnve and enterprise; "":_. P .
. personal-and social achievement; ' v i
. 4r1ghts to the ownersh1p and use of property 1nclud1ng property in the form of -
personal labour; v ,
e productive and socnally ‘responsible work;
=, conservation and- development of a shared and dynamic heritage;
- a sense of individual and group identity; . ) .
. membership of the int,ernational community. .

The schools, therefore, should encourage‘ students to understand, rTflect upon -and

subscrnbe to these and other basnc values of the culture. .

N .

Partlapatnon in our.society requires the exerc1Se of a responsible economic role. Just
-as society needs productive work from its cntnzens, all people are entitled to work and
to economic satisfaction. The schogls need to educate all students for effective and
satisfying participation in the economy. Raid work is the most v1slble and -obvious, but
not the only means of ensuring this pa icipation. ‘

All individuals, to be educated, need to.strive for mastery of basnc learning tools and
resources. These include:

. ) oommumcatnng in spoken and erttel\ language; .

. number skills, mathematical reasoning and spatial relationships;

. scientific processes and their apphcatndns- r\

. logical inquiry and analysis; N \ -

. _creative, imaginative and mtumve ways of thmk1ng and experiencing;
/ the ‘capacity to apply and use knowledge symbols, processes ‘and skills;

. perceptxon, expression and appreciation through the arts’ and crafts-

ot manual and other physical skills; . J/

¢ management of bodily and mental health; " ~

. the personal arnculatlon of expernence and\ thnnkmg lnto value and behef

) systems.

rd
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Schools tﬁerefore,,s uld sponsor ‘and foster these basic learning tools and resoﬁrces,
not in isolation but in clo;c?_ working relationship with other social institutions and
roups. : - ' v, . -
i

Arisin ,from“‘thesé /aims, the Curriculum ljevelopment Centre identified key learnings oo
for sc dols and the processes by which they might be developed. These are discussed
. later in thi paper./ ’ : ) .

.

el: Vocatlonal Education Wamning (1981) - ¥

L
. . o g w
Karmel has suggested that three broad aims of formal education’ can be, _flgs,g‘ibed «as *
follows: ’ . oo ‘ “\
. the intellectual development of the ifdividual di_rectedfowards _his or her
_self-realisation; . : . B
. the social ‘development of the individual as a member of society. This includes
political aspects (living in. a democratic society) and ,ecomnﬁgqrnanifestations N
{working in an advanced industrial economy); . 4
. the education of an individual for _his or her vocation i one's ordifary

occupation, business or profession.

Karmel asserts that knowledge about the world of work - the sociology of work, the
effects of technological ,change on workg why different kinds of work command
different rewards - is not vocationalgeducation, but is-related to the socialisation
function ©f education (the second of “th»above aims). ’

EN ’
S

Select Committee on Education in Que#nsland (Queensland Legislative Assembly, 1980

The Ahern Committee wished to point.out in the strongest possible terms that the . .-

. : principal aim and purpose of our school system is the education of children.to take
their place in the adult wo()d. More specifically, the Committeg ‘suggested ' that the
aims of schooling should be: : o -

. to ‘help children?develop lively, enquiring minds, giving them the ability to

! question and to argue rationally, and to apply themselves to tasks; :

. to help children to the maximum development of their physical qualities, giving
them an understanding of the means of achieving and the benefits of physical

. . fitness, health and hygiene; . . -
. 1o help children to use language effectively and imaginatively in reading,
writing and speaking; ' .
A . to provide a basis of mathematical, scientific’and technical knowledge, enabling
* . boys and girls to learn the essential skills needed in a fast-changing world of
work; . ‘ s -

. ¢ to instil respect for moral values, for other people and for onesek, and
"+ tdlerance of other races, religions, and ways of life; :

[

-
. to help children understand ho',w our country is governed and to instil an aware-
ness,of the social, civic and political responsibilities and rights of adult citizen-
ship; ' S ‘ & : ,
. 1] .
. to teach children about human achievement and aspirations, and in particular to
make them aware of the traditions and culture of Queensland and of Australia
and of the heritage of our past; “ B -

. to help children understand the world in which we livey and the mterdepéndmce
of nations; o ) ;

. g help children to appreciate how the nation earns and maintains it standard
ol living and -properly to esteem the essential role of agriculture, indystry and
. commerce in this process; ' :

n

. to encourage and foster the development of the
or environmental disadvantages Cripple their ca#bacity to learn, if necessary by
. . making additional resources available to the A o

. to help children develop an unde,rsfa,q'ding - and sensitivity to the arts, and to
become awarg -of the value of the arts in Meeir own lives and in°the lives of
] . others. . ) . . .
\) L . - 3'9 )
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& to help children cope with thé

(1979)

% .
As part of this study, a natlona; samp; awn from five societal groups = teachers,

- students, parents, businéss people;’ ﬁmonlsts - was’ asked what it ‘thought the, primary

functions of schoal sheuld be, The' ms were derived initially from letters to news-
papers, feature articles on’ educatl &t medna reparts, Those aims rated as most

dmportant were,.in order: % )r» ¥

. to prepare children to cope with and contrlbute to hfe in socnety,

. to prepare ‘children to work co-gperatwely with others in bmldmg thenr cultures
and societies; . L

. to develop in each &hild a sens oi personaJ wo;th and esteem;

. t6 prepare children to cont| _‘u, earning when school days are over; o

bfesent hfe expernences. L.

W ‘..

Students. tended to be less, entﬁﬁsiastnc than the other, societal groups about the .

school's, having a prlmary role in Hﬁ\gelopmg in each child a sense of personal - Worth

and esteem and in preparing chudrerﬁ;,t‘fo continue’ learmng when schoof days are over,
4

After these five items, the one rankéd,next in 1mportance was that 'a primary function .
of schools should be to-prepare chhdren -to enter the workforce', While there was a

lack of consensus among teachers concerning this 1tem, more than 90 per cent of |

business people in five of the six;zifates agfeed that preparmg children to enter the
workforce should be a primary fuiction of schools. The opinions of _parents, students
and unionists fell between those of’ E'Erachers and business people. i .

Coliins and Hughes Survey on Expectatlon#' of Secondary Schools (Tm) " S N

" Collins and Hughes (1979) surveyedf students, teachers and parents in New South Wales
to ascertain their opinions of thé goals of secondary schools. They found high levels of
agreement both' within and-among the three groups on the' goals™ of secondary schooling,
The 'basics' were ranked:highest’ by each group, while 'academic’ Subject items were

consistently _ranked near the boftom. In particular, academic items with a 'cultural»

flavour' were ranked the very. lowest..Items of this type included references to English.
literature, fine arts, histogy and {orelgn-languages. Where differences-did- occur, they
were mainly as a result of 3 ats . ranking 'practical’ items higher in the ‘list than did’
the other groups. Examples of practical items included 'having some brief experlences
in a few jobs', 'having skills retuiryd by modern life (eg. how to fill qut a tax fornf,
how to drive a car)y 'having speg c- skills you need for a chosen néa of work"

the other hand, teachers tended’ "5 Jate items concerned with 'social awareness'
can listen sensitively and with; understandmg 10 others, accept.those who thin act
differently) anﬁ*( personal au,togpnw' (&g. can organise their own € and work

- independently, are ;]e to thins #bout issues, weigh information and make reasoned
t

judgments) Migher n pracnca

itéms. The opmnons of parents were between these
two poles. . 7 ‘

o

SOME olssmsmcnon WITH sci gpLs. < - -

. fb‘ “ ' R
While d1$satnsfacnon with the , ormance of- the schools has been expressed(é
ho-have expressed most. disenchantment have been )

various groups, perhaps two groupS'
employers and puplls. ] ‘-

mgloyers

In a submnssnon to the Workmngarty on, the Transmon from Secondary Education to
Employment (Commoniwealth DEpartment of Educataon, 1976, p.42), the Central
Industrial , Secretariat claimed’$0at=there were four major problem areas associated
~with the entry of school leaverj into’ the workforce, These were: o ¢

commerce; T

L. their lack of understandmg an&apprec;atnon of what is expected of them and
their basic responslbllﬁ:le ”\,ipon takmg up employment; Lo e e

- ) generally a total lack oft any labpur fqgce sknlls-

I \5

.their lack of understandm’» :-oi{:""the nature and operation. of mdustry and
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. employment expectanons beyond their immediate capabnlmes and often beyond
the capacity of industry and commerce to fulfil,

The Committee on Education, Training and Employment (the Williams Committee) in
sumrmng up the submissiorns from employers found that the employers' main complaint
agaihst schools was that they were not equipping students with the basics of written
and verbal expression and anthmencal skills, Employers complamed that lack of these
skills did not enable students to make a satisfactory. transition from school to work or
further study.

" A survey of 284 employers by the Education Department of \Vestern Australia“ (1978)
-found that 60 per cent of employers looked for a positive willing attitude towards

work when hiring schodl leavers, Other qualities which a substantial proportion of
semployers considered 1mpdrtant were appearance (35 per cent), gansfactory education
(32 .per cent) and manner’ (30 per cent). When asked in which areas they felt school
leavers. lgeeded improvement, literacy skills rated highly, although they were rated
second to attitudes, Those qualities of school leavers seen. by employers as needing
most “improvement were: attitude (43 per cent), general verbal skills (38 per cent),
personal presentation or-appearance (28 per cent), general vocational preparation (24
per cent) and general number skills (22 per cent). Employers, however, did not consider
that the development of appropriate attitudes tGWards employment was the sole
responsmuny of the school. They.felt that the home had an equal r&ponsnbnhty with
the school ‘in developmg a positive attitude in school leavers, .

A pilot study of 30 employers in North Queensland (Sungaila, 1981)‘showed similar
results with respect to the qualities employers expected of school leavers. A clear
majorny of employers reported that the following attributes were essential to all new
recruits:

. willingness to work;
. . ability /willingness to follow instruétions; 4 .
. punctuality; ;
. ability to respond to and mix with other oernployec;s;
. good attitude tdwards job conditions;
. ability in basic 3 Rs;
. presentable appearance; oL
" appreciation of importance of their tasks;
. . ability to communiate well verbally;
. sense of responsibility.

In 1981, the submission of the National Industrial Council Confederation of Australian )

Industry to the Senate Standing Committee on Education and the Arts reiterated the
concerns of the submission to the 1976 Working Party referred to above. This organis-
ation representing employers clalmed that )

.« @ significant propornon of young people entering the labour force dnrectly

from secondary school: .
. lack understanding of, the nature and operation of industry;
have. little idea of what they are looking for in the way of employment;

T have little idea of what may be available to them in the way of employ-
ment;
. ‘lack an understanding and apprecnanon of what will be expected of them

and their basic responsibilities upon taking up employment;

. possess employment expectations beyond their immediate Capabllmes and
often beyond the capacity of industry to fulfil; and .

. possess a low level of basic skills in literacy and numeracy ()
The importance of the basics to employers and the dissatisfaction which is often felt
by employers about the school's performance in giving pupils adequate basic skills is

highlighted by an article which appeared in The Australian newspaper.p(G January 1982)
and which is reproduced below,
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"Employers blame schools* )
S ] Aggg&nticesr_l_xg' S gO beg‘ging becausg of poor grasp of maths = by Bill Wést

' Hu_ndreds,.ot }apprmticestﬁps have nof been filled because applicants do not
have basic mathematical skills, : .
Australia's major employer of apprentices, Australlan Iron and Steel Pty
Ltd, and the NSW Chamber of ManufacCturers have been joined by other
industrial groups.in criticising the academic standards of school-leavers,
Employers say young people applying for apprenticeships do not have a
grasp. of basic mathematics. . -

The Chamber of Manufacturers in NSW recently set an exam for 700 appli-
cants to-fill 40 positions offered by Its member companies,

1 - ) The result was an ayerage pass mark of only 51 per cent. Many Yeag 10
school leavers failed thie relatively siniple examination outright, :

- The personnel manager of Australian Iron and Steel, Mr John Thirlwell,
said 60 of .142 vacancies for first year fitting and turning apprentices had
not been filled because applicants did not have satisfactory academic

standards, particularly in maths.

4

A Isignificant proportion' of the 274 schooi-leavers who applied: for. the v
vacancies scored a mark of only 40 per cent in an examination that {
accompanied their applications. . <.

. »

Such’a mark meant they were unlikely to be able .to cope with technical ’

college and would drgp out within a year. :

A spokesman for the Sydneijhamber of Commerce, Mr David Cliff, said
the generally low. standard of basic skills had led to many employers
devising tests to screen applicants.’ »

» Ap officer of’ thesNSW Government Apprenticeship Directorate said many |
v tehnical college$ had tried to solve the problem by providing rémedial
maths coursgs.

"Were. finding many °school-leavers don't even know where to put the.
decimal point,’ the spokesman said. . . .

b

It has become a sore point with many masters of apprentices in industry
that the basic mathematical tables are just not known as they once were.

Some companies believe the prgblem lies with the poor image 6f some

. apprenticeships. Executives say the better students are not interested in
b trades and would, rather take up less skilled jobs offering initially higher

pay. o . .

But according to the secrgtary of, the South Coast Division of the NSW .

Chamber of ‘Manufacturers, Mr Jef® Latham, the problem should be taken

up by education authorities. '

"These kids are not getting the basic knowledge required to get a job and
that can only be rectified in the school room,' he said. . , .

| "We are very concerned that if they only manage to scrape throughb the
‘test we set them they will end up failing at technical college.

' sif that happens™the company involved simply loses its investmen;.

"We have had informal talks with the NSW Education Department about the
problem, but they just countet our figures with their own, apparently
opposing, statistics and nothing is done to improve the situation.

"We have reached a stalemate and meanwhile industry suffers.

A survey of school leavers by:the Australian Council for Educational Research
(Williams, Clancy, *Batten and Girling~-Butcher, 1980) provided evidence which does not
support the claims of some employers that schools are not preparing studerits
adequately, The survey showed that, other things. (including literacy and numeracy

p]
. ) * Reproduced with permission. ) 4 2
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, . , , .
skills) being .equal, early school leavers with more schooling ‘found jobs more quickly. f’**‘”\l
Thus, the authors of the report argue that:- S L

The evidence of our data seems at odds with the argument -that employers- see
“the schools failing to provide an adequate training in basic skills. if this were so
the amount of extra schooling ought to matter little to employersy - the extra:
year} of inadequate preparation counting for little - yet the evidence suggests
-that it matters a great deal both for unemployment during the early career and
. for the status of thg dccupation attained, Whatever it is that schools provide
over and abowe the bayic .skills of Liferacy and Numeracy, apparently it
increases productivity beécause those who have more of it have & reducgld;isk of

. ) L ugemployment (Williams et al, 1980, p.122). ) :
: / ' ) : o
Another signifiGant group whith has expressed some dissatisfaction with secondary
schools are the pupils in those schools. The greatest concern of many pupils appears to I “\
be the perceived irrelevance of $chool to.their needs, schooling often being seenas
- unrelated to_their future plans or their present everyday experiences. ) .

The major study of Sydney téenagers undertaken by Connell, Stroobant, Sinclair,

Gonnell and Rogers (1975) in 1969-70 also poirited to the perceived irrelevance of ©
school. to its students. Of thirteen listed concerns, students rated 'choosing a future '
job'y and 'how -well I do at' school' as most important -(p.221), However, from the

responses, the authors gained the impression that 'the school's offerings, while not

rejected, are felt to be irrelevant to or distant from the 'students'. real concerns'

(p225). This point is highlighted by the resuits of one questionnaire item in particular .
which showed that a low proportion of students reported that 'things they were.
studying? school are the things they really want to know' (p225).

The annotated bibliography on the transition from school (Anderson and Blakers, 1980)
refers to 'several studies which report pupils' dissatisfaction with school. For example,
interviews with 200 early school leavers conducted by the Department of Employment
and Youth Affairs showed that for these students 'the education system did pot pro-
) : vide . adequate preparation for work and generally had little influence on choice of
™ ) occupation®. Moreover, the further education system was seen as largely irrelevant in
improving employment skills (Anderson and Blakers, 1980, p.105). . .

A survey of school leavers conducted by the South Australidn Education Department -
(Aniderson and Blakers, 1980, p.106) found that school leavers saw school] as irrelevant,
although they reported that career counselling was useful, Drawing on information

" from interviews with high school students in Melbourne and Tasmania, Fawns and Teese

o (Anderson and Blakers, 1980, p.80) reported that students felt that schools should be
reorganised to provide for more immediately useful knowledge, rather than concen-
trating on an- academic program with distant aims. A similac survey conducted by
Anderson, Saltet and Vervoorn, (Anderson and Blakers, 1980, p.78) reported thAt there
were 'strong expressions of interest from Canberra students for a curriculum/which is
more work oriented and for opportunities to mix work and school’

In summarising its findings about the educational experignces of 15 and 16 year old
students in Australian schools, the Schools Commission Claimed that 'the schools are
seen to be too unrelated to the practical demands of working life and living in society,
both because other means of preparing young people: have broken down and because
there is too much emphasis on preparing young people for professional status' (Schools
Commission, 1980, p£69). Comments by.a student typical of many the Commissioners
met throughout Australia illustrate the kinds of feeling many youth have about school:
'‘Waying at school is a waste of time. You don't learn anything worthwhile. The
teachers don't even mark our exercise books. There ought to be more sheet metalwork
and mechanics. In any case, it's not what you know but who you know' (p.l).

Other reviews of the Australian literature also point to the perceived irrelevance of _ .
school to many of its students. Sturman (1979), although warning that 'it is not easy mN}
generalise about attitudes towards school bgcause these will vary with different
students - depending on their circumstances' (p.55), concludes that the weight of .
- evidence suggests that substantial proportions of students and ex-students express very
» - negative attitudes towards school. Examples of these negative attitudes ‘cited by
" Sturman include 'boring', 'fed-up', 'enjoying nothing connected with school' and 'finding
education a' complete waste of time'. With respect to the school's role in preparing

ERIC e

3




. » . . -
v students for work, Sturman claims -that 'schqol students do not feel that "they have
been given adequate preparation for the world: of work' (p.76). Moreover, 'numerous
studies have indicated that’students were dissatisfied wvith the career education, and
-especially the guidance, they had received and had not felt prepared for the world of
“ work' (p26) Sturman concludes that 'the evidence clearly’ points to a feeling by
students and school leavers that there should be a closer relatidnship between work
and school' {pp 76-77). Similarly, in her review, Blakers (1978) reported that students
'feel themselves inadequately guided, informed and prepared for making choices and for
facing adjustments. which follow transition to the adult working world* (pp 30-31),

‘On the other hand, King (1981) asserts that reviews and studies have tended to stress
the hegative attitudes towards school reported by youth and have often tended to
under-emphasise. the positive attitudes towards school held by many students. Never-
thefess, it seems fair to conclude. that while the research does not show that negative
attitudes towards school are held by a majority of students, it does show fairly clearly
that there is a sizeable proportion of stuhent; who are dissatisfied.with their school-
o ing. Moreover, this dissatisfaction appears to be greatest among early school leavers,
Even King admits r&%} the research indicates that youth ‘are critical of the school for
facking personal a ork-related relevance! and 'are also critical of vocation guidance .
. oee and ‘counselling services provided by the school’ (p43). M '

PREPARING STUDENTS FOR WORK AND: ADQLT L!FE;:; SOME sgeggsnoﬂs

Transition as a Process

c e . . .
-

To think of the transition from school to work as the only adjustment which studepts.
make at the completion of their secondary schooling would be to exclude many other

1 adjustments which young people need to make. Berkeley ({981) points out that there

are miany ways of expressing the transition including transition from:
. school to work; g T
. school to working life;
. school to post-school activities; .
. education to employm\int/;‘ } ' K
. education to unemploy‘meﬁt; i
. ~ education to training; o . !
.’ ~ school to further“ir higher education;

) . *  learning to earning; ) -
. ”adolfécence to adulthood;
. youth to adulthood; ,
. dependence to independence (p.16).

Berkeley postulates a model of -transition as a process in ‘which many agencies and
institutions need to be involved. His model of the transition process is shown diagram-

- atically below (Berkeley, 1981, p.18): .
» N . ‘ .
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while this paper and indeed the conference concentrates on the school's role in pree
paring students for the working world, Berkeley's model serves to remind us that many
agencles are involved in supporting youth in a transition process to many different
roles and that thls idea should never be’ submerged. :

» .

A number of initiatives have been taken to better prepare students for the transition
from- school to work and adult life. These have included link courses, in which second-
ary school studenss take some of their courses in a TAFE ifstitution, vocational edu-
cation, work experience programs, career education and capeers or vocational coun-
selling. Some of these are commented on briefly below. In addition to considering these
specific programs, some proposals for the changes to education and secondary schools
.arising out of a number of selected recent reports aref also considered. The first is the
Curriculum Development Centre's Core Curriculum for Australian Schools (1980)

Core Curriculum

Based on the aims of education and schooling, the Curriculum Development Centre
proposes a core curriculum for Australian schools which gomprises fundamental
learnings for all students, The core curriculum does not consist of a number of com-
pulsory subjects, but is concerned with a teaching-learnifig process which relates to
defined characteristics and major needs of contemporary society and all youth (CDC,
p.13). The CDC has identified nine broad areas of learning that might comprise the
core. They are: ’ . :

. . communication; :

. . mqral reasoning and action, value and belief systems;

. work, leisure and lifestyle; ‘ )

. arts and crafts; N * ' . ‘
. environmental studies; )

. mathematical skills and reasoning and their application;

. social, cultural and civic studies;

. “ health education;

. scientific and technologjcél ways of knowing and their social applications.

The CDC points out, however, that the core curriculum must give as much emphasis to
student learning experiences and situations and the process whereby such material can
be learnt as to content. These learning processes include:

. learning and thinking techniques; \
T ways of organising knowledge;

. dispositions and values;

. skills and abilities;

. forms of expression; '

. practical performances;

. interpersonal and group relationships. P

:
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Education for a Changing Society

The Keeves Committee of Enquiry in South Australia (1982) considered that the
Curriculum Development Centre's Core Curriculum document was so general that it
allowed for virtually anything to be included in the core. They claimed, moreover, that
the CDC paper provided little guidance to teachers on.matters such as the stage of
the curriculum at which various parts of the core should be introduced or the amount
of time to be devoted to each element of the core.

.

The South Australian Committee of Enquiry was more specific in its recommendations.
It suggested that four areas of foundation learning should occupy about two-thirdss of
the secondary school curriculum. The four areas of foundation learning advocated by
the Committee are language, science, mathematics{and social learning. The remainder
of the curriculum would be made up of four further areas, viz, moral redsoning and
dction; work, leisure and lifestyle; arts and crafts; and health and physical education.
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_ The lﬁéevc_:s Committee also devoted: ooﬁsiderable discussion to the impact of teche -
-~ nological change on education. They argued firstly, that new employment opportunities

created by technological advances will require the provision of training in new skill
areas. Secordly, a flexible and adaptable workforce able.to respopd to* changing
situations will need to be educated. Finally, provision will need to.be made for re-
training and récurrent education and the provision of leisure education programs. The
Committee considered that as well as providing for the learning of specific skills such

,as calculator use or computer programming skills, it was_important that schools pro- -

mote an awareness of the impact that technological change would’have on society. .

As far as specific subjects are concerned, the Committee felt that short courses could -
be intrgduced to help students keep dbreast of technological developments, The courses
which” it suggested could be introduced at the upper secondary level were: tech-
nological studies, engineering science, modern industry, computing and computer
science. The Committee further suggested that existing subjects could have two

. optional units available to students taking them, such as computers in the curriculum

and statistics in-the curriculum.

. L
Vocatlonal Education

At the school leével, one option which appears to attract little support is that schools o
train their students for specific vocations. The rapidly changing nature of work
brought abggt to a certain extent by technological advances is seen to limit the use~
fulness of training for specific occupations: Williams (1980, p66), for instance, argues:
that it is 'not.gossible to think of the world. of work as a given constant to which edu-
cation must adjust . . . it is itself a dynamic kaleidoscope. constantly in a state of
change’. Dunphy (1980, p.63) claims that the 'rapidity of technological change is trans-
forming the world of work several times within a generation'. Karmel (1980) ‘suggests

that unemployment is worse-for those with highly specific training. Presenting a case '

against vocational training in schaols, Musgrave @977, p.Fé) argues that ‘generdl edu-
cation allows ease in retraining or reentry to the education system ... too early’
specialisation at the best makes such options difficult and at the worst creates highly

" . trained incompetents’

The Board of Teacher Education's survey of teacher attitudes towards the aims of '
secondary schooling revealed that teachers endorsed less strongly “those aims which
were more directly related to preparing students for specific types of employment.
There is-evidence to suggest, however, that students seem to expect schools to provide
them with vocational training. In Collins and Hughes'-(1979) survey of students, parents
and teachers in New South Wales, students ranked the sécondary school's task of
making sure the students 'have specific skills [they]l need for a chosen field of work!
fifth out of a total of 47 items. Parents, of the other hand, ranked this item
ninete®nth, while teachers ranked it forty-third. -

Career Education

Career education has wider aims than vocational education; the latter is mainly con- |
cerned with training for particular occupations, while the former is more broadly based
and concerned with helping the individual make ‘an occupational choice. Hart (1979) has
argued that work experience as an isolated experience can provide only limited

“benefits, it has greater value as part of a wider career education program. The goals
of career education according to Hart should be to help students: - :

. gain knowledge of educational /vocational possibilities; - -~ -

. develop skills for preferred>careers and lifestyles; i
. develop’ decision-méking and life-planning skill.:s; ) -.

. develop respect for work.

- Thus, it c¢an be seen that career education is much more than the provision of

information .to help students choose an occupation. Career education is based on ‘the
notion that occupational choice is developmental in nature arnd career education sHould
provide different types of support during different stages of development (Blakers,

1973). k

Because of its implicit importance, Hart (1979) argues that career education should not

‘be’ packaged in a formal course, but should be integrated into all courses. That is, all

subjects should be related to the preparation for work and life. However, in Australia
- . ‘\\-‘ v -
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there seems to be little evidence of an integrated approach; career education, where
" it is avallable, is usually offered asa.se_parate course (Berkeley, 1981; Blakers, 1978).

Career education’is not without its crmcs. Some writers argue that the major problems
in school-work transition arise because of the occupational and economic structure of

society. Career education tries to mould students to fit that structure. These critics

see career education as reducing expectations and hmmng the asplratlons of students
(Blakers, 1978)

Work Expgrlence . ' . D, . -

Work expenence allows students to spend short periods working full-time at places of
work. In a national study of work experience carried out by Cole (1979) in 1977; it was
found that over half of the responding post-primary schools provided opportumties for
work experlence. Some 64,000 students throughout Australia were involved in work
experlence in l977. A

Following the proclamation of the Student Education (\Vork Experlence) Act, work
experience has been introduced into a large number of secondary schools m Queens-
land. The stated goals of work experience in Queensland ares .

Ce to enable students to recognise that the components of content, proc&ss, skxlls

to personal potential and expectatlons-

. to give students an insight into the nature and purpose of work, and an under-.

standing of the work environment; ,
. to understand the contribution of work to the welfare of socnety (Qld
Department of Education, 1980). .

Work experience, however, has been criticised in some quarters as being too concerned
with individual placement .of students rather than with such aspécts as 'why different

-

and attitudes wnthm the school curriculum have a direct relevance to the world
of work; .

. to give students an appreciation of the importance of work to personal ful-

. filment and to growing independence and maturity; -

. to allow students to relate in a positlve manner-to adults in the -work environ~
ment; - ,

. " to allow studénts to analyse. career opportunities and examine how they relate

kinds of work command different rewards and are performed under different con-

ditions, the role of trade unions, etc' (Schools Commission, 1981, p23). A survey of

work experience _programs carried out by the Queensland Department of Education .

(Hobbs, 1981) lefids some support to this criticism, The survey found that in only 38
programs out of 166 surveyed was the 'general study of work in g social context (eg.
work roles, industrial aspects) a major aspect of the program. Howeéver, *training in job
acquisition skills (eg. interviews, apphcatlons)' was seen as a major aspect of 122 of
the programs. ~ . .

The Adaptive .Schcol

\the the provision of programs such as those described above may have a role to play
in preparing students for the working world, the Schools Commission (1980) believes
that schools will be able to respond best to the needs of all their students if they
adopt a mode of operation which the Schools Commission refers to as adaptive.
Adaptlve schools would have the following characteristics:

‘theoretical knowledge and to practical and academic skills;

. comprehensiveness, not merely in the range of students #r whom they cater but
also in the range of educational services they offer;’

. an awareness that the prime burpose_ of their existence is to serve all students

while they are within the compulsory schooling period;

. programs, consistent with the notion that all post-school pptions for students
“require them to be able to function autonomously and effecfively;

. .

e warm and friendly relations between students and staff, based on mutual
respect; .
. a range of course options which gives the emphasis to both practical and




i

. . close connections with the community being served and through it with the
wider society (p3lh ' v

Youth Policy .

At a national level, several leading educationists have urged that a ~~‘oomprehensive
youth policy be implemented. This would mean government support for a range of -
options for youth (15-19 year olds) apart from full-time employment and full-time
education, Karmel (1979) lists the options as including: _
o traditional senior high school leading to tertiary education, mainly at uni-
versities and CAEs; o S o
. modified secondary schoal programs to hold. the interest of young people  with a
_ previous school record of low achievement and low motivation. This may "involve
not only the development of new courses within secondary schools but also the
development of specialist institutions; | . : : : .

. pre=skill training of a broad kind, ‘including general education, either. at
secondary schools or at TAFE institutions, leading to skill training, including
traditional apprenticeship (eg, pre-apprenticeship and pre-vocational courses as
at present conducted in a number of States at TAFE institutions).- Provision
should be made for the possibility of transfer to institutions of higher education
at a later stage; ) £

. skill training outside the traditional apprenticeable trades. TAFE institutions
could be expected to be heavily involved in this option, which is of particular
importance in opening up employment opportunities for young womenj Co

_' ' . iggegrated school-work programs on a half-and-half ‘basis, This might _involve
- work activities run by schools (eg..school firms, school factories, school craft -

shops or other entrepreneurial or community activities), part-time employment in
the public or private sectors, or orgahised community service;

. combinations of part-time study and part-time work undertaken independently;

. employment subsidies in the form of payments to'emplo,bers to undertake the
training of young people (eg. the Special Youth Employment Training Program
(SYETP) of the Commonwealth Government). Such training should be under
external supervision ofganised by an appropriate authority; or

. employment under nofmal industrial conditions,

all students had cognitive skills and life role competencies developed to- acceptable
stindards. Counselling and guidance services would be provided on a pastoral care
basis, with counsellors having care for individual students over a number of years. The

* youth policy would need to be supported by a rationalised education and training
allowances scheme which woumld encourage part-time work and study. It would:require
educational institutions to respond to the demands of youth for education and training
courses; and employers would need to maintain.places for on-the-job training of young
people.

sznel (1979) argues that the youth policy would be based on the need to ensure that

”»
More Fundamental Changes | . umaaAB R ———

One critic who has argued for more sweeping and fundamental changes in secondary
education is Crittenden, Crittenden (1981) has claimed that there are a number of
serious weaknesses in the system of secondary education and these can only be over-
come by a major restructuring of the present system. His criticisms of secondary edu-
cation are:- ' ' . o }

. ‘The extension of compulsory secondary schooling to age lgror 16 has obstructed
the transition of adolescents into adukt responsibilities, Students have little
contact with adults at work, Moreover, because school work is planned in detail,

° adolescents at school have little opportunity to exercise their own initiative or
* to work co-operatively wi}h others, o - .

T A large number of secondary school students want to get out into the world;
they see secondary school as irrelevant to their needs. Tinkering with the
curriculum in an attempt to make it more relevant to “students' needs,

: Crittenden claims, will have little appeal to those,students who see secondary

Q ' school.'as a prison. : )
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. . In recent times, the sevondary school has tried to adopt the broader function of

preparing students for. the major roles of adult life rather than just fulfilling a

" function of contributing to intellectual development. Crittenden argues that. the

secondary school cannot succeed in-these omnibus functions, firstly, because it

is, artificial for students to learn the skills required for effective participation

in’ practical activities in an institution- remote from the real world; and
secondly, bécause teachers lack the necessary skills to perform these broad
functions effectively. - - -

. The bureaucratisation of secondary schools makes it difficult for those most
AR : closely involved in the\gducative process, viz.,, teachers and students to have
' much of a say. Those making important decisions are often far-removed from the
classroom. - -
. An over-emphasis on credentials and the need to do well in exams leads to -
.~ undesirable practices such. as cramming fnd the stifling of -creativity and
. imagination. ' K . ’

* As a solution to these perceived probléms, Crittenden proposes an-education” system in
which the secondary school is only one optional component in an adolescent's .
education. From the age of 13, attendance at.secondary school would be voluntary.

- ‘Secondary schools would be largely concerned with the development of intellectual
skills .and , the introduction jof ~systematic knowledge. ‘Within a region, different. '
secondary schools would offerfvarious programs; for example, some might offer a broad
range of studies while others jconcentrated on mathematics or languages. Schools within
a region would be run accorfling to a 'collegial participatory' model in which a regional
team would be primarily regponsible for the administration of schools within a'region.-

In addition to, or insteadfof, participating in the secondary school, students would be

able to choose to attend/a 'youth centre' in which a géneral preparation for adult life

would be undertaken. The activities of the. youth centres would include general pre-
* paration for, trades, work experience programs, development of practical skills such .as
" cooking, gardening, house and car repairs, physical fitness, community service projects,

study of Australian society and” development of literacy and numeracy skills. Students .

would be free to combine a part-time job with part-time attendance at the youth

centre, Staff of the centr® would include teachers, social workers, psychologists,

“careers advisers, medical staff and experts in games and recreation,

Fdllowing foar years at the youth centre, students could undertéke a ‘two-year
academic program preparing them for tertiary study, or undertake an apprenticeship.

The youth centres aﬁd secondary 'schc'bols would be supplemented by other agencies’ of
general education to which wme would have access throughout their adult life,

IMPLICATIONS FOR TEACHER EDQ CATION

One suggestion which has appeared in a ‘number of repdrts in recent years is that”
teachers should spend some time in non-teaching occupations as part of their normal
career pattern, For example, the Williams Committee {vol.3, p.8) recommended that 'to
learn or update their knowledge of the world of work outside the teaching profession,

- there should be a continuing series of seminars on the world of work and opportunities
for short-period release or secondment of teachers to other fields of work'. The Select
Committee on Education in Queensland (Final Report, p.12) considered that 'necessary
liaison should be established within the private sector and other Public. Service
Departments to allow teachers to spend some time working in one of -those. areas as a
normal part of their service’. In a gubmission to a South Australian Working Party,’
-employers claimed that; ‘

[ A

teachers should spend some of their time in commerce and industry se that they
would be better prepared to advise their students, and. would then try to
introduce into the curriculum more subjects relating directly to working life
(Commonwealth Department of Education, 1976, p.ﬁ‘&),

Participation in non-teaching work experience also  appears to have the support of
teachers themselves. In the Board of Teacher Education's survey (Teacher Education
Review Committee, 1981), a large majority of teachers indicated-that they would be
prepared to participate in alternative programs -of work . experience for teachers.
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- With' regard specifically to career -education, Blakers (1978) asserts that if career

L . _ . : .
There ‘is evidence, however, to suggest -that the :non-teaching work experience of
teachers is greater than is often assumed. The Board of Teacher Education's survey
showed that about. half of -Queensland's secondary" teachers had some full-time work
experlence: other than teaching and about two-thirds had some part-time “work
experience. Admittedly, most of this experience was for short periods of time and in
jobs such as clerical work, shop assistance, waiting or labouring, S :

Blakers (1978) points out that there are \jifficulties in providirig work exp'erie‘nces ‘for
teachers. If the period is short, " : : :

it gives an unreal and superficial/view of work caonditions and relationships, If
the petiod is longer - e to three years - it is still recognised on both
sides as an interim arrangement without the loyalty and commitment normally
hoped. for from employers (p45) o ; ’ :

.:_'(_JAZ-‘.-))} ":hy .

The issue of how. to find places"'for/tea'chers in a period of high une’mpbyment is -

another question which would need to be resolved before such, a.scheme could be
successfully implemented. - e r

One proposal for pre-service teacher education suggestéd. by Hook” (1980) is that .
student: teachers should spend two. semesters of.an_eight-semester pre-service course in

full-time non-teaching work experience, As an alternative to this, Hook suggests that
student teachers could be selected after they had spent a few years after school

engaged in non-teaching. occupations.

Given that a major complaint about schools is, that they are not preparing students
with the basic skills, it is not surprising to find proposals which recommend greater

". .emphasis on the teaching of these skills in teacher education programs. For imstance,

the Report on Education, Training and Employment recommended that 'departménts of
education in colleges of advanced education. and universities give greater emphasis to
ways of teaching reading and-number work' (vol.3, p6). The Senate Standing Committee
on Education and the Arts recommended that; L

students_who are not making satisfactory progress in absorbing the methods and L

teﬂqu&s of teaching mathematics and English be required to take special
co s aimed to bring them up to the required standard, Studenté should not be
allowed to complete their training unless they have reached satisfactory
standards in these basic courses (pp.18-19). o '

On a similar theme, it has been suggested that tertiary institutions require completion
of Year 12 mathematics and English courses 'as a criterion for "entry to teacher
education programs (eg. Senate Standing Committee on Education and the .Arts, 1981;
Select Committee on Education in Queensland, 1980). On the otherhand, the National
Inquiry into Teacher Education claimed that it was the responsibility of the tertiary
institution to bring student teachers up to an acceptable standard in these subjects
and that minimum entry, standards.in literacy and numeracy should not be specified.’

The Board of Secondary School Studies has made a number of recommendations
concerning pre-service and in-service education of teachers. It recommends, among
others, that secondary teachers study, in pre-service programs, theory and practice of

- curriculum development and . evaluation; theory and practice of the design and

evaluation; and theory and practice of assessment and evaluation of instructional
materials.. Of particular interest at the in-service stage is the recommendation by the
Board of Secondary School Studies that the Board and teacher employing authorities
confer to discuss : ’ : I .

the provision and training of task forces, consultants and advisory teachers to

. assist schools on request in relation to (a) curriculum and syllabus design and

evaluation - particularly with regard to school subjects, (b) student assessments,
(c) school seif-evaluation programs, and (d) the development and implementation.
of pilot programs relevant to innovation in secondary education, eg. community.
*involvement, work experiences and integrated curricufa (Board of Secondary
School Studies, 1978, p.57). i ’ ' ' '

B

education is to- be accepted as. a recognised part of the curriculum, then gﬁeer
education will need to be discussed in both pre-service and in-service programs so‘that
teachers are made aware of its aims, objectives and role. :
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It is clear that the current debate on secondary schooling presents new challenges for
teacher educators as well as for school administrators and teachers. Whatever the out~/
come may bey institutions prepanng teachers for careers in secondary schools' will heed
.to find ways of helpmg their graduat&s meet the needs of young people who will be
takmg their plaCe in the adult world of ‘the twenty-first century.

¢
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The theme of the.conference held, “thé jpardon Professxonal Development Centre on

Saturday, 29 May 1982, was "Secondity “SchGig and the World of Work: Implications for

Teacher Education™ Its purpose was‘»tafbrmg together various- groups ‘with an interest

in schooling" angd teacher ediication $o: tHat they Could share their ideas on the school's

rgle in preparing students for work *and :adult life and tfo consider” the implications of*:

‘developments in secondary schools ‘for “teacher education,
P :

«

~ Some: 150 people parncnpated in ﬁ‘i ,conference. These included teacher educators,

ISy educational administrators, "employérs and -

teachers- and principals, student teds
ants ls given after the report of the con-

parents, A full list of conference par"
ference proceedmgs.

is¥address was. presented by Dr Don Anderson,.
r Amderson has a particular interest in the
, ;_nVOlved with the National Clear_lnghouSe on

After the ofﬁcxal opening, the keyq\
Australian National University. B 3
school-work relationship, belng c!d,

. . B
Followgpg the keynote address, -th %eq;ierence broke into 1nterest groups to consider
the school’s role in preparing stu\den‘b. or work and adult life. A number of questions
férmed . the basis for the dlscussnon :

o tht ar€ the purposes of sgeg ’dary educatnon? . - .

. In what ways do secon)dar);‘\g hdols prepare students for work and hfe" Taking
into account that today's stidénts will spend a major part of their working life .
in the” twenty-first centur};;? in what ways should secondary schools prepare
students fer work and hfe'{ N - .

. What -areas of study are esksri‘ghal for all students in secondary school" Should

s - areas 'such as human relati ngh‘np's, and living- skills receivegm )

Should these areas of study.
being ‘a legitimate activity,
academic concerns? -

. How can the variops_ areas u‘.s‘tudy be made more releyant to t:he future life
roles of secondary students@y o _ PR .
. Should there be a closer reliti ship between the worLds of work and 'school and
. if so how can it be fostered? Ny
. What alternatives are there, to secondary education for preparmg students - fc)r'\—""

- life and work, e.g. as suggested by Crnttenden"
-~

. The dlscusslon groups were not expected to.answer all questions, Rather, the mtentlon,

was that the questions could actias a stimulus to the discussion. Following "the group
discussion of 75 migutes, a leadely ‘from each group was given five to eight minutes to
report the group's findings to a- plenary session of the conference, A short summing up
of the group reports, emphaslsmﬁthe tnatn themes arising, was then presented by Don
Anderson. | . RS . .
by ‘*Q L
In the afternoon, the conference am engaged *in group discussion. The aft{ernoon
groups were mixed so that mqst gréﬁps contained at least one person from each of the
interest groups represented at thesconference. The topic of the afternoon discussion
was "Implications for teacher edl.\gatlon" The followmg questions were considered in
the group discussion: M .

. "What are the 1mphcatlons e-serylce teacher education of the secondary
school's role in preparing sg)g‘e ts forthe world of work?,

o What are the lmphCatlons,tfa' dq-service teacher education of the sécondary /
school's role in.preparing stude_ tr:\i% the world of work? \' . ..
What are the implications \for selectlon of teachers and student teachers"

. Should teacher regnstratroa reqmrements be relaxed sso that those without

“teaching qualmcatnons but-with, substantial expernence of the world of work can
- teach in schools? - y = .

. Is there. a role for work.ﬁ xperience outside teaching either for pre-service
students or for practising téacher5° if so, how should it be organised? .
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Each group was asked to report on a particular question, but invited also to consider’

N

. N : :

e .

. How can pre-service- and in-service teacher education assist teachers in pre-
paring students for life roles? : '

" the other questions. Again, some six to seven minutes were allowed for reporting the

results to a plenary session of the conference. The conference concluded with a short

summing up of the day's discussion‘by Don Anderson.

‘Given the diverse range of backgrounds ‘of conference participants, it ‘was not
expected 'that answers to all questions would be. found or that consensus would be

reached on -all issues; It was felt, however, that conference participants would benefit
from sharing their ideas and that the results of the discussion would be useful for

others with an interest in the conference theme.

To provide conference participants with some shared knowledge of the current state of
Australian debate and research on the school-work relationship, a kit of -backgreund

reading material was prepared, This was sent to conference partigipants one to two -
y LY

'~ weeks before the conference. It comprised:

ERIC
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. Board of Teacher Education report Secondary Schools and the World of Work -
" (Section I of this publication) i » .
. Board of Teacher Education report Secondary Schools and the World of Works
Some” Recent Australian Literature (Section 2 of this publication): .
. Summary of Schools Commission report Schooling for 15 and 16 Year ‘Olds
. (Queensland Department of Education Document 58) .
. Summary of ACER survey School, Work and Career (Queensland Departmenf of
Education Document 62) ) ) o
. Summary of the report by the Senate Standing Committee on Education and the

Arts - Preparation for the Workforce (Queensland Department of .Education
Document 64) :

. B.ard of Secondary School Studies Information Bulletin, Vol. 10, No. 3,
summarising A Review of School-Based Assessmént_in Queensland Secondary
Schools. ‘ ° ‘ .

From the reports of the group Hiscugsj)n it might appear that in many cases little
reference was made .to the background literature. As often happens, personal
experience seems 16 have been a more powerful influence on discussion than research
findings. Nonetheless, a rich range of suggestions for improving secondary education

and teacher education emerged from the conference. There was considerable agreement:

among teachers, teacher educators, students, parents and educational administrators
about desirable changes for secondary education. These are revealed in subsequent
parts of this publication. The account of the confefence proceedings begins with Don
Anderson's keynote address "The Future of Work". . ’

e




- KEYNOTE ADDRESS

THE"FUTURE OF WORK

. [

- Don Anderson

The National CleatringhOuse1 is concerned with Transition from School. The title was

left open-ended, not specifying where: the transition is to, because adolescents are

/ invalved in a number of transitions: from child to adult, from dependence to independ-

~ence, through puberty .to sexual maturity, from minor to legal adult, from dependence

on parents to economic independence, from student to worker. Nevertheless almost all

of the 200 or more abstracts which have been prepared since November 1981 have

focused on one particular transition, that from schaol to work. Given the current un-

employment situation this is understandable; it is important however not to forget that

young people leaving school are involved in a complex and interrelated set of psycho-
logigal and social transitions of which work is one,

In th{s paper-1 propose to discuss the changing significance of work in seciety; then
examihe respbnses schools could make to these changes; and.finally speculate on some .
of thd implications for teacher education. ;- .

The period during which most of us were inducted into work raes - the quarter
century immeghjately after World War Il - was exceptional. It was one of the longest
contineous p&Plods of §ustained economic prosperity in Western history. It was a time
of growth and full employment, it was a time of optimism, {t was a time when we
came to believe that science and technology could solve the world's remaining prob-
lems, banish poverty and usher in a golden age of plenty. It was a period of belief in
schooling; for the first time ever a majority saw increased- education as the principal
. means of advancing their life-chances, or if not of themselves then of their children.

" In the last eight years all that has changed. We are now coming to. see that we grew
to adulthood in an abnormal period of history; that unemployment is more normal than -
not; that freedom from fear is not dispelled by miraculous technology, that equality

i and a fair share for all are elusive goals:

The young leaving school are experiencing a harsh economic- world which we never had “
to face. In some respects it is harder for the young unemployed today than.it was in

the 1930s. In the Great Depression unemployment and poverty was worse than now, but

whole families suffefed and the young were not stigmatised, as many are today,

because theéy could not find- work. N ‘
The young today are conventional, competitive, pessimistic and a little afraid. Of
immediate concern to all is work. This is not new in itself. Ever since social surveys
have been conducted in' schools the major interest of adolescents in work has been
known. They view their schooling through vocationally. tinted spectacles . Now there is
a nervous edge to this interest. Even among the bright ones there are some who are so
anxious about getting a job that they drop education for ' job-in-hand, rather than
develop , their talents by further study. As a result of this we have the paradoxical
situation where, in a periéd of unemployment with the best jobs going to the most
highly. educated, there is an actual decline in enrolment by school leavers in university
and colleges of advanced education. '

)

The bright ones are thus taking jobs which could otherwise have gone to the average
and below average students. It is the bottom third, ranked in school attainment, whose
employment prospects are bleakest. Many will be out of work for long periods, or will
remain on the edge of the labour market. Economists do not see a return to the growth
conditions of the '50s and '60s; nor do they see yo%th improving their relative position

in the market unless extraordinary steps are taken.

© In the longer ‘term the new technology seems likely to produce undreamed of changes
in the economy and in society; someé good, some bad, depending on how we adapt to
them. In a recently published book, Sleepers, Wakel: Technology and the Future of
Work, Barry Jones argues that we are on the threshold of changes which are as great
or greater than thoie which transformed. the world after 1780 and the onset of the
industrial revolution. ' In the new post-industrial age, made possible by computerised

operations which will displace human, workers from industrial and service jobs, the pro-' '
Q duction and distribution of goods will require only a tiny fraction of the present labqur _
— ’ : . B . N . 1
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force. Jones quotes: Keynes who foresaw in 1936 what would happen: k

« o« for the first time since his creation man will be faced with “his real, his
permanent problem - how to use his freedom from pressing economic cares, how
to occupy the leisure, which science and compound interest will have won for
him, to live agreeably and wisely and well . .

The traditional work ethic, says Jones, "will be declared irrelevant or counterpro-

- ductive to society's needs. Compulsory leisure -activities may be imposed on those for

whom there is no place in the labour force",
Is it possible to envisage a society where work is no longer obligatory, morally or eco-
nomically? Or to put it more precisely, where there is no working-class comprising the
majority of the able-bodied population (there have always been societies with -a
non-working class but these have been an aristocracy or governing class). Consider the
psychological and social needs which are met by work.

N\ . :

I. It is a source of income and economic security. The idea of working for a living
igr deeply ingrained in our psyches, In the Bible we are told.that work was
imposed by God as a punishiment on the first man and woman for their dis-
obedience. And St Paul commanded the Thessalonians "that if any would not
work, neither should he eat™ ) o

2. Work is a source of personal ideritity. When two strangers are becoming acquain.
ted, early in the process, perhapsafter a polite remark about the“weather, one
* will ask the other - not about religion, politics or sex-life - but "what da you
do? and thereby has a short-cut to his social status, education, interests and
inceme. In making a career choice we match our self-image with images of jobs;
but thereafter our vocation shapes our personality. Loss of work, even vacating

a job at retirement can be accompanied by severe psychological distur, e,

~ -

3. Work structures time. For most of us our job provides the main temporal frame-
work with which we arrange the events of the day, the week, the a/ear and the
greater part qf our adult lives.

&4 Work is the source of satisfying social relationships. Studies of job satisfaction’
show that friendships and social interaction with others, at tea and meal breaks,
if not on the job, is the most valued part of a majority of jobs. (The same
finding has been found in studies of what students like best about'schools)

5. Work provides intrinsic satisfaction for some. This is probably more widespread
than is often believed. When there is some skill involved, and some autonomy, a
job provides a sense of achievement and pride. This happens even when th

objective circumstances of the work seems highly unattractive. ‘

All of these things ~ income, identity, the structuring of time, social intercourse and
intrinsic satisfaction - are pretty central to a healthy personality. If a person is
deprived of one or more there may be psychological or social maladjustment. Freud was
aware of this. It is said that, after a learned lecture of the psychic roots of neurosis,
he was asked by a little old lady, "Doctor, what is your prescription for a perfect
life?". The bystanders expected a complicated exposition of psychosanalytic theory, but
Freud answered with three words, "Work and love"

Wé tend to make jokes about issues which are central to our emotional lives, it is a
way of diminishing their threat to our egos: most jokes are about politics, rel}gion,
sex, race relations or work. . ) .

. The teacher, asked for a reference for Bloggs who wasn't renowned for his

industry, wrote "any employer who gets Bloggs to work for.him will be very
fortunate". ' '

. ‘ It is said that Pope John XXIII, asked how many people worked in the Vatican,
replied, "About half of them", %

There is evidence that, in a culture where work is central, those who are deprived of
it are likely to become aggressive or to engage in problem behaviours such as

" excessive use of drugs, crime, depression or “suicide. In a study in which I am involved,

of youth in Australian. and USA, there are matched groups of in-school/ and

8 =5y
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out-of-school {mainly out of work) in both countries.® The out-of-school groups in both
countries are much more likely to engage in problem behaviours. In the US the
incidence is worse than Australia and our evidence shows that this-is because there
‘are more supporting structures in use here - family, youth clubs, and post-s¢hool edu-
cation. :

' The questions which must be addressed, as society maves rapidly from the industrial
era to a post-industrial service and leisure era are:

L In the long term can the jobs which are disappearing from the mining, agri-
cultural and manufacturing sectors be replaced with other work; presumably by
expansion of service, craits and home-based activities? »

2 To what extent can the five human needs listed above which are presentiy mef

* by work be satisfied by other activities? - .
3 In the short term what are thé implications of youth employment for schools?

When we attempt to answer the second of these questions it can be seen how
important it is that a satisfactory solution is found to the first. .

. Can income be divorced from work? Obviously it can for. some since many
people get their incomes from investments, pensions, allowances like TEAS, or
the dole. However there has never yet beena society where the majority were
not expected to work for a living. :

. Is*a personal identity inevitably linked to work? Probably not, since throughout

‘ history there have been.non-working classes.who have found their identity in

_ government, scholarship, or recreation. Whether an entire society coeld do this

seems“dubious since work is so deeply woven into-the fabric of our culture. Of

course at this point the distinction between work and non-work starts to break

o down. Is a hobby, from which you may earn some money, work? Is work that you

don't have to do work; example, voluntary social service? Is sport or enter-
taining only work when you are paid for doing it?"

. Time, can obviously be structured in other ways than by the discipline of work."
By attending education classes, for example, or voluntarily imposing a personal
regime of activity. Many do not find it easy to get back to work. We would, I
suspect, be very uncomfortable with a seven-day weekend. :

. There are clearly other arenas for social relations in addition to work-- in the
clyb or pub, in one's family, at college or at voluntary activities, Non-work
institutions would, however, have to be strengthened in order to provide the
continuity of association with others which occurs at work.

. The intrinsic satisfaction which comes from being “someone who is good at
something" can also be provided by hobbies, crafts, specialised recreations and
even domestic activities.

None of these needs is inseparably related to work.. There would be however, a
considerable period of adjustment before a.culture emerged in which a majority did not
have their major daily engagement in work-liké activities. It is far more likely, in my
opinion, that as society adapts to the pdst-industrial age the institution of work will
remain. The challenge will be to provide satisfactory vocational roles for all who want
them and to maintain a reasonably equitable’ distribution of wealth. The present move-
ment seems to be in the reverse direction towards a more polarised society in which
possession of a job separates the advantaged and disadvantaged; and in which the
under-educated young are particularly vulnerable. '

What can schools do in order to meet the needs of the bottom third - those who leave
earliest, who get least from school and who need education most? There are three
broad changes which must be considered.

The first is better £ducation. You are as familiar as I am with the criticisms of
schooling and the démands for a more relevant curriculum. Most educators are rightly
suspicious of the idea of specific vocational training in school because of the likeli-
hood that such training will disadvantage students by displacing general education,
because it would redyee choice and close off options, and because it could lead to
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redundancy as particular skills become out-moded. Nevertheless there is a dilemma
here - if we are to mo‘t';vatethe bottom third there is abundant evidence that prac-
tical activities with v3cational meaning ate what they want. And a special pedagogy
may have to be developed which extends general education by starting with the prac-
tical. Teachers with experience in other vocations may be better at this. Perhaps there
is something- to be learned here from the Victorian secondary techs - which appear to
be attracting would-be leavers from conventional schools, public and private, ! :

‘At the same time however, if work is going to be of reduced importance in structuring

time then it is increasingly important that young school leavers are helped to become
autonomous Citizens - capable of directing. their own lives in ‘'a society where
traditional supports are disappearing and where ‘exploitative forces seem to be in-
reasing. Basically kids leaving school must be skilled in using words and numbers, and
able to think clearly., These are survival skills in our culture. I don't think that
standards have fallen; I do believe that old standards have become inadequate for a
full life in an informative rich culture, School leavers also need an understanding of

_the society in which they will live, and the study of work would provide an excellent

approach to this.

The second response to the present crisis is to lengthen the period of schooling by

encouraging the early leavers to stay on, or 10 return so as to complete their basic -
education. There are ‘educational, social and economic reasons for this. The standard of
basic education required by the bottom third: isn't being attained with nine ‘or ten
years of schooling, Perhaps we can improve existing practices; I believe however that
we should also be ‘aiming to provide the equivalent of 12 years of full-time schooling
for all; there also should bé incentives for everyone to continue general education in
post-secondary institutions. L . ' '

_ There is, of course, a manpower argument for increasing the duration of schooling in

that it would delay enfry to the labour market and thereby make the available jobs go
further (_equally we need incentives for people to retire from the workforce sooner).

Thirdly, if we are to encourage the lower third to stay on at school, or to return to
it, radically new approaches to schooling are required. Most who now leave early do so
(a) because they are weary of it, and (b) because getting a job is a way of fulfilling
the adolescent drive to become an adult. The sharp boundary which exists between
school and community, and in the present context, between study and work ‘must be
reviewed. There are already numerous curriculum proposals and activities: work
experience, careers counselling, part-time school/part-time work, combined school and
TAFE, provision for return to school after a period of work,/Some of these depend of
course on the availability of work and the co-operation of ¢mployers.

The evaluations which have been made so far indicate mixed success for these inno-
vations. Work experience programs seem .to vary from very successful to disastrous.
Clearly the purposes- of these programs have to be thought out carefully, the
collaboration of all parties is required and built-in evaluations.are needed, Evaluative
reports on counselling-and vocational guidance are not so encouraging. Most studies of
students' career decision-making report that teachers and vocational guidance officers
have had little influence, and to the extent that any individuals were influential, it
was parents and close friends of the family. The results from theég studies are so ‘con-
sistent that they must be taken seriously. It does not mean "that guidance and
counselling should necessarily be abandoned; it does, however, suggest thgt the con~
ditions -should be carefully examined, and that the frequent proposals for migre
guidance/counselling, career officers should not be adopted without careful thought.

The idea that education and scht&ol are coincident and coterminous is a degeply held
one, among teachers as well as their pupils. It is institutionalised in the arrangement

‘whereby schools cease to exercise any responsibility for their students' education once

they "leave™ A Schools Commission study remarked on how very few schools knew

.where their last year's leavers were. A radical innovation, which would help cushion

the transition to post-school roles, would be for schools to keep in touch with their

pupils for at least two years after they formally leave: There are several -important .

purposes to be served by this. One is feedback; schools can only evaluate their
programs adequately if they know how all of their pupils fare as they move into ‘adult
roles. But the responsibility is Kgée\a'ctlve than this; many of their leavers will need

help. After a few knocks in the labour market counselling and guidance has much more

meaning to young people. Equally\the idea of continuing one's education, perhaps
returning to school, or to TAFE, assumes some significance after a period in the "real
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world", Of all possible agencies schools are the best placed to perform this function of
following pupils as they start to engage in post-school roles, and of providing active -
assistance when it is needed, The task would require considerable sensitivity since the
-main alm of many early leavers is to be rid of school and all that it stands for. The
follow-up would, of course, need to respect the privacy and independence of the
leavers; and most of the effort would be devoted to the few who have problems estab-
lishing themselves in the labour force or in post-secondary study.

A curricutum. for the bottom third, increased retentlon rates and more transactions
across the school-work boundary require, if they are to be successful, radically new
structures, The ACT and Tasmanian colleges provide an example; the Victorian
secongary techs another; the idea of youth centres discussed by Brian. Crittenden is a
third,” The new structures have to teach students autonomy by giving it to, them,
something which traditional schools find it difficult to do. One of the main reason why
so many adolescents are anxious to leave early is that schools are institutions design
for children but inhabited by young adults, In our studies at ANU of traditiopal
six-year high schools, and secondary colleges we argued that, when the age rdngé i
from 11 to 17 years, the school regime is adapted to the task of keeping order among
the youngest group. Teachers find it 'difficult to accord adult status- to their older
pupils in the way that trade lecturers do to students of the same age. We found that in
ACT, when the six-year secondary school was split into a 4 + 2 system with the older
adolescent in separate secondary colleges the extent of student alienation in years 1l
and 12 dropped dramatically.

What is required in teacher recruitment and education? Obviously the prior life
experience of the recruits should qualify them for the professional roles they will have -
after training, It is striking however, that the major professions - engineering,
medicine as well as teaching - all recruit in the most inappropriate manner.
practice requires human sympathy as well as technical skills yet selects exclysively :
from the young swots who can get themselves to the top 1 per cent of exam results - ne
arguably a group who would know least about human suffering. Law, which one
think should have /a special concern for the poor and dispossessed, recruits more\than
other occupanon groups from the privileged upper strata of society. Engineering, .
which is being faced with increasingly difficult value decisions between technological .
advances and effects on the environment, recruits students who are more dog atic
than any other. And the teaching professnon, which has'the central task of. passing on

‘ to each successive generation the best of our rich and complex culture, selects
immature young. people who have had little life experience outside their own families
and school. 'On top of that we confine student-teachers to the company of their/ own
sort” in smgle ~purpose tramlng institutions or courses. This pattern of" recruifment
would seem to be inappropriate at any time, but in the present era of change it can be
positively dysfunctional. Rather than continuity, discontinuity is required s

teachers do not unthinkingly perpetuate the approach to teaching which they
experienced in their own school days. R

. . i
There are various ideas for achieving this discontinuity ahd diversity of experience

have, been ‘successful in another vocation, industrialeave for practising teaghers, and
the ‘use of experts in various areas but without teaching qualifications to guppleme

the core of traditiomally trained staff. Perhaps teaching should not be seen as a
life-long vocation; rather individuals should have the opportunity to transfer/ in and out '
of teaching as part of a professional career in public service. It would be /valuable to
make the point at the outset of pre-service professional training. that edycation does
not cease with school, nor should the teachers' respons1b11mes. One very effective way
to do this would be to have, as an essential part of pre-service curriculum), a require-
ment that student-teachers take part in a project which traced a representative group
o;éschool leavers, interviewed them_ at length and evaluated their schooljeducation in

amopg, teachers; for example, the selection into tg%cger training of older persons whn(:/

light of subsequent experiences.

If schools are to meet the needs of the depressed third - those who when they leave
will form the young "under-class", at the bottom of the social heap, thén the trans-
formation in school structures and in teacher roles will have to be immense. Perhaps.
we may need new institutions not called schools; colleges, technical institutions or
" youth centres may be terms about which early leavers to not have str ng neganve' i s
feelings.

In-a sensitive case study of a South Australian high school Colin Power’ réveals -how
@  difficult it is for teachers, whose own work socialisation has been 'with academic
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classes, to adapt to the needs of the average and below average student. The develop-
ment of resentment, and ultimately the allenation of many students in the lower
stream is shown as these young people come to realise that they are labelled as
"dumb" or "bludgers" or "no-hopers'. In his analysis of school-rejection Power
delineates the responses of those students who find it difficult to gain teachers'
approval, or to ayoid disapproval. Some play a withdrawal game, distancing themselves
from teachers and school, trying to be faceless and unnoticed. Others become sullen

and practise passive nonsco-operation. In the extreme students who feel "picked on" by
teachers vent theit frustration by "stirring®, Anti-school peer groups form and provide
members with mutdal support in their opposition to school and their intention to leave

» /o

It is not within my competence to make detailed proposals for teacher education; there

are, however, some new direcy to be followed if the needs of the bottom third are
to be met. In recruitment atteMRion has to be given to attracting more older persons
who have had life experiences outside the classroom and training college. Within
pre-service training. student teachers .need to becoge directly involved with the’
problems of those adolescents who, under present circumistances, are the early/ leavers.
This could involve taking part in a-follow-up project with such students -| perhaps
helping. conduct interviews at the point of leaving and, six and twelve months -later, at
work, or in unemployment. The project might also involve assisting with programs- for
those willing to resume education. C . ’

Changes in teacher education are, however, only part of a much larger étrategy
needed for helping those young people who get least from education but who need it
most. New sorts of institutions are required where young people do. not feel "put down"

‘ but rather are accorded the respect and autonomy which so many feel they do not-

have at school. . :
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THE ROLE -OF SCHOQLS IN PREPARING STUDENTS FOR WOR

MORNING DISCUSSION' GROUPS:

ADU E .

- Group A - Teacher Educators

(Reparter: Colin Collins)

Reality of
work

There were thr points we, wanted to raise before makir\g Sl.‘lggesTtions""
for the improveRents that could be made in secondary schools to .
‘strengthen scthol- ork links. - '

Firstly, we felt that:it was. important to realise tha®afbrk is a reflity+
and so, although secondary schools should be concerned with preparing .
students for life, they should not neglect the important rol¢ work plays
in our 'lives. Schools should also take into accbunt the changing nature of
work, The reality’ of work is that there is a lot of employment in the
workforce at the moment, but there are also many people who are not
going to get jobs at all. We would therefore expect that leisure will have
an increasing role in modern societies, :

“The second point about the work reality concerns the issue. of deskilling,

- It's constantly -argued that we need better educated students coming omt

Streoming -
of pupils

Cartificotion

-

Schools for
work ond
leisure -

Choices for
students

of schools. In our group, the point was made, however, that the sophisti-
cated technology, while requiring a small minority of people 4o haye a
better education, may mean that a large group of workers need to be de-
skiled, This has ‘to be taken into consideration when thinking - of
secondary schools. ' ) :

A second issye which we considered was streaming. There are three major
groups of students who go through schools. There's the upper one sixth
Vho, coming from certain kinds of backgrounds, go to universities snd
CAEs. ‘ These .students follow largely, although in a hidden kind of way,
the academic stream. Then there's a, large group in the middle. Finally,
there is the third group, the so-called “at risk" students, the one third
down at the bottomWe did not solve the problem of streaming, but we
recognised that it was a problem, :

vThird'ly, the very strong opinion was voiced by some members of our

group that certification was Jhe main barrier to any majér changes which
could be brought about in secondary schools,4The question was raised
whether certification was appropriate at all in zecondary schools, except
perhaps for the -top one-sixth who went into colleg of advanced edu-
cation and universities. Indeed, the question was raised whether there

should be any so-called “gatekeeping", not only in terms of ‘certification

" (diplomas and certificates and so on) but also whether it was possible to

judge the competencies required to go into the workforce.

So, although we 'didn't come up with any positive solutions, we
established those three areas as a background to any changes which
would improve the relationship between secondgry schools and the life
and work sitmation afterwards. . .

We now turn to some 6f_ the characteristics of the changes that we felt
were desirable, although"there was strong dissension in the group.

The first point, which was generally agreed to"B’y all, was that schooling
is certainly not only for work alone, but it is aalso for leisure. Thi$ is par-
ticularly important in our age, when, as I have said before, there are
going to be many people who are probably not going to work for all of
their lives. There was a strong feeling in our group, therefore, that ideas
and the structural realities of work, leisure and education itself should
be integrated, : -

The second point is perhaps the strongest one that emerged from our dis~
cussion. We felt that, at a certain stage in education, either at the end
of primary education or at the beginning of secondary education, there
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should be choiges for students. All students should not&be obligated to
-going through- the same kind. of secondary education. To a large. extent,
the choices should be in the hands of students themselves. ) .

Training 4 This léads on to our third point which is that students, particularly in
choices secondary schools, should be ‘trained in how to make choices, The.
: curricula should be orientated - towards ' life outside of schools, for
example, work realities, the realities of family life, political life,
économic life, These realities outside of the school should be. brought
back into the schools so that students are taught about life, about how
to make chpices concerning it, arid above all, about how to make choices
concerning the continuance of their own education. ’

. Structure The suggestion was made, but not necessarily agreed to by everyone, that

in schools'  jn order to facilitate student choice the present arrangement whereby
there is more structure in secondary than in primary- schools should be
reversed, We should have more structures in the primary school, jbut by
the time children get into the secondary school, particularly in Year 10,
they should be involved in making multiple choices. Going hand in hand
with this, programs in the secondary school should offer a wider variety

. of programs. But above all, secondary school students should be taught’
how to make choices for themselves. .

-~ .
Continuing In associatiorr with that, a very strong suggestion was made that those

sducation~  students who choose to opt-out of the school system should be able to

re-enter it at some later stage. In fact, schools should be centres of con-
tinuing education. :

Cﬂuty Linked with that, we felt that the community should haye a far greater
involvement  say in what.is going on in the schools. This does not-only mean employ-

ers, it means parents and so on, It was suggested that it is ridiculous to

have the schools used for a very small amount of their time. Rather,

access Should be total. : - .
Organisation Our final suggestion is that our secondary schools need a fairly radical
in secondary re.organisation. They should be multiple purpose, they should be flexible
schools and, above all, they should be continuing, We shouldn't only have children
in our school, we should have adults as well,

-

Group B - Téacher Edut;ators )
(Reporter: Jim Farrell) ’ . +

Traditional We acknowledged that manf of the tradjtional dimensions of secondary
organisational school are probably inevitable and not necessarily undesirable, for.
z:‘;cn::gs of example, certain kinds of timetabling and scheduling in the organisation
sechools and certain kinds of certification outcomes. We adverted to the fact that

many of these dimensions had .probabiy not changed in secondary schools

for twenty years. . .

Emphosis on  In general, we considered that the formal requirements of secondary

tnformality  schoolipg should be de-emphasised and far more time shoyld be given to-

' the informal. We recognised, however, that there will be some social
expectations which might have to be changed before the change in
emphasis to the informal becomes acceptable in society. Hence the need’
for promotion of the acceptability of learning in informal ways, The
means. of achieving this are as yet unclear. :

Schooling . 1f it can be accepted. that in the future not everybody will be "working
for life  for large parts of their life, then the notion of schooling for life becomes
- more important than simply schooting for work, :
Essential - We reCc;énised that some skills will be needed no matter what the future
skills holds. We wanted to emphasise communication skills, numeracy and4man’ua!
. dexterity. Sorge of the process skills such as willingness to learn, learnin

how to learn and human relationship skills are also important. Again, we
acknowledged that some of them are being ireated in schools already, We

-
Tas - / ' ) -
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v, . : . .
. also recogrised that many of these skills are not necessarily taught best

through devising a syllabus in which to teach human relations or the like.
There are many other ways of teaching some of those process skills,

If we see reasons for tryin.g'tc; keep some children at- school “for dgnger -
than they are staying-at present, then it becomes imperative to blend the

- life of school with the life of work more than is currently happening,

Work experience is one way of achieving this, although at present work
experience is often a eosmetic. activity, We think'there can be something ¢
more- substantial. Work experjence can be. sold to industry on the grounds ,

_that it has already been showh to be cost effective.
, ‘ . T

There should be some flexibility with regard to the times at which -
secondary school children attend school, The compulsory notion might be
replaced by some kind of flexibility which allows dropping in after having
earlier dropped out. Flexibility needs to start early, probably at Year 8. % :

We -also noted the very valuable potential rdle of technical and further
education (TAFE) and suggesteéd strong links should be ‘forged, between
high school and TAFE colleges. Another alternative we discussed was a.
community college in which both childien and adults from. the community. -
learn together, We discussed briefly the Chinese model” of the factory
school. Finally, we felt.that it was inevitable in the future that a great
deal of learning would be done at home through Tomputers.

. @

*

pect. We felt there wereestudents who were developing

Group C - Teachers " T ‘.

(Reporter: Cgl McCowan) / -

Delay af* The first point we discussed was the move to delay specialisation - in

i:‘:igi' schoofs, We felt that crucial subject choice ard thereforé occupational
- choice should be delayed until at least Year .10, Coupled with that,.the
integration of subject areas and the breaking down of subject disciplines
was seen as vital because' that is one of the major problems in the choice
structure at the moment, ' : -

Developing - Our second major~point was concerned with developing studept self-res-

student {éelf-respect

self-respact

4

Scheol
reorganis-
otion

Hidden
curriculum

Motivation

through the . traditional academic disciplines, We need, fhowever, to
reinforce the non-academic disciplines, and allow students to have some
self-respect and worth for doing those. To take -a simple example: 'if
there weére a three year major in an arts degree on driver education,
then driver education would probably have the same respect that history
has. At the moment there is no respect fqr those sorts of areas in schools
and students have little opportunity to develop ?l/\:‘orth and respect
from them,

0‘ur third point was that if the likely increase in retention rate comes
about, then we will need to ‘break down' schools both into smaller units
and into different configurations. The*configurations would incorporate
community and industry and allow students to move in and out of the
school setting and participate in a range of activities,

The fourth point was that the hidden curriculum, if possible, should be
surfaced and attacked front on+n two ways, Firstly, life skills should be
a central focus of schooling. Secondly, students should experience flexible
organisational instruction, so that the hidden curriculum does not prevent
students thinking.flexibly and making real choices.

We discussed the problem of how to motivate students in Years 8, 9 and

10 to learn to prepare for some of Ythe. frustrations which they will ex-
perience. But how do we prepare them for those frustrations until they
actually expérience them? We suggested that there peeded to be a .
change in organisational structures so that stidents can experience, or at

least find out about, the lives Jf others, and therefore perhaps increase

their motivation, We were concerned about the pressures from employers

and the community generally- for increased literacy and.numeracy- skills. .
This would be of little use if students were not motivated. On the other
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- hand, if they were tod motivated we faced a second problem: we might

" be preparing happy factory fodder. People doing their shorthand and
typing .and may -not be thinking about the broe;ﬁx;I options that will be
facing them. Students should therefore be prep for a wide range of
possible futures. '

Finoncial The last point that we raised was one of financial incentives. If student

incentives  were given financial incentives for staying in school, they would be able

: to develop their independence needs, which at the moment cannot be
developed because they are totally dependent upon the family structure

(%4

Group D - Teachers ) ) o
(Reporter: Cec Bum) » ' ; \

The majority of -the teachers in Group D seemed to be involved in
careers education so thé recommendations are coloured in that direction,

Human There should be studies in human relationships in schools and these should

relgtionshipe he gver all courses and not offered as a sepdrate course, In some schools,
an integrated approach has been tried on a small scale, For example,.
certain subjects are taught by .the careers educagpn teacher for one
period a week. s

0 Coreers "There is presently a fairly well-developed careers education course avail- .
education able. Judging from the accounts given in the group, it is very stccessful
v but it ig- not very widely used. This course is being used to cut across ey
. subject area boundariess - '

Work With respect to student work experience, our group thought, that work

experience experience was important for all Year 10 and Year 12 students, not just
those who ‘may be leaving to go Into the workforce. Work experience must .
be carefully organised, Part of the organisation involves being careful not
to saturate the market - employers in some areas,are reaching saturatioh
point. It is important also that work experience is followed up in the
school to ensure that the experience is worthwhile, A

Student Students should be helped to set their own realistic goals for the future.
gool setting  Teachers in our group from -two different schools reported on a course in
- which,- during the first three weeks of school, students research what

they would like to be and what they would like to do. They then weigh

" this up against their own ideas of themselves and see whether or not

their expectations are realistic. ' :

Group E - Teachers .
(Reporter: Margaret O'Donnell)
Future wark = The first area we looked at was the likely future work patterns for
patterns which we were preparing students. We tried to find some particular key
- issues in those work" patterns that would be different from what has . )
existed in the past or exists at present. From our point of view, there '
were two particular differences. One was the reduced amount of time
spent at work, whether through shorter working days or through
wunemployment. The second point was the need for constant retraining
! throughout one's working life. We had quite a dispute about how much )
retraining that would involve and how many different types of jobs
people might be likely to have. But we were in agreement that there
would be a fair amount of need for changing, for flexibility and for
retraining throughout life. . -

This led us on to a discussion of what we ought to be teaching. While we
did not come up with any definitive list, we raised a number of points
which we felt were important. :

Curriculum We discussed the pros and cons of the academic versus the practical and
organisatian go on, byt we thought' that thé most important idea was that the
traditional organisation based on subjects was not always the most appro-

Q
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- - ... . priate method to teach students, We did not suggest that we threw the e |

- : baby' out with the bath water, but simply . that for some groups of \\ 1
e . : ' ‘ students the subject orientation-was not the most appropriate method. A
|

o . Teaching The philosophy -Behind the teaching is as.important as what is taught.
| Philesoph Teachers should be committed to the development of self respect, to the .
Py development of respect. for competencies other than the acadenic, andso -
on, - . : - S :
Lifelong Stemming “from &dur idea -of retraining .was the notion of lifelong e
i .« sducation - education, We-felt that there should be provision and encouragement for T
' . people to enter and re-enter the school system during the course.of their . -

' lives, particularly within five or six years from their first exit. -

Flextbiiity Some of the changes we suggested -were flexible hours; for example,
‘*  opening schools at say seven in the morning and keeping them ‘open well

into the evening, and flexi~timing the timetable and the.teachers to make

o ssible* of the facilities which .existed, Flexible
. struftures are ngeded\for instance to-allow people who are 19 or 20 to
t is what they want.. T o 5

A
B
2
|3
§
2

\ IR N . N . .
R .\ So, we saw a need for flore flexibility. in the use of school @nd in the
‘ ways in which people would be placed in classes, This applies bath to
students who were there for the first time and those who were coming in ’
- » after a break from schooling. ' T Co !
Ve T

-

Teaching ®e finished By wonderfhg about the accuracy of our specﬁlﬁons about
:2"‘1’:"0“ how the future. There might, be just as much chance that we were wrong as

\ fow o hinx Tight. So we decided that probably the main focus of schooling should be’
i teaching students how to learn and how to think, That should underpin
everything else, It would not matter particularly how we organised it. But

as long as we helped students to learn how to learn and how to think, we

would be helping to prepare them for their future. T

o

-

s . Group F - Parents S ' _ . : \
(Reporter: LYo Dunne) o

Life skills Learning of life skills and the development of student self-esteem are
. and . important outcomes of secondary schooling, Many secondary - school
A seif-esteem o4 dents have low self-esteem. We felt"this was closely related to the
schoot- climate. Although the development of self-esteem was recognised
by schools, we felt it was not truly addressed in the curriculum.

s .
The need to develop those skills and initiatives to cope with life-rather
« than to attempt, within the secondary school, to prepare the person just .

" for work was seen as important by our .group. If a person has those . wider '
skills and initiatives, then he or she is able to take on the necessary
training for' particular professions or' trades, Moreover, he or she has a ..
better rounded personalityy is able to cope with adjustments and is better "

N equipped to continue the learning process. _ .,
e Y - .
d Scheol School climate, which is influenced by the relationship between parents
> climate and teachers ‘and between -students and teachers and administration, is

very important in developing seli-esteem in students.j‘\ healthy ,school
climate canm be fostered when parents, teachers, administrato s and .
students work together in a real partnership to achieve’common ideals. oy

‘ . Early - We believe that the problems that the bottom one-third of students often
labelling face in secondary education and in the transition to post-school roles
* have their origin. much earlier in the student's education. At the Year 2
_or Year 3 level there are children who, for many reasons - immaturity or
just failure to achieve are two examplés - move.to the bottom of the
- elass, immediately losing self-esteem' and sometimes losing the teacher's
interest, We need to address this with a very well-considered response.
Certainly in ‘pre-service education, student teachers should be prepared
to cope with these students: Teachers :gtg)uldf;be .aware that many pupils
" tend t6 become uninterested in school-very early in their ‘education. This
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‘ . causes many_probl%;psf for students and sqhbols which tend to remain
v throughqut the student's schooling. ‘ ' -

Adequats <~ It Is obvious thaté.dd{;d resources are needed in schools to finance the
m:urco‘ sorts of changes that have been ‘discussed above, The entire period -of
. education and thé ‘schcylmg process is tod important to the whole life -of

the student to ig[pfg—ﬁroper preparation because of a shortage of funds.

Tertiory Turning our attenpion tp tertiary entrance, we felt that it may be very
entronce difficult to find,a better alternative to the Tprtidry Entrance Score.
However, thiere ane, just so nilany unsatisfactory features attached to the

TE Score that atrl&ast some alternatives should be investigated, Don

) Anderson mentiofiedh one of the disadvantages of the TE Score in’ his

~ °  reference to the Jelection of medical students but there are many other
disadvantages. ngngé‘“’in selection procedures probably has to come from
the universities §&that, the rest of the community do not accept the TE

fast Tiha

Score as the medsuring rod far students.

Imrmlné ‘We considered tf\e suggestion of keeping students at school for longer

years of periods, We do rd.dlisagree with that at all, but the compulsory school

"9 periods probably. has disagvantages for the students
ang+ school envitonment, But if the changes for
earlier could be taken on seriously, then students

believe this would be a great advantage.

schooling sugge
may want to stay.

- . & . -~ n
The adoptive Finally, to sum dﬁ:,qur though?s about schools, we endorse the notion of
school the adaptive school put. forward 'in the Schools Commission report
Schooling for 15'and, 16 Year Olds, That is:

. B o N ! :
. warm ard, friendly-relations between students and staff, based on
mutual respect; * '

. N . LY e . °
. a range¥ef course options which gives the emphasis to both prac-
tical andyfheoretical knowledge and to practical and academic
skillsy; '~ . : -
. comprehefisiveness, not merely in the range of students for whom
they categr' but also in the range of educational services they

offer;

: s
. ar' awarenkss that the prime purpose of their existence is to serve
all students while they are within the compulsory schooling period;

. programs consistent with the notion that all post-school optiéns-
for stpdqnts require themjsto be able to function autonomously and
. by

effectivély; ) 4
. close cobfiections with the community being served and ‘through it

. with the Wtqer ‘societys
,1. K :
Group G - Principals '
(Reporter: Ken Gllbert)

b '{f"‘y’ . . .

Commitment In today's modéjp Epciety, our schools need a heavy commitment to a
to ‘1:;"“' .+ clear set of ,goggg.‘We need to operate positively and confidently with
gea clear purposes:inc¥ »

nsociety not marked by these characteristics{

. N DRy .

Integrated  Secondly, we ‘felt’s mdre integrated school system with less divisions and,

school more working_together was needed. There should be integration across

aystem the pre-schodly prifhary, secondary, tertiary and TAFE sectors. This needs
to be more than*j‘dsfé?alking to each other. Our group raised issues about
whose responsibility various things’ were, and whether we were - 11pli-
cating a lot ‘;'of"~36g|; effort becapse of-lack of inte;ration across’ the
various sectorS,, .. ‘ . .o

» L

Success School life should provide opportunities for students to experience

experiences  gyccess and jt, should provide experiences relevant to the lives of
students in ;k;?zg,chool.
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Expariment-
ation with
school .
structures

Group H - Principals

We felt there needed to be some experimentation with different school
structures. Why not a sécondary junior high school structure  in large
urban centres? The principals in our group from country centres felt that -
it .was’ not necessary there as their schools tended to cater adequately
for students in the lower secondary year levels. But some of the members
of our group in large urban centres felt that a trial in the State system
would be worthwhile, .

’

(Reporter: Ray Barrett)
o

. o ) ’ ’
Purposes of -~ We made two points concerning the purposes of secondary education,

sec
esducation

Societal
expsctations

Balanced
education

Firstly, -education should be a preparation for future life in the
community - that is adult life, leisure and lifestyle. This includes work.
Secondly, students should be made aware of their responsibilities to
themselves and society, as suggested in Recommendation P1 of the
Review of School-Based Assessment in Queensland Secondary Schools,

While there are many programs. in secondary schools which aim to prepare
students for work and life, by and large they are not catering for the
bottom one third of students. But we are probably doing what society
expects, Societal expectations in relation to unemployment and sp on may
have. to change along with the schools,

We strongly supported a balanced program of education with preparation
for work as one aspect. We support a balanced. general education for
students within whiflh work and other activities fit and we endosse the

- Curriculum Development Centre's paper Core Curriculum for Australian

Schools which talks in terms of areas of knowledge and experience. The *
academic versus practical debate, whether we conGentrate on subjects or
whether we concentrate on students, whether we concentrate on edu-
cational objectives or socio-economic political activities are all.issues
impinging on the question of essential areas of study, We felt, however,

" ‘that a balanced general education is of prime importance. Within: this

Life roles

School-work
relationships

Alternotives
to secondary
schools

balanced - education, specific problems can be considered. For example, .
there is a need for human relations and living skills, Miny schools are
fostering these skills in their students, but as a part of a balanced edu-
cational program. .

In relatio.n to future life roles of students, it is the equality of outcome
which is important rather than equality of opportunity. Individual subjects
can be made more relevant to future life roles by using examples from

“the real world. For instance, it is possible to take examples in

mathematics and relate them to everyday practical life without distorting
the hature of the subject, Using examples from the ev‘é!'yday world of the
1980s could be done with most subjects, °

There should be closer relationships between school and work, At present,
this is happening in a cosmetic way, for example career days, employer
days and work experience; teacher work experience has been trialled in a-
number of schools. The problem is that if a person-goes out and works for
a week -or on ten weekends behind a- counter at Woolworths or something
similar, only a superficial understanding of the world of work can be
gained. A more extended and intensive exchange between schools and the
world of work to strengthen the school-work ‘relationship is needed,

The environment of the secondary school should be changed to be more -
responsive to the needs of the bottom one third of students. But even if

‘that happened, there would still be some students who would not survive.

We might therefore need alternative structures to secondary schools such -
as youth centres, junior high schools and senior high schools, community
colleges and TAFE. ’
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Group | - Employers + L.

(Reporter: Ron Edwards) o e .
School There was common agreement in our group that Aiteracy, numeracy -and .

“swphoses commuynication skills and an ability to understand onels self were very
: important, The student has to come to grips with understanding him or,

herself better, particularly in terms of his/or her own awareness,
spontaneity, autonomy and politeness, There should be some emphasis in

- the schools on teaching attitudes towards wprk and more importantly,
r attitudes to living in the community. A coftinuing education program
: could have a role to play in this.
New New technology, particularly the use of con‘phters, has led to increasing
technology

pressures. on employers to get things done quickly. Employers therefore
have higher expectations of their employees. Moreover, with increasing
labour costs, computers are taking over more and more of the tasks pre-
viously undertaken by people, leading to some unemployment. Because un-
employment is high, employers are able to pick the cream-of the crop. So
the greater part of the bottom third of 5chool students are considerably
. at risk. They are not getting a run in employment, and they are not likely
to in the current climate. . .

IMU— Qur group suggested that we should set up a structure from both industry

mﬂ and education to face up to the problems to which Dr Anderson referred

in his keynote address. We know and talk about ot of these problems,
but we do not often do much about them. Both education and indystry are
shirking their responsibilities, basically because they do not know where
to start. 1 think that is particularly so of industry. Perhaps the edu-
cationists may have some ideas, but even.then there is a degree of un-
certainty. i : .

Group J - School Authorities
(Reporter: George Berkeley)

We decided to concentrate on the third topic in the program leaflet and
to look at, curriculum, in other words, to look, at what is happening in
schools. We| use schooling in the broader sense of educational institutions
.and considq organisational structures, and particularly their role in
supporting wRat is happening in schobls. P

We made the early point that, while we recognised Dr Anderson's concern
for the problems facing the bgttbm third of the school population, in
today's society the school is taking over many of the functions of the
extended family and many of the considerations of the problems need to
refer to the total school population,

Authenticity In looking at the question of curriculum and what happens in schools, we
in schooling though;'ntElTat the school experience heeded to possess more authenticity.
Authenticity is used as a more embracing term than relevance. Relevance
generally refers to the meaningful relationships of subjects to the
outside. Ali school experiences should be meaningful and authentic, in
those terms. -

Longer years We supported, with very considerable discussion, the notion of lpnger
of schooling schooling, again ~ using the 'broadest interpretation of schooling. We
supported it for a number of reasons. While we recognise that it would
for a term reduce some of the labour market problems that presently
face us, thefe Would be a catch-up:situation . Rather, increasing school-
ing was. important because it would give educators and trainers more
chances in developing maturity. We thought that maturity was important
for young people facing the tomplex outside world today. Longer
schooling was necessary to enable ‘more attention- to be given to
skill-based development; but that it was also necessary that continued
schooling not neglect general education. Continued schooling should, not
just be more vocationally specific but the compdnent of general
education should continue, »

L)
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Developtng  The key to our discussions was that schooling should be very much
x / concerned with the development of the -attributes of an autonomous
p-mon: onaus person. The notion of.an autonomaus person was not just the developmient
of attitudes - attitudes almost have the assumption that you know what

. kind of attitudes should be taught. It is the development of awareness -
students' self-awarenaess and awareness of the world ar8und them - sensi=

tivity, and the ability to make decisions - even though some of those

decisions will be wrong. And we think students should be given the oppor-

" tunity to make wrong decisions and to realise the implications of those.

Structures The whole notion of developing an autonomous person should occur in a
Lo Jupport  supportive environment. That led us into a consideration of structures, We
Y concentrated ‘on structures, which will support and increase interaction.
We -discussed community-based learning with employers, with industry,
with the world pf work, with other youth, and so on, The whole notion of
interaction is extremely'important. Structures should be supportive in the

development of the autonomous person. They should be less restrictive. -

. < .

Antecedents  We did, however, make the point that while this §Jnference has

‘°h::§§"d°"’ concentrated on secondary schools, the secondary schoq#does not stand

- ™8 alone ~ it does have antecedents. It is important therefore to develop a

N straxght-through curriculum. In other ‘words, the continuity of a K-10
curriculum is important to many Jf the thmgs which we -are proposing.
The development of the autonomous person must commence at the start
of education. We recognise that there can be differences after the.end of
,compulsory schooling and that Years 11 and 12, the post-corrpulsory
years, need to cater for many other alternatxves.~

Alternative  Finally, “we briefly discussed some of the alternative structures. We did

structures ot believe fhat ‘the secondary school should be done away with
overnight, but we did believe that there should be more investigation of*
,alternatnxi structures. Some of the rearrangements we floated included
the notiok of pfimary, middle and secondary schooling, 3 years/7 years/2
_years or 4 years/4 years/4 years or 10 years/2 years. It i§ important that
a continuing examination be made of supportive structures to improve the
currnculum of the secondary schoal.

Group K - School Authorities ¥

(Reporter: Michael McDonald)

School To meet the needs of students and of society, schools need to assume a.

flexibility  ider role than they have in the past. However, the lack of flexibility of °
the school, illustrated for instance by the school timetable and the
physical structure of the classroom, make it difficult for schools t
change. Schools therefore need to determine ways of introducing z
flexible structures. . .

Certification Another majof constraint to school change is linked to certification. The

. appareft need for a certificate at the.end of ten or,twelve years of

school seems to have a very dampening effect on what is able to happen .
in the school. The external pressures for certification affect the internal .°
operation of the school. :

Return of The return of students outside of normal*ﬁooling age is another area in
older students which schools need to become more flexible, . :

Non= Y The infusion of various non-traditional aspects into the curriculum has
troditional  peen a successful way of introducing flexibility into the school curri-
;{:ﬂ; of culum. However, these changes tend to be on an individual school basis

.and changes that occur in that way are usually slow. Changes in society,
particulanly technological changes, are occurring much more rapidly - than
the. schools are able to ipcorporate them into their curricula. There
appears to be a distrust of non-traditional methods or subjects in schools.
Whether adding various non-traditional elements to the curriculum will

. allow them to permeate the whble curriculum is an 1nterest1ng questlon.

. Another major ’problem is convincing parents that there is value in

students taking non-tradjtional courses. There is certainly a risk in taking

- 7i
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Community
involvement
in achools

them because, at present, success in traditional school courses appears to
be a prerequisite for tertiary studies or entry into certain types of occu-
pations. . R

Finally, we considered community involvement in school decision-making.

3

The community appears to have lost faith with some schools. The possi- -

bility of communication between the various groups involved in education
with a view to discussing problems and finding solutions should be
investigated. :

~—
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. AFTERNOON DISCUSSION GROUPS:

lMPLlCATlONS FOR TEACHER EDUCATION

Group A : - ' '
(Reporters Colin Collins) . ) .j

Pre-service If pre-service training is to be maintained and /‘. f 'school curricula are 1
|

'-mh':;'m going to emphasise survival skills and schools are to become more
educa . flexible, then the three qualities that pre-service training programs
2 ’ . should have would be; the emphasis on life skills, the emphasis on human

relations training, and the emphasis on community experiencé.

‘With regard to teachers already in the system, there should be oppor-
tunities for them to have more non-teaching work experience. We
certainly would like to have the question of whether teachers can take a
year or- two off to gain work experience and then come back into .the
teaching system answered, How exactly is that going to be managed?

Contact with It was suggested that schools make themselves more available to the

community community. Different kinds of people could be brought into the schools,
both from the world of work and from other aspects of life, to lecture
~“the students. This would make a pleasant change from teachers.

Humon The third point concerning teachers in Ihe system is that there was a
::zﬁim fairly strong feeling within our group that human relations training. should
_ 9 be a necessary component of in-service training.

Irrelevance. If we are really going to look at suwlval'skllls, and be flexible in the -

of school then most of the pre-service training that is being -done in

p”'s_““‘c ® . universities and colleges of advanced education (CAEs) is not really
relevant. This is because of its subject centredness. ‘It caters almost
excluswely to the academic stream of 20 per cent of the students who
are gomg on to universities and CAEs. It is, as it were, that a very elite
group is simply reproducing itself, Most of our pre-service training is just
reproducing the training of particular kinds of students who will enter
the universities and CAEs. The result is that teachers dre not being
trained at all to _teach 80 per cent of students, and particularly the 30
per cent lower down in the socio-economic scale. They are being trained
‘to teach largely the very small minority in the academic stream. For that
reason, we not only thought that most of the preeservice training
programs were irrelevant and misguided, but some of us even thought
that they. should'not be there at all . —

Alternatives What do we put in its place? Seyeral suggestions were made. One of the
to suggestions was that students aspiring to be teachers should be sent out
pre-service _into tl’vork world for two or three years. Another suggestion, which
’ has been made in the past, is that we revert back to the situation in
which aspiring teachers go into the school’ system for a couple of -years
and only after that experience would they come batk into umversmeé
- and CAEs in order to receive thgir tea®her training.

In-service In-service training should be the ‘main emphasis in teacher education:

training Teachers who are really concerned in remaining flexible and being
concerned "with survival skills should ‘have their training continually
updated. The whole concept of continuing education should be emphasised. |
Teachers should either be constantly taken out into the world of work or
have programs on human relations training or similar themes. In-service
training  should be considerably updated and be complementary ta any
pre-service training.,“But generally speaking, the feeling of the group was
that if we are to emphasise and carry out the suggestions for changes to
secondary education that we were given by most of the groupg, then most
pre-seryice tranmng is almost completely out-dated at the present
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Group B . .

(Reporter: Jim Farrell) o

In-sarvice  In genoral, we certainly said that some kind of in-service training was

tratning néeded if- teachers were: to be better informed about the world into
which they were sending secondary students, Part of that in-service
training ought to do with skills but a great deal of it ought to do also
with .attitudes. Part of ;those survival skills which teachers need t
provide to every child :leaving school are communication skills an?

. numeracy skills, If those skills are really to be provided for all students

leaving secondary school, then teachers in secondary schools need to
know how to provide remediation in those basic subjects. The point was
made that the in-Service courses that achieved most are those that are
undertaken voluntarily,

Awareness We realised that, while various kinds of in-service courses might attempt
:: “:d‘ﬂ*—S‘ to make up certain deficiencies that exist in many teachers, it was of

periences . prime importance that teachers should gain insights about the.rest of the
world in which they may have little experience. Teachers need to get to
know how the other half lives. What's the other half? To illustrate,. many
teachers ware teaching students who, in much of their school work, will be
experiencing failure when, on the other hand, the teachers themselves
have not experienced a great deal of failure in scholastic work., There
are many ways in which these insights can be gained, if they have not
already been gained by teachers, In-service courses may in the long run
y be one way, and not necessarily the best way, of furnishing those

insights.
Teacher More specifically, teachers need to relate their subjects in a practical |
awarensss way to the world outsidg the school.” While teachers need to know how

of reality  the other half lives, we questioned whether there is some exaggeration in

the claim thate teachers are out of touch with reality, There are many
aspects of teachers! lives that come into contact with the world outside
the school.

Recruitment ~ We saw some advantage in mature age entry to teaching. It is desirable
that some criteria be used in the selection of teachers, but we also
recognised the difficulty of,applying those criteria. We were not sure of
the best place at which to apply them - on selection for- training or on
selection for employment. I suggest that perhaps it might be better at

. employment, in the hope that the teacher training course itself may do
something to affect those people who have decided to go into teaching,

Work We did not go as far as to say that a prerequisite for teaching ought to

experience be some years of work outside of teaching, That itself would clearly not
be a really satisfactory solution. If it were Clear that all teachers who
came in as mature age entrants or all teachers who have had some other
experience are good teachers, then work experience outside teaching
could be made mandatory. .

Registrotion We were not prepared to say that people ought to be registered as
teachers simply on the grounds of experience -outside teaching. At .
present, resource people are brought into the schools and these people
will continue to contribute to the development of life skills in students.
The posgibility of implementing a registration system for p.gople like this
to give more recognition to their tasks might be considered. We are not
suggesting that they be registered as teachers, but they could be given

" some other title, for example, instructors. Teacher registration should be
more flexible and more individualistic, without lowering the standards of
entry to the profession. These two things do not have to go together.

Group C , .
(Reporter: ColQMcCowan)t . ) . T~

For every statement our group made, there was a contradictory

statement. For example, we ‘s\tarted with the Board of Teacher Edu.
. < 3 . . .
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cation's- survey repart Secondary Schools and the World of Work and there
were three or four different interpretations of the same table in that
report. :

) ) )
Nevertheless, we considered work. experience for teachers. Views ranged
from considering it was not necessary because teaching itself is a ,world
of work profession, to that it needed three months, six months or over

- two-years for teachers to be able to get a feel for the structure of the .

world of work. The issue was raised, however, that teachers who may
need the work experience are the ones who are probably less secure and
less able to step outside the classroom and a t its Those teachers
who,are likely to attempt it are probably the ones least need it.

The related issue was how to make teacher work experience broad
enough to allow teachers to see the changing societal trends within the
particular industry or firm or factory in which they are working.

We reached consensus on the idea that: stx.;dents should have & taste of
work experience in Years 11 and 12, If work experience were undertaken
after finishing school, it should be in college, rather than in the break

‘between school and college. Thus, student work experience should be

undertaken with a supportive structure around it, Ther¢ was not agree-
ment within the group, however, that work experience was necessary in
the college course. : . . o

4 .

We broke selection into three areas, Firstiy; at the school level in Years -

11 and 12, there should be some reinforcing of the process of self-select-.
ion. Mechanisms which could be. reinforcéd  include provision “of
information, questioning by students, and students' trying out varied
exp¥riehges. In this way, students would be in a better position to deter-
mine whether they wanted to go on to tertiary education. In selection,
there needs t6 be a balance between objective and political comparative
statements on the one hand and affective and possibly less objective
measures on the otheri We recognise the difficulties in measuring each of
these and the difficulties in combining them. -

At the CAE level, we discussed the use of deferment and the use of .

mature age entry. The selection procedures at the Kelvin Grove Campus,

.. where fifty students were selected this year using predominantiy

interviews rather than Tertiary Entrance (TE) Scores were considered. We
look forward to_ the results of the evaluation of this trial process. We
realise, of course, the costs involved in interviewing a large number of
applicants, On the other hand, some of our group members expréssed the
view that the TE Score was the only measure necessary because
affective qualities could be developed during the college course,

Pastoral support for students should also continue through the college
course. Students would then have someone to turn to for advice and ‘en-
coufagement, and most importantly, for support in the case of failure or
réjection, We were unsure at what point sfudents should be finally
rejected as being unsuited to teaching: perhaps it is a different point for
each individual. o

We then discussed the TE 3core. Qur responses ranged from holding it as
it is through to reducing the necessary components, so that instead of
five subjects being necessary to calculate it, three might be necessary. It
was also suggested that we abolish the TE Score because there are going
to be so many flexible structures that a TE Score will be meaningless.

We achieved consensus at the end of the meeting that post-secondary

education was a possibility for all if we thought about it and worked on

it. One suggestion was that twelve years of schooling should be followed - -

by one year in the world of work ahd then a Year 13,
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Group D

(Reporter: Cec Burr) . ‘

R'ghtrouon Our main suggestion with respect fo teacher registration was that the

Experiences

‘ nesded to

become o

“teacher

~ Seleition

Group E

requirements should be broadened, although the grotp could not. agree as
16 exactly how they should be broadened.

We dnscussed thee question of teacher work experience wnthm the context
of considering the inds of experience people need to become teachers.
We thought that'there should be some sort of a work experience in the
college course, but we could not agree on exactly where it should be put
in the course. However, work experience per se is not the main thing. It
is how the experience i$ used which is most important. v

. The requirements for admission to a teaching diploma should be something

more than just the TE Score, But<Mst exactly what more? Should it be an
interview? - If it is an interview, what characteristics should be
considered? In relation to mature-age entry, the experience of one
campus Nhf? Brisbane College of Advanced Education in which
mature-age entrants comprise up to 25 per cent of the students in some
courses is interesting, These mature-age students are apparently experi-
encing a fair degree of success.

We conclude with three small ponhts. Firstly, if schools" are preparing
students for, transition to work, perhaps the teachers colleges and the
universities Yyould not have much more to do.

The second point was that interesting people make interesting teachers

or good teachers irrespective of their background. For instance, one .

teacher is broadening his experience by being involved in genealogy.

Finally, a question: as a parent, how would you react if your child was"

taught by a teacher registered under less stringent guidelines?

(Reporter: Margaret O* Donnell)

Practical’
difficulties
of teacher
work
experienc

Which stafif
should
participote

Our group turned. its attention first to some of the practicalities of
organising work experience for teachers. There are some  difficulties
which would have to be overcome at the start. Some of those relate to
legal questions, and to the attitude of unions to having a large body of-
teachers actually working as opposed to observing. Various mdustr‘;al and
award questions would need to be resolved. As far as teachers in govern-
ment schools are concerned, there would be the $taffing and budgetary
questions: Who is to replace all the teachers when they go out on their
work expenence and how is it to be paid for? Bearing in mind the
present economic circumstances and those which seem likely to pertaln in
the -future, we concluded that.it probably would not be work experience®
that the bulk of teachers could go to, it would only be work observation.
And probably then only for short periods of time, The idea that a large
proportion of the teachers in government schools could go out for twelve
months at a time seems fairly unrealistic just at present.
\ -

We turned our attention then to consideration of which members of the
staff it would be most advantageous to send on work experience or work
observation. There was a great deal of discussion on ‘this topic'and a
great divergence of opinion. Some people.felt that we should ultimately
send- all teachers if the purpose of work experience was to gain a better
understanding of life roles. However, at the other end of the scale, some

- people felt that the most important ones to send were those who were in

a position to influencegrhat.went on in the school after they came back.

‘ That led us to discussions about whether it should be members of the

administration (deputy principals and above) or perhaps subject masters.

We reahsed, of course, that if someo{e from the administration goes on

work expenence, he or she is not going to be able to work at the same

level in a firm. There might be a certain amount of resistance on thelr
\ »
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L . part, for example, in going.to a large department store and finding they
1 : had to work on a check-out. * : _ ) :

,‘ : ~ We then considered subject masters. Should subject masters, in what can
; be lboosely defined as the practical: subjects such as commercial and
: manual arts be the only ones to have work experience? It is difficult to
decide which subjects are “practical" however. Mathematics and science,
for instance, can be very practical.
\ - s : [} - .
i ) Baerits of There was a considerable discussior in our group about what is it that
. toochzr work  would be inherently different from working out of teaching to working in
, sxperlence  teaching. Some people felt that the human relationships were different in
' teaching: that the staff room was a different place to the lunch room in
: a.workplace, but nobody offered us:any proof of that. Is work experience
or observation the best -way of tbtaining the benefits which can be
gained from it? oo : *

Alternatives We came to the conclusion that there were other ways of obtaining the
to teacher  assumed benefits of teacher work experience, such as the use of
experience or community resources or involving business' people on curriculum
. observation Committees. Having teachers move: around within the teaching service, on

a somewhat larger scale than was done now, would also be valuable,

Pre-service We Jooked very briefly at pre-service teather, education. Our discussion

fd'"..f;ﬂiion centred mainly on-whether we could require compulsory work experience
before entering pre-service as in the -Chinese model, for example. We * -
concluded that that was a little difficult and many student teachers and -
~teachers did already have part-time work experience anyway,

_Registrotion We took a slight digression at that stage, to comSider the problem of
students who have returned to school at about I8 or 19 to do Year 1l.
By our experience, these students find great difficulty.in’ coping through
to the end of Year 12, There might be benefits of making some of the
techniques used by industry - trainers available to teachers who are
dealing with those particular: students. Alternatively, industry trainers
‘might be able to-undergo a conversion course to make them eligible for
teacher registration, We noted, of course, that it-is already possible to
have industry personnel in the schools on an ad hoc basiss

Group F ' \
(Reporter: Amold Wolff)

Life roles - Our first point was that all teacher education should identify and monitor
‘ changes in curriculum needs and also changing future life roles of
students. It was agreed that changes in life roles are occurring at a very
rapid rate, one of the reasons for this being technology, Perhaps this
should be a very important element within any pre-service and in-service
education, i.e, the effects that technology has on life roles, It is possible
that teachers may not identify very clearly with the changes that are
_taking place because they are divorced from it. In relation to unem~
" ployment, for example, teachers are in a very secure position and there.

fore do not feel thredtened by it as perhaps their students are, {
Life roles in Another area in which teacher education could play a role is in helping
secondory to overcome the conflict. between the subject-centred nature of second-
r educotion ary schools and thé school's role in preparing students for future life
_roles. The secondary school teacher is perhaps in quite a different
& situation from other teachers. The primary schooj-teacher's emphasis is on
4 life roles, while the tertiary educator's main emphasis is on subject areas

‘or academic areas. The secondary school teacher should be involved' in
. both, but secondary schools are traditionally aligned to subject areas.
There should be more of the life role aspects incorporated into. the\,__ ¢
various courses. Perhaps this could be addressed by in-service and

~ . .
. pre-service egucanon. . ‘ \ .
Selection . In relation to selection for pre-service teacher education, we conclyded
o : quite strongly that the TE Score was far from an ideal criterion and that

r
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"(Reporter: Ken Glibert)

other aspects such as the person's commitment to teaching, his or her

attitude to children and ‘'so on should be considered, . 3

There seems to be an impression that teaching is not work experience
and that many life roles do'not occur within the teaching profession and
therefore teachers are unaware of them, Our view is that teaching is
very much work expérience and that many of #hese life roles which we
have been discussing are involved. If we were to consider other work
experience for teachers, then it ‘was feit that there would be positive
effects and negative effects. The positive effects have beeq mentioned =
relevance and so on. Some important negative effects are related to the
idea that if we require non-teaching work experience as a prerequisite
for entry into pre-service teacher education courses, then we are asking
people to'commit themselves/to two careers - a career of work outside
teaching and then teaching, If a person is involved or is interested in
becoming a teacher, then his or her interest will not be in the other
area., Another aspect of this is that if they fail in the non-teaching work
experience, do they then become teachers? .

We felt that teachers thémselves will have to recognise the changes
needed in their teaching and the schools generally, Having recognised the .
needed changes, they will have to educate’themselves and they will have
to inform politicians and the :jfmur}fny of their needs, :

The question of whether a tea

her should be Vregistered only once in his
or her lifetime was raised, .

Al

We considered a number of questions on the program and much of the
outcome of our discussions has been the production of more questions. -

One of our members had some experience of quotas being placed on the
number of mature-aged work-experienced, entrants to teacher education.
The group decided to ask the question "Was that true?" If it was true, we
felt it operated against desirable trends in secondary education, -We
could, nonetheless, see some reasons why a quota may be imposed. Some
mature-aged/ wyrk-experienced applicants may rnot be as good as people
who were not ature-aged oo work-experienced, N

We discussed the TAFE teacher preparation scheg;; as we had two
members of TAFE in our group. We asked whether t type of teacher
preparation program, which. involves bringing work-experienced people
into the teaching force in TAFE, could be extended into the secondary

area, -

could gain non-teaching work experience, We) wanted some _information
about the present leave system. In parti f, is it flexible ‘and liberal -
enough to allow for teacher unpaid leave without any particular change?

We raised the question about unpaid leave 57 that practising teachers

The present Public Service regulations do not allow second jobs. We felt
that teachers could use a second job to gain valuable work experience.
This might require some change to Public Service regulations.

We had a discussion about™whether pre-service teacher pfeparation
courses are too vocationally oriented towards teaching and whether the

could be more liberal and general in ir emphasis. We thought that'
pre-service teacher education. courses could focus on preparation for a
number of life roles and events. . W ’
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Group H

{Reporter: Ray Barrelt)

Preparing
for work

Teacher work
experience

In-service
models

Group |

Our discussion was based on the prémise t'hat'the existing framework of
secoridary -schools would be maintained, We considered education's role 'in

. preparing students for. aduit life, of which wotk is but- one aspect. We
- include working for-voluntary organisations or for clubs, self-help activi-

ties suchas work co-operatives and so ony as well as paid emplyment in -
our -definition of work, These types.of activities could be seen s alter- '
natives to government agencies. In considering work, attitudes and values
such as job satisfaction are very iniportant, ' '

‘In-service teacher education must fit Witt‘\rin a set of priérities which
- take into account teacher work load and student and ‘'societal expecta- -

tions of téachers and schools., There are socio-political and economic as
well as educational objectives competing for places in the hierarchy of -
priorities. In-service education for teachers and preparing students- for -
the world of work must be placed within the set. of priorities. At the
school level, school goals "are very important to the character of
individual schools in setting directions. - )

_In preparing students for the world of work, the deve}lopment‘ of - human

relationship skills are important, but realistic expectations for 'their
development should be set. Secondary schools should concentrate on

. vocational awareness rather than specific vocational ‘training. The skills

involved in preparing for work are intellectual skills and should not be
seen as lower level skills, An essential prerequisite to preparing students
for the world of work is that teachers realise they are teachers .of
students rather than teachers of subjects. :

There should be opportunities for teacher work experience and the leave
necessary to participate in short-term or long-term schemes. -

In-service models, to cover these needs, should be dynamic to deal with"
changing situations. They may include in-service education for principals
or classroom teachers. They should look at the organisational factors
within the school as well .as the teaching strategies for individual

‘students. Finally, in-service education cannot be considered in isolation

from pre-service education
. N .

(Reporter: Ron .Edeards) . o

Student
work
sxperience

Selection

Community
studies

[y

Teacher work
experience

In terms of work experience, the group was generally concerned that
work experience did not just become a catch cry or a fad, but a
necessity to meet the changes in society and hence changes in the
curriculum. We raised the issue of student flexibility, By this we meanbthe
ability to handle situations from the real world rather than the ideal ones.
encountéred during formal education, The idea of bringing real-life
experiences into the schools needs to be incorporated into the curriculum.
We considered that the TE Score plus interview would be a useful
selection device. The interview should cover aspects such as personality,
desire to teach, liking for children and so on, We were concerned, how-
ever, that ways need to be found to make the interview more valid and
reliable. C :

.

An issue we considered was the desirability of building community studies
into the ‘teacher education curriculum, Field studies in the community
would assist -students and teachers to gain some life experience.

Returning to work experience, we felt that this was a desirable
component of in-service teacher education, It is not necessary for all
teachers to have work e jence as part -of their in-service education.
Mature age entrants toxﬁ\re teaching profession, for example, often
already have considerdble work experience, The question of leave for
teachers to'undertake work experience needs investigation. :
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Group J - ‘ - R o
(Reportcr- George Berkeley)

We discussed, essentially, the question of work experience for teachers, It’
was interesting that all but two of the group of nifie or ten had held jobs
other thah teaching at some stage of their careers, and that is & higher
propomon than’reported in the Board of Teacher Education's research, It
raises the.interesting question - "Are teachers as cloistered as we might
expect that they are?
Work We discussed firstly the question of how desirable it is that pdople have -
sxperience  work experiences as a background to teaching. Our group did not say that
it was essential that this happened, but certainly saw it as bemg.
desirable.
Benefits of = We then looked at what might Be.- some of the values inherent in work
teacher work  eyperjence for teachers, The broadening of experience assists teachers to
make” their teaching more relevant. It extends the contacts of teachers. It
'is sometimes said that teachers are a very cloistered group, that they
mix with other. teachers, and therefore they are very limited, Certainly

v " working in non-teaching occupations would help overcome that, [ 4

One person brought up the necessity for a break. After a long period of
teaching teachers are.ready to tear their hair out. So not only would
working outside teaching extend a teacher's experience, but it would be a
professional refreshment and a break away from direct contatt with
children. Teachérs should return to their task in a much better frame of
*mind.

One member of our group raised the point that many students regard
teachers as having had very narrow experience. If it were common for
teachers to have had work experience, then this might improve their
“credibility with students when they -are talking about the world outside,
In addition, real work experience would give teachers a better

background against which.to give advice about vocations.

Difficulties There are a number of issues that we did raise, however, even if it is
with teacher accepted that work experience is a valugble part of either teacher pre-
::;:r“nce paration or a teacher's continuing evelopment. Firstly, can such
experience be real. Just as there are difficulties in making student work
experience -real, so the same is true for teachers. We- questioned whether
teachers can gain real experience in a six or twelve month period, )

-

Is there a demand? Do teachers themselves feel the necessity? There

were some questions raised this morning which indicated that there did

seem to be a demand. Our group was not sure how many teachers saw
. non-teaching work experience as really necessary.

We discussed the question of whether non-teaching work experience
should be in-service or pre-service or both., We were divided on this and
could see values in either. ,
Alternctives We then considered whether there are alternatives to work experience
to work for teachers for bringing about some of the desirable changes that we
experience  jiccussed this morning, The use of community resources may well be a
meaningful substitute for teachers who have worked in the workforce.
Registration This relates to teacher registration. In other. words, it might be more
’ effective to bring in the expertise that exists in a community rather than
sending teachers out to work for twelve months.

In-service We alsordiscussed the idea that it might be more valuable to concentrate
in-service activities on preparing teachers to developing better human
relationships their students. If, in fact, teachers had a .limited
academic kind/ of preparation, then they may not be properly equlpped to
do some of the tasks that we discussed this morning, lncludmg developing
human rdan nship skills.
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' Adjuncts to
teacher work
experience

Group K

(Reporter: Michael McDonald) - < . . : ’

_Registration

dutside
experts

Special
course

‘We also need t

-

e into account the changing nature of work itself, as
Don, Anderson mentioned this morning, It seems that there is an
assumption ‘when we talk about wotk experience for teachers: that the
nature of work is immutable; that work is something “that all people will
be engaged in, that it is paid, and that it will occur in a place. of work.
Yet a&of the things that Dr- Anderson referred to in.discussing the
implic&%jons ‘of technalogical change suggest that work'in the next few
decades might be very different and that there might not be much value
in our having werked for a couple 6f years in a workplace. {

We then turned the discussion to the adjuncts “of a teacher. work s

experience program. Our group saw that there would need to be a
guarantee of the return to the position; there would need to Pﬁnancial
security, in other words, the continuation at the same salary level; there-

is need to have liability aspects covered; it would need to be voluntary

and it would need to be more than‘just work observation if it were going
to be valuable. ) o )

: . _ » .
We came tb a fairly strong agreement that the requirements for teacher
registration should be relaxed. We felt, however, that instead of looking
at changes in requirements for teacher registration, there might be other
ways of allowing for people with particular expertise to teach in school.

We realised that speakers with expertise were already invited in to the
schools, ‘either in a particular lesson time or for extended periods of
times In relation to that, we must consider the reasons why outside
experts are-brought in, It seems that a good reason is that people with
experience in the world of work can help to bring about some of the
desirable. changes in schools which we talked about this morning. We felt,
then, that the structure gnd flexibility of the school was more- important
than the relaxation of teacher registration requirements, o

~

We did, nonetheless, look more specifically at the area of teacher regi- -

stration. There were séveral differing points of view voiced in our group.

skills but do not necessarily have the qualifications. So, the question
becomes more on& of changing the methods of gaining the qualifications.

"' Instead of the mature age person doing a three-year course, our grou
ge p g y ’ group

Experts in
residence

A
Group L

(Reporter: Geita Brietenbach)

Life roles -

Teacher
-work
experience

raised the possibility that, for certain mature age people, a one-year
period of training would be sufficient.

Finally, we discussed the idea of "exper{s in résidence". These would be
people who have particular expertise and are able to be involved in the
school, possibly in a redefined or expapded tgacher aide role. This type
of person is involved with the teacher in the classroom, but he or she-is
not a registered teacher. . :

One of the issues which we discussed was that of preparing students and
\teacher trainees for -life-roles. We thought that that was a very wide
area and that an investigation was neéded., The Board of Secondary
School Studies should be involved in this investigation, This would have
definite implications, particularly for school curriculum.

There is. a g al assumption thatsmost teachers have had little or no
work experi Our group chaMenged this. We felt that most teachers
have had some kind of work experience, either part-time work experience
when .they were student teachers or between school and college. Work
experience in some form or andther is- desirable for most teachers,

becatse it can-land authenticity to.what they. are teaching the students
. , y

< C 76030 81 .
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“1t"is dTink between thé practical side and the theorefical
side. It helps teachers to inform their students of the practical usefulness

of the things-they learn in school.

One of the .main ways which we thought that in-service teacher

_education could help was in dealing with student discipline problems. The

teachers could visit .the home of the particular refractory student to see
just ‘exactly what the background of that sfudent is. It would not be an
overnight sgcgtion to a problem, It would probably require many visits to
come to afiyunderstanding of the problems and eventually to find a
solution, ¥ *° : T ’ -

Allowing tegchers to write their own work programs and “including in
the%»\.a_ sec 5@(6n preparing students for life role skills would force
teachers "to:Jecognise the relevance of their subjects to those particular
skills, It woulhmakey teachers think in terms of a more practical situation
where their, f&%eally relevant to the students in their future life.
We felt thdt a moré. practical course would be valuable. for student’
teachers, This$ would. involve, for example, an English curriculum student
going to a_copimunity Centre apd helping students there to develop their
literacy‘sléfikﬁ'rather- than just going out ta practising school for a few
weeks, It wquld perhaps involve two days a week or two half-days a
week. - N .

4 - - . * .

For pre-sele@%pn for teacher trainees, it would be very useful to hagl an
interview ax: $ beginning' to just sift out students who werg.at that
stage, very- undesirable, The point was made, however, that it would be
very difficult tq reject students simply on ‘the basis of attitude ‘at that
éa{lkétag&s\:@ﬁpause they might mature during their course of teacher
education, This.would be particularly trde of the younger students coming
straight from ‘school to college. ’

It would begdifficult to relix-totally the registration requirements for--
teachers cofipg on to the staff of a school. Teaching qualifications could
not be totally disregarded, A system where pegple could Be employed for
particular fasks could be implemented, For instance, if someone had a
particular :}Qerﬁsg in entomology, he or she could come into a school
and teach a'whole unit and be paid as a teacher, . :

LS
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From the group discussions emerge a number of suggestions as to how secomdary
schools might better are for adult life -and work and, in turn, some
possible implications for teacher education. These suggestions have been organised
below into a framework which starts with comments on the context within which the
students of today will live and work. The purposes of secondary education and the
skills and attitudes felt degirable in studehts are then considered, The changes needed
in both-the cugriculum and the structurefof secondary schools to help_develop these
skills and attitudes, and the implicatiofs- for teacher education of these desirable
developments in secondary educatien are/discussed. ' :

THE CONTEXT

«In considering the work context, most) of the conference discussion was related to the - .
impact of technological change on futfire work and life patterns. ’ .

.

Conference participants considered that one effect of technological change will be to’
reduce the proportion of time during their lives in which people will be engaged in
paid employment. This will happen in two ways. Firstly, the standard number ,of
working hours per week will be reduced, Secondly, the working life of a person will -
~ most likely be shortened because of early retirement. If the- trend towards increasing -
unemployment continues, it can be seen that work will occupy a much smaller place in .
society, certainly in terms of the total number of hours the average person will spend
‘working in a lifetime. With decreased working time, there will be a concomitant
increase in the amount of leisure time which people have available.

5 . , . .

Another impact of techrological change is likely to be a shift in the types of occu-
pations in which human labour is used. More importantly, there may be ‘large shifts,
over relatively short perigds of time, in the type of occupations needed ini ‘society. An
increasing proportion of workers, therefore, may need to change careers one or more
times during their working lives. Some workers will need to be retrajned, possibly
-several times, after their entry into, the workforce. , '

The employers warned of the effects of technological change on unemployment. With
labour rosts sfeadily rising and the cost of technology continually “fajing, employers
were turning to computers to undertake tasks previously carried out by human workers.
Thus, the pool of people ffom which future employees could be chosen was incréased
- so that employers are able ‘to pick the best school leavers available. ‘As a result, the .
, bottom third of school leavers often have great difficulty in gaining employment.

One group questioned the wiaely-he_ld belief that technological advances will méan
that workers will need to be better educated and have higher level skills, The group
felt that .only a small minority of workers would need to have higher skills while the oo,
majority wolld in fact work in less skilled . occupations. This point, however, is. not

clearly éstablished. ' L -

°

[y

e e e e t—————

PURPOSES OF SECONDARY EDUCATION
» e e . % : .

Given that, in the future, work will occupy less time in people's lives, conference par-

ticipants argued that the schools had a broader role than just preparing students to

take their place i the workforce. It was generally agreed that education_sho'uld be a N

preparation Ior all aspects of life including work and leisure, Moreover, because of the .

likelihotd of the person's changing his or her vocation during a lifetime, the teaching

of highly specific job skills in schools was not supported. R

The conference came+up with a number of syggestions for the types of - skills and
attitudes which should be fostered in students during secondary education. Some groups

used the broad terms life skills or survival skills as indicators of the attitudes and

skills which should be developed in students. The life skills most often mentioned were 3
literacy, numeracy, communication skills and skills in human relationships. The develop-
ment of student self-respect and self-esteem were mentioned.by morg than one group.

Less often mentioned, but still seen .as important by some, were manual dexterity,
politeness and attitudes towards work., R "
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Some groups did not concentrate on specific skills but took a broader view of the type
of person which a secondary education should seek to -develop. Indeed, one group
questloned whether it was possible to specify the essential skills and attitudes people
in our society will need, especidlly given that we are facidg an uncertain “future. It
was also suggested that, instead of specifying certain skills as essential, it was most
unportant to teach students how to learn afng how to think so that they €ould adapt to
ly, another Broup. claimed that the development of an

autonomous person who has amgwareness of himself andthe world around him and was
more important than concentratlng on the develop-

It was felt-that some features of the current pattern of secondary schooling inhibited
the achievement of the purposes outlined above, The present structure was seen as
having t\vo partlculaﬂy utidesirable “features - streaming and certification
™

It was pointed out that students, although often.in a hidden way, go through school in
streams, Moreover, streaming often starts very early in a pupil's school life; even as
early as Year 2, and the problems of streaming need to be attacked there. Streaming
*was seen as undesirable because it had the effect of labelling .students with lower
stream pupils often viewing themselves with low self-esteem, Once in a stream, it was
difficult for students to change and so the labe tended to stick throughout their
schooling. .

The need .to have a certificate at the end of teh or twelve years of schooling was
seen to.have a dampening effect on possible changes in secondary schools. If the ter-
tiary institutions insist on' certain subjects or areas of study as prerequisites for ter-
tiary ocourses, .then clearly thxs restricts the amount .of flexibility and choice able to
be offered to students,

DESJRABLE. CHANGES IN SECQNDARY EDUGATION

Perhaps the key theme of the conference was that secondary, education should be made
‘more relevant to the future life and partlcularly work roles of students,

Several suggestions were ‘put forward regarding changes in sghool organisation}nd
curriculum that could be used to make schooling more relevant. If one ‘word coul
chosen tp express the feeling of the conference with respect to desirable changes to,
schools, it would be “flexibility™

v

()] Integrating school and work ’ . . .

-

* More integration of the life of the school and the world of work outside the
school was seen as an essential requirement for making schooling more relevant.
Student work experience was mentioned as one way of achieving a closer
relationship between school and work, There was sofne suggestion that work

. experience be made compulsory for all Year 10-and Year 12 pupils, It was delt,

-~ however, that work experience as'it now operates is often cosmetic and

artificial. A more carefully planned work experience program was needed - an

essential ingredient of this being the follow-up of work expesience activities in

. . the school. Work experience would then become a more integrated part of
schoo{.ng, and a meamngfu.l aspect of the curriculum.

It was also suggested that other means were needed to promote an intensive and
-extended exchange between schools and the world of work. .

Apart from work experience, th;‘life of the school and the_outside world could
be integrated by more community involvement in schdbls and in school
decision-making. This could be achieved, for example, by inviting community and
industry representatives onto school .curriculum committeg¢s, The employers
suggested that an education-industry committee should be set up to examine the

%
problems faced by youth in their ‘transition to post-schoo} roles.
. - . ‘ »
)’ Cureulum . 0 . .

In general, the confergnce partlcﬂpants considered that the currént emphasis on -
subject-oentred academnc 1earn1ng in,secondary s‘chool was too great. 'l'here was
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a need to/)integrate non-academic or non-traditional areas of study. into the

second

school curriculum.'A need was seen to introduce affective corkcerns,

bt ticularly  human - relationship training, into "the curriculum. The "emphasis,
however, was not towards the introduction of -a separate subject such ag "human
relationships, but on the integration of human relationships’ across -curriculurn
areas, Similarly, careers education, if it were introduced, should be integrated
across subject areas. '

Somk of the groups at the conference even questibned whether the division of
learning into subjects was appropriate at all. They suggested that an integrated
and interdisciplinary approach to secondarys education might be better,
especially for certain groups &f students. In any event, it'was felt that the
curriculum should be made more relevant to the world outside the school or, as
-one group puf it, secondary schooling should 'have more “authenticity". The
teacher's philosophy ‘was very important in achieving this. Teachers committed
to thé development of competencies other than academic were essential if
" desired ‘curriculum changes were to come about. :

It must_be recognised, however, that parents and ppKt:"cularly empbyers may
n

still value the "academic' learnings more than the

n-traditional areas of

study. Thus, those students whose secondary education had included a large slice
of non-traditional areas of learning might be disadvantaged, for example, in
gaining employment. On the other hand, one group raised the point that
practical, relevant or non-traditional curricula need not be any. less rigorous
intellectually than traditional academic study. While this may- be so, it remains
to be seen if parents, employers; tertiary institutions and students with high
aspirations can be convinced of it. - . -

b

(1)) » Alternative structures .

A number of groups Suggested that some alternative structures to the present
" 'secondary school might be needed if education was to fulfil its role of preparing
students for life and work. These Suggestions included:

Instead of primary edugation of seven years followed by a secondary
educatign of five years, alternative arrangements such as 10 years + 2
years; & years + & years t+ 4 years; or 3 years + 7 years + 2 years could
be examined. ’ ‘

The establishment of junior high schools in large urban centres might be
considered. Up until the end of Year 10, all students would attend these
junior high schools. After Year 10, there would be different types. of
senior secondary schools to allow students to specialise in Years 11 and
12. For example, one type of senior secondary school could be concerned
with preparing students for tertiary study,- while another would be
orientated towards vocatio_nal studies.

More use could be made 8 colleges of technieal and further education
(TAFE colleges). There should be strong links between secondary schools
and TAFE colleges: and there should be opportunities for students to
study in both institutions simultaneously. This would require co-operation
between individual secondary schools and TAFE colleges, and at a
Departmental or systems level, between ‘technical education"" and

~ "secondary" divisions.

Schools could be broken down into smaller units, Industry and the com-
munity would be involved in theglearning taking place in these smaller
units. There would be‘freedom for students to move between the~tom-
munity and the.school. :

'An alternative to secondary schools is the youth centre in which a

diverse range of activities apart from academic learnings would be under-
taken.’ ; . .

Another alternative is the c0mmu_ra'.lty collegé in which both children and
adults learn and work together. The involvement ef employers in com-

.munity colleges could increase the interaction between students and the

wor}d of work. Y

In the futyre, more learning would be done at home through the use of
computers. . .
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In any reorganisation of schooling, it was important that there should be
co-cperation and co-ordination among the various organisations, institutions and
scctors so that-an lntegrated approach to educanon was unplemented.

Student decision making

One group emphasised the idea that students should learn to bedome autonomous
by being given the opportunity to make their own degisipns and to realise the
consequences of their decisions. They should be allowed td make mistakes and to
consider the implications of their mistakes within th rtive environment of
the school.

.l students are to be given freedom to make decisions, they should also be given
some training in how to make choices. The development of autonomy and student
choice would be facilitated by having less structure in secondary schools. It was
fglt by another group.that the current practice whereby there is more structure
in secondary schools ®%han primary schools should be reversed. As students
developed, it .was argued, they were capable of making more decisions affecting
their own learning and consequently needed less structure to support them,
Moreover, older students migiit learn better in a less structu‘ed environment.

Re-entty of older studenls ‘ . ' .

One way in which schools could become more flexible would be to allow older
students who have previously left school to return to school to complete their
secondary education. It was important that secondary school .structures should
not be so rigid as to prevent them from re-entering the system.

are open. It is possible, for instance, that these ents may wish to combine
part-time work with their, secondary education, or®they might have family or
other commitments which prevent them from attending school during the\normal"
hours of opening. To cater for older students, schoels Gould begin at 7%
continue well into the night. There are numerous problems to be overcome,
before this could happen on a‘widespread basis - not the least of which would *

<«

be finding teachers willing to teach unusual hours. ~

One possible constraint on the re-entry of older itudents is the hours schools

There would, moreover, be some educational difficulties associated with having
older students mixed in with younger ones, For example, would the. content of
$ibjects appropriate for younger students be relevant to older students? Would
teaching methods for re-entry students be the same as for younger students? Do
teachers need any. special in-service training to be able to teach adult or older
learners?

On the other hand, there would be potential benefits to students of regular
school age in having older students learning h them. Flexible school opening
hours would enable all students to combine part-time work ‘and part-time study.
Regular students would also benefit in other ways if adult students, who have
spenX some time in the workforce, were in the schools learning with them. The
younger students would be able to get first hand information about the world of
work outsilie the school from their colleagues who have had recent expenence
of it.

School environment

It was considered important that the school climate was responsive to the needs
of all students. School climate was seen as particularly important in developin
student self-esteem and self-respect. It was felt, however, that school climates
were often tpo harsh and bruising, especially for the "bottom-third" of students.

»
A healthy ‘scheol climate was fostered when an open relationship existed
between students, teachers, administrators and parents. These groups could then
work in a real partnership towards a clear set o,f goals to which théy were
committed.
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R ATION 7
The organisational structure of the school and the curriculum are important influences
on the gatent to which secondary schools are able to prepare students for work and
adult life, Teachers are clearly another important influence. In considering how teacher
education might make teachers more aware of how they can help their students pre-
pare for post-school roles, the conférence produced a number of suggestions con-
cerning the selection of teachers, pre.service teacher ‘education, in-service teacher
education, work experience for teachers and the requirements of teacher registration.

Selection, ‘

. . , : ,
There are several points in the preparation of teachers at_which selection occurs,
Firstly, there is selection into a course of teacher preparation. Secondly, the tertiary
institution selects out those student teachers who are not meeting acceptable stand-

ards. T.hirdly, employing authorities select graduates for teaching positions. The main
emphasis of the conference discussion was on the first of these selection points.

s

At an earlier stage than these, the student must make a decision to apply for entry to.
a teacher educatlon course. One group suggested that the notlon of student
self-selection should be reinforced in Years 11 and 12. This could be facilitated by
providing students with more information about various careers and letting students try
out a variety of experiences before they make a final decision. Training of students in
making choiCes, as discussed earlier, would be an important aid to student
self-selection. : . '

. - ~»
Turning to selection of students for entry into teacher education courses, there was
negr universal agreement .that the current emphasis on the Tertiary Entrance Score
was unsatisfactory. Students selected on the basis of academic merit alone were 'not
necessarily the best people to teach students life role skills.

Many groups felt .that an interview should be used instead of or in additiin to the
Tertiary Entrance Score for sélecting candidates for teacher education. Suggestions for
content of the interview included attitude towards children and commitment to

* - teaching. However, the issue of how to iake the interview a valid and reliable

selection device was raised, It was also noted that there are- considerable costs
involved in interviewing all candidates for entry to teacher education. Even given
these constraints on the use of the interview, conference participants still felt that
the use of the interview or some other selection device was preferable to using the
Tertiary Entrance Score alone )

Some groups, on the other hand, argued that a more appropriate time- to select
teachers using an interview was, at the completion of pre-service education. It was
argued -that attitudes such as cbmmitment to teaching and attitude towards children
could be developed during the pre-service course. If students were prohibited from
entering the teacher education course because of inappropriate attitudes, it would B

unfair to thos% students whose attitudes would develop over the course.

.

\Another suggestion for selecfing student teachers made by a number of groups was

that the number of mature-age and work-experienced students be increased. One group
claimed that the present quotas on the numbers of mature-age students should be
lifted, Mature-age students would bring ‘experiences of* the workplace to both their
future pupils and the student teachers studying with them at college. .

Pre-service Teacher Educationt -~

The groups whicg discussed pre-service teacher education were quite critical of
present programsy One group even suggested that most courses were irrelevant and
misguided and h@hce should be Abolished. .

Q@

It was felt that present courses did not adequately ‘prepare ‘secondary tefachers” to

" teach the lower third of students in schools becayse of their emphasis on the teaching

of academic subjects which were relevant only to the small minority of students who
would be going on to"tertiary study. - » :

To overcome this perceived deficiency, it was SJggestea that pre-service -teacher
education courses should emphasise the teachin‘of life skills and human tetationships
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and -that they should include E:énmunity experience. This would require an integrated
rather than subject-centred approach in pre-service teacher education. .

One group suggested that pre-service teacher education could be made more relévant
to preparing teachers to help pupils in their future life roles by including a wider
experience with pupils than simply contact with them in the school. For example,
English curriculum students could work in a community ceritre helping pupils to develop

7/ L
Again, as in the TAFE teacher education program, people from the community with
work experienc;} could be brought in to lecture secondary pre-service student teachers.

Finally, it was suggested that pre-service courses should include a work experience
component to provide student teachers with practical opportunities to relate thelr
academic studies to the future life and work rgles of their students.

In-service $eacher Education q .. .

Generglly, in-service teacher education was seen as having an essential role A;Y in

helping teachers to prepare their pupils for future life roles. It rieeded to be dynamic

and flexible to take into account changing'situations in society and teaching, -

Some conference participants felt that in-service education should emphasise human
relationships training, This might help to balance the largely academic training
teachers received in-pre-service courses. Others stated that its prime function should
be to allow teachers to gain more insights into the type of world in which students
would live and work. In-service teacher education was only one way of achieving this,
however. : ' '

.- Specifically, it was claimed that in-service education was necessary to help teachers

provide remediation for students who were failing to gain basic life or survival skills.
Another suggestlon was that teachers should undeftake in-depth studies of certain
students, pagticularly those having discipline problems, This would involve visiting their.
homes and talking to their parents to gain a deeper insight into the problems faced by
these studentssd, . :

In-seryice education might also help teachers to write work programs which incor-
porated a section on preparing students for life roles. This would encourage teachers
to consider the relevance of their subjects to the life roles of their students. Indeed,
it was suggested that teachers should monitor Changes in the likely future life roles of
their students. In particular, teachers skould seek to understand the effects of tech-
nology on student life roles. .

Teacher Work Experience
. .

The particjpation of teachers in work experience outside teaching was discussed by
several groups. In general, this was seen as desirable by most of those who discussed
it, although one or two groups had some reservations aboyt its usefulness. The pPhint
was also made that teachers are workers themselves and the view that teachers know
little of the world of work because they are isolated in a school is not validessn

Conference participants perceived a number of potential benefits for teacher work
experience, These included: : .

. It would broaden the éxperience\of teachers a#A® make their teaching more
relevant. : - : .
. It would extend the contacts of teachers outside the teaching profesgion.

. . It would add authenticity to what the teacher is teachirg, i.el teachers would
more eabily be able ‘to show students practical applications of their classroom
learning. . . i . -

. As well as providing teachers with a better background against which to give
advice tq students, teachers with work experience would . be seen by the
students as having more credibility to advise them about v‘;ca*tions. :

. I !
. Work experience would provide teachers with a break or r¢freshment from their

teaching duties. _ /
4 B S
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If work experience were to Be introduced, a number of issues would first ‘have to be
resolved. These include salary, guaranteed return to a teaching position and legal
aspegcts. As with student work experience, the problem of how to make the experience
more than superficial would need to be considered. Ideally, wotk experience should
allow geachers to gain knowledge about different types of occupations, and the
sociology of the workplace and to appreciate the changing nature and role of work in
society, in particular the effects of technology on work. It would.need to do more-than
just give teachers knowledge of the.skills required for one occupation. The question of
who to send, eg. principals, subject masters or classroom teachers, would need to be

resolved. f‘ . -

The range of occupations in which teachers could be usefully engaged might be quite
restricted because many teachers would not have the prerequisite- knowledge and skills
to engage in spme occupations, To overcome this, it was suggested that teachers could
be involved in work observation rather than work experience. However, another group
claimed that it was the experience of actually getting their hands dirty=apd doing the

_ work which was important, -

"be granted authorisation to employ an unregisk

&

+

Anbther problem needing resolution 'is the cost involved in allowing a large number of’
teachers to undertake six to twelve months' work experience. This is likely to be quite
high, especially if the teacher's salary is paid by the school employing authority.’

Some suggestions were made for removing' barriers to the.voluntary participation of
teachers in non-teaching work. One ideg was that the public service regulations should
be relaxed so that teachers would be ‘able to take a second part-time job. Another
suggestion was that unpaid leave should be more readily available to teachers to

undertake twelve months' or so' work experlence in another occupation,

°

.

Registration

In Queensland, people emplgyed as teachers in schools must be registered by the Board
of Teacher. Education. The dygtem of compulsory teacher registration does, however,
allow people without formal teXehing qualifications to work with students under the
supervision of a-registered teacher. In"StMitign, a school may, in special circumstances,
person as a teacher.

Conference participants felt that schools should.be encouraged make greater use of
people who could provide a knowledge and understanding of the ®orld of work ‘or give
a-different perspective than regular teachers. One possibility wotld be for such com-
munity resource people to work with teachers in an expanded teacher aide-role, for:
which teacher registration wodld not be necessary. Another suggestion was that a
person with expertise in a particular field, say entomology, should be able to come
into the school and teach a whole unit in that field of particular expertise. If the
person was to have sole control of the class for the teaching of a unit, an
authorisation to-teach would be necessary. . .

Some groups suggested that registration requirements should be relaxed to allow such
people to gain registratioh, although not necessarily teacher registration. This would *
allow some formal recognition to be given to the contribution of these people fo the
work of the school. A term suggested for these individuals was "instructors'. Another
proposal was. that individuals with experience in trainipg people in industry could
undertake a short course, say of one year's dure_\tioh’,“ to become eligible for teacher =
registration, Industry trainers who had undertaken “fhe short course might be of, °
partitular benefit to those students who had re-entered the school system after a time\
in the workforce, It was also suggested that,.rather than broadening registration policy
as outlined above, account niight be taken of certain non-teaching work experience ° .
when agsessing eligibility for registration. Such applications would be treated on an
individual basis, although broad pelicy guidelines could be established. In any_event,
the conference certainly did not negdmse granting registration to applicants on the

e al .

‘basis of non-teaching work experie one. .~ |

MAJOR POINTS OF AGREEMENT =, 7

While there were differences of opinion on some matfers, a comparison of the group
reports indicated there was general agreement among conference participants on the

following points: : -

-

+

, . .
84 ‘ :

o
) L .




!

-(a)  Secondary Edycation j

l.  Education-needs to become more relevant to students' future life roles.

2. More emphasis should be given to. nonstraditional ‘areas of study in
J/ . secondary schools, :
e 3. There should be more interaction betw&en schools and the commuynity and
the world of work. ’

4, Alternative organisational arrangeménts to secondary schJle should be
exanned. | o . ;
‘ , 4 N
3. Schooling should be more flexible, for example, in ferms of hours of
oper;ing and types of learning undertaken.

6. Education should not be seen as finishing at the end®of schooling™ but
. opportunities for continuing or lifelong education should be provided.
-7 The environment of schools should be less harsh and schools should move

towards being adaptive.

®) Teacher Educafion . ’

v

2 1. Teachers should be aware of the effects of technological and societal
,chenge onh the life roles of their students.

2 ' Thg criteria for selection into t(ﬁher education should be examined with
a view tosbroadening them, ’ o )
3. Pre-service teacher education should prepare teachers to make their
teaching more relevant to their students' future life roles,
4 This should also be continued in in-service teacher education, which was
seen as being essential, . )
3. Teacher work experience is desirable, although there are difficulties in
implementing it and maKking it meaningful. :
. 6. It is highly desirable that people with expetience in the world of work.
come into the school to share their experiences with the students.
2! AREAS FOR FURTHER DISCUSSION AND INVESTIGATION < N

These points of broad agreement, togethér with specific suggestions put forward during
the cofiference, raise a number of questions which merit further consideration. These

include: ,
. What curriculum, school structures and teaching methods are appropriate for
) older students re-entering the system?

What are the practical difficulties involved and the p'otential benefits and nega-
tive effects-of experimenting with various school siructures, eg. flexible hours
of opening, classroom organisation, timetabling, subject orientation?

What different organisational arrangements might be needed to cater for the
diverse needs of students? For example, youth centres, technical and further
. education, senior secﬁiary schools and technical schools may all have a place
’ in the education system, with different students opting for different institutions.

N How can .non-traditional areas of study be introduced into the curriculum? Will
s : ‘students, \pfrents 'and employers regard mon-traditional areas of study as being
of equal value to traditional academic learning? Is it important that
non-traditional areas of study be seen as being of equal value?

. ‘What level of community involvement should there be in schools?
. How can community involvement in school decision making be increased?
- { - If selection for tertiary entrance Is based on criteria other than the Tertiary
Entry\pce Score, which criteria should be used? What is the relationship of these N

riteria to "good! teaching? If an interview or other instrument is used,
how cay it be' made more reliable? What are the costs involved in using
selection\criteria other than’'the Tertiary Entrgneﬁﬁém‘g?
. ‘ v
. How do the college experiences of mature rgg'e entrants to teacher.education
courses compare with students coming sf ight from secondary school? Do.
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mature age entrants make "better" teachers, particularly with respect to the
- . \ extent to which they are able to relate their teaching to the world outside the
school? ‘

»  How should students be selected for teaching positions on completion of their
pre-service course? -

. ~+ + Is the pre-service teacher education curriculum aimed at preparing teachers to

’ - teach academic subjects suitable largely for students in the upper ability range,

or does it take into account the needs of school students with differing abilities

1 v and interests? What types of experiences in pre-service courses could be used to

: show student teachers how to make their teaching more relevant to the future
life roles of pupils? - . . ’

. How can in-service teacher education help teachers to develop an appreciation
of the future life roles of their ‘pupils and make their teaching more relevant to
these? o . v . '

. What are the bepefits and problems associated with teachers working in accu-

. - pations other than teaching? How can teacher work experience become broad

enough to allow teachers to appreciate the changing nature and”significance of L
work in society? Do students perceive teachers with work experience as heing =~ ™

L ‘better at relating their teaching to the student's future life roles than teachers

A without work experience? Which teachers should undertake work experience and

| .. , in -which types of occupations should they work? Which particular non-teaching
. work experiences are ‘the’most useful for teaghers back in the classroom? What

| ' are the alternatives to teacher work experi®ice? Should work experience form
| ’ part of- the pre-service teacher education- program? *

. How can individuals with experience in the workforce but without the negéssary
qualifications play a more active part in students' learning? Can a special
course of say one year's duration be devised for these people to make them
eligible for teacher registration? | :

The above questions represent the main isSues arising from the conference, but it is
recognised that there ate many more questions which coufd also have been considered.
While the conference suggested solutions to a number of problems, in many ways it
raised” more questions than it answered. But raising the questions is ofte’ more
important than answering them,
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The most sxgmﬂ(.unt outoome of -the conference was the consensus that emerged that
schools should not teach for specific job skills but should look to developing in

- students the complete person - individually, socially, academically and vocanonally.

This premise is reflected .in the Board of Teacher Education's research and is referred
to by such writers as Karmel, Campbell, and Anderson, and in reports by the Select
Committee on Education in Queensland the Schools Commission, and the Curriculum
Development Centre's Core Curnculum document. The Queensland Review of
School-Based Assessment (ROSBA) stressed the importance of introducing into the
curriculum aspects which would enable schooling to be more .closely related to
students' future life roles, W primary focus of this new orientation for secondary
schools in Queensland is the interrelationship between the student and his world. With
the implementation in Queensland- secondary schools of the ideas contained in the
ROSBA report- and the inclusion of ROSBA - considerations in teacher education
courses, it is to be hoped that ‘a more meaningful schooling and work relationship can

- be formed and that this relationship will be based on firm foundations.

Another area of agreement concerned the desire to relate s&hoélmg and work more
closely.. To illustrate: a large percentage of teachers in the Board of Teacher Edu-
cation's survey wanted more visits to thei*classes from people involved in the world
of work and this was endorsed by the conference. Most of the writers (with some
modifications in the cise of Crittenden) start from the assumpnon that schooling and
work should be closely related. Many steps have been taken in this directiqn in
Queensland secondary schools, and provision already exists to allow those with
expertise S{; a particular field to share their knowledge and experience with students.
The proviston of transition education is also increasing rapidly in Queensland, whereby
the Department of Education (and some private employing authorities) are taking the
initiative for bringing students in closer contact with the realmgl:é work. In addition,
in link courses, secondary students can take some of their courses'in a college of
technical and further education. These, added to other measures’ like~vocational edu-~
cation, work experience programs, career education and vocational counselhng, help to

‘ensure that the school-work interface will be a meaningful one.

Both the research and the conference stressed the notion of flexibility in which longer .
hours of ‘opening and flexible nmetablmg would allow for more interaction with the

-~ community. Conference participants identified similar problem areas as did the survey,

but felt that.the practical, organisational difficulties (eg. finding teachers willing to .
work unusual hours) woyld be outweighed by the educatlonal benefits accruing to{oth .
students and teachers. :

Again,~ the conference urged'flexibility in the organisation of secondary schooling in an

* endeavour to meet more adequately the needs of the more mature students, Whether

this cotild best be achieved LDy a separation of "senior high schools" from "middle
schools", by the creation of new institutions such as "community colleges" or by the
development ‘of centres or units within existing high schools, parncnpants endorsed the
arguments from the hterature and the keynote address for senior students to be given
greater freedom and autonomy as young adults mstead of being handled in the same

‘way as younger secondary pupils. ’ . R

Another area where the details have-not yet been worked out but where there was
sigﬁiﬁcant' agreement was in teacher work @xperience as a component of either
pre-service teacher education or in-service profeSsional development. It would appear
that the rhetorlc concernmg teacher work experience needs to be translated into prac-
tical terms ‘if this activity is going to contribute to the on-going 1mprovement of
relanons between scheol and work.

Clearly, while significant advances have already been made in relating secondary
schooling more closely to the future .adult work and life roles of the student, there is
a general consensus that much more remains to be done. Sumlarly, while increasirg
attention is being given to this aspect of sehoolm’g in the pre-service preparation of
secondary teachers, further developments in secortdary teacher education are largely
dependent on future directions in secondary education.

Questions concerning the curriculum and organiéation of secondary schooling such as
those raised in the literature and in the conference discussions need urgent answers so
that a concerted approacir may be mounted by all concerned in endeavouring to meet
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the educational\needs of our young people. Only then can the irhplicationé for teacher:
: education be drawn with sufficient clarity to allow tertiary institutions to develop new
K'Y pre-service courses which will prepare teachers for service in the secondary schools of .

the future, :
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e APPENDIX 2 '
\ : BOARD OF TEACHER EDUCATION ‘
' [}
'QUESTIONNAIRE
4 ) .
. . WORLD OF WORK PROJECT ¢ . . Col. 1-3
5 . ) , Col. #4z=1
U1 sex: Male 1 D Female 2 O Col. §
] < -
. \ - )
‘ R .
2. Agl: . Less than 25 1. D
. - o, o 25-30 2 D
*
. 31-40 .3 ™ "
. Ol.
41-50 4 l:]
s1-60 5 [J
/
- Over 60 6 D
° ' . ‘
3. Typb‘ of school: Government 1 [:]
Non-Government - Catholic 2 [:] ' P Col. 7
' ~ Non-Catholic- 3 D
. . - ‘/
4. Location of school: 'Metropolllan (including . 1 m .
. - lpswich, Gold Coist Redcllffe) i
. Provincial City 2 EI d Col. 8
. - .
- _Country-town 3 D (\
5. Do you presently have regular teaching dutles’in your school? ©
’ . Yes : 1 D .
No \\ 2 D . s . Col. 9
i 6. Subjects-teaching NOW: N
A
Major curriculum area (specify only one) - '
. Co1,10-11
. o ' [
Otners - ; : . Col.12-13
. cessoneas sesessee . Col.14-15
7. Year levels teaching NOW (tick apprOp?Iate bones):
} Subject “| Year8 ‘ Year 9 Year 10 Year 11 |, Year' 12
......... Beeseenes Y ; Col.16-25
seesens cess b o eeevescssanen s PO Col,26-85
y; ‘ .
etesssscssssssnsnnanne PYTTTTTYTes FPYTTYITY) cone ¥ : . Col.36-45
U 8. Position in school:  Administrator - - 1 D ; : -
(tick one only) - Subject Master .- 2 D e
. (Moderator/Co-ordinator) o
D ~ Col.46
1 lassroom Teacher 3 . ,
. Other (e.g. Teacher Librarian ¢
Q . b Resource Teacher) - please 9 J 4 D . . m
E ‘ “speclty: g
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9. Teaching experience:

/
/

/ ! More thon
/ 20 yeogs

‘5

/

Pre-S¢hool -1 ) ‘ Col.47
Prlmqu_ ‘ ' ) ' fcor.u8
Secgndary S . : Col.49
TAIfE/Trade ‘ : ' Col.50
Teftlary - Col.5}
Sﬁeclal : ’ . : . - . Col.52
?ther (please specify) - . Col,53

«

‘ .
L
1§

‘

10./ Initial pre-service teaching qualification?

1 year course

2 year course
Dip.Teach.
Pre-service B.Ed.#
Degree only (e.g. B.A.)

N oW N

Degree plus Dip.Ed./
Grad.Dip.Ed./Grad.Dip.Teach.

Other (please specify) 7

o

0000000

|
|
|

u . . _'. .~

| . ’ ,
1'11. At which type of institution(s) did you obtain this pre-service teaching qualitication?
; (More than one may be ticked.) :
University ’ . Col.55
C.A.E./Teachers College C Col.56

‘other (please spéclly) . ) ‘ Col,57

essssssssese ssssssea esveccecresssrssssssssssssssssssrsore

A « .
12. Where did the majority of this pre-service preparafion take plice? \
. ' -

- kY
Queensiand 1 %
Interstate . 2 r:]

. Overseas | ) 3

13. Apart trom Yyour initial pre-servige teaching qualification, what other qualifications: do
you possess (e.g. trade qualification, B.Ec., L.T.C.L., M.Ed., B.Ed.St., veses)?

saresserssssnssassassansssnssnnsasinsans eevreestessassssssessssssnnsesnnes (01,5960

| 97 IUU




14. The following questlons refer to the secondary schooi whlch you attended for the
malority of ypur secondary school studies: .

@ Type - °  Government . 1 0 -
.  Non-Gavernment Featnolic :» Col 61
2 - .
- Non-Catholic 3 D
(b) Locatioh (1) opolitan . )' 1 D
- ' Provinclal City S 2 D ~ Col.62
Country town . " -3 D' ’
@)  Queensland 1 4
Interstate ‘ 2 O . Col.63
\ . " .Qverseas” -~ 3 D - N ¥
(c) Mode of ' As a day student 1 D 2 ,
aftendance As a boarder 2 D "
, : R ) ; Col.64
. As an evening student 3 D &
. E‘ - - As'a correspondence student\ 4 D
15. Was either of your parents a teacher? —
- Yes No
1 2
Father ) Col.65
Mother” 1 Col.66
« o - ) oL « ' / >
‘ 16. (a) What was your father's major occupation while you were at school (Includlng home =~
duties)? . . . . -
.S , A
Creeeesenassseneas corerruseasesssanessans S ceereennamass drareeseeensassssssessessasseses Col 6768
oot . ; a\ . . . (
~ _ (b) What was your mother s major occupation while you were at school (including home .
duties)? . .
L s SR S ) veeeereneeenet st s sassassasans ceenes Col.69-70
® e
. v
o What was the highest level of educatlion attained by your parents?: o \
(3 1 ’ *
M None Primary Lowef Upper | Tertiary Post- .
. N Secondary | Secondary graduate
Y . 1 2 3 4 5 .6
Father
~
& Mother .

ERIC

Aruitoxt provided by Eic:




. * 0 '. - 1 —’l
' ’ .. . ' Lo . i
f- NN - [. - , L4 \1 R v
’ < N . R - ; ° ( .
« ' . 18. Please Indicate below the types of employment, other than teaching, in which you have .
:  been engaged. Indicate separately for full-time and part-jfine employment, also periods 4
R . of unemployment. include military service, full-time home dutles and -vacation employ-

(e.g. brickle's labourer, shop

ment. Give specific detalls ot each type of employmen I
cate the length of time in each

assistant) In the "Type‘ot Employment® column. Also i

type of employment in the appropriate column. . - N
- - . ' < "
S toou .
N Y TIME IN YEARS AND MONTHS Card 2
PE OF EMPLOYMENT Before com- | After, second- Puring teacher| After com- Dup.Col.1-3
- pleting ary tudies training ' | plefing . Col. k=2
> setondary. vand" before . - teacher
. P ¢ . atudiags *° fteacher training °* training -
{a) Full-time empioyment - ‘ ' " . ’
. HPC' casual}), . .
i .; ’ T . o .
sesesesesnesecenes sesesece [T cedesassasseee Col. 3-19 -
veeneesmenefesisTusseneasanss . wieeey|  Cal.20-34
M I . ; eeeny \ | Col.35-49 -
| ~ v { ! . '
- o cameens eesseneens| , COL.50-64
: . ) .
‘ ¢ s -~
. 1 ’ o /
. ’ . . . . ’
} . Card 3
. (b) Part-time employment . . . . »
nc. casuol : _ “ ‘ .Dup.Col.1=3
. - : . - . Col. 4=3
besssenes cesens creesese)ecsesesnnnnane wees} Col. 5-19
u .
. cor.208
. seesssasessessensaiasresessanat I \T' . ! sesesseneenses}  COL.35-49
B U T weene|  COL.S0-64
ose g Col,65-79
- Card 4 *
s , gup.'Col.l-:i
Col. 4=
{c) Periods of unemployment . R ol. & ] ,
/ csnsee """""""f"""""""" esee Col. 5-19
* LY
19. (a) Is there a career officer, guidance officer or some other designated person within R
N your ‘school responsible for organising visits .to the s ool from business firms, < .
employee associations, trade unions, etc? . , :
—— - Yes [ ' Col.20
- - ol.
No 2 L B
"\"‘(B) This year, how many times have you been-responsible, either directly or, through a -
careers/guidance - officer, ‘for contacting business firms, industry associations,
' employee associations, trade unions or any other groups In the workplace with a
. . view to ha¥ing them visit your school to talk to students in your class(es)? 1
ceeseeeese TiMeES L . Col .21-22
(c) How many of these visits actually 0cCHITEd?  eevseeaessissssenane - Col.23-24
. -
p . .
o 102
99 S .

-




| Col.25-28 ;

i e R /

% ¢
" . , -5..- / oo
(d) What positions did these peop?hold and which type of buslness, industry or”
) organization did they represent?
. - 4, ‘e
[ -~ . ’ .
‘ Pasition : (Prdustry, [Bu‘ness(
o . Organlsation =~ ’
) (e.g. manager, personnel officer, _ (e.g. car manutacturing, public
.trade union representative) service, A.C.T.U., Chamber of
s ) Commerce)
% o grestatessessanereenettaneagestanieanns  aeese - _t“ - e ssecace
esssccees o sepan, " sese ,
) . ’ (e) Would you like to have more visi s tro employer/employee represe‘ntg‘tlves to talk
5 : to students in yout class(es)? i :
’ . ’
1//, (gﬂ ‘ Yes - w1 [::] v N
~ ] b
No "2 .. . .
p ez [ |
. (h How important do yqu thlnk each of the lollowlng Is as a constraint lo organizing -
more visits? N -
¢ 4 e )
. . Very Moderotely . Slightly Unimportont
: Iggprtupt _Important Important
N1 2 3 4
. school policy ' ., '
. . finanée fo '
. your lack of time’ ‘
‘. timetabling difficulties ) . .
; . unwillingness of suitable , 7.
representafives to P
- “participate
. unavailability of suitable “
L% ' representatives ‘ )
" . lack of interest shown by hE
: students
N . lack of interest shown by
colleagues . N
. others (please specity) R .
~ .
3 - K '
Q ' ' - B B
ERIC > R 103 .

Col.33-36

Col.37-40
Col.h1-bh

‘ Col. t.s-l.é’

Col.49-52

o

Col.53
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: . . - 6 - - . - -
.y . . . o b e - v ’
. (@) This year, how many timesthave ¥°U taken students to vlslt a-place of employment

(e.g. faciory, ofﬂce)?

wirssseessTimes, - g - . g C"l-xz-‘:‘ -
“ (b) Which types of business, lndustr}; or organisation did you visit with your students?
Industry /Businéss/Organisation ’ i e
(e.g. car manufacturing, public service, A.C.T.U.: Chamber of Commerce)
eeisssnagennesssennatsannsenaaanne sneerene e Col.64-65
: . N -
esesececsncccsacinccsssccnssnssastones Y : o seeee JR. T, Col.66-67
e, N ‘Col 70-71
eteieens - reesmanens RS ' Col.72-73
3 ol | ] ¢ . 5 .o »
(c) Would you like to have more visits of this type? S
- : ) Yes -1 D . . .° )
. . - . : . . Col.76
- No . 2 E o . o
(d) How lmportant do you tlllnk each of the. followlng Isasa constralnt to having more :Curd 5
visits of this type? ’ » . Dup.Col. 1-3
¢ “ Col. 4=5
o ' Very Moderately, Slightly 'Jni’m'portunt .
- -{Important Important .| Important .
R 1 2 ™ 3 : 4
. sch icy ‘ '
'schaol policy Tﬁ\‘k : L . Col. 5
-°l. finance : . 1. 6
+ ~ AR
. yourlack of time .~ ’ Col. 7
N . timetabling difficulties < Col, 8
. unwillingness of-suitable B
organisations to 4 M = Cs . Col. 9 .
participate b : . N
. unavailability of suitable o -
-~ organisations ¢ Gol.10 %
.~ lack of interest shown by ) . ) - o, Col. 11
studenig
e lack of interest shown by - . Col.12
colleagues . - . > i .
. others (please specify) N ¥ v
< ‘e : ) - !
B et A . \ .
( ~N: ‘ . ¢
[} . .
21. This questlon should be answereti for your major curriculum area as specified In
Question 6. Please answer the question only for those year levels ln which you are
currently teachlng your major curricudwm area. - fes
- - »
4 ° .
: i 1 v 4 - ’
- oo 1017 | '
\ ’: .
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(a) In your major curriculum area, as a géneral rule doe; the currlculum adequately /

proplre students for the world of work?

Coe ' 4
— Yes No . :
. . - . -
™ J + 1 -2 ’
Year8 . SN R Col.13
RS . . s " ’ .
. o Year 9/10 _ : ) , . Col.lh
T | Yer /2, ' ' : Cols -
(®)  For those year Ievels marked YES, In what w%ys ln partlcular does theacurrlculum &
prepare your students for the world of work? . “
Year8 oo i ceesbend -
I N . . . *
\ esssses " ;‘ : Y .
g L . . e -
Year 9/10  ieeeees ieensensens cesee o cesene .
* B L‘?“’ ' . [ . - S ~ B
‘ A g " :
el ¢ - : '
Year 19/12 .. - — . SR S
N \
e . H auge

. (c)‘ For those year levels marked NO, can you suggest other elements which be °
Included In the curriculum to pPepare students tor the world of work?

. - . D o )
‘Year8 @ ... . tedesessessenans ‘ snense 1
& o .
A snee Geessestesasssacsstesensansssanasansessassessssenans Seesssssssssssnefestansnsassecetaness .
~ LY *
< . .
¥ —
Year 9/10 ...... , '
reeeeesheseseseenianansnsnsnssssnannne - "
, 5 ] ”
YEAr 11712 tecesesrssstessrssnsssssesssrssessssessntssssnssssuesnsnassanessinnsssassiassssssaseese
vereettensansnsasasansasenee : /. -
. s ] \
. g : N . .
22. Rate your level of agreement with each of the tollowlng statéments. You should rate
. your level of agreement with each item In general, Varlations In your ‘oginions will no
doubt occur for specltlc students or groups of students, and for partlcular o atlons..
- Strongly Agree Disdgree Strongly Un-
* . - Agree ) Disagres decided
. N 2 3 [ 3 .
M N ‘_ . Y . .
1. Unskilled occupations should ) .
) be regarded more hlghly than 1 " Col.16
.. atpresent. .- | . . o

| o los o

. - C 102




‘Disagres | decided
1 2 3 4 v 57

/ * | strongly Agres Disogrﬁgsgrongly Un-~

‘2. The academic achlevement . I
level of the student should ‘

be a major factor In deter-
 mining his cholce of carger. -

Col.17

3. Students shouid choose
~ the career In which they
. are most Interested.

4. Students should nofybe _ . . . ' T
discouraged from entering . . Col 19
uhskilled ocgupations it - L .

_ they wish to do so. . ’ . : e .

“I8.  Academically talented : , -
students should be dis— ) ’
. couraged from entering : ; N
B the ‘workforce immédiately C o+ e
after Year 10. T -

| cor20

6. Academically talented. . -
students should be dis- . | .

. couraged trom antering /

the workforce Immediately . “

after Year 12. o

Students with a good 4 A . o
academic record should i B :
be discouraged from ) ’ / ,
choosing an unskilled

occupation, 1

, Col.21

s
~

"Col.22 .

®

. A-high level of academic - T » . °
achievement is a necessary : / :

' Col.23
pre-requisite for getting=a / . 1 PN
‘high status® job. L / ) : ) 3 oo

.- Academic achlevement - / . ’ L
. should be seen only as a i : Col, 24
. general guide to, career  ° ‘ L S
choice. - : / ’ : ‘

\0

10. Teachers should emphasize : _ - . ’ ‘
that manual work makes a ) : Col.25
positive contribution to . . -1

sociefy. X L] , . B ’
11. Students who cannot cope 1 _ . P
. with the academic school - ' Col.26
curriculum at lower second- .

ary level should seek »
employment.

12. Students who cannot cope
™ with the academic school
currlculum at upper second- .
ary level shquld seek’ R : » .
employment. * o '

13. It is a good idea for 4 . i
students to undertake .~ ) A .
some form of manual » B ) ' \F‘ )

tralning. | \
110:\{(1%;% permits, it is a good,,-/' ‘[ \ L
i for students to'undeﬁ- ! Col.29

take paid part-time work o £
outside school hours. g 0 s
ERIC ¥ — 16
. - o | .
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Aot o e I
. !
Yy .

~

-9 .

Strongly - ‘ Agree
L

Disagres

Strongly
Disagree

Un—,

, decided -

Agree

1 2

4

15, If time permils, it Is & good,
idea tfgatidents to under-
take voluntary community

“service outside school :

* hours. "

/

!

3

16. It\s generally better for a:

| student fo commence

_ tertlary education-after

- Year 12 than to enter the
workforce. . / .

17. Manual occupations should
be regarded more highly
than at present. '

R

18. Students with-a gao
academic record shopuld be
diseouraged from choosing

a manual occupatipn,

couraged from éntering
manual occupatipns if

-

they wish to do o,

19. - Students should npt be dis-

B X

“

" B3, Rate your leyel of agreement that each of the following should be a major ‘aim of

secondary’

or remain the same,

.

ucation. In the second column Indicate whether "you think that, in
secondary s *hool practice in Queg/nsland, the present emphasis in educalion on eagh
alm should be increased, decrease

'

Un- f

Strongly | Agree | Dis- |[Strongly In- De- Remain
/ Agrée ! agree |Disaogreejdeciddd i creqse | crpgse| the
. / _somé_|-
> ! P Y ]
/ 1 2 3 4 5 . 1 2 3

' /
(&gachlng baglc probE\rtns-
- lving skills so studentsy--

-

are competent to solve
problems Inf a jab-
situation. /

2,

Teachlng/studgnts how
to go abput getting a
job (e.gi interview,
personal appearance).

3,

Teaching basic literacy
and numeracy gkills.

. €ol.33° 7
| -«

5.

5. ,Heﬁg studentsto "~} |

. understand their

Making students aware.
of different types ot
joBs/careers available
ahd what is involved

jn each one.

Col.3t «

[
Col,.32

]

Col.34

«

»

Col.35436 °

W
’

Col.39-40

|
, l
.
- Col.37-38
Col,u1-2 ‘

future raleras memBers
of the workforce. .

3
Col.43-44

Ty

6.

Helpitig studenlsg,mder—
stand the expectations

of employers.

Col.lUS-46
E 4




;1Q-~ . ‘,

Dis- ‘Strongly Un- In- Do-
b agree - |Disagree |decided licrease | crease

A\’ / A [ 2 3 s | s 1 2

7. Teaéhlng ‘slude:ﬂs skills
thatj will be'used S .
-~ directly In their jobss < | _ o

8. _Helping sfudents under—
stand how a business ‘»:i
op#rates. - e

: H plngvstﬁdents_ unde;-w ¥ ] : _ ) 4= : E ' ‘
{ stand the role of ERIN . - _ -
. m#nagers ina biisiness.{ | - 7 ) » N ) F°1'5"52 P

102}' aching students about’. T - i - - e
: fety in industry. o : : ’ C<.:1.53-st.

- - 2 ) - . 4

" 11. Helping students to . ] ﬂ g
ain an understanding : o
of the training and edu- : 4 '
_ jcational background |- . . ] ' | Col.55-56
~Tredulred to enter . - . ‘ o :
' i specific occupations. o

7 | 12.] Preparing students to

- G‘iter tertiary education ' R . Col.57-58

13. Developing in each child o L - N
. . a sense of personal . ' 0 Col.59-60.
worth and esleemj) ‘ ) . .

«14: Teaching Whpw . T 1
. * to co-opera th . [ . : ' Col.61-62
other people. . . " L.

v 15. Helping students to ’ ,

gain an understahding | - ) v
of the type of job that |- , - - . ‘\/L\cu.sa-sh .

they are likely.to be
doing.

164 . Assisting students to T - N : ; ; ' — >
profitably enjoy their | ’ - | Col.65-66
leisure actlvltles'., ) .

17. Helping students to
appreciate cultural
-activities. . : . . / .

18. Assisting students in* . . /
Jorming positive atti- . )
tudes towards work. 1 ‘ -

Col.67-68
- .

Col.69-70

19. Preparing students for > a . T~ P
+ the possibility of un- - ’ -
employment. ) J .

Col.71-72

. 20. Any.others (especially
) related to students ¢

N ) entering the wark-
force).

e

ERC. - .
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‘2k. (a) Do you consider teachers should spena periods of time In work axperience, other
-than teaching, as part of thelr normal career pattemns? . .

Yes - - 1D
No - ,ZD

-

- () Would you participate In a Work Experlence for Teachers project in an out-of-school
situation for an extended perlod of. several months? :

|

. Yes

1
“ANo o Z'D‘

(c) it so, what area of work would be of Interest to you?

-

Col.75-76

" Col.77-78.

ST ‘ ' : . 106




APPENDIX 3

RESEARCH COMMITTEE, BOARD OF TEACHER EDUCATION
(Membership during project - July 1980 to September 1

. Mr W.L. Hamilton (Chairman),
Deputy Director-General of F.ducatlon, Queensland Department of Education

e N Mr R. Beevers, ) : . v .

Senior Lecturer, School of Educatioq, Capricornia Institute of Advanoe_d - .
Education - S .

. Mr M. Byrne,
Research Officer, Research Branch, Queensland Department: of Education
- (from April 1982) }

. Professor W.J. Campbell, ’
Head, Department of F.ducatlon, Umversnty of Queensland (from Fébruary
1982) .

. Miss D, Dewar, :
Teacher, Kingston State High Schodl (Aprd to December 1981) R ' .

LS N . AN B v

. Mr B. Dixon, )
. Teacher, Mernmac Primary School (until December 1981)

’ o &
. “Dr J. Elklns, . .
_Reader, Schonell Educational Research Centre, University of Queensland
(until December 1981) . ‘ N

. Mr NH. Fry, '
Executive Ofﬁcer, Board of Teacher Education

B . Dr W.C. Hall,
: ’ Prmc1pal, Mount Gravatt Campus, Brisbane College of Advanced Educanon

-~
-

. . Ml' K. lmlson
Dean, School of F.ducat!on, Darhng Downs lnstltute of Advanced Education
. Mr A, Johnson, !
Principal, Rangevxlle State School, Toowoomba (from February 1982)
. Mc S. Mackenme,
Co-ordinator, In-service Education - Secondary, Queensland Department of
Educatlon (from February 1982) . N
. Mr G, Maxwell,
Sub-Dean, Faculty of Education, Universnty of Queensland (February to
December 1981) .-

. Sr P. Nolan, .
Principal, McAuley College

. Mr G, Persello,
Teacher, Marist Brothers College (until December 1980)

. Dr D. Price,
Co-ordinator of Practice Teaching, Mount Gravatt Campus, Brisbane College
of Advanced Education .(from February 1982)

« M A, Searle,
Principal, Corinda Prnmary School (from February 1982)

. Mr N, Seliars, \ -
Co-ordinator of Teaching Practice, James Cook University of N&th Queens-
land Institute of Advanced. Educanon (from February 1982) . ‘

l‘El{llC = - - 10‘71_10

A v Provided by R




a

Mr G. Streets,

Senior Lecturer, School of Teacher Education, North Brisbane Campus, Bris-
bane College of Advanced Education (until December 1981)

Mr ‘A, Walpole, ' ' A
. . Teacher, Lourdes Hill College, Hawthorne (from September 1980) .

Mr M. Weier, - : -
Teacher, Bald Hills Primary School (from February 1982)

Mr L. Winkle, ' : S ‘
Director, Division of Secondary Education (April to June 1981)
Secretariat . AV

Mrs M. Bella, ' -] _ :
Graduate Administrative Assistant, Board of Teacher Education

Mr Gi. Duck, - _
Research Officer, Board of TeachervEdﬂcation
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