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. This 1s a revision of\a_paper prepared for delivery at the 1981 Joint
Meeting of. the African Heritage Studies Association and the National
Conference of Black Poltical Scientists, Baltimore, Maryland, April
16-18, 1981. :

- ‘

PANéL THREE. Blacks and Higher Educ:.ation. Social. Opportunity
or Assimilatjon into Colonialism.

This paper does not necessarily represent the position of ISEP. For
their criticism, advice and encouragement, | should like to thank the
director and research staff of ISEP, Al Colon and Faustine Jones of
Howard University, Sam Hay of Morgan State University, Fred-Pincus
of the University of Maryland, Baltimore County, and Charlene Moore.
| also thapnk Brenda Lane, of ISEP, and Virgie Smith for typing this

paper. 1
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: —— FOREWORD. .

“a prise with amphcatnons for elementary and secondary educa-

As a research and policy ’center gstablished. at Howard Univer-
Sity in 1974, the Institute for the Studyrof Educataonal Policy (ISEP)
has three program objectivest

_To prepare, a pe;aodlc crmcal assessment of the dynamic’
"status and needs of Blatks in higher education;

To assess the impact of iaw, social science, and other research
on the status and needs of Blacks in higher education, and.

&To use old models creatively and to develop. new models and
paradigms for the explication of the higher educational énter-

[

tion. (
in pursuance of the above three objectnves the Institute has pub-
lished eleven volumes on various aspects of Blacks in higher educa-
tion, a directory of sources of ddla on Blacks in higher’ education,
three reports on Blacks in higher education, five volumes of the
ISEP Monutor, one'volume of ISEP Briefs on Bakke, The Bakke Case
Primer (75,000 copies), The Black College Primer, and two occasion-

*al papers. ,

The first occasional paper was publnshed in 1977 and written by
Dr. James E. Cheek, Prestdent of Howard University, entatled ‘Higher
Education’s Responsibibty, for Advancmg Equality of Opportunity and
Justice.” In that paper he stated, It seems clear that universities can
play an important role in advancing equality of opportunity since they
wield influence over the process of learning itself, over institutions
and attitudes, and they play an important role in determmmg the
status and life chances of individuals.”

The second occasiénal paper of the Institute was publnshed in
1979, written by Dr. Sylvsa T. Johnson, a Visiting Senior Fellow to the
Institute, and entitled, “The Measurement Mystique"—Issues*in
Selection for Professional Schools and Employment, in_which she
stated,' "If decision-makers feel that it s useful and lmportant to
have fair numbers bf Black and female physrcnans then a utility func-
tion would be chosen for use in selection. Ths function would give,
weight to the minority or sex status ¢% applicants. A dafferent utnhty
functian would be constructed i other priorities were present.”

. Now comes FI&yd Hayes, Ill, a Research Assistant at the Institute,
stating, 'In view of the legacy of the mis-education of African- Ameri-
cans. .., African-American education must first become inéreasing-
\y aconoclastac in orientation and global in content, hnstoncall{and
contemporaneously After this unusual prescription for historically
Black universities and African-American education, he writes  six
other prescriptions ranging from overcoming the fragmentation, and
compartmentalization of knowle.dge through emphasizing research
science and technology, to futuré oriented and policy analysis, and

Q ". . -/iv.
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with a close interface between Black institutions, Afro-Americans,
and the masses of Blacks.

Structures of Dominance and the Poltical Economy of Black .
Hrgher Education in a Technocratic Era. A Theoretical Framework is
a think piece or theoretical exegesis written in pursuance of the third
program objective of the Institute. Most of the puplications of the
‘Institute have been produced in pursuance of its first two program
olyjectives. This has been brimarily because the Adyisory Board
wanted the Institute and”’its staff to master the statozof the art of
where' Blacks are in higher education and what prastical, obyious
and immediate forces, revealed in the research and writing
academic and intellectual communities, impact the status of [Blacks
in higher education. Sound theory must be grounded in solidfexperi-
ence and reliable information. The Institute now is in a position to
begin to, indeed, use old models creatively and develop ngw models
and paradigms for t xphcation of the higher educational enter- /
prise. The National Advisory Board does not endotse the views or
analysis set forth in this think Ysece, but it does commend any serious
intellectual thought which is committed to advancing and illuminating
the understanding of data regarding the plrght of Blacks and other
minority or disadvantaged groups.

. The Board continues to expect the Institute through its mono-
graphs and annual reports through its seminars-and conferences,
as well as through its occasional publications and public testimony,
to fill a vacuum in the organized body of knowledge about higher
educatronal opportunity ‘for Blacks and other minorities. Thus, the
Board hopes the Institute will be able to continue to make a signifi-
cant contbution to the formulation and evaluation of contemporary
educational_policy. The Board is grateful to Mr. Hayes for his con- ~ -
scientious and serious effort in contributing ‘to the fulfillment of the |

. Mmstitute's third program objective. Finally, the Board and Howard

Unwversity continue to be grateful to the Ford Foundation which pro-
vides substantial support for the work of the Institute. Of coursd, the
Foundation is not responsible for the content of this occasional
paper or the other publications of the Institute.

-~

” ‘
. Kenneth S..Tollett, Chairman
} National Advisory Board
t August, 1981 .

. ! ¢ I
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[T ]he Negrd's mind has been breught under the control_'of "o,
his oppressor The problem af holding the Negro dewn, there-
fore, is easily solved. When you centrol a man's thinking you
,do not have to worry about his actions. You do not have to tell
him to stand here or ga yonder. He will.find his "proper place{

i and will stay, in it. You do not rieed to send him to the back
‘door. ,He will go without being told, In fact, if there is no back
door, he will cut one for his special benefit. His education

makes i1t necessary. . ! o

) ’ ... Carter G. Woodsotw

-

“Introduction - -

To discuss seriously and properly issues relative to the education
of African Americans, one must reflect consciously and criticajly on
the dialectical relationship between educatiori and its social environ-
ment, for education is "inevitably bound up with—indeed, dependent
upon—other institutions of society, such®as the economy and the
polity "2 Therefore, the major purpose of this. paper is to examine the
African American struggle for education in technologically advanced
American society. The nature of the state in advanced technological
.society will be explored along with its relationship to econogic and ¢
cultural/ideological reprpductnbn. Finally, some suggestions will be
offered regarding:the future directions of- African American higher .
educdtion. . ) -

N
»

.
-~ B

The guiding assumption here is that in advanced i
_ technological American sociéty, there is the in-
+ clining significance of race and-class. ‘ .

L

] -

_ Singular theoretical modets are insufficient to ahalyze thoroughly -~
and critically the complex and dive[se chara;:ter of the black experi-
ence in America. This, paper, ‘tﬁen,tattempts a synthesis of race and
class analyses with the practical concérn for social change.® The .
guiding. assumption here is that in 4dvanced technological American

society,. thére is the inclining significance of race and. class. In the .
contempor‘éry world, racial oppression and gconomic exploitation
are inextricably intertwined, they cannot'be neatly severed in the
interest of theoretical purity. The late Kwame Nkrumah described

, - the dialectic between race and class Clearly and precisely M
said: i o ) WOt "




. and class afe compl teracting variables which exist simultaneous-

. greatness exhibited by Watergate, the defeat in Indochma and fhe

. participation, is in conflict with the state. The state gains increasing

- .' s ° -
ERIC / - |

\
Each historical situation develops its own dynamics. The close
links’ between class and race developed in Africa alongside
capitalist exploitation. Slavery, the master-servant reIatnonshnp.
.and cheap Jabour were basic to it. The classic example is
South Africa, where Africans experience a double exploitation
—both on the grounds of colour -and of class. Similar con-
ditions exist in the U.S. A., the Caribbeam in Latin America and
in other parts of the world where the nature of the develop-
ment of productive forces has resulted in'a racist class’ lstl’uc-
ture.* o

In advanced téchriolggical socuetnes that are racially divided, race”

ly and constitute interrelated and mterdependent, relations of
dommatlon yet, nether is a subprocess of the other.

Amenca considered the leading advanced tgchnological socnety
in the world, is presently confronted with three interrelated and
interdependent crises. Culturally, America's dilemma is manifested
in various forms of social alienation as mcreasmg numbers of Ameri- .
cans attempt to acquire some meaning in their lives by embracing .’
“me-ism,” “born again-ism,” and other’ forms of cultism.5 Others
despalr over the loss of America’s moral leadership and international

hostages once held in lran.

- Econom/cally, the crisis of stagflation is signaled by chomc
economic stagnation, persistent unemployment, growing underem-
ployment, intractable inflation, .and periodic recession. The market
system has ceased to function as it once did. Rather than the tradi-
tional market refationship between demand and supply, price- fixing
at astronomlcal levels by large businesses predominates. America
has been déscribed as a “post.market society” as American and
other Western (mcludlng Jap‘énese) trans-national corporations
struggle to extend their demination over the world economic sys-
tetn ¢ Right wing theonsts who attempt to reverse the effects of this
crisis write theological treatises on supply-side economncs 7

Politically, the {deal of liberal democracy, which advances the
rights of the indifldual citizen and encourages popular political

control over scientific and technological knowledge and, at the same.
moment, is Substantlally influenced by this§ knowledge. The state in
advanced technologlcal society is an interventionist state.? Jhe
economic mte{ventnon of the state is felt mcreasmgly in the dai®™ives
of U.S. citizens. Large corporations, such as the Chrysler corpora-
tion, receive government assis{ance while funds for social programs
arg coptinually decreased. Individual Americans feel powerless and
believe less and less in the polltucal system, they are, in fact, angry
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., and disenchanted wit government. The state’in advanced techno
Iogrcal America expernencesthe crigis_of légitipnacy.®

" The three eIements of the American predicament coalesce and °
produce the r?snng tide .of fieo-consefvatism, neo-klantsm, neo-,
-~ nazism, néo tofalitariamism, theological political economics, the new"
rnght—or Jhat s mcreasmgly being described as “meanness
mania. " This changing mood is predictable given the persistence_
of the t,rrprb crises facing America. The vicious murders of African”
Americans perpetrated by whites in Buffalg New ¥ork, the murders
of black children in Afianta, the attacks on Afri#an Americans in
other .cities in this country—all of these create the, belief that once
again African Americans have becorfie the sca;pegoats of economicél;
I threatened and fearful whites, vb o many of them workmg class and’
poor whites who have lost their own jobs. '

Thé African American Rexperience, however, is characterrzecf by
the struggl'e to.overthrow oppression. The mean mood of America in
the 1980's—and the emerging scapegoat political gtonomics of once
again blaming the victim—can only result in cogtinued responses
from the black community. The 1980 Miam upriding is only an ex-
ampIe ,
ow ¢ : . ' . s

. African Americans, The State and E
. ., . Subordination and Instrrgency

This paper discusses the proposition that in technologically
' advanced American society, the African American struggle for edu-
cation is hrstorrcalty rooted in the overall battle to overturn racial
oppressrt)n economic exploitation and Cultural/ldeologrcal domina-
tion. Of particular significance in this regard is the nature of the state
in advanced technological society and its relatlonshrp to ecohomic

and cultural/ideological reproduction.

Important to the discussion of the state in advanced technologi-
cal society is the sngnmcant ihcrease in the power of the state, as well
as the carrelation between the state, the economy and the reproduc-
tion of society. The state has historically been .an essential part of the
reproduction of the economy.'' Invariably the state "secures the
reproduction of the relations of production by providing the latter
with* a stabilizing legal-political- npeologrcal framework Supported by .

- torce.'? ' )

" The scope of state intervention in the économy varies consider-
. ably depepding upon the nature and stage of development of the .t
. mode of production. In advanced technological society, as both the . .
social character of the productive forces and the mterdependence-
and scale of the economy have assumed increased proportions, the & .
. state has taken on a growing range of functions.'**

, Another important element of social repr—oductron is the relatron-

L ) ) L] V -
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However, these argumcnts overlook that it is not school-
ing ltse" but . the system of economic production that
creates and maintains social ifequalities.’

P = v . A
ship between ideological repfroduction and stats. power. Besndeb
.political and economic constrayts, there are a number of reasons
why people do not constantly revolt. At some level, many peOpIe
~may not understand .or be interested in state domination. They may
"not know of ,Alternative modes of sotial .organization, and, even If

. they do, they may actually feel powerless. Political .alienation, |gno-
rance or lack of political efficacy do not simply ekist as some in-

* herent dnmensnons of individual and group consciousness. Defmtte
social processes generate and ‘enhance this condition. Yet, no, state

can exist soIer through the use of violence.'* The state also has im-
portant ideological functions for it seeks Jpopular legitimacy by
means of cultural/ideological dominance, the subtle but persuasive
man’npulatnon,(th@lperpetuatés the existing structures of dom1nance s

I advan technological society, the major mstntutnon thréugh
which ideologital dominance i1s maintained is the educational system,
or ‘what Althusser terms the “educational adeologucal apparatus.’'¢
Education and schooling are t{adntnonally understood to contribute
" tossacial mobilty. Many liberal socialescigntists and egdscational

policy-makers zealously pojnt out the r1eed ‘o:. the elimination or .’
reduction of tracking, the ihtroduction of “culturally unbiased” selec- -.
tnon procedures, and the implementation of maihstregmi . However,
these arguments overlook that it is nat schoolmg itself but the sys-
;e(ru,_pt economic productnon\that creates and mamtalns social
e

.

qualitigs."” -, - ’ % L . - "
9 . African Americans have aIways been hopeful that educatnon
.~ would be particularly instrumentaF in their struggle to achieMyinde- |,
pendence .and self- determnnatnon Yel, education in Ameri has
traditionally * functuoned as an agency of soqal control. Joel Sprmg ,
* points out that - e o

NS

. In the case ésegregated schools in the South durmg the n,rst
half of the [fwentieth] century the socialization process was
. dirécted toward .both the acceptance of the dominant con-
trollnng power ‘of the white race and also the acceptance of a
taste-oriented social structure.’ . °

0

- This contradiction 1s even more, apparent when observmg the ~ °
reasons for the establishment of hxstorlcally bIack colleges and, °
umversntleé . - ' e . .t

The training of black leaders to mediate conflicts between
Afro-Americans and the dominant sociéty was a major mission .

of black higher educatnon from the Reconstructnon era .,unttl

o‘ 5 ot
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well into the twentieth century. The Black leadery task, as
percewved by the'various elites who financed and pregided over
the development of black colleges was to reasah with the
masses, to persuade, to convince them of one or another
philosophy of the Negro's pléce in American society.®

Followmg the termination of slavery, a conflict between missionary
phnlanthropnsfs and ndustnal pmlanthropssts developed over the cor-

rect education of the African American leadership and its function of
adyusting the African American to the political economy of the South.
Missionary philanthropists sought to establish black institutions of
higher learning to develop a college-educated African American
vanguard that would lead the struggie for tacial equality. The New
England classical curriculum was instituted to assimilate African
Americans into the culture of white Protestant society. This struggle
to end racism, of course, frightened Southern industrialists, thus, with
the support Northeastern businessmen, they sought to prepare a

conservative African American leadership.? .

The contradiction in the legacy of the historically black institutions
of higher learning s apparent. Education, whether supported by
missionary or industrial philanthropists, meant that African Aniericans
were encouraged to &ither assimilate the views and values of white
society or submit wilingly to the dominance of white racism. This
contradiction has basically been a major dilemma in the African
American struggle for education. The ¢ducation of African Americans
has historically perpetuated the political oppression, economic

" éxplottation and cultural invasion by white America.?' - .

In this regard, African Americans can be viewed analytically as an
internal colony of the American state and civil society. Defining this
phenomenan, Robert Allen observes that:

Broadiy speaking, colonialism-can be defined as the direct 4nd
overall subordination of one people, nation, or country to -
another with state power in the hands of the dominating
power.22
Colomial education perpetuafes colonial domination. The colonizer
achieves polmcal and economic development at the expense of the
colonized.™ The colonizer seeks to institutionalize its advantages, as
well as the subordination of the colonized.

The superordinate group, now ensconced as the core, seeks
to stabiize and monopolize itg_advantages through policies
aming at the institutionalizdfion %nd perpetuation of the
existing stratification system. Ultimately, it. seeks to-regulate .
the allocation of social roles such that those roles commonly
defined as having high status are generally reserved for its
members. Conversely, ~individuals from the less advanced
group tend to be denied access“to these roles.?* /

~ .
.
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if the core-subordination of the periphery is to bemaintained, a
collaborator group within the latter must perpetuate the.existing
social relations of race. class and cultural/ideological oppression

The traditional education of African Américans served this purpose

. well. The Hampton-Tuskegee experiment consciously trained an ac-
commodationist leadership which” counseled African Americans to
submit willingly to racist capitalist America.?s Those historically black
institutions of higher education which incorporated the liberal arts
curriculum taught Western culture. In either form of education,
African Americans acquired a body of knowledge which encouraged

< them to feel inferior to the European. The African American has ex-
perienced the colonization of the n'und. As Woodson observes. "

The chief difficulty with the education of the Negro is that it
has been largely imitation resulting in the enslavement of his _
mind. Somebody outside of the race has desired to try out on
Negroes some experiment which interested him and his co-
workers, and Negroes, being objects of charity, have received
them cordially and have done what they required. In fact, the
keynote in the education of the Negro has been to do what he
is told to do. Any Negro who has learned to do this is well pre-
pared to function in the American social order as others would
have him.2¢ ) .

was an indoctrination of ideas which perpetuated and reinforced the
historic structures ofedominance and the social relations of'meq_uality
Through miseducation, the African American came to revere Greek
3 and Europea# civilization and to despise that of Africa. The African
American was made to despise himself.?

Aot
-

History moves, and a thing can turn into its opposite. With the
emergence df the modern Civil Rights Movement in the 1950's, south-
.ern activists challenged the legitimacy of white supermagy and

achieve social inté€gration. Many African Americans saw this effort as

rights activists and, later, Black Power advocates, utilized the Améri-
- can ideals of freeom, justice and equality to criticize the legitimacy

of institutional racism, economic exploitation and cultural/ideological

domination. Legal segregation was struck down providing an “op-
. portunity” for African Americans to enter formerly all-white educa-
(N tional institutions. k

By the 1960's, the African American struggle for freedom, justice
and equality was intensifying. As an alternative to traditional civil
rnghts organizations, such as the NAACP, black college students
began to challenge the racist practices of southern merchants Feb-
ruary 1. 1960, marks the historic beginning of what was to become.

Q ' 7

. 14

In the final analysis, the traditional education of African Americans

a means of making broader political demands against racism Civil,

-

segregation by attacking Jim Crow public schools. Their goal was to,




, the black student revolt. Four students from North Carolina A & T
" College began a sit-in" at Woolworth's. The ‘Student Nonviolent Co-
ordinating Committee (SNCC) emerged out of this and simdar efforts
throughout the South.™® 'In early years, SNCC was influenced
by the religious ideas and nonviolent direct action of Martin Luther
King and Mahatma Gandh.. SNCC members also accepted the
American ideal of "democracy” and the Ciwil Rights Movement's
goals of social integration. SNCC's major activities were community
organizing and voter registration in the Seuth. .

By the mid-1960's, SNCC made drastic ideological changes which
emerged as the predominant ideas of the struggle for black Lbera-
tion in late 1960's and early 1970's. Influenced by the rise of African
nationalism, anti-colonalism, the Nation of Islam, Malcolm X and the
wniting of Frantz Fanon, SNCC embraced black nationalism—which
gave rise to the Black Power Movement—in the late 1960's. .

Some of SNCC's members attended historically white colleges and.
universities in Northern and Western cities. By the mid-to-late 1960's,
the numbers of African American students at historically white insti-
tutions had increased substantially over previous years. This combi-
nation gave rise to Black Students’ Unions at many historically white
colleges and universities, particularly outside of the South. Black
students were conscious ‘of the drban revolts, angered by the as-
sassination of Martin Luther King and influenced by the ideological
foymulations of Maulana Ron Karenga, the Black Panther Party and
the wrnitings of Frantz Fanon, "CRe” Guevara, Marcus Garvey, Kwame
Nkrumah, W E.B. Dubois, and Harold Cruse. Black Students’ Unions
struggled to increase the numbers of African American students,
facyity and admunistrators and to establish African American Studies
at traditionally white universities.”® Hence, the black student revolt
arose to challenge the traditional structure and function of higher
education in Ameriga. .Many African American students saw them-
selves as part of the vanguard n the revolutaonary struggle for black
liberation in Amenca

.

Working cIoser with local police, the FBI infiltrated, harassed and
disrupted many organizations. These organizations included Black
Students’ Unions, the Student Non-Violent Coordinating Committee,
the Southern Christian Leadership Conference, the Deacgbns for
Defense/Revolutionary Movement, the Junta of Militant Organiza-,
tions, the Republic of New Africa, the Poor People’s Campaign,
United Slaves (US), the Black Economic -Development Corporation,
the Black Panther Party and the Nation of Islam.*® M. Ron Karenga.
points out that: .

According to the evidence from FBI files, the campaign against
_Black groups began in earnest as «early as August 25, 1967. It
‘was part of a national domestic counter- intelligence program

1:_) - oy "_3 /7
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. called COINTELPRO' which started in 1965 and directed itself
against all social forces struggling for lhberation and™openly
opposed to the social idiocy, insanity and perennial violence
inHerent in a racist and inhumaniy capitalist society. According
to documents released by the Senate Select Committee on
Intelligence, Hoover instructed his agents in a NovembBer, 1968
memo to submit imaginative and hard-hitting counter-intel-
ligence, measures’ agawst black groups and to report bi-
weekly on their accomphishments. From these “imaginative and
hard-hitting counter-intelligence measures” came the shootings
and beatings mentioned above, the shootout of UCLA and the
fatal confrontations in San Diego, cartoons attacking the
leadership of both the Blatk Panther Party and US, raising
questions of our credibility, scurnlously linking both “our
groups with police activities and portraying internecine violence
against each other. Moreover, there were shots at US which
were blamed on the Panthers and shots at the Panthers which
were blamed on US. Persons, offices and houses were fired
on regularly, poison-pen letters were sent, threatening tele-
phone calls were made and efforts at negotiation were
sabotaged by agent provocateurs among the two groups and
by threats to fhe neutral parties who tried to mediate.*

The ferocity and cruelty of the FBI can only be explained by institu-
tionalized racism. The FBI was criminally involved in the violence be-
tween US and the Panthers as well as the disruption and harrassment
of other groups and individuals. The FBI conspired to deprive African
Americans of their constitytionally guaranteed rights and to life itself.
Here, as in Qther situations, the law enforcer becomes law violator.*

The Issue of Development: African American Education and The
Culture of Struggle

The state apbears once again to be substantjally reducing the op-
portunity for African Americans to obtain a university education. The
numbers of African American students attending historigally white
colleges and universities have never been substantial. However, the *
forced integration of historically black colleges and universities is
moving swiftly. Educational policymakers speak of "desegregating™*
raciafly identihiable institutions but overlook the blatant racial ex-
Clusivity of traditionally white colleges and universities.

There are increasing numbers of “reverse discrimination” cases
filed by white faculty and staff at historically black institutions.*
Black institutions are now labelled discriminatory.

Many historically black colleges face an uncertain futuré as their
federal funds are gradually being reduced and in some areas elimi.
nated. The character of the political economy of black higher edu-

- cation in technologically advanced America is precarious.

t . .
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If historically black institutions of higher learming are to persist, '

their survival and development again must become a part of, and not
remain apart from, the overall struggle ‘for black Liberation and self-
determination. A people who have been historically excludéed from
the conventional means of polihical participation, persuasion and
change cannot utilize conventional measures exclusively to overturn
their oppression. Alternatives must be employed. Whatever alterna-
tives are found, it is certain that an orgamzed struggle must be
rooted in the masses of African Americans. As Luther Brown argues.

The effort to builld strong, viable and accountable organiza-
tions within the Black higher education community must be
intensified. The present group of orgamzations representing
the Black higher education community must ground them-
selves thoroughly in the values of those whom they represent.
If the masses of Blacks and the poor in general are the primaty
corstituency of those organizations, then the effort to mobilize,
N involve and project their interests should be highly visible.*

The survival of historically black colleges and universities, as well
as the education of African Americans, depends on struggle. But for
what kind of education should we struggle? What is the content of
that edycation and what purpose should it serve? In a 1933 speech
at Fisk Unmiversity, W.E.B. DuBois ar’gued that the historically black
colleges must be grounded in the Afgican experience. He said.

....a Negro university in the United States of America begins
with Negroes. It uses that variety of the' English idiom which
they understand, and above all, it is founded, or it should be
founded on a knowledge of the history of their people in Africa
and in the United States, and their present condition. Without
white-washing or translating wish into facts, it begins with that,
"and then it asks how shall these young men and women be
trained to earn a living and'live a life under the circumstances
in which they find themselves or with such changing of those
carcumstances as time and work ‘and determination will per-
mit.36 -

Further, arguing that African.Americans could build universitis

and offer the kind of knowledge which could emancipate both African -

Americans and whites, DuBois declared: .

(-
Only a universal system of learning, rooted in the will and
condition of the masses and blossoming from that manure up
toward the stars, is worth the name. .. The chief obstacles in
this rich land endowed with every national resource and with
the abilities of a hundred different people—the chief and only
obstacles to the coming of thal”fungdom of economic equality
which s the only logical (im;gpt’:Vvork. is the determination of
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the white world to keep the black world poor and make them-/
selves rich.¥’ .

The historically “black institutions of higher learning and African
Amencan education must be rooted in the African experience and
directed toward the survival and development of African people
African American education must serve as a liberating force in
America and in the world.

Black institutions must also establish linkages with other

universities in the Pan-African world.

The hnstoncally black university and Afncan Amerjcan education
must concentrate on several critical areds in preparing Students to
understand the world, to make a living in the world and to change the
world. In view of the legacy of the mjis-education of African Ameri-
cans discussed-above, African American education must first be-
come increasingly :conoclastic in onentatnon and global in content,

historically and contempor&neoysly. African American educatlon ,
must be grounded in the study of the Pan-African world. The impact |

of the Africian experience throughout the world must continue to be
investigated, ‘studied and disseminated. The myth that civilization and

‘high culture originated in Greece, spread to Europe, and then filtered,

down to Africa, must continue to be challenged. The notion thatL
Africans first touched the shores of the Americas as slaves must bé
overturned completely.™ Black institutions must also establish Ilnk-
ages with other universities in the Par-African world.**,

-Secondly, African American educatioh must overcome'the frag-
mentation and, compartmentahzation of knowledge by increasingly
explornng the po sibilities of Cross- disciplinary’ studies. This educa-
tional thrust seeky to achieve a more holistic apprecnatnon of the
human expenence. Hence, research and instguction might include
such combinations of conventional disciplihes and approaches as

.the fpllowing. hystory, drama, and community organizing, music,

architécture and urban geography, biology, political science and
philosophy, engineering, urban économics, and management, or
transportation poligy, sociology and political economy. Tradltlonal
barriers to learning must be eliminated.

Thirdly, African American education will have to engage in the
serious and Systematnc examination of Europeans—their philosophi-
cal orientation, politics, economics, culture, values, and social rela-
tions. As Allen BaIIard advises: . .

Black scbolars then, must exert themsglves even further to
put forth therr ideas and works to pre mpt white incursions
"Into the affairs of Black people.... If the Black community is
to crea\e viable tnshtutnons of its own then Black scholarshnp
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will have to begin in-depth studies of white society and the
relationships betwéen its political, economic, and sociat
. mechamsms\and the Black condition *°

The conventional approach to the study of the African experience (in
Africa and in the Diaspora), as well as the frame of reference in most
traditional discipiines, hras been from the perspective of the European
or ‘the Euro.American as they déveloped them. Western ‘education
deveioped along with, European civilization 1n order to derve the inter-
ests of the West, consequently, Western education has" been one-
sided in .approach, incomplete in content and culture bound in
ori¢éntation. Yet, Western education—and the concomitant Western
world view—has been presented as value-neutral and objective.
Neither knowledge nor its transmission is value-neutral and objec-
tive. As Bernstein points out. "How a society selects, classifies,
distributes, transmits and' evaluates educational knowledge it con-
siders to be_public, reflects both the distribution of power and the
principles pf social control.” Hence, one speaks of the political,
+ economic and cultural contexts of knawledge and its transmission.
While both are treated as objective. or as common sense, the op-
posite is the case. The ideas and world view presented reflect and
reinforce the political, economic and cultural ideas ‘of dominance
and inequality in advanced technological society. Kevin Harris’ critical

analysis is instructive: 3

Knowing” the world, or coming to know the world, is not a
matter of learning or coming igito possession of a set of facts
or truths about the world, which are there in the world, gnd
which the world yields up to those who are able to see them, it
is rather, a matter of coming to perceive the world in particular
ways, from particular perspectives, and from particular view-
points, which are largely determined By and arise out of one’s
interactions in and with a particular gstorjcal and sotial con-
text. Education, on the other hand, 15 a distinctly non-neutral
political mechanism or institutiorialized process that largely
provides and legitimises the ways and perspectives by which
and ‘from which we shall come to know the world, it,is also a

* process that, in certain political circumstances, tran$mits as
knowledge structured - distorted misrepresentations of the
world.*? ,

Hence, European theoretical assumptions and models are insufficient
for the examination of Europeans and the whole of humankind.
African American education will have'to revérse, indeed supersede,
“this perspective and seek an understanding of the prime mover of
the European mind and behavior and of the consequences for the
people of the world. This project will require a conscious attempt to
develop the multifaceted aspects of an African-centered social

-

theory.” This effort will .also allow the exploration of an African-
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An Afrocentric world view means that the African experi-
ence becomes the norm or the standard of measurement
aqd evaluation. g

-

centered theory of knowledge whnch begins, "I sense and think,
therefore. I-know. ' For the European, to know is always in the form,
| think. therefore, | know.” This body/mind bifurcation has no place
in the African epistemology. Sense perception and reason are nrerely
two sides of the same coin and both have their signuficance .Thus, the
African epnstemology is at once practical and holistic Of particular
importance in the area of research methodology, an Afrocentric
worid view means that the African experience becomes’the norm or
the standard of measurement and evaluation. Additionally, an Afro-

. centric perspective allows the systematic examination of the Euro- .
pead from the African perspective—the origins and persistence of
slavery, racism and capitalism, imperiaism and colontalism, and the

. relationship between achievement in the fields of sciedce and “tech-
nology and the survival of humankind, for example. In this,regard
John Hodge points out that:

The Western emphasis on technological conquest relates di-
rectly to Western racist theoried of the past two centuries

Western man identified progress with technological develop-
ment, with increased control over nature. When he observed
other societies which had not developed his quality and quanti-

ty of technology, he assumed that they must be not as de-
veloped as himself. (This is still assumed today in the notion of
the "underdevelopment wortd.”) Rather than make the gener-
ous and humane assumption that these people had simply
madé a different value-choice, he assumed intstead that they
were either culturally or biologically inferior. He assumed,

based on his observation of himself, that all men (by nature?)
want to control nature, but only he, the Western white man,

was superior enough tp accomplish the feat. He then relegated
.these non-Western. peoples to the “nature” which he sought
to control, and used his advanced weaponry to accomplish
that control. ** .

Fourthly, hnstomally black institutions and Afncan American edu-
cation shouid strongly emphasize research and instruction in science
and technology. as well as the social furictions of scitnce and tech-
nology, i order to produce scientists and technicians who will be
capable of making ethical decisions about present and future techno
scientific developments

African Americans must become conscious of the powerful force
of scientific and technological knowledge in advanced industral
American society, As Habermas observes:

2




The progressive “rationalization” of society is linked to the
institutionalization of scientitic and techmcal development.' To
the extent that technology and science permeate social institu-
tions and thus transform them, old legitimations are destroyed.
The secularization and "disenchantment” of action-orienting
worldviews, of cultural tradition as a whole, is the obverse of
the growing “rationality” of so al action.*s 3

Science and fechnology thus besome critical forces in tectnologi-
cally advanted society,” for thiey shape every aspect of socisty—
political, egenomic, cultura), and educational. AII students are
perSuaded embrace the "£cientific method” and, percewethe world
solely in "objective” terms, while eschewing the Subjectlve Radical
empinicism reigns as scholars, possessing very little theoretical sub-
stance, scurry wildly tg collect data, often acting as if the “facts”
speak for themselves, Students are taught to ignore those political,
economic and cuIturgl/phenomena which cannot be readily quantified
or objectified for that which cannot be objectified is relegated to the
metaphysical and is, therefore, considered unscientific. Yet, there gre
aspects of the scientific gndeavor which are metaphysical. Certainly,

the assumptions upon which any science is based are not tested'.
they are merely accepted.“ Hence, there is the ever-present inter-

action between the subjective and the objectwe As Albert Einstein
observes: —

Scnence as SOmethlng existing and complete is the most ob-

jective thing known to man. But science in the making, science

as an end to.be pursued, is as subjective and psychologically

conditioned as any other branch of human endeavor—so

much so, that the question ‘what is the purpose and.meaning

of science?’ receives quite different answers at different times
+and from different sorts of people T

b3

Science, then, is obviously both objective and subjective because it
‘develops as a part of, and not apart from, human development and
all othér social activities of a particular epoch. Science is mtegrally

rooted in polntncal economjc and cuRural growtt_t and development

-The historian of science, J. D. Bernai points out

Indeed, science has so changed tts nature ‘over the whole_
range of human history that no definition could be made to fit.
Although | have aimed at including everythtng called science, .
the centre of interest. . . lies in natural science and technofogy
. because. . ."the sciences of society were first embodied in
tradition and ritual and only took shape under the influence
and on the- model of the natural sciences. The theme which
constantly recws is the ¢omplex -interaction between tech-
nmiques, science, and philosophy. Science stands as a middle
term between the established gnd transmitted practice of men
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who work for their livin énd the pattern of 1deas and tradi- .
tions which assure the continuity of society and the rights and

privifeges of the classes that make itup.® . '
. The increasing mco/rporatnon by the state of tgqhn#-science in-
creases the bureaucratization of the state in terms of organization.
and furthers the ratiogalization ot society in terms of deéisionomaking
and social agtivity. alo?e m?p"b‘r_tan;ly, in technologically advanced

-

nsciousness. As Habermas points qut: N | . .

Technocratic constiousness refﬁacts not the suﬁder
ethical situation’ but the repression of “ethics” as such as &
category of ife. The common, positivist way of thinkKing renders
mnert the frarme of reference of interaction in ordinary lan-
guage, in which domination and ideology both arise under
conditions of distorted communication and can be reflectively
detected and broken down..The depoliticization of the mass
of the population, which is Jegitimated through technocratic

. . consclousness, is at the same time men's self-objectitication
in categories equally of both purposive-rational action and

._adaptive behavior. The reified models of the sciences migrate
intg the sociocultural Iife-Worjd apd gain objective power over .,
the Tatter's self-undérstanding. The ideological nucleus of this
consciousness_is the elimination of the distinction. between

- the prattical and the technical. It reflects, but does not ob-
~Jectively account for, the.new constellation of a disempowered
institutional framework and systems of purposive-rational ac-

" tion that have takefi'on a life of their own.** ) S

+

The curriculum |1§§H'reflects the technocratic consciousness of

» advanced .technological’society. Students learn that all problems ¢an
be solved by technical means, that is by the manipulation of numer-_
ous “objective” variables. Education, in this Jedard, attempts to
depolitiéize social problems so that conflict can be perceived as a
"matter of management. Education, then, in technologically advanced

knowledge as ideology). !
A \

. In the*hnal analysis, Africian Americans cannot ignore these areas
of knowledge in an era in which scientific and technological knowl-
edge cntically interact with social development. We must not be over-
whelmed by science and technology. While. historically black institu-
tiond must not Be in the business of producing “neutral” scientists,
black scientists and non-scientists should form study groups to
‘better understand the social impact of science and technology with
respect to African Americans. Indeed, science and technology must
be demystified.5 '
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socrety, techre-science takes on the form of ideology—technocratic * "
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society 1s grounded in scientism (i.e., scientifi¢ and technological




Fifthly, black institutions of higher Iearmng and African Amencan_
education must become nncreasmgly future-oriented. Certainly, one
can have a greater knowledge of the past than of the future, yet, one
can control neither. But if black institutions and African American
education are tp contribute to the survival and development of Afri-
can people then futures studie$ is unavoidable. .Increasing numbers

. of African Amencans must embrace a futunstac orientation that will

result in the ‘preparation Jat political, economic and culturat
changeé. * African Americafs must be educated in such a fashion so
that neither they nor th -educahon becomes obsolete.

Finally? the black university and African American
education must intersect with the masses of Afrlcan
. American people.

|

S;xlb&y.\g!;ck umversmes must become centers where students
engage in study of serious and progresswe policy analysis, plan-
ning theory and orgamizing principles. African Americans need to

» understand and appreciate the art and science of decision- making as

well as the political, economic ang cultural cohtexts relévant to the
implementatian of social policies. Not only must existing policies be
analyzed, but also an attempt must be made to influence the de-
velopmént%(,botb domestic Za[»d international policies, particularly

. in the ar of African and Catibbean affairs, as African Americans
contngyﬂe struggle for liberation. In ‘t'his'regard, Marquerite R.

Barpétt and Ndoro V. Vera obsgrver.

The black community, because of its historic position as a col-
lectivity relegated to an inferior place in American society, has
a particularly important stake in the outcome of the trans-
formations likely in the 1980s. Afro-American leaders may,
. therefore, have to reorient their thinking away from dated civil
nghts agendas and be prepared to seize the domestic initia-
tive and to reconstruct options in a policy arena heavily in-
 fluerfced by exbgenous international factors.s?

. F?}’lally, the black un:nversnty and Africdn American education must
intersect with the masses of African American people. There must be
increased interaction between black institutions and the black com-
munities in which they are located. Some of the interests and ideas
of non-student” and non-faculty community members must be
tapped,. and, through university-community seminars, symposia,
study groups and the like, the university and community must be-
come partnérs ih the struggle for African American self-determina-
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_In the final analysis Afncan /‘merlcans must develop and begin to
live & cuRure of stfuggl‘e Hnstorlcally, when white Amenca faced a
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military crisis and thus needed African American Iabor ragial ex-
clusion gave way to economic necessity and black ‘Americans were
given jobs. At these same times black Americans eased their struggle
against racism and capitalism and were susteptible to integration;
When adverse economic conditions subsided, whites again excluded
Afnican Americans from the labor force and blacks took: up the
struggle for self-help and self-determiriation.s* FoIIownng political
and economic gains of the late 1960's and early 1970's, African
Americans again withdrew from the kind of public activism which had
achieved the gains in the first place, as blind faith was placed if black
elected oﬁlcnaa and, eléctoral’ politiés.** Therefore, the need for a
culture of struggle is paramount. African Americans must con-
sciously and constantly struggle against racial oppression, economic
exploitation and cultural/ideologicgl domination. Middle income
status and Ph.D.'s for a few do noWbetter the domestic conditions
experienced by all African Americants. Conscious, constant and com-
mitted struggle by the organized masses of African American people
must be reggnerated and perpetuated. The African American struggle
must become part of a Pan-African world projéct which seeks to
reverse thdse same conditions. No. one else will liberate African
Americans if they do not endeavQr to liberate themselves, and the
African American stfuggle for knowledge in technologically ad-
vanced racist capftalist America will remain elusive. As M. Ron
Karenga points out: « s

To know is to acqulre a responsublmy to act. If we know the
faws ‘'of society and yet don’t move to apply this knowledge, to
actively and audaciously change society, we shirk our respon-
. sthility and deserve .the fate that befalls us. There is no need
knowing the world if we don't move to change it. If we don'’t
practice, preaching is of little use. Ten thousand theories
cannot save us if ,we, ourselves, don't dare to struggle, to go
against the tide ,arfd. do as Cabral urged,—"act audaciously
and with great |nmatlve "56 .
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Underdevelopment, New York. Monthly Review Press, 1970, Samir Amin, Accumu-
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and Undegdevelopment in East Africa, New York. NOK Publishers, LTD, 1973,
Timothy Shaw and Kenneth Heard, eds., The Politics of Africa Dependence and
Developnient, New York. Africana Publishing Co., 1979, and A. Emmanuel, Un-
equal Exchange, New York: Monthly Review Press, 1972.

24 Michael Hechter, Internal Colomahsm, Berkeley. Un-vers-ty of California Press,

, 1975,p 39

25 Anderson, op ¢, Donald Spvey, Schooling for the New Slavery Black Industnal
Education, 1868-1915, Westport. Greenwood Press, 1978,

26 Woodson, p. 134, -

27 Frantz Fanon, The Wretched of the Earth, New York. Grove Press 1965, Fanon
_Black Sk, Wh/re Masks, New York Grove Press, 1967, Albert Memmi, The
Colomzer and the Colonized, Boston. Beacon Press, 1965, Mgmmi, Dominated
Man, Boston. Beacon Press, 1968, Freire, op. cit., Floyd W Hayes, ill, The African
Presence in America Before Columbus, Black World, Vol. 22, No 9, (July 1973)
p 4-22, and Hayes, 'Phenomenoclogy of Oppression The Dominant and the
‘Daominanted—Or, On the Creation of the Negro, paper presented at the Seventh
Annugl Conlerende of the Afncan Heritage, Studies Association, Washington, D.C.,
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Cambridge Harvard University Press, 1981, and Howard Zinn, SNCC The New
Abol:liomsts Boston Beacon Press. 1965, and James Forman, The Making ol
* Black Revolutionaries, New York Macmillan Co,, 1972.

29, Hayes, Preliminary Notes on the Future of African American Studies, ISEP
Monitor, Vol, 4, No."4 (December 1980) pp. 11-14 For a critical assessment of the
black studenf revolt, see W. E. Perkins and J. E. Higginson, 'Black Students,
Reformists or Revolytionartes,” in Roderick Aya and. Norman Miller, eds, The
New American Revolution, New York. The Free Press, 1971, pp. 195-222.
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1973, and Cathy Perkus, ed, COINTELPRO. The FB['s Secret War on Political
Freedom. New York Monad Press, 1975.

31. Maulana Ron Karenga, The Roots of the US-Panther Confiict The Perverse and

Deadly Games Police Play. San Diego Kawaida Publication, 1976,p 4

32 Adolph Reed, Jr., has written a critical asgessment of the Civil Rights and Black

Power Movements. Whie acknowledging that the demise of black militancy re-
suited from the external pacification of the black community, Reed’s majof focus
1S on the corporate agenda which rationalized the Southern social order, and
how this converged with African Americans  historc struggle to overturn South
ern segregation. He argues that a new black elite emerged as a result of a coali-
ton of biacks, lefl-hberals and corporate interests. See Reed, “Black Particu-
tanty Reconsidered,” Telos, Vol. 12, No. 1 (Spring 1979) pp. 71-93

33. A strohg legal argument for the survival &nd development of historically blaék

nstitutions of higher education 1s made by Kenrleth S. Tollett, “Black Institutions
of Higher Learming. Inadvertent Victims or Necessary Sacrifices”.” The Black Law
Journal, Voi, 3, No. 2, 1974, pp. 162-174. An analysis of the impact of public poficy
on biack institutions 1s contained in Lorenzo Morris, Elusive Equality The Status
p! Black Americans m Higher Education, Washington, D:C Howard University,
19%. Chapter 6. See also, Francesta ‘Farmer, “Selling the Atlams Criteria® The
Response of OCR to Political Intefvention in Adams V. Califano,” Howard Law
Journal, Vol. 22, 1979, pp. 417-425, Arline Pacht, ‘The Adams Case. A HEW Per-
spective, Howard Law Journal, Vol. 22, 1979, pp. 427-443; and William Raspberry.,
integration Without Obliteration?, The Washington Post (October 1980) p A-19
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see Wiliam Strickland, The Road Since Brown. The Americanization of Race”,
Derrick Beit, Learming from the Brown ExXpenence”, and Robert Newby, “Desegre-
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38. Aibert Chruchward, The Signs and Symbolis of ;’rimordial Man, London Geo:ge
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universities. See Linkages Formed With Nigenan Schools, Capstone, Voi. 1,
No 30 {October 20, 1980) p. 1.

Altan B Baliard, The Education of Black Folk The Alro-American Slruggle for
Knowledge in White America, New York. Harper and Row, Publishers, 1973, p. 149. .
Basil Bernstein, On the Classification and Framing of Educational Knowledge,
in Michael Young, ed., Knowledge and Control. New Directions for the Sociology
of Education, London: Colller MacMillan LTD, 1971, p. 47.

Kevin Harris, Education and Knowledge. Boston Routiedge & Kegai Paul, 1979,

p. < .
. Moleti K Asante, Afrocentricity The Theory of Social Change, Buft Amulefi

Publishing Co, 1980, John Mbuti, African Religigns and Phidosophies, Galden City.
Anchor Books, 1970, Wade W. Nobles, African Phidosophy Foundations for Black
Psychology, | Reginald Jones, ed., Black Psychology, New York. Harper and

‘Row, Publishers, 1972, pp 18-32, Nobles, African Science. The Consciousness of

Selt, in Lew:s King, Vernon Dixon and Nobles, eds., African Philosophy Assump-
tions and Paradigms for Research on ‘Black Persons, Los Angeles. Fanon Re-
search and\Development Center, 1976, pp. 163-174, Dixon, World View and Re-
search Methodology, n King, Dixon and Nobie, pp. 51-102, Sulayman Nyang.
‘Reflections on Traditional African Cosmology, New Directions, Vol. 7, No. 4
{October 1980) pp, 28-32, and Kwame Nkrumah, Consclenasm, New Yerk. Monthly
Review Press, 1965

There™® an urgent need for a critical dimension in the reconstruclion of ap African
centered soc.al theory. The followmg are heiptul in this project. Freire, Education
for Critical Consciousness, New York. Continuum Publishing Corporation, 1980,
Richard Wright, The Outsider, New York. Harper and Row, 1953, M. Ron Karenga,
Kawaida and Its Critics A Sociohistorical Analysis, Journal of Black Studies,
Vol 8, No €, 1977, pp 125-148, Karenga, "Cabral, Fanon and Touré. Toward an
Atrican Theory of Cultural Revolution, unpubhished paper, n.d, Joyce Ladner,
ed., The Death of White Sociology, New York Vintage Books, 1973, Addison Gayle,
ed., The Black Aesthetic. Garden City. Anchor Books, 1972, John L. Gwaltney,
Drylongso. A Self-Portrait ofsBlack America, New York. Random House, 1980,
Geneva Smitherman, Talkin and Testityin. The Language of Black America, Bos-
ton Houghton Miffin Co., 1977, Dennis Forsythe, ed., Black Rlignatiop and Black
Rebellion. Washington, D.C.. College and University Press, 1975, Marvin Surkin,
Sense and Non-Sense in Politics, in Surkin and Alan Wolte, An End to Poitical
Science. New York Basic Books, 1970, pp. 13-33, Richard J. Bernstein, The
Reconstruction of Soc.ai and Political Theory, New York. Harcourt Brace Jovano-
vich, 1976, Alvin Gouldner, The Two Marxisms. Contradictions and Anomalies in
the Davelopment of Theory. New York. The Seabury Press, 1980, Peter Gutkmd
and Peter Waterman, eds., African Social Studies, New York. Monthiy Review
Press, 1977, Editors of freedomways. Paul Robeson. The Great Forarunner, New
York. Dodd, Mead and Co, 1978, Harry Edwards, The Struggle That Myst Be, New
York. Macmilian Co., 1980, Trent Schroyer, The Critique of Domination, New York.
George Brazller, 1973, and Amilcar Cabral, Unity and Slruggle. New York.
Monthly Review Press, 1979.

John L. Hodge, Domination and the Will in Western Thought and Culture m
Hodge, Donald Struckmann and Lynn Trost, Cultural Bases of Racism and Group
Oppression An Examination of Traditionai Western” Goncepts, Values and In-
stitutional Structure Which Support Racism, Sexism ang Elitism. Berkeley. Two
Riders Press, 1975, p. 38. See also the excellent work Dona Richards, The
Ideology of European Dominance, The Western Journal of Black Studies, Vols 3,
No. 3 (Winter 1979) pp. 244-250, and Richards, "European Mythology. The
Ideology of Progress’,” in Molefi K. Asante and Abdula: S. Vand,, eds., Contem-
porary Black Thought. Alternative Analyses in Soc:al and Behawviorai Sciente,
Beverly Hills: Sage Publications, Inc., 1980, pp. 59-79,

. Jurgen Habermas, Technology and Science as ideology, in Haberm?s Toward

a Rational Society, Boston: Beacon Press, 1970, p. 81.*
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See Leonard Kk Nash, The Nature of the Natural Sciences, Bostope Little, Brown
and Co.. 1963. and Paul Feyerabend. How to Be a Good Empiricist—A Plea for
Tolerance n Matters Epistemoiogical, wn Baruch A Brody. ed, Readings in the
Phiosophy of Science, Englewood Cliffs Prentice-Hail, 1970, pp 319-342 See

‘aiso, Betty Collie and Cari Spight, On the Social Construction of Knowiedge

Poutical Tmpiications, ¢ paper presented at the ‘annual meetng of the National
Conterence of Black Polstical Scientists, Washington, D C., March 1979

Quoted in J D Bernai, Science in History, Cambridge The MIT Press, Vol 1,
1971.p. 30 ' '

Bernal. p 3. The scientfic hield is aiso the arena of a compgtitive struggie for
scientific authority See Pierre Bourdieu, The Specifics of the Scientific Field,”
i Charles C. Lemert, ed., French Sociology Rupture and Renewal Since 1968,
New York Colubmia University Press, 1981, pp. 2567-292.

49 Habermas, 1970, pp. 112-113, See also, Aivin Gouldner, The Dsalectic of Ideology
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and Technoiogy. The Onqins, Grammar, and Future of Ideology. New York. The
Seabury Press, 1976.

vet, it s «mportant to be aware of the fact that Western science is experiencing a
cnisis As M. Wiikins observes., The crisis in science ts only part of a larger cuitural
cnisis. Art, hugher iearning generatlly, politics, egonomics—none of these activities
today is properly related to human needs. all"are fragmented " “Introduction,” in
Winston Fuiler. ed., The Biological Revolution, Garden City. Anchor Books, 1972,
p8 ’ .

A percepuve analysss of the distinction between the actual practice of science and
the very aften confused philosophy of science is found in Nash, op cit, and Payl
Feyerabend, Aganst Method. Outhine of an Anarchistic Theory of Knowledge, N
York: Schocken Books, 1975.

On the interaction between tgchno-science and society, see J. D. Bernal, ‘'The
Social Functiorsot Science 1939, Cambridge The MIT Press, 1967,J G. Crlc:zéher.
Science in Modern Society, New York. Schocken Books, 1968, Victor Ferkiss,
Technology and A\\mer&n Political Thought. “The Hidden Variable /a’nd the
Coming Crisis. | The Revidw of Poirtics, Vol 40. No. 3 (July 1980) pp. 349-387, S E
Anderson and Maurice Bazin, Science, Technology and Black Liberation,” in Rita
Arditti, Pat Brennan and Steve Cavrak, eds., Sciéence and Liberation, Boston
South End Press, 1980, pp. 330-349, Marlin Blissett, Politics in Science, Boston
Littie, Brown and Co., 1972, Victor Ferkiss, Technological Man, New York George
Braailer, 1969, Jacques Ellul, The Technological gociety. New York Alfred A.
Knopt, 1964, Ellul, The Technological System, New York The Continuum Publish-
ing Corporation, 1980, Paul Feyerabend, Science in a Free Society, London. New
Left Books. 1978, Phiip Bereano, ed., Technology as a Soclal and Political
Phenomenon, New York. John Wiley and Sons, 1976, Bernard Gendron, Technol-
ogy and the Human Condition. New York, 8t. Martin's Press, 1977, Herbert |
Schilter, Communication and Cultural Domunatidn, New York M. E Sharpe, Inc.,
1976, Hilary and Steven Rose, eds.. /deology of/in the Natural Sciences, Cam-
bridge. Schenkman Publishing Co., 1980, and H. T. Wilson, The American
Ideology. St¢ience, Technology and Orgamization as Modes ‘of Rationality in
Advanced Industrial Spcieties, Boston. Routledge & Kegan Paul, 1977

Ferkiss.'The Future of Technological Civiization, New York. George Braziller,
1974, Jib Fowles, ed.. Handbook of Futures Research, Westport Greenwood
P?is, 1978, Wilks Harmon, An Incomplete Guide to the Fulure. San Francisco
Bdok Co. Inc, 1976, Frankiin Tugwell, ed., Search for Alternatives. Public Policy
and the Study of the Future, Cambridge Winthrop Publishers, Inc., 1973, Harold
G Shane., The Educati6nal S:ianificance of the Future, Bloomington f’h; Delta
Kappa, tnc., 1973, Phillips Brogks, Armed With Alternatives A Futures Program
for a Liberai Arts College, World Future Society Bulletin, Vol. 15, No 1 (January-
February 1981) pp. 7-10 .

Margueriter R. Barnett and Ndoro V. Vera, Afro-American Politics and Public
Pohcy Priorties tor the 1980s, The Bilack Scholar, Vol. 11, No 4 (March-April
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1980) p 16. See also, Barnett and James Hefner, eds., Pubiic Policy for the Black
Communmity. New York Alfred Publishigg Co ., 1976, John Friedmann, Retracking
America A Theory of Transactive Planming, Garden City. Anchor Books, 1973,
Denis Goulst, The Cruel Choice A New Concept in the Theory of Development,
New York Atheneum, 1971, Paul and Linda Dawvidoff, "Advocacy and Urban
Planning.’ in George Weber and George McCall, eds., Socral Scientists as Advo-
cates, Beverly Hills Sage Publications, inc., 1978, pp. 99-120, Frances Piven and
Robert Alford, "Political Conflict, Urban Structure, and the Fiscal Crisis,’ in
Douglas Ashford, ed , Comparing Public Policies. Beverly Hills. Sage Publications,
Inc, 1978, pp 197{225, David Harvey, 'On Planning the ideology of Planping, in
Robert Burchell and George Sternleb, eds., Planning Theory n the 1980's, New
Brunswick Center for Urban Policy Research, Rutgers University, 1979, pp. 213-
233. G Wiiliam Dombhoff, The Powers That Be Processes of Ruling Class Domma-
tron in America, New York Vintage Books, 1978, Jefirey H. Reiman, The Rich Get
Richer and the Poor Get Prison, New York. John Wiley and Sons, 1979, William
L Zwerman, New Perspectives on Organization, Westporl. Greenwood Publsh-
ing Corporation, 1970, Virginia Ermer and John Strange, eds, Blacks and the
Bureaucracy, New York Thomas Y. Crowell Co., 1972, Manuel Castells, The
Urban Question, Cambridge The MIT Press, 1977, Ralph Hummel, The Bureau-
cratic Experrence, New York St. Martin's Press, 1977, Frances Piven and Richard
Cloward, Poor People’s Movements, New York. Pantheon Books, 1977, Willklam
Scott and David Hart, OrgaMizational America. Boston. Houghton Mitfhn Go.,
1979, Dan Clawson, Bureaucracy and the Labor Process. New York. Monthly
Review Press. 1980, Delbert Miller and Wiliam Form, Industral Sociology, Work
in Organizational Lite, New York Harper and RoW, 1986 Fredrick Thayer, An
End to Hrerarchy and Competition. Administration in the Post-Affluent World,
New York ‘New Viewpoints, 1981, and James Burnham, The Managerial Revolu-
tron, Bloomington: Indiana University Press, 1960,

See, Mack H Jongs, The Responsibilify of the Black College to the Black Com-
munity Then and Now,” Daedalus, Vol. 100, No. 3 (Summer 1971) pp. 732-744, .

Harold Baron, 'The Demand for Black Labor. Historicai Notes on the Pohtical
Economy of Racism, ' Radical America, Vol. 5, No. 2 (March-Apni 1971), and Philip
Foner. Organized Labor and the Black Worker 1619-1973, New York. International
Pubhlshers, 1976 .

The shift from militant politics to electoral politics resulted in the rise of a new
black political glite and the acquiescence to the symbols of poittical effectiveness
on the part of the great majority of African Americans The black community was
disarmed as electoral potics was touted as the only wiable path to black power.
For a discussion and analysis of the symbolic dimension of political behavior, see
the work of Murray Edelman, The Symbolic Uses of Poiitics, Urbana, University,
of lthnois, 1964, Politics as Symbolic Action. Ma rousal and Quiescence,
Chicago. Markham Publishing Company,’1971, and Political Language. Words that.
Succeed and Policies that Fail, New Ybrk. Academic Press, 1977.

M Ron Karenga, "ideology and Struggle. Some Preliminary Notes,” p, 12.
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