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‘.members who visited each sirte} although questlons'relatlng to

*
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EXECUTIVE SUMMARY | . o '
. ‘ ‘ ' )
Employers want and need employees who have excellent (or at ’
least adequate) basic skills. There is a broad consensus that
the relationship of basic skills to employability is a critical .
one It has been widely recommended‘that vocational education
teachers share in the respons1b111u for developing these skills
‘among thelr students. ,
. ' . .. -

This exploratory study of vocational; education teachers
preparatlon td improver students' basic skills was based on
previous work conducted by the National Center in the area of
per formancé-based teacher education. Competencies identified in
the basic skill areéas of reading, writing, oral communication,
math, and survival skills were used as the basis for developing
eleven research questions to be explorea in this study. "

Nlne vocatlonal éducation teacher education \institutions
were selgcted as sites for interviews w1th vocational -teacher
"educators (faculty) and vocational teacher education majors
(students). A total of forty—four individual and group inter-
views were conducted, with a total of forty-s1x faculty and’ 165.
students participating in the interviews. .Faculty and students ‘
representeﬁ the vocational service areas of agriculture, business
,and office, distributive education, .health occupations, home
econdmics, 1ndustr1al arts (including industrial arts edycation, <
industrial eQUCatlon,_technlcal education, and technology
education), trade and industry, and special needs.

9 . .

As this was an exploratory study, groups of questions related .
to the eLevgn research quegstions identified were developed. No
fixed interview schedule was employed by the two project staff

each of the eleven research guestions were asked in the inter-,
views,  All of the interviews 'were audiotaped.- and notes of the
interviews were made by project staff members.

< : : ¥
Follow1nga&erbat1m traa:crlptlon of the audlotapes, tw&>pro- -
» Ject staff members independengtly sorted the responsegs ‘provided by
‘the .ihterviewees to 1dent1fy the- answers provided to the eleven
research questlons. .g . L e KT

. N
. In addttion’ to the 1nterv1ews, catalogs (bulletins) from each
of the nine sites were reviewed for mention of requ1rements
related to 1nstructlon in. providlng bas1g skills assistapce to
vocational students im the vocational teacher educatlon~programs.
Three of ‘the sites indicated a course requirement’ in the teaching*
of reading. All other courses that would provide such instruc~
tional.assistance in teachlng of readlng or the other* four basic
skills areas (wrltlng,,oral communication, math, survival skills)
were listed as optional for .the vocational educatlon teacher
educatlon students.. ) . . , «

- . ~
s 3 N
H




. Faculty and Student Interview Findings
[ 1]
Responses of vocational. teacher educators (faculty) and
undergraduate vocational teacher education majors to the eleven
research questions follow. Although oply findings for the entire
group are p esented here, ' the report presents findings by the
- * vocational ‘service 'areas. As this is an exploratory study,
responses may have been made to the specific research. question
itself or to.questloné that were related to the specific réesearch
question. ‘ .

.

The reader is reminded that small numbers of faculty members
and students were interviewed ané™that the’ dlsgxlbutlon of people
interviewed across vocational service areas was uneven. Thus,
while the results reported below are useful for generating
dlscusslon and possible ahalysis of vocational teacher education
programs, these results are in no way definitive for'vdcational
teacher educatlon programs across the country. v . e

. -
‘ - ]

¥
A, o preservice/inservice vocational education teachers, thlnk
,they have the teacher competencles necessary to teach basic
skills?

. Y —— , R -

“e ~

Generally, student respondents in all Vocatlonal serv1ce *
" areas felt they were average or above average in the_ skills..
needed to help their students improve In oral communication,
~ surv1val skills, and ‘math. Agrlculture students felt their )
/skills for assisting in reading and wrltlng were below average: .
. 1ndustr1al arts students felt the same for helping with wrlthg, -
and speclal needs stddents responded slmllarly for teachlng
read1ng. ' '
B. Are preserv1ce/1nserv1ce vocational teachers belng pteparéd
in thelr teacher educatlon programs to teach basic skills? )

‘s
~ 5

1

* Student and ?aculty response$ 1nd1cated that preparing
teachrers to improveé their secondary students' basic skills- does
not occupy a large place on the agendas of the teacher education
programs visited--except to'.the extent that developing the -
teacher eflucation students' own basic skills contributes to their
secondary students skill 1mprovement. A

.

In some cases, students and ﬁaculbiflndlcated that sofe
instruction on how totteach some Jasic skllls had been infused
into courses such -as’ teachlng methods. and courses on teachlng

‘ special needs students. J

. ',\"‘
3 1

Most of th@’attentgon pald to basié skills at all sites
VlSlted seemed to”consist of developing’good basic §kills in the -
' teacher educatlon students themselves. Many faculty and students
. said that they expeéted the strength of the students' own basic
. skills' to be gufficient to enable ‘them to 1mprove their secondary:.
.. studehts skills. . ‘ . . ' .

.
’ A




Since much of vocational education itself was considered to

e survival skills education, many students and faculty members
perceived that the students werquxp11c1tly learning to teach
" survival skills as they learned to teach vocatignal education.

The kinds of program. experlences that faculty members and
students frequently reported as preparation r teaching basic
skills were giving oral reports in class; wrlting term papers and

. other assignments; student teaching; demonstrations done by
faculty and students; modeling of desired teaching behavior by
feculty; activities of student vocational organizations; speakers

who address such matters as developing classroom materials
appropriate for the reading levels of some secondary students;
ard courses (business math, business communlcatlon, technical
writing, and speech courses) that relate to some basic skill
hreas.

. ‘ ‘ . ~ \
» - » B \
C. How are’ the skills %Eat vocational teachers need in order
to teach basic skills 1dentified?

'Vocational teacher education Maculty interviewed obtained
information® from numerous sources to help them identify skills
+fat vocational teachers need in-order to teach basic skills. *
These sources include published research, competency-based

’ materlals, state education requirements, feedback from students
in-the field and vocational teachers, and the knowledge and .
experience of faculty members themselves.

’ - »

- Do Whlch vocational education’'service areas have been actlge
in teachlng basic skills teacher competencles?

Generally, there was some activity in teachlng basic skills
% eacher OOmpetenc1es across the service areas and across the
basic skills areas. However, there.were wide variations 1n the
amount of activity at different sites within the same service'
area and also within the same site. Sites in states where a
course on teaching reading was required did, of course, show
uniformity in that requirement. At one site, a technical writing
course was requrregmof all university students, including those
in all ofﬁthe vocational service areas. . In ¢onErast o thé“”"”
state-required reading courses, this techn1ca1 writing ‘course was
taught by a vocational educatlon faculty member. e

As 1nd1cated in the earlier discussion of research questlon
B, much of the activity relating to basic skills centered around’
developing the basic skills of the vocatiohal teacher education
students themselves. Student dgroup activities (e.g., in
collegiate DECA) and remedial 'services available through the
universities were often mentioned as ‘being useful in this effort.
There was some faculty discussion of the pos51b111ty of raising
admission standards, thereby assuring a higher level of basic
skllls in the vocational teacher education students.

‘. . | ~»/\ Xi-.'.. 11
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In only one service area (industrial art$) was-any mention . ; 'I
made of national recognition of basic sKills concerns in-voca-' .0
tional education. Two faculty members pointed out that the new
Standards for Industrial Arts Programs (Duggexr et al. 1981) study
included some recommendations for basic skills.. Use of math’
materials from the Interstate Distrjibutive. Education Curriculum
Consortium (IDECC) ‘was mentioned by one distributive education
faculty member. Although potentlally a national effort, member-
€hip in, IDECC is optional by state and at present, accordlng to
IDECC staf nly a few more.than half (29) of the stafes hold
membership in cC. .

E. What experiences external to their teacher education programs
are preparing preservice/inservice vocational education
teachers to provide instruction in basic skills?

S

General university requirements and electives in such areas
as English, math, speech, technical ertlng,‘soclology, and psy-
chology were cited-as providing the content knowledge necessary
in preparing ‘students to teach basic skills. Participation in
_, youth groups, clubsvaand professional organizations was. iden-
tified.as a means for vocational students to develop leadershlp
and communication skills. . X -

Sevetal students mentioned the influerice of their parents .
in. stressing.the imporktance of a good foundation in basic skills v
throughout thelr lives. Students also indicated that their '
family relationships: as parents agd as other relatives of
children.had placed them in a position to-gain experience as
tutors in math, reading, and writing. Many students had also
found their work as adult léaders of youth groups in church, 4-H
clubs, and scouting to be good preparation for their later work
as educatoxs. Tutoring was mentioned as a valuable experlence ‘.
that prospective teachers can obtain by warking w1th forelgn '
students on the college campus and through VOlunteer work in
commupity agencies and schools. .

\

L3

becayse it requires students to use the basic skills themselve
and exposes them to "real-life" experiences. Athletics and ‘ot
eXtracurricular. activities were noted.as good avenues for the

development of leadership and interpersonal skills. :

Employment was cons&dered helpful by students and- faculty L
Lo
h

Students expressed a need for more field experience as
preparation for student teachlng and specific methods courses to. |
teach them how to help their students with basic sklﬁﬁs. They
suggested courses on diagnosing readlng‘problems, grammar
courses, and a minicourse on how to teach all of the/basic . .
skills. . ' ' J
F. What technlques are belng used to tra1n teachers to teach !

‘basic skills? . N

Technlques frequently mentloned by students d faculty
members 1nclude the performance—based currlcular approach,

VR | xid 12 / o
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v
contract: learnlng, roleplaylng, lectures, drllls, fleld trlps,
and audiovisual preseritations.

-
.

G. Which basic skill areas do vocational teacher education
programs seem most interested 1n tralning their teachers
to teach?
—_——ar
Across all the servicg areas and all the sites v1s1ted the

oral communication area was mentioned most often by both faculty

and students in responses to questions related to this research s

question. The next most often mentioned basic skill area was

survival skills, with students providing this response more often

than faculty. The other three basic skill.areas were mentioned

less often by both faculty and students, with writing hav1ng the B

third number of mentlons, reading fourth and math f1fth.~ .o

. 1Y

H. Which basic skill areas do vocational tedcher educatlon - N

programs 'seem least i1nterested 1in traiylng thelr teachers

»

te teach? ‘ N
—“T‘— v I3 » - > 13 ’
. X @‘ L .
\ (3 [d » .
Across all the service areas and es visited, math was

mentioned most often by both faculty' and students in responses
to aueStLQnslabQutlthe_ba51clsklll”arealleast_emphaSLzedabyetheggggf

vocational teacher educatjon programs. The other four basic,
skill areas were mentioned@ less ‘often by both faculty and
students, writing second, readlng thlrd, surv1val skills fourth
and oral communication fiftha !

.
.

I. How have vocational _teacher educators acquired the h
¥ capablllty to train teachers to teach basgic skllls? .

-

Faculty responses\Were in five areas: undergraduate and
graduate preparatlon, previous employment experlence, secondary .
" school experience, professional development, and 1nteract10n w1th
colleag es. - .

- H

J. Do preservice/inservice vocational educatorg thin ey have >
a respOnsibility to improve their studeﬁts';b!sic skills? ;

In geﬁenal most of the responses were afflrmatlve, whether .

. they were analyzed’ by sitevor. by occupatlonal service area across ’
sites. Clearly, moré-of the.teacher educatian students inter- . g
viewed think vocational teachers are responsible for improving .
their secondary students' baslc skills than thlnk otherwise, AN \\ ’

.

The teacher educatlon students who answered afflrmatlvely
often said ‘that others also bear: esponslblllty for 1mprov1ng
students' basic skills. Those théy cited as sharing responsi- o
bility weré other secondary school professionals (such as . o
.academic teachers, counselors, specialists, and administrators),. ’
the secondary students thémselves, and the students' parents.

':. » .
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Several teacﬁh} e&ﬁoa@ on students who said they think

v0cat10na1”teachers are re nsible. for basic skills indicated
hat thecresponslblllty may extend only to a limited number of
asic sk;lls areas and only te.limited steps the vocational
teacher-is responsible for taking in order to improve a student's
skllls.‘ The'basic skills areas for which these teacher education
students believed vocational teachers were responslble were sur-
vival skills and. oral communication. fhe steps' to'be taken to
improve secondary students’ basic skllls .were identification of
stldents with basic skills problems and. ' referral of such students
to other teachers or speC1a11sts who could help them.

(e N

K. D vocational teacher eaucators think they have a responsi-

. 31ity to train their students to teach basic skills? .

L 3
Faculty responses could be,plaeed in three categorles.

(1) vocational teacher educators, among other professionals, have
this responsibility; (2) vocational teacher educators are re-
sponsible for teaching very limited aspects of how to 1mprove v
secondary students' basic skills; and (3) vocational teacher
educators are not responsible for teaching their students how to
improve the basic skills of secOndﬂf& students.

N

. Implications for Further Study . -\—em!“
w Whlle the results-of a limited, exploratory study such-as
this ‘cannot be considered definitive, they do offer gu1dance for
> additional research. 'Implications for further study are !
- summarlzed in the thlrteen questions llsted below.. '

l, Would a matlonal, representatlve study confirm the
. findings of the exploratory study? . N

2. Is having good bas1c skills oneself sufficient
preparation for improving secondary school student’!
basic skills? :

3. Can vocatlonal teacher education 'students demonstrate

. " ' the dombetencies needed to assist secondary students ',
with baslc skills problems? )

»
!

| 4. . How aware of the c0mp1ex1ty of the task of assisting
studénts with basic skills problems are vocational

teacher educators and vocational. teacher educatlon’
students? . - ‘ .

B ’
. N -
.' . .

. 5. How different would the responses of*vocatlonal teacher

. ﬂeducatlon students be after .two years of, secondary school
claserOm experlence? ‘Q - T
" \ o At -

~
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11.

12.

13.

Is the concern about whether vocational teachers would.
have enough time to assist their students with ba51c
skllls problems a valid concerng

Are oral communication and surv1va1 skills the most
1mportant basic skills in vocational education?

Do math skills need more empha51$ 1n vocational teacher
education programs?

Which basic skills problems surface most often in the -

"secondary students enrolled in the various service area

programs in vocational education? - .
What materials on how to teach basic skills are avail-
able nationally for vocational teacher educators to use
with thelr students? ,
Will the National Center's Performance-Based Teacher
Education modules for assisting students with basic
skills problems have an impact od teacher educatlon
programs? ) .

/ e~
Why, when both faculty and students indicate that they
feel responsible for a551st1ng secondary students with
basic skills problems, is so little preparation belng
provided in vocational teacher education programs?

Where is the right place to teach,basic‘skills?

-

vy
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INTRODUCTION

There exists today a great deal of literature dealing with the
problems of youth unemployment. Similarly, there is an enormous
amount of attention belng given in both professional and popular
.literature to the problems of elementary and secondary education.
Often these topics are tredated as separate and disparate prob-
lems. The Carnegie Council on Policy Studies in Higher Education
(1979) suggests, however, that the two problems be addressed in
conjunction, with partlcular conslderatlon for the relatlonshlp
between the two. . .

- It has been well established that success in the job market®

is strongly related. to educational attainment. Difficulties .
encountered in the world of work by young people stem largely '
from failure to complete high school or from basic skllls
def1c1enc1es amonld those ‘who have graduated.

A 1977 report by the National Assessment of Educational
progress shows a relationship between basic skills prdficiency
and certain wvariables considered indicative .of success. For .
example, family income and level of education achieved were
“proportionately higher for 1nd1v1duals able to exhibit basic
sKills competencies. ‘ - ) B 4

A study by Asche |and Vogler (1980) on employer satisfaction ’

. revealed that employers were generally dissatisfied with the
math, reading, and spelling competenc1es of vocational educatlon

graduates. This disshtisfaction is one indicatién that technical
skill alone is not sufficient in order to be competitive in the.
labor market. The results of Lusterman's (1977) study echoes
these sentiments, adding that business executives are critical of
how the nation's schools and colleges have prepared people for
work. .

corman (1980) asserts that the ability to read with under-.
standing, write, and compute is critical to employability for
students enterlng the labor market. She sees these abilities as
eritical also to subsequent learning, upgrading existing skllls
and/or retraining, as well as beneficial both to the 1nd1v1dual
and to society.' >

It is. Wldely agreed that public school systems have been
unsuccessful in providing students with® the basic skills
nece%s for meaningful employment and effective c1tlzensh1p. . s
The medxa are filled with documented reports of this failure. ~
There have Been recent cases highlighted in the news media of .
high school graduates suing.school systems for not having
prepared them adequately to get and hold jobs (.Sticht 1978).
While these cases have been few, the public criticism of the .
per formance of the public schools in developlng llteracy skills
is widespread and intense, The cry of "Back to Basics" has been
taken up by’ dissatisfied’ parents, students themselves, and
citizens from a broad range of perspectives, including employers.

3
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In response€ to the publlc outcry, state. boards of educatlon
of over half the states in the nation have introduced minimum
competency standards for preparing students with the literacy
skills needed to cope with the world of werk, home, and community
outside of school (Sticht 1978). Despite the inauguration of
these standards, the responsibility for the teaching of these
fundamental sle}s has not been clearly defined or determined.

, Accordlng to Matthews and Moody (1978), educators have en-
gaged in "passing the buck" from one level to another. Yet the
enormity of the problem suggests that blame for the inadequacies
cannot be placed on educators at any ane specific grade level.

‘Warmbrod (1974) refers to studies indicating that vocational.
education has not ‘suicceéded in mounting programs that adequately
prepare 'students to enter the world of work. He attributes this
in part to a failure to recognize’ that tralnlng in special %

- vocational skills at the secondary level is ingufficient for
future employment. One of Warmbrod's premises is that the skills
necessary for occupational success include reading, wrltlng, ‘
; speaking and listening, computation skills, and skill in inter-
personal relations, (p. 6), as well as technlcal skllls. C

The ideas expressed by Warmbrod are supported by the
citizens' Council for Ohio Schools (1982). The Counc;l :
two 1981 studies of Ohio vocational students_tha :

‘1ssue of basic skills instruction. These studies
question of whether “vocational education feve
emphasis on job skills acquisition, while. inst
skllls has been néglected (p. 22). .

Both Warmbrod . (1974) and Jones (1972) contend that™ the )
problems of preparing students for careers.are exacerbated by - ©
the separatlon of vocational and academic areas. dJones (1972)
asserts that the ‘motivation of students is impeded by the tra- ,
.ditional separatlon of the two areas. She asserts that students /
must be convinced that communicative skills are'critical to ,//
employment. success and suggests that the student of carpentry
as well as the student of secretarlal science must develop this
awareness. :

P <

The drohotomizatlon of odcupational and academic preparation
'for the student is but one factor in the‘steady decline in basic -
‘skills capabllltles of high school graduates! The Carregie Coun-
cil (1979)delineates seweral other sxgnlficant factors: -
. . Basic skills are not ordlnarlly a part of the school
; - curriculum beyond the elementary grades.
. ~ B “‘ . . . . [ - !
2. Certification requirements for intermediate and .
secondary school teachers reflect this concept. o
> "o
. 3. New subjects croWd the currlculum, with resultant
..) . de-emphasls on tradltlonal subjects. . ; -
. /7 .t
o . . o8

»
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As ‘a cbnsequence, teachers feel unprepared to cope with
students unable to perform At acceptable levels of basic skills
_competency (Larson 1977). - -«

. . .

These obvious defigiencies notwithstanding, it has been ~
established that some of the responsibility for basic skills
. instruction clearly rests with vocational education teachers.
Approaches to the solution of the problem vary. Jones (1972)
proposes that English teachers ‘and vocational teachers™work
¢ooperatively in the same classroom. Another approach i
incorporating basic skills instruction into the regular
vocational education classes. This approach is the basis. for a
recently initiated inservice training program for Ohio vocational
education teachers (Citizens' Council 1982). .

. .
Dunn (1980) submits that vocational education teachers should
not be requ1red to become remedial teachers in the sense of N
.assuming responsibility for teaching all the readlng skills -
students 1 .  They should only be .responsible for re1nforc1ng B
those skills that are specifically relevant to their ‘programs and
the o upations for which the1r students are preparlng
// There is broad consensus that'the relatlonshlp of basic
skills to employablllty is a critical one. It has been widely
recommended that vocational education teachers share in the .
responsibility for developlng these skills among their students.

Kowle (1980) states that vocatlonal educators‘should be
concerned that their graduates have all the skills essential for
career success. Sawhill (1979) asserts that improvement in these
areas will become all the more important with the esgalatlon of
technologlcal deveiopments in our society. : . S

L . ! )

There 1is, therefore, a’ need to determine to what extent
vocational education teachers at the secondary level perceive
this responsibiljty to be part aof their obligation as teachers.

Moreover, it is'i%gortant to ascertain whether vocational teacher
educators currently view this as a responsibility and prepare
prospectlve and inservice teachers accordingly.

A}

In this context, several questions are raised: What, if
anythlng, ;s currently being done to prepare prospective and ,
practicing vocational education teachers to assume, the responsl—
bility for basic skills instructign? What technlques -and : T
strategles are found to he most e%{ectlve by teacher educatlon
programs that address these issues

Thus, the purpose of thls study is to determine the’ percep-
tions and attitudes of vocatlonal teacher educators and their -
students regardlng these important issues.’ Its objective is also
to.identify existing efforts to, incorporate the teaching of basic
skills into occupational training programs. Implicatigns from . . :
the study should be helpful in the-resolution of these v1ta1
concerns in wocational educataon today. : .




PROCEDURES. ”'. ‘ TN

.o - 2 N : ¢ .
This section of the report/ includes Lnformatlon o}élhe
background of the study,”’ site selectlon, 1nterv1ew ptocedures
development, conduct of intefviews, analy51s of the interviey
responses, and analy51s of finiversity catalogs. Information on
the findings from the Intefviews is presented in the following
section. 7 ) . < ’

Background of the Study

This exploratory study of vocational education teachers'
preparation to improve students' basic skills ‘'was based on the
National Center's long-and distinguished history of work in the
area of performance—based'teaﬁher education. The first 100 PBTE
(Per formance~Based Teacher Education) modules prepare teachers
for their-work in the, classroom.and in other areas ('such as
advising student organizations) that are considered part of voca-
tional teachers! responsibilities. 1In.addition to the. original
100 modules, thirteen modules that teach'teachers how to imple-
ment nondisqgriminatory instruction were developed from 380
teacher® competencies.' Six modules intended to help vocational
teachers to assist vocational students in improving thejir basic
skills have just been completed. ' Eighfiy-five competencies in the
areas of reading, writing, oral communlcation, math, and survival
skills were identified anhd used as the basis for the six basic
skills moduleg. ([See Appendix A for a listing of thereighty-five .
compétenciesf?

- N -
. .

A mail survey study of over 1,000 recent vocatlonal teacher
educatlon graduates' self-reported preparatlon to instruct ,
exceptional students (Lowry et al. 1982) was recently completed.

A similar study in the basic skills area was planned. However, .
such a study was not possible, due. to federal regulatLons
regardlng data collectlon. . A Tt et ,

Thus, this’ ,study became an exploratory study, w1th obsérva-
tions and dlschSlonS being limited to nine sites, as descrlbed
below. ! ,

- ) ,

Definition of Terms .

. The following terms/phrases are deflned as they are used in
thlereport to provide clarlty for the reader. .

JBasic skill' areas - Reading, wrltlng, oral communicar
‘ ' ‘ -+ tions, math, and survival skills.,

Survival skills - Such skllls/knowledge as: . . -
o goal- settlng ability; dec¢ision- '
~making skills; gQod safety habits; .
. time management skills; the ablllty
to find;, obtain, retain, and exit

"

. \




" location, (2) number of vocational service areas in which

111inois.

" number and kinds of service areas represented at each school

-in the study

~as sites A-I.) T _ , v

e ' “employment; and an awareness of
employees' legal rights' and )
. . responsibilities. - . . ,1
. NS101L -

.

o . ) ‘ .
A teacher cgmpetency - A skill a- teacher needs. . -~

i
.
e ey

Teaching basic skills - Helping. secondary students to =
v improve their basic skills. . i

-

-~

Examples,of teacher competencies needed for teaching basic
skills are yécluded in Appendix B. " - '

/(f\ ‘ Site Selection . ' sy
. - . I ‘
Nine vocational education teacher education institutions
were selected as sites for student and faculty interviews. Three -
factors influenced the selection of . the sites: (1) geographlc

teachers were being prepared, and (3) w1111ngness to part1c1pate,

In order to limit tradvel expenses, each of the schools 1;
selected was located within.400 niiles of the Nation Center imn
columbus, Ohio. That area, centered in Columbgs and with'a” * .. |
radius of 400 m11es, included all of Ohio, ‘Indiana, Kentucky, . .

,and West virginia, as well as parts of Mlchlgan, New York,
Pennsylvanla, Maryland Vlrglnla, North Carolina, Tennéssee, '‘and

X

-

The schools selected as sites dlffered in the number bf N
vocational service areas for which they prepared teachers.
Project staff had orlgxnally intended to select three sites.that
prepared teachers in six or more service areas, three, sites that
prepared teachers ,in four or five service areas, and three sites
that .prepared teachers in one to three service areas. While that .
precise array of,schools was not availlble, the sites selected '
did represent»séhools of differing sizes of vocational teacher "'
education programs. - Table 1 displays specific information-on the

sibe. Programs classified as industrial arts include industrial
arts education, 1ndustr1a1 ucatlon, technical education, and
technology education. ‘The program classified as special needs ™
included required coursework on working with disadvantaged, and
handicapped vocational studepts. (In order to preserve the
anonymity- promised-to individuals interviewed at these .
institutions, the sites will¢ be referred to an thls.report only, ..~

4 B

‘ As can be seen in ‘table 1, the seMyvice .areas for which the
gites most often prepared teachers were Yusiness and,ofﬁlce .
educatlon and home econonlcs.' Agricultural education and voca-
'tional spécial needs were the Vocational'teacher education areas

R ‘ K L. / ) s \
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least .represented at sites., Other ihformation about the sites is
provided within the sections on the 1ntervlews condueted
site that appear later in this report. '

-

R - f - . .
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Interview Procedures Developmeht; .-

. Project staff\;§0eloped a set of research questions to be
u

answered by the st

, based' on the study s objectives. Thqgse

research guestions follow: , .

H.

r.

J'o

K.

v

Do preserv1ce/;nserv1ce vocatlonal educatlon teachers
thihk they have the teacher competenc1es necessary,
to teach basig skills? X :

¢
2

Are preservice/inservice vocational education teachers
being prepared in their "teacher education programs

~ “«

How are the skills that vocational education teachers
need in order- to teach basic skills identified?

‘Which vocat;onal education service areas have been
active in teaching basic skills teacher competencies?

What experlences external to their teacher education
programs are preparing preserv1ce/1nserv1ce yvocational

- education teachers to provide instruction in basic

skills?

What technlques are being used to ‘kaln vocatlonal
_teachers to teach basic skllls? . '

Whidh bas%c skill aneas do vocational teacher
education programs seem -most interested in
training their teachers to teach? '.
Which basic¢ skill areas' do vocational teacher
education programs seem least interested 1n
training their teachers to teach?
A

o . -
‘How have vocational teacher educators acquired the
capablllty to train. teachers to teach Baslc skills?

Do preserv1ce/1nserv1ce vocatlonal educators think
they have a ‘responsibility to improve their students

‘basic skillks? _ L. .

Do vocational teacher educators think they have a
responsibility to train their teachers to teach
baslc~sk111s? . : /

at each

to teach basic. skills? -




-

v
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Once research questions had been determined, project staff
decided to use the general interview guide approach to obtain the
information to answer those questions. The advantages of this
approach, important to this study, are that it is especially
useful in conducting group interviews, that it helps make inter-
viewing many different people more systematic ‘and comprehensive;
and that it helps keep the interview focused, while still"
permitting individual experlenbes and perspectlves to surface
(Patton 1980, pp. 200-201)." )

The approach requires the preparation of an interview gulde
that consists of questions or issue areas to be pursued during
the interviews. In,the case of this study, the 1nterv1ew guide
developed by project staff revolved around the research questions
the study was expected to answer. The interview guide can be
thought of as a checkllst to help the interviewer make sure that
the intended issue areas have been explored during the actual
interview (Patton 1980, p. 198). It may also be thought of as a’
configuration that, while not dictating the interview questions
verbatim, nonetheless helps the interviewer devise and word
questions. Also, an information sheet to be distributed to the
interviewees was developed (see. Appendix B). It provided
definitions and examples of teacher competencies needed -for
teaching basic skills/ in the “five areas (reading, writing, oral
communlcatlon, math, and surv1va1 SklllS) .

Project staff developed an interview gulde and sample inter-
view questions that an.interviewer could reasonably derive from
the research questions. A technical panel was asked to review’
these materials to judge whether they were worthwhile, appro-
priate, relevant, and complete as a whole. The panel was
composed of three faculty members’'of vocational teacher education

-programs that were not involved in the study. All three were:

experlenced in the area of preparing. vocational teachers to J
improve their students', basic skills. The guide and questions
were revised where approprlate, on the basis of the recommen-
dations of this technlcal panel. - L o -

. Conducting Interviews: .

Project staff, in teams of two, conducted the faculty. and
student interviews at each of the nine sites. One-~hour inter-
views were conducted with students from one service . area at a
time. 1Interviews of the same length were conducted with faculty *
members, usuallx in groups of approximately five. Unlike
studeﬁts, faculty members were not interviewed separately by
service area. Both faculty and student interyiews were recorded
on audiotape and described in handwritten notes by project staff.
In total, forty-four interviews, were conducted.

>

In' accordance with the general interview guide approach to
open-ended interviewing, the interviewers began each interview by
outllnlng the areas to be discussed with the respondents, u51ng
- . . -2\
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the information sheet (Appendix B). Having thus set, the stage,
the interviewers were' then free for the rest of the interview to
frame their own questlons as long as they were seeking informa-
tion related to answering the study's research questions. They
could set their own tone of formallty or informality and could
: " ask follow-up questions.
Table 2 presents information on the numbers of faculty
members and .students interviewed by site and vocational service -
. area. Table 3 shows the sex‘and minority status of students and.
faculty members interviewed by vocational service area. -

-
*

Analysis of the Interview Responses
v, —
All forty-four of the intetrview audiotapes were transcrlbed
verbatlm. Project staff Lngerv1ew notes were also typed '

¥

The .tape transcripts, ang?staff notes wére then sorted by
site and vocational service area within site, for answers pro-
vided to the eleven research guestions. (Since a specific
interview schedule was not used, questions actually asked were
related to the eleven research questions but were not necessarily
identical to them. This sorting procedyre was: ‘carried out’
1ndependent1y by two staff members for each research question
in order to ensure, accuracy .

All of* the responses noted were then prepgred in typewrltten
form in order. for project ‘staff to proceed with collating the
information for presentation in the section entitled "Fifldings of
the. Exploratory Study." -

W

N
g s,

, Analysls of Un1vers1ty Catalogs

- . . -

. As suggested by a member of the pro;ect s techhlcal panel,
university catalogs (or bulletins) and other materials deséribing
the vocational teacher educatfon programs were obtained from éGch
of the nine sites. These materials were checked for mentions' of
requirements in the vocational teacher education programs .
_relating to providing instructional assistance in the basic skill

areas (reading, wrltlng, oral communlcatlon, math, and surv1va1

. . kllls) o . C
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NUMBERS OF FACULTY AﬁD STUDENTS
INTERVIEWED BY VOCATIONAL SERVICE AREA AND .SITE

TABLE 2

‘Business/wPistributive
Office

Education

Home
Economics

Industrial | Trade & -

Special
Needs

®ericulture

F|S

F

S

F

F

.Health

4

¥

S

Arts Industry

F.|S F |S

[

F

S

6
4

1

1

5

|3,

-

I - {1 216 115 1} 5. 216 S 2 |5
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o TABLE 3 .
NUMBERS OF STUDENTS AND FACULTY MEMBERS . ) ‘ e
' INTERVIEWED BY VOCATIONAL SERVICE AREA, RACE, AND SEX “
N ' - ' R ’ ’ * . .
' Undergradugge Students Faculty
. - Men - Women Total Men “Homen Total.
. W | M | WM W | M W1lHM |} W] X W M
1 Agriculture 13 ]o 2 | o 510 110 [ o]o 11 o
| Business and-office 8 | 1. | 37 {3 |45 |4 7 Lo [P e}
N Distributive Education 4 {1 o]0 [ |1 |, 370 [1]0 41 0
_Health Occupations "1 1 |0 12, | 1 13 | 1 2 1o [F'2°1 o0 41 o
« K . * , . ’ . . .
Home Economics 0.0 | 35 ]f 35 |1 o|.0 9 {.0 9 | ol
. ‘ ’ be, o+
J| Industrial Arts o ‘ ) :
(Industrial Educatiom, .} 23 } 1 22| 0 25 |1 | 7 0 .0 |0 7 0}
* Technologp Educaﬁlon) R P '
Trade-and Industrial S O § S ¢ ;3 0 41 0 710 04 .0 7.170
Special Needs ' 12 o 470 | 60 2 | o 1] 0 3]0
A - - . ‘ ‘ N ). ' -~
Total =~ ‘152 13 .l105 | s {157 'Y 8, 29 1.0 16 | 1 4| 1
b » i 2t . ' . . A 8
) KEY‘_: "W = White ‘
; M = Minority . . . :
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29 N oy ' oo
» ¢ ) . Lo o . l':\; I
- E . ‘4 -




FI’NDI}J_Q‘@ OF. THE -EXPLORATORY STUDY

The findings of the study are presented in two sections: (1)
university catalog requirements in basic skills i struction and
(2) interview responses by vocational teacher edugators and
vocatiohal teacher education undergraduate students to the. eleven
research questions relating to assisting vocational students with

- basic skills ppoblems. A discussion section completes the
report. ' . '

0 b4 -
Yniversity Catalog Requirements - .,
e . ) < 1n Basic Skills Instruction S
Unlve&51ty catalogs were.obtained from each of the nine sites
 visited. An examination of these catalogs indicated that the
only basic skills area in which, vocational® education students .
were required to take coursework related to instruction was® . ' :
reading. “Three of the sites showed such a requirement. (A
fourth site is 1mplement1ng a requ;rement in réadlng, but it
is not 1ncluded in’, the current catalog ¥ . W

In the other four baslc skills ‘areas. (wrltlng, ‘oral communi-
catlon, math, and .survival skllls), no coursework on 1nstructlon
in-the area was requlred for ‘'vocational education students. S
Optlonal c0urses were. avallable, bBut the dedision ‘to 1nclude . the ‘

‘cOUrses was 1eft to, thé 1nd1v1dual student. C o e

. . = . )
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T FacuLty and. Studpnt Intervlew Responses‘
“m_ Responses of vocatlonal teachen educators and undergraduate
vocatlonal ‘teacher educatlon majors. are presented. below. The

. responses are organlzed under the eleven resgarch quéstions

" . described. prev1ously in the “Procedures section. As thls‘ls

an'. exploratory study,-respthes may‘have been made. to the

specific research question it¢elf or to. questxons that were

.related to the,speclflc research questlon.- v

. e
.
™ ._\‘ "o . . FPN

. Loel TR .
Ehe reader is remlnded that small numbers of faculty and o

.studénts’ WEne interviewed and ‘that the& dlstrlbu;aon of people :

1ntervaewed across voeatlonal serv1ce areas is-~ uneVen. Thus, ’

.5 whmle the results.. reported below are' useful for. generatlng dis-
> ou551on and posslble analysis of teacher educatlon’ﬁrograms, A
; these resu}ts aré in po way definitive for vocatmona} teacher '
~,\:",/edu.catiion programs across thie: countrysa., -

:..,- PRI I - . ] s
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A.- DO'preserv1ce/1hservmce vocatmonal ‘edudation teachers think
. they have the teacher comBetenCLes necessary to teach basic

\/ SklllS? s N : «3 = ,":‘; “:: \ oy, "ty .
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i, Wiph today 4 conCern'over 3tudentéL abllztles 8- read’, writes- . T

add and subtract, and communlcate q;aliy, vooat;Onal educators
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are inte®ested in their colleagues' ability to help students
improve their basic skills, 1In this study, vocational teacher
education students were asked if they felt that they had the
ability to teach basic skllls. ' .

l

, Responses varied in relatlon to the service areas in which ' 1
stidents were enrolled and in relation to the basic skil;s , ‘ w
discugsed. Generally, respondents in all ar@as felt they had

average or above average skills needed to help their students

improve math, oral communlcatlon, and surv1va1 Skllls-iﬂ

Respondents. from three service areas felt their abilities to
teach basic skills were below average in three areas. Agricul-
ture students: felt their skills for ass1st1ng in reading and
writing were below average; industrial arts students felt the a
same for helping with writing; and special, needs students

'responded similarly for teaching reading.

Agric 1ture. The flve students from One site who'responded
to 'this question felt that their strongest abilities -were to
assist with ora} communication and survival skills. They viewed
their math teaching skills as average and their readlng and :
wrltrng instructional skills slightly below average. "

L3

One respondent explained his method for teachlng math: "We
will be able to help them, if we can find somethlng to get ‘them
motivated and show them that there is a need to learn math. Some
of the problems are that the students do not have the desife [to
learn]: If a student has a math problem and we begin to balance
feed rations, .[he/she] realizes the need to do math, and that

. might be enough to get them to do it." : L ‘ o

)

Another respondent explalned his feelings toward teaching all
basic skills: "We will be able to teach the basic skills, but we

will be teaching them in our own way, through methods of interest*

1nstead of [tradltlonal academlc 1nstruct10n] . -

> . ) .

N Buslness and ¢«8ffice. The forty-nine business and office

. .students from seven sites felt™that they were well prepared "to

teach math and-survival skills, almost as well prepared to teach
writing and oral communication, and above average in their

‘ability to-assist students with reading problems. One respondent ~

the instruction into shorthand classes. fo improve readilng
skills; another respondent'had used skills tests found in the
school 11brary. ‘ . . . /

- Of the business and,oﬁﬁiﬁe,students who felt uncomforta le
assisting with some basic- skill. areas, the respondents usually
lacked confidence in teaching reading, Altholigh these students

had helped to improve, English and grammar skills by 1ncorpo;j§ ng

' felt they could assist:with word. identification and pronunc1a-
. tion, they did not see themselves as capable of improving readlng

speed or comprehension. One student Sald,{"If [ students] would,

have a [basic] question, I would be able to .answer it. = As far as -
setting up an individual program for reading, like the method for .,
tgaching it, I might rot be clear on that.?‘ :
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Distributive education. The fifteen distributive education
students interviewed from three sites felt that they had strong
abilities to teach survival skllls and oral cOmmun;catlon. Their
confidence with asslstlng students to read was above average, and

. their feelings toward teaching writing and math were comfortable
but not high. »

~ In order to incorpordte oral communlcatlo into class work,
one student had secondary st s role play arious selling
techniquess Most students Andica that they encourage their
secondary students to becofe involved in, Distributive Education
Clubs of America (DECA), a\distributive education student organi-
zation, where much time is spent giving speeches. To improve
employability skills, anothyj teacher education student assigned
students to Wwrite resumes and to fll!§6ut checks properly. .
Assistance with, readlng came from helpiny students: to pronounce

words and from asslgnlng readlng material that was written on an

appropriate’ level for the students. ° -

Health occupations. Eight, health occtipations students from
‘one site were LnterVLewed, Ot ls .sample, most of the respon-
dents felt well qualified to a'ssist with all of the ba51c skill
areas. One respondent felt uncomfortable lnstructlng students in
wrltlng. The respondents did not provide examples of their
strategles for lncorporatlng basic sﬁflls instruction into their
class work.

e . ¢
¢
¥

Home economics. "Of the thirty-six home economics students
interviewed at seven schools, the majority felt highly comfort-
ablé teaching oral communication and survival skills. The
respondents felt well prepared to, assist students with readlng
problems: and v1ewed their ability to help with math and ertlng

T as adequate.

.

.
v,

——— S - - .-

. These students dlscussed methods of 1nc0rporat1ng basic
skills generally, as opposed to methods of integrating each Sklll
separately. Onhe respondent would. 1ncorporate reading, writing,
and mathsswhile using ¥extbook instruction. Another would help,
students with oral communication by demonstrating proper presen-
tations during class lecture periods. ~A third would seek the
help of academic teachers to learn effective ways of teaching
basic skills. : ) . ) . .

» , '
Industrial arts. The twenty-six industrial arts students
interviewed at five sites felt they had a strong ability to help
their .students w1thrsurV1val skills and oral communication. ' They
viewed thelr ability to assist students, with reading problems .as

good. They saw their math instructional skills as average and

. the1r writing 1nstructlonal skills as belqw average. ' .

v -

K

The respondents tended to agree that it was easy to incorpo-
rate some basic skills into industrial arts classes because they
were(%onducted innan, open-classroom manner, 1n which students

o - . . »
L ; . o! .
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work on individual projects. . This organization, according to the
respondents, was readily adaptable to individualized instruction
that could easily include the basic skill area that each student
needed to improve, One respondent said, "For a student having
slight problems with basic skills, we will be able to individual-
ize the.lesson plan enough to help the student.” ’

. Trade and industry. The fourteen trade and industry respqQn-
dents from three sites felt that they could help students with
all basic skill areas.. One respondent seriously questioned his
¢ability tb assist with reading problems. One respondent said
"+ t¢hat survival skills are "basically a part of the trade and
! industrial curriculum. We put a lot of time into sitting down
with the students [to work on] goals, safety habits, working with
peers, motivation, and work habits:% ‘ '

“ . .

.-Survqu1 skills were strongly emphasized by thesge respon-
dents: "Survival skills would probably be one that we would get
into-a lot in mechanics. As far ‘as applying for a job, we have .
to give students some instruction. A lot of thef do not know how
to get a job." S - : X B

Math and reading skills were al'so s rozgly emphasized®® "We
have to be prepared to teach math, pa§ icularly math past aTge—
bra. We get into trigonometry and; th¢n, electronics.  Also, e s
most of our assignments are in reading. We have to point out to
<the students that té&chnical reading ¥s more difficult than . . .
reading conventional material. [The students] have to read
slowly because of the,techniqal jargon involved.”

,Spetial needs. Six épeaial needs students were interviewed
at one site. The respondents indicated that they feXt well _ ‘
‘qualified to assist students with proBlems. in survival skills, - - o
oral communication, and math. They felt they had average
abilities to help with writing.problems but were not optimistic
.about their ability to help with reading problems. For assis-.
tance, the studemts said they would need to contact a reading
spegialist. S, -

. e » . » P
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Are preservice/inservige vocational teachers being prepared .
i kheir teachere éducation programs to teach basic skills?

¢ o - I .
‘ A11' students (165) .and faculty members ‘(46) interviewed were .
;asked questions that reflected this research question. (This
, question addresses .teacher education program experiences only;
responses regarding)tesearch question E describe experiences
related to basic gkills that take place outside the teacher educa-
tion prgdram.) Student and faculty responses concerning research
questi B indicated that preparing teachers to improve their |}
secondary students' basic skills does not occupy a large piage/on
the ajendas of the teacher education programs vigited, except to
the extent that developing the teacher education studénts' own
basic skills contributeg to their secondary students' skill
improvement. .‘, : ’ , .
, ’.‘ - ’ . © 34 , ‘ ,,‘.
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At only three sites (A, E, and I) were there required courses
desigyned exclusively to teach how to improve secondary students'
basic skills. These were courses on how to teagh reading to
secopdary school students and weré requlred of all jsecondary
teacher education students for state teacher certification. Site
C offers such a course and will require it after June 1982.

* The other sites did not require courses designed exclusively
to teach how to teach readlng or any other basic 'skill area. All
teacher education' programs at site H, according to the faculty
and students interviewed there, were participating in a statewide
prdject de81gned to ensure that junior high and secondary public
school students will be taught survival 'skills in appropriate
classes. Howevér, faculty and students at this. site.did not

‘report the ‘existence’ of any courses exclu51vely deslgned to
accompllsh this goal. =

LI »
- v

o In some cases, students ‘dnd faculty 1nd1cated that some
instruction’on hew to teach some basic skills had been 1nfused
into other courses, such as methods courses and a course on how
to teach special needs stundents that was offered at a few s;tesu
"Most of the attention paid to 'basic gkills at all sites
. visited séemed to consist of devéloplng good basic skills in the
teacher education students themselves. Many‘faculty and students
said that they expected the strength of the teacher education®
students' own basic skills to be sufficient to enable them to’
1mprove their secondary students' skills.

L . .

Of the .basic skills areas, survival skllls and oral communi-
) catlon were most often mentioned by students or faculty as being
‘most emphaslzed in the vocatianal programs v1s1ted., Nonetheless,
preparation to' teach oral ¢ommunication skills at these sites was
usually carried out by developing fhe teacher educatlon studentsI
own, oral communlcatlon skills. : .
Preparatlon to teach surv1val skills was percelved somewhat
differently by many faculty and students. Much of vocational
education itself was considered to be survival skills education.
In other words, many ‘'students and faculty members perceived that
the students were expllcltly learning to teach sur%.val skills as

they learned to teach vocational educatlon. . . “

. The, klnds of teacher educatlon program experlences‘that
faculty members and students frequently reported as preparatlon
. to teach basic skllls may. ‘be summar}zed as follows: ; .

' * * L 3 _‘ A
- e Giving-oral reports in class . ¢S

® 'Writing term papers and oOther assignments

e Student teaching Co L L
i ‘. ;-
e Demonstrations tonducted by faculty and students

s i
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e Modeling of desired teaching behavior by ' faculty
N ‘ e

e Activities of student vocational organizations

1

3

° ', e Speakers who address such matters as developing
classroom materlals appropriate for the reading
levels of some secondary students, iy

e Courses (such as business math, business communi-
catlon, and speech courses) that relate to some
-baslc skall areas (ln these cases, math, wrltten

N communlcatlon, and oral communlcatlon) ’ .

A report of faculty and student responses concerning ré€search
question B, arranged by vocational service area, appears below.

Agrlculture. Only site H had ar agricultural education
program. One faculty member and five students were interviewed
there. The faculty member at this site said that he helps pre--
pare his students to improve their secondary students' basic
skills by modeling desirable teaching behavior.. The studénts
said that their own oral communication skill had been developed
in their methods courses, where they were requlred to give sev-

. eral in-class presentations, talks, and demonstratlons. In
addltlon, the students said; their methods coursés had prov1ded

;1nstructlon on how to direct their secondary students ‘in'giving
oral presentations. The students.also said that their methods
courses had dealt with survival skllls.

Bus1ness and office. Forty—three students and twelve faculty
-members in this vocational serv1ce area were interviewed at six
sites (B, D, E, F, H, and I).' Six business and office educatlon
students (butqno:faculty) were also 1nterv1ewed at site G. .

Like their colleagues, the facnlty members from this service
area emphasized the development of their own students' basic °
skills. Courses such as business math and business communication
were cited as contributing to that’ development. Faculty at site
D said that they worked with their students to“develop confidence
in speaking. At site E, faculty said they point out to .their
teacher education students the need for teaching secondary stu-

dents with poor reading abilities how to_use illustrations and to

preview difificult reading matter. One faculty member at site H
-said, "Our work in helplng our students teach students how to
read is very limited."

-
(2 <

The faculty at sate I said that thelr students get experlence'“'

in allythe basic skill areas. through projects and other course

. assignments. Part of their instruction includes learning how to
diagnose secondary students' problems in learnlng the Skllls
involved in'business and“office educatlon. :

T .36
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= The busined® and office:.education students interviewed
‘reported, in géneral, that their teacher education programs had ’ N
developed their own basic skills (partlcularly oral communication .
and survival skills) but had not in other ways. prepared them to d
teach basic skills. The students at site H could not remember
any methods courses that included instruction on how to teach
pasic skills. ‘However; they said that a course on teaching the
handicapped had taught them how to get help for secondary
students with poor reading skills.

The students at site Evsaid that their program includes dis-
cussion about basic skills. One student, however, said "I don't
feel they've taught me how to teach.” .This student had not yet
taken methods courses (a six~week series that students at thls
site take immediately before student teachlng) = f - I8

Distributive educatibn. Faculty members .in this service area
reported that they model desirdble teaching behavior for their -
students and give assignments such as term papers and oral pref®
sentations that build the basic .skills of their students. Most ,
atténtion was focused on building oral and written communication .
skills. One faculty mémber at site I said that he doesn't .do ’
‘much with hisg distributive education students in regard to math. ™
"If they can read the nuribers of the questions in the mid-térm
and final, that's about all . . . ' ," he said. Survival skills
were covered in methods courses .at site D. o

-
’
,

How to cdlculate the reading levels of written materials was
taught at site C, and that site's distributive education program .
smlso includéd "empathy exercises." For 1nstance, the faculty
member explained, students are given material that is difficult
to read and asked to present it to their classmates. " They - .
thereby experience what it feels like to mlspronouncé/a word in L
front of a group of people--an experience common amorng secondar)

students. . .

_The distributive education students 1nterv1ewed said that
their preparation to teach basic skills had almost entirely con-
sisted of developing their own basic skills. The students at |
site G reported that some attention was paid to how to ‘teach
basic skllls .in ,their methods courses. .

Health occupatlons. The faculty mé@ber at site A said that
she incorporates the development of survival skills into her
courses by stresslng problem SOlVlng. She said that her health
students develop their other Pasic skills (and skill in teaching
reading) by tak1ng the required course.on teaching reading to
secondary students and by taking university-required cour ses in
llterature and math. :

The health 0ccupatlons students, interviewed at site A said" .
that they had taken four courses related to oral' commuynication s
skllls. At site G, the students reported they had not taken any ' C
classes devoted to how to. improve basic skills. One student »
there indicated, "I have not been prepared educatlonally to teach
basic’ skllls." ) v N . ' P
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Home ecbndmics. At nearly all the sites visited, the
emphasis in home ecoriomics was on developing the basic skills
of the teacher education students themselves. Several of the

. faculty members said that they expected their students to teach

basic skills the way they had been taught themselves. However,
the home .economics program at site F seemed to include a con51d— .
erable amount of instruction on how to teach basic' skills, :
particularly reading. Students there were taught how to.identify
students with poor basic skllls and h to restructure lesson
plans to meet. those students needs. nits were’ provided on

how to teach students who require special education, and a home
economics occupations course included material on how home
economics .can play a role in CETA-type programs and in other
alternative teaching settings. Students were efeouraged to visit -
secondary schools to talk with teachers who deal with secondary
students who. have problems with basic skills. : : '

Students 1nterv1ewed from thls service area frequently men-
tioned courses and course assignments thaf’had developed their
own oral communication and survival skills, but nearly all 'said
they hadn't received instruction.on how to teach those.or other
basic skills. One student at site C said, "We don't get enough
classes that teach ‘'you how to teach." Arnother at that same site
said, "I think there are a lot of things’ about basic skills
teaching that should be reguired but aren't." -

Industrial arts. The faculty reported few courses in which
their students were being taught how to teach basic skills. An
industrial arts practicum was mentioned’ at site H as offering
some preparation. . One .technical education faculty member at site
E said that if hig students were being prepared to teach basic
skills, it .did not happen in his courses but in the six weeks oOf -
teachlng methdds courses. students were requlred to take 1mmed1— .
ately before student .teaching.

»

Accordlng to thé industrial arts students interviewed, their
own basic skills have been .honed in their programs but not many
have been taught how to teach basic skills. The.students
mentioned that modeling their teaching behavior after .their
instructors and learning about survival skills had helped prepare
them to teach basif skills. A student at site C said, ¥'I don't
think our classes/have prepared-us to teach basic skills, other
thdn~hav1ng us s e instructors that we would like to model
ourselves ,after. :

Trade and industry. The faculty, in this area said that.their
students generally learned how to teach survival skills in .
methods courses and, at site D, in a course on mainstreaming. At 3
‘site I, training to teach basic skills has been. provided through ‘
nonrequlred summer workshops. Ind1v1dual workshops on the teach—
1ng of each of the basic skill ‘areas have been held. The students
in this. service area said that what preparation to, teach basic
skllls they had recelved had come from methods cqurses..

” »
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"tell us how to’ teach them to read and write."

Speclal needs. Special needs faculty at site G said that the
teaching of basic skills is covered in some.methods and
vocational courses and that they work with their students
individually. to develop currlculum materials and to identify
appropriate methods of teaching. The faculty said that their .,
help in _ how to:teach basic skills "is not meant to be specific
but is an attitudinal thing, making them aware of the weaknesses
some secondary school students have and of the need to emphasizeg .

‘the basic skill areas. . ¢ .

The students in. special needs at this .site said that they, had:

not been taught to teach basic skills. Some had taken methods
courses but said that the courses had not included material on
bas;c skills. One student said he/she did not know of any. voca-
tional courses that addresséed how to 1mprove basic skills.
Another student said, . "I think eveéry class stressed that your
students have to know how to read and write. But they d1dn t

. .
@ ‘.

C. How are the skills that vocational teachers need in order’
to teach basic ‘skills identiffed? - T

Research question C was asked of vocational teacher education
faculty members. Usable responses were obtained frgm faculty
representlng six vocatdional service areas across six of the nine
sites visited by project staff. The responses to research
question C indicate that the vocational teacher education faculty
interviewed obtain information from' numerous sources to help them
identify skills that vocational teachers’ need as preparation to '
teach basicg skills. These sources include publlshed research,
competency—based materials, state education requirements,; feed-
back from students and yocational teachers in the £ield, and the
knowledge* and experience .0f the faculty members themselves,

Business and office. The two business and office faculty
members from site B indicated that state education requirements
are used .as guidelines in 1dent1fy1ng skilds that vocational
educatign teachers will need in order to teach basic skills. 1In
addition, business and office.faculty noted theit involvement
with competency-based education for handlcapped studepts. The
faculty members expressed a belief, that knowledge of competencies
needed by Handlcapped persons in such areas as reading and
writing could be bernieficial in determining the competen01es
necessary for typical students. )

»
)

Distributive education. A total of three faculty mepbers
from two sites responded to research question C. The distribu-
tive educatlon faculty members said they depend .upon state

'educatlon requirements that outline the responsibilities of
vocational teachers and the competencles necessary within an

approved program to aid them ,in determining the skills required.
Curriculum guides are also useful to fagulty members, as they.

list duties and tasks of vocational teachers.

23
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Home economics. Fadulty members from four s1tes, totaILﬁg
six in number, responded to the research question. The /
respondents 1nd1cated fhat they use state education requirements,
feedback from teachers and vocational teacher education students,
and information from state supervisory staff to determine the
skills .needed by vocational teachers to prepare them to help _—
. their students with the1r basic skills. . '

A3 i l

dustrial arts. Respdnses were obtained from-three indusg~
trial arts faculty members at two sites. Faculty members at one
site said that they were guided in identifying skills that
teachers need to help their students with basic skills by the .
state teaching requlrements for high school instructors. Faculty .
members from site I listed their own sybject matter knowledge, -
exgerlence, and information obtained from their interaction with
teachers in conferences and graduate courses as beneficial in
1dent1fy1ng necessary skills.

’

Trade and 1ndust£X. The two~ faculty members from site I -
stated that the entire trade and industrial education faculty
visits schools on’ an ongoing basis and is, therefore, able to

. note the problems that vocational teachers are having within .
t r classrooms. This knowledge of existing problems allows the ,
trgde and industrial ‘faculty to make determinations about the -
skills that are needed by vocational teachers to a1d them ip’ v

&

teaching basic skills to their students. o 2
. .
Special needs. The two spec1al needs faculty members from T |
v site H wére respons1ble for teachlng two courses required. in the

vocational education department on the teaching of handicapped.
and disadvantaged students. .The faculty members interviewed
listed. statewide resedrch study results and feedback from
statewjde inservice educatlon programs as indicators of skills
needed by vocational teachers to help them in teaching basic *
skills. The faculty members also mentioned national research
study resuylts and feedback from vocational teachers and teacher
A education students as, useful sources in 1dent1fy1ng essentlal Co
skills. ' - ;. . . . C 1 e
™~y ' .t ’
D. Which vocational education service areas have been active.
O in teachlng bas1c skills teacher competencles?

‘ v
’

No speclflc questlons that addressed this research questlon , -
were .asked directly in the interviews. However, information on : ‘
the level of activity'in- teaching basic skills tedcher ’ compe—' ’ O
o tencies in the vocatlonal education service are was obtalhed ) N
through the responses '#0 the other questions asked in the e
interviews. . ~ pa

Y . . . N
-

. Generally, there was some activity in teaching basic skilll
teacher competencles dcross the service areas and across the o .
basic skills ateas. .However, there weré wide wariations in the St
,amount of act1v1tyfa€ dlfferent s1tes w1th1n the same serv1ce ’
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area and also wlthln the same s1te. Sltes in states where a !
.course on teachlng r ading wag. required dld, of course, show:. ‘
unlformlty in thdt .r qulregent.q At one site, a technical writing
s+ course was-requlred Yol n1vers1ty students, including those
. *in all of the vocaticnal srvice axeas. In contrast to the state-
: required readlng coursgs, this technlcal Writing course was ‘
taught by a vocatlonal educatlon faculty member. The reader is
referred to the dlscusslons of‘research questions G and H for ™
. spec1flc vocational. servlce area. ;nformatlon about which basic
§kill areas vocational teacher educatlon programs are most (G)
Z and least (H) 1nterested in fralnlng thelr teachers to teach.,
. . . ‘t.( _:,‘\“ . . . [
A(' As 1nd1cated in the earller dlscu551on of research questlon B’
(Are preserv1ce/1nserv1ce vocatlonal education teachers belng

- skllls?), ‘much of the actlvity relatlng to basic skllls centered .
: around, developlng the'ba51c skllls ‘of the vocational teacher

educatian students themselves., Student group activities (e.q.,

_in dolleglate DECA) and remedial services available through the

UnlversLtles were often mentloned as being useful in this effort.

Skll‘S in the! vocatlonal teachér educatlon students. Specaflc
1nformatlon,“by vocatlonal Service area, relating to, this issue '
is prov1ded in “the responses to research question F (What .
technlques are belng useﬁ to train vocational teachers to teach

_ o basxc~skllis?) "13 oo i ) ‘ . -

_“-.
. S T
. . he o

9 In: only one serVIQe area (iddustrial arts) was any mention

- fitade of: -national recoghition of basic skill concerns in .
N vocatlonal educatlon¢ Two faculty members pointed out that the
" . 'new Btandards for Industrial’ Arts Programs study (Dugger et al,
: ‘s 1981) iAcluded some recommendations for basic skills.  In the )
K K ‘Instruct;onal Program“ sectlon of the report, three goaIs
' ) s, as deftned

-ﬁil Emphasls is placed upon developing student abilities .
“'} in the safe and proppr use of tools, materials, ° .
machlnes, and‘proces es. . .- )

AN

. . Y
. - * v
J»"w

>‘f. Emphasls is placed upon developlng student problem-. f o ‘Q
‘5¢ﬂ~ Slexng and decision-making abilities involwing

- v

1ndustr&a1 materials, processes, and products,

sis is’ placedsupon re;nforclng the basic, skills
t-and ;nterrelatxgg;the content Qf xndustrlal arts w1th
‘ -Other’ ﬁchoo%_subjéets.' :
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Use 5¢ math materlals from the.interstate Distr butive'Educatlon‘ L
Currix*ul,um Ccmsgrtzum,gmmc) was, mentioned by ¢ne. distributive 7 . .

sl
Fooe

ey ed&qatxop faculty ménBier.” Azthougﬁ pobentxailyxa national’ ,,:_;, ;-
m#mbetﬁhlp in IpE@éﬁis,optlnnaL by, state anﬁ at pﬁesent,ﬂ,.hy
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. L
- according to IDECC staff, ‘only a few more than half (29),6f the
states hold membership ih IDECC. ol . .
’ For furthér information on specific vocational service areas,

the reader is referged to the d1scusslons of resedrch queStlons
B, F, G, and H. ‘ S . . )
. ‘ N
E. .What expetiences external to their teacher education programs
awe preparing preservice/inservice vocational education
teachers to provide instruction in basic skills?,

A total of fifty-seven vocational teacher. educators*and 146
vocational teacher education students responded to questlons ,’
pertaining to' research question E. The respondents represented —_

eight vocational education.serviece areas from the nine sites
visited. -Faculty and students provided extensive information on
the types of experiences outside of the teacher education program I

.
- -
. - - i P 4

that prepare vocational teachers to provide basic skills instruc-
tion. The responses centerell around several §eneral-areas_of
egperrence that both faculty and students believed to be usefu1
in preparing to teach basic skillss .

L}

e

General university requirements and ‘electives in such areas

as .English, math, speech, technical writing, sociology, and psSy- )
chology were gited as prov1d1ng the content knowledge necessary
to prepare students to' teach basxc skills.* Participation 1n
youth grbups, clubs, and professional organlzatlons was identi- e
fied as a means for vocational students to develop leadershlp and
communlcatlon skills. Obs&rvations in schools and’ early field
experience, prior to student teachlng, were noted ‘as. ways in )
which prospectlve teachers‘'can become more familiar with'the -
scHool environment'and evaluate their occupatlonal choice with

greater knowledge of role expectations. . .

Several students mentioned the influence of their parents in

stresslng the importance of a good foundation in basic skllls -
throughout their lives. Students also indicated that their:
famlly relatlonships as parents and as other relatives of ' .
children-has placed them in a position to gain experience as
tutors in math, readlng, and writing. Many studefits had also
found their life experiences and work 'as adult leaders of youth
groups in c¢hurch, 4-H clubs, and scouting to be good preparation
for their later work as educators. Tutoring was mentioned as a
valuable experience that prospectlve\teachers can obtain by . '
working with forelgn students on the college campus and through
volunteer work in community agencies and schools. )
. Employment was c1ted by students and faqulty as helpful

" becausg. it.requires students to use the basic skills themselves
and efposes them to "real-life" experiences. The survival -skills
and ‘communichtion skllls of students were believed to be enhanced
. by work experience and ipnteraction with various individuals on. '
_ he job. Athletics and other extrapurrlcular actlvitmes“ﬁere

2
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" experiences useful in preparlng to teach basic skills. Co rses,,

..'3_:“
-

o,
e

rsonal skills needed by prospectlve teachers in working
secondary studepts. £ounseling courses were found to be )
useful in helping the teacher education students develop a -
greater understandlng af pupils with varying backgrounds and =~ ' = -,
ideas. - R

.
.

Students commented that teacher education. faculty serve as L 'ﬂ;
examples for them and are often imitated by the stﬁdents durlng Lo
their practice teaching. These students said they emulate 7, -

- SN P

instructors whom they consider exceptional and expect to ;- f O Y
use the same techniques when they begin to.teach. o - ﬁh
Continuing education was mentioned as' a way of obtalnl g ISP .,

workshops, and seminars in continuing education could be bené-. R A
ficial to teachers who are seeklng insérvice training. : T e

s e . , Wi

Students ‘and faculty members were also asked if they could. . R
identify any experlenCes external to the teacher edugation . "‘ﬁ;i_ .
. program that the students have not had that could be beneficial ® .° ™" »
in their preparation to teach basic skills. Faculty members: VT

stressed the 1mportance of work experience for students who have R S
not had the employment that they need. However, in vocational
areas such as busingss and office education and trade and )
1ndustry education, students are required to have previous work °

. R
experlence. . . . - oo ) * - .

- .

students expressed a need for more field experience as prepa<" g
ration for student teaching as well as spec1flc courses to- teach '
them how to help, their students with basic skills. They sug- i
gested courses on diagnosing reading problems, grammar courses, " t
and a minicourse on how to teach all of the basic¢ skills. One ‘
student also stated a need for more varied work experiences, ’

Students.desired opportunities to attend more workshops and
conferences, Additionally, several. students indicated that they
needed more 'information on problems that may arlse in the claes-
room:and how they can be handled. . S

Agriculture. One agricultural education ficult _member and
five students responded-to research question E. The faculty
member stated that the university reduires all students\to talke a
technical writing course. He further noted that youth groups T
such as the Fuburé Farmers of America build leadershlp and glve
_the students exper;ence in working with other 'youth. grohp members
to improve their skllls.

e
\

Two of the’ agrlculture students responded that thelr tutorlng
of youngar slbllngs has provided them with helpful éxperience in

teaching baslc skllls. In addition, twb students indicated that
. ] /

~
L
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. thedir academ;c tralnlng from elementary schoole hlgh school, and
) -ﬂ« college,contrlbufed to thelr preparation to teagh bagic skills?
oL competltlons such as speéech contests were ment;oned as an, aspecﬁ .
‘ Bu31ness and office. ' A total of tén faculty members From .
. iﬁf flve.sltes and forty»nlne students frOm seven sites responded to R
ol research qpestlon E. Many students ‘and faculty polnted dut the.

N . @lectives in departments, ther than yocational teacher educatlon

N that  focus on su¢h areas a eech, English) math, and psycholw M

RO . OgY. However, one §tddent from slte I stated that there is*no -

" "kime available Within-the program to“take electives.~ bther »

students from site I agreed that llttle tlme is ava;lable for i3 .

courses outslde the pqu;am area. W f\\}; IS 3 N

L Several buslness and.offlce studehts mentjioned the beneflts

" 7 "'ef public speaklhg 1n deve10p1ng good oral communlcation skills )

. .One student had recently won a natiohal award, in publlc speaklng. .
o Professxonal organlzatlons and,.clubs were 1dent1fxed'By bath ~ "

students and ;staff as aameans for students to obtain experience

- in debatlng and’ oral communicatlon, and to develop leadershipf

. Phr'Kappa Phi, state educatlon ahd vocatxanal assQC1atlons, an
R Euture Buslness Leaders of Amerlca were mentlohed., o * :

\'n")'
b PR
¥y R REYS .! ....‘ =

one student £ound & career decrslon-maklng cqurse to be’usé—

. ful and noted the emphas;s placed on u51hg referehce materlals in -
;he 1xbrary to seekx 1nformatlon, Semrnarsk,workﬁhops, .and con- )
e férences were Ldentlfled as good experlences for students. The- "
ST overall educatLOn of, students, from elementary through college,; -
_{_was mentloned by. slx siudents and two faculty members as a_hajor, .
i contrlbutlon to.the students preparatlon to teatch basrc skllls.» ;
Fleld experi&nce atd student teachlng Were cmte& extenslveLy byr

i ".students and facuity members . »in responge to, ‘research qdestloq'Eu‘
. Tworfaculty.members_at site .H noted thdt students often usé the- -
f_fgﬁf ‘eduéational lab toyideotape the? 1essons that ﬁhey teach andh L%
‘w\/thgs, evaluatewthemselves. CReT S AD ’ﬂ o4 o L

B
-:’ -

=

Te

¢ .-’ A .-,,» .. _-,; s o
.. o) "y X% . . &:;- -u

'”~g$@j,w§;‘1 Llfe experlencee cannot ‘Be 1gnored fOT‘¥h£lr 1mpact ﬁn the P
_ : ‘prepardtion of stuydents. to teach(baslc skllls. ‘Btugents res .if :
> , _peatédly expressed. the Signifitancé of their home llfe,,fahlllal' R
TR ok &ehatlonshlps Qas.paréhts“or s;blzngsf' and personal experlences ;

“'nxthelr“devalopment and, Qrepataﬁlon to teach.baslc skllls, - ,g

. " -
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iy Students desgrlbeq khelr York ;ekperiencéiin. busrness, upl-f o

o vevsltY’teSLdence haiis,,éaies, anhd counseIing ds agSets, and .

et faculty members weré in agreement on” “the gmpoﬁtanceyof«suc
¥ U¥experiences. Students,from slte T “indicadped Ehd¥ a ygar of work
experaenceeis rgﬁulred for, certxflcathn,ln buq;nees and.ofche. ‘4r

_One student had.been-éMSaIesperson in amforelgn ¢suntfy” dnd * j 2
another studehtthad served .as tg&iner for"new Employees at her -
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AV ‘of FFA that enhandes- basic sklllst .';‘- : R P SR S

importance of un1vers1ty general edudation. requlrements and . T

organizational, skills’ Organlzaxlons “such as, Phi Beta TLamda,. i?'a .7
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Vblunteerﬁgkperlences Ih Blble schopls and with such groups
as’ the Patent Teachers Assoc;at;on, Boy Scouts of America, and
L.Girl Scoutb of the‘U 5. A. were ‘referred to by several -students.as °
%eneﬁlc1a1 to them'in preparatlon to teach basic skllls..\

-
.\

 One” faculty member stated that not all students get the type
» of work experlence needed to preéepare them,to teach basic skills
in the vocatlonal classroom.' Students had several suggestlons )
for experleﬁces that tire’ thought would be beneficial in prepa-
ration . %o tedéh basicsKills but that had been unavailable to
tham. Students frofm, 51te”I expressed a neéd for more workshops
and $ite B;stuﬁents were ‘interested in taking courses to enable
them_xo dgtect Secondary students' read1ng pr blems and to know
what actlon*to take. ,Addltlonally, site I student respondents
d@slred -more, znformatloh from faculty members on the negatlve
el aspects ‘af teathnq or ‘problems that they.mlght encounter in the
,nclassroom«~ THey félt a need fok .more’ information on how to
hand;e discipline problems becauseé 1ack of control in the class-
-goom ", would'hamper them in teachlng Basic skllls. Students from,
Fite Ifstated that field experiences much earller in the program,
1nc1ud1ng more ‘éxperience observing in secondary schools rather
than elementary, would be of dreat assistance’. to them. ’
lestrlbutlve education. Praject staff obtained responses to
rededrch question E from four distributive educatlon«faculty
pember$ and, fiftéen students from three Sites. o) d1stribut1Ve
educatxon faculty members commented on the relevance of the Dis~
tributive Education Clubs of America in preparing. students to
.. teach oral cpmmunication. One student from site C added that his
g oral communlcatlon skills were enhanced by leadership activities
: and opportunltles to conduct seminars and teach adults. The
i electives “that students take in othex. departments, work
'experlence programs or practicums, workshops, student teach-
llng, and volunteer work were also identified by faculty as .
experlences external to the teacher education program that con-
atrlbute to students' preparation to.teacWbasic skills. . Students
from site C stated that they must take math or science because.
oﬁca general education requirement. They are als requlred to
have  the equlvalent of two years of full-~time emp yment in order
to be certified in dlstrlbutlve education..

K .

»r

. One student from site C said that his work experlence in fast
'foods, sales, and manufacturlng had prepared him to help students
in determining their career goals. Another student from site C

taught employability skills to special needs adultssin a CETA
program and thus learned a'great deal about people. Another
student from Site I had a unique exXpetrience of teachlng mentally
handicapped adults and noted that thé deficiencies that the
vocational teacher education students have %hemselves can aid
them_in relating to those who have similar problems. This
thought was reiterated By a student from site C who said that she
had always been a slow reader with poor vocabulary and thus was .
certain she would be more patient with students who have readlng
problems . .

-
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Health occupations. One health occupations faculty member
and fourteen students from two sites disecussed the research
tion with project staff. The health occupations faculty mem
summed up her thoughts by saylng,{"Everythlng that the st
do will affect their ability to communicate and to intertelate
to people~-their home environment, cultural backgroupd, community
activities, experiences with professional associatjidns, and
reading of journals."  One. student fromxsiteaé/guﬁéorted the
faculty member's statement, commentlng that combination of all

. the experlences students have contributes to their preparation to
.teach basic skills. The student also indicated that as health

occupations students they had not taken a course spec1f1ca11y for
teachlng bas1c Skllls. , /

A

®
7]
]
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Other students at.sites A and G referred to elementary !
school: and high, school training, as well as continuing education,
. as providing. the academic preparation necessary to teach basic
- skills. One student noted that work eXperlence can ‘help in the
' awareness Of syrvival skills. .

- - ks - -

: ) Numerous other experiences were cited as beneficial to stu- -

‘ :7 dents in their preparation to teach basic skills: (a) tutoring )

in volunteer programs, (b) dally activikies and life experienceées, ' -
(c) volunteer work.such &s a Girl Scout leader and Bible school ‘

- teacher, (d) workshops/instruction in interpersonal relations

’ and counseling, and (e) summer work with underpr1v1leged youth.
Students mentioned the positive 1nfluence of observing their

college professors as instructors Parents were also cited as
influential when they stressed the value of basic skills to the

. students as they were grow1ng u Students mentloned their roles y
as parents and siblings in tuto lng family members as good ‘
preparatlon for teaching basly/sklll#. . . ¢ o

fl
i

interesting experience, ving as a voluhteer tutor for a percep-
tual, learning dlsablllty class for dyslexic ‘and kinetic children
and adults, was'a good preparation for teaching basic skills. T
One student frem site A responded to the question about

experiences that they have not had but would llke to have in
preparation to teach basic skills, saying that a "crash" course

.on teaching basic 'skills .and experlences at more types of jobs
jwould be benef1c1al. Co ¥ s .

Oné health occupat;on;f;éudent from site H said that her ,

Home economlcs. A total of seVenteeh home economics students
from seven sites and twenty-seven faculty members from five¥sites

: responded to the research question. 'Faculty members provided
responses similar to those given by faculty from other vocational

educatlon service areas. A . .

5

) The advantages of ‘student 1nvolvement in professional associ-
. ations, soc1a1/serv1ce clubs such as sor0r1t1es and fraternltles,
‘and athletlcs were discussed. The value of work experience in’

L . . - - »

- - »
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e been ‘better. . _ -

preparing vocational students to teach ba51c skllls was mentioned
by faculty and students. Faculty members from site B described
inservice education worksho that are sponsored by the state
department of education as ben¥ficial for teachers already in the
field. 1In addition, teachers-can avail themselves of regional
workshops w1th state supervisors. One faculty member from site F
explained how field experiences enabk% students “to obtain a more

realistic assessment of the &bility of the students that they
will be teachlng. The faculty member ‘commented that "many stu-
dents assume that everyone is as gmart as they are and sometlmes
have trouble ~dealing with the reallty that many students can't
read and don't write ve y well,"

The teacher educatlon students identified a myrlad of ex-~

periences external to their teacher educatidbn program as belng
’helpful to them in their preparation to instruct students in
basic skills. Parental influence, high school and - college
academic preparation, debating. team involvement, and work experi-
ence were mentioned. One student from site B explained. that her -
work orn the staffs of her school newspaper and yearbook had’
helped her with writing skills. .Several-students from sites C,
F, H, and I noted that their work with youth groups such as Girl
scouts of the U.S.A. and 4-H Clubs had been good experience for
working with young people and developing communication’ skills.
Involvement in the Future Homemakers of America’was cited as

helpful in increasing leadershlp and oral communication skills. ~

i

One student from 51te C had been tutoring her Vletnamese
roommate in English and found that she had learned a great deal
from that. teachlng experience. Several courses were identified

by students from site C as 1mportant ‘to their preparation to
teach basic skills. The students said that a course concerning
the teaching of reading is now an elective but will be required -
in 1983. Another course in health education dealt with survival’
skills. Work experience was mentioned by students from all seven
sites as an essential aspect of their preparation to teach basic
skills. One student from site C described how her work in
training new employees at a restaurant had benefited her. A
student at site H believed that her personality had been useful
in her preparat'ion to help vocational .students W1th their ba51c
skills. She said that she has what she called a "teaching"
personality that seems.- to translate to all sltuatlons. .

One experlence that students from site B said that they have
not had but would’ find useful would be to. have their' lab work -
on-the~job with a variety of people rather than just, with the )
home' economics faculty. One student from site H said that she.
would have liked to have had a college course in grammar. An-;
other student from the same site added that her high schopl and
college backgrotnd in wrltlng, grammar, and .spelling should have

. .-

- ' c) ‘
a . 4’7 . ' .
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Industrial arts. Project staff obtained responses to re-
search questlon E from six industrial. arts faculty members at
three sites and twenty-six students at four sites. Industrial

. arts instructors were able to identify seveéral experiences
outside of the teacher education program that contribute to
. the preparation of vocational students to provide basic skills,
instructidbn. They said that teacher education students develop
academic skills and professionalism through completion of a
technlcal writing course requirement classroom observation
.7 . in area schools, and participation ln workshops and counseling
programs centering on special needs populations and student
organizations such as the American Industrial Arts Student
Association (AIASA)

‘e

The industrial arts students from sites C, E, G, and I had
similar responses. Students ‘from each site mentioned the import-
ance of extracurricular activities, academic tralnlng in high
school and college, volunteer work with young people, tutoring,
and previous employment in preparing them to teach basic skills.

One student from site G stated that he owned a business and
Had helped some of his workers with their basic skills. Students
from site G said that they are encouraged to take advanced psy-
chology and sociology courses to enhance their program. Other
examples of valuable experiences that were identified by indus-
trial arts students, as well as respondents from other service
areas previotisly described, included tutoring siblings and
foreign students and supervising workers. .

Trade and industry. “A total of,six trade and industrial
instructors and feurteen students responded to research question
E. Completion aof academic courses in related basic skills areas

2 . and participation in youth groups such as the Vocatlonal Indus—
trial Clubs of America were noted by faculty and &tudents From
sites D and I as experiences that prepare students to provide
instruction in basic skills. Faculty from site H stated that -
_the university requires that a technical writing course be taken’
by all university students. '

. &« : ’

A. faculty member explained that teacher education students
are required to have seven years of lndustrlal experlenCe in
trade and industry education. To*fulflll this requirement, stu-
dents would have gone through a forma11Zed tralnlng program of at
least four years--an apprenticeship program. An integral part of
the training 1s that students would have taken mathematics and,
'in some cases, communication training. Therefore, students
-receive basic skills preparation as part of their job experiences
prior to teaching. A student from site I commented,."We are much
iftter prepared than the academic people." ’

.

~ N

. Work experience,was mentloned by faculty and students from
sites. G, H, and I as beneficial for students. to have in prepa-
ration to teach baslc skllls in a v0cat10nal classroom. Students

.
‘ .
- . .
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from site G listed personal *‘experiences, workshops and confer-
ences that allow students to tr nsfer what they have learned to
their classes as well as observation of teachers who can be
emulated as good preparation for teaching basic skills. One
student added that her classes in social work enabled her to-
acquire skills.in interviewing and group leadership, which can
be used in working within the vocational classroom.

D Another student from site G describgd an inservice program
that gave teachers and industry representatives an opportunity

to change places with one another. As a result, she said, the
teachers learned what is ‘expected of entry-level workers who-seek
employment. This firsthand knowledge, according to this*student,
is transferable to the Qlassroom in the preparation of students,
exiting the vocatjonal program and entexing business, and “
industry.-

Workshops, conferences, courses dealing with teachlng the |
learning disabled student, and information concerning components
Df survival skills were clited by students from site G as experi=
ences that they would like to have in preparing tliem to teach
basic skills. One-student also added that they are hampered as
teachers by not having agequate background information about
theéir vocational students to allow them to make suitable

instrdctional decisions.

Special needs. Two' special heeds faculty’%embers and six
spec1a1 needs students from site G provided information on the
types of experiences external to their teacher education program
that have prepared the vocational students to teach basic skills.
One faculty member stated that inservice programs are preparing
_ vocational teachers to prov1de instruction in basic skills. He
went on to add that there is curremtly a program that allows

teachers to return tp’ business and industry to learn new skills _

that are helpful to them in the classroom.

One student stated that he learned survival skills as Z//'
worker on the jobh. Several students noted one class that <¢on- =
centrated on writing. ®ne respondent said that imitating an
elementary school teacher had helped him_ 1n teachlng reading and
writing and that he had gained math experlence through his work
as a draftsman. A student who had prev1ous1y worked as a
reporter and editor stated that this experlence had been
beneficial in developing oral communication. skills. One student
. summarized his preparation to teach basic skills by commenting,
"All of these things I do the way I was taught and the way I have.
used these skills myself 1n working before I started teachlng "
a8 .

F. What technlques are belng used to train teachers to teach

: ‘basic skills?

v——

Thirty-six faculty members and 125 students responded to
research question F. Respondénts represented all nine of the

.
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.sites visited for-data A . Faculty and students inter-
viewed were ‘asked to identl echniques that are used to train
vocational teacher education students to provide basic skills -
instruction. Technique is defined as "an instructional.procedure‘
designed to relate to the léarner the material being presented in

order to facilitate learning" (Good 1973; p. 591). The

techniques frequently meéntioned by students and faculty include"
the performance-based curriculum approach, contract learning,

role playing, lectures, drills, field trips, and audiovisual
presentationg. Specifics on the techniques previously listed, as .

_well as more unusual approachés,\Will be reviewed in the

following portions of this discussion of research question F.

Agriculture; business and office. Fiﬁe students from agri-
cultlire at one site responded to research question F, as did ten
faculty members and forty-three students from the business and
office service area. The business and office faculty and staff
responding to the question represented six of the sites visited

by project staff.

The agriculture students stated that "real-life" application
of basic skills has been stressed within their vocational teacher
education classes.’ The agriculture students and business and ‘
office students from sites G and I mentioned .the use of visual |,
aids as a technique frequently used within their classrooms and
one that can be used by them to teach basic skills. Business and
office faculty from sites D and F said that they have used .
contract learning with their vocational students as a Mmeans of

negotiating level of performance. .
verformance-based teacher education modules that stress the
competency—baséd curpiculum approach were mentioned by faculty
from site D as tools used with their vocational students to train
them to teach basic skills: Staff from this site also stated.
that they use materials from the Vocational-Technical Education
Consortium of States (V-TECS) and show their students how to
diagnose reading. problems. videotaping of presentations for
evaluation purposes was a technique used by staff at site E.

.

variations of this technique were mentioned by students from

sites G and D as they discussed how mock interviews and otheér
role7playing-situatiods are ‘presented in their clagses to train
them to detect problem areas. Field trips, lectures, drill ses-
_sions, ‘and individualized instruction were also mentioned by

students from sites B, F, G, and I as techniques used by their
instructots to train them to teach basic skills. o

~ One business and office student who was currently teaching
described the technique that she used to promote reading and com-
prehension. She used written instructions for class activities
and said that "I give them an assignment sheet and when they
me what it is, I say, 'Read it--it's on the paper, read it'.'

AN
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Faculty and students were asked about the avallablllty of
materials and. other resources to assist vocational teachers in
providing basic skills instruction. -Generally, the faculty
commented that adequate materials are available but that they
must be adapted in some manner to make them more relevant. One
business and office faculty member from site F stated that the
textbooks are written on an elementary level and can be insulting
to students. Another faculty member at the sanfe site said that
although materials are -available. that deal with basic skills,
it would be useful to have a single source that presented an.
approach to basic skills in vocational education methods that
can be used to teach students and provide them with examples for
their later use. A business and office instructor at site B had
found® current perlodlcals and vocational textbooks to be very

adequate. ,

v

one business and offlce’faculty member from site I discussed |

the problem that exists in identifying relevant basic skills
materials. He said he has found that materials must be adapted,
and suggested more needs to be done to develop materlals to
jdentify student competencies and aid teachers in individualizing
instruction. Both business and office faculty members from site
I concluded that time and money are required to enable teachers
to make available materials more approprlate for teachlng basic
skills in vocational education. . . '

Students from site D stated that they are not familiar with
any resources that could be used to prepare them to teach basic .
skills but believe that this inFormation will be available to
.them when they enter the public schools. -Students from sité' E =~
added that no help igpgiven to prospectlve teachers in finding

~resources to instruct their students in basic skills. .

Distributive educatlon' health occupatlons. Four dlstrlbu-
tive education faculty members and ten_students and one health
occupations instructor .and six students provided informatién in
response to the research questlon. The distributive education
respondents were from sites" ¢, D, and I, and the health occupa-
tlcns respondents represented sites A and G.

a

-

One distributive educatldh faculty member from site C used
competency-based cgurriculum and contract learning as a technlque

to prepare studeénts to teach basic skills. Another dlstrlbutlve'

education instructor from site I had a staff person from a
materials -lab at another university VlSlt his class to discuss”
the selection of matetrials for classroom use that are appropriate
for various reading levels. Distributive education students from
site D stated that they are taught about available resources to
help them teach baslc skllls in their teacher educatLOn classes.

The health occupatlons 1nstructor representlng site A said
that she helped her student teachers solve problems encountered
in school, and they .then shared the problems and solutions with
.other student teachers. The problems.concern the basic skills
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of students as well as other areas. She uses two resources to
train teacher education students to teach basic skills--What
Color Is Your Parachute, by Richard N. Bolles, and Teachlng
Reading In The Secondary Schools Content Subjects, by Carl Smith,

Lastly, health occupations students from site G described a
course assignment in which they deéeveloped a prescriptive lesson
plan for a fast learner and a slow learner. This assignment
helped to increase their awareness of the special conslderatlong
that must be made when working with pupils with various basic |
skills levels. The stlidents also mentioned that they have had .
lectures from inservice teachers in vocational education on the
sub]ect of study skills|and the proper way to relay this infor-
matlon to the students that they will be teaching. .

Home economlcs. Nlie hone economics. faculty members and
twenty-seven students from six sites provided responses to -
- ‘research questlon F. Faculty from s1tes A, B, and F concluded
that theye are sufficient matérials to use in preparln - students
td tea basic skills but that the materials must be apted to
-, be relevant to vocational education. One faculty mempber from
site I stated tfat she used supplemental readlng matejrials in the

students to improve their basic skills than were available).
several years ago. The materials that are. now available ,age

see how the same content can be adapted for students with
levels of performance. . .
R tannti i
- & Studentsy from sites A, B, and C commented:on bterhniques that
have been used to train them to teach basic skills.. The pro-

) ‘'spective teachers from site A ‘'said that they have learned about
resources and referral agencies that can be used in helping thElr
students with basic skills from their instructors. One student
from site B described an educatlonal media class that teaches
students how to use media in basic skllls 1nstructlon. r

One student from slte c pof!éed out & problem that can exlst ‘
by stating that "They teach us chniques but they don't teach us
what to do if a technique doesn't work. They don't help us
1ntegrate how to teach with the students themselves.“

Industrlal arts. ReSpondents from the 1ndustr1al arts
.vocatf*nal service area.. consisted of six faculty members from
four sites and fourteen students from five sites. Students from
site C.stated that giving tests orally for slow readers,is a .
technique that they are aware of .and that several of them have
used. Site H students added that teachers must find something
that. the student is. interested in'and the technique is to.use
. that interest to motivate the student to improve in basic skills.

H—
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Faculty .from 31tes C and F noted that materials are ava*iable
that can be used to train teachers to provide instruction in
basic skills. However,_staff from site C indicated that the
‘materials must be collected from numerdus content areas and do

not include all of the 1nformat10n needed to teach .survival
skills. One faculty member from site I‘said’ that althoggh

finding adequate materials is not a great problem, the Yextbooks,
workbooks, and gu}des that are used (especially at the junior -
high level) are often at a fairly low level in reading and math.

Trade and industry; special needs. Four trade and industry
faculty members and fourteen students from three sites 'responded
to research question F. The trade and 1ndustry faculty members
commented that they have found sufflclent materials available to °
train students to teach basic skills. One faculty member added
that speciallsts‘in the schools provide teachers with materials
that they can use with students in thelr own vocdtional content
areas. | . . , .//

. Two special needs faculty members and six students from site.
G responded to the research question. The students interviewed
responded that their faculty members had presented them with
information about technlques that can-be‘used to .teach basic
skills to their vocational, students. The two faculty members
described an individual asslgnment that students are given in -
which they must plan a lesson. The students flrst identify the
reading level of their target audience and direct their lesson
plans to that audience. The faculty members added that they have
found a sufficient number of.books and audiovisual materials to
use as resources to help them prepare students to teach basic
Skllls »* b

G. Whlch basic skill areas dd’ vocational teacher educatlon
programs seem- most interested 1in tra1n1ng thelr teachers to
teach? - . T ey

»Across all the service areas and all the sites visited, the ’

oral communication basic skill area, was mentioned most often by

both faculty and students in responses d™to questions in this-area.
(See}table 4 for*a display of all responses. Respondents at the

same” site were encouraged to reach their own conclusions and were
lpot encouraged to reach concensus. This explains why table 4

lists oral communication as both ,the most and least emphasized )
basic skill cited by dlstrlbutlve educatlon students at site D.)’ C—
Survival skills were mentioned next, with ‘students providing this '
response more often than faculty membérs. The other three basic

.skill areas were mentioned less often by both faculty and stu-

dents, with writing mentioned th1rd, readlng fourth, and math ,
. 'fifth. . _ ‘.

Responses by vOcaticnal‘service area foilow.

'Agriculture., Faculty members from the one site that had an
agrlcultural education program 1ndléated that oral communicatlon

’ [
~
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* TABLE 4 (continued)

~ Most - - Least
Vocational . . 1 .
Service Area Site Facylty Students Faculty Students
Business and 1 | Writing Math . Reading
Office * | Survdval Skills Survival ‘Skills ;
(continued) Math . Oral Communication | //’é
" | Oral Communication | Writing :
" ) Reading . . I
! > -. 4 ‘Y ) . l’
- Distributive C, | Survival 'Skills - Ofal Communicatfon ' Math
Education : . Survival Skills o
4 M a9 . ' ;“,. .
D |Math . " | Math . ) Writing . | ~
Writing 1 Oral Communication Oral Communication
L Oral Communication | Réading ' .
N ) .| Writing * N o v
. ‘ - o 3 .
I |Oral Communication | Survival Skills Math™' Writing
Syrvival Skills Reading 0 Math .
Writing . Writing ~ v’ L
. ; s -
Health A |Writing | Survival skills Math
Occupations -| Oral Communication | Oral Communication. _
1‘ . L] ¢ . « »
Al g
G ?urvivgl Skills, Math
e Reading "~ .
Writing
. ; . ‘Math

- -
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TABLE 4 (continuedz

i

‘/b - ‘ "

< /- Most Least -
Vocational .o ¢ .. ,
Service Area - ({Site Faculty Students Faculty Students
.Home A All';mportant 'Vritipg _ Math
Economics ¥ ” . Oral Communication .
" | Sutvival Skills
o~ Reading
: B | Survival Skills Survival Skills Math ) Writing
Oral Communication | Oral Communication | Reading (/ .
Writing -t '
. C .| survival Skills | Susvival Skills ‘ > | Reading
. Oral Communication | Reading . Math
E Oral Communication qu§i§§l Skills Math ) *. Math
. ' Oral, Communication® ‘
) . Reading o .
F | A balance Survival Skills - Math" Math
RS : ’ Oral Communication | °
p i“;%i;%;é"\‘ - 4 )
e H o Survival Skills | Math
' Oral Communication ‘Writing
. . o - . o . ’
I | Reading Suriival Skills Math L Mdath -
N Oral Communication Writing

Survival Skillg

. Writing

—
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TABLE 4 (continued)
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Students
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Industgiai
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L3

J Survival Skills
Oral Communication.

Survival Skills
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-

Oral Communication

Survival SRiLlsc
Math ‘ .
Oral Communication

»

Survival Skills
Reading
Oral Communication’

>

Ofal pommunication

Writing
Reading
Oral Communication

‘Survival Skillsg
M,

Survival Sk}l}s

‘ﬁ*

Survival Skills
Oral Communication

»
X

Paculty

Readiﬁgi

‘ Reading

-

Survival Skills

Reading:
Writing

1
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Students

Writing
Math
Oral Communication’

.

Math
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Writing
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Reading
Survival Skills
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L3
.

Oral, Communication
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* Reading

Writing

»
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Reading

Math

Math \
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was the basic skill area that was most important in their

program. Studénts, as well, indicated that oral communication

was- important and added that they viewed 'survival skills as an
* area that was ’included in their training to teach. "

Business and office. Faculty responses from seven sites
indicated that writing and oral communication were the two basic
skill areas most stressed. Student responses put writing first,
with oral communication a very close second. Reading and math
came next, with faculty responses indicating more emphasis on
reading than student responses had. Survival skills were least
often mentioned. o g

+

Distrigutive education. From three sites, writing, oral
communication,.and survival skills were tied as the basic skills
areas most often mentioned as those vocational educators seemed
most interested in training ftheir students to teach. Both .
students and faculty mentioned math, but only students mentioned
reading as a high~emphasis ’

’5

Health occupations. Frppm two sites, responses were scattered
across all five of the basif skill areas. Faculty mentioned only
writing and oral communicatdon. Students indtcated that interest
was shown in all five of the)basic skill areas. :

'Home economics. From sé&ven Sites, faculty and students
jndicated that most interest occurred in survival skills and oral
communication. Readlng was next, with writing fourth and math
fifth. Faculty at one site indicated thag_ip "would probably be
a balance." At another site, one faculty member stated, "I can't

" compare the importance of the areas because they are all lmpor—
tant."” A student at one site said, "Reading is stressed 1n
methods courses, but in our other classes there's nothing." At
another site, a student stated that ‘survival skills were most
stressed because "that 1s essentlally what home economics ‘and’
consumer educatlon are. . .

hd

Industrial arts.. From five sites, oral communication was.
mentioned most often by both faculty and students, with Surv1val
skills a close second in the number of mentions. Math Wwas men-
tioned only by fabulty, and reading and wrltlng were mentioned
only by students)y e :

> J\}_,.,,x *
Trade and industry. In responses from four sites, oral
. communication was the basic skill area that both faculty and
students cited 'most often as the one their program seemed most
1nterested in training their teachers to teach. Waculty also
mentioned math and survival skills; students meantioned readlng
and writing. _Students at one site said that the emphasis is on .
teacher survival skills, not on assisting secondary students with
basic skills problems. . >

\ . ' . ’

~
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Special needs. Responfling from one site, both faculty and
students agreed that emphasis was on oral communications. Other -
basic skills were not mentioned, although faculty pointed out
that "it depends on the occupational area tand what area the
teachers are teaching." . o ’ , c
H. Which basic skill areas do vocational teacher education

programs seem least interested 1n tralnlng their teachers I

to teach? . . ' “L

Across all the- service areas and all the sites visited, math
was mentioned most often by both faculty and studénts in re-
sponses to guestions about the basic skill area least emphasized
by the vocational teacher education programs. (See table 4 for a.
display of all the responses.) The other four pasic skill areas
were mentioned less often by both faculty and students, with
writing having the second number of mentions, reading third,
survival skills fourth, and oral communication fifth.

Responses by vocational service areas follow.

Agriculture. Responding from one site, faculty indicated ‘
that survival skills was the basic skill area least emphasized;: .
students indicated that they felt that readlng was the least )
emphasized.

. Business and office. In responses from 8ix sites, survival
skills and math were the two basic skill areas meationed most
often by both students®and faculty as being least emphasized.
One faculty member said, "Survival skills would be the least
emphasized. 1It's just somethlng that we do not ‘teach much. I. o,
think that in college, we just ‘don't push it like we should, ‘as
far as survival. I think we think more of skxlls in pur.area.:
We teach more toward skills, especially in business education."

Reading was the next basic skill ‘area most often mentioned.
One student said that "the required content reading course was
the only course we had in helping us teach reading. The course
was for everyone 1n education and was not speclallzed to voca-
tional education. .

Only writing was mentioned by students as an area w1th least
emphasis. Velther faculty nor students mentioned oral communi-
cation. , -

. Distributive education. In responses from three sites,

math was the only area of least emphasis mentioned by faculty.
The students mentioned, alOng with math, wrltlng and oral_
communlcatlon. - .

"' Health. occupations.‘ From, two sites, only students responded
to questi®ns about areas of least emphasis. Students at both .
sites agreed that the area of 1east emphasis was math. 5

: &
£y
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Home economicse Responding from seven sites, faculty and
students agreed that math is the least emphaslzed basic skill
area. Students at one site indicated that math is not needed
much in home economics. However, students at three sites felt
differently. They indicated that math is not. stressed as much

as it should ve. They felt that home economics involves a lot of
math (budgeting, measuriNg, etc.) and that they know how to-use,
that math, but they have not been trained to help students whose
math skills are poor. 5

e
-

Reading, writing, and oral communication were mentroned by
faculty as areas where least emphasis is placed. Students
mentioned reading ‘and writing. Neither students mor faculty
nentioned survival skills as an area of low emphasys,

3

One faculty member's response to a question in thls area
follows: "Math is the least emphaslzed. Oral communication is
.kind of ln between. I think we're weak on the aread of having our’
students be able to identify oral communication pfoblems with -

their students and then knowing what to do about nt.' Writing is -

part of the reading, but P think we're pnobably Weak in helping
students really ldentlfy, and, once they have ldentlfled then
know how to go about ‘doing somethlng about it." /

Industrial arts. Responding from five sltes, faculty indi=-
cated that reading was the basic skills area least e hagized.
Writing and survival skills were also mentlone@ faculty
member said, "We probably do the poorest job ln the readlng and
writing for the most part because the other thmngs are so_
required to do anythlng at all.

Students felt that wrltlng was the basic skill area least
enphasized, with math being méntioned next mOst often. The other
three basic skill areas (readlng, oral communlpatlon, and sur-
,vlval skills) were all mentloned once as areas; of least emphasis.
One student summarized his response this way.? "Industrial arts
has been a dumping ground . -~ . It may noét be jin the future, but-
that is the way it has been . . . You usuallyiget students that
have trouble with their writing and reading and math .. . .
'[Those] are probably the areas least emphaslzéd.

{4
+  Trade and lndustry. Respondlng from founfsltes, faculty
indicated that the least emphasis was on reaﬂing and writing.
Oral communication and math were also mentldﬁed as, areas of least
emphasis. One faculty member stated that, thé only place students
are prepared in oral and written communjca ion is in their col-
lege English classes. Survival 'skills ¥ not mentioned by
faculty as-a basic Sklll area least emp zed.

Students felt that math was the basic skill area least empha-
sized: One student indicated that remedial reading was not
emphasxzed, dlagnosls of basic skills was not emphasized, and
teaching methods were  not emphasized. )

4
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‘, | Responding from one -site, faculty and
‘ad that math was the basic skill area least
enmphasized. ijents also indicated that reading was ‘not
emphasized. 1 S : ' o

b i

. PR S RN . . -
“f. How have atidnal teacher educators acquired the capability
to Erain aehers to teach basic skills? ’
. S TR , A h
" Responses reggggéng_this question céntered around five areas:
(1) undergradlaté.and graduate preparation, '(2) previous
~ employment experience, (3) secondary school experience, (4)
J professional development, and (5) interaction with colleagues. -

Those ‘facuity who indicated that they had learned to train
teachers to assist with basic skills development 'through" their
undergraduate and-graduate preparation were those who had been
through thesé experiences most recently. Several of the .faculty
who are -long-<kerm faculty members mentioned that these topics
(basic skills} had not been a part of their preparatién as
teacher educatdrs. ) ‘ '

Faculty in business and office, distributive education,
health occupations, home economics, and trade and industry
mentioned previous employment experience as helpful in ‘acquiring
the capapility to asdist in basic skills preparatiomr. Secondary
school experience (teaching, teaching in inner city schools,
assigting student .teachers, feedback from former students,

+  feedback from cooperdting teachers) was widely mentioned.
A variety of professional development experiences was men
.tioned._ These experiences included professional organizations),
statewide workshops (both participant and trainer), wpeetings o
matérials development, reviewing curriculum materials, college
wide wgrkshops,.university staff training, research studies i
the literature, and, personal and professional reading: .

.

. s KUY M - .
‘ One facu1§& member credited her .twénty-two years .of work with .
colleagues at the university as preparation to teach how to o
improve secondary students' basic skills. Work with ~the special
éducation department was mentioned by three faculty.. Refefrals
and consultatian.with colleagues were also mentioned.

Two faculty members mentioned usihg- “"trial and error" 'in
training thqu’hndergraduates‘xb assist with basic skills
instruction. ~"Another faculty member said, "I'm not sure anybody
has a real handle on teaching reading, or math, or English. When
it comes right down to it, if a sure-fire method existed, there-
wouldn't be so'many students who can't read or write." .

Specific nresponses by’ vocational service afga follow. ,
. Agriculf%fé. No responses to this question were obtéined .
from agriculture faculty. L : :
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- . Business and offrce. Three facalty members respo
. . question. concernlng how they. acqu;l.red the c‘apablllty to tr;aln
teachers to assist w1th basic “skills lnstruct.:mn. . Experlenqes
in graduate and. undergraduate schogl, - L. %,

wson 3
work’ experlence,'hlgh schoo teachlngm andfprofess;onal crganla?' S
vatlons, both 1n educatlon nd in the commum:hy« A g\e“ - , Yy

e “‘r ks ','-\ v
Dlstrlbutlve educatlon. Three dlstrlﬁutlve educatxon facuity °"L%;
. mentioned business experlence and.workshops#as widys  that’ _they Brag@ = 7

acquired the .capability to traipn teachers to’ as51sﬁ“w;th'5381c e, x
skills dnstruction. One person memfioned ‘that he goiunteereé.;o '
be a trainer for statewide ‘workshg ‘m ordér to galn eerrlence, T ese
'One person mentioned that, if add 1'to the. forma}. prog‘pam at‘"_ T
warkshops, he gained . 1deas from t§ h&f participants.’ Oneapgz\:'J,
.son specifikd that. he had npt beeg '-pared tthugh the teadhex {;

' educatlon program- AR T S T iy
PN $ ! . T T L e ":?-.“ ';.
LoVl Health oc patLons. Oneﬁhealth occu tlons facultx meﬁber e
SN Lndxcated at hey preparatlon £dr "training teaehers’%e teac AR
. wo b basig skildS came from he on-theejob tralnang as a heaI rﬁi Ry
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- Heme et:onoml.cs.~ Elve?home econemlcs faculty responded bo the

qhesfheﬁ about Xow they. acqu1réﬁ the,capablllty.tb train ‘teach®érs ‘.~
. to assist in basy “sklfls 1nstructlon. oné" person*mentloned work C
~in her dqctqral prﬁg s . One’ personnmentloned ﬁhat paslc skills
e themselveS'Were part.s “her formal educatlon, but, ‘hpw, to assigt
_ .. stodents” jn. impgoying bas;c skills was nat. /Two pg¥sons men- "
.-tioned previous. émployment experience as behefmczaL préparatidn,
. -.for «tgachihg badic Skllls.u One §erson speeiflcall ‘mentloned the
,‘Wf .»usefulness of. employment experlence 1n'teach1ng surV1wal skllls. i;f
SPéCLflctemplbyment experiences, mentloned were work wmth anar— "J;ﬂ
_ cerated youfh and ]Ob cbrps/3ob tralnlng*pnqgrams.x; . ““&-,\mgt

% ..
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Secondary school experlences mentloned 1mpluded'teaéhi g inl
SV anEr city, schools, ‘feedbacgk from formet sﬁhdents, ahd helplng e
.- 7 student’ teachers in the\fleid wuth their problems.,MProfesSLOnal L3
.'__fdeveIOpment experiences mentloned ancluded majo% méetlngsffor L
. materlals.development, revrewlng burrlculum materials, and an’ A

assortment of workshops and meetlngs. ong’ persbn'mentioned

collegewlde workshOps in thé’ area- oreadxng. PR+ A ,hf' o 5
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Trade and xndustry. Responses from four Erade and industry |
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teachers to teach basic skllls through the1r graduate-and under-
graduate programs, throygh previous employment experlence, and

. through professlonal development., Two of thesg faculty.indicate

.. that skills in'the area of math and survival skills came through™
previous employment experlence in the tradesv, Workshops and
staff training at the yniversity were 'mentioned, along w1th : .
personal and professional redding. . . -

Special needs. ‘Three special needs faculty members prov1ded .

responses to questions about how they acquired the capability to '
train .teachers to teach basic skills. Undergraduate and graduate
work in teach1ng read1ng was mentloned. Teaching experience and
superv1s1ng student -teachers at the secondary level were indi-
cated.’ Participation in workshops‘Was mentioned. Interaction . !
wrth the special educatlon department.was found helpful. One
person mentioned that ."we recognize our limitations, then ‘look
for somebody else to provide them more information.

+ '‘We know who to refer them to." «

J. Do preservice/inservice wvocational education teachers think
- they have a responsibility to improve their students basic
. skllls? . A ' T

» All 165 teacher education students 1nterv1ewed were asked ’ *
questions that reflected thls research question. 1In general, the
preponderance .of responses was afflrmatlve, regardless of whether
the responses were analyzed by site or by 'occupational service' ' .
area across sites. Clearly, more of the.teacher educatiord -
students jinterviewed think vocatlonal teachers are respons1ble
for improving their secondary students' basic skills than think’
otherw1se. ) i . Ce -

The teacher education students who answered afflrmatlvely R
~often said ‘that others alsa bear responslblllty for im rov1ng ‘
. ' 'students’ basic skills. Those they cited‘:as sharing {P sponsi-, | .
blllty were other secondary school professionals (suck as
aCademlc teachers, counselors, specialists, and administrators),
-~the secondary students themselves, and the students parents.
'\ /, N I‘,

SeVeral teacher educatlon students who sa1d they think voca-
t;onal teachers are responsmble for basic skills indicated that .
o tﬁa{'responslblllty may extend only to a limited number of ‘basic
A S&illswareas and only to limited steps the ‘vocational teacher is
' pespansible ‘for Aaxing if ordér-to improve a student's, skills. o

- The“ha81c sklll‘areas for which these teacher education students , , -
“7“believed voﬁatgpna;,tkamhers were responsiblé were surv1val )
E shllls and orgd cbmmunlcatron, The steps to, Be taken to 1mprove . .

Secondary st@denxq"pa81c %kﬁlls were identification of students

.w;th bagic. BRLLL: prqbiems and the: refer Pl of .such’ students to
v o&her teachers“dr speciaxasts~whd ¢an help them. # . a ',
K A N s "“‘(( o ( _,.. s
! ; At only one sigk‘(sLte G) did,negatxve'responses conslderably .o
.outnﬁmbﬁrnpositlve 'espoﬂsés pn thﬁ questlon of vocatlonal' ;

[ [
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teachers’ responsibility for basic skills. The teacher education
. students who responded that secondary vocational teachers are

not responsible explained their answers by citing the following

reasons: (1) time comstraints; (2Y class entry prerequisites

that should guarantee that students already have good basic .

school teachers for basic skills; (4) the availability of spe-
cialists to help students whose basic sk111s are inadequate; and
(5) the possibility of offending secondary academic teachers by
teaching basic skills such as writing and math.
, i [2

The few teacher education student's at this 'site (G) who ..
responded affirmatively explained their answers by saying that .
all secondary teachers, including vocdtional teachers, are re-
sponslble for improving their stpdents' basic skills. One such’
respondent said that all teachers should be qualified to do so
because they themselves actually use al} the basic skills. - )

' 7 ‘ ’

In only one occupational service area (special needs) did the:
‘negative responses to the question, of responsibility conslderably
outnumber the positive responses. Considering this area's focus .
(special- needs students, who often have dlfflculty with basic .
skills), the preponderance of negative reactiong *to.the question
of responsibility was surprlslng to pro;ect staff. The reasons,
these’ teacher education student's gave for their negatlve and
positive responses were similar. to-those c1ted earlier in this
section and are not repeated here. . * . .

-
.

A report of responses. to research questlon K from teacher
- education students, grouped by service area, appears
below. (The spec1a1 needs area is not 1nc1uded ‘slnce findings
. from ‘that area appear ahove.) .

Agriculture. Five agriculture students ,at only one site (H)
were interviewed. The responses of these students were fairly
,even&y split on the question of responsibility. One of those who
responded in the afflrmaglve thought that the responsibility '
extended only to improving secondary students' oral communication-
. and survival skills "Decause they are an intmgral part of ‘the
[vocational] program. Another student responded that "if
somebody can't read in the eleyenth grade, it is the fault of
Englisdr gnd read1ng teachers along the way. They just didn‘t do
their job. But~«it's not my respons1b11;ty. e

Business and office. Forty-nine of these students were
interviewed at 'seven.sites (B, D,:E, F,'G, H,.and I). Their
* _responses. were much more often positive than negative. As one
“Stident at site I put it, “You have to be'strav1ng all the time
to help anyene who's’ def1c1ent in any area." However, some stu-

v

. dents who responded posltlvely also pointed out that vocational

teachers are not the only professionals who are responsible for‘
basic skills, and some also said that they expected to teach in

secondary schools that.had spec1311sts who should bé able to help .
stﬁdents who have basic skllls problems . . [

[
L]

€ .

skillsy (3) the responsibility ‘of elementary and junior high . v

-




"and I) were more uniformly positive than the responses to this ,

. have to care and look out for what the students' needs are,, If

. think it's fair .to the student to try to help them in areas in

' cause resentment," according to this student); whb Yresponded
-negatively. ) . .

“n

\ ‘Distributive education. The responses from the fifteen dis—
tributive education studemts interviewed at three sites (C, D,

L 4
. . o .
.
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question ,from any other occupatlonal service area. One student vo
explalned her response by saying, “Teachers who want to teach
only the strict content of their course fail their students."
Another offered that vocational _teachers "should,find ways to use
methods that involve improving reading skills, math skills, etc."
The time that improving basic skills may involve did not seem to
bother these students. "It may take a lot of time," said one,
“but a téacher doesn't work 8 to 5." According to another, "You

it messes up your lesson plan, oh well, just do tomorrow what you
were.dping today." :

Health occupations. The responses of these teacher education
students (fourteen interviewed at sites A and G) were evenly
split on the question of responsibility. Those who responded
negatively cited course prerequisites that should guarantee that
their students will have®good basic skills as the reason for
their responses. Some students who responded positively said - -
that the vocattonal teacher's responsibility for basic skills,K ' -
extended only to improving thelr students oral communication ‘and
survival skills.

]

Home economics. The responses from home econpmics students .
(thirty-six .interviewed at sites A, B, .C, E, F, H, and I) were .
mostly positive. "If you acknowledge that a student has’ a
problem," one, student at site F explained, "then you have the
respon31b111ty to do. somethlng about it. If you care enough
about your students you're going to do your best to make sure
each-is up to grade level." Another student at site F .said, "I
get tired of seeing students just passed on. Some teachers just
don't want to take the time to correct the problem. They et the
next. teacher worry about it. Somebody's got to stop.' .

> One student at site B said that she t] ht_home economlcs
teachers have a better opportunity to help stud%nts with problems-'
in basic skills because, she sald, teaching in this area is rela-
tively. 1nd1v1dua11zed. S '

A student at site F, who said that vocational education
teachers are not responsible for-basic skills, said, "I don't :

which we are not educated." =
. Another student at that same site sald that if vocational

teachers teach basic skills, academic teachers may 1nterpret it
as a statement that they are not doing a good job. "It gould
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Industrial arts. Twenty-six industrial arts students were
interviewed-at sites C, E, F, H, and ‘I. Their responses were
predominantly positive. Although some students explained tH#Wr
negative responses by saying that there is just not enough time

to help a few students who need it in a class of twenty-five, a

student at site F said, "That's what teach1ng is ali about--
teaching those kids." °

Another student, at site H, said that vocational teachers'
responsibility for teachlng\paslc skills amounts to only pointing

" “out how 1mportant basic skills are to success in industrial arts.

“That's where my responsibility ends," he said. In addition, he
said he "will not help a child who doesn't want help. That would
do more harm than good."

Trade and industry. Responses f;&m fourteen teacher educa-
tion students interviewed at sites D, G, and.I were fairly evenly
split. Students who answered negatively cited time constraints,
their belief that other teachers are responsible, and the avail-
Qﬁlllty of specialists to help with basic skills as reasons for
their responses. One studen®™who answered in the affirmative
explalned the response by saying ". . . if they [secondary -~
students] have these .problems, who else is'going to take care of
them except the teacher?"

K. Do vocational teacher educators think they have a responsi-
bility to train thelr students to teach basic skills? -

-

Forty-five faculty Wembers were asked to respond to interview
questions that reflected this research question. Their responses
can be placed in three categorles' ~ (1) vocational teacher
educators, among other professionals, have this responsibility;:
(2) vocational teacher educators are responsible for teaching

very linited aspects of how to improve secondary students basic

skills; and (3) vocational teacher educators are not responsible
for teaching our studeants Tmﬂpto improve the basic skllls of .
secondary students. | . > .

As mlght be expected, the fadlty members'’ responses gener-
ally seemed to coincide with whether they believed the teacbers
they are preparlng would actually be responslble for 1mprov1ng

.thelr secondary students basic skllls.

At three ofsthe sites (sites A, B, and C), all of the faculty
members, regardless of occupational service area, responded that
vocational. teacher educators *should prepare their students in
the basic wkills areas. . In addition, they nearly always listed
secondary school profes51onals other than vocational teachers
whom they believe must also have a role in improving secondary
school students* basic skills. The profésslonals they cited were
academic teachers, counselors, admlnlstratprs,qend reading
spec1ab1sts. In citing these other professlonéls, the. faculty
membersvindicated that improving students' basie skills must be a

72
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team effort and- that the[ggcondary vocational teacher is only one
part of that team. The plication clearly was that. educators

who prepare these otheréprofesslonals also bear re- . ,
sponslblllty to teach their students how to improve secOndary
students' basic skills. . . )

All faculty. members interviewed at site, H were also in agree- .

, ) ment with one another. However, they said they were responsi-

&
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ble for teachlng their students only limited aspects of how to .,

improve secondary students' basic skills: (1) how to idendtify l
students who have problems with basic skills and (2) how to

‘motivate students to improve their pasic skills. Their | ‘ -
responses, they said, reflected the fact that their state's I
secondary schools. operate in countywide.systems. For that

reason, they said, they believed’ that the teachers they are

preparing areﬂvery likely to have access to specialists to whom I

they can refef students with bas1c skills problems.

these Stfes, however, most faculty members who taught distribu-
tive education, health occupations,, and home economics education
generally responded that they felt a responsibility to teach
their students how to improve the basic skills of tHeir secondary
studenfs.  The responses that vocational edycators are not re-
sponsibie for this task came most often from faculty | members who
taught 1ndustr1al ‘arts education- .

I

A report of respOnses related to research questlon K from all
faculty members, grouped by’ occupatlonal service areas, follows.
a Agrlculture. Only one(agrlcurtural education faculty member
was rntgnVLewed and that was at site H. Agreeing with his col-
1eagu S.at that site, this faculty member said that he thought -
vocat Snal teacher educators ‘are responsible for teaching only
two aspects related to basic skills. They should, he said, teach
their students how to identify secondary students with basic
skllls problems and how to motivate secondary students to improve y
thelr‘ba51c skills. '

Buslness and office. Twelve faculty members who taught ‘this
occupational service area were intgrviewed at six sites (sltes B,
E,'F, H, and I). These faculty members, with the exceptlon of
-the .five at sites F and H, generally responded by saying that
they believed that vocational educators are responslble for
preparlng thelr students to 1mprove secondary students® basic
skills. They seemed to expec¢t that the teachers they train will 3
have some secdondary students whose basic skills are ;nadequate
and that teachers should be prepared to help those students. .

—uy -
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As a business and office education teacher at site I put it, .
"When a vocational teacher realizes that secondary students do
not have the necessary basic skills to do the work in the voca-
tional class, he/she knows that they'll have to give them
remedial help. The teachers take the responsibility of trying
to teach what they feel the kids must have.". , :

~

The faculty'members in this service area‘at site H agreed .
with their colleagues at the site in that they thought vocational
teacher educators' only responsibility regarding basic skills is
to teach how to identify students with problems and how to moti-
vate students to improve their basic skills.

. s 1} . .

The business and office education faculty members at site F . ,
said they did not feel responsible for preparing their students v
- to improve secondary students' basic skills pnless, perhaps, it .

,would be to teach them how to identify those students with basic

skills problems. &Their responses seemed to stem from a belief

that, secondary vocational teachers Ehépld not be required to’

improve their students’ 6 basic skills bécause "there's only so K
much content you can put into one course." They seemed to feel '
that students with basic skillsiproblems should not be in the'

vocational class at all or at least should leave the ¢lass for |

remedial help. "Wouldn't-it.be more of a cpntribution," one - Tl .
faculty member asked, "to send a child who has a reading problem "

to a reading specialist.so that’ the teacher can have fifty . L.

— .

* "minutes of cldss time to proceed with the subject matter, rather’
than work with 'that child and rob thirty-fouy,others of fifteen ; .
or twenty minutes?" e . : ..

-
. LN

*.pDistributive gducation. The four distributive ‘education .
teachers interviewed at sites C and D indicated that they think 8
vocational teacher educators are responsible for preparing their
students in the area of basic skills., However, the faculty ° o,
member at site I said that the responsibility extends only to : .
teaching how to recognize students with basic skills problems and°® -

" .+ where to go to get help. -"There is so much-to do in methods . . .
alone," that faculty member lamented. "To get into -all these
other things is almost impossible.” ' s g
Health occupations. Only one health oécupations faculty:
member addréssed.this question; she was from site A.- Her o
) . 'response indicated that she believes vocational teacher educators
are responsfible for teaching their studentsugow to impropve théir
secondary students' basic ‘skills. She indicdated that hey belief
is predicated on her opinion that every person on the faculty and .,
staff of a secondary school is responsible for improving the .

students' basic skills. . , . e

. »*
) ’ - ’

Home economics. All nine home economics faculty interyiewed
at six sites said that vocational teacher educators are trespbnsi- .
bleé for preparing their students in.the basic *skills areaxs. One’
educator at site I explained her response by stating.that'"if

1 8
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secondary students don't have good basic skills, "much of what
the vocational teacher is trying to teach is lost. If the stu-

; dent doesn't have good basic skills, the teacher has to assume
the responsibility for dealing with that."

"Another educator, at site B, talked about students she's
known who don't want to be graded on anything other than their
Vocational skills in the vocational class. She said teachers
should not be intimidated by this and should respond "Just
because you're outside English.class, you don't speak it?’

) Because you're not in math class, you don't add and subtract?"

Another home economics feacher at site B commented that it

* doesn't take much time to teach ba51c skills in home economics

class. - ' ' : .

Industrial arts. More frequent and stronger negatlve
responses to research question K came from faculty members, who
teach these areas than from those in any other single occupa-
tlonal service’area. Seven of these faculty members were

. interviewed, at five sites (sites' C, E, F, H, and I).

Y

A Yaculty member at site E responded, "I feel we have to draw
the line somewhere [in what and. hpw much we teach]. I wish I
didn't have: to take the time [On bas1c SklllS] I kind of resent
1t.ﬂ
. The two faculty members at site F thlnk that :students with
basic. skills problems should not he in the vocat10na1 classroom.
"Maybe we should put oyr foot down,™-one said, 'and say we are
not going to be used as a dumplng ground .any 10nger."

[

»

Some other faculty members in these areas disagfeed. As one

at site I said, "Our first alleglance ought-to be to the students
« and.their welfare, rather .than to our subject mattgr." -Another
+ from that site said that ‘vocatiomal educators at.any level have
the rlght and responsibility to ,reinforce what goes on in other
areas of the school. "We are educators,” he said, "and the sub-
ject matter we're prof1c1ent in happens to be 1ndustr1a1 arts.
But our eyes have to.be'open to the rest of what constitutes an

>

- education.” . L .

o 14

.» _,+Prade and 1ndustry. ‘All but one of the seven faculty members ,

-in thls area, "'who were 1nterv1ewed at four sites (sites D, G, H,
‘and I), responded afflrmatlvely to research question K. The
faculty respondent (dt slte D) who was ghe exception asked, "Why

should the vocational education teacher be respoh51b1e for 1earn~'

Lng his trade and the other person s, too v KX

-

. The’ trade and industrial educatlon faculty members at site H

agreed with their colleagues at that sitg thdt vocational educa-
tors are respohslble only for teaching how to identify secondary
studepts with basic skills problems and hpw to motivate students
to 1mprove thelr baslc.skllls. . .

. . e
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Another faculty respondent, at site I, cautioned that voca-
tional educators should not become academic teachersw

Spec1al needs. Two faculty gembers in the arg% og special
needs were interviewed at site G® Considering her special needs
orlentatlon, the responses of one faculty member were surprising
to project staff. "This faculty member said that the responsibil-
ity for K improving basic skills does not rest with vocational
educators, but with academic teachers "from the first grade on."
This faculty member seemed to think it futile to prepare voca-
tional teachers to help their secondary students in. least two
basic skills areas: "ILf students haven't learned to read and R
write by the eleventh grade, they're not going to do it." '

. Thé other teacher suggested that-survival skills are within
the province of vocational education and that in order to succeed
at teaching those, the vocational teacher will also have to teach
reading, wrltlng, an@i oral cofmmunication. -

v
.

" Implications for Further Study

While' the. findings of a llﬁi‘ed, exploratory study such as
this cannot,be considered deflnltlve, they do offer guidance for
additional research that should be conducted about the relation-
ship between v0cat10nal teachers and basic skills instructign.
Worthwhile,. reSearchable questions that deserve further stuyfly are
listed below. ‘ '

- " o ,

1: Would a national, representative study confirm the find-
ings of this exploratory study? Would a natioenal study find that
more vocational teacher education programs included required work
in the area of basic.skills? 1In the information' that was
Agathered for this study, it was apparent that when, there were no
requlrements for providing instruction to* prepare vocational
teachers to assist their students with basic skill roblems,
faculty (eVen'within the, same site) paid lesser or ter
amounts Of attention to th1s area, dependlng on their own
1nterests and- background. . .

' - N < P

2. Is having good basic skills oneself sufficient
preparation. for improving secondary school students' basic
skills? Many of the s§achér education students and their faculty
expressed such a belief. However, many of the teacher education
faculty éxpressed_concern -about the level of basic skills
competence of the teacher education students and discussed the .
possibility of raising the entrance r u1rements for vocational
teacher education programs. Would such raiséd entrance
requirements exclide many’ potentlally good teachers who need some’
remaedial work in readlng, writing, ‘ordl communication, math, or
*survival’ skills? oo




.been teaching awhile. They c¢ited the teacher "burn out"

.students believe they are. Are these indeed the areas in which

_ market?

A =
3. Can the vocational teacher education students demonstrate
the competencies needed to assist secondary students with basic
skills problems? The responsés in this self-report stﬂdy - , ,
indicate that vocational teacher education students believe (for
the most part) that they could assist secondary students with
basic skills problems. Would an observational study in actual 7,

classroom settlngs show that belief to be justlfled? : 1

4. How aware of the complexity of the task of assisting - |
students with basic skills problems are.vocational teather
educators and vocational teacher education students? . For the ]
most part, faculty members seemed aware that some te cher *
education students needed aSSLstance in.basic skill However, . I

they seemed content to leave such assistance to other courses and

. programs at the unlverSLtles. Perhaps this reflects their

feeling that it is’ other information and skills that they need to .

‘provide to the studefits, or. perhaps it reflects their awareness ]

that they are not prepared to assist with these problems.

Frequent references to referral to spec1allsts and consultations )
with teachers in the basic skill areas by both faculty and . )
students may indicate some awareness of the complex1t1es involved l
in assisting with basic skills problems.

5. How different would the reésponses of vocational teacher ‘ ‘
education students be after two years of secondary classroom
experience? Several of the students 1nd1catéd that they ‘were
concerned about' whether they would continue .to feel the respon-
sibility for assisting with basic skills problems after they had

phenomenon that they had observed among, teachers they had known. .

’ 6. Is the concern about whether vocational teachers would =
have enough time to #ssist theilr students with basic skills
problems a valid concern? Halasz.and McCaslin (1982), in an
exploratory time-on-task study of ten .secondary vocational
education classes in three program. areas (agriculture, disttribu-
tive education, and trade and industry), found, that 6.7 percent
of® classroom time was spent on basic skills, w1th an additional

8 percent of time spent on employability skills (analogous to
survival skllls) Thus nearly 15 percent of glassroom time was
being spent in the basic skills areas. In'addition, Halasz and
McCaslin found that 31 percent of the classroom time was being
spent "off task." 'That is, the time was not being spent on basic
skills, technlcal skills, employability skills, set up/clean up,
or related "on task" activities. If these findings hold true,
perhaps'tlme is available for ba51c SklllS a551stance in regular
vocatlonal classes.' . ¥

o hd * . . 8,
7} Are oral communication and surbigallskills the most

impoytant basic skills in'vocational education? The findings

from *this study indicate tHat faculty and teacher education

secondary vocational students must be proficient when they
complete their vocational education programs and enter the. job

¥
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8. Do math skills ygeed more emphasis in vocational té€acher

education programs? Many of the students in all of the service
areas cited examples of how math was used in the vocational
programs they will be certified to teach. However, there was
universal agreement that math was the basic skills area least
emphasized in their teacher education programs. Should (and can)
more emphasis.be placed on improving ba51c skills in math in
.teacher education programs?

v

9. Which basic skills problems surfafe most often in the
secondary students enrolled in the various service area programs
In vocational education? Although beyond the scope of thls
study, answers to this questlon would be extremely useful to
vocational teacher, educators in the plannlng, development, and
delivery of teacher preparatlon.

10. What materials on how to teach basic skills are available'

nationally for vocational teacher educagors to use with their
students? Faculty responses in this study indicated -that many
Faculty members had found sufficient materials to prepare tReir
students to assist with basic skills.” However, it must be
remembered that: nearly all the faculty were giving very little
instruction on how teach basic skills. The question remains
about whether suffi®ient materials exist to prep3re Vocatlonal
teachers.

7/

1. Will the National Center'ss Performance-Based Teacher
Education modules for assisting students with basic skills
problems have an impact on teacher education programs? These
PRTE modules, designed to prepare vocational and technical
teachers to assist students in developing and reinforcing their
basic skills, will be generally available in 1983. Will rthe
availability of such field-tested, self-contained materials make
a difference’in the emphasis on basic skills in vogational
teacher education programs?' Experimental studies could be
conducted to determine whether teachér competencies are better
improved through the use of the PBTE modules, through the use of
other materlals, or th¥ough the programs that are now in place,

7

12. Why, when both faculty and students 1nd1cate that they
.feel responsible for assisting secondary students.with ba51c,
skills. problems, 1s so little preparation being provided in
vocational teacher education programs? A number of clues to the
answer to this question came from the.responses obtained in this
study. It may be that ,too many other reguirements (for majors,
for graduation) stand in the way of providing the preparatlon.
It may be a lack of interest. It may be that:it is felt that no
formal instruction.is .needed, that having good personal basic
skills is all that.a teacher neéeds to, provide assistance with
‘vasic skills problems. It may be that sufficient materials are
lacking. More information is needed to answer this question.

+
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13.- Where is the right place to teach basiz\skilzzg§\§s some

responses in this study indicated, it may be that basic skills
should orly be taught in the elementary and junior high schools
and in academic secondary classrooms. However, many more
responses indicated that in vocational education classes, secon-
dary students could better understand the need for basic ‘skills
in order to perform in the "real world" of employment. - 1f that
is the_case, vocational education teachers need to be prepared to
assist in basic skills instruction.- It may be that elementary
and junior high teachers need assistance from vocational educa-
‘tion in order to help motivate students to learn the basic skills
they will need in order. to assume their adult roles. More
information is needed in order to determine the appropriate
placement of basic skills instruction.
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Following tis J-qut of teacher competencies identified as being important
for assisting stidents in improving their basic skills. The competency—
identification proéess included the following major steps:

N
1.
- in improving their basic skills (vocational teachers, supervisors,’

group sefved as a DACUM committee, and under the leadership of a
DACUM coordinator, the committee identified the teachér comﬁ@tencies
needed. to assist students in improving their basic skills. The: DACHY
(Developing a Curriculum) approach uses modified small-group brain-

:,storming and consensus techniques to produce a_ chart of competencies.ﬂu

A total of 80 competencies in five functional areas was identified
The 80 competency statements were refined and combined where'neces- :
sary to eliminate overlap.
tant in one functional area were added to other functional: areas for
consistency. This process yielded a total of 85 competencies. These
were reclugtered and sequenced into five functional areas, each of
which will be developed into a single PBTE module.ﬁz_\f\ :

. y—,'

-

&

s

(R

* o b v

¢ The competehcy statements presented here may be useful for a wide variety

of teacher training purposes. They are also designed to fit the,needs of a
. national curr1cu1um'development effort in vocational. teacher education. As.
such, they are_ consistent 'with,“and augment, the 384 petformance elements that
 form fhe development base of the 100 .PBTE modules in’ the National Center s
"Professional Teacher Education Module Series.’ ¢

[

......

A group of nine national leaders with expertise in assigting students‘

and other experts) was identified and convened in January 1981. The .

In some cases, competencies deemed impor- )
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Ass{st Students gn Iﬁbroviqg_?hefr Reading Skills

8

. LY :“..---"l.
. LY

2.

” —

5.
16.
17,

& &y,

LA \

' ) 1%
. %’ 20.

. As;esé-sgudggcé'

L
Use’ small gtOups/pairxngs ;Pr reading acttvities.

.

Accepb.YOur responslbillty in the ékovision of reaggng inbcruction.

Ydentify the reading skills required for entry iato the crade/
vocation. .

»
v

reading ‘abllities. . . .

reading problems and reading levels. .

~ .
4 A . . * » " M

Usé care J[in interpreting existing studenc records.

Diagnose students'’

Idencify available inscructlonal maCerials wr1Cten at. ﬁhe appro=-
- priate readtdg level. *

N ‘e
N

Use.appropriate supporc,pefsbnnel and.macerialsf

. .

* LS

Demonstrate a POSftéi/‘accitude toward .reading. . . “’ ‘ ‘,j',

Create a classrodm environmenc coixducive edt f:eading.
LN »

Provlde 1ncencives to encourage SCudent impr&vement. o T

¢ » 0 .

‘Use students'

Special vocational interests to mdtivage them to Fead.
' . " . — . .

Teach appropriate techtical and related vocabularcy.

Deponsttate pragttcal reading %1ps«(e.g., skimming, poincing,

gégerllnxng) . “ . .

1. - e ' ' ‘
" Develop students ability to follay Jgff::; inscrucﬁions (e'g., have

“students read {nstructions, and perform a specific series of handg~ *
on acnlvitxes) T ) .

[
. .. - '
. . .

. N - . - v e . .

’ ¢ ' '
-Individualize reddxng tnscruccton {e.g., through the use of modules)

a
)
.~

-

- ° &
Use readﬁeg games (e, g., crossword puzzles, scramble, word search).

. -
dge audiovtsqal cedhniques (%ug., audiocape reading assignments)

o 4 : ! .
Assmbt sCudents ‘ih ustag self-evaluaC1on cechniques to decermine
their regdihg comprehension, " N
Provide opporCun{ties for praccicqtand neinforcement of‘readlﬁg.
I. R “ . » - .

- L XY . ) ) . ’.’

' '. . . . } . 'h' ) * ‘,‘o
. \ ., - . . 4 . - {’
’ Ll N . *

\ ',w% ' ‘. ] . b, ’ % ‘ ) 5
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Ass;st Students in ImproWing @heir.writing Skills ;?' o .o '%‘

e , . S
Ui y Y . . PO

. '\ . ! s ’ @
f . . - .
) 627, . ; Foy

P _... ; .‘37 . 5 X ; . . . YRR i
e - ‘._ . - ‘. \.‘ : Tt .\ B s'- W
3 Accept 9our responsibility in. the provision of writing inscruction. ;
22, Identify the writing skills required for entry into the trade/vocatioh |
, ' SN N : X \.‘ \!
. 23. Assess students writing abilities. L . . o
$ N K ‘:'. ":'J \ . \'\\\
24. Diagnose students writing problems (spelling, clariby, punctuation,
*  grammar):. M . : i ‘
A CoN o ‘ i
25." Provide standards for written materials (spelling, clarity, punctuation,
© grammary. . ‘o 0 i A S
26. ““Provide model formats foruwritteb materials (memos, reports, businegs
. letters, work orders) L “ 3 . h
- - R 5“ ¢ T ' : T »
27. . ProVide vocationally related writing assignments. - T
'S e - N
28. Assign writing topics related:to students special vocational interests.
29 Encourage student use of appropriate technical and related'vocabulary
’ ¢ Y o
30. Individualize writing instruction.. S
' 3L Use writing gaknes (e.g., paragrapbi-scrambles) q I : & ,
‘g 32¢ Provide opportunities ‘for students to critique writing samples.
a Q‘c’_ . e ¥ - .
¥.33. Assist students in using self-eValuation techniques to determine their o
' writing%ability =, S ! . ;. . e
. o R ‘ . . , [ . -, : H
24. " Gorrect students' writing'errors (spelling, clarity, punctuation, grammarla
| . “ ‘.\ . ‘)f i Vo i - .
Assist' Students in Improving 'l'heir Oral Cormnunication%kills ' ct
* . . . . .3
35. Accept,your responsibility in the provision df oral communication instruction.u‘
" 36. Identify the oral communication skills required for entry into the trade/
" vocation. , X . . _ . . . . -
, . iy . - g -i..'g
37. Assess_students' oral communciation skills (speaking and listening)
38. DiagnoSe studen;s oral communication problems ‘(e. g., grammar, pronunciation,
clarity) - . : .
39. Teach ap ropriate technical and related vocabulary. . )
. 40. E




s f 1 . N ’ .
' . N . . . N

[4
41. Correct students' errors in speech (e.g., focusing on one or two errors
at a time). , ) _ y

LAY . ot

s 142, bevelo students; awareness of body Ianguage (nonverbal cpmmunication)
i P

.\. - -t . '

'%3; Usa oral questlonlng technlques. C o
Bk ‘ _

VAo
'

44, Ask students to repeat written and oral instr*ctions to ensure their.
! understandlng ) ~

. '

* : .

A4S, Use;role—playing techniques to improve oral commupication. .

L] R ] .

46.. Use oral cummunicition games (e.g., rumor, one-way communication) .
47. Have students give small- and large—group oral présentations.
)

. . A
;,Agi Provide opportunrtles for students to pract1ce their listening skills.

¢

. ,:49. Teach tecnniques for using ‘the telephone effectively.- } j , -
<7 S0 Provide 51mulated and real- life opportunitles for telephone use. .

-+~ 5l. " Assist students in using media to evaluate their own performance and
' - progress. RN . st . . !

. k3
a - . -

Lo 82! Use gueSt speakers to stlmulate student discussion. ' .
© 53.” Encourage students to take advantage of the opportunities for communlcation
" aya;lable through part1c1patIon in student Vocational organlzations. .

R .
L e o . i ‘ t . . '

N

"Assist Students in Imprduing Their Math Skills x -

. .

B . s . . . L] . .

. . . . .

- - Wt N . 7 1 Y

.54, Accept your responsibility in the provisfon of math instrudtion.
55. Identify the math'skills required for entry into the trade/vocation. ..
56. Identify,the math skills required_to‘succeed‘in the vocational program.

-

-

»

! .57. Assess students' math skills.

N N . o ) . '
58. Diagnose students' math deficienc (e.g., inability to add ano.subtract).

59. Assess, the appropriateness of math-related explanations in’ your .

O iinstructlonal materials. .~ S . .o . ‘e
. . L4 [
' . 60. Identxfy avallable math-related materials appropr1ate to students '
, abilities and your vocational area. . -, ., . .

‘. 6l. Use appropriate support personnel and materials. ' ; V

L.
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66.

67.

68.

69.

"

Assist Students in Improving Their Survival Skills.

. . |

- »

Teach appropriate technical and related math vocabulary.
Individualize math instruction. ¥
Use students' special vocational intprests to motivate then to develop
their math skills. : . . . \ .
Provide practical math application activities (compute income tax,

: balanis checkbook, compute supply orders). . '.
Provide simulated and real-life opportunities for math usage (e. g o '
business situations). 5 . ) .
Use audiovisual aids to teach and re;nforce math concepts. 3

. Use tutors (e 8., students, retirees, volunteers) to aid students in( . -
improving math skills. . : _‘ !

Assist students in using self-evaluation techniques.

. ¢

70.

71.
72.
73.

74,

73:

76.

77.
"

78.

79.
80.

8l.

tion . . '
. & | ‘ o (’
Asgist students in clarifying their values. =
Assist students in setting realisti¢ short-term and long-term goEIS. .
: Y , - ,
Assist students in developing personal decision-making skills.
Assist sfudents in dealing with a multiplicity of adult roleg.and respon- ’
sibilities. L. " T — B . ety
' . . . , . ' et . .
* Promote good safety habits. . .. I o *
Assist students in developing appropriate personal hygiene and nutrition
habits. ; . . ‘
> . )
Assist students in develping time management skills.
Provide opportuntiies for students to improve their interpersonal rela- . ' Q
tionship skills (e.g., through the student vocational organization). '
. ¢ . . H ]
“Assist students in developing personal financial skiltls® '
. \ i - .
Help students to become more knowledgeable consumers. . . R
Teach students to use reference books (e.g., telephone book, dicticnary,

.Accept yodﬁ:respopsiﬂility in the provision of survival 3;2115 instruc~-

maps,: thesaurus) ¢




Help students to identify, ﬁndefsland, and use sources of career infor-

mation. '
] ) - .
Prepare students to find, obtain, retain, and exit employment

Assist students in developing an awareness of their legal rights and »
responsibilities off the job (e.g., minimum wages). T
Assist students in developing an ‘awareness of.thein rights, responsibil-
ities, and benefits as employees (e.g., company policy, insurance bene-
fits,’ antd promotion. policy).” :

.

/

e




APPENDIX 8
o0 . INFORMATION-SHEET FOR INTERVIEWEES
. | | L
When We Say . . . We Mean . . . ' ‘
T Teaching basic skills 1. Helping secondary students to
"improve their basic skills.\.
2. Basic skill areas 2. Reading, writing, owal communi-
R o ) . cations, math, and “survival
B ‘ ' skills. .
.3. survival skills " 3. Such skills/knowledge as:

_goal-setting ability; decision-
making skills; good safety a >
N . <, habits; time management skills;:
. the ability to find, obtain,
. » ' 'fEtaln, and exit employment; and
- ‘ an awareness of ®mployees' legal
: rights and’ respon51b111t1es.

4. A teacher ésmpetency 4. A skill a teacher needs.

> .
» -
. .-

Examples of Teacher Competencies

. 1 . ,Needed for Teaching Basic Skills .
Basic‘Skill'Area Teacher Competencies‘ ‘
’ f.,Reading -l 1. Identify the reading skills requlred for

. o - gentry into the trade/vocation, . AN

’ Assess students' readlng abilities. !
. Diagnose students' reading problems and

. g reading levels.

! ’ ‘cred¥e a classroom environment conduc1ve . .

BJ -~ to reading.
' Teach appropriate technlcal and related )
. vocabulary.
. o N -
2. Writing 2. Identify the wrltlng skills required £or° .°

entry into the trade/vocation. -
.Assess studentg' writing abilities.
L Diagnose students’ writing prpblems
’ (spelling', clarity, punctuation,
\ : . grammar)
Provide model formats for written
materials (memos, reports, bdsiness .
¢~ letters, work orders). . Lo
Individualize ertlng 1nstructlon. s |

N \

.




3. Oral .
communication

4, Math

v

5. Survival skills

p

3. Identify the oral communication skills' |
required for entry 1nto the trade/ : '
vocation. .

Assess students' oral communication
skills (speaking and listening).

. Diagnose students' oral communication
problems (e.qg., grammar, pronuncia-
tion, c¢larity).

Ask students to repeat written and oral

. 1nstruetlons to ensure .their under-
standlng.

Provide opportunltles -for students to
practice their listening -skills.

4. Identify the math skills required for
" entry into-the trade/vocation. .
.Identify the math skills required ‘to

succeed in the vogﬁgional program.
Assess the students' Mmath skills.,
Diagnose students' math dé€ficiepcies
(e.g., inability to add and subtrdct)
Use students' special” vocationalk 1nter—
est to .motivate them to'develop their
math skills.

.

5. Assist students in clarifying the1r
values.

Assist students in dealing with 'a multi-
plicity of adult roles and responsl—
bilities. "o

Provide opportunities’ for‘students to
improve their interpersonal relation-
shlp skills (e.g., through the student
vodational organization). .

Teach students to use reference books

. (e.g., telephone book, dictionary,
maps, thesaurus). .

Help students to- identify, understandy

and use sources of career 1nformatlon.

¥




APPENDIX C

gOTENTfALLY USEFUL PRINTED/QLTERIALS

I 4

- s .

. in addition-to the materials described in the responses’ to
research guestion F (Wwhat techniques are being used to train
teachers ‘to teach basic_skills?), the fol%pwing materials have been
located by project staft. _ : .

— . The Teaching Basic Skills through Vocational Education project,

carried out by the Cornell Institute for Occupational Education, has
made available a- Teacher Guide and Resource Guide (Dunn, Gray, and
Martini, undated)./ The -Teacher Guide covers teaching mathematiés
skills,4reading skills, writing skills, and oral communications )

skills in vocational education. It also provides twenty-five sample
lesson ideas. The Resource Guide includes sections on’ assessing
student needs, reading difficulty Of vogationalpmaterialé, sources
of suppﬂementary'instructionql materials, and documents of possible

interegt.

| ,
,k'~ ' . : Reading

v [

The West Virginia,vdcational‘Cufriculﬁm Laboratbry has developed

Do 'You Rgad Me Good -Buddy?,’ compendium of.prevocationaL-vocatiohal.
reading dévelopment activities (Harris and Kendall -1978). It
includeq activities for reading development, evaluation, socializa- '
tion, word recagnition, vocabulary, and comprehension. Luparelli
{1981) provides ideas for a reading program for vocational classes.
Incardone .(1978) discusses the, three areas of technical subject
matter reading skills--common-sight reading skills, textbook/manual
gskills, and shop/lab/ classroom skills, gnd provides suggestions for
assisting students in the three areas. Suggestions for improving
vocabulary and reading skills.are provided by Conway (1981). ° She
sugggsts such techniques as bingo games,’ jigsaw puzzles, card games,

bulletin bodrds, flash cards, and bquLegrams. ] a -
' : Writing I ¥,
.o, hNrit-.'o "{ ’

pearce (1978) provides a listing of do's ‘and don'tts for helping
students produce more understandable -writing. Mrachek (1980) pro-
vides some standards for writing to enable vocational students to, '
survive on the job. Jackson (1977) discusses writing and composi-

£ion skills-in the context of business communications classes.

oral Communidation

. -

. Jackson (1977) discussés technigues for oral commun;qation
,skills in business situations. ~ '

. . . -
[ S

. . . v
‘ 6% . . . ', ' - I
- . A

- g




‘ . . Math . ‘

' Boger (1979) provides information on an occupatlonal math

laboratory in a county vocatlonal technical school. She indicates

that sﬁydents showed an "averagé improvement of’ qearly 22 percent on
. thelr total scores frohm pretest to posttest.

. .
- . . ‘e ~ . “n
s} . .

. ' . Survival Sgi;lé* e v

. Siefferman (1981) provides 1nformatxon on materials and- teach- "\;
ing methods for teaching employability skills in the vocationa]l '
classroom. King and Knight {X979) describe workéhops on- survival

i
technlqugs for beginning trade and ;ndustrlal and. health occupatlongi
tPachers.‘ ) , ’r%h

) . . . R R §
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