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PREFACE:" HOW THIS REPORT CAME TO BE

. R

Dur1ng the summer of 1980 the Los Ange]es Un1f1ed Schoo] D1str1ct
was d1rected by the Court to mon1tor per1od1ca11y its desegregat1on pro-
.cess 'Respond1ng to th1s d1rect1ve the D1strnct assembled an Integra-
*'tion Eva]uat1on Planning Team (EPT) of five experts in educat1on, eva]ua-
tion, and'desegregatlon “When éerm1natwon of the District's Manadatory
"Desegregat1on bus1ng phase was imminent (in April, 1981) the District's
Integrat1on Planning and Management D1v1s1on, in conJunct1on w1th the
Research and Eva]uat1on Branch, asked the team of experts to redirect
planned research toward three other programs in the Los Ange]es desegrega-
tion plan: ‘Year-Round Schoo]s, Magnet Schoolsy and Permits with Trans-

portation (PwT). The obJect1ve of this research was to gather information

. ‘
for program planning and policy makjng. A program of research thus evo]ved)

That research was carried out 1ﬁ'Lo; Angeles schoo]s through May and early
June of 1981. SN . _: o . |

Thus, thNS "ethnograph1c study" was 1n1tiated by members. of the n
Integration Evaluation Planning Team Thkeonsultat1on with-both D1str1ct
Research and Evaluation Branch staff members and those 1nvo]ved in plan-
“ning and manag1ng school 1ntegrat1on in Los Angeles. The work however,
was des1gned and carr1ed out by personnel at: the Center for the Study of
;Eva]uat1on in the Graduate School of Educat1on at UCLA.
A]though the work was nested w1th1n a *‘broader study of PWT and, in

.. turn, research on several other desegregation programs, it was in most ¢




“_hespects»an entirely dischetevendeaVGr. ‘However, (1) the Integhatidn.'
.'hévaluation ﬁ]anning Team djrected thet the four Eshqolé chosehjter !
 this sub- Study»be se]ected from a set bf twenty sampled for question—
“naire research in the 1arger study of PWT; “12) Los Angeles Un1fged T
Schoo1 D1str1ct personne] requ1red“that this study focus on the’social
experiences of students part1c1pat1ng in PwT, and (3) D1str1ct personne]
~~also required that students not be 1nterv1ewed With these except1ons,;:,
the UCLA group had no contact with others 1nv01ved in the desegregat1on

. ‘research. . T L ‘e




' Focus of the Study

o

~ . % .. ’

»INTRODUCTION

P ;
The Los Angeles Unified Schoo] D1str1ct s Perm1ts with Transportat1on -

(PWT) Program allows students voluntarily to attend schogis otMer than

those to wh1ch they would normally be ass1gned on the basis of’ res1dent1a1

=

_locat1on .Buses are prov11ﬁd for those who participate 1n the Program >

PhT began in 1968 w1th 550 student participants. Today, PWT continues as

pant of the District‘s~Vo]untary'1ntegration Program. In 1980-81,.14,743-."

puﬁﬁls'from-l46 "sending schools" attended 74 "receiving schoals" as part

-

of the PWT Program.’ '. ) . o .

Aspects of student participants' ekperiences, and of PwT'Phogramﬁac- '

tivities at four rece1v1ng schoo]s, are described in th1s report The

genera] purpose of the descr1pt1on is to answer the f0110w1ng quest1ons .
1. To what extent are the. students participating in PWT _ L b

1ntegrated into social 11fe at the receiving schools?

What po]ictes, programs , and activities specifically

related to ‘the PWT Program (especially those in support’
' g ) . ' . o~ . _

of PWT students' integration into school social life), . - -

are carried out inthe receiving schools?

" 3. - In general, what are staff members' views on the PWT. ot
| ‘Program? ,
/5" I ‘s
[
] S

N
7
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How Information was Gathered . ~_' S

Information to address these’three quest1ons was gathered dur1ng ex-
tended visits to four schools: Goodwin Avgnue and Bresson Place Elemen-
tary Schools? and Hardwick and Dewey H1gh Schoo]s. (The names used here
‘and throughout this report are pseudonyms.)A Over a period of four weeks,
a-pairrof trained field researchers spent abodt 50 hours each (or.abgut‘
100 person hours ) at the two e]ementary schoo]s" They'conducted formal,
semi-structured. 1nterv1ews with 14, staff members--adm1n1strators, c]ass- '
room teachers, 1nstruct10na1 spec1a11sts, and aides. -Informal conversa-‘~\
tions with 11 others were also held. In addition, the field tedm observed |
’students and staff members act1ons and 1nteract1ons durnng the arrival
andeeparture of the buses; at recess, 1unch, and phys1ca1 educat1o*‘ 1n
halls and off1ces on. the grounds before and after school; and m%f course,
in classrooms. (gn the two elementary schools together,‘12 c]assrooms
-were observed at a variety of times during. the day, for a total duration.
of a little over 16 hours. )

de»other f1e1d résearchers concentrated the1r efforts on the high
schoo]s,' They spent over 50 hour$ in tandem at each site(or, about 110
person-hours in the f1e1d) Formal, semi-structured interviews were con-~~~
~ ducted’ by the pair w1th~a tota] of 28 facu]ty\members, counse]ors, “admini-
ptrators, and a1des.‘ The field researchers also condud%%d 40 informal - ,
conversat1ons with professional personnel at the high schoo]s

" They observed the behav1or of students and staff dur1ng bus arr1va1

and departure; ag Tunch time,»nutrition per1ods, and between classes in

’
-

* See Append1x for a descr1pt1on of the process and cr1ter1a for schoo]
: se]ect1on




They a]so watched band rehearsal

various settings around the two campuses

"athlet1c pract1ces, and adm1n1strat1ve off1ce operations. In addition, the

And, of co&rme they

. . - pair v1s1ted a schoo] art show and a ta]ent show
& , @®

observed classroom activities. (The high school research ‘team, however,

spent little time in any one c]assroom.

Because the number of‘high school

classrooms is large and the scope of campus‘activities is wide the study

~ ®
emphas1zed breadth rather than depth of dbservat1ona1 coverage

Thus some

\
§§ or so classes were observed for per10ds of several minutes, often from

.« the doorways of classrooms.

-

A few class.groups were visited for longer

. per1ods ) . 4 o

Y ~

Both research teams also had Qr1ef 1nforma1 conversat1ons w1th stu-

esearchers recorded interview responses and made records of. ob-

~

dents.-

servations and~informa1 conveFsations in field notes. (No formal observa=

_t1on forms were “used. )

Lo

Between periods on. s1te ‘each field. reseaﬁEh team was "debr1efed" by

the ‘project coord1nator During thes@édebr1ef1ng sessions: (a) the re-

o searchers synthesized 1nfor tion and reported. their ev01v1ng 1mpreSSTons
and ev1dence which ssenfirmed or d1sconf1rmed sthem; (b) gaps in the data
‘ collected to date were ident1f1ed- (c) progressively more specific quest1ons-
were 1dent1f1ed and'(d) pr1or1ty tasks for the next period in the f1e1d
.were set forth. The proJect coord1nator also noted the implicit assump-
N 'tions, b+ ~etc., evi

o

ers'’ feedback on these; and directed the researchers to specific-data-gather-

nt‘in the researchers' reports; gave the research-

-

ing activities_that would cha]]enge the biases and test the assumptions they

N ~

1
S
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held. Thus, “"debriefing" ponfgrences were a means of successively ana-

b ~lyzing the data, of fine-tuning the research, and of maintaining'quality
control.“; A S .

Final ‘analysis of the information 1nc1udéd’review1n§ all debriefing
' ' > i »

tapes (by the project coordinator) and all interview and observation
notes (by tbe.field'téams) in-order to synthesize the data and check ton-

. - v . .
firming'aqs»disconfinmjng evidence for generalizations.

What This Report Is and Is Not
A\

Usually, field researchers who'proceéd'ethnogkaphiéa]]y? devote two- .
to-three times the length of time they spend in the field to data analysis -
acthity.‘ The rgsearchens on this project knew it wouhﬁ not be poséible ‘
to spend that kind of tiﬁe 6n analysis. - (The enfirefig cht*had to be
accomplighed within fiVe-weekS of the day‘thg b(ojegt pootdinator was
asked to do the work.) However, the'researgb team purpose)y chose to w.

"’f, - spend’ as much time on site as possibleQ-to‘ééther.moré data tpan'they B v -
- cduidvdg§cribeg%n detail in a final report.iiAs‘a'conseqhenCe, specific
C unts&;for exémﬁle, of the number of inter!fewées who said~this'or that;.

of the proportion’of PWT students who were sobserved with 1oca1-students‘
here or there, etc.; as'well as extended quotations of respondents, and
¢ e . - . _

other formgfbf preciséAdocumentation, are 1fﬁited in the text that follows.

. *The ethnographic approach is that employed by anthropologists, who usuatly ’
spend extehded periods insthe field, live among the social group they are
studying and, based on field note records, gxamine social 1ife "holistically" -
across many levels of social organization.  As ethnographers do, the re-

. ' searchers on this project kept their eyes apd ears-open, gttended to themes
and patterns of talk agd behavior as'they ogcurred in context, togk. field ., 5
notes, and -progressively refined and focused what they attended to. In :
these ways, the work was "ethnographically. griented.” ‘ '

/




. N . . ‘ N . .
(Time-foﬁbdross-checking counts, selecting large numbers of guotations,

etc., was simply too limited. )Y“But"of coursel, each generalization is

g

u;J ' grounded in the data--and that data is stronger for hav1hg,been gathered

LN : y *
(g1ven total researth t1me) over'anmx1mum time per1od in-a-maximum
']

number of sett1ng4 y - .

Y

A second caveat is cr1t1ca1 f1fty or s1xty hours (the time spent

s
*

at each school) 1s an extreme1y11m1tedamount of - t1me in wh1ch to under~

stand issues as comp]ex as those th1s study entails. Literature on the

Perﬁ?ts With Transp0rtat1pn Program emphasizes that part1c1pat1ng~§tudents
-will have opportun1t1es “to "learn to gef//iong w1th all’ peop]e" and meet
Pi"new friends*"* The Court-defined harms of racial 1so1at1on PWT is- 1ntended
"V T to address, 1nc1ude negative attitudes toward achoo] ,and” tension in 1nter-
-group re]at1ons ;n four school days (the equivalent ofvtheASQ hoors‘ssent
.per school), it {s\pgisible observe the surface of-sooial 1ife. But it

is not possible in that E‘me (espec1a11y given constraints on ‘speaking w1th

_In short, the wor]d -as- exper1enced by students an& staff members in the

fout schools--given the scope of this. study--rema1ns v1rtua11y undescr1bed
B . in the pages be]ow | “ ) o . : é&
Do PwT part1c1pants fe!] that:they have full-access to atl schoo]

T s
(.

e
. See, for instance, the Aprik, 1981 "Dear Parent or Guard1an"’1etter dis-
~ tributed by the School District to parents with children in the Mandatory
“Busing Program, and the PWT Permit Application brochure ("New Schoo]s,,
New Friends") d1str1buted to all students fn May., 1981

, ‘ . . | o
. . » N . A . . .
- _ ] \T\Qik\\. o
o . L . - . L : \ .
‘ « - . . N . /
) . . .- N . i 4 . ’
. T , T _
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programs and act1v1t1es? Do they believe that: they are a cepted as "reg- ‘ :
I / . v
u1ar.members“ of the student body7 ‘What are 1oca1 studen s' att1tudes &1 .

- 'S s
toward "those from other parts of town7 what systems-of belief among staff

members may" actount for the act1onsfthey ware observed to“takegfand not

. o - 2
"to take--with PWT studentqf Such.questions as-these remain unanswered . . |

! - ' .. .
. o

. In short. then, th1s report prov1des a solid p1cture of what appears
\t A
on the surface to be the social exper1ence of PwT students in four schoo]s

-

This pigture (1n conJunct1on with other parts of the JPWT study conducted ’
\theQZLte spr1ng of 1981) 13 a suff1c1ent bas1s ‘for D1str1ct policy- makers -

and program managers to-take’some‘init1a1 steps toward strengthqgmng-the Ry

program' It is a picture which implies clear diy ns for fLrther're-

search. But it is not a pitture wh1ch captures the 11fe exper1ences of

those.who spend their days 1h the schoo]s Many quest1ons rema1n unasked

How This Renort is Organized o B : ’ ' o S\~ .

The findings of the. study despr1bed above are presented in two forms.

»

The first form is that of narr t1ve~descr1pt1on Four v1gnegtes--one on

© each schoo]-—are provided to give the reader a "feel" for the social life »

L4

of PMT students at each schadol. These v1gnettes fo]]ow a "dayo1n the 11fe"“'
'format (In‘fact hoWever, eagh is a compos1te‘drawn From data ‘gathered on

-t

- severa] days, and the classes portrayed are not necessarn]y scheduled in

the order descr1bed ) . _ ' s

Next, the f1nd1ngs are presented-—separate1y for e]ementary and h1gh~» Gﬂﬁ-
~¥

schoo]s--agahnswers to s1x,spec1f1c questions. These are questions that,

Y

C%




«within the defined scopehof this study, policy-makers and program managers
o Va S

, . might ask: . ‘ ‘ ‘r
t 1. Do PWT students seem to have equitable access to and with- ;
‘ in all school faciljties, school-sponsored programs, and

activities?
. 2. Do students participating in PWT interact with other stu-
‘ dents in the receiving schools? (Attention is given to
- when, where, and how). R

3. What are«thé qualities of staff-student interaction in
the school settings?

4. What policies, brograms, and activities for PWT students
are designed and implemented at the schools? i

5. According to the staff meﬁbers at the receiving 'schools
visited, what are the advantages and disadvantages of |
the PWT Program?. - ‘ . _ .

6. What are the recommendations of.the staff members at the
schools visited, regarding the PWT Program?

‘Summary answers to €ach question are presented as "bullets" just
after the questibns themselves. - (The reader who wishes a brief overview
of #hg findings cangSimp1y skib‘over the dqséription and documentatioqa
~which, in each»éase, fo]ldw;) "

~ Finally, a summé}y‘of findings from elementary and secondary schools

| ' together is offered. | .

/N2




PWT AT GOODWIN AVENUE: A VIGNETTE

-

As’the six buses with the PWT students approach Ggedwin'AVenue Ele-
mentary School, they pass through a gquiet ne1ghborhood with moderately-
sized homes. -Homes border the schoo] on all s1des and children can be
seen arriving at the pr1vate school in the next block. Once the buses Al
arrive at the schoo] most of the students can be seen gather1ng their
‘belong1ngs and getting off the bus in a somewhat order]y fash1;ﬁ One
of the three PWT aides réminds a few of the students to ca]m down and
not to push as they get off the bus. Once the PWT stud\ﬁts have“hloaded‘
some wait for friends on other buses to catch up to them and they enter
the school prem1ses e1ther in pairs or in‘small groups.

It is about 8:00 a.m., and ne1ghborhood students beg1n arr1v1ng also.
Some of them walk toward the patio area to stand in line with the PWT stu-
dents to wa1t for breakfast. A few of the students ca]] out greet1ngs to
the principal whe is there to he]p supervise. He returns the1r hellos and
talks with'a few of the students’as they enter the schOo]rgroundst

_ "The lining up for breakfast is an animated event--evidenced by minor
horseplay ard laughter. Most of the students appear to stay_fn the groups
they arr1ved with wh11e standing in line. When they get:their food'some
of the PWT students s1t among the local students to eat their breakfast

« When the students finish the1r breakfast they are dismissed by one :
of the PWT aides who makes sure the area aroknd them is clean before stu- |
dents can leave for the p1ayground.act1v1t1es Th1s resu]ts in a\fajrly |

clean area when the students leave and head for the playground

14
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-The playground and appropriate equipment are evai]ab]e for -the stu-
dents to use}before school starts. Most students participate.in some type
of game but some can be seen standing in groups talking or walking around
“the play'hrea or between the c]assrdoms. The playground area is quite
1arge'so_numerous opportunities are avai]éble fbrvthe students to mix with
one another. Some of the activities that the students seem to enjoy are
‘kickball basketball, volleyball, foursquare‘ hopscotch, jumprope, handball,
and playing on thebi]ungle gym and bar equ1pment

The PWT students and the others seem to mix and play together on the
playground dur1ng this time. ~Some separat1on here is noted in that many
of the boys and g1rls p]ay separately—-the g1rls majnly choos1ng to play
foursquare, JumprOpe and hopscotch wh11e the boys usually play kickball,
handball, and basketball. -But w1th1n these games some'iepdrat1on between
PWT students.and the other students is also evident. There are pockets on
~ the playground wherekoroups, made upjof only PWT students, are pTaying to-,
gether, and in other p]aces groups of Tocal neighborhood students are play-
ing by themse]ves When speak1ng to a teacher about thls matter he comments
that he fee]s there is sbme separat1on‘among the ethnic groups but also feels
tnat the PWT boys mix much better than the girls. The principal feels that
‘ "miXino has been a slow process" becouse some of the PWT students are phys-
ically mJLn bigger than most of the local students; the brincipa],fee;slthis
may cause some intimidation. |

The morning playground activities are brought to an,end by.the‘ringing

of the bell at 8:25. Upon heaningfthe bel1l the students graduaT]ylstop




their play, return the equipment to the resource monitor, and\11ne up at
the1r designated locations to wa1t for their teachers ~ The PWT aides can
be seen urging the stragg]ers on the p1ayg;ound to hurry agd get in line.
As the teachers come ‘to greet their classes most of the students can be

seen standing in two stra1ght 11nes, often w1th boys and g1rls in the same

line. Na d1st1nct separat1ons between PNT students and the others are

noted at th1s time. ¢

At Gaodwin Avenue, PWT students can be seen in most of the f1rst
through s1xthegrade c]assrooms. In the upper grade classes it 1s often
the case that at 1east half of the students 1n the c]ass are part of the )
. PwT praogram. w1th1n each classroom the PUT and the Tocal students appear
to be randomly seated among each other, so that the seating arrangements
do not seem to cause anly undue physical separat1on between the students
Looking in on one of the classrooms the students are qu;etly working
on their'reading assjgnments. Most of the upper grade.students are jnvO]ved
in a homogeneous—group reading p]an so not all ot the students have: their
regular teacher at this time. The students in‘this room are sitting at
threellong groups of tables. ‘The teacher is working with some students
at the'middle table while the others in the room are quietjy working on
assignments. The students with the teacher are discussing a novel which
- they have been reading. This group ¢onsists of White, Black, and Hispanic '
“ students, a1] of whom seem to be paying attentipn and pa:ticipating.
The‘teacher questions/the students about the book and gives them all

equal oppohtunities to respond. The tone in the room is subdued and the

o
N :

A
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students are not given much opportunity to interact while working‘during

this time. When the students do interact it is.usually about a-question\
they\have about the1r ass1gnment ' ‘\‘ o ~ _
,ff “ In another classroom dur1ng th1s same t1me the tone is much livelier

as the students are Tnteract1ng much more. The students are working on

a-math lesson which deals with the-division of fractions. After the teacher

_ h&% reviewed the steps the students are to follow, they begin their assign-

AN

ment.* Both the aide and the teecher walk around the room helping students
individually as they need it.
- aF

The students talk as they\work. At a few points duhing their‘work-'

the . teacher asks them to "hold down the noise" but some continue talking.

~ A PWT girl and a White boy 1augh about something together as another PWT

girl moves over to talk with an ethnically mﬂxed group of girls s1tt1ng in
another part of the room. The teacher reminds the students that their as-

s1gnment is due before recess and this seems to make the students qu1eter

" He asks one of the PWT g1rls who has f1n1shed to go over and help one of.

the local neighborhood students

The teacher comments that he is’ very upset about the stud/)t to-

- teacher ratio. He says he has had 35 or 36 students all year and feels '

the "students have been cheated" because of ‘this. ;
As it nears recess time, the pr}mcipa] intennupts the Tessons in

ach room to make some announcementsiover the schoo]'s intercom. . He ex-
j?&gns the new schedule for the marble area to-the students, asks that

certain classes p1ck up the papers that are outside the1r rooms, and re-

m1nds the students who are"benched" that. they are to go to the med1tat1on
N




room. Th1s s a room the schoo] has set up’ for students to go to th1nk ﬁ
about the1r behav1or \ ‘ . |

when the pv1nc1pa1 f1n1shés his announcement the teacher dismisses

the students for recess.. They walk slowly outs1de in pa1rs and in small

; groups ?f'PwT and other students. As they reach the p]ayground some sp11t

up to .begin p]aylng the respect1ve games of the1r choice.

. At recess the patterns of 1nteract1on are similar to those that occur
4

:during the*before-school pldyground games " The whole school has recess at

*

the same time and students are agle to p]ay where theyﬁw1sh However, once |

the students have chosen a game they must stay there for the whole period.

A popular past1me during recess "dnd 1uhch at GoodW1n Avenue schoo]

.

,.Tﬂs the game of marbles.- Because marbles has become so popu&ar, a special

: area has been des1gnated spec1f1ca11y for the students to play the-game.

ery few, if any, g1rls play in this area but the PWT and local ne1ghbor-

hood students who play here mix and 1nteract quite freely. One of the stu-

'dents from the rece1v1ng school ared reports that 1f it weren't for the

PWT students, marbles would not have become popular He also comments that
the H1span1c students are the best at the game and aré respected for that |
talent. Some of the teachers report that the(marb]es.are quite a problem
in the c1assroom but the game is so popular it isvdifficult to forbid the
students to play. - | |

- No name-ca111ng or ‘teasing between PNT students and other students

is heard durqng the recess period. Some 6f the personnel at Goodwin AVenue -

relate that there was some fighting and name-calling on the playground pre- .
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viously in the year, but with discussions and.discﬁplinahy techniqyes the '

~pnob1ems have subsided.. They feel the atmosphere of the school is much

, /ﬁmproved " N - 7

a

The three PwT -aides are present on the playground a]ong with the prin-
c1pa1 to supervise the p]ay t1me The'pr1ncrpa1 seems to make a point to
speak to both PwT pup1ls and the ne1gh%orh@od students and greets as many
by the1r names as poss1b1e The students appear to feel free to speak w1th
the principal on an 1nforma1 basis when he is out on the schoo] 4grounds.

Upon vis1t1ng another classroom, after.recess, most of the students’

are seen sitting in®long rows wh1ch face the teacher~s desk at the -front

of the room. Thehe are tdp aides, one on either.side of the room, working
N .

‘ .with small groups. of.Hispanic students~/ The rest of_the'students are work-

ing on a variety of reading ass1gnments As the students work ~the PWT

students and the others often speak with those near them either about the1r

'_ assignments or Just soc1a11y A B]ack PWT student and another student who
!

is from the receav1ng school-are- comp]et1ng an ass1gnment together and seem

- to work we]] together. The teacher is available for quest1ons at this time

and sits at her desk so that the students may come to her if they have prob- :

~

1ems. ' o o - .
During the hour the class is workind on theirvyeadind assignments, a
variety bf students approach the teacher with quest{ons or problems. She
responds in English and Spanish as appropr1ate for each student She seems
to raise her voice quite often wh11e dea11ng with tqz students and seems
particularly harsh with the.PWT students. This teacher comments‘that she

has high standards for the students in her class and feéls that, in partic--

,
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' ufar, the PWT stddents’in her class need td be'pushed to atheye at the
Tevel” she feels they should be working at / ” _
~ . Th1s class goes to 1unch at 11:30 a.m. with half bf the schoo] while
- the. other half goes at 12:00 p:m. With the growth in the size of the schoo])
| the principa]_ma1nta1ns that it is 1ogjst1ca11y necessary to have separate
lunch periods. He comments that he is notAhappy‘nith the situation because
-\, the students cannot mix well, but he does split the.grades.sb that the first,
| third, and fifth graders goiat one timé and the.secbnd, fourth, and sixth- ‘

4
grade students go at another.

3 )

At each lunch period the students must stand in a long 11ne to get
the1r lunches from the cafeter1a The head custodian ,acts as the cash1er
during this time which he fee]s 1s a good way to have pos1t1ve contact with .

‘many of the students on a daily basis. The lunch areav1s noisy and active.

~

Most .of the PWT students and the neighborhood students sit by one’anothen

| and talk with each other while they eat. Thereiisdsome evidence at‘goth
lunch per1ods that there are areas. at the tab]es where a droup or two of
PW* students w111 sit each day and 1gnore 1oca1 ne1ghborhood students who |
may sit near them.  However, this does’ not seem to create.host111ty,or ten—’
sion among any_of theAstudents. | - ‘

e ~ As at recess and before school, the students'may again choose whEre

‘they want to play after 1dnch. Because there are-han'asymany students'

on thebplayground now, the games are more spneadrout, the area is less con-

geSted, and more small groups of students can be seen playing together.

: It becomes apparent during ‘this time that-more;interactien‘seems to be oc-

curringibetween-the PWT and ‘receiving-school students at the lower grade

B B | ... . o -




,p]ayground dom1nat1ng a kickball game, while a large group of youngE%

v at the s1xth—grade 1ével. . -

»
.

levels than at the upper grades. Some of the upper grade PWT gir]s can
be found grouped at the Jumprope area pract1c1ng the1r "double- dutch"

Jump1ng techn1ques A group of o]der PWT boys can be seen across the

students (both PWK and 1oca1) are playing a game;of kickball. together.

" One of the teachers relates that he feels that there seems to be more

4 9
rac1a1 g#hup1ng at the s1xth grade level and-less at the 1ower 1evels.

He th1nks that as the R;T program cont1nues at Goodw1n Avenue (this 1s'

“only’ the First .year. of the program there) the groupjng will be discouraged |

- » o

*

After tunch a class 1s seéh tak1ng care of some ‘"once-a- month busf» X

Y @

ness.” The teacher a]]ows his students to change seats once a month and

perm1ts fhem to s1t where they want as 1ong as no one e]se wants. 1t

4

"Spec1f}c rules govern thﬂs process. A student canhot stay 1ﬁ his or héY

usua] seat if another student wants it, and if two students want the same

. seat they "p1ck a- number" to see who gets it. No conf11ctsvor bad feel-

ings arise during th1s'"move." The students are pol1te to each other and
follow the rules that have been.set. As the "move“ s compT%ted it is +

seen that many of the PWT students are s1tt1ng among their peers_who 11ve,

in the local area. . . .

The students sit in six "islands" or groups which consist of six

" students each. The teacher purposely. has arranged his room this way so
that the students are encouraged to interact with those at their "island.".

‘He'also feels that the moving of seats each mgnth is-another good method

for getting the students to mix with each other.

o *
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| the'c]assjwaiks out toward the playground to play softbaii-against

"the buses together

New monitors are pic&iﬁ at the beginning of each month so this s
< Lk R .
ai%o done at the same time as the seat ehanging The. teacher names a

4 J -

'pOSitiqn of respon51b111ty 1n the classroom and the students volunteer

- -~
for the one they want by raising their hand. They are not allowed to

do a job that they have done aiready"durinq the year unless+no one else

wants it. Line leaders, office monitors, ball monitors, president,
ticket monitor, etc., are all chosen. PWT studqhts as weii as neighbor-

hood students voiungeer and are chosen for the responsibilities. .
. e . . . - . .

'The teacher also asks.eagh grodb to pi%k,a}captain'to be. the group
‘spokesperson. Half'ofithe captains turn out }o beiPwT_stddents. The
captains encoqrage their group to quichiy clean up the area dround their
desks SO they'can earn some "points" for their efforts. ihe teacher re-
iates that he has origingted a point system and gives group prizes peri-
odically for the groups that have the most p01nts He»feeis giving group
points insteadfof indiViduai p01nts encourages the groups to unify and
work together, thus aiding 1nteraet10n and persona] relations.

‘As each group has cleaned their area the president dishisses the .
class to goroutSide for physical education. The class walks out in pairs
and small groups'some of which have acmix of PWT and,other students. As

nother

class, the primary studentsPare being dismissed. ' The primary PWY¥ students
gather at a corner of the'piayground with the PWT aides to play _hiie '

they wait until the older PNT students are dismissed so they c_n leave on




The softball game is quite 1iveTylandfmost of the students seem en-
thusiastic about -playing. No hosti]ity oh name ;a[lfng between the stu-
. dents is<evident and the only arguments that arise are agput how many outs :
* " there are, the score of the game, and the Tike, 'Not all of the students-
| are p1ay1ng the softba]] game A few of the PWT gir]s in both ciasses
have opted to p]ay Jumprope instead and they are off to one s1de p]ay1ng
" by themse]ves. Another group of g1rls who are Trom the Tocal ne1ghbor- -
'hood play hopscotch nearby A N
As the time nears 2:20 p.m. the teachers instruct the1r students to
| neturn to their rooms and get ready to go home. They are d1smlssed at
that time and walk toward the front 6f the school. Most of the PWT stu-
dents hurry toward the huses that arealined<up waiting'forvthem at the
school entrance. The printipal is out in front of the'sehool supervisf
ing the students and saying goddbye'td them. @ne-of the doors of one of.
the buses is broken so the students who ‘normally r1de that bus must go.
home on one of the other buses They comp1a1n as they get on the other
bus. , The bus dr1ver yells at them to sit down and be qu1et /? they can
leave. o o ' o o~
The t1me 1s a]most 2:25 p m., and the buses begin pulling away A
PwT sgudent comes running out from. the school grounds as h1s bus leaves.
A few local students shand w1th him and tell the principal the PWT stu-
dent has m1ssed his bus. As they stand there trying to dec1de what to
do"the bus returns for the student// The pr1nc1pa1 comments that one of

the other PWT students probably had rea11zed the boy was not on the-bus

A Y




and had info}med the bus drivev The principaTLis quite upset that the
- v \

lgjkpus left a minute or two-early and feels that t“e drivers shou1d be more
flexible about'the departure time since the students are on]y given five
m1nutes after schoo] is dismissed to get on the bus. But he is glad the

-PWT student is on the bus now and on his way home .
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u The buses w1th the PWT students approach Bresson .Place School frém
' the busy «four- 1ane bou]evard}that borders one s1de of the sc!po] They
7™ , turn onto Bresson Place and stop in front of the school. The¢s1ngle :
' fam11y res1dences across the street from the schoo] are sma]] but well- :
kept w1th 1arge shade trees and nice 1awns. S1m11ar homes border the

. \ It is 8:00 a.m., and the custod1an arrives to open the main gate

v

'school on ‘three sides.

‘ 'lfor the handful of’ students who have come from the ne1ghborhood area and
for the PWT students who are waiting on the buses. As the gate ‘is o;ened
s the buses unload one at§a tame " Buses-with "sate]]ite“ students arrive
-at this t1me a]sof Some students head stra1ght for thé gate while others
ho]d back, seeming]y, to wait for students who are on the other buses,

Most of the students walk ca]m]y onto the schoo] grounds in pairs or small

groups. Others‘Jumpyexc ly off the buses and run through the -entrance - .
" to the breakfastvliné.. The one PWT-aide fo]]ows them to the_area'as the

buses depart.’ N ‘.' , 5w

The students in the breakfast 11ne are an1mated and ta]k Toudly wh11e

they are’ wa1t1ng to get the1r food. Some stand in groups and'a few PWT |

boys are playfully push1ng and grabb1ng each other.. The' breakfast. 11ne

-moves rather quickly as the students get the1r food and sit at the tab1es

in‘ the covered pat&g area.. . “/ D

- The pr1nc1pa1 comes from the office area at thvs time and beg1ns to

help the PWT aide supervise the area. He moves over to where the boys

0. -
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are st111 p1ay1ng, Asks them in a f1rm mahner 'to stand in 11ne, and

.~ then gu1des thenr th‘h1s hand to show them where they shou]d bé. The

11ne seems to become qu1te order]y w1th the 1nf1uence of the\pripc1pa1 s .oi

.presence - =: . L “ '*l B
A " Other students from the ne1ghborhood have arr1ved and this now makes -
| the area qu1te loud and busy. Many of the. students at the pat1o tab]es '
are PNT or sate111te ch11dren;'but some ne1ghborhood students a]so bene—

fit from the free breakfast program. The students seefl to mix to a cer-

.'*~‘; \ -

ta1n degree dur1ng this period by si t1ng together and talking. w1th each
other Some separation 5-by age and bywrace--appears evident. Groups of
younger ch11dren congregate together and groups- of ch11dren from tH@’same
culture appear to cluster somewhppt in different areas. One of the teachers

comments that she thinks that the H1span1c satellite students seem to be

,‘ e

‘most isolated at the schoo] because of the 1anguage d1fferences
. As th%\students f1n1sh their food they move to- the p[ayground area.

‘ The pr1nc1pa1 and the PWT aide® continue to mon1tor the pat1o area by tell-
ing the students to keep: eat1ng and to p1ck up their trash as the bell is
‘go1ng tor ring soon Even though the students are rem1nded to d1spos;b\f
their trash, much of the patio area is littered. T : lﬁ\a

As the time nears 8 30, a.m., a bell rings- to warn the students schoo]
is almost ready to begin. The first be11 is the1r warning to get ready
and to col]ect their things, get dr1nks of water, use the restroom,. etc
Some of the students have been playing on the jungle gym equ1pment play—
ing hopscotch\mon wa1k1ng around the schoo], but most are stand1ng on the

playground in groups ta1k1ng and laughing w1th each other., As the final
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. bell rings the students 11ne up with their classes in their designated
spot. The PNT.aide hurries the last stragg]ers away from the breakfast
area-and tells them to Tine up with their classes.

The teachers eome to greet'their.studénts and most of the classes
~walk in -two single file lines to their rooms. No noticeable separations
between PWT students and the other students are evident during this time.

PWT students can be found in almost ai] of the "regular" classrooms
at Bresson Place. (Bresson Place also serves a number of special educa-
tion students ) Few c]asses have s1gn1f1cant1y more PWT students than
any others and within these classrooms the PWT students dre seated among

4

the other students. Because of the seating arrangements, ]1tt1e separat1on
of PWT stud?nts trom the others is apparent. v

Upon egtering one of the c]assrooms the students are seen to be
seated in four 1ong“rows and are in two main groupings; To facilitate
instruetion, the second graders are on one side of the room and the third
graders are on the other. The teacher speaks to the class-in Spanish
and in English as many of the students here are part of the satei]ite
program. The teacher re]étes later that having a split grade class is’
difficult and the fact that there‘ere many Hispanic children in the class
wﬁo speak very little English makes it even more difficult. V

Some of the students are werking with the teacher on a long-division
lesson. The others are working.quietly oh their spelling assignment.
The teacher asks a question about a problem she has putfon the board; a

PWT student is one of the first to raise her hand to answer. The student”

is called upon and“gives'the appropriate answer and the teacher compliments




*

her. The teacher calls on a variety of students for the resf of the
problems, both PWT and others. |
. " As the math lesson is completed the teacher assigns some problems
for other students to do. As they begin the teécher turns to work with
the'other students in the class. Some of the students who are now work;
ing on their matH assignment interact periodically with others around
thgm. These interactions are uéua]]y concerning suppiies or about the
;ésignment._ The -teacher has tb turn around occasidna]Ty to ask the stu-
dents to be quiet. The PWT students in this class are seen té]king Qith
“the other students in fhe.classibut are also seen getting up out of thejr
' seats‘to talk with PWT counterparts.

Looking in oh another classroom at Bresson. Place reveals a somewhat
-different situation than the last classroom deséribéﬂ% The classroom is
JoUdér and the atmosphere is muéh more active. In this room, most of
the stuéents are seated in small groups at clusters of tables, and PQT
participants énd others are together. A few fndividué]s; both White and
é]ack, are seated at their own™tndividual desks to one side of the room.

The students are working on copying reports ngé §ubject of their
choice. The teacher monitofs the class by walking arouhd from table to
tab]é answerihg questions as they arise and complimenting the students
on their work. This‘teqcher seems open and friendly with the students
which apbears‘to encourage them to be the same. The studerits work on

w

their assignments but at the same time converse with.ong\fnother in a -

friendly manner. No unhappy expressions or scowls are hoticed in the .

classroom.
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As the time approaches 10 a.m., the teacher tells the students'it
is time foh recess and‘apologizes tor not noticing the time sooner. The K
students immediately put their materials away and malk outside, talking
with each other without apparent regard to local or PWT status. Most of %
the students leave 1n groups of t:o or three and wa]k toward the playground
Thé playground is a 1arge, asphalt-covered area enclosed by a ta]]
chain-1ink fence. Because the area is large many different activities
}can be seen on the playground at any one time. §Bme'of these-include:
volleyball, handball, hopscotch,'kiCkbail, jumprope, basketball, bar
equipment and fbuquuare. The students are allowed to play wherever
they wish and can move freely about the playground 'They may check out
equipment from the equ1pment monitor to facilitate the1r games.
For the most part, the PWT students mix, interact, and play with the

other students during the recess period. The handball courts, some of

the-kickball games, and the volleyball courts appear to be ,the games where

both boys and girls and PWT and non-PWT students play together most often.
However, some sebaration amohg the students is‘alsb apparent at this
~ time. Groups of PWT students can be seen playing by themselves and groups
of rece1v1ng school students can be seen p]ay1ng alone as well. when
'speak1ng to the principal about this matter he relates that he feels there
'st111 is somewhat of an "isolation problem" at the school; he also has -
noticed separate groups on the playground.
No cr1t1ca1 1nc1dents such as f1gﬁts, name- ca111ng, or teasing are

seen Or heard on the playground.- The PWT aide and two or three other

- .
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A aduTts superuise the students during the recess period. ;The aide feels -
that the presence of more than one adult on the yard has he]ped reduce

: the prob]ems and f1ghts she fee]s were prevalent at the beginning of the
year (Other staff members also reported that inter-ethnic tens1on and
fights were more frequent early in the year, and conf1rmed that such in-
cidents are rare now.) ’

When the bell r1ngs most of the students line up in the same" p]ace

that they had ear11er in the morning. Some of the upper grade students

‘1fne up with-different classes because.they participate in homogeneous
(or "departmenta]fzed") reading groups and‘are not with their regular
teacher during this time.

-

Upon' entering one of the classrooms that serves students in the

_ : : . 3
s ‘middle reading group, it is jmmediately noticed that the room is very
v l ' .
N quiet. None of the students are talking. The teacher is sitting at a

desk dt the front of the room while the students are sitting in three
large groups of tables placed in 1ong doub]e rows. The students are

scattered about the tables $0 that few of them are sitting 1mmed1ate1y

v

next to another-student.' (Usua]]y a chair or two is in between )

‘ | Some of the students are working silently on a written ass1gnment
while'a small group of students are taking turns reading~a1oud.as the
teacher listens. There are approximately five PWT students 1n this
room, three of whom are in the group read1ng with the teacher. As the
students f1n1sh read1ng the1r part of the text the teacher either com-
ments on the1r reading or asks questions about what they read. The stu-

_dents respond in quiet: tones. It appears, in genera] that this }gacher

‘4._..24‘ 30 . |




<

does not comp11ment the students very often Indeed, in this 1esson

the Black PWT students are cr1t1c1zed for the very same read1ng errors

3

that are over]ooked when other students make them.

Another c]assroom which is also doing readingiduring'this time con-

tains the students who are working at a lower read1ng Tevel. It appqirs
that there are a few more PWT students here than in the other c]assroom
The’ atmosphere is a busy one, apparently.because of -the nature oflthe
téacher's style and the activities that.are going on, The'teacher is -
work1ng with a group of about 12 students in the front of the room.

- Others are at their seats working individually while st111 another group
s work1ng on correét:n;_an\ass1gnment with a peer tutor at the back of
the room. Again, PWT part1c1pants and 1oca1 students are mixed and n- ﬁ

teracting easily.
<

The'fnteraction in both the front and the back of the room is lively.

The teacher calls on and compliments each of the students in her group

as they read the senten;;\tha£iphey have written using their new vocabu-

/ ,
Tarly words. The students help each other at the group sess1on Most of

the students are at the1r seats on task but some converse while they work.

Th1s teacher had been transferred to Bresson P]ace as part of the
Distr1ct s progran to 1ntegrate school staff Th1s is his th1rd year at
the _school but he is hoping to return to the downtown area next year be-
cause it is much closer to where he Tives. He fee]s that part of his
effectiveness is due to the fact that he lives in the genera] area where

PWT students live and can eas11y contact their parents "He f1nds most of

the parents of the PWT students to be support1ve of what he is doing but
‘ ' ' ~ ; ) ‘ :
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feels that some parents often do not have the time or knowledge'to help

’rhe1r children. The'teacher attempts. to remain in contact with the parents

'cont1nua11y throughout the year and ma1nta1ns that they do try to help himw :

. when he calls. (Other teachers spoke of ca111ng the parents of PWT stu-
dents, but the contacts made by this teacher seemed more frequentc)
\\\ Lunchtime is at 12 noon. Previousfy it had been at 11:00 a.m. o but
part]y because of the PWT program, the staff dec1ded to change the t1me
) that they would have more time for basic skills 1nstruct1on in the morn-
ing. The teachers fee] that all of the students benef1t from this’ change
When the students get their 1unches they move to sit in the patio

area at the tables, or on the lawn which 1s\nearby ' A]] of the students
1n the schoo1 eat 1unch at the same time so the area is qu1te congested
and no1sy The PUWT a1de and a’ coup]e of other adu]ts move around to mon1tor
the students and respond to prob]ems as they occur.

| \\//// The students sit in patterns similar to those in the breakfast pro-

| g

ram, but s1nce there are more students during lunch, they are seated

~with more to a table than at breakfast. This seems to increase the amount )

on the lawn and 1t appears that some racial separat1on is ev1dent here.
Groups o; two ar three PWT students cluster together Taughing and ta1k1ng
while smal] groups of local or sate111te students eat in other areas. No -
antagonism or tension is noticed between the students as the groups appear
rather to ignore each other at th1s t1me | -

As the students f1n1sh eat1ng they qu1ck1y d1sperse to d1fferent 4

[T
N
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of interaction that now: 0CcuPs in the patio area. Some students are sitting

LY
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areas of the playground. As at recess, the students may—play where they
want and with whomever they want *The lunch games and the makeup‘of the
groups within the game areas 1ook similar to those at recess, w1th PWT ~
. and non-PWT students generally playing.together. The pr1nc1pa1 comes out.
per1od1oa11y to scan ‘the lunch ‘area and-the p]ayground to help thé other"
¢ adults mon1tor the act1v1t1es

After 1unch a class of s1xth grade students can be heard singing
songs that they will be perform1ng at the1r culmination program -The-
teacher p]ays the guitar as accompaniment and is encourag1ng the 36 stu-
dents in his class to sing louder. He k1ds the students at t1mes by say- ‘
ing he cannot hear them which results in the students s1ng1ng louder As
they s1ng the teacher comp11ments students 1nd1v1dua11y on their s1ng1ng,
both PWT and other students are singled out for his positive remarks A1l
of the students sing andlseem to enjoy the activityr :

Part of the program will include square danc1ng so the teacher in-
structs the students to go to the aud1tor1um to- pract1ce The students
qu1ck1y and exc1ted1y ‘rush over to the aud1tor1um Some of them comment
how much fun it is to dance and ‘they move into pos1t1on w1thout be1ng to]d
to by the teacher. The ava11ab1e pos1t1ons fi1l up qu1ck1y¢w1th.enthus17*

~astic students. | | o |

As the.musie begins, PWT students‘are seen to be partners with local
students. No isolation or_ rac1a1 groupings are ev1dent on the dance floor.
No hesitat1on or complaints are heard about partners. Most of the students

. : ¥
. take turns dancing and sitting out so that most students get-a turn, A

Lo
o
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few of the students have chosen to sit out and not dance. A group of
H1span1c girls s1t to one side of the room.
them a coup]e of times to join in, but a few do not part1c1pate at all.
Th1s teacher 1nd1cates that danc1mg and mus1c are 1mportant act1v- .
jties in his room. He feels thege act1v1t1es g1ve the students opportune

ities to have fun together and encourage them to 1nteract which cannot

@

.always occur as éasily during the academic 175truct1on ' _ )

The teacher

\‘K\\\_~§4n; The students have about 20 minutes before d1sm1ssa1 ’
tructs. them it is time for physical educat1on Most of the students

girls.

* while others s1t and ta]k

it to the PHT student before it is time for the bus to-leave.
. S

move to the- basketball area where they start a game of boys aga1nst glrls.

_ They make up two teams of five each w1th the teacher playing with the

The extras sit on the sidelines watch1ng the gare and ta1k1ng
They rotate into the dame per1od1ca11y, PWT students play on.teams w1th
the other students and appear to join in wholeheartedly. About 10 stu-
dents who are not playing basketball are perm1tted to engage in other
activities on the playgrour" A few are p]ay1ng at the handbaH courts
Aga1n, a small group of Hispanic girls are
off in a sect1on of the p]ayground conversing and they seem to 1gnore the
activities of" the others. o |

The time nears the 2:20 p.m. d1sm1ssa1 so the teacher 1nstructs the

students to return to the class to get ready-to leave. Many of the stu-

+

dents walk with the teacher to the room talking and jo§1ng with him. As

the teacher nears the room kg remembegs'he has promised to'photocopy,sheEts

’ . . i R .
of music for a oouple of students. "H hurries to do'this so he can give

b

.

® 34 - 7

e R e b KA L e

The teacher encourages o

L

LU




\5‘
? The other upper grade sPudents surge out of their rooms toward the
school’s main gate. . The 10 or so pr1mary gnade PWT students at Bresson -
Place have been waiting with the aide in one of the schoo] 'S bunga]ows
since their 1:30 p.m. dismissal so both sets of students can leave together,
The PWT students move quick]y toward the buses lined up in front of the
scheel.' Sohe are Walhing with students from the local neighborhood and
say goodbye qhick]y as they get on'the bus. The pr1nc1pa1 as well as |
“another teacher are out to supervise the d1sm1s$al As the time nears
2: 30 p.m., the buses get, ready to 1eave " The sﬂbdent who has beenAwait-f
- ing fo; the sheet of music to be copied yells to the bus driver and runs

,': to the bus. As he enters one of the’huses, the first bus pu]]s away from

the front of the school to beg1n the ride home 4

. . -
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.PWT AT HARDWICK HIGH: A VIGNETTE

‘a

Hardw1ck High™ School has been receiving students through the PwT
p}ogram since 1972. This year, of the school's 2276 students 881 are
partfc%pantsvin PWT.: Some 823 of these students are B]acsttudents who ;
,.would otherwise attend high schools'in their 1oca1'areas' Asfan and |
' H1span1c bus r1ders number ten and twenty- seven, res;ect1ve1y The\
greater number of PWT students ride the buses that the District prov1des
as part of* the program, but a few do‘dr1ve cars from ‘their homes in Cen- i g
‘trai, west, or South Los Angeies. | |

Today, as usual, e.~uses'begjn_to arrive in front of Hardwick at
7:30 a.m. Most of the young\peoble who'get dgf are sty]fshly dressed

and immacu]ately groomed.  They walk toward the pav111on, or covered eat-

. ing area, near the quadrangle. Sma]T groups fonn and students chat. Others

have breakfast or a snack as they await the Per1od Onp bel] at 8:20 a.m.

. AY
. Al e1ghteen buses-do not arr1ve at once. As a bus rolls up, its

gccupants. join fr1ends in the shaded area#f the pavilion. C

_By 8:00 a.m., ‘students who,}ive in the nearby c;;nun1ty-have begun
to-arrive Gen€rally White and "Angfo," they are.fdk the most part more
casua]]y dressed than their fellow students fnym across town ’

As the Tocal students enter the quad, they gather w1th fr1ends from -
the Hardwick area on the grass, on the porch steps, and*ether areas out-
side the pavilion One'White stydentlleaves the food line with a snack, @
walks past the pavilion to a spot in the sun, and s1ts down with several

- G§\\
, fr1ends - A Black students waits in the line, makes his purchases, and. ®
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joins three other youﬁg~B1ack men at a nearby table beneath the pavilion.
.. Such choices recur: other Black and White students follow the examples

of thgse two. Only a few of the local sfudénts mix with PWT participants

in the‘shade of the coveréed eating area. Simi]ar]y; ohly'a scattering of;'

‘those who arrive by bus mingle in the sun with ]oéal‘sfudents. |
Repeated observation and convérSatioﬁ with Harwick faculty members

confirm that the pattern which hds unfolded is a daily routin?. Over-

whelmirigly, PWT students gather under the pavilion while Jocal students‘
. -~ 5 . "

N N 2 y » -~- » » \ B
choose other areas nearby. Their separate territories, of course, are -

informally definéd; sustained ad hoc. But they are territories'nonethgr_

- -

' less. Thkohghout the'da%, qyring~breaks‘éndﬁat lunch, local students qnd
- * B o ' o
those in PWT reéturn to these same, distinct locations.

‘Staff members express varying perspectives on'the,scene. -One teacher,

o

‘commenting !hat the school needs to de more for the "self-worth" of PWT
- participants, points out that they: |

need the chance to be able to socialize with each other

hen they first arrive. There is nothing wrong with T
getting off the bus and sitting around with people they

sant to know. This is an effort to 1ike who they are. ’

The remarQ!’of another suggest a différent set‘df conCErns."Recalling

a time Qhen students were- admitted to the building upon their arrival and .

v

‘ thinking of days with 1éss.p1easant we;ther, he éemarks,‘"These kids have
/<.no place to go when they get here," then adds, "They donft'want breakﬁé%t

and buy stuff that is not nutritional.".

In any casgtﬁghe studénts in both areas appear at éase,,chatting.
- and eating,asvthe first bell of the day rings. . |

»

The hallway by the administration‘building is busy with‘studeht5~en—

k4 . e P




- | : route to and'frOm thecounseiing,attendance and administrative offiees.
Four B]ack women, THaison aides who have come on’ the buses with PWT stu-
dents, are at work in the attendance and hea]th offices, and in the Ti-

. brary and textbook r%om. (Eariier in the year, the aides from PWT stu- -

dents' communities were assigned briefly to math classes in order to
fprovide'students with jndividual help. There was some statf interestﬁ
too,.in the aidesi functioning in a disciplinary capacity in C]assrdoms.
Ultimately, however, the”aides were given.cieripai responsibiiitiesf One
administrator indicated that office-work--particuiariy keeping_traék of

Aattendance--was 1ncreased by the PWT enrollment.) o .

' Students out51de are wa]king in two's and three S to Period One .
classes in bui]dings that surround the quad. ‘Two tall PWT students head
toward the locker room with theiP gym bags.” A Black couple moves along

.1h the opposite direction{ Two local students hang over a second-story

ai]ing to call to another PWT and local students are, predominant]y,
in separate groups, but they nod and speak to one another as they pass.
And there are clearly exceptions, near the door of one c]assroom a multi-
ethni group stands coversing prior to the tardy be]].

/,/ . ‘ Soon, a few brief‘announcements.are made over the pupiiciaddres

- system. They pertain?to election.returns and schpiarship news . (It be-

comes apparent 1ater'that ajPWT_student has cdntended-unsuccessfuiiy in\

a run-off for school office; while another hasjbecome'a National Merit

finalist.) | | B |
Period-One is under way An "R-wd'Engiish class (baSic readind and

writing) is setting down to work Thirteen students are present today--"

all of them PwT students In au. S History course 1abe1ed JIR" (for re4 ,
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med1a1) on the school sfhedu]e, 18 young peop]e are laughing as one g1r1
dom1nates the scene Of the 18 p?ésent all but one are enro]]ed at Hard-
~wick through PWT. Th1rty four students are busy read1ng 1nd1v1dua11y at
their seats in a tenth grade honors Eng]1sh class. Th1rty one are from
‘the nearby area while three appear to be PWT students |
G]anc1ng 1nec1assrooms dur1ng Per1od One and throughout . the day,
'course schedule in hand, it appears that many, 1f not most, PWT students
are tak1ng "bas1c" or remed1a1 courses. Some are enrol]ed in honors sec-}
t1onSJAnd more advanced col]ege preparatory courses, but the number seems

N

smal] )

A It 1s, of course, 1mposs1b1e to know the academic backgrounds and
capab111t1es of the PWT and 1oca1 students as one looks through c]assroom
doors Their backgrohnd and the educat1ona1 and- pTacement pract1ces they
have exper1enced rema1n 1naccess1bTe to the observer. - The patterns. of
c]ass enrollment, however, do raise questions about the academ1c exper-

iences of PwT students hefe and, perhaps, at other rece1v1ng high schools.

More to the po1nt here, theSe course enro]Tment patterns must 1nf1uence

the opportun1t1es PNT part1t1pants and other students have to get to know T

one another in class. . g
, , )

Exceptions to the pattern noted here do present'themselves. Further

on, yet another tenth grade Bnglish class is qu1et1y comp]et1ng a seat-
~ work ass1gnment Here, 10 B]ack and 16 White studegts (1nc1ud1ng two of
H1span1c background) are scattered at desks throughout the ﬁoom
Fol]ow1ng Period Onme and a second class per1od a be11 signals time

0

for the nutr1t1on break.v Students hurry'to the pavilion and quad and

5
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. As before schooT the PNT students |

f1nd places to snack and soc1a11ze
’ congregate in the pav111on, 1oca1 students s1tuate themse]ves bn the
grass and- e]sewhere nedrby. - o | . A
One group of B]ack youths start a basketba]] game on an ava11ab1e
court near the gym, wh11e a few athers’ stand near the Boys" Phys1ca1 ‘Edu- .
~cation Office. Yet another c]uster of PWT students forms outs1de near-a-
men's restroom in the gym bu11d1ng Among at least some staff members, .

this restroom is v1ewed as a "hang out“ for PWT maTEé3?1oca1 students f?e—,

terr1tor1es ot

e

Again, .there are some few except1ons to the separat1on of PHT. and

Jocal students. And nowhere, dur1ng the nutr1t16n break or at any other

<

‘t1me, are there observab]e instances of conflict or any pa]pab]e tension
'w1th1n the student~body, Everyone follows his or her pursuits. am1cab1y
The Peniod Threexbell sounds. Students head off to their next c1a§ses
as hefore. Social interaction appears to be largely wtthinaghoupsdof PWT
' and local students. . ’» - | |
As one group passes across the campus, they d1scuss whether to attend
adsehool.dance. Some comment that on]y B]ack students will attend others
'dgay that it depends on the music-to be played. ﬁccord1ng to the latter,
if the student disc jockey pub11c1zes that "rock" 1s to be’ p]ayed White
- students w111‘attend If the disc jockey advert1ses "sou] " the group in
attendance w111 be B]ch The casual remarks of other students to one.
L another seem to confirm this Judgment The perceptlon of sfudents seems .
, genera]]y to be that schoo] dances are not'attended by'substantﬁgll%{
mixed groups:ﬁ o “ - | o ~

$ .

‘quent anothEr. This seems to be another instance of informal but d1st1nctﬁf‘.
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By Period Four, buses are beginning to leave the campus, making the

Toop on the street in front of the school. Some of these take students
to vocational courses at the Regional Occupation Center. .Others return
PWT narticipants to their drgprqtf points. For them, the school day isz
,over.‘ Lo |

" For those who remain on campus for lunch, the-nature of activity is
similar to that enactee before schoo] and during nutrition. -The_campus‘
is officially ctosed and it;seems that most students remain on its’grounds
during lunch. It’see;;\Easy to leave and>return; however, and at least |
a few students do so. (In the past, there were cemplaints by local mer-
chantS'anQ'residents, who reponted groups of Black students 1nha nearhy
shopp1ng area These compTaints have subsided.) - |

: Per1od Five and S1x follow. It is d1ff1cu1t to v151t any one c]ass-'
f room for very long: there is much to see and hear and only a short time
fo% visiting. In art, sh0p, and s1m11ar c]assrooms,'students work on -
-various proaects PWT and local students chat with one another as they
work. In a contemporary compos1t1on c]ass of 23 students, 11 are Black,
11 are White, and 1 is Hispanic.. A young:Wh1te woman enters.a bit late,
and a young Black man, one seat in front, turns tq say "Hi" and exchange
a few words. Casual social exchanges such as this one seem more frequent
in classrooms. They suggest that when c]assroom entollment and teachers'
styles permit, PWT and local students do become acqua1nted Closer fr1e¢ﬁ-
ships may sometim s evolve. Severa] staff members report dating 'between.
PWT students and hose ‘enrolled from the local "area. -

Outside the efiforts of the Human Awareness Club (which reportedly

reaches no more than 50 or so students) and the efforts of»individual

~




’teachers in their own c]assrooms, Hardwick seems to have no policy or
‘specific program aimed at encourag1ng the interaction of PWT and local
students Whatevér experiences they gain with one another, it seems,
- occur as a. result of 1nd1v1dua1 1n1t1at13e and co presence in the school
A visit to the gymnasium in the afternoon finds: students v1ew1ng a’
videotape of an invitational dance performance given yesterday by their
Dance Production Class for advanced student modern dancers. Both PWT
and Tocal young people are in the class. Each attends to the perform-
ance on the screen | -
The schoo] day draws to a close with the end of Per1od Six. All
'but the “1ate buses" depart Many PNT students rema1n to part1c1pate in
| ath1et1cs, or cheerleaders, and in drill team and other after school,’
-extra-organized curricular activities that ‘Hardwick proy1des. Those- who
. remain take evening buses, a sufficient numbﬁgaoi:whieh the school ad-
ministration werked hard to secure. For the students'whe ride_them, the

school day ends when they arrive in their home communities at about

\7:30 p.m.
.
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’ " PWT AT DEWEY HIGH: A VIGNETTE
v

Dewey High School has been a receiving school in the PWT Program.‘
since the early 1970%s.  Some 331 of the school's 1872 students this year
attend through PWT, About 200 of the PWT students are'B1ack, coming fhom-
schools 1n the South and Central Los Ange]es areas. They aré9joined by
c48 As1an and 72 H1span1c students, who travel to Dewey from h1gh schoo(”
in East Los Angeles. These part1c1pants in PWT join an ethn1ca11y mixed |
student body--one which inc]udes“rough]y 90 As1an 210 H1span1c, 35 Qlack,

‘and- 1200 Wh1te "Anglo" youths <-from the area near Dewey

At Dewey High, the school day begins at 7 30 a.m. with the arr1va1
of the f1rst buses carrying PWT students. The buges proceed a]ong to s
the schoo1 s serv1ce road, dropp1ng/off their occupants near the rear |
of the school. Traff1c at the front of the campus js congested with
cars unloading students nearby. Rout{ng the buses ‘inside the school yard
fac1]1tates the’?iow of vehicles -in front. |

Students leave their buses and move off onto the campus. Three. minor-
ity women commun1ty liaison aides who‘have accompan1ed the students by
bus, walk together and converse 1nforma1]y with the young “people,

Many, ‘but not all, of the bus riders head - toward the breakfast lines.
Those who do not scatter to buildings where th\g{ c]asses will beg1n are

Jok1ng and talking as they await the first bell.

’:ﬁg A large, covered outdoor area with tab]es--adJacent to the teachers'

cafeteria and’ the student store--soon -becomes the center of before-school

.activity. But students a]sg/congregate in smaller groups on\benches. lo-

\

cated outstde the various buildings and bungalows. Those whd\have arrived
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by buS'occupy these areas. And as students from the 1oca1 Dewey High
attendance area come onto campus, they f1nd p]aces in these same loca-
.t1ons. Many groups of two three, and four are made up of young pe0p12.
of the same ethnic baCkground. Other groups are ethnically mixed. PWT
students seem present in groups of both types. Everyone seems at ease.
) A bell signals the time forrfirst period classes. Students head
off with friends to begin the school day. |
As they pass along the ha]]ways, PNT part1c1pants seem by - and 1arge
bl to-be walking w1th,other,busvr1ders. (Ascerta1n1ng whether this is the
case is difficult, however, minority students may be either participants
in PNTE\?”reS1dents of the local area. Suffice it to.say that inter?
ethnfc groups are less frequent]y evident than intra-ethnic ones. )
F1rst per1od c]asses beg1n ~ Students of var1ous cu]tura] backgrounds
are ev1dent in most c]assrooms, those in PWT among them.. Th1s appears to
be true across academ1c departments ‘A visitor to "academically enriched"
and honors sections, however, finds that the PWT students present are .
generally Asian. |
The beH rings once mor'e “ Members of t’student hody have six
. minutes to pass between c]asses Students call to each.other in greet-
| ing; the halls are no1sy. But when the tardy be]] r1ngs, the passageways
become vacant and quiet. -
e ‘In a b1o]ogy lab, the teacher is tak1ng attendance PHT and 1oca1
| .students chat amiably with seatmates from nearby and across town. - The
';“\\ sameVQort of casual soc1a11z1ng between PNT students and others- is taking

p]ace in an algebra class further on. wh11e students seem to spend -much

of the1r time on campus w1th fr1ends of s1m11ar cu]tura] backgrounds, in-




PO

dividuals do interact frequently and, it seems, comfortably.

On the who]e, tepchers appear to do“nothing explicitly to-encourage
PWT students to work together with or-to get to know those  who are not
in the PWT program. (Interv1ews with staff members a]so suggest th1s is
“the case.) Some instructors feel they have too many other more 1mportant
concerns‘to do so.” One young teacher suggests that any. such effortsgmust

~ be undertaken by the staff as a whole:

We (1nd1v1dua1 teachers) don't have/time to do
~group assignments. (And anyway) the students
work together--and not necessarily with a friend..
~ They ask each other for help. ‘ S
The same 1nstructor points out that PWT students w1th spec1a1 interests
seem more likely to get to know others: _
| If a PUT student comes here with a part1cu1ar 1nterest
they mix quite well. If there is no_special interest ,m
Ce=ine mus1c, sc1ence, extra- cUrr1cu1ar activity--the stu-
dent is more 1ikely .to stay in his own group. This isn t
a PWT prob]em, but a probﬂem for any student.

Neverthe]ess, a few teachers do structure class act1v1t1es SO that each |
" student must work:with a varjety of others. 1In a dance c]as > the teacher
Constitutes new groups for each.assignment. A ceram1cs 1nstructor uses a
similar tactic. Such arrangements faci]itate'interaction_amdng all stu- ] ”

dents and bring local and PWT students together ' )

The nutrition bell rings and students 1eave their second period )
classes. Outside, ?lnes of students form to buy something to eat. Others
form at the student store nearby.. At the‘shaded tab]es,wstudent groups,
are m1xed by gender and ethnicity, a]though separate groups of As1ans, |

: B]acks, H1span1cs, and Whites are also v1s1b1e ~In other parts of the

_campus, similar groups have engaged to find other shady,‘bool spots on

/o




a hot day. Adult supervision is quite evident, but.nothfng occurshthat
ca]]s for 1ntervent1on The atmosphere seems reiaxed;.“A few teachers o
and communi ty 11a1son a1des converse 1nforma11y w1th students. |
Twenty minutes pass, and another bell marks the time to move on to E
.th1rd period. . | . |
In a mbdern dance class, female studentsrchoreograph a final project.
Jﬁhe cooperat1on among PWT and 1oca1 class members is obv1ous, their com-
ments to one another are mutua]ly support1ve E]sewhere, students in an
art class ta]k soft1y a¥ they shape clay. A 1oca1 student is proud to
‘show a chess set made with a friend who comes to schoo] from across town
M1nor1ty students, including those in PwT, seem present in courses across
the school's curr1cu1um They do not appear to be "over- represented“ T%
the manual arts or bas1p academic classes. .
After the fourth per1od at 1unch time, students aga1n Jo1n one an-

other in ethn1ca11y mixed and ethn1ca11y uniform groups at the covered

tab1es and on benches around the campus. They talk and laugh as: they eat.

In t1me, the number of students d1m1n1shes A campus security aide reports

o4 .
that most have gone to the aud1tor1um to see a studentta]entshow There,

the acts seem performed only by local students. - None attend1ng Dewey via

PNTappearson stage. PWT Tiaison a1des sit among the students as spectators.

One po1nts out that acts featur1ng students who come by bus are schedu]ed
when the ta]ent program continues tomorrow.

Per1ods Five and S1x follow 1unch ‘and conc]ude the academ1c day Stu-
dents in an afternoon computer sc1ence c]ass are- work1ng 1nd1v1dua11y and_
in groups with Fortran‘and m1crocomputers. Some students receive and re-

view printouts which have been prepared. at the District office. Here,,




{
N | again, students seem to interact without regard to where in Los Angeles
they happen to reside. o (;
Act1v1ty around the campus 1nd1cates that participants 1n PNT are - o g
merged into all aspects of 11fe at Dewey Some are working as off1ce S -
'monitorS‘ Others are busy in the'éraphic arts department, which pr1nts - »
. - the Dewey High newspaper and also an end of the-year paper for a nearby
N elementary schoo] Dewey students in PNT are alsp actgve on the’ news-
© .paper staff, on the drill team, and in athletics. |
At the end of the day, buses return to the service road to p1ck up .
' students who are not currently 1nvolved in ath1et1cs\or other after-school
act1vft1es (Later buses will take these students home.) Several stu- |
' dents wa1t1ng to board engage in some fr1end1y rough- house with fr1ends
who will wa]k to their homes nearby Other local students head for the s
: student parking lot or to awa1t1ng cars in front of the school. As the

first buses pull out into the street, two youths rush to catch another °

' which,is ready to leave. , ;* o i : o P
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FINDINGS: - THE ELEMENTARY SCHOOLS

£

1. DO PWT STUDENTS SEEM TO HAVE 'EQUITABLE ACCESS TO AND WITHIN ALL SCHOOL
. FACILITIES SCHOOL SPONSORED PROGRAMS AND ACTIVITIES7

In general, equitable access to school facilities and activities
s ev1dent at both e]ementary schoo]s

* Exceptions to egu1tab1e access somet1mes occur due to transportat1on
and distance 11m1tat1ons .

3

PwT students at both Goodwin Avenue and Bresson Place Elementary Schools
were p]aced even]y among most of the classrooms 1n the schools. Remedjaluand
gifted programs were as ava11ab1e to the PwT students as to the otjer stur
dents at the schoo]s At Bresson, PWT students were involved i 1lout
s1tuat1ons w1th the resource spec1a11st and the speech teacher ‘iTinguafp
" needs were also_be1ng.met; It‘should also be po1nted_out here that it is’

not solely PwT students who are served by these specia]ists§ it appeared, .
“that each student‘in the school was aided when it was possible. to do s0.

In co- currfcu1ar“activities; equitab]e access was a]so extant. PWT
students were 1nvo]ved as playground 1eaders and cafeter1a workers They T
participated in the choruses and drill teams at each schoo] and took part
in most spec1a1 programs and act1v1t1es that the Schools sponsored Some
of the PWT students were respons1b1e for 1n1t1at1ng school act1v1t1es

~ At both schools, for 1nstance, dr11§§teams were started because of}spec1a1
interest on ‘the part of PWT students Teachers worked wi’ part1c1pants

" to get ’their teams together, then sponsored the act1v1ty for the durat1on
of the year ;At both schoo]s th1s seemed to be a rather successful act1v-
ity wh1ch ‘both PWT and other students enJoyed B

Most of these co-curr1cu1ar activities took place w1th1n norma] class.

4z




- ; : . S . 3
routine so that all of the students could participate if they desired.”™

Other ac¢tivities, such as Back-to- Schoo] Night and Open House, took p]ace

:1n the evenngs. Buses for the PWT: students and the1r fam111es were pro- .

v1ded so that they cou]d take part in these special events At Bresson,

it was reported about half of the PWT parent5~came to Back-to-School
-3

N1ght Severa] staff members at Goodwin Avenue,re]ated that the turnout
at the Open House was, exce]]ent They a]so ment1oned that/gf the 800

peop]e 1n attendance, over ha]f were PWT students and members of the1r )

J .y Y
families. o

2

At both e]ementary schoo]s, some ;rograms were not as readily avai1-

ab]e-:o PWT students and/or their fam1 jes because. of transportat1on prob-

‘.lems At both sites, the p]ayground was open daily after school so. that -

students cou]d use the p]aygroynd equ1pment p]ay teamﬁgames p]ay marb]es,

partic1pate in Clay C]ub etc The PWT students, however,_cou]d take part l

S

in these act1v1t1es on]y one day per week at Bresson and two days per week

at Goodw1n Avenue p

v

As 1nd1cated prev1ous]y, ‘buses were rout1ne1y made available for the

PWT students and their parents for evening programs. .For "Sports Night,"

~ one of the annual eyents at Bresson Place, a bus was not ordered due to

an administrative oversight 0n1y.one PWT studentrand her family attended.

A]though the above fransportat1on limitations existed at both schoo]s,U

: these were except1ons to the general rule of equ1tab1e access to atl pro-

grams and activjties that the schoo]s sponsored. It appeared that every
student was invited to participate in each activity when appropriate and

treated fairlywithin those activities.
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2.

00 STUDENTS PARTICIPATING IN PWT INTERACT WITH OTHER STUDENTS IN THE
ECEIVING SCHOOLS? — e

* In general, PWT students and other children in the receiving ele-
mentary sehools did interact together. They seemed to get along
well, - A -

,

* The amount of interaction that occurred within the classroom _
seems to depend upon the structure and organization imposed 5.
Ly _the teachers. ~ ~ ' - S

* Qutside the classroom, interaction between students is en-
couraged and takes place, but some i§p1ation is apparent..

* The quality and quantity of interaction seemé to -be a function -
oF the amount of time.the PWT students have been. at a school .

Over sixteen hours of ciasérdom observations were done at the two
elementary %choO]s. Duringvtheée observations it became evident that_the
PWT studenfé and the other'students in the receiVihg schools were inter-
facting within the c]assroom'situat{oh, Students were séen'tb intermingle
in reéding~ahd‘math groups, help each other in -assignments, work oﬁ class

-

projects together, andvinteract ihforma11y at their seats. No hostility-A
or. tension was no;ed during any offtheAabservagidns. - |
. Approximate]y 12 aifferent c]ass}ooms wére observedlat a vériety o%
times in the rggu]dr séhod] days. It was apparent that more interaction
Was occurring between the students ihvéome c]éssrooms than in others,
This appeared to be a function of. the seating arrangemeﬁts within the
c1Q§sroom, the activﬁty that the Sthdents were involved {h, and the gen-
eral organizatidn and rules imposed bx_;he teache}. ‘

In vér‘ylf‘ew gf the c]a'slsro.'oms visited we‘rfe'b PWT students sitting next

to each other. For'the-most'part, they wereintermikedwith the other stu- .

% .




'v dents seem1ng1y as much as poss1b1e In some of the classrooms visited -
the students were seated in groups of “five or-six which. appeared’to en-
courage 'small group interaction. In other c]assrooms w1th more restr1ct1ve

. arrangements, such as ]ongvr0ws of,tables, commun1cat1on among the stu-
.dents was seemtngly inhibited as the students had to turn around to speak
w1th someone or get ua to pass mater1als

One-teacher, when 1nterv1ewed re]ated he/she purpose]y "divided the

room 1nto s1x 1s]ands" afid once a month allowed the students to change

seats; This was done to. encourage group work and interaction. The ]ast

'“mon;;}y mave" of the year was initia by th1s teacher dur1ng one of

“the bservatwons of h1s/her c]assroom The students were a]]owed to choose
“where they wanted to sit. As the moves were. comp]eted many of the PNT _

: students were sgen to be 1nterspersed amongsthe other students

In add1t1on to the seating arrangements in the c1assrooms, certain

; .a jvities appeared to allow and resu]t in more interaction b}tween the ,r-

,<gzz;knts/ Some of these -more 1nforma1 activities included group work, art v:

! proJects dHancing, and physical educat1on Fo]k and square‘dancﬁng were -
very popu]ar among some of the upper grade ¢1asses 5% both scﬁoo]s }Thev
students’ seemed to enjoy learning and practicing the dances w1th each other.

" This enjoyment was indicated by thementhusiasm of'most'students to take
part~in'the'actiVity‘and by the lack of hesitation to join.inwand dance
with’anyone who was_aVailab]e._ No name-oalldng or teasing was evident

during these observations.. | “

’Besidesgthe type of activity having-a bearing onkthe interChange be-

ltween students, the teacher's style of teaching also seemed to be an in-




.
fluence AIn classrooms where‘ruies or structure kept.ta1kin§¢and~moving_ .
around to a m1n1mum, 1nteract1on was then apparently at a m1ntmum _;ﬁ

1assrooms ‘where part1c1pat1on and a less.restrictive env1ronment was ob-
~ served, commun1cat1on between students in the classroom appeared to be ;
encouraged ‘and read11y accepted 0ne teacher re]ated that he/she empha-
s1zed group cooperation. and had encouraged group d1scuss}ons “two or three
times per week" 1n which the class had "ser1ous talks about social 1ssues
Another teacher planned:a "free—t1me per1od each day for 15 minutes" dur:,,,
ing wh1ch the students cou]d choose an act1v1ty and work w1th whomever

.

they w1shed ) v ‘ . LA

-,

. . K} )
0ut51de the c]assroom, i.e., before sch001 at recess and lunch, and

after schoo],.1nteract1on.among the students was engouraged at both schools.
: 1

According-to the staff personnel, one of the main methods employed to

- ach1eve this goa] was to allow the studentsgto pTay and eat wherever and

e w1th whomever they wanted The students are a]so allowed to check out 4

: equipment to fac111tate the p]ayground act1v1t1es T ﬁ;
- ApproximateTy 10 kours of obsérvation were done of the playground
! -
and Tunch act1v1t1es at Goodw1n Avenue and Bresson Place School For

the most part, during these observations the PWT stﬁd/nts ate and played ;

with the:other students. - Playground areas at both schoo]s were large and

. many d1fferent types. of activities could be 1n1t1ated Some of. these in- o

'cluded basketball, kickball, volleyball, hopscotch Jumprope, and handba]l

No fights or.major problems were,evident dur1ng any of-the observat1ons of

the playground v,’:o

Although the students d1d genera]]y mix 1nforma11y in the lunch areas

' 4
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» e .
L) . . . .
. e and on the p]aygrounds, some 1solat1on at both schools was ev1dent ' There o (i/i
VS were 1nstances noted where on1y PWT children were p1ay1ng or eating together

At Goddwin Avenue one 1nstance was observed in wh1ch five or six female PWT
vstudents were p1ay1ng Jjumprope together. Another girl from their c]ass who
< was not a PWT student asked to join them but they 1gnored her and d1d not‘ :
offer her a turn. In the lunch areas, 1nstances were not1ced in wh1ch PWT
~ students-and students from the receiving schoo]s ate in separate p]aces
This fact was acknow]edged by some of - the personne] at Bresson One
teacher commented that “Yes, some Black g1rls won t 1et White g1rls p]ay
in certain games." Some were of the op1n1on that the stpanlc students
. were more #solated than the other m1nor1ty~students'because of‘the language -
e d1fferences Another stated that, "We hayen'tciicked'the jsolation problem. -
‘ | NE‘have some pe0p1e that p1ay in ethn1c groups 1n the yard " This same per~-
son also re]ated that thﬁ staff attempted to curtail the 1solat1on problem
by encouraging the‘students to play games together,_and togtake part in the.
various aftivities that the schoo] ofjered - & .
'_ﬁi's ~ The playground activities offered after school were p0pu1ar with the
- students, espec1a11y at ("late bus") Gooduan Avenue The after—schoo] pro-
gram for PWT students was not started unt11 January but. fromJthat t1me |
over 40 PWT students typ1ca11y stayed for the playground activities tW1ce
per Week One of the students from the rece1v1ng schoo] commented that

he only stayed after school when the PWT students were there'"b e it

was ‘more fun and there were mo;e kids to p]ayrw1th "
There was also some 1nd1cat1on that bes1des play1ng on the p]aygro

after school w1th each other, PWT students a]so ‘went home w1th the other

) °
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: . also commented that the qua11ty and quantity of 1nteract1on between the —

o0 . - ‘ ,ﬁgi’}:? ’

i

Accord1ng to the teachers, this was not a frequent occurrence

students

part1a11y due to the permission- that had to be obta1ned but one teacher Cae

X ment1oned that at 1east five of h1s PWT students had gone home w1th the1r

™

~friends at’ some point dur1ng thewschool year.

. '~At both Goodw1n Avenue,and Bresson/?TECeﬂhany of the SjLQpI pérsonnel :

- .

students that was, ev1dént dur1ng the observat1ons was an 1mprovement from

the—beg1nn1ng.of the year. The fo]]ow1ng quotes ref]ect these op1n1ons
- . Co : . P P
‘ ... the students are not antagonistic. Thére is some -
mixing; they do get a . There are very few racial
slurs. At the beginn f the year there were more.
'Exposure has made a difference. .

Leee m1x1ng is a sTow process because some of the- PNT .
kids are large kids and create some fear in local kids
because -they are sb physical... but kids are kids and

+ '.they want to make friends. I believe there is.ds much . - 4

- friend-making as would be expected. in¢ any group of

- - children, .
. == ... They are in much better shape than they were six 3
’ : months ago. There was some fighting before but not
-necessari]y because of who they are. "The atmosphere o
is much. better . | .

These comments ref]ect the po1nt that problems had Gccurred at the beg1n-
ning of the year but with d1scuss1ons, exposure, and d1sc1p11ne, the major
iproblems had been curta11ed and the re]at1ons between the students 1mpr0Ved

[ 3

3. WHAT ARE THE QUALITIES OF THE STAFF STUDENT INTERACTION IN THE SCHOOL S
- SETTING? | P

* The quality and quant1ty of staff-student 1nteract1on agpears : | RS
to be dependent upon the actJv1ty and the att1tude and teach- )

1ng sty]e of the teacher. - . ‘ - .

"As- noted in the 1ast sect1on w1th regard to student to student inter-

\» ' “«
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‘students preferential treatment\if pt all possib]e.-

action, simiTar factors seem to be related to the quality and quantity

- of student-staff interaction. During the observational periods, inter-

- changes between students and teachers and other staff members appeared

to, depend upon the activity that the participants were 1nvo]ved in, the
apparent attitude of the teacher and the teaching techniques the teacher
) S
utilized. ‘ ’ R A ST
As expected, more interaction between students and teachers took place
in the informal activities than in the formal ones. During the observa-

tions of art lessons, group proiect'work,'physical education,and-the Tike,

the teachers and students 1ntéracted openly but respectfully in most in-

. stances. In these types of activities the teachers were'ab]e to move around
"and. speak with individuals and groups of students more eas11y than in a

~ more structured instructional s1tuat1on For. examp]e, dur1ng read1ng,

math, or 1anguage lessons, the teachers who were observed normally stayed

in a part1cu1ar area of the room with a small group of students while the

other students worked on_assignments at their seats, and thjs obviously
restricted the interaction that could occur. ’
Although a more structured situation seemed to lead to less inter-
action, the teachers‘stin appeared to give‘most of the students an equatl
opportunity to ask and respond to questions and participate in the group
discussions. )A]so, the majority of the teachers observed seemed to respond
to most ofltheir students as Fair]y_as possible. When 1nterviewed,'some.‘

of the teachers commented that Cifi&made a point not to give any of their
, 5

In some cgassroom environments students appeare? to be mére encouraged

a

1/\
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than in others to initiate and participate in conversations with other
students as we]] as'the teacher.  These classes seemed to be characterized :
by having a teacher who was warm and frdend1x,wopen to questions‘and‘dis-
cussions, used humor in appropriate situations, and was accepting of all
students. The principal at Bresson Place explained the differences in
classroom environments by the fact that “different staff members are at
different points of.acceptance of the (PWT) chi]dren."

The amount of interaction, bdth student-to-student and student-to- -
staff member, varied from c]asroom to classroom. With few,exceptions, the
_ teachers and principa]suat both schools apoeared to have developed a
friendly, caring environment which encouraged communication among the stu-

N

dents and the teachers.

o "

4. WHAT POLICIES, PROGRAMS AND ACTIVITIES FOR PWT STUDENTS ARE DESIGNED
AND IMPLEMENTED AT THE SCHOOLS? -,

* QOverall, few awtivities seem to haVe been planned or carried out
specifically for PWT students 1in’ the schools visited. ~

\

* Nevertheless., some formal and 1nforma1}activities were conducted
within the schools to facilitate 1nterEction between the students.

* Some staff development had occurred at Aoth e]ementary schools that
was related to t the PHT program. | \\ ,
- A

PR

e
% n e

‘At both Goodwin Avenue and Bresson,“school personnel emphasized that

the main procedure they followed with regard to the PWT students was "Just

to treat them like everyone_e]se," One: teacher commented that he worked —~~

dih'gent]y in h1's classroom to attempt to reduce theiunt of labeling,
such as "PWT k]dS" or "the kids who come on the bus,"-Xhat was occurring.

The emphas1s at the two schoo]s’seemed to be to make the\W&I students

50
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fee] as much a part of the receiviné §chool as possiblef’but to do so by

not focusing attention upon them with special programs and po]icie;i‘
This was the main reason given for the limited number of actiVities‘

- | that occurred specifically for PWT students. At Bresson, the one special
activity for theAﬁwT students was an orientation sess%bn held before f«\\\\“\
school started in the fall. The PTA sponsored the one-day program with
somerfhthe.schgol staff: The PWT students and their parents were wel-
comed at the school, and giveﬁ a téur and an éxp]anation about the school
program. No other students were involved. |

. At Goodwiﬁ, the parents of the PWT students were called during the -
summer by school personnel to explain about the school p}ogram and to ‘;//:
invite them to visit the school a% Back-to;School Night, which was part

of the school's reguiariy scheduled annual program. As the PWT students

arrived for their first day of school at Goodwin Avenue, the only activiﬁy

designed especially for them was a brief brienfatibn.to the school con-
ducted bylthe main office seéretary. |

Again at Goodwin, a "United Nations" group was organized to focus on
i%sues (sbecifica]]y cultural and desegregation problems) that the students
were interested in. The grbup met once a week and consisted of’repreéenta-‘
five PWT students and non-PwT'studenté from each classroom. The students
discussed thé_issues in the'grbup and thi? repor?ed”fﬁ’their class on

what had occurred. ' - ‘ d

The PWT students at GoodwinvAvenue were also encouraged to become in-‘
volved in some of the more fo}mal activitjes, such as one of the choruses,

‘the after-school playground activities twice per week, one of the school

\\\newspapers, the drill team, Back-to-School Night, Open House, Science Fair,
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and any of the multicu]turalvactivities that the multicultural coordinator
developed. Most of these programs appeared to be well attended and supported
by many students at the school. | ' |

At Bresson Place, the PWT -students were also urged to participate in
' the schoo]-wide programs. Some of Bresson's offerings»included the chorus,
the drill team, the after-school playground program once a week, the Clay
Club, the weekly awards assemb11es, Back-to- Schoo] N1ght Open Houseiky
Sports Night, etc. ﬂ '

At both schools, some of the teachers interviewed commented on infor-
mal-thixgs they did within the c]assroom to facilitate interaction,’ One
‘teacher explained how she paired the PWT students with the local neighbor-
hood students when the PwT’students_first arrived. She had the local stu-
dents show the PWT students around to help them become familiar with the
SCh°°]‘_;ElL§ was also seen as a way to encourage 1nteract1on Another v‘
teacher re]atedvthat she did “...square dancing, sports, and art projects .
to encourage interaction." ~Others utilized discussions as a means'of '
helping the students to get to know each other. Some of the other informal
strategies that were mentioned by the teachers included—seating arrangements,
group work where "...there has to be one of each color in the group, putt1ng
on md]ticu]tural programs for the school," "... a lot 8? dancing," study of

' i

foreign languages, emphasis on current events, etc.

To help the]teachers facilitate the interaction between the students,

~ - sgme staff development efforts were.employed at both elementary schools.

~ According to the principals, these sessions dealt with values and communi -

cations, integration issues, social studies, and multicultural ideas and

4
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actjvities. None of the teaghers were apprdached about how useful they
found these activities to be, but the principal at Bressos Place described
- some of the mu]ticu]tura1 ideas that had been used for a series of assem-

blies and done dur?hg~1ng;zgar by different classes.

5. ACCORDING TO THE STAFF MEMBERS AT THE RECEIVING SCHOOLS VISITED NHAT
ARE THE ADVANTAGES AND DISADVANTAGES OF THE PWT PROGRAM?

Advantages for students: , S

* The students are exposed to others of different ethn1c1t1es
* They have an opportunity to Tearn about different cultures.
* The program is used as an extended. day-care service for PWT parents

For teachers and other school personne]

" The teachers have an Qpportun1t17to learn td' work w1th d1fferent
types of,students v

For school and community: //r

* The school population is heterogeneous.

* The receiving schools were not forced to close.

* The students from receiving schools were not required to change
schools as part of mandatory integration.

SN | o »

L

D1sadvantages for students

* PWT students have a long and restr1ct1ve bus r1de to the rece1v1ng
schools.
* Tabeling effects are apparent to some.

For teachers and other school personnel’

* More discipline problems are evident.
* Contact with parents is limited.
* Bus coordination;prob]ems exist.

. f -
The advantages and disadvantages listed above are a compilation of
thoSe given by the staff members at both'sites. As one might expect, the

school personnel offered varying viewpoints. Their opinions seemed to de-
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pend upon their attitudes toward and experiences with the PWT program.

i According to many of those interviewed the mainfadvantages of the
PNT program were to the students and ‘the school. Responses such as,
"They (the students) will see and 1earn to 11ve with d1fferences," "They
are exposed to others," and "It he]ps ch11dren to know ch11dren of other

races," characterize the beliefs of the majority of. those 1nterv1ewed

Gne teacher also okhmented that, "If the teachers get good Black kids,
.1t s an advantage because it will help to break down stereotypes. Very

. few responses varied from these. o 5.

In the same vein, one of the advantages to the schools ¢ited by .some

-was that the student population was more'heterogeneous than previously.

s Ty

One person made the point that, "This is the makeup of society" while an- .
other stated, "Racial isolation is ayhandicap.“ We are ahead of other schools.
We have the exper1ence' . '

, Others noted that if the- PWT program had not been initiated at their
schoo] the school wou]d have run the r1skfofy;e1ng closed. Also, manda-
tory busing had been cons1dered for the students at Bresson Place at the
beginning of the school year The principal reported, “they have had some
tough meet1ngs th1s year." When the School Board dec1ded to cont1nue the
PWT program at~Bresson, he reported, "the parents were relieved." Accord-
ing to school personneT,‘the community of parents around both schools were
glad‘their chderen were not being bused to pgther areas arfi welcomed the

PWT program for that reason.

]

More than one person interviewed made the interesting point that the
/
PwT program served advantageous]y as a day-care service for some PWT parents.

They related that because of the bus ride a child had to be ready for schoo]
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ear11er and wou]d arrive home 1ater than if they attended their "home
’school ". This would alleviate the need some parents have for extended
day-care. "his point was not mere]y.speculat1on; it had been verified
hy some of the.teachers whgn talking with parents .

Advantages of the PWT program for the! teachers were not ment1oned
as frequently as those for the students, ne opinion, related in a few
instances, was that the program was a "new cha]]enge" and'gave the teachers'A
new opportunities to work with different types of students One teacher’
~ commented that, "I like the cha]]enge. You can’see the 1mprovement xt s
very'rewarding.‘ I enjoy motivating the children to learn.". Other teachers,
however, were not as positive. They commented that there nere no advantages
for the teachers and that the program presented more work for them and the.
school. »

The presence of more students-with discipline prob1ems, some felt,
- contributed to the increase in work»1oad and was a disadvantage to the
program some beh’e'e nature of the bus ride contributed to the dis-

c1p11ne prob]ems A ‘member from Goodmin Avenue stated "They (the
PWT students) get up at 5:00 a.m. ’and\they go to sleep late; this contributes
and the bus situation contributes." Another person re1terated th1s op1n1on,
"The rumb]es on the bus make the PWT students more difficult to handle.'

Others felt that the behav1or prob]ems were a product of h1gher stu-

dent-teacher ratios in the c]assrooms. And still others were of the opinion

that PWT students simply "tended to be more active." A ‘member of the staff
‘ «

at Bresson Place commented that, "The PWT students are a harder group to

" work with. You're well aware, I'm sure, that the Blacks react more -emotion-
: .

ally."




The Tabels that were placed on the PWT group were 7150 consfdered
a disadvantage{by some. of the sbhoo]s‘ staff ‘members. A1l of the persdnne]
who werev1nterv1ewed agreed that the 1oca1 students knew who the "PWT kids"
were and 1abe11ed them as such. Some teachers considered the titles, "PwT
kids" or "the kids dho come on “the bus“ to be detrimental, One teaﬁhsr in
particular worked hard to get the students not to use such 1abe1s, which
he fe]t 1nh1b1ted the 1nteract1on among the students -
Another concern of most of the .staff members at the two scﬁbo]s was
the length of the bus ride to and from the receiving schoo]s The.r1de
varied from 45 m1nutes to almost 2 hours depend1ng upon the time and the
‘day of the week. The students were reported to be "overly t1red“ and Yex-
plosive" on'occasions which, as indicated above, some attributed to the
bus ride. Others noted that bus riding cut into class time When the bus'v
was late. | |
A major comp1a1nt by many staff personnelﬂas that the bus mde was
too restrictive for the students. The rules on the bus were reported to
be rigid and unfair. Accordtng to different sources, conf]icts dpcurred
frequently on the buses, which (the teachers felt) then canried over into
- the classroom.. A few teachers-also complaihed»that the bus schedule re-
o stricted teacher-student interaction after school because the students
- were given only 5 minutes from the time they were dismissed to get on the
bus. One teachervreported that, "The stu_ents hust'make the bus; they
can't stay and talk eve# if absd]ute]y neeessary " |

Both adm1n1strators commented on bus coord1nat1on problems.  The prin;

c1pa1 of Goodw1n Avenue be11eved this was a major prob]em of the program
- . B
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He related fthat: ' | " >

<

. the biggest drawback of the program is the lack
of coordination between thé*way the school handles
problems and the way the bus driver$ handle them,
Our problem is the union. We have no way. of control-
ling who is a bus driver. These drivers bid on these
routes based on seniority, so that if you get an un-
satisfactory driver on a route it takes an act of Con-
gress to remove him... These people are marginally
trained to work with k1ds They are with them for .
_two hours a day -- they are oppressive -- they are
unfair. -- they take ‘one kid's word for an incident.

»

Another concern was the frequent change in bus dr1vers, wh1ch the adm1n1s-

trators fe]t was detr1menta1 to the program. _

,
Another d1sadvantage that some of the teachers noted was. the lack

_'of contact with PWT stydents'iparents. Teachers felt that distance and
n‘transportation factors contributed to this. One teacher commented that
if the parent workéd and could not be contacted until evening, the phone
call would be a: toll charge from her (the teacher s) house Others re-
lated that they m1ssed the opportun1t§“o meet the parents face to-face
more often and were hesitant to ask them to come to the school for confer-
enoes because of the distances ipvolved.

None of the persons interviewed saw any disadvantages’of PWT receiving=
school status for.the_communitygpr school as a whole. As a general‘rule,

the staff at both schools fe]tlthe program was worthwile and hoped it would

continue.

6. WHAT ARE THE RECOMMENDATIONS OF STAFF MEMBERS AT THE ELEMENTARY SCHOOLS
VISITED, REGARDING THE PWT PROGRAM?

~

Add1t1ona1 fund1ng for PwT students shou]d be;grov1ded

* A lower norm (student-to-teacher ratio) in the classrooms shou]d
be maintained. -




-

' PWT students should be moved from one schoo] to another as 11tt1e
as_possible; programs should be stab111zed

* More PWT parental 1nvo]vement should be encouraged.
N

- * PWT participants shou]d be screened.

* Bus drivers should be given-some inservice classes.

* More subport services snould be available.
. '-’"‘ . ) LY
v Funding. Both principals made the point that better budget provisions
- should be made for the schools involved in the PWT program. One of the -
a pr1nc1pals stated that, "We really miss that money. We have had a short-
age of supp11es all year because this year s budget was based upon the ,
previous year's enrollment and th1s year we have more students The other \"
principal commented that, "Better budget provisions are needed. If you
are new in a program, you need support." The principals indicated that
they would primarily use money to purchase'suppﬂies if funds were restored.
Norm. Many who were interviewed related that previously a 27:1 stu- .
dent-teachen natio had been a requirement.of'the PWT program. This was - -
no longer the case (as of this year), and one teacher stated, "They are no
longer strict about the ratios; some classes have gotten as high as 38:1."
The principal at one of the schools confirmed this point:
Unfortunate]y,’the norm in this school, because it is a "
PWT school and an isolated White schoo], is 35-36:1, :
toon while a lot of other schools are 27:1. 'This s1tuat1on '
has made a 1ot of parents of PWT chi dren extremely ’

angry .about -sending their childrén to a school 40 miles
~away where the ratio is 36:1 while their local school

‘15271 /

Need for stabi]ity. -The topics, "Moving-Students From. School To>

X

School" and "The Stability of the Program," were of major concekn to many

[
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on both schools' staff. "They felt that stability was of "utmost impor-
tance," 50 that “once a program is gO1ng it will cont1nue Two of the.
teachers re]ated that some of the1r students had been to as many as three
or four schoo]s because of District changes 1n “sending- rece1v1ng school
match—ups It was the belief of all of those interviewed that, as the
stydents were at the school longer, they did better.
When asked about th1s, one ‘teacher responded
'Yes, the students have done much better since the
beginning of the year and I feel it will be even
‘better next year. A junior high school teacher
friend of mine has been involved in PWT and says .
that after two to three years with the same stu- , e
depts the program ‘has really improved. : N

Parenta] 1nvo1vemgnt. A few 1nterv1ewees made the recommendat1on

that PWT parent participation shou]d be encouraged. One of the teachers
-suggested that, "It is very difficult to be effective overthe phone and
I enjoy talking to parentsﬂfaceataf?ace." She felt the Tong distance in-
\h1b1ted the ‘interaction. Two of-the PNT bus aides Who had'been at other
rschools w1th PNT programs felt very strongly about parental 1nvo]vement
They had seen, they said, programs with-a very supportive PWT parent group

- v
_that resulted in a more cohesive and effective program. They both felt

that more schoo]—sponsored activities would help to'eneourage this in-

t

volvement. | )
Screening. Morg than oné of the persons 1nterv1ewed at the two schools

| felt that the PWT students shou]d be screened before be1ng a]]owed to par—

t1c1pater1n the program. The ma1nf;ntent of this recommendat1on was to

reduce the number of behav1orvprob1ems. A teacher stated:
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AThey (the D1str1ct) shouldn t send us problem ch11dren _
We lose a lot of time, ‘waste t1me . This is particu-
larly important because we can't do much here. In the
" past, children with behavior problems could be sent
back but now we have to keep these children regardless //
Bus  drivers. Another recommendation (made primarily by the printi-
) | pal at Goodwin Avenue) was to prgvide inservice courses for the bus
drivers who thansported PWT st.dents. - He had found that the bus driYers
"tend to be very poorly prepahed;' They are insensitive to_the Fact that -
the kids get up at 5:30 in the morning. They had“an oppressive attitude
,and that oppression makes it difficult on the kids.""He also commented
that this issue has been brought up by the teachers at staff meetings.
He related'that'the teachers also had heard reports from.their students
that the bus drivers were rude. Thus, they felt. the ch11dren were "g]ad
to get here and sed to leave each day. The principal felt that- top1cs
relating to discipline and communicatien techniques would be most effect-

“ive topics for bus personnel 1nserv1c4

Support services. Many of the personnel interviewed related that
more support services were needed. Nurse time had been cut fo a minimm
Ltwo days per month at Bresson Place; one day per week at Goodwin Avenue)

N Nurse services were cons1dered an 1mportant need at both schools, espec1a11y
since the PWT students homes were over 40 miles from the schools. - Psy-
«chological services, and not "simply for test1ng,? was another area that
some of the teachers and other staff members called for to be increased.

One teecheh thought that aieounselor would be useful for the purpose of
organizing group discussiens for PWT and'other students:to help thém re-

solve conflicts as they occur. Another staff member thought that if m% 'A

© g
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‘ﬁsycho]pgic;] services were'évailable, the discipline problems ceu]d'bé

" decreased.

" " More than one teacher thought that ‘the “fate bus" should be available.

for the students on a daily basis rather than only once or tyice_per.week.
T e B - '

“These teachers were of the opinion that this would give the stddenkgvmore

opporthnitieé to interact with the teachers and the other students.

¢
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FINDINGJE’ THE HIGH SCHOOLS
Lo : : .

1. DO PWT STUDENTS SEEM TO HAVE EQUITABLE ACCESS TO. AND WITHIN ALL

- SCHOOL ‘FACILITIES, SCHOOL-SPONSORED PROGRAMS AND ACTIVITIES7

* PWT students have equitable. access to all schoo] fac111t1es,

* A1l school-sponsored programs and actiyities'are open 'to PWT
students and local students a11ke Many PWT students seem
to participate. _ » o :

* However, certa1n c]asses or programs have e1ther a preponderance
,of or an absence of PWT students .

| BREEN |
Q11 facilities at-both schools were available to all students.’ Dur-

ing our visits, PWT students were observed™in all types of classrooms, in

offices, in the gym areas, in the lunch area, in various=¢orridors, in .

the library, etc. - - : .
— .

As a matter of policy, all programs and act1v1t1es were open’ to al]
students. Howeverz principals at both schoo}s stressed that partjc1pat1on
by PwT students at most after-schooi activities was 1arEEiy4dependent on
the avai]abi]ity of ]atenand extra buses. Both‘principals 1ndicated'1hat
late buses were not an automatic provision of PWT and were obtained>on1y
after spectal requests. The principal at Hardwick High,'for examgle, re- -
called that in their first year as a receiving school there were no late

buses, and that "we fought tooth and nail® to get: them

PwT student part1c1pat1on occurred in a w1de range’ of co- cuxr1cu1ar'

v

and- extra curr1cu1ar act1v1t1es,/*ﬁ/7ud1ng- athJet1c teams, modern dance

product1ons, student counc11, newspaper staff, pr1nt production,. office
work, cafeteria work, drill teams, ‘band, orchestra, and madr1ga1s. At

Dewey four out of five yell leaders were PWT students this.year. At Hard-

4




' wick the number‘of cheenleaders was increased specifica]]y_to accommodate
interested PWT students{
Parents of'PwT students were invited to attend such school functions
as Qack-to-SChool Night, orientation for incoming tenth-graders,,dnd others. - _
It nas reported that buses regularly provided to transport parents to these -
'prngnams. Otherwise, parents of PWT students séem to_have received the
same communications about school activities as were sent to‘parenté of
local students. Reports of PQT nangnts' attendance were imprecise 6r con--
flicting. | |
There were n0~cate§orica1 restrictions on the classes that PWT‘stu-
dents could take, and there were nohclasses désﬁgnated exclusiveiy for
PWT students. Staff members at Hardwitk High school indicated that in
- ‘actuality pnoportionally‘fewer PwT students would be found in honors and
> college preparatory classes and prOport1ona11y greater numbers would be
found in bas1c and remedial classes At Dewey High School, staff members
said that PWT students were well-represented in honors and college prep-
aratory classes, e]aboréting that those PWT students tended to be Asians.
- Observation confirmed a disproportionately high rebresentation of
PWT ttddents in remedial d1assesvand a disprdpbrtionate]yllow répresenta-
tion of PWT students in honors classes at'Hardwick Hién. Dgring one ob-
servation period; tor example, eight'English classes were visited. Five
were proportionally représentativé of the Hardwick High populdtidn; two
weré totally popu]ated by Black students (both: remedial EngTish), and one
- had 31 Whites and three Blacks (Hdnors)

~The reasons for the greater number of PWT students in baswc, remed1a1

. : ]
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and manual arts classes were not c]ear;é/fome staff members suggested that
e

PWT students.tend to choose easier coupSes; Qthers suggested that thekstu-A
dentsbhave been advised in counseling toward such courses. An administrator
said that placement was based on prior levels of achievement and that the ”
PWT students' skills were not at the same level as the local students. An-
other adm1n1strator attr1buted the generally lower achievement of PWT stu-.
~dents to d1fferences in famidy background (fewer books in the home more
television). He said, "It amazes me that they can go to the same Jjunior.
high, but when they get here the majority of PWT go to remed{hl "

Since there appears to be a pattern which f1nds PWT students over-
represented in some clases and under-represented in others, further in-
Vest1gat1on seems warranted Furthermore, when PWT students are not in
the same c]asses w1th 1oca1 students, the opportun1t1es for intgraction

are reduced. ?

At'DeWe‘ the pattern of class enrollment was not so clearly defined;
for e%amp]ej?the basic and remedial classes do not appear to be populated
by,olsproportionately large numbers of PWT stuﬁents. In one observation
vperiod two “basic" academic c]asses were observed with PWT represented
proport1ona11y to their numbers in the school, and a "WRITEASHARP" prep—
laratxon class of 17 had only three PWT students. In honors and college
preparatory sect1ons, however, there seemed to be markedly fewer Black SF
students tham their proportion in the schoo] population. An honors Eng]1sh
class of 32 was obsérved with eight PWT students, two of whom were Black. |
A geometry class (identified by a counselor as "co]iege prep") of'29 had

one Black and four'othér minor}ty youngsters{ A chemistry class of 17
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“(aIso college preparatory) had eight White, one Black, and eight other
m1nor1ty students. * ‘ '
A program which was not available to PWT students at Dewey was the
continuation schoo],_nhich js designed for students who have problems in
the regular school, especia]]y'attendance'problems. The principal of the__

continuation.school‘exp]ained that this option was not afforded PWT stu-

dents ‘because it has shorter hours than regular school; é%ere would be

prob]ems with PWT students‘being unsupervised for periods of time before
and after school; given the arrival and departure time of buses. ' Since
" the dean at Dewey Identified class attendance as a specific PWT prob]em,
perhaps some way Of offering continuation td-ﬁhT students could be explbred.
| The photography class at Dewey was énothérvexception to equal access
for PWT students. Tne class routinely includes few PWT students, which
the teacher attributes to the fact that the "cost of pnocessing is too
prohibitive for most (PWT) kids."’ yd

- . )
'

2. DO STUDENTS PARTICIPATING IN PWT INJERACT WITH OTHER STUDENTS IN THE
RECEIVING SCHOOLS? &

) Overall there was-no overt tension or hostility between PWT stu-
dents and others enrolled in the high schools visited.

* In classes where 1nstruct1ona1 activities encourqged movement, and
Tnteraction, (e.g., P.E., industrial arts, ceramics, Journa11sm,
band, etc‘)2 students and others in the school did interact frequent]y

r

k]

*1t should be noted that accurate observat1on is more d1ff1cu1t at Dewey ‘
than at Hardwick. At Hardwick virtually all PWT students are Black and’
most local .students are White. At Dewey, on the other hand, the PWT
participants are.a combination of Black, Asian, and H1span1c students
and the local population has m1nor1t1es as well. :
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~* The two schools differed in the amount of informal cont‘%t between
PWT and others in out-of-class settings. Such interaction was much
more frequent at Dewey than at Hardwick.

* PWT students participated in the entire range of organized non-class-
room activities. ] ,

'In class, as teachers' styles of classroom organization bermitted;'
PWT students and their~fe1]ow gtudents from the local 3ttendance areasv
appeared to interact amicably. There was no evidence -- obser¢ed or re-
ported -- of hostility or overt tension between local students and those
who attended the high schools fhrough PWT.. Outside the classroom and on
campus, howeJer, students ét both schoo]g-appéared to aésodiate predomin- -
antly with those of their own ethnicities. This was more.striking1y evi-
dent at Hardwick than at Dewey. : |

Withinxclassroom ovservations are discussed below:

A P.E. c]ass‘agfaéWey with 40 students;(including 15 ih*PWT;;six of
fhem Black) chose pértners'fof voT]eyba]T. The teacher drganized the
game so thét sets of male students had to chqose'femaTe studenfs to com-
p]éte the teams. There-were many‘cross-tultura] chofges, and students
responded gbod-naturedly. They spent the period playing volleyball in
their infegfated teams. .

The school band at Dewey- was rehearsing. Severa] PWT studeﬁts were
involved into the activities; they conversed with one andther and with
local students. - * _ |

A joqrna]ism gjass hadJa staff meeting which inc]uded both PHT and .
local Students in animated Wiscussion and decision haking. '

.. Students in an advanced dance class were working in'integrated PWT-

local groups to prepare'for‘anvdpcoming performanc" : .
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‘During one class period at’ﬁEwey, tweive academic classes were ob-
served. In general, the classes appeared to reflect the compositiqn, of
tne schoo]hand within the ciassroom the students' seats'were interming]ed
But a11 seats faced the front and few opportunities for students to inter-
act were observed. The conversation was primarily between students and -
teacher. For example, in an English class the teacher named a‘word and
individual® students responded with definitions. In,a geometry class, the

teacher worked a problem at the chalkboard while individual students asked

~ questions. An exception was a popular class in which the desks were ar-

ranged to face each other instead of the teacher. The class was filled

. to over capacity, and although the dialogue was primarily with the teacher,

the students did respond to one another in discussion to some extent. There
were three or four PWT students taking part. The tedcher's perception of
why few PWT participants were'enrO]]ed‘in the_popu]ar coorse‘was that,

"O\niy' @udents who want a challenge  take the class." A similar. pattern

- - ¢
of limited student interaction was observed in-academic classes at Hardwick.

-

At the latter schoo™ however, considerable numbers of students at-

tending through PWT were to be found in remedial, "basic," and non-college

'preparatoryvCourses; (Observations. in support of this generalization

appear‘in the previous section of these findingsjgnd in the "day-in-the

1ife" narrative.)

a

Thus, students at both schools -seemed genera]iy to have minimai oppor-

tinities if their academic classes to get to know one another_or to share
life expériences (1) because most teachers of academic ,subjecfs -structured

teaching-learning in ways thap~minimized student-student interaction, and




, fe]t that to use such strategies was unnecessary.

(2) at Hardwick (and at Dewey, although in fa¥ fewer instances) many class-
rooms contained either few local or few PWT students. In the arts, manual
arts, gym, etc., PWT and non-PWT students generally took advantage of oppor-

tunities to converse and work together. The qualities of,theirninter-grOUp

interaction were similar to the intra-group interaction observed in the same
classrooms.
. Administrators.and teadhers interviewed routinely remarked that they

knew no. teachers*who used deliberate strategies,in'c1ass,to increase

opportunitie’s for local an students to become better acquainted.

Classroom observations at one school, followed by informal tqfks'with_the
teachers observed, did identify two teachers whose ways of‘structuring as-

signments afforded such opportunities. The general diréction»of’the evi-

dence, however,»suggests that neither high school had formulated a po1i y

o

to encourage or require teachers to undertake strategies of this sort.

Overall, it appeared that PWT and local students became acquainted

solely on their own initiative, given opportun1t1es that occurred as a

result of their co-presence 1n the schools ang in part1cu1ar c]assrooms
\

The scope of the present study prec]uded exploration of staff members

-

percept1ons and reasoning on the 1atter issue. Implicitly, some faculty

members seemed to feel that they had no’ t1me§ab develop strateg1es to

facilitate the interaction of PWT and local students.

Others may have:
— ) :

The remarks of yet others
1nd1cated a reluctance to undertake act1v1t1es that would make PWT partici-

pants "d1fferent.“ Reduct1on of funds may also have led to the absence of
identifiab]e efforts toward the ends in question. Agafn, perhaps earlier

1 X -
attempts to realize such goals were found to be unsuccessful. This matter

Vs ‘ - B '
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c]ear]y deserves further study. A discussion of the social interaction
of PWT and local students on campus, but outs1de the c]assroom, now follows.
There were striking differences in the extent of 1nﬁorma] contacts
between PNT and local students at the two high schoo]s visited. Although
fr1endsh1p groups at both cou]d be identified as beldonging to one ethn1c
group or another, on]y at Hardwick was a marked spat1a1 separation of PWT
and non-PWT pubi]s clearly evident. . | | |
At Dewey, a counselor and;an.administhator independently mentioned
fhsfiethnit groups sit iin separate areas at 1unch But ]unch time obser—
vations on three occasions indicated that, while small groups of students
did cluster with others of the same race, there was no "turf" ‘or "territory"
identifiable with any group. That is, it\was not possible to identify a |
. White or Black or As1an or Hispanic area on the campus at 1unch t1me
Numecpus conversat1ons between members of d1verse ethnic groups (1nc1ud-
ing PWT and local students) were also observed. o
// The Dewey High librarian noted that friendshib across groups;exists
and that there is not merely a "detente" betneen bus riders and students
from nearby. The head.counseior made a similar observation. And one teacher .
remarked, "Everyone here is coldr-bTind;"§ The latter may be an exaggeration‘
but students of various.cu]tura] groups -- from the local area and acr Ss_
town -- seemed at easedw{th each otheh, and acquaintances between PWT stu-
.dents and others were obvious.
| The situation._outside the c]asshdoms at Hérdwick wes quite different.
Black PWT students routinely: congregated under the covered lunch area;

White students from the 1oca1 area regularly gathered in the sunshine of the

N
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quadrangle One ‘teacher highlighted the point at which the color line
changed as he took the researchers on a campus tour. Other staff mem-
bers spoke of the apparent separation of the groups. Although there were
some~e\fept1ons, we found this split in terr1tory to be generally main-
tained. Other evidence of separate terr1tor1es (d1fferent bathroom "hang-
outs"). was also present at Hardwick: In short “the informal division of
grouzs seemed much sharper at Hardwick.

The obviousness of the ethnic d1fference between 1oca1 (White) stu-
dents ahd PWT (Black) students may have contrfbuted to th@ more distant
sepa;ation'at Hardwick. The greater ethnic diversdty of the local school
population at Dewey may fac111tate non-PWT and PWT students soc1a1 re1a-_
t1pn§% Furtheh, the fact that many PWT students at Hardwick are in sev-‘
eral classes where few local students are present must reduce'opportun1t1es

{ N for b%com1ng acquainted.

IR v' How PWT and local students at Hardwick and Dewey felt about oneuan-

other\and ahout the state of their soc1a1 re]at1ons was 1mposs1b1e to

discern within the bounds of the study; ~0On the surface,-no widespread

\ dissatisfaction was evident among‘pupiis at either schoo] "There were
hints at Hardwick, however, that an under1y1ng compet1t1veness, not en-
t1re1y positive 1n nature, may have ex1sted between the Black PWT students
and the wh1te students from the local area. v(Résearchers' time on site -
was 1nsufficient to confirm the reports in questfon, and therefore details
have been omitted hehe).' It is important, then, to undefscore that the

picture provided here is derived from the scopé of the research, which

is on]y a pictur‘e of surface phenomena. ~The quah’ties of students' social
. T -
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relations as students expérience them and what the behavior observed'means
. for students are the issueiﬁthat matter most. Further eva1uations of the
vLos Ahge]es Permits. With Transnortation Program must examine the realities

of social ]ife in receiving schoo}s-as students nerceive'them. ’

Re]eted Observations:

At bOthkschools,\there wes general agreement that school dances were
rarely attended by both White and minority students_simu]taneously. Cul-
tural differenjfs in musical tastes and dance styles were cited by several

_respondents as "exp1a1n1ng“ this pattern. | |

While PWT students appeared to participate 1p the full range of ex-
tra-curr1cu1ar activities and mix with local pup1ls in doing so, certetn
scheol-sponsored groups attracted predominantly PWT participentsﬂ ‘The  ‘
Pep Club at Dewe)gyigh School, for example, drew its membership'primarily .
from among Black students in PWT. An administrator at’the sehoof commented:

Blacks really like the Pep Club activities. It S some-
thing they brought with them from their neighborhood
schools. That's why they Jo1n Pep C]ub

At Hardwick High School and at Dewey, dr111 teams were composed pri-
marily ot PWT students. Again, staff members neinted to cultural prefer-
ences as a factor underlying this phenomenon, | |

-~

v &

3. WHAT ARE THE QUALITIES OF THE STAFF- STUDENT INTERACTION IN THE/ SCHOOL
SETTINGS7 ¢

) No overt instances of d1fferent1a1 treatment of PWT student
‘were observed in the limited time on site.

* In formal interviews, staff members expressed generally pos1t1ve
attitudes toward participants in PWT, but some negative percept1ons
were voiced informally by faculty

~
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' students.than PWT participents were akriving late to class; nor were PwT.
students located aftek be]lsvwith greater frequency than others in rest-
rooms or other such typical'"hangtouts“~ot those who cut classes or are
tardy in high schools. Similarly, several through-the-doorway sdrveys '
of c]assrooms failed to turn up instances of PWT students d1srupt1ng
‘classes. (Neatl% every class observed was rout1ne1y more on-task than
off.) |

~ Few firm conclus1ons can be drawn from this set of observat1ons and
‘part1c1pants comments. Observations were too brief to examine staff- .‘
student‘interaction in depth, to distinguish the particu]ar from recurregt

.4

patterns. What is apparent; once more, is that further eva]d%tion is nec-

cessary. Such evaluation shou]d examine both staff members and students'
P iz

ercepitions of the other group's fee11ﬁ§s and behav1or Continued'evaIua—

t

tion must inc]ude'observation to document recurrent patterns of social

Al

‘interactfon. Site visits for, these purposes should be conducted, with

. the cooperation of schoel/ydministrators, on a "drop in any time" basis.

Furthermore, staff development programs which have proven useful, in par--

. ticipating teachers v1ews, should be identified and emp]oyed as further

evaluation suggests is necessary. o
L 4

4. WHAT POLICIES, PROGRAMS iﬁND ACTIVITIES FOR PWT STUDENTS ‘ARE DESIGNED
AND IMPLEME&TED AT THE SCHOOLS7 ,

* Aside from the provision of bus transportation and the jndividual
efforts of a few teachers in their own classrooms. programs
* specifically for PHWT students and fam111es were qenera]]v absent

f

Prior to reductions in "follow-the-child" ?unds associated with PWT,

‘/,
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. - Hardwick High School had counse1ing servicé§ exclusively'for PWT students,
an after school Workshép program taught by teachers in which PWT students
had priority, and classes in preparation for thq’§gth;§t1c Aptitude Test
(SAT) which PWT students took advantage of. These programs, together with
v in;school tutoring, have ceased--accordingtto school administratofs--be-
_cause of cuts in prbéram funds. | |
At Dewey High School, pasf activities included overnight tripébwith
as many'as 60 students, plus faculty and District staff deQe1opment spec-
' o ialists. These were aimed at fostering human re]atﬁons. | |
After-school tutorials have also ended with loss of financiallresources.
' Formerly, too, both schoo]s had PWT coordinators. Again, as~a'resu1fvof_ , '
bUdget reductions, these positions were e]iminated. | ',454"y(’

Both schools have, in pastvyears,‘held'orientation activitieé exclus-

ively for new PWT students. Hardwick abandoned this épproach some years "
ago. As the principal explained: ¥ . o y
. , o

; The third or fourth year we extended the (orientation)
program to all students. We previously had just Black
students'and Black parents. We decided to get every-
one acquainted and have an integrated meeting (for all ~
new students).

Dewey's separate orientation for PWT students ended this year. ' <
(School officials did not know who will be attending via PWT next year; 0
the sénding schools associated with Dewey are being changed). PWT stu-

> dents will be incfuded in a fall orientation programyfbr all enterinp
tenth graders. | | \

Only one current, school-wide activity, specifically taking into

account their status as receiving schools, was identified at either Hard-

‘5 wick or Dewey; once‘each year, the Hardwick School Community Advisory —-—
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Counsel meets in a neighborhood from which PNT}students come. ,{Of course, | .
both schools also assure bus transportat1on to and from schoo] act1v1t1es .
for parents andﬂstudents. And, as noted ear11er, regular schoo] programs
are open to PWT participants and, as appropriate, fam11y~andvfriends.) o
Some LAUSD d%cuments suggest that new‘PwT-students might be peired
with Tocal students in a "buddy system" to facilitate their transttion to
the new environment. "Extra neighbors".fgr PWT students in the community
of the receiving scnoel and other.special progrdms are a]SO'mentioded in -
D1str1ct materials. Such recommendattonS‘imp1y tnet PWT students should - ~,‘ )
be we]comed and g1ven ass1stance in acc11mat1ng to a new educat1ona1 éhd :

*

socia] sett1ng The same document 1dent1f1ed another factor as having -

"a positive. corre]at1oﬁ to a successful Perm1ts With Transportat1on Pro-
gram : a "planned program of pos1t1ve assimilation of PwT'students'1nto

the routine of the school including curricular and extra-curricular ac-

tivities." Staff development for those in receiving schools is also men-

-

tioned as desirable.

Even before the reported . cuts iﬁ funding, the hign schools yisited
during this study were not, nt seems, engaged in the leyel or the range
of effort this document suggests. Each did supply some add1t10na1 academic
support services. But programs addressing the assumed social needs of

students were generally absent. They qontinue to be.

v Perhaps the District documents cited do not represent a firm, cur-

Ent1t1ed "Factors Contributing to the Success of the Program-at PWT
Receiving Schools" (authggship. unknown), obtained from LAUSD Research .
and Evaluation Branch.
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" “_Yent District policy. If they.do,vperhaps this poTicy has not been ef-

e : -
. - R . .
®

.fectively communicated to'schoo] administrators.. Perhaps,'too, school
adm1n1strators find the po]1cy unworkab]e amidst the many other mandates -
to wh1ch they must respond Again, 1t may be that those in the schools
see no nged for staff development, buddy systems, "progress1ve dinners
; in both commun1ties," and the like. Certa1n1y, howevers reductions of
funds do not account for the rather 11m1ted—number of soc1a1 support ,
programs reported and observed at the sites.

Qmce aga1n, cons1derab1e fo]]ow-up to the present research effort

1s'essent1a1 to

ta1n Just what does account for the limited social
supports prov1ded' art1c1pants in PWT. Those who conduct such-fol]ow.up

should begin with an: attempt to clarify current P Program goals as they”

. are articulated by key program adm1n1strators(at the District level. Re-

. 4
search should continue by tracing the commun1cat19n of program goals

through successive administrative levels to the school administration.

The presence or absence of structures for assuring 1mp1ementation of .goals
at local sites should be 1;;;;;&%@559 In addition, 1nterviews should be
conducted with parents and students presently and recent]y involved in

the program, to ascertain the needs they current]y fee] they have. These

steps should probably precede further research at school sites.

¥
-

5. ACCORDING TQ THE STAFF MEMBERS AT THE RECEIVING SCHOLS VISITED, WHAT
ARE THE ADVANTAGES AND DISADVANTAGES OF THE PHWT PROGRAM7

Advantages for students:

+ Students have opportunities to study in an environment with
others of different backgrounds.

, R e




R * PWT part1c1pants can avoid negative aspects of the soc1a1
/¢¢/ - ‘environment in some of their Tlocal schools _ .

Advantage for teachers and other schoo] personne] B

’ ‘ . Staff membens have an opportun1ty to meet and understand a
broader range of types of students,

—

‘ dvantage for the school and bommun1ty:

' .The rece1v1ngﬁschoo]s avoid 1os1ng staff pos1t1ons and funds
as a_result of declining local enro]]ment

: Augmented enrol Iment aljf' ore courses to be offered.

1

Disadvantages for students: ' e L

* Bus rides. are 1ong; studentS"school day is lond.

v,Disadvantages for teachers and other schooT personnel:

* More d1sc1p11ne prob]ems are evident, espec1a11y absence from
class and tardiness to class.
& K
" The program takes extra time to admintister.” _

~ - - ~

’ The ‘advantdges and disadvantages summarized abdve were comp11ed from -
those ment1oned by interviewees at both h1gh school s1tes They represent
recurrent themes in the comments of staff members in var1ous ro]es . .
Administrators, in particular, seemed keen]y aware that dec11n1ng ]
local enrdIment in their schoo]s threatened to reduce staff pos1t;ons\;x._
~and the breadth of course offer1ngs, rece1v1ng PWT students offset the u
Tikelihood 6f such reductions. Both pr1n¢1pals commented that teachers '
needed to be rem1nded of how 1mportant part1c1pat10n in PWT is for the1r’
school. They 1mp11ed that teachers with negative views on the- schoo] S
involvement in PwT“would re-evaluate their Jjudgment if they realized thatv
many staff posiTions were "saved" by the.enro]iment of PWT pupils.
4 -l R . .

ot . - \
. .
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Many staff members felt that encounter1ng students of different back-
grounds was a real benefit for teachers. (Only a few spoke of the same
benefit;for students.) ‘A dean at one schoo1, fof instance,'noted that
: teachers had'origfna11y been “frightened"‘when they. faced the cha]]enge

rd

pointed out that, "Counse1ors get a mix of students ‘which g1ves them a

of work1ng with PNT students, but - "th1s is no longer true A counselor
-Better perspe%tive of kids:" And an adm1n1strator.observed, "It's been
a,growing experience for our staff." | | .

Others responding to. interview questions simply noted_(as-one putq
it) that, "It's important for the minonity to mi* with the majority."
Such general_remarks.citing the worth of'“integration".wereafrequent.

e As noted above, few staff membefs pointed to-advantages of the PWT
Program for students. Of those who d1d most focused on -the value of in-
tegration in general. Severa] however, felt that PNT part1c1pants ga1ned
- by escap1ng 'gangs and (1n theSe staff members' v1ews) the more violent
env1ronment of the inner c1ty In the words of one persen 1nterv1éwed
"These k1ds are not fearfu] here like at home. "

Oné'coach noted that the part1c1pat1on of B]ack ath]etes had great}y
1mproved the schoo] s ath]etic program/

Qver a dozen 1ntervnew respondents fe]t that the greatest d1sadvan—‘
tage of PWT was that it brought students who frequent]y "cut“ or *ditched"
classes to thedr school. (In the view of Whese staff members, students
in PWT were, as a grouo, out of c]ass more- than Tocal students. )

’ ) That~program requ1red extra time to admjn1stér was.ment1oned as a
disaduantage'by several adninistratsfs, ' |

& . R o . ®
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were "things that need‘chang{ng“ in the Pérmits with.gfansportation Program.

v
4
The on]y disadvantage of PHT that school personne] perceived for
students was the 1ong.bus ‘ride. "The kids Wate to travel so far," one

teacher reported. Another observed, "They feel tired and wi]ted‘by'founth

period." One staff member, however, dismissed these opinions, arguing

that most of the students had traveled to school by bus foh many.yéars
and, thus, were used to the ride. This viewpoint did,not seem widely

shared. . ‘ S - '}

In addition to questions on the advantages and,disagvantages of the

- PWT Program, administrators, counselors, and faculty members interviewed

forma]]y were asked to discuss,~"How the progham is working out here." *

A]most without except1on, they expressed positive opinions: they'waﬁted ’
to see the program cont1nue at the1r schools.

1]

6. WHAT ARE THE RECOMMENDATIONS OF STAFF MEMBERS AT THE “HIGH SCHOOLS‘*
VISITED REGARDING THE PWT. PRQGRAM? '

) Spec1a1 fqnd1ng for PWT rece1v1ng schoo]s should be available.

* Special counse11ng shou]dube given to PWT students who do not;go
to classes.

* More information, in incoming PWT students should -be pr6v1ded--and
-provided more prompt]y—-to receiving schools in order to fac111tate

studeng;ﬂacement in ¢lasses. . , ) .

‘At the close of each interview, staff members were asked whether there

&

As,the summary ?bove shows, their recommehdations {and thOSe“pr%vided by‘

‘others in informal conversation) are ‘consonant wigh'the prggram disadvan-

tages.listed earlier in the interviews.

‘The call for reinstatemgnt of PWT funds: came erm hearly every staff

3

‘ .
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member with any administrative responsibility in connection with PHT.

On the other hand, the call er the counsé]ingvof those PWT'students (but
# for local students) who are regularly absent -from class came from many
teachers.® | ‘

Administrators and counséYers reported that students' records often
arrived at their schools after the students themselves h/d appeared This,
they exp]ained made it difficult to piace students in appropriate ciasses
¥n.an informed way. Thus, they urged that the transfer of students' aca-
demic and behavioral'records be facilitated.

These représent the recommendations that recurred frequentiy in re-
searchers’ talks with personnéi at Dewey and Hardwick High School. Rarely
were” other suggestions offered; Two teachers felt that the faculty in
.receiving schoo]s could use "better'preparation" and "training" in working
uith PWT students. One administrator believed that. a six period day should
be offered for all sfbdents. He™argued that, especially in view of the
.‘considerable travel time PhT students put in daily, additiopal instruct-
jonal time at the receiving schools would make'good'sense.

What staff'members did not recommend is, perhaps, as important to

note as the changes they did recommend Yo e .

W a
LR

Even in discussing the need to reinstate funds, interuiew respon-
dents did not cite a need for soc1a1-support programs for PWT students

(Suddy systems, extra neighbor programs, more exténsive orientation ac-
: *
tivities, additionai human relations programs, etc. ) - Staff members re;

-

ported no continuing contact with District personne] on issues re]ated to
Y
the PWT Program (e g s superVision of program actiVities, technical assis-

1

)
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tance toward strengthening't rdgram, etc.). 'But no respondent recom-

mended on-going District services in support of the program.‘-Similar1y,

-

none of those who were interviewed expressed interest in what other re-
ceiViﬁg schools might be doigg. l

~In short, there séemed to be no widespread view among staff at the
high schools visited'that.PwT--aé a program ofﬁéchoo1wﬁde and District-
wide effort--could be or should be something more than a Set of activi-

ties that had been in place locally prior to fund reductions.
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SUMMARY OF FINDINGS ' . .

® Without exception, buses were available to take PwT;

_students to and from the four receiving schools.

1
Late buses were routinely provided for those program
participants who wished to take part in after-schoo]
activities.
Late buses were available daily at the two high schools. In one elemen-
tary schoo] they were provided tw1ce a week; at the other, once a week.
Thus, at the elementary schools, PWT. students could not make use of-

schoo] p]aygrounds on a daily basis, as 1oca1 students were able to do.

* Bus transportation was regularly available to take students

and (as appropriate ) parents to and from even1ng and week-
end school programs. .
In only one instance (an oversight) in one school, accordfng to reports,
buses were not avai]ab]e for such purposes.
N, ' :
k, ‘ ® Students participating in PWT seemed to have equitable access
to all school facilities, programs, and activities. o

In the elementary schoo]s, PWT students were m1xed througheut c]ass-
‘rooms 5hd were taught side-by-side w1th c]assmates‘from the Tocal area.
Fhey a]so received, as abpropriate, special instructiqha]uservices fbi-
lingtal, remedial reading,'etcr). . S ) .l'
. In the high schools, PWT students were present in all curricular pro-
grams. But at Hardwiir High, in particu]ar; large numbers of PWT partici4

N
pants seemed to be enrolled in basic, remedial, dnd non-co]]ege prep courses

They were."under-represented* in honors classes. These course. p]acements

resutted in some social isolation.

- o - -
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At Hardwick High School, it was further observed that PWT stddééts
and local students routinely occupied separate "territories" on campus
", during free time (at lunch, dufing nutrition, etc.).
© o _PWT students took part in the full ra‘lg.of school;sbohsored extra-
cur;icular actiyities--spdrts, musical groups,-pep activitiés, Clubs,

and so on.

* No overt'hostiﬁity_(fights, ethnic epithets, etc.) was ob-
served between PWT and local students. No tension between
groups was clearly palpable. :

Inter-group hostility was reported tq have occurred earlier in the
school yeér at one elementary school. But staff members agreed it had
ceased. Some evideqce'suggested‘underlying Bfack:white tensions at oﬁe

hjigh school, but the evidence could not be confirmed.

-

i ® In c]asg}\PwT and local students in all the schebls spoke
together and worked together as teachers' styles of clgss-
, ~ room management permitted. ) ,
, On the playgrounds elementary school children genera]ly‘J
y: % .. Jjoined in games and otherwise played together--although
) occassionally students of different ethnicities demon-
strated explicit action to avoid one another.

o
Out$ide classrooms, at the high schools, students most: fre-
quently chose members of theig own ethnic groups for social-
izing. (This was more marked at Hardwick sthan at Dewey.)
b = Casual interaction on campus™occurred, between PWT and Tlocal

: .students at Both schools, however. (1t skemed more frequent

at Dewey.) , - ' _ .

Staff members seemed to deal equitably with PWT students at
all four schools. = = - S

-

At one elementary schobl, however ,- several teachers. appeared o in-
-~ ~a .

?: teract differentially with Black/PWT students. Negative attitudés toward
il X R . , Lo
% _(:_ ’ . | o ] . '
. 83 ‘ .




PWT minority students were clearly evident in one elementary and one high
school. In.both of the latter, PWT students,,ih génera], Were viewed as
having behavior problems. (Brief observation did not confirm that theiz/

»behavior~was different than local students';)

® There were few schoolwide progrdms and’a@tiVities which ex-
plicitly took into account the presence of PWT students. .
1 ¥
¢ Organized social and psychological support services for PWT
T students were generally absent. - ' N ' '

® Academic support services had existed in both high Schoo]s,
but were discontined due to funding cuts. : B

%

® Some ‘teachers st}uctured class actiVities"in ways that.encour-
aged PWT and 10ca1_studen5§ to interact; most teachers, how-
ever, apparently did not. - : ’ .

b

¢ Among the chief advantages of fhe PwT Prdgram cited by Staff
P

members were the following: - . .
. 4 4 4 ; c Y

--Students and staff members,aré exposed to“étﬁers
of different cultures and social backgrounds. S 1
R\ --Receiving schoo]s\were,ab1e to remain open, keep .
: staff positions, keep curricular offerings, etc., '
in thgﬁfacg of declining local enrollments.

~-Pg%/g;ovides extended day care for\hq<fing'parents '\{
’\\\\‘ (ef, elementary students) and a safer, !gang free" '
D v enfironment (for high school students.)

<

\ , - , :
¢ Among the chief disadvantages cited by staff members were the
following: . . “\

,--PWTzstuaentvaring additional disciplinary prob]ems:?

. »

{’ ~-PWT student§ have long bys'rideg; many become tired t 1\‘ .
- (and at the eiemeqtary level, restless) in school. .
. - ) - - PN N, ’

¢ Thé single most frequently voiced rgcomméndaiion of ‘'staff members
in all schools was that additional funding for PWT students be
restored. ) o .




In Overview | | . ’a . .

‘Students in the Permits With Tran;portétiqn-PrOQfam were delivered €
t0'assignédﬂreceiving schools. Once there, they participated in the socia1~
life of their new schools in ways that their individual personalities al-
lowed. Aside from providing transportation and“concomitant'atcess to an-
other school, however, few prOgraﬁaatic'éfforts were carried out in behalf
of PWT students, estecially on a‘schbo]wide basis. Materials produced By
the Séhoo] District suggest that an'éffective local PWT P}ogfam‘depends updn
activities to %ssist students in acclimatihg to a new social and educational

.environment,égae., social and psychological support ser?ice#. Beyond the
efforts of individua](teacherg (which were reportedly few), such activities
ané services were extremely. 1ihiteq in all four schoo]s‘(qun pefore fund
breductions).~ Also 1imi;ed‘were‘programs to increase -contacff between send-
ing and receiving schools and communfties. - |
If the‘goal of‘the PNT.Progﬁgm is to provide.access'and opportunity,

that goal is being met in the'four schoo]s chosen»for this study.

If the PWT Program 1s 1ntended to fac111tate, encouragg, and. sqpport

'1nter group contact, to foster, soc1a1 re]at1onsh1ps, and to assure, pro-

grammat1ca]1y,-the positive adaptat1on of PWT pqrt1c1pants tg new environ-

h

ments, this brief exploration suggests that more needs to_be done:

) JQ
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RECOMMENDATIONS FOR FURTHER MONITORING OF THE
PERMITS WITH TRANSPORTATION PROGRAM

7

1. APrecise Statement of PWT Program Goals Must Be Obtained Pr1or To
Further Evaluation. _

Preceding further evaluation of the PWT Progfam, researchers should

meet with appropriate Loglhhgeles Unified School District officials tdlv

discuss and clarify: (a) the intended outcomes of the program; (b) the

: expected scope of program—re]ated act1v1ty at local school sites. Nj'
f

Suff1c1ent time should be allowed for th1s process.’ A series

meetings with groups and 1nd£v1duals with the District should occur

periodically for seveka] weeks. .
' 9

2. ‘The Academic ExperiehceS'Of Program Participants Should Be Closely
Examined. ’ ' .

N

Such an examination sgould.incbude {a) a review of PWT students’

p1acements in spec1f1c curr1cu1ar programs in 11ght of hhe1r academ1c
i
h1stor1§§, (b a study of PWT students' mobility across curr1cu1ar pro-

P

grams, and ( ) interviews and observat1ons ‘to ascerta1n the practices and

0

. beliefs that under11e the f1nd1ngs of (a) and (b). = . v . e

-

C]assroom observat1on shou]d be conducted in conJunt1on with (c).
Special attention should be given to the.academ1c progress of.stu-

dents who have»beenfaong-term PWT participants. 'Tﬁeir progress should

~

be compared to non;PWT students matched on appropﬂﬁate~dimen$ions,»e.gu,

1
“

aptitude and ach1evement test scores, soc1oeconom1c status, etc. -

'
A wide range of measures shou]d e used in assessing academ1c pro-.

.
N




gress: curricular placement, class grades, teachers' comments, standard-

ized test scores, minimum-competency-test performance, etc.
[Ny B

3. Students Participating in the PWT Program and Local Students In Re-
ceiving Schools Should Be Interviewed.

”

Students participating in PNT should have. the oppdrtunity‘to express
their experiences of social and academic life.in the rece1v1ng schools
“they attend. They should id ntify needs that the% fee™have been ret by
local-site programs, as well as those which they feel have not been met

To prov1de(a full picture of jtudent social 11fe at rece1v1ng schoo]s,
students from the local attendence areas should be interv1ewed Their
perceptions of social- re]ations, and. PNT and local students attitudes

toward one another, "should be elicited.

‘ RN
4, Parents 6F Students Participating In PWT And. Parents In the Receivi_g
I 4

School Community Shou]d Be Interviewed, .
’

Parents and guardians of PNT students should have opportunities to
1dent1fy the advantages and disadvantages, all the costs and benefits of .
tne PWT program as they see them. Inquiry shou]d be directed particu]arly_
toward assessing the qua]ity of information they receive about the prognam'

and about activ1t1es at the local schools that thei:)thildren attend

Parents of students in the local attendence area of receiving schools
should be afforded opportunities to'express their reactions tot éhﬁrogram

¥

andato identify the benefits and costs of the pnognam that they perceive.




;
5. Research Should Trace The Flow Of Commun1cat1on And Techn1ca1 Assis-:
Tance 10 And From District Offices And- PWT Receiving Schools.

whet informetion do school administrators reteive about the program
and how do they receive it? what information do District. adm1n1strators
receive about local-site act1(1t1es and how do they receive it? The pLes-
ent stqdy was toe limited to answer these, questions. (Few contacts with
with District personnel about the PWT Program were reported By school ad-
mihhstrators, however.)"Adequafe definition of progfqm goals and expeca
tations, effective]y communicated te local-sites from'apgropriate Dﬁstriet
offices, is a necessary prehequisite to an effective school-level effort.
Equally important is a %egu]ar flow of data and requests for aesistance
from}]océl—siﬁEs to District‘Offices. Future monitoring of téé PWTIPro-‘
gram should, therefere, trace the cheins o{;program communication thef
current]y‘EX1st in order to identify where information and cemmuhication

, . K o 1
channels are adequate and/or inadequate.

* 6. The Impact Of The PWT Progrem,On Sending Schools Should Be Asseesedef‘
, ' - - NS ‘ R

PWT influences the‘]ocel schools that participating students do not
'attend, as well as the receiving schoo]s they enrol]l in thréﬁgh the pro—
gram. What the “1oss" of PWT students means for administrators, cqense]—
oré,:teachers, and students 1in the sending schools, and how PWT affects
those schools and the communities they sehve, are i;sues that should be
addressed_ih fyture program monitoring. oo B (3
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‘tary schools. o /

¥
RN

As part of the larger PWT Study (see the preface), twenty Los Angeles

schools were chosen in a random sampling procedure. Included in th1s set

v v

.were nine eTementary schools, six junior highs, and five senior high

schools. A decision by the Integration Eva]uation Planning Team required
that- schools chosen for the "ethnograph1c study" be se]ected from among

these twenty ‘schools. . : ~ "zz-
Time and monetary resources for the ethnograph1c study restr1cted
work to a maximum of four schoo]s It seemed most reasonable to choose

two schools at two d1fferent grade Jevels. The research team decided to

"bracket the range“ by looking at two senhor high schoo]s and two e]emen-

N

In choosing two of the five high sehools.and two of nine elementary’
”~ b s oA

schools, the ethnographic-'study team employed the following general cri-
] &2 ' ~ '

teria: - * _ s

1. ,Choose schools with larger, rather than smallér, proport1ons
- of PWT students enrolled. .

*4f' : 2.‘;Choos%, if possible, one school w1th a multi-ethnic PWT, grou&

and one w1th a PWT group of predominantly one ethn1c1ty
3. Choose schools that are involved only in PWT Program and are not
" associated with other desegregation programs. or instance,
Jseveral elementary schoo]s also had "gn‘ted'l magnet programs.)

4. A1l other gg1ngs being equa], choose schools easy to reach fqr - .
‘the researchers, so that thejresearch budget will not be absorbed
. in extensive trave] time and reimbufsement. )Z

Using'these criteria, four schools were selected: Hardwick and Dewey .

High Schools; and Goodwin Avenue and a second e]ementary¢;¢ﬁoolu“
: .- . 7ot .

A firstyvisit to the second elementary stho], however, revealed

A

& . B ’ v
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that nearly 500 m1nor1ty students were attend1ng the schoo] thrd/gh a’

"satellite" program. The PWT Program seemed to be 1ess salient to staff 9

members there, PWT students were "lost" (to the observer) among sate111te
The second ete-

e oo - g
program students. Therefore,_a.re—select1on was made.

mentary school or1g1na11y chosen was dropped and replaced by. Bresson ~

S

Place Elementqry Schoo].

~ ‘ :




