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INo known problems with the instrument. Problems in the administration are docw-

'
minted in che monitors' reports which are available at ORE.

,Instrusent Description; Iowa Tests of Basic Skills, 1978 Edition, Formf7

Brief description of the instrument;

The IT38 is a standardized multiple-choice achievement battery.
Level 5 was given to kindereartan students to measure skills in the areas of lis-
tening (spring only), language (fall and spring), and math (spring only). Levels

7 and 8 were given to grades 1 and 2. respectively, to measure skilli'in the are
of word aaalysis, vocabulary, reading comprehension, spelling, math concepts, mat.
problems, and math computation. ITU levels 9-14 were administered to grades 3-8
with the test level for students in grades 4..6 chosen On the basis4of their pre-
vlous-echievement scores (with teacher relotaw). Lauels 9-14 include subcasts in
all the areas mentioned for levels 7 and 8, except for word apalysis. la addi-

tion levels 9-14 include subtests measuring capitalization, punCtuation, usage,
vistULL materials, and reference-macarials.'

To whom was the instrument administered?
All elementary and junior high students, grades Special education students
were exempted asTer Board Policy 5127 and its supporting administrative regula
tion. Students of limited English proficiency (LEP) were not exempt, but could be
excused after OUG test on which they could not function validly. Scores for stu-
dents who were monolingual or dovinant in a language other than English were not
included in the school or District summaries.
How maw' times wail the instrument administered?

Once to each student in Exactas 1-8,,twice to students in kindergarten.

7hen was"the irstrument administered?'

Kindergarten students were tested the week of September 6-11. The elementary

schools administered.the test April 20, 21, and 22 to students in grades K-6. The

dates for the junior high administration were February 16, 17, and 18. Tests were

administered in the morning. Make-ups were administered the week after the regu-

lar testing.

Where was the initrument administered?

In each AIM) lementary and junior high school, usually in the student's regular

classroom.

Who administered the instrument?

Classroom teachers in. the elementary schools. In the junior high schools, the

counselor or principal administered the cast over the public address sylcam using
taped directions provided by ORE. Teachers acted as test,monitors in their

classroomi at these schools.

What trainin did the administrators have?'

.-BuildingTest Coordinators participated in planning sessions ptior.to the testing.

Teacher training was the responsibility of the Building Test Coordinator: However

teacher inservice training was available from ORE upon request. Teachers And coun

salors received written instructions from ORE, including a checklist of procedures

and a script to follow in test administration.

Were there problems with the instrument or the administration that might affect

the validity of the data?

Who developed the instrument?

The University of /owe: The ITU ia published by the Riverside Fublishilhg

Company (Houghton Mifflin Company).
.

!eihat reliability and validity dita are available on,the instrument?

The reliability of the subtasts, as summarized by Kudar-Richardson Formula 20

coefficient, ranges from .50 to .98, across subtests and levels, The issues of

content and construct validity are addresser_ in the publisher's preliminary

technical summary, pp. 11-15.

Are there norm data available far interpretin the results?

Norm data are aVailable in the Teacher's Guide. The Teacher's Guide provides

empirical norms (grade :quivalant, percentile, stanine) for the fall and spring.

Interpolated norms are available for midyear. National, large city, and school

building norms are available.
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IOWA TESTS OF BASIC SKILLS

Purpose

Results of the Iowa Tests of Basic Skills were used to answer the following
decision and evaluation questions from the ESAA/District Priorities
Systemwide Desegregation Evaluation Design for 1981-82.

Decision Question Dl: Does the District need to make additional
efforts to meet the achievement needs-of stUdents affected by
desegregation?

- Evaluation Question D1-2: Did students who were ,:eassigned
as a result of the desegregation process achiev e! dt the
same level as students in the same schools who were not
reassigned? ... aS students in Fchools'which were not

'affected by desegregation?

Evaluation Question 01-3: Were some scheols more effective

than others in boosting student achievement?

Decision Question D2: Should the District invest in professional
development to inform elementary teachers about classroom activities
related to higher achievement among reassigned minority students
(if such activi4es can be identified)?

Evaluation Question 02-1: Can elementary classrooms be
identified in which reassigned minority students made much
lower and much higher than expected achievement gains in
1980-81.?

Procedure

Procedures for the administration of the ITBS for the years 1980, 1981, and
1982 can be found in the final technical reports'for Systemwide Testing,

publication numbers 79.14, 30,.39, and 31.24.

Because many analyses were done using the ITBS, procedures are reported with

the results related to each evaluation question.

Results

The ITBS results are presented below by evtluation. question.

..Evaluation Question D1-2: Did students who were reassIgned,as a result of
the desegregation process achidve at thesame level as students in the same
schools who were not reassigned?... as students in schools which were not

affazted by desegregation?

A-3
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The analyses done to assess the impact of desegregation on student achieve-

ment were based on the notion that two sets of factors might be operating

on students in desegregated settings. The first set of factors were

those related to attending school in a newly desegregated setting in

which the school had recently undergone a major change in student body,

staffing, and grade span. For the purpose of analysis, such ,schools

were called impacted schools. They included ail paired schools and

sixth &rade centers which were coverted into schools with other grades.

School which were considered nonimpacted were those.schools diet were

unaltered by the plan (except for the addition of a sixth grade.in some

cases) and those which lost a grade or two but did not add any students

from outside the traditional attendance area.

The other distinction made for the purpose of doing the analyses was

betwc,en reassigned and nonreassigned students. Reassigned stlidents were

those whose'school assignnients for their grades were changed by,either

the 1971 or the 1980 court order. Reassignment status waS intended to

bel used to detect the effect of those influences associated with attend-

ing a school that is distant from one's home.

ach students in the district was assigned a desegregation code based on

the area code of his/her home address, grade and school attended. The

desegregation codes were assigned in accordance with the table in

Attachment A-1 which was developed with the cooperation of the'District

Desegregation Specialist, he codes assigned were as follows:

1 = nonreassigned student in nonimpacted schou..

2 = nonreassigned student in impacted school.

3 = reassigned Student'in impacted school.
0

4 = reassigned student in nonimpacted'school (applies to only a

few students at the secondary level).

5 = not in correct school for grade and area code (usually applies

to transfer students and special education students).-

6 = missing area code, school, or grade.

The codes were assigned using the infcrmation on the Student Master File

and were added to the designated.ORE field. They were updated at the end

of.March, 1982.
#

The achievement analyses compared three groups of students in a series of

pairwise comparisons based on desegregation codes 1-3. The comparisons

were as follows:

Code 1 ya Code 2
Code 1 aza Code 3
Code 2 ms. Code 3

A-4
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A set of three comparisons was done for each cambination of grade-and
ethnicity (Black, Hispanic, and Other) for reading and math. Altogether
there were three comparisons per set by0three ethnicities by eight
grades for two subject areas for a total of 144 analyses. The linear

models used are described in Attachment A-2: The analyies-were run
using Earl Jenning's program LINEAR on the UT Dual Cyber system.

The description'of the models shows that sex and income level were used
as covariates in the analyses. Thede variables were Included in an
attempt to equate the groups on two variabled.which are related to
achievement gains and on which the two grotips could differ.

. .

Because so many analyses were done; the results are too numerous to place
in full detail in this aptiendix. They have been placed in four printout
bindets and are availablefor inspection. The significant F-tests have
been coded, however, and summarized in Figures A-1 through A-3. The

following statements provide information necessary to interpret the

figures.

r-

a. The heading "Codes Compared" refers to the groups of
students being campared. For example, 1 vs 3 means
that students with desegregation code 1 (nonreassigned,
nonimpacted) were compared with students with codes of
3 (reassigned, impacted).
Two letters.can,appear in the column headed "Significant
F." An "A" indicates that the comparison of model 1-
with mddel 2 was significant at the .05 level or better.
A "B" indicates that the comparison of model 2 with
model 3 was significant.

c. The column under "Favored Group" can contain the letter
"I" alone or the numbers "1", "2", or "3" followed by.a
number in parentheses. The letter "I" indicates an
interaction and is associated with a significant com-
parison between model 1 and model 2. The implication,
is that oie group did better than the other at some
level of the pretest but not at all levels.

The calm= contains a number and the number in parentheses
whenever the comparison between model 2 and model 3 was
significant. The number tells the group which was
superior on-the posttest and the value In parentheses tells
by'how many grade equivalents they were better. Far

example, "3(.15)" would indicate that students with a
desegregation code of 3 were superior to the students
with wham they were being campared by .15 grade
equivalents for all levelg,af the pretest.

d. Only those comparisons for which.the F was significant
at least the .05 level are reported in the tables.

An examination of the results does not readily reveal any meaningful

patterns. One would hope for. some consistency fram grade to grade,

but little is apparent.

t'a
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As an aid tO interpreting the results, plots were made of all interactions.

They can be found in Attachment A-3, but they do not shed much light

on the meaning of the results. Tt appears that in many cases the two
major groups being plotted (e.g., those with desegregation codes of.1 anci

2) differed meaningfully only at one extreme or the other of the pretest
range where few cases exist and the results are least relfable. If a

test of the regions of significdnces had beefl,performed, the significant

region on the pretest might be smaller than expected at the'extremes.

One question raised by examining these plots and the ones in Appendix 3

is whether model 1 is a viable model. Some of the plots strain credibi-
lity and suggest that-model 1 is too sensitive to unreliable scares near .

the extremes. Very few of the cases where the comparison between model 1
and model 2 was significant also produted significant results when
model 2 was compared with model 3. In the future it may be more reason-
able to force model 2 as the starting model. If one accepts the notion

that model 2 should be used as the starting model, then there might
appear to be signifitant findings at a few scattered grades for each

ethnic group. However, to be of value'to the,District, i.e.., to suggest
problem areas that need attention, the results would seem to need more ,

pattern than they appear to have. It seems that desegregation had no
consistent, meaningful, positive or negative impact on student achievement

for any ethnic group this year.

Evaluation Question D1-3: Were some schools more affective than others in

boosting student achievement?

The major work done on this question was to review thawork previously

done in other districts notably Houston, Corpus Christi, Dallas, Seattle,
and Montgomery County, Maryland, and to develop an approach to use in

AISD. The review showd that most districts used some sort of regression

analysis to get expe -ed scores for their schools although the exact

approach differed somewaht from district to district. What follows is

a suggested approach for AISD to follow in identifying schools which have

produced especially high and low achievement gains.

We begin by assuming that achievement is a function of a number of known

and unknown characteristics of the students, schools, teachers, and

activities found in the district. These influences can be ordered on

a contiAuum with regard,to the degree to which they are within the school's

control. At one end are the characteristics which are related to

achievement but which are "givens." They are characteristics such as sex

and previous achievement, characteristics over which the school has little

control. At the other extreme are the classroom activities which occur

in the school, the use of instruction time by the teachers, the school

climate--factors over which the school (the teachers and principal) have

a great deal of control. If comparisons are to be made between schools

in order to determine whether some are more effective than others, then

some method must be.found to adjust for the uncontrollable differences
between schools; i.e., a way is needed to bring all runners up to the

same starting line. The question becomes one of asking, "How does this

school's achievement compare with that of the average school with the

same characteristics?"

A-6
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There is nothing unusual about the above ideas. They are implicit in
any informal assessment of school effectiveness in which the participants
mentally try to compare the actual achievement gains of students in a.
school with Some standard which takes into account the characteristics of
the school and its student body. Statements which begin, "The achievement
at this school.seems low for a school with..." imply an informal assess-

,

ment ot achievement in light of certain givens. What is needed is a
way to make such assessments reliable and objective --a way of.determining
what the 4chievement of a school should be given the students it has and
the conditions under which it must operate. Then the actual achievement
level of the students can be compared with the expected achievement so
that a determination of the school's effectiveness can be made.

The use of such a formula aCknowledges that currently schools with high
concentrationsof low-ihcome and minority students do not make achievement
gains as great as those with higher income majority students. Therefore,
some lowincome schools may be found to bd effectiVe but to produce .

achievement gainS that are below average..

Suclika finding means that the school had been more effective than others
with student's from similar backgrounds: it would not mean that the
achievement level of,the students is at a level that would_be desired.
In using such a formula; it is important that schools which have been
more effectivethan average in boosting the'achievement of low-income
and minority students be acknowledged for their accomplishments, but
they cannot forget that the achievement of their students is likely to .

.be below the aesired level.

Themumber of variables which Could be used in developing a prediction
formula are very great indeed. It is proposed that the following be
used. -

a. Previous achievement level.
b. Sex.

c. Ethnicity.
d. Whether or not the student (or a sibling) received a

free, on reduced-price lunch.
e. Whether or not the student's school was impacted by

the desegregation plan.
f. Whether or not the student was reassigned by the desegregation

plan.
g. Whether or not the student was a transfer student.
h. ,The average pupil/teacher ratio for thestudent's grade

0 at his/or her school.

Proad Procedure

It is proposed that the analyses be carried out ift accordance with the
following steps.

I.' Create a data file having the above variables for each -
student in-the District.

4
'A-7
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2. Do a regression analysis fbr reading and math separately

at each grade using the linear model shown in Figure A-4.

3. Using the resulting regression weights, calculate an expected
value for each student. Subtract the expected score from

the actual posttest score to get a deviation score. If the

deviation score is positive, the student is scoring higher

than expected. If negative,the student is scoring loweT

than expected. The average score at the grade for all

students will.be zero.

4. Obtain an average deviation score tor each school it that

grade. A report could then be prepared for each school
showing by grade how the students achieved compared with

th expected values. The results, however, are,prone to

ov interpretation. What.is needea is some guide as to
whai is a meaningful deviation from an average of zero.
A certain amount of the deviation in scores from student

to Student will be the result of chance, to error in the

measurement of achievement. One would like some way to
0

assess whether the average deviation achieved by the

students at a specific school might be due to chance. If

one assumes that the students have been randomly assigned

to schools, which they have not, then a standard error

of the mean can be calculated so that the obtained mean
can be evaluated ag to the probability that it would be

obtained by chance. We know the population mean is zero

hy definition. The average deviation score for the

students is zero. We can compute the population standard
deviation by computing the standard deviation of the

47*
residual scores. Then the standard error of the school

mean is given by the formula below:

Sc= SD

4-r

where SD:As the standard deviation of the student residual

scores and.N is the number of 'students in the sdhool.

The above formuta is taken from Guilford and Fruchter (19'3,

p. 128). the group mean is divided by the standard error,
the resulting score can be looked up in a table of Z-scores

,so the probability,of the means begin obtained by chance

can be determined.

Reporting to Schools

As an, additional safeguard against overinterpretation, it is suggested that

the average deviation not be reported to schools. The following reporting

steps are suggested:

1. Select a probability value for use in determining
which means are above or below zero.

A-8
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2. Assign verbal descriptors to the schools based on whether their

means differ significantly from zero. For example, those scoring

above zero could be designated as schools achieving greater than

expected gaias.

3. Print a report for each school showing the school's verbal

descriptor by subject area by grade.

Final Comments

In evaluating the proposed procedure for determining which schools are more

or less effective, the following characteristics of the sys'tem should be

kept in mind.

1. °Aboou4half of the schools will obtain average deviations that are

positive and half that are negative for any analysis. The results

do not say anything about how Well the District is doing compared

with comparable districts elsewhere. Even if all schools were more

effective than the national average, only half would obtain positive

average deviation scores.

2. The larger the school, the easier it is to detect a small differ-

ence from zero. However, means which differ greatly from zero

due only to chance are more likely to occur in small schools.

3. The measure of low-income status is gross. It has only two

values and is thereby limited in its usefulness. It does not

.distinguish at all'between those who are just above the eligi-

bility criterion and those who are greatly above it. The pupil/

teacher ratio that is available for the analyses is less exact

'than might be optimum.

Evaluation Question D2-1: Can elementary classrooms be identified in which

reassigned minority students made much lower and much higher than expected

achievement gains in 1980-81.

The results of the 1980-81 desegregation evaluation suggested that minority

students Who were reassigned by the desegregation plan tended to make smaller

achievement gains than minority students who were not reassigned. As a

result, an evaluation activity for 1981-82 was plarined to try to identify

, classrooms in which this finding was not the case. If classrooms that had

been especially effective with reassigned minority students could be found,

then perhaps successful practices from those classes could be identified

for use elsewhere. However, the first task was to verify the original

finding, since the analyses which produced it/combined nonreassigned stu-

dents in impadted schools with those from nonimpacted schools. The real

question seemed to be one of reassigned vs nonreassigned students in im-

pacted schools especially since minority students in impacted and nonimpacted

schools might differ in SES or other ways that would influence the outcome.

A-9
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A set of analyses were done at the University of Texas on the CDE Dual

Cyber System using the SPSS package of statistical ptograms from each
combination of ethnicity, grade, and subject area (reading and math).
The linear models and F-tests used are described in Attachment A-4. The

data files used are containted on permanent file sets D737 and E421. The

SPSS control cards are on permanent file set Ag54 as file REGSPSS. \

As with the 1981-82 achievement analyses, the results werefvoluminous.
They are summarized in Figures A-5 through A-7. The actual printouts are

available for inspection. The results seem to fall into several groups

depending on the patterns of significant comparisons.

Nonsignificant Comparisons: In the first group of analyses, none of the
four comparisons, model 1 vs moiel 2, model 2 vs model 3, model 3 vs model 4,

and model 4 vs model 5, was significant. Figure A-8 shows that 13 sets of

analyses were nonsignificant.

Significant Intercepts: The simplist to interpret of all the significant
analyses were the ones in which the first three comparisons were nonsignifi-

cant and the fourth one was significant. Such a result indicates common

regression slopes but unequal intercepts. Only five sets of analyses fol-

lowed this pattern, (see Figure A-9). All three analyses in this group

which involved minority students favored the nonreassigned group. The two

significant outcomes for the others favored the reassigned students.

Curvilinear Outcome: In eight cases only the comparison of model 2 and

model 3 was significant. Such an outcome indicates that a linear regression

solution is not as satisfactory as a curvilinear one. In a ninth case the

comparison between models 3 and 4 was also significant, indicating that

if a linear solution were considered, an interaction between pretest and

reassigned status exists.

The curvilinear solution that is implied by model 2 has an independent

linear portion and a common quadratic portion. Very little information

can be obtained by examining the regression output in cases of this sort,

so the results were plotted.for these cases. The plots can be found in

Attachment A-5. An exmination of the plots shows that in several cases
the two curvilinear lines are essentially the same; the difference

between them would not appear to be meaningful. In a few other cases,

one line seems to be significantly higher than the other at low levels---\

of the pretest. However, several points should be remembered before
too much importance is placed on these findings.

1. Very few cases can be found at the extremes. For

example, only about 14 Black students scored below
a 2.6 on the pretest in reading at grade 6. Therefore,

very few students are to be found in the area where the

difference is greatest between reassigned and non-
reassigned students.

A-10
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2. Measurement is the poorest at the extremes. What appear

to be large differences might not be statistically sig-

nificant if regions of significance went identified.

3. At the points where the two lines appear to be meaning-

fully far apart, the nonreassigned students do not

consistently do better than the reassigned students.

The line for nonreassigned students is not consistently

higher than the reassigned line from analysis to analysis.

Taken together, the above cautions diminish any evidence for the effect in

question.

Significant Interactions: TWQ other patterns of significance were found.

They can be cambined in one group since they were both cases for which the

test of homogeneous regression slopes was rejected. 'The three cases in

this group are plotted in Attachment A-6. Tbe results imply that reassign-

ment interacts with pretest so that at some pretest levels reassigned stu-

dents do better. The results, however, suffer from the same problems listed

above for the curvilinear results where interactions were implied. Most

cases fall near the middle of the distribution'where the groups are not

significantly far apart.

Taken together, the results did not appear to lend strong support to the

notion that within impacted schools reassigned and nonreassigned students

responded differently to instruction or received any different instruction.

Therefore, it was decided that the attempt to identify successful practices

for reassigned Dinority students would not be pursued.
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Grade

Readin: Math
Codes

Compared
Significant Favo-red

F* Group**
Codes

Compared
Significant

F*
Favored
Group**

1 1 vs 3 B 3 (.14) 1 vs 3 B 3 (.12)

2 vs 3 B 3 (.23) 2 vs 3 B 3 (.15)

/4 1 vs 3 B, 1 (.16) 1 vs 2 B 1 (.16)

2 vs 3 A I

1 vs 3 B 1 (.18) 1 vs 3 A I

2 vs 3 B 2 (.22) 2 vs 3 A I

- - 1 vs 2 B 1 (.16)

* "A" indicates the F-test comparing models 1 and 2 was significant at
the .05 level.
"B" indicates the F-test comparing models 2 and 3 was significant at
the .05 level.

*** "I".indicates an interaction; no group is consistently favored at
all levels of the pretest.

The numbers in parentheses indicate the amount in grade equivalents
by which the favored group exceeded the other group.

Figure A-1. DESCRIPTION OF SIGNIFICANT F-TESTS FOR COMPARISON OF CObES
1 AND 2, 1 AND 3, AND 2 AND 3 FOR BLACKS AT GRADES 1-8 ON
THE ITBS.

$.5
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Reading Math

Codes Significant Favored Codes Significant Favored

Grade Compared F* Group** Compared F* Group**

1 1 lis 2 A I - -

1 vs 3 A I

2 - - - 1 vs 2 A I
. 2 vs 3 3 3 (.14)

3 1 vs 3 B 1 (.14) 1 vs 3 A I

2 vs 3 B 2 (.14)

1 vs 3 A I

.

- - - 1 vs 3 A I

2 vs 3 A

8 1 vs 2 A I 1 vs 3 A I

2 vs 3 A

* "A" indicates the F-test comparing mcidel 1 and 2 was siinificant at

the .05 level.
"B" indicates the F-test comparing model 2 and 3 was significant at

the .05 level.

** "I" indicates an interaction; no group is consistently favored at

all levels of the pretest.

The numbers in parentheses indicate the amount in grade equivalents

by which.the favored group exceeded the other group.

Figure A-2. DESCRIPTION OF SIGNIFICANT F-TESTS FOR COMPARISONS OF
DESEGREGATEONCODES 1 AND 2, 1 AND 3, AND 2 AND 3 Foa
HISPANICS AT GRADES 1-8 ON THE ITBS.
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Grade

Reading Math

Codes
Compared

Significant
F*

Favored
Group**

Codes
Compared

Significant
F*

Fa7ored
Group**

1

3

1 vs
1 vs_

-

-

-

-

-

1 vs
1 vs
2 vs_

2

3

2

2

3

B

B

-

-

-

- .

A
B

B

2

3

I

2

2

(.15)

(.13)

-

-

-

-

-

(.17)

(.11)

1 vs 2
2 vs 3

1 vs 2_
1 vs 2
2 vs 3_
'1 vs 2_
1 vs 3_
1 vs 2
2 vs 3

2 vs 3

1 vs 2
1 vs 3

B

B

A

A
A

B

B

B

B

A

B.
B .

2

2

I

I

I

2

3

1

3

I

2

.3

(.17)

(.11)

(.08)

(.12)

(.08)

(.11)

(.11)

(.12)

* *

"A" indicates the F-test comparing model 1 and 2 was significant at

the .05 level.
"B" indicates the F-test comparing model 2 and 3.was significant at

the .05 level.

"I" indicates an interaction; no group is consistently favored at

all levels of the pretest.

The numbers it parentheseq indicate the amount in grade equivalents

by which the favored grouP exceeded the other group.

Figure A-3. DESCRIPTION OF SIGNIFICANT F-TESTS FOR COMPARISONS OF
'CODES 1 AND 2, 1 AND 3, AND 2 AND 3 FOR OTHERS AT
GRADES 1-8 ON THE ITBS.

A-14
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POST = U + PREZ + + PRE6 +.PRE12 +PRE22 +... + PRE62 + INC + REA +

IMP + TRAN + PTR + G1 + G2 + + G6

where,
POST = Posttest.grade equivalent
PRE1 = 1 if a member of group 1;
PRE2 = 1 if a membei of group 2;
'P11E3 = 1 if a meMber of group 3;
J11E4 = 1 if a member of group 4;
PRES = 1 if a member of group 5;
PRE6 = 1 if a member of group-6;
PRE12 =
PRE22 =
PRE32 =
PRE42 =
.PRE52 =
PRE62 =
INC =
REA =

EMIP =

TRAN =
PTR =
G1 =
G2 =

G3 =

G4 =
G5 =
G6 =

score (reading or math).

0, otherwise.
0, otherwise.
0, otherwise.
0, otherwise.
0, otherwise.
0, otherwise.

Variable PRE1 squared.
Variable PREZ squared.
Variable PRE3 squared.
Variable PRE4 squared.
Variable PRES squared.
Variable PRE6 squared.
1 if low-income; 0, ntherwise.
1 if reassigned; 0, otherwise.
1 if student's school was impacted by desegregation; 0,, otherwise.

1 if transfer student; 0, otherwise.
Average PTR at the school and grade.
1 if a Blao,k male; 0, otherwise.
1 if a Black female;. 0, otherwise.
1 if a Hispanic male; 0, otherwise.
1 if a Hispanic female; 0, otherwise
1 -f a Other male; 0, otherwise.
1 if a Other female; 0, otherwise.

Figure A-4. PROPOSED MODEL FOR DETERMINING EKPECTED ACHIEVEMENT LEVEL.
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READING MATH
GRADE 1 vs 2 2 vs 3 3 vs 4 4 vs 5 1 vs 2 2 vs 3 3 vs 4 4 vs 5

2 NS NS .05 .05* NS NS NS NS

.

3 NS NS NS NS NS NS NS

4 NS .01 NS NS NS NS NS NS
.

5 NS NS .01 -NS NS NS NS NS

6 NS .01 NS NS NS NS NS

*Favored reassigned by .20 GE.
** Favored nonreassigned by .18 GE.

***Favored nonreassigned by .19 GE.

Figure A-5. F-TEST OUTCOMES FOR COMPARISONS OF BLACK REASSIGNED

AND NONREASSIGNED STUDENTS IN IMPACTED SCHOOLS--1980-81.

READING MATH
GRADE. 1 vs 2 2 vs 3 3 vs 4 4 vs 5 1 vs 2 2 vs°3 3 vs -V 4 vs 5

2 NS .01 NS NS NS NS NS NS

3 NS NS NS - .05* NS NS NS NS

4 NS NS .05 NS NS .01 NS NS

5 NS NS NS NS NS NS NS NS

6 NS NS* NS NS N$ NS NS NS

:*Favored nonreassigned by .14 GE.

Figure F -TEST OUTCOMES FOR COMPARISONS OF HISPANIC REASSIGNED

AND NONREASSIGNED STUDENTS IN IMPACTED SCHOOLS.--1980 -81.

A-16
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READI_N G MATH
GRADE 1 vs 1 2 vs 3 3 vs 4 4 vs 5 1 vs 2 2 vs 3 3 vs 4 4 ,vs 5

+

2 NS NS NS 'NS NS NS NS .01*

.3 NS NS NS NS NS . .01 .01 NS

4 NS .01 NS NS NS .01 NS_ NS

NS NS NS NS NS .05 NS NS

6 NS .05 NS NS NS NS NS, ,01**

*Favored
**Favored

Figure A-7

reassigned by .19 GE. ,

reassigned by .15 GE.

FTEST OUTCOMES FOR COMPARISONS OF OTHER REASSIGNED AND
NONREASSIGNED STUDENTS IN'IMPACTED SCHOOLS--1980-81.

GRADE

BLACK HISPANIC OTHER

READING MATH READING, MATH READING MATH

2

3

4

5

6 X

Figure A-8. SETS OF ANALYSES rN WHICH ALL FOUR MODEL COMPARISONS WERE
NONSIGNIFICANT. AT THE .05 LEVEL.

GRADE

, BLACK . HISPANIC OTHER

READING MATH, READING MATH READrNG MATH

2

3

4
5

6 X

Figure A-9. SETS OF ANALYSES IN WHICH ONLY TEE INTERCEPTS TEST (MODEL 4
VS MODEL 5) WAS SIGNIFICANT AT THE .05 LEVEL.

NNNN

A-17
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BLACK

GRADE READING MATH

HISPANIC

READING MATH

X

3

4

5

6

OTHER

READING MATH

X X
X

X

Figure A-10. SETS OF ANALYSES IN WHICH THE COMPARISON OF MODELS
2 AND 3 WAS SIGNIFICANT AT THE .05 LEVEL.'

A-18
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81.73 Attachment A,-1

(Page 1 of 4)

TABLE FOR DETERMINING:DESEGREGATION ASSIGNMENT CODES

The table on the folowing pageS was used,to assign desegregation codes
to AISD students. The table can be used asfollows.

14 Determine the Studenes area oode from the student's
addresa. .

2. Find the row in ale table that corresponds: to the
student'S area code.

3. Read across the table to fiTA the studenee grade.

4. Assign a 4esegregation code according to the follawj.ng
rules:

If the studenes school code matches the school code
listed for'his grade, assign the code listed next to
his school code in the table.

If the student's School code does not match the school
code, in the table assign a "5."

1

If the student is missing either school code, area
code, or grade, assign a code of "6."

As an example, a student who lived in area code 7, who was in fourth grade,
and mho attended ioo1 number 126 would receive a desegregation code of

A-19
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cs,

Attachment A-1
(Continued, page 2 of 4)

1....7,,,,._, 714M,..1*.f.,.,1 g. 101
.

Dee@re.3.0-6:-.011: /1551,qn men-.E Codes' .E.,(
0 Air% 4.0.

Ifej.2_,. c_o_LzL/5,aincol y, - 3 I 4 1
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(Continued, page 3 of 4')

V.: %V....0 ,..

29
30. Gullet&* t,
31 Harr15'* ,
52.
33 Rionl?i,Ind ark
34- 4i6dol1d Park
35 I.: S..

^

.31,o nuts
37 .

Lavvi.-FOrd

39 Le& .

,;l-c Limier.. lbo
-II Maplewood. _122 .1

42 Mapkeitiood (.22_

Metaleolb.. 123.
44 Menciiaca. 1.4:7 1

-15 M 124.: 2.
4ro

4. Nornia. 15) .

Oaii 149

-49 . Oak 41.1.f 41 14a, 1

OcA Sprilo .1 125 2_

Oak SPKt785: 125 7- 125 2.

2. Oca5 SpriT I 25 125. 2.

53 Odom 17 (52'
Orte a ii26. 2., 103 7.3

55- Pea, 126 1 (2a

:126
SI

1

tbc?

122 ..1
t2Z

1,4Fs

.142..

174. .

156: .2.

14.5 I

14e

(3 2.

2.. 046 2...,009 2
'rt. :11-r.. z:o4t--isilscas-

o49 1.1 .006 1

114., 1 ita -.04-6 11 010

1014.. 3 toe 3 045 al (Zs
ioe 3. toe 3 052- & 005
155 1 '131 3. 051 3 009

I 043 2 co?
120 2 , 120 2 0+9 21c0S 2
ibe 1b8 043 3 arr
(21 .121 1 045 2. Po5

1L10 Roo I 043 2 co7 2
122 1 (22 1 045- 3 oos.
tiz: 12g. 1 . w _3 cek.

123 fi 123. 1 047 2
AT -147 .1 051 3
I2o *..3 II° 3 051 2-
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04b. 3 004-

002
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DESEGREGATION ACHIEVEMENT ANALYSES

Attachment A-2
(Page.1 of 2)

These analyses were based on desegregation codes 1, 2, and 3. A set of
%

aaalyses involved making the following pairwise comparisons:

Code 1 (nonreassigned,
vs

Code 2 (nonreassigned,

Code 1 (nonreassigned,

nonimpacted students)

impacted students)

nonimpacted students)
vs

Code 3 (reassigned, i;.5acted students)

Code 2 (nonreassigned, impacted students)
vs

Code 3 (reassigned, impacted students)

One set of analyses was perfound for each combination of ethnicity (Black,_

Hispanic, and Other) and grade (1-8) inceading and math. This provided
3_ ethnicities by 8 grades by 2 subject areas or 48 sets of 3 analyses

each for a total: of 144 analyses. The variables, models, and F-tests

used in each analysis are given below.

Variables

POST = Posttest grade equivalent (April, 1982)
PRE = Pretest grade equivalent (April, 1981)
PRE1 = PRE if a member of group 1;- 0, otherwise.
PRE2 = PRE if a member of group 2; 0, otherwise.
PREZ = PRE squared.
PRE12 = PRE1 squared.
PRE22 = PRE2 squared.
SEX = 1 if male; 0, if female.
I = 1 if receiving free or reduce-priced lunch; 0, if not.

G = 1 if a member of group 1; 0, if member of group 2.

U = unit vector.

, At grade 1 the pretest was either the MRT Pre-Reading Composite or Quanti-

tative scaled scores. At all other grades the pre- and poSttests were
either Reading Total or Math Total grade equivalent scores. The meaning

if grdUp.1 or group 2 membership was dependent on the desegregation codes
being campared, e.g., code 2 as code 3. The first code (code 2 in this

case) defined group 1. The second code defined group 2.. Students with_special
circmstances (for any subtest of a total score), LEP students, and students
served by Special Education were removed fram the analyses. Others were

defined as students with ethnicity codes of 5.

Linear Models

Model 1: POST = U + Prel + Pre2 + Prel2 + Pre22 + Sex + I + G

Model 2: POST 11 + Pre + Pre2 + Sex + I + G

Model 3: POST = U + Pre + Pre2 + Sex + I

A-23
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F-tests

Attachment A-2

(Page 2 of 2)

Model 1 vs Model 2:. df
1
= 8-6=2; df

2
= N-8

Model 2 vs Model 3: df
1
= 6-5=1; df

2
= N-6

A-24
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(Page 1 of 18)

DESEGREGATION CODE 2 VS 3--BLACKS-:-GRADE 4

6. 500-

6. 09Dr

t.L1

t1-1 3. 500 -
m
a
cc

3. CU

LEGEN9

1 Code 2, Female. Non-Low-Income

"9- 2 Coda 2, Female, Low-Income

"E- 3 Code 2, Male, Non-Low-Income

-44- 4 Code 2, Male, Low-Income

"0- 5 Cods 3, Female, Non-Low-Income

6 Code 3, Female, Low-Income

-14.- 7 Code 3, Male, Non-Low-Income

- e- 8 Code 3, Male, Low-Incame

2. 200 2. 600 3. 000 3. 400 '3. 500 4. 200 4. 600 5. 000 5. 400

GFIROE 3 RERbING TOTRL GFIROE EQUIVRLENTS
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(Continued, page 2 of 18)

8. 600

01

2
UJ

7.900
cc

UJ
7. 200

UJ
COa
cD

65410
cc

5. 800
cc

Ifl

UJ
CD 5. 1 0 0
CC
CC
0

4. 400

3. 700

3. 000

DESEGREGRTION CODE 1 VS 3--8LACKS--GRRDE 5

LFGEND

I Code I, Female, Non-Low-Income

-9- 2 Code I-, Female, Low-Income

-Er- 3 Code 1, Male, Non-Low-Income

4 Code 1, Male. Low,Income

- 0- 5 Code 3, Female, Mon-Low-Income

6 Code 3, Female, Low-Income

-le- 7 Code 3, Male, Non-Low-Income

8 Code 3, Male, LoW-Income

2. OGO 2. 60C 3. 200 3. 800 4. 400 S. 000 9. 600 6. 200, 6. 800

GRROE 4 MRTH TOTRL GPME EQU1VRLENTS

A:-26
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9. 30

Attachment A-3 .

(Continued, page 3 of 18)

DESEGREGATION CODE 2 VS 3BLACKSGRADE 5

8. i0G
/11

7. 300

7. 200

S. 50G

5. 800

5. 100

4. 400

3. 700

3. 00
2. 000

1.Ect4No

Code 2. Female. Non-low-income

-19.- 2 Code 2. Female. low-Income

3 Code 2. Male, Non-low-Income

-)4- 4 Coda 2:Male, low-Income

-40- 5 Coda 3, Female. Non-Low-Income

6 Code 3, Female. low-Income

-A- 7, Code 3, Male, Non-Low-Income

-0- 8 Code 3. Male. low-Income

2. 600 3. 200 3. 100 4. 400 5. 000 5. 500 6. 200 6. 800

GRAOE 4 WITH TOTcIL OFigOE EQUIVALENTS

A-27
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3. 22,.:

2. 92U

2. 612

2. 300

590

'
z
,z 1. 680
Cc

nr.

1. 370
CD
(T.
CC
LD

1. 06

81.73 Attachment A-3
(Continued, page 4 of 18)

.DESLGBEGA NUN 11:pnE 1 VS 1)--iitrEHI1IC-,---1-41)F. 1

440-.

85 99 113 127

GRADE
141

1 MRT

A-28

LEGENO

1 Code 1, Female, Non-Low-Income

-19.. 2 Code 1, Female, Low-Income

-E3.. 3 Code 1, Male, Norf.-Low-Income

,4 Code 1, Male, Low7Income

5 Code 2, Female, Non-Low-Income

Code 2, Female, LoW-Income

7 Code 2, Male, Non-Low-Income

-91E- 8 Code 2, Male, Low-Income

o

,
1 I I

155 169 18i

P19E-READING COMPOSITE
197. 211..
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3. 22

2. 51.3

2. 2,90

81.73 Attacludent A-3
(Continued, page 5, of 18)

DESEGREGRlION COOE 1 VS --i-iiSPPNIC3--184nE 1

cp

1. 980-

1. 6%

1: 05

. 7 40

iI,ViENQ

1 Code 1, Female, Non-Log-Income

s-e- 2' tode 1, Female, Law-Income.

-=- 3 ,Code .1, Male, Non-Low-Ilcome

-X- 4 Code 1, Male, LowAIncome

-e- 5 Code 3, Female, Non-Law-Income

-,,,- 6 Code 3, Female, Low-Income

.10e. 7 Code 3, Male, Non.6Low-Income

-0- 8 Code 3, Male, Law-Income

3

85 99 113 127 41 155 169 183

GRROE 1 MRT PRE-REROING COMPOSITE
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Attachment A-.3
(Eogtinued,_jaage 6 of 18

0

OESEGREGRTION CODE 1-VS 2--HISPRNIU47-GRADE 2

4. 200

3.873

3. L)40

2.1130

ms
cJ

CD

Lt
7. 553

4re. LEGEND

2. 220

1. 890

1. 56
. 700'c, I. 00C

1 Code 1, Female, Non-Low-Income

.49- 2 Code 1, Female, Low-Income

-s- 3 Code 1, Male, Non-Lcw-IncomA

4 Ccde 1,'Male, Low-Income

5 Code-2, Female, Non -Low-Inco em

6 Code 2, Female, Low-Income

7 Code 2, Pale, Non-Low-Income

-,14- a Code 2, Male, Low-Income

4

1. 300 1. 900 1...900 2dO 2 . `,00 2. SOO 3. 0.10

GPACIF I mr119 TOTqL GRRPE EQUIVILENTS
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OESEGREGRNON CODE 1 VS '3.--LHISPANICS---ORROF

. 5. 200,-

1-
cn

LL.1J 4. SOO

CC

=
C3

4. 300T.
LL.1

C3
CS
CC

1 4. 000+
1:1

ED

1:

3. 700
CC

Cr,

LL.1

. 400
CC
0:
C3

3. 100,-

2. 80

,r5r7

GEN0

1 Code 1, Female, Non-Low-Inc**

Z Code 1, Female, Low-Income

..23- 3 Code 1, Male, Non-Low-Income

.44- 4 Code /, Male, Low-Inccem

4- 5 Code, 3, Female, Non-Low-Income

6 Code 3, feamle, Low-Income

-jr- 7 Code 3, Male, Non-Low-Inccene

8 Code 3, Male, Low-Income -

2. 500 - . 1

1.600 1.9{0 2. 220 2. 530 ?. 340 3. LSO 3. 460 3. 770 4. 080

GRADE 2 MRTH TOTAL GRROE FOUIVALENTS

4. 390
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.1
3. 13C

7. a im

S. 300-

5. SJO

4.300-

3. ,500

Attachment A-3
(Continued,4age 8 oi

rTESEGi9EfTIATION CODE I VS --GP9OE

C.

trEGENO

1 Code I. Female, Non-Low-Income

2 Code 1, Female, Low-Income

-El- 3 Code .1, Male, Non-Low-Income

4 Code 1, Male, Low-;Income

-0- 5- Code 3, Female, Non-Low-Income

-a- 6 Code 3, Female, Low-Income

-*- 7 Code 3, Male. Non-Low-I ncome'

-0.. 8 Code 3, Male, Low-Income

2. 800- '
2. 000, 2. 600 3. i00 3. 800 4. 400 5. 000 S. 5100 6. 200 6. 400
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10.23C-

Att4chment A- a
(Cortanue,d lyage 9 of .18)

OESEGREGRTION 47,00E 1 VS,3--HISPRNIC3--GRPOE 6
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(Continued, page 10 of 18)
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DES'EGREGRTLON COOE 2 VS 3-HISPANICS,--GRROE 6
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, Attachment A-3
,(dontinued, page 11 of 18)

DESEGREGRTION coqE 1 VS 2--HISPANITS--GRROE 8
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Attachment A-3
(Continued, page 12 of 18)

PESEGREGRTION CODE 1 VS 3-----HI,SPRNICS--GRROE48
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OESEGREGRTION COOE 2 VS 3--HISPANICS--GRRDE 8

I?. 2G4

U. SG

1[1.I0

CZ
CC

q. 400

=

=

orD

7. 300-

5. 90L
5. 000

LEGEND

1 Code 2, Female, No'n-Low-Income

-e- 2 Code 2, Female, Low-Income

3 Code 2, Male, Non-Low-Income

-44- 4 CIA* 2, Male, Low-Income

-0- 5 Code 3, Female, Non-Low-Income

Code 3, Female, Low-Income

7 Code 3., 'Male, Non-Low-Income

-x- 8 Code 3, Male, Low-Income

5. 800 5. 200 5. 900 7..600 8.000 8. la 2,40 .9. 5a;

J7IFIROE'7 MRTH TOTAL GRROF EQUIVRLENTS

A-37

to. 4oc



FE

:7
CJ
LIJ

81.73
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4. 250

3. 9004-
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Attachment A-3
(Continued, page 14 of 18)

riESEGREGATION CODE 1 VS 201HERSGRADE
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-e, 2 Code I, Female, Low-Income
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5. 80C

^-C

4. 90C

Attachment A-3
(Continued, page 15 of 18)

DE'3EGREGVION CODE 1 VS 2 --01=-711(7.---GRP.OF 3
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DESEGREGATION CODE 2 VS 3--OTHERS--GRADE3
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12. l0
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Attachment A-3 ,

(Continued, page 17 of 18)

DESEGREGATION CODE 2 VS 3--OTHERS-7GRADE 7

4.000
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6 Code 3, Female, Low-Income
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-714-. 3 Code 3, Male, Low-Income
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Attachment A-3
(Continued, page 18 of 18)

nESEGREGRT ION CODE 1 VS 2 --A1HERS---GliqCE 8

-12"1C) Code 1, Female, ,Non-Low -Income

-6- 2 Code 1, Female, Low -Inclime

-3- 3 Code 1, Male, Non-Low-Income

.44- 4 Cade 1, Male, Low-Income
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6 Code 2, Female, Low-Income

4.. 7 Code 2, Male, Non -Low -Imcome

-X- 8 Code 2, Male, Low-Income
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ANALYSES COMPARING REASSIGNED VS NONREASSIGNED
STUDEWS IN IMPACTED SCHOOLS-1980-81

Variables

POST = Posttest ITBS grade equivalent score (Reading Total or Math
Total).

PRE -= Pretest ITBS grade equivalent score.
JRE1 = Pretest if reassigned; 0, if tonreassigned.
PREZ = Pretest .31 nonreassigned; 0, if reassigned.
PRE2 = PRE squared.
PRE12 = PRE1 squared.
REA = 1 if reassigned; 0, otherwise.

,Models

Model 1: POST = U + PRE1 + PRE2 + PRE12 + PRE22 + REA

Model 2: POST = U = PRE1 + PRE2 + PRE2 + REA

Model 3:

Model 4:

Model 5:

F-tests

POST = U + PRE1 + PRE2 + REA

POST = U + PRE + REA

POST = U + PRE

Model 1 vs Model 2: df = 6-5 1; df = N-6
1 2

Model 2 vs Model 3: df = 5-4=2; df = N-5
1 2

Model 3 vs Model 4: df
1

= 4-3=1; df
2
= N-4

Model 4 vs Model 5: df = 3-2=1; df = N-3
1 2
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BLACK STUDENTS IN GBAOE 4

Attachment A-5
(Page 1 of 9)
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--e- 1 Reassigned
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BLACK STUDENTS IN GRADE 6

Attachment 4- 5
(Page 2 of 9)
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Ii I I II I I
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--- 0 Non-Reassigned
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to 6.00
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,Attathment A-5
(Page 3 of 9)

HISPANIC STUDENTS' IN GFiRDE 2
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4. 20

a
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1. 20

SO

L.eGEND
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-t9-. 1 Reassigned

-.9no -. 300 . 300 . 900 1. 500 2. 100 2. 700 3. 300 3. 900
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1.000 1.600 2.200 2.800 3.400 4. 000 4. 600 5. 200 5. 800 5. 400

GRROE 3 MRTH TOTRL GRROE EQUIVRLENT SCORES



a
0

81.73

OTHER aTUOENTS.IN GRADE 3

Attachment A-5
(Page 5 of 9)
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Attachineut A-5
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Attachment A-5
(Page 7 of 9).
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Attachment A-5
(Page, 8 of 9)
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BLACK 5THENTS IN GRADE 5

Attachment A-6
(Page 1 of 3)
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ESAA/District Priorities--Systemwide Desegregation

Appendix B

SEQUENTIAL TESTS OF EDUCATIONAL PROGRESS
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Instrument Description: Sequential Tests of Educational Progress (STEP), Series II, Forms

A & B

Brief description of the instrument:

The STEP is a standardized, multiple-ehoice achievement battery.
La 1981-82 A1SD used a.subset of the 'complete battery, omir.ting the English
Expression and Social Studies tests. These tests.will be given every other
year, alternating uith the Mechanics of W1'.ing and Scienco tests. Tests given
each year are Reading, Meth Computation, a.d Math Basic Con.lepts.

To whom was the instrument administered?

All students in grades 9-12. Spacial education students were exempted as per
Board PolicY 5127 and its supporting administrative regulation. Students of
limited English proficiency (LEP) were not exempt, but could be excused after one
test on which they could not function validly.

Haw many times was the instrument administered?

Once to each student.

When was the instrument aaministered?

The STEP was administered.over a two-day period--April 6 and 7. Tests were ad-
ministered in the morning from about 8:30 until approximately noon each day.
Make-ups were administered on two consecutive Saturdays, April 17 and 24.

Where was the instrUment administered?

The STEP was administered at each AISD high school (including Robbins and Keeling)
Make-ups were administered at Reagan High.SChool.

Who administered the instrument?

Test instructions were given over the public address System at each:school, either
by the counselor or by a tape recording provided by ORE. Teachers acted as teet
monitors in each classroom. The make-up testing was administered and monitored
by ORE personnel.

What training did the administrators have?

Teachers and counselors received written instructions from Or 'eluding a check-
list of procedures and an xact script to follow :n test.ada ation. Ihe ORE
personnel 'Who administered the make-ups were thoroughly trail administering

Was the instrument adminlieared under standardized conditions?

Yes. Standardized instructions were distributed. ORE personnel monitored i. s
random selection of classrooms with results indicating that testing conditions
were.reaspnably consistent across t'ne District.

Were there problems with the instrument or the administration that might affect
the validity of the data?

Mo known problems with the instrument. Problems in the adwinisttation are
documented in the monitors' reports.

ho developed the instrument?
Educational Testing Service (ETS). The STEP is published by Addison-Wesley
Publishing Company, Inc.

What reliabilitY and validitY data are available on the instrument?
The reliability of subtasts in he alternate forms, A and 8, ranges' from .58 to
.93, with parallel forms correlations. A. summarized by Ruder-Richardson Formula
20 coefficients, the reliability of the subtests ranges from .83 to 94. The
issues of content and construct validity are addressed in the publisher's techni-
cal report, pagei 150-154.

Are there norm data available for.interorating the results?

Mean, median, percentileerank, percentile band, converted, and stanine,scores
are available for each subtest of the STEP.

B-2
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SEQUENTIAL TESTS,OF EDUCATIONAL PROGRESS

Purpose

Results from the systemwide administration pf the Sequential Tests of
-Educational Progre4 were used-to answer the following decision and
evaluation questions from the EBAA/District Priorities Systemwide
Desegregation Evaluation Design for 1981-82.

Decision Question Dl: Does the District need to make additional
efforts to meet the achievement needs of students affected by
desegregation?

Evaluation Question D1-2: Did students who were reassigned
as a result of the desegregation process achieve at the same
level as students in the same schools who were not reassigned?
... as students in sahools which were not affected by
desegregation?

Evaluation Question D1-73: Were some schools more effective

than others in boosting student achievement?.

Evaluation Question D1-4: Is there a relationship between
course selection by students (e.g., the percentage of students

taking social studies classes) and the continuing decline in
social studies achievement scores?

Procedure

Procedures for the administration of the STEP for the years 1980, 1981, and
1982 can be found in the final technical reports for Systemwide Testing,
publication numbers 79.14, 80.39, and 81.24.

The procedures used in analyzing the results from the STEP are reported with

the results related to each eyaluation question.

Results

Evaluation Question D1-2: Did students who were reassigned as a result of
the desegregation process achieve at the same level as students in the
same schools who were not reassigned?... as students in schools which

were not affected by desegregation?

The analyses done to assess the impact of desegregation on student

achievement were based on the notion that two sets of factors might be

operating on students in desegregated settings. The first set of factors

B-3
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were those related to attending school 1.a a newly desegregated setting

in which the school had recently undergcle a major change in student

body, andlor staff. For the purpose of 8nalysis such schools were

called impacted schools. All junior highs schools except Pearce and

Bedichek were considered impacted. At the senior high level, Anderson,

Crockett, Johnston, and Travis were considered to be impacted.

The other distinction made was between reassigned and nonreassigned

students. Reassigned students were those whose school assignments
for their grades were changed by either the 1971 or the 1980 court order.

Reassignment status was intended to be used to detect the effect of

those influences associated with attending a school that is distant

from one's hoMe.

Each student in the, District was assigned a desegregation code based on

the area code of his/her tome address, on grade, and on school attended.

The desegregation codes were assigned in accordance with the table in

Attachment A-1 (of the ITBS Appendix) which was developed with the

cooperation of the District Desegregation Specialist. The codes assigned

were as follows:

1 = nonreassigned student in nonimpacted school.
2 = nonreassigned student in impacted school.
3 = reassigned student in impacted school.
4 = reassigned student in nonimpacted schocl (applied to only

a few students).
5 = not in correct school for grade and area code (usually applied

to transfer students and special education students).

6 = missing area code, school, or grade.

The codes were assigned using the information on the Student Master File

and were added to the designated ORE field. They were updated at the

end of March, 1982.

The achievement analyses compared three groups of students in a series

of pairwise comparisons based on desegregation codes 1-3. The comparisons

were as follows:

Code 1 (nonreassigned, nonimpacted students)

vs

Code 2 (nonreassigned, impacted students)

Code 1 (nonreassigned, nonimpacted students)

vs

Code 3 (reassigned, impacted students)

Code 2 (nonreassigned, impacted students
vs

Code 3 (reassigned, impacted students)
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A set of these three comparisons was done for each combination of grade and
ethnicity (Black, Hispanic, and Other) for reading and math. Altogether
there were three comparisons per set by three ethnicities by four grades
for two subject areas to give a total of 72 analyses. The linear models

used are described in Attachment B-1. The analyses were run using Earl
Jennings' program LINEAR on the UT Dual Cyber System.

The description of the models shows that sex and income level were used
as covariates in the analyses. These variables were included in an attempt
to equate the groups on two variables which are related to achievement
gains and on which the two groups could differ.

Because so many analyses were done, the results are too numerous to place
in full detail in this appendix. They have been placed with the ITBS
results in four printout binders and are available for inspectlon. The

sigificant F-tests have been coded, however, and summarized in Figure B-1
through B-3. The following statements provide information necessary to
interpret the figures.

a. The heading "Codes Compared" refers to the groups of students

being compared. For example, 1 vs 3 means that students with
desegregation ccide 1 (nonreassigned, nonimpacted) were compared
with students with codes of 3 (reassigned, impacted).

b. Two letters can appear in the column headed "significant F."
An A indicates that the comparison of model 1 with model 2
was significant at the .05 level or better. A B indicates
that the comparison of model 2 with model 3 Was significant.

c. The column under "Favored Group" can contain the letter I
alone or the numbers 1, 2, or 3 followed by a number in
parentheses. The letter I indicates an interaction, and is
associated with a significant comparison between model 1 and
model 2. The implication is that one group did better than
the other at same level of the pretest but not,at all levels

The column contains a number followed by a number in parene-
theses whenever the comparison between model 2 and model 3
was significant. The number tells the group which was
superior on the posttest and the value in parentheses tell
by how many converted score points they were better. For

example, "3(1.5 pts)" would indicate that students with
a desegregation code of 3 were super'.or to the students

with whom they were being compared by 1.5 converted score
points for all levels of the pretest.

The converted scores are not as directly interpretable as
the grade equivalents reported for the ITB8. The range

of possible values is from about 410 to 495. Students at

the 50th percentile in the 9th grade receive a score of
456 on the reading test. If they were to score at the 50th
percentile in the 12th grade, they would receive a converted
score of 469, so the average gain frOm year to year is a

small amount--about 4 points per year. There is no math
total score on the STEP so the average of the Math Basic
Concepts and Math Computat.lon tests was used in4the analyses.

6,1
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Students at the 50th percentile on this score would show a
gain from about 452 to 460 from 9th to 12th grade or about
3 points per year. Therefore, in examining the results,
one must keep in mind that a small gain in .converted score

can be meaningful.
d. Only those comparisons for which the F-test was significant at

at least the .05 level are reported in the tables.

What does it mean? To aid in the interpretation of the results, plots
were generated for all significant results where interactions occurred.

They can be found in Attachment B-2. For Black students, an examination
of Figure B-1 reveals that the impact of desegregation must not be very
strong. Only four of the 48 F-tests were significant. Those that were

significant, however, tended to favor desegregation code 1 over desegre-
gation code 2 and code 2 over code 3. The results for Hispanic students

show the least impact of all. Only two of the 48 F-tests was signifi-

cant. The Other students (ethnicity code of 5) would appear to be
the only ones for which the results might be somewhat meaningful, at
least in the sense that 13 of the 48 F-tests were significant. The

reader is challenged, however, to make any-sense of the results. One

difficulty of interpretation is due to the fact that when an interaction
occurs the groups are most different near the extremes of the pretest,

especially t,he lower extreme. Two factors make differences at the

extremes less important--

a. . Few students achieve low scores.

b. Measurement is least reliable at the extremes.

As a result, a few students with questionable scores can greatly affect

the shape of the regression line at the extremes so that if regions of

significance were calculated, the area where the regression lines are

most far apart might not be statistically signifidant. In conclusion,

it appears that while several F-tests were statistically significant

for Other students, there is little evidence for major, consistent

effects of desegregation on achievement for this group.

Evaluation Question D1-3: Were some schools more effective than others

in boosting student achievement?

A plan for answering this question was developed this year. It is

reported in full in Appendix A of this technical report:

, Evaluation Question D1-4: Is there a relationship between course selection
by students (e.g., the percentage of students taking social studies

classes) and the continuing decline in social studied achievement scores?

During' the course of the year, this question became refocused into two

different questions:

1. Do students who take social studies courses make larger

gains than students who are not taking social studies?

2. Do students taking social studies courses fram coaches
make gains as large as those taking social studies from
regular teachers.
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The STEP social studies test was not given in 1982; therefore, results
from 1980 and 1981 were used in these analyses. To do these analyses
a file was created of students who took either nosocial studies classes
or one or two required courses during the 1980-81 school year-. Their
Social Studies converted scores were analyzed using t4e linear models
described in Attachment B-3. For 9th graders, their 8th giade ITBS
Reading Total grade equivalent scores were used as the pretest.
Interestingly enough, their correlation between pre- and posttest
was essentially the same as the correlations between social studies oVer
one year at the other grades.

The results presented in Figures B-4 through B-8 showed that itudents
who take social studies do make larger gains than students who do not
take it. At 9th grade where reading scores were used as the covariate,
an interaction occurred.

The plot of the regression lines found in Figure B-5 shows that the
difference is greatest at the lower extreme. At grades 10-12 there was no
interaction, and the social studlies group scored from abouC 1.1 points
to 2.5 points higher than the comparison group at each'level of the
pretest. Since the averaie gain in social,studies from. grades 9 to 10,
10 to 11, and 11 to 12 are 4, 5, and 3 converted score points respectively,
the observed differences represent meaningful differences of one quarter
to a half of a year's growth. These results show 'that the STEP is
sensitive to instruction. They also suggest that if students took more
social studies classes, achievement scores should rise.

The question concerning the impact of.coaches on achievement is a good
exampie of a question which seems straightforward when asked but becrmes
more complicated and harder to answer when examined more closely. The

complicating factors were the following:

1. How do you define "coach" and "teacher."

2. How do you handle required courses and electives. The
students in thee two types of courses are likely to
be different. Students taking electives are likely to
have a special interest in the subject.

3. How do you handle the number of courses taken by students
during the year?

. How do you handle the fact that students taking more
- than one course may have taken them from teachers, coaches,

or a combination of teachers and_coaches.

These complicating factors were resolved as follows:

1. Discussion with the Secondary Social Studies Coordinator
produced the following classification scheme for social
studies teachers--

T = a person hired as a teacher and only teaching social
studies.

B-7
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TC =

CTC =
TT =

a person hired PS a teacher who also coaches

tennis, soccer, etc.).
a person hired as a coach who also teaches.

a person hired as a coach who teaches social

longer coaches.

(especially golf,

studies and no

Working from a list of persons who taught at least one social studies class.

.in 1980-81, the Coordinator placed each in one of the above groups. For

the purposes'of these analyses, the first two groups werecombined to

create the teacher group. The other two groups combined were the coaches.

. I2. Only required courses were.considered.

3. Two gets of analyses were done; one included.only students

taking one course during the year under study._ The other
set included only students taking two courses. All other

students were excluded from the analyses.

4. *The group of.analyses comparing students who had taken two

.courses compared three groups--those taking from teachers

only, those taking from coaches only, and those taking

from both.

Flist the analyses fdr students taking only one class. The linear models

and variables used were the same as those described in Attachment B-3

with the exception of the definition of variable G. In this case, G was

defined as a 1 if the student took social studies from a teacher and 0,

if from a coach. The results are summarized in Figures B-9 through B-12.

In no cases were the results significant. Either coaches teach as-well

as other teachers,or the difference is not detectable using the STEP for

students taking only one course.

The analyses comparing students who took two courses were done as outlined.

in Attachment B-4. The results are displayed in Figureg 8-13 through 8-15.

At 9th grade, the results were significant; however, not in the expected

direction. In this case students taught by coaches or teachers showed

gains higher than those taught by both a coach and a teacher. On the aver-

age, tudents taught by teachers scored,about i point higher than those

taught by both, and students taught by coaches scored about 1.2 points

higher than those taught by both. It is unlikely that the gains shown by

the teacher and coach groups differed significantly. At grades 10 and 11,

there was no significant difference between the three groups. At grade 12

there was only one student shown to have been taught by a coach, so the

analyses were not done. It would appear from these analyses also that

coaches do not have a negative effect on the gains of their students.

B-8
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Grade

114111.8
Favored
Group**

Codes
Compared

Math
Significant

F* '''

Favored
Group**

0 Codes

Compared
Significant

F*

9

12

1 vs 3_

-

.A

-

I

-

1 vs 3_
2 vs 3_
1 vs 3

A
A

B

I

I

1 (3.2 pts)_

**

"A" indicates the F-test comparing models 1 and 2 was significant
at the .05 level.
"B" indicates the F-test comparing models 2 and 3 was significant
at the .05 level.

"I" indicates an interaction; no group is consistently favored at
all levels of thl pretest. The numbers in parentheses indicate
the amount in converted score pbints by which the favored group
exceeded the other ,group'.,

Figure B-1. DESCRIPTION OF SIGNIFICANT F-TESTS FOR COMPARISONS OF
CODES 1 AND 2, 1 AND 3, AND 2 AND 3 FOR BLACKS AT GRADES
9-12 ON THE STEP.

Grade

Reading Math

Codes
Compared

Significant
F*

Favored
Group**

Codes
Compared

Significant
F*

Favored
Group**

9

11

-

-

-

-

-

-

1 vs 2_
2 vs 3_

B

B

2 (1.4 pts)

2 ( .5 pts)

* "a" indicates the F-test comparing models 1 and 2, was significant
at the .05 level.
"13? indicates the F-test comparing models 2 and 3 was significant
at the .05 level.

* * "I" indicates an iateraction; no group is consistently favored at
'all levels of the pretest. The numbers in parenthesesA.ndicate
the amount in coverted score points by which the favored group
exceeded the other group.

Figure B-2. DESCRIPTION.OF SIGNIFICANT F-TESTS FOR COMPARISON OF
DESEGREGATION CODES 1 AND 2, 1 AND 3, AND 2 AND 3 FOR
HISPANICS AT GRADES 9-12 ON THE STEP.
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Reading Math

Codes Significant Favored Codes Significant Favored

Grade Compared F* Group** Compared F* Group**

9 1 vs 3
...,_

B 1(1.2 pts) 1 vs 3 A I

2 vs 3 A I

0
-

10 1 vs 2 B 1(1 pt) - -

1 vs 3 B 1(1.9 pts

11 1 vs 2 A I -

1 vs 3 A I

1 vs 3
2 vs. 3

B

A
1(1.6 pts)

I

12 1 vs 2_ A I - - -

1 vs 3 A I

1 vs 3 B 1(2.8 pts)

2 vs 3. B 2(2.4 pus)

* "A" indicates the F-test comparing models 1 and 2 was significant

at the .05 level.
"B" indicates the F-test comparing models 2 and 3 was significant

at the .05 level.

** "I" indicates an interaction; no group is consistently favored at

all levels of the pretest. The numbers'in parentheses indicate

the amount in .coverted score points'by which the favored group

exceeded the other group.

Figure 3-3. DESCRIPTION OF SIGNIFICANT F-TESTS FOR COMPARISON OF

DESEGREGATION CODES 1 AND 2, 1 AND 3, AND 2 AND 3 FOR

OTHERS AT GRADES 9-12 ON THE STEP.

1
MODELS RSQ

Full Restricted Full Restricted df

1 vs 2 .665 .663 2,2822 176.656 <.0001

2 vs 3 .663 .663 1,2824 0.272 .60

Figure B-4. COMPARISON OF SOCIAL STUDIES GAINS OF STUDENTS TAKING
SOCIAL STUDIES IN 1980-81 (N=2,629) AND THOSE NOT TAKING
IT (N=194) - 9TH GRADE.
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flrING V5 NOT IRKING SOCIRL 51UOIE3

LEGENO

Social Studies

No Social Studies

1

4.7C10 5. '11. 6 51.i. 7. 4.00 B. 303 9. 200 10. 110 .11. 000. 11. 900

GRP E 8( BEPO [NG TOTRL GRnE EQUIVALENT

/

\

\

i

Figure B-5. PLOT OF REa SSION LINES FOR STUDENTS TAKING AND NOT TAKING
SOCIAL.STUD E$ TN THE 9TH GRADE.
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MODELS RSQ

Full Restricted Full Restricted df F P

1

2

Students taking social studies scored 1.6 converted score points higher

on the average.

vs_
vs

2

3

.642

.642

.642

.640

2,3017

1,3019

1.108

9.001

.33

<.01

Figure B-6. COMPARISON OF SOCIAL STUDIES GAINS OF STUDENTS TAKING

SOCIAL STUDIES IN 1980-81 (N=2,093) AND THOSE NOT TAKING

IT (N=930) - 10TH GRADE.

MODELS RSQ

Full Restricted Full Restricted df

1 vs 2 .686 .686 " 2,2400 .431 .65_
2 vs 3 .686 '.683 1,2402 17.7.55 .0001_

Students taking social studies scored 2.5 points higher on the average.

Figure 13-7. COMPARISON OF SOCIAL STUDIES GAINS OF STUDENTS TAKING

SOCIAL STUDIES IN 1980-81 (N=2,148) AND THOSE NOT TAKING

IT (N=258) - 11TH GRADE.
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MODELS RSQ

Full Restricted Full Restricted df F P

1

2

vs
_......

vs

2

3

.670

.670

.670

.669

2,1657

1,1659

.226

4.954

.80

.03

Students taking social studies scored 1.4 points higher on the average.

Figure B-8. COMPARISON OF SOCIAL STUDIES GAINS OF STUDENTS TAKING
SOCIAL STUDIES IN 1980-81 (N=1,451) AND THOSE NOT
TAKING IT (N=212) - 12TH GRADE.

MODELS RSQ

Full Restricted Full Restricted df

1 vs 2 .565 .564 2,124 .115 .89

2 vs 3 .564 .552 1,126 3..381 .07

Figure B-9. COMPARISON OF SOCIAL STUDIES GAINS BY STUDENTS TAKING
ONE COURSE FROM A TEACHER (N=83) vs STUDENTS TAKING
ONE COURSE FROM A COACH (N=47) - 9TH GRADE.

I 4,
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MODELS RSQ

Full Restricted Full Restricted df F P

1 vs_
vs_

2

T

.583

.581

.581

.581
tz

2,485

1,487

1.263

.048

.28

.83

Figure B-10. COMPARISON OF SOCIAL STUDIES GAINS BY STUDENTS TAKING
ONE COURSE FROM A TEACHER (N=337) VS STUDENTS TAKING

ONE COURSE FROM A COACH (N=154) - IOTH GRADE.

MODELS RSQ

Full Restricted Full Restricted df

1

2

vs

vs

2

3

.644

.643

.643

.642

2,185

1,187

.345

.243

.71

.62

Figure B-11. COMPARISON OF SOCIAL STUDIES GAINS BY STUDENTS TAKING
ONE COURSE FROM A:TEACHER (N=172) VS STUDENTS TAKING
ONE COURSE FROM A COACH (N=19) - 11TH GRADE.

MODELS RSQ

Full Restricted Full Restricted df F P

1

2

\

vs_
vs._

2

3

.677

.677

.677

.677

'2, 1298

1, 1300

.080

.035

.92

.85

Figure B-12. COMPARISON OF SOCIAL STUDIES GAINS BY STUDENTS TAKING
ONE COURSE FROM A TEACHER (N=1,261) VS STUDENTS TAKING
ONE COURSE FROM A COACH (N=43) - 12TH GRADE.

B714
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MODELS RSQ

Full Restricted Full Restricted df

1 vs 2 .655 .655 4,2490 .939 .44

2 vs 3 .655 .654 2,2494 3.752 .02

Figure B-13. COMPARISON OF SOCIAL STUDIES,GAINS BY STUDENTS TAKING TWO
COURSES TAUGHT BY TEACHERS (N=1,379), COACHES (N=456), OR
BOTH (N=664)--9TH GRADE.

MODELS RSQ

Full Restricted Full Restricted df

1 vs 2 .637 .635 4,1593 1,732 .14

2 vs 3 .635 .634 2,1597 2,160 .12

Figure B-14. COMPARISON OF SOCIAL STUDIES GAINS BY STUDENTS TAKING TWO
COURSES TAUGHT BY TEACHERS (N=970), COACHES (N=293), OR
BOTH (N=339)--10TH GRADE,

MODELS RSQ

Full Restricted Full Restricted df F P
.

1 ';.rs

2 vs.

2

3

.681

.681

.681

.680

4,1948

2,1952

.374

1,674

.83

.19

Figure B-15. COMPARISON OF SOCIAL STUDIES GAINS BY STUDENTS TAKING TWO
COURSES TAUGHT BY TEACHERS (N=1,651), COACHES (N=69), OR
BOTH (N=237)--11TH GRADE.

t-f
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Attachment B-1
(Page 1 of 2)

.
DESEGREGATION ACHIEVEMENT ANALYSES

These analyses were based on desegregation codes 1, 2, and 3. A set of

analyses involved making the following pairwise comparions:

Code 1 (nonreassigned, nonimpacted students)

vs

Code 2 (nonreassigned, impacted students)

Code 1 (nonreassigned, noniriTacted students)

vs

Code 3 (reassigned, impacted students)

Code 2 (nonreassigned, impacted students)

vs

Code 3 (reassigned, impacted students)

One set of analyses was performed for each combination of ethnicity (Black,

Hispanic, and Other) and grade (9-12) in reading and math. Three

ethnicities by four grades by 2 subject areas gives 24 sets of 3 analyses

each for a total of 72 analyses. The variables, models, and F-tests used

in each analysis are listed below.

Variables

POST =

PRE =
PRE1 =
PRE2 =

PRE2 =

PRE12
PRE22 =
SEX =

Posttest converted
Pretest converted.
PRE if a member ,of
PRE if a member of
PRE squared.

score. (April 1982)
(April 1981)
group 1; 0, otherwise.
group 2; 0, otherwise.

PRE1 squared.
PRE2 squared.
1 if male; 0, if female.
1 if receiving free or reduce-priced lunch; 0, otherwise.

1 if a member of group 1; 0, if a member of group ;-.;;

Unit vector.

Because the STEP does not have a total math score, the average of Math

Basic Concepts and Math Computation converted scores was used in the math

analyses. The meaning of group 1 and group 2 membership in the models'

was dependent on the desegregation codes being compared, e.g., code 2

vs code 3. The first code (code 2 in this case) defines group 1. The

second code defines group 2. Students with special circumstances (for

any subtest of a total or average score), LEP students, and students

served by Special Education were removed from the analyses. "Other"

. students were those With ethnicity codes of 5.

Linear Models

Model 1: 'POST = U + PRE1 + PRE2 + PRE12 + PRE22 + SEX + I + d

Model 2: POST = U + PRE,+ PRE2 + SEX + I + G

Modfll 3: POST = U + PRE + PRE2 + SEX + I

B-16
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(Page 2 of 2)

F-tests

Model 1 vs Model 2: df = 8-6=2; df = N-8
2

Model 2 vs Model 3: dfl = 6-5=1. df = N-6
1 '
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1 7 r-L

459-

ir 453-

457-

Attachment B-2
(Page 1 of 10)

nESEC,PEGATION CODE 1 VS 17--BLAUS--GRFIDE 9

433-

427-

421

LEGEND

_ 1 Code 1, Female, Non-Low-Income

-19- 2 Code 1, Female, Low-Income

-=_ 3 Code 1, Male, Non-Low-IncOme

-x- 4 Code 1, Male, Low-Income

-4.- 5 Code 3, Female, Non-Low-Income

6 Code 3, Female, Low-Income

-A- 7 Code 3, Male, Non-Low-Income

_u_ 8 Code 3, Male, Low-Income

3.300 4.700 5.600 6.500 7.400 9.300 9.200 10.100 11.000

GRROF 8 REROING TOTRL GRROE FOUIVRLENT
11.900



81.73 Attachment B-2
(Continued, Page 2 of 10)

DESEGREGVION CODE 1 VS 3--BLA'CKS--GRPOE 9

466.007

460. 90-

450.70-

445.10-

440. SO

'

435. 40 -

CE

CD 430. 30

LEGEND

1 Code 1, Female, Non-Low-Income

Ha- 2 Code 1, Female, Low-Income

3 Code 1, Male, Noo7Low-Income

4 Code 1, Male, Low-Income

5 Code 3, Female, Non-Low-Income

6 Code 3, Female, Low-Income

7 Code 3, Male, Non-Low-Income

8 Code 3, Male, Low-Income

I

420.ti 4 I
,

A. 800 5. 500 6. 200 6. g00 7. 500 9. 300 9.000 9.2M 10. 400 11.1- 00

GRADE 8 MATH TOTAt GRAN' EQUIVALEN19
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Attachment B-2
(Continued,' page 3 of 10)

Lo_ 09.4a
cz

Cr)

CD

450.30
CC

CD

44.
ul

41
rj

440. 10

435. CO

CD
cc
a:

429.90

424.80

419./
4.800 5.500 6.200 5900 7.600 5.300 9.000 9.700 10.400 11.100,

GRAOE 8 MATH TOTAL GRAOF EQUIVALENTS

4:441.

41" ION C;d0F. V.S' 3.----I3LRCI':5H-'.;PDF. 9

tA

FA

.44

2Code ,1 Female, Non-Low-Income

-9- 2 Code 2, Female, Low-Income

3 Code 2, Male, Non-Low-Income

4 Code 2, Male, Low-Income

-0- 5 Code 3, Female, Nan-Low-Income

-A, 6 Code 3, Female, Low-Income

7 Code 3; Male, Non-Low-Income

8 Code 3, Male, Low-Income

B-20



81.73

431

1-1

Attachment B-2,
(Continued, page 4 of 10)

tlE3EGRE:GRTION CnDE 1 V5 3- (1THEpS---GRRDE 9

ELTG7E171-.7

_ 1 Code 1, Female, Non-Low-Income

43

434.

425
6.000 6.720 7.440 8.160 8.880 9.600 10.320 11.040 11.760

GRROE 8 MATH TOTRl GRAOF EQUIVALENTS

2 Code 1, Female, Low-Income

3 Code 1,-Male, Non-Low-Income

4 Code 1, Male, Low-Income

-47- 5 Code 3, FemaTe, Non-Low-Income

-a 6 Code: 3, Female, Law-Income

clOc- 7 Code 3, Male, Non-Low-Income

8 Code 3, Male, Low-Income

12. 4-80
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(Continued, page 5 of 10)

49.7

491]

PESEL;BEGPTION CODE 2 13 3---01HERS--GRROE

Ui
466

77.

154

.3;1-

1.45

43°.

431

re

"

424
6. 300 6. 120 7. 440 8. 160 9. 880 3. 000 10. 320 11. 040 11. 760

GRROF 8 WITH rUTL:+1 GRODE ECIUI VRLENTS

LEGENO

I Code 2, Female,'Non-Low-Income

2 Code 2, Female, Low-Income

,E- 3 Code 2, Male: Non-Low-Income

4Code 2; Male, '.-,w-Income

5 Code 3. :emale, Non-Low-Income

-A, 6 Code 3, Female, Low-Income

-lc- 7 Code 3, Male, Non-Low-Income

-w-. 8 Code 3, Male, Low-Income

B-22
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81.73 Attachment B-2
(Continued,. page 6 of 10)

48'7. 60

462.4J-.

466. 20

460. '31

455.40
o
==

450. 00

444. 60

439. 213

429.9 436.2 442.5 448.8 455.1 461.4 467.7 474.0 480.3 486.6

GRADE 10 READING CONVERTED SCORES

flESEGREGFI lION CODE 1 VS *2OTHERS --GRPar. 11

LEGEND

1 Code 1, Female, Non-Low-Income

-9- 2 Code 1, Female, Low-Income

3 Code 1, Male, Non-Low-Income

-X- 4 Code 1, Male, Low-Income

-6-, 5 Code 2, Female,,Non-Low-Income

6 Code 2, Female, Low-Income

0... 7 Code 2, Male, Non-Low-Iripme

-,.047- 8 Code 2, Male, Low-Income

'
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'-

48--

491-

46'4-

461-

CD

cc 4S7-

451

43
429.9 436.2 442.5 448.8 455.1 461.4 467.7 474.0 480.3 436.6

GRPOE 10 REPOING CONVE9TED SCORF3

Attachment B-2
(Continued, page 7 of 10)

!"-,0r1F. 1 Vi I:

LEGEND

_ 1 Code 1, Female, Non-Low-IncoMe

- j-c: 2 Code 1, Female, Low-Income

3 Code 1, Male, Non-Low-Income

_ix- 4 Code 1, Male, Low-Income

-Lt.- 5 Code 3, Female, Non-Low-Income

6 Code 3, Female, Low-Income

-A- 7 Code 3, Male, Non-Low-Income

8 Code 3, Male, Low-Income

B-24
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81.73 Attachment B-2
(Continued, page 8 of 10)

CW:JF IS -1---4,FHERRgPf 1!

.44.4

LEGEND

1 Code 2, Female, Non-Low-Income

-(9- 2 Code 2, Female, Low-Income

3 C.:a?. "a7e, 'tzn-Low-Income

4 Code 2, Male, Low-Income

5 Code 3, Female, Non-Low-Income

6 Code 3, Female, Low-Income

7 Code 3, Male, Non-Low-Income

8 Code 3, Male, Low-Income

429.9 436.2 442.5 448.8 455.1 461.4 467.7 474.0

GRgOE 1g READINGj CdNVERTED SCARES,

.B-25
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(Continued, page 9 of 10)

D[SECTRE9HTICN CNE 1 IS 2--OTHERS--GF,ADE 12

429.9 436.2 442.5

LEGENO

1 Code 1, Female, Non-Low-Income

_=_ 2 Code 1, Female, Low-Income

3 Code 1, Male, Non-Low-:ncome

4 Code 1, Male, Low-Income

5 Code 2, Female, Non-Low-Income

4 6 Code 2, Female, Low-Income

7 Code 2, Male, Non-Low-Income

X 8 Code 2, Male, Low-Income

i
i i

448.8 455.1 461.4 467.7 474.0 480.3 486.6

GRRDE 11 RERDING CONVERTED SCORES
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Attachment 13-2
(Continued, page 10 of 10)

[ION CODE. 1 TS 3 --OTHER5,--GRJ-V1F.

C\J

LIJ
CD

442
Li

41`;

42c/

421

LEGEND

1 Code 1, Female, Non-Low-Income

2 Code 1, Female, Low-Income

3 Code 1, Male, Non-Low-Income

4 Code 1, Male, Low-Income

-e- 5 Code 3, Female, Non-Low-Income

6 Code 3, Female, Low-Income

7 Code 3, Male, Non-Low-Income

8 Code 3, Male, Low-Income

429.9 436.2 442.5 448.8 455.1 461.4 467.7 474.0 480.3 486.6

GRqDE 11 READING CONVERTED sCORES

B-27
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Variables

POST =
PRE =

PRE1 '=
PRE2 =
PRE2 =

PRE12 =
PRE22 =

LINEAR MODELS USED TO COMPARE STUDENTS TAKING
REQUIRED SOCIAL STUDIES COURSES WITH
THOSE NOT TAKING ANY SOCIAL STUDIES

1981 Social Studies
1980 Social Studies
PRE if a member of group
PRE if a member of group

converted score.
converted score.*

1; 0, otherwise.
2; 0, otherwise.

PRE squared.
PRE1 squared.
PRE2 squared.
1 if a member of group I (not taking social studies);
0, otherwise (taking social studies).

Models

Model 1: POST = U + PRE1 + PRE2 + PRE12 + PRE22 + G

Model 2: POST = U + PRE + PRE2 + C

Model 3: POST = U + PRE + G

* Spring 1980 SocialStudies scores were not available for 9th graders.

TIPS Reading Total grade equivalants were subatituted.
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Variables

-POST

PRE
PRE1
PRE2
PRE3
PRE2
PRE12
PRE22
PRE32
G1
G2
G3

LINEAR MODELS USED TO EVALUATE COACH EFFECT
FOR STUDENTS TAKING TWO COURSES

1981 Social Studies converted score.
= 1980 Social Studies converted score.*
= PRE if a member of group 1; 0, otherwise.
= PRE if a Member of group 2; 0, otherwise.
= PRE is a member of group 3; 0, otherwise.
= PRE squared.
= PRE1 squared.
= PRE2 squared.
= PRE3 squared.
= 1 if student took both courses from a teacher; 0, otherwise.

= 1 if student took both courses from a coach; 0, otherwise.

= 1 if student took one course each from a teacher and a coach.

Models

Model 1: POST = U + PRE1 + PRE2 + PRE3 + PRE12 + PRE22 PRE32 + G1 + G2

Model 2: POST = U + PRE + PRE2 + G1 + G2

Mbdel 3: POST = U + PRE + PRE2

*Spring 1980 Social Studies scores were not available for 9th grades.
ITBS Reading Total grade equivalents were substituted.
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, Instrument Description: Questions for Teachers

Brief description of the instrument':

A computer-generated questionnaire, with a unique assortment of from 9 to 14 questions
per teacher from an item pool of 63 items. There were specific items for some programs
and the remaining questions were randomly assigned.

To wham was the instrument administered?

All.Migrant. Program and Rainbow Kit Program teachers, all teachers at Crockett High
School aad Martin Junior High, and a 50% random sample of all other teachers in the
.District. Teachers who had previously been sent a Retention Survey were excluded
from the sample.

How many times was the instrument administered?

Once, with ong reminder notice.

When was the instrument administered?

Initial mailing was March 2, 1982, with a reminder sent on March 23, 1982. The

\closing date for data processirig was April 9, 1982.

Where WAS the instrument administered?

To the teachers in their schools.

Who administered the instrument?

Self-administered.

What training did the administrators have?

N/A.

Was the instrument administered under standardized conditions?

N/A.

Were there oroblems with the instrument or the administration thac might affect
the validitv'of the data?

Unknown.

Who developed the instrument?

The Office of Research and Evaluation.

What reliability and 7aliditv data are available on the instrument?

None.

Ate there =orm dace available for interpreting zhe results?

Some items are comparable to items from previous surveys.
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TEACHER SURVEY

Purpose

The teacher survey, Questions for Teachers, was conducted in spring 1982.
It was designed to continue some data collected by previous staff surveys,
to add new questions to our longitudinal data base, and to gather data
required for seve,:al evaluations. An effort was made to avoid sending
a number of surveys to teachers, so questions needed for the Migrant,
Rainbow Kit, Drugs off Campus, Title VII, Local/State Bilingual, and
ESAA/Desegregation Evaluations were included as well as those for
_District Priorities Evaluation. Questions were also included from
the Superintendent's and Personnel,Offices and the Forming the Future
Project.

The survey was designed to contribute information for the following
decision and evaluation questions from the ESAA/District Priorities
Systemwide Desegregation Evaluation Design:

Decision Question Dl: Does the District need to make additional
efforts to meet the achievement needs of students affected by
desegregation?

Evaluation Question D1-5r Have there been changes-::-er
attitudes and practices during the second year of desegreg tion?

Procedure

The sample of teachers to receive the form was taken from the Employee
Master Record File in the following ateps:

1. Include all teachers with location codes for Crockett High
School and Martin Junior High School (participating in the
Drugs Off Campus Program).

2. Include all teachers listed as Participating in Title I Migrant_
and Rainbow Kit Programs.

3. Exclude elementary teachers who have already received Retention

Surveys.

4. Exclude nine Migrant prekindergarten teachers who were to be

interviewed.

5. From the remaining teachers randomly select 50% to include

in the sample.

The total sample was 1582 teachers. Three of these we foulld to have

left the district, leaving a sample of 1579.

C-3
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Multiple unique forms of "Questions for Teachers" were generated
on the District's IBM computer. The total item pool consisted of 63
iteMs (Attachment C-1). Teachers were given between 9 and 14 items.
Items 1-33 were randomly assigned to any teachers, with the specification
that 31 and 32 be assigned together and only one or two of 25-30 (open
response items) be assigned on one form. Item 49 was assigned only to
teachers in high impact elementary schoolt, and items 50. and 51 were
assigned to teachers in any high impact school. A list of high impact
schools can be found in Attachment C-2. A third of the teachers in
the sample were assigned two of items 49-51.

Details on the procedure used to distribute and collect the surveys
can be found in Appendix H of the Systemwide Evaluation Technical
Report (ORE Publication Number 81.24)..

Results

Results for items which were included in the survey tp supply data for
specific ORE evaluations are included in the final technical reports
for those evaluations. Figure C-1 shows which items are included in
other rEports.

Responses of ehe total group to all items can be found in Appendix H
of the Systemwide Evalution Technical Report (ORE Publication Number 81.24).

The teachers surveyed were asked two questions concerning the adjustment
to desegregation. Figure C-2 shows teacher responses to these questions.
Over two-thirds (67%) of the total group of teachers agreed that
students are as well or better adjusted to desegregation this year
(1981-82). Secondary teachers were more positive than elementary teachers,
with TA responding "agree" or "strongly agree," compared with 587.
of the elementary teachers. More than half (60%) of the teachers
surveyed agreed that desegregation problems were being handled as well
or better this year than last year. Approximately equal percentages
of elementary teachers (60%) and secondary teachers (60%) responded
with "agree" or "strongly agree."

The teachers surveyed were. asked how much time and energy they were
able to_devote to teaching in 1981-82, compared to 1980-81. Figure C-3
shows the responses to this question. Seventy percent of all teachers
reported that they were able to devote the same amount of time or more
to teaching this year. A greater percentage of elementary teachers (27%)
than secondary teachers (18%) indicated that they were able to spend "more"
or "much more" ime teaching.

Figure C-4 shows teacher responses to two items concerning services
provided by the ESAA staff support team. Over half (60%) of all teachers
surveyed responded "no" on whether the ESAA staff support team provided
services to their schools. Over three-fourthp (78%) of the teachers
responded "no" on whether th,- ESAA staff support team provided services
to them as an individual.

C-4
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An open-ended question dealing with problems related to desegregation
was included in the survey. The responses are listed in Attachment C-3.
Responses were separated for elementary and secondary teachers.

Teachers were asked if they were doing different things in instruction
or to impiove interethnic relations than they did last year (1980-81,
the first year of desegregation). The responses to items 26 and 27
are reported in Figure C-5. Over half (58%) of the teachers reported
that they were doing different things in instruction, while.about half
(49%) reported doing different things to improve interethnic relations..
Teachers were asked to list examples of things being done (see Attachment
C-4 and C-5).

Teachers were asked about what they' wanted to'do next year *(1982-83)
and were given eleven options from which to choose (assuming all are
available with no change in salary). If they chose not to stay in the
same school with the same assignment, they were asked if desegregation
was a factor in their decision. Figures C-6 and C-7 show teacher
responses to these questions.

Over_,three-fourths (76%) of the teachers surveyed said they would
choose tc continue teaching, with 57% chocxling to stay in the same
scliool with the same assignment.

When asked how much desegregation had to do with it, 85% indicated that
it was not a factor in their decision. The results were the same for
both elementary and secondary teachers.

It is interesting-tb-nOte that 207. reported thatthey would leave the
District. This result is very close to the 17.2% who,did leave the
District in 1981 (see Faculty/Staff_Recruitment Plan Report, publication
number 81.47). The t;t1condary teachers appeared to evidence more
job dissatisfaction than elementary teachers in most categories.

Three questions included in the survey dealt with activities funded
by ESAA. Figure C-8 shows the responses to these questions. The first
question concerned the ESAA outdoor learning activities program, which
involved only elementary teachers. The majority (68%) of the teachers
surveyed indicated they had not participated. Of those who did participate
in the program, 86% felt it was "valuable" or "very valuable."

The final two questions in this group dealt with the learning resources
center. Again, the majority of the teachers indicated had not participated
in the training for teachers (89%) nor thetraining for faculties (67%).
While about 75% of the participants in release-time training found it
to be "valuable or "very valuable," the percentage of participants
in faculty group training who responded the same way was only about 50%.
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ITEMS :PROJECT

PUBLICATION
NUMBERS

60-63 Drugs off Campus Program, 1981-82 . 81.54

34-45 ESEA Title I Migrant, 1981-82 81.26

52-57 1981-82 Local/State Bilingual Program' 81.44

33 Title VII Bilingual Preschool, 1981-82 81.72

1-9

11-18

20,22
29-32 Systemwide Evaluation, 1981-82 81.24

46-48
58-59 _

Figure C-I. ITEMS ON THE TEACHER SURVEY WHICH ARE REPORTED IN OTHER

FTNAL TECHNICAL REPORTS.

C-7
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STRONGLY STRONGLY DON'T

ITEM GROUP ,AGREE AGREE NEUTRAL .DISAGREE DISAGREE KNOW

10. Students are as well Total 14% 53% 14%

or better adjusted (n=287)

to desegregation this
year than they were Elementary 9% 49% 19%

last year. ....., (n=107)

Secondary 17% 56% 11%

(n=180)

19. Desegregation problems Total 18% 42% 23%

at my school are being (n=261)

handled aa well of
better this year than Elementary 19% 417. 24%

last year'(the first (n=97)

year.of desegregation).
Secondary 17% 43% '22%

(n=164)

3% 2% 14%

4% 3% 17%

37. 2% f12%

i

1% 1% 15%

2% 1% 13%

___A% 1% 15%

Figue C-2. TEACHER RESPONSES TO ITEMS CONCERNING ADJUSTMENT TO DESEGREGATTON.
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MUCH

ITEM GROUP LESS

21. How much time and Total 7%

energy do conditions (n=259)

in your school allow
you to devote to Elementary 11%

teaching this year, (n=91)

compared to last year?
Secondary 5%

(n=168)

Figure C-3. TEACHER RESPONSES ON TIME SPENT TEACHING.

ITEM GROUP

23. Has the ESAA staff support Total

team provided services in (n=237)

the area of stress manage-
ment and human relations Elementary

training to your school? (n=96)

Secondary
(n=141)

24. Has the ESAA staff support Total

team provided services in (n=253)

the area of stress manage-
ment and human relations Elementary

training to you as an (n=100)

individual?
Secondary

(n=153)

LESS SOME MORE
MUCH
MORE

23% 49% 17% 47

207 43% 19% 8%

257. 52% 16% 27.

YES NO

40% 60%

38% 62%

41% 597

22% 78%

28% 72%

19% 81%

Figure C-4. TEACHER RESPONSES TO ESAA STAFF SUPPORT TEAM ITEMS.

C-9



ITEM

26. Are you now doing different
things in instrtction than
you did last year (the
first year of desegregation)?

27. Are you now doing different
o
1

things to improve interethnic
1-,

c) relations than you did last
year (the first year of
desegregation)?

03

GROUP YES,

VERY MANY

YES,
SOME

YES,
VERY FEW

NO .1

Total

(n=331)

9% 38% 117 43%

Elementary
(n=159)

12% 37% 12% 39%

Secondary 6% 38% 9% 46%

(T1=172)

Total

(n=305)

5% 24% 10% 61%

Elementary
(n=127)

7% . 30% 10% .53%

Secondary 3% 20% 11% 67%

(n=178)

Figure C-5. TEACHER RESPONSES TO ITEMS DEALINC WITH INSTRUCTION AND INTERETHNIC RELATIONS IN THE

SECOND YEAR OF DESEGREGATION.
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ITEM
ELEMENTARY SECONDARY TOTAL
(h=108) (n=167) _(n=275)

31. If you had to choose
right now what you
wanted to do next
year, which option
listed below would
you chnose?
Assume all are
available with no
change in salary.

r-

Stay in this school and
this assignment.

Stay in this schobl with
a different teaching
assignment.

Transfer to another
school in AISD (teaching).

Move into an AISD campus
administration job.

Move into an AI$D central
administration job.

Work in a support role
(e.g. visiting teacher).

Teach ihanother district.

Move to another district
as an administrator.

Teach in a private school.

Take a year off from
teaching.

Get a job outside of
education.

62% 53% 57%

4% 12% 9%

6% 3%

3% 4% 3%

4% 5% 4%

5% 1% 37.

1% 2% 2%

0% .1% 0%

1% 2% 2%

9% 6% 7%

.6% 11% 9%

Figure C-6. TEACHER RESPONSES ON JOB OPTIONS.
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ITEM

62. If you would not
choose to stay in
this school and .

this assignment
next year, would
desegregation be
a factor in"your
decision?

GROUP
A LARGE
FACTOR

A SLIGHT
FACTOR

NO
FACTOR

Total
(n=239)

8% 7% 85%

Elementary
(n=148)

J 7% 85%

Secondary 87 7% 85%

(n=91)

Figure C-7. TEACHER RESPONSES ON DESEGREGATION FACTOR.
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ITEM

49. How valuable hs your
:participation in the
ESAA outdoor learning
activities been this
year?

50. The learning resources
center provides training
for teachers during the
regular school day while
substitUtes take their
classes. How helpful
was th'e training you
received under this
release time arrangement?

51. The learning resources
center.provides training
for faculties of schools
most affected by deseg-
regation. How helpful
dwas the training you
receiyed from the
resource center?

GROUP VERY
VALUABLE

VALUABLE NOT VERY
VALUABLE

WASTE OF
TIME

HAVE NOT 00

PARTICIPATED

Total
(n=179)

12% 15% 0% 68%

Elementary
(n= )

12% 15% 57.' 0% 68%

Secondary
(n=0)

0% Q% 0% 0% 0%

Total 3% 5% 2% 1% 89%

(n=505)

Elementary
(n=25I))

2% 8% 2% '1% 87%

Secondary
(n=246)

3% 3% 1% 17. 92%

Total
(n=453)

3% 12% 13% 5% 67%

Elementary
(n=199)

6% 13% 14% 4% 63%

Secondary 1% 11% 12% 70%

(n=254)

Figure C-8. TEACHER RESPONSES ON ITEMS CONCERNING ESAA OUTDOOR LEARNING ACTIVITIES AND THE

LEARNING RESOURCES CENTER.
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AUSTIN INOEpEODENT SCHOOL DISTRICT
QUESTIONS FOR TEACHERS OFFICE OF RESEARCH AND EVALWTION

FoR THE LAST FEW-YEARs.THE OFFICE OF RESEARCH AND EVALUATION HAS SURJEYED TEACH
ERS TO.COLLECT INFORMATION ON THEIR ATTITUDES AND OPINIONS ON DISTRICT /SSJES.
THESE ARE CONSIDERED ALONG WITH ACHIEVEMENT DATA AND OTHFR INFORMATION IN
DISTRICT DECISION MAKING.

THIS YEAR WE ARE USING A NEW PROCEDURE SO WE CAN INCLUDE mORE QUESTIONS (63)
AND ASSIGN SPECIFIC QUESTIONS TO TEACHERS IN CERTAIN SCHOOLS OR PROGRAMS. WE
ARE COMPUTER GENERATING AN UNIQUE SURVEY FORM FOR EACH TEACHER IN THE RANDOM.
SAAPLE. _EACH FORM WILL CONTAIN LESS THAN 15 QUESTIONS. YOUR ITEM NUMBERS WILL
NCT BE SEQUENTIAL - THEY REPRESENT THE TOTAL ITEM POOL OF 63 ITEvS, AND ALLOW US
Tc KEYPUNCH THE RESPONSES CORRECTLY. THE NUMBER 4T.THE TOP OF EACH FORM ALONS
US TO SEND YOU THE RIGHT FORM, MONITOR THE RETURN RATE: AND CODE DESCRIPTIVE
DATA. ALL RESPONSES wILL BE OONFIDENTIAL.,,,

PLEASE COMPLETE THE SURVEY AS SOON AS POSSIBLE AND RETURN THROUGH CAMPUS MAIL
TC: OFFICE CF RESEARCH AND EVALUATION

ADMINISTRATION BLDG, BOX 74 .

ELAINE JACKSON iIMMM...MMOO
FOR EACH.OF THE FOLLOwING ITEMS PLEASE RATE yOUR LEVEL OF AGREEMENT WITH THE
STATEMENT USING THE 5CALE BELOW:

5 = STRONGLY AGREE 3 = NEUTRAL 1 = STRONGLY DISAGREE
4 = AGREE 2 = DISAGREE 0 = DON'T KNOW

1...1000M,

1. THE DISTRICT'S EMPHASIS ON BASIC SKILLS OVER 5 4 3 2 1. 0
THE PAST FEW YEARS HAS BEEN EFFECTIVE IN IN
CREASING STUDENT PERFORMANCE IN THE BASIC
SKILLS AREAS,

2. THFRE IS ADEQUATE COORDINATION AMONG° 5 4 3 2

SPECIAL EDUCATION, BILINGUAL EDUCATION,
AND ,,REGULAR" EDUCATION.

3. THE DISTRICT'S EMPHASIS ON THE IMPROVED 5 4 3 2 1 0

ACADEMIC PERFORMANCE OF LOw SOCIO-ECONOMIC
STATUS ANO MINORITY STUDENTS HAS BEEN EFFEC
T/vE IN INCREASING THE PERFORMANCE LEVEL OF
THESE STUDENTS.

4. DISTRICTwIDE STAFF DEVELOPMENT ACTIVITIES
HAVE CONTRIBUTED TO THE IMPROVEAENT OF
TEACHER COMPETENCIES.

5. THE-REPORTS wHICH TEACHERS RECEIVE ON THE
RESULTS OF THE DISTRICTWIDE ACHIEVEMENT
TEST (THE ITBS OR STEP) ARE HELPFUL TO,mE
IN PLANNING INSTRUCTION FOR STUDENTS.

5 4 1 0

5 4 3 2 1 0

6. THE pROFESSIONAL PERSONNEL EVALUATION SYSTEM 5 4 3 2 1 0
HAS HELPED 4E IMPROVE MY PROFESSIONAL JOB
PERFORMANpE.

7. ALL THINGS CONSIDERED, I AM SATISFIED
WITH 4Y 1991-52 JOB SITUATION.

3. THE DISTRICT'S EmpHASIS ON ATTENOANCE
HAS HELPED /MPROVE ACHIEVEMENT IN THE 3ASIC
SKILLS.

Ut.)
C-16

5 4 3 2 1 0

5 4 3 2 1 0



81.73

9. THE OFFICE OF STAFF PERSONNEL IS EFFECTIVE
IN CARRYING OUT ITS ASSIGNED DUTIES.

1-0. STUDENTS'ARE AS WELL OR BETTER ADJUSTED
TO DESEGREGATION THIS YEAR THAN THEY WERE
LAST YEAR.

11. THE MEI1FNGER IS EFFECTIVE IN COMMU4ICAT1N
AISD ACTIVITIES TO DISTRICT EMPLOYEES AND
THE COMMUNITY.

12.. THE JEISENGER SHOULD BE CONTINUED.

13. INFORMATION SUBMITTED FOR PUB,ICATION IN
THE MESSENGFR IS GIVEN APPROPRIATE
CONSIDERATION..

.

5 4

4

5 4

5 4

14. THE 4EliEnla21 ARTICLE FORMATS.ARE APPEALING. \ 5
\

15. STUDENTS ARE RECEIVING ADEQUATE DRUG EDUCATION. ,5

0

16. I RE.LIEVE THERE IS ADEQUATE TEACHER INPUT
TO PRINCIPAL EVALUATION.

17. I KNOW ENOUGH ABOUT THE AaRmING THE FUTURE 5

PROJECT.
\

4

4

4

4

L8. THE FORMING THE FUTURE PROJECT IS A GOOD 5 4

WAY TO INFORM THE PUBLIC ABOUT DISTRICT
GOALS, NEEDS, AND ACHIEVEMENTS.

19. DESEGREGATION PROBLEMS AT MY SCHOOL ARE
BEING HANDLED AS WELL OR BETTER THIS YEAR
THAN LAST YEAR (THE FIRST YEAR OF DESEGREGA..
TION.1

44. A) THE MATH RAINBOW KIT ACTIVITIES HAVE
BEEN EASY TO DISTRIBUTE.

SI THE MATCH lETWEEN THE MATH RAINBOW
KIT ACT' ATIES AND CLASSROOM INSTRUC
TIONAL ACTIVITIES HAS BEEN GOOD.

C) THE RESPONSE OF PARENTScTO THE MATH
RAINBOW KIT HAS BEEN GOOD.

01 THE RESPONSE OF STUDENTS TO THE MATH
RAINBOW KIT HAS BEEN GOOD.

46. THE NEW RETENTION/PROMOTION POLICY IS "'ORE
HELPFUL re TEACHERS IN MAKING RETENTION
RECOMMENDATIONS THAN THE,OLD POLICY. '

47. TEACHERS ARE ADEQUATELY PREPARED TO FOSTER
LEARNING IN STUDENTS WHO HAVE BEEN RETAINED
IN A GRADE.

48. RETENTION OF STUDENTS WITH SERIOUS ACHIEVE-.
mENT DEFICIENCIES IS BENEFICIAL.

C-17

5 4

4

4

5 4

5 4

5 4

5 4

16 o

'Attachment
(Page. 3 of. 9)

3 24, 1 0

3 2 1 0

2 1. 0

3 2 1 0

3 2 1 0

3 2 1 0

3 2 1 0

3 2 1 0

3 2 1. 0

2 1 1J

3 2 1 0

3 2 1 0

11 2 1 0

2 1 0

2 1 0

3 2 1

3 2 1

3 2 1 0
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53. THE mINImUM COMPETENCY REQUIREMENTS IN MATH 5 4 3

ANn READING HAVE IMPROVED GRADUATES''
PERFORMNCE IN THESE BASIC SKILLS AREAS.

1 0

60. THE ACTIViTIES OF THE DRUGS OFF '6AMPUS 100C1 5 A,4 3 2

a

'pROGRAM HINDERED IMPORTANT ONGOING EDUCAlyINAL
ACTIVITIES. . .

61. I HAVE kECEIVED ADEQUATE INFORMATION ABOUT 5 4 3 2 1 0

THE DOC PROGRAm.''

62. MY STUDENTS HAVE REACTED WELL TO THE- DOC 5 4 3 2 1 0

PROGRAM.

63. THE RIGHTS AND FEELINGS OF STUDENTS ARE 5 4 1 2 1 0

BEING GIVEN AOSQUATE CONSIDERATION BY- .

THOSE LNVOtVED IN THE DOC PROGRAM.
.

20. COMPARED WITH PREVIOUS YEARS, THE INFORMATION PROVIDED ME SY THE OFFICE OE
RESEARCH AND EVALUATION.THIS YEAR HAS BEEN:.

MUCH LESS LESS' ABOUT SQUALLY MORE
HELPFUL HELPFUL HELPFUL HELPFUL HELTPE.

. 2 3 4 5

eammmeamemomammo.....waromaarrsmom
'21. HOW MUCH TIME AND ENERGY DO CONDITIONS IN YOUR SCHOOL ALLOW YOU TO

DEVOTE TO TEACHING THIS YEAR, COMPARED TO LAST YEAP? .

MUCH LESS LESS SAME MORE MUCH MORE

1 2 3 4 5 . .

22. ON A SCALE,OF 1 5, )40W WOULD YOU RATE THE CURRENT PROFESSIONAL PERSONNEL
EVALUATION SYSTEM?

VEPY GENERALLY VERY

INADEQUATE INADEQUATE ADEQUATE ADEQUATE- ADEQUATE
2 3

23. HAS THE ESAA STAFF SUPPORT TEAA PROVIDED SERVICES IN THE AREA OF STRESS
MANAGEMENT ANO HUMAN RELATIONS TRAINING:1'0 YOUR sHccm.?

YES NO111 e , .., a I
24. HAS THE ESAA STAFF SUPPORT TEAM PROVIDED SERVICES IN 1',,; ).EA ry7 ;115S

mANAGEMENT AND HUMAN RELATIONS TRAINING TO 40U AS AN 1%,!!,inuAL,

YES, NO

25. IF YM HAVE PARTICIPATED IN DESEGREGATIONRELATED INSERViCE PRnGRAmS,
PLEASE LIST ANY GOOD FEATURES YOU THINK ARE WORTH PRESENTING FOR, OTHER
TFACHERS:

26. ARE YOU NOW DOING DIFFERENT THINGS IN INSTRUCTION THAN YOU DID LAST
YEAR (Tii1E FIRST YEAR OF DESEGREGATION)?

YES,VEPY Mat, YES,SOME YES,VERY FEW NO .EXAMPLES:

C-18
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27. APE YOU NOW DCI.NG DIFFERENT THINGS TO IMPPOVE INTERETHNIC RELATIONS THAN
YOU DID LAST YEAR (THE FIRST YEAR OF DESEGREGATION)?

YES,VERY MANY YES,SOME YES1VERY FC4 NO EXAMPLES:

2B. WHAT IS YOUR LARGEST REMAINING PROBLEM RELATED TO DESEGREGATION?

...... MgMa

29. THE MOST IMPORTANT THING THAT THE OFFICE OF STAFF PERSONNEL COULD 00
To IMPROVE ITS SERVICES TO THE DISTRICT WOULD BE TO:

30. THE MOST IMPORTANT THING T T THE OFFICE OF RESEARCH AND EVALOATION COULD
DO TO IMPROVE ITS SERVICES ,0 THE DISTRICT WOULD BE TO:

31. IF YDU HAO TO CHOOSE RIGHT NOW WHAT YOU WANTED TO 00 NEXT YEAR,
.wHICH OPTICN LISTED BELOW WOULD YOU CHOOSE? ASSUME ALL ARE AVAILABLE
WITH NO CHANGE IN SALARY.

1. STAY IN THIS SCHOOL AND THIS ASSIGNMENT
2. STAY IN THIS SCHOOL WITH A DIFFERENT TEACHING ASSIGNMENT

3. TRANSFER TO ANOTHER SCHOOL IN AISO (TEACHING)
4. MOVE INTO AN AISD CAMPUS ADM:ISTRATION JOB
5. MOVE INTO AN AISD CENTRAL ADMINISTRATION JOB
6. WORK IN A SUPPORT ROLE (E.G., VISITING TEACHER)
7. TEACH IN ANOTHER DISTRICT
8. MOVE TO ANOTHER DISTRICT AS AN ADMINISTRATOR
9. TEACH /N A PRtVATE SCHOOL

10. TAKE,A YEAR OFF FROm TEACHING
GET 4 .108 OUTSIDE OF'EDIJCATION

32. IF YOU WOULD.NOT CHOOSE TO STAY 19 THIS SCHOOL AND THIS ASSIGNmENT NEXT
YEAR, WOULD DESEGREGATION BE A FACTOR IN YOUR DECISION?

I. A LARGE'FACZOR
2. A SLIGHT FACTOR .

3. NC FACTOR
.1111................1111111.111. 011111111.1..../..

3. IF YOU HAD TO CHOOSE. RIGHT NOW,,AAT YOU WANTED:TO DO NEXT YEA7,
m4ICH OPTION LISTED BELOW WOULD you CHOOSE? ASSUME ALL ARE A,,AILAr3LE

w/TH NO CHANGE /N SALARY.

1. STAY IN THIS SCHOOL AND THIS ASSIGNMENT
"AY IN'THIS scHoni. cTH A DIFFERENT TEACHING ASSIGYIENT

3. TRANSFER TO ANOTHER SCHOOL IN 4ISD (TEACHING)
4. MOVE INTOAN 'AISD CAMPUS ADMINISTRATION jOB
5. MOVE INTO AN AISD CENTRAL ADMINISTRATION J03
A. WORK IN A SUPPORT ROLE (E.G.. VISITING TEACHER)
7. TEACH IN ANOTHER OISTRICT

MOVE TO ANOTHER DISTRICT AS AN ADMINISTRATOR
9. TEACH IN A PRIVATE SCHOOL

10.., TAKE A YEAR OFF FROM TEACHING
11. GET A JOB OUTSIDE OF EDUCATION

I 00
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32. IF YOU WOULO NOT CHOOSE TO STAY IN THIS SCHOOL AND THIS ASSIGNMENT NEXT
YEAR, wriuLD OESEGREGATION BE A FACTOR IN YOUR DECI,SION?

1. A LARGE FACTOR
2 SLIGHT FACTOR
3 NO FACTOR

33. A. ARE YOU SPAN ISHENGLISH BILINGUAL?

MM
YES \ NO

B. IN WHAT FORMAT 00 YOU PREFER INSERVICE TRAINING?

WALL GROUP "HANOS ON"

LECTURES OISCUSSIONS WORKSHOPS SIMULATION
OTHER

C. 4T THE LEFT OF THE LIST BELOW, RANK THE IMPORTANCE (1= MOST IMPORTANT,

7.= NEXT MOST IMPORTANT, ETC.),TO YOU CF EACH TRAINING AREA. THEN, TO
THE RIGHT OF THE LIST, CIRCLE THE NUMPER THAT REFLECTS THE LEVEL OF

YOUR INTEREST IN RECEIVING TRAINING.

GREAT SOME LITTLE NO

RANK INTEREST INTEREST INTEREST INTEREST

1. CLASSROOM MANAGEMENT WITH HETER0.= 4 2 1

GENEO1J5 GROUPS.

1
2. FFOERAL, STATE,=ANO LOCAL-RULES ANO

REGULATIONS ON BILINGUAL EDUCATION
4

1. TEACHING ETHNIC AWARENESS 4

44. PARENT INVOLVEMENT

5. LANGUAGE OF INSTRUCTION FOR VARIOUS 4

PROFICIOCY LEVELS

6. DESIGNING "ATHOME" INSTPUCTIONAL 4 3

ACTIVITIES FOR PARENTS

7. EN6LISH...ASASECONOLANGUAGE TEACH-. 4 3 2

ING TECHNIQUES

3

3

3 2

9. PROCEDURES FOR LEP IDENTIFICATION
AND EXIT

eg. TEACHING TECHNIQUES TO USE 4ITH
RETAINEES

10. TEACHING TECHNIQUES TO USE WITH
LOW ACHIEVERSM 4

3 2

2

. 3 2

1

I

PLEASE USE THE SCALE BELOW TO RATE YOUR LEVEL OF AGREEMENT WITH THE FOLLOWING

STATEmENTS:
5 = STRONGLY AGREE 3 = NEUTRAL 1 = STRONGLY DISAGREE
4 = AGREE 2 = DISAGREE 0 = NOT APPLICABLE

COMMENTS:

ow ...a awn mosmar mwa al....ormoeworma.wwww.ww wao am.=eiomaloN
34. THE LENGTH OF INSTRUCTIONAL TIME 5 4. 1 2 1 0

PROVIDED TO THE MIGRANT PROGRAM
STUDENTS THIS SCHOOL YEAR HAS
RES"! AS MUCH AS WA'S NEEDED.

C-20 '
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35. THE PROCESS USED FOR SCHEDULING 5

MIGRANT PROGRAM STUDENTS THIS
SCHOCL YEAR HAS WORKED WELL.11.. NMPIMENNIIMM.1111=1

36. THE COORDINATION THAT I HAVE.
HAD WITH THE REGULAR CLASS-
ROOM TEACHERS THIS SCHOOL
YEAR HAS SEEN WHAT WAS NEEDED.

4

3 2 I 0

3 2 3. 0

Attachment C-1
(Page 7 of 9)

....M1M 1 APOW i,WIMMOM MMMMMM
37. THE INSTRUCTIONAL SUPERVISION

THAT I RECEIVED THIS SCHOOL
YAR HAS SEEN WHAT WAS NEEDED.

5 4 3 2 I ,0.iMWM........M.....
3. THE HEALTH CARE SERVICES PRO

VIDED BY THE mIGPANT PROGRAM
NURSE THIS SCHOOL YEAR HAVE
mET THE NEEDS OF STUDENTS.

5 4 3 2 I 0

In MIall41111.M daaMMAIMMMIInkmim.M141114110111.141 .11
39. THE OPERATION OF MY SCHOOL'S

PARENT ADVISORY COUNCIL THIS
SCHOOL YEAR HAS BEEN EFFECTIVE.

5 4 3 2 I 0

MAMIIiM .1111
40. THE SERVICES PROVIDED 1Y THE

COMmUNITY REPRESENTATIVEIS)
THIS SCHOOL YEAR HAVE SEEN
WHAT wAS NEEDED.

5 4 3 .2 I 0

00.1. MillOMOMIMM

.YM MmimmlINF..mwww110Wmismommeami..
41. THS BENEFITS I HAVE RECEIVED

FRom THE MSRTS (INCLUDING SIS)
THIS SCHOOL YEAR wERE WORTH
THE EFFORTS I PUT INTO IT.

5 4 3 2 1 0

Mmwm....MmM.OWNWO.pdOmM.. OVOMMaMONNIMINNOWINIOPOO
42. FOR EACH GRADE TO WHICH YOU GAVE THE MATH RAINBOW KIT ACTIVITIES, PLEASE

INDICATE THE DIFFICULTY LEVEL OF THE ACTIVITIES FOR THE AVERAGE TITLE I/
MIGRANT STUDENT. USE THE SCALE BELOW FOR YOUR RATINGS.

5 = TOO HARD 4 = HARD 3 = JUST RIGHT

GRADE

1.

2

3

4

5

6

= FASY I = TOO EASY

DIFFICULTY LEVEL COMMENTS:

MI.M.M.M.7.1ftrMi411..70MMINIOA....1.0.1MmMOMMIMOM MMMMM miftem.
43. AT 6H4T RATE DID YOU GIVE OUT THE MATH RAINBOW KIT ACTIVITIES? PLEASE

CIRCLE THE RESPONSE MOST PEPRESENTATIVE OF YOUR FRElUENCY OF USE. IF YOU
GAVE oUT RAINBOW KIT ACTIVITIES AT MORE THAN ONE GRADE LEVEL, PLEASE
INDICATE SEPARATELY THE FREQUENCY FOR EACH ORAOE, ANO WRITE THE GRAOE(S)
SELO:4 THE FREqUENCY.

!!ORE THAN TWO TWO ACTIVITIES
ACTIVITIES PER wEEK
PEP WEEK

ONe ACTIVITY
PER WEEK

ONE ACTIVITY
EVERY TWO
WEEKS

OTHER(PLEASE
SPECIFY)

Mmwwww=110MM./01.Nrw.=.1
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45 0LEASE USE THE SPACE BELOW TO MAKE ANY ADDITIONAL COMMENTS YOU HAVE ABOUT

THE MATH RAINBOW KIT, ITS USEFULNESS, SUGGESTIONS FOR CHANGES/IMPROVEMENTS,

ETC.

49. Hew VALUABLE HAS YOUR STUDENTS PARTICIPATION IN THE ESAA OUTDOOR LEARNING

ACTIVITIES BEEN THIS YEAR?

VERY NOT VERY WASTE HAVE NOT

VALUABLE VALUABLE VALUABLE OF TIME PARTICIPATED

4 . 3 2 1 0

50. THE LEARNING RESOURCES CENTER PROVIDES IRAINING FOR TEACHERS DURING THE'

REGULAR SCHOOL DAY WHILE SUBSTITUTES TAKE THEIR CLASSES. HOW HELPFUL WAS .

THE TRAINING YOU RECEIVED UNCER THIS RELEASETIME ARRANGEMENT?

VERY NOT VERY WASTE HAVE NOT

VALUABLE VALUABLE VALUABLE OF TIME PARTICIPATED

4 3 2 1 0MMM
51. THE LEARNING RESCURCES CENTER PROVIDES TRAINING FOR FACULTrES OF SCHOOLS

MOST AFFECTED 3Y DESEGREGATION. HOW HELPFUL WAS THE TRAINING YOU RECEIVED

FROM THE RESCURCE CENTER?

VERY NOT VERY WASTE HAVE NOT

VALUABLE VALUABLE VALUABLE OF TIME PARTICIPATED

4 3 2 1 0

1111
52; A. ARE YOU SPANISHENGLISH BILINGUAL?

3. DO YOU TEACH LIMITED ENGLISH PROFICIENCY (Lep)
STUDENTS IN YOUR CLASSES?

C. HOW MANY tEP STUIENTS DO YOU TEACH IN YOUR CLASSES?

YES NO

YES NO

!NS

53. IF YOU TEACH LEP STUDENTS, HOW DIFFICULT IS IT TO '4EET THEIR SPECIAL

LANGUAGE NEEDS?
SOMEWHAT

EASY DIFFICULT DIFFICULT IMPOSSIBLE ...mnam
54. IF MEETING THE NEEDS OF LEP STUDENTS IN YOUR CLASSES IS DIFFICULT OR

v4PcssraLe, HOW COULD THIS SITUATION SE IMPROVED?

55. ARE THERE ANY AREAS IN WHICH YOU COULD HELP OTHER TEACHERS IMPROVE INSTRUC-.

TION OF LEP STUDENTS?
YES NOwIII/MIMMIMMIM

56. IN WHICH AREAS COULD YOU HELP OTHEP TEACHERS ImPROVE INSTRUCTION OF LEP

STUDENTS?

57. IF YOU TEACH ANY LEP STUDENTS, TO WHAT EXTENT IS THERE NEED FOR IDENTIFICA
TION/OEMONSTRATION OF "EXEMPLARY" MATERIALS IN THE FOLLOWING AREAS:

A. DIAGNOSTIC/PRESCRIPTIVE TESTS FOR
PLACEmENT IN ENGLISH INSTRUCTION

GREAT mODERATE LITTLE NO

NEED NEED NEED NEED
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n. DIAGNOSTIC/PRESCRIPTIVE TESTS FOR
PLACE4ENT IN SPANISH INSTRUCTION

C. SPANISH LANGUAGE MATH INSTRUCTION

D. SPANI,SH LANGUAGE SCIENCE INSTRUCTION

E. SPANISH LANGUAGE SOCIAL STUDIES
INSTRUCTION

F. INSTRUCTION'IN SPANISH LANGUAGE

G. INSTRUCTION IN SPANISH REAOING

H. ,OTHER SPANISH LAN.GUAGE INSTRUCTION
(SPECIFY):

I. ENGLISH LANGUAGE MATH INSTRUCTION
(LOW VOCABULARY/HIGH INTEREST)

J. ENGLISH LANGUAGE SCIENCEANSTRUCTION
(LOW VOCABULARY/HIGH INTEREST)

K. ENGLISH LANGUAGE SOCIAL STUDIES INSTRUC
TION (LOW VOCABULARY/HIGH INTERESTL

L. OTHER ENGLISH LANGUAGE INSTRUCTION
(SPECIFY):

0. ENGLISH AS A SECOND LANGUAGE (ESL)
INSTRUCTION

N. SPANISH AS A SECOND LANGUAGE (SSL)
INSTRUCTION

4.1.1411=1 MOOMMORPM .iYOIMP.WWWW0111MAIMOMMIWIMOOMNOM-MMWRIMMON.11.1FO

59. IN GENERAL, DO YOU BELIEVE THAT THE SEMESTER SYSTEM IS AN IMPROVEMENT OVER
THE QUARTER SYSTEM?

'IFS, 41 NOTICE LITTLE NO, NOT
ImPROVE!IENT REAL CHANGE AS G000 UNDECIDED
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HIGH IMPACT SCHOOLS

ELEMENTARY SECONDARY

1. Allan
2. Allison
3. Barrington
4. Barton Hills
5. Blackshear
6. Blanton
7. Brentwood
8. Brooke
9. Bryker Woods
10. Campbell
11. Casis
12. Cook
13. Cunningham
14. Govalle
15. Graham
16. Gullett
17. Highland Park
18. Hill
19. Joslin
20. Metz
21. Norman
22. Oak Springs
23. Ortega
24. Pecan $prings
25. Pillow
26. Redd
27. Rosedale
28, osewood
29. 1 Sanchez
30.J Sims
31. Summitt

32. Sunset Valley
33. Walnut Creek
34. Webb
35. Winn
36. WOoldridge
37. Wooten

Zavala

1. Anderson
2. Austin
3. Bedichek
4. Burnet
5. Crockett
6. Dobie
7. Fulmore
8. Johnston
9. Lamar

IC Lanier
11. Martin
12. McCallum
13. Murchison
14. O. Henry
15. Pearce
16. Porter
17. Reagan
18. Robbins
19. Travis
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ITEM 28 - "QUESTIONS FOR TEACHERS" SURVEY
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Item 28 - "Questions for Teachers" Survey

What is your largest remaining problem related to desegregation?

ELEMENTARY TEACHERS

SUGGESTION

NUMBER
SUGGESTING

DISCIPLINE
12

Lack of discipline.

Behavior is too disruptive.
1

Behavior management takes a great deal of instructional

time; schoolwide discipline (outside of class, halls, lunch,

grounds, etc.)
1

Students fighting and calling names! 1

Lack of full support in the discipline and behavior area. 1

Behavior of some Black students and the total disrespect

for authority by many students.

Behavior on bus.

Becoming familiar with the cultural/economic differences

and the relationship to discipline in the classroom. 1

I feel that behavior is the biggest problem. If you

can't reach them-- you can't teach them.

Discipline problems and poor attitudes toward learning. 1

My immediate impulse was to say "gangs." Kids are

getting together to fight and protect one another . . 1

My discipline problems have multiplied to the point that

I feel my academically strong students are often neglected. 1

NO PROBLEMS
11

BUSSING/TRANSPORTATION
9

The buses.
1

Bussing of students long distances does not necessarily

provide quality or equal educational opportunities. 1

Long bus trips and safety;
1

Young children often must wait for a bus then ride 30-40

minutes before and after school.
1

--1/

C-28
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BUSSING/TRANSPORTATION, continued

Bussing.

Not being able to meet with students outside of the school

day. Transportation ;',7ould not be prOvided often, i.e.,

I'could not have many rehearsals after school. 1

Some students are on buses too long -- thia' affects their

behavior and performance. .

1

A big problem at my school is children being dropped off

early. They come as early.as 7:15 and they must be

supervised. Many problems arise from,these early morning
arrivals. 1

My basic belief that this is not the solution to the
"social ills" of our country and that I could not
put a very young child--regardless of ethnic background--

on a bus to ride across tMkft for thirty minutes to more
than an hour each way just. to appease those individuals
with a proverbial ax to grind! 1

QUALITY OF EDUCATION 7

Inadequate teaching in the paired school.

Othar teachels aren't dealing with the situation.

Adequate classes available to meet all children's

individual needs.

Meeting the needs of all children when there is such

a vast difftep.;e of background experience.

The needs of our children are still not being met.

My concern is K,4-6, as kindergarten is like a school all

in itself. I, also, miss being able to follow children
I have taught and being able to give helpful advice

to the first grade teachers.

There is too much polarization in the classroom. As a

teacher I feel I can't meet the needs of all those

students . . . too many students with diversified
needs are put together for us to handle at one time .

1

1

1

1

1

1

ATTITUDES 7

Attitudes of the parents (particularly disagreeing) show
up in the students'- attitudes.

gommunity still feels that desegregation is here only for

a short while and therefore are not willing to put an

effort into making it work. Maybe this is why we still

have so many thildren enrolled in private schools.

C -29
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ATTITUDES, continued

It is not effective!
1

-0.

Trying to explain why bussing is.necessary--they read reports

and news items stating that it isn't working and that

other, districts (i.e. LA public schools) are going back

to neighborhood schools.
1

The continued emphasis by the administration that last

year was the first year of desegregation. The first

year of desegregation in AISD was 1971. Sixth grada

centers were instituted in 1973 or 74. .1. firmly support

the concept of desegregation but prefer a majority-minority

transfer system that does not mandate busing.

Some of us still feel the need to separate different races

when it comes to ability, etc. STOP saying White does this,

Black does this, Chicano does this, etc. What's the point

of having desegregation or any other kind of equality

thing, if we still separate races. Instead, say 34% scored

the highest, or 50% scored the lowest. Stop being picky.

This is not equality.
1

One of the grade level areas from .the southeast was upset

about the northwest area grade level teachers not

really taking stepS to prepare for fheir site visit

after school as set up and planned. Northwest area

parents are withdrawing their children and feel that

teacher competence and preparatlon is underpar to their

area teachers. There are still Anglo parents who request/

insist on their children being placed with Anglo teachers. 1

RESOURCES
6

,Large class (33) due to students moving to non-bussed

school. (Fourthgrade level)

Overcrowding.

ItiA,EP children are Vietnamese and Cambodian. I need

instructional materials for these children.

Crowdingin South Austin school. More portables are not

the answer. Our main plant cannot accomodate any

more students.

1

1
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PARENTAL INVOLVEMENT
5

Lack of parental involvement.

Lack of parents being involved in conferences.

Getting parents, who live farthest away from

to the school.

The largest problem generally of my school is

the school,

parent

1

1

participation, contact, and involvement. 1

Parents.

I&TERPERSONAL RELATIONS

Parents who teach their children their racial prejudices. 1

The pairing of tome schools seems'ridiculous; extremely wealthy

paired with extremely poor? This has not created much

"sharing" on each factor's part; very little interaction

goes on. On the other hand, there has not been a lot

of "social problems," either. The kids get along just fine,

but again; when left to their own groups (free play, free

seating assignments), there are definitely still barriers. 1

Teacher's attitude toward working with minority students. .
1

MISCELLANEOUS
3

First year teaching.

Lack Of support from school administration.

The decreasing enrollMent at kindergarten level in this

K, 4-5-6 school, with the passibility of losing one

kindergarten.class due to low enrollment.

1

1

DESEGREGATiON
- 2

My schoolhas only about 9 black children which is too

Classroom is not racially balanced; desegregatton is

not evident.

C-31
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ACHIEVEMENT
1- 1

'Motivation of minorities to do their best work.

NO RESPONSE 5

SECONDARY TEACHERS

SUGGESTION .

NUMBER
-SUGGESTING

NO PROBLEMS
48

BUSSING/TRANSPORTATION
23

Inability, due to bustransportation, for students to

participate in before and/or after school actIvities.

Late buses.
3

Attendance of bused stddents-it's terrible-there is

no continuity in Classes Where students,only attend

3-4 days per week.

Bussing-and the drop in enrollment it has caused in AISD-

burden on'minorities. 1

Just busing.

Problem of transportation on arriving and leaving school.

It makes it hard for makeup work.

After school activities have been forceeinto problems!

Transportation of students to training stations in business

offices and to social events.-

Supreme Court decision limiting number of miles students

allowed to be bused. This in essence is putting a
limitation on busing, which I am opposed to. I strongly

favor busing, as I teach at Martin Jr. High, where

busing has made the school 100% more teachable!

The huge waste of money to run and maintain the bmses--

plus the inconvenience to children who mus' catch the

bus so early and ride so far.

StUdents in Vocational Cooperative Programs who are bussed .

across town sometimes have difficulty with transportation

to job sites.

Students who missed the bus.

5

C-32
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BUSSING/TRANSPORTATION, (continued)

Inconsistency of school district policy regarding
future of busing. 1

ATTITUDES 17

Some blacks and whites still resent desegregation.

How to get rid of the 'chip on the shoulder' attitude

of impudence tmards scholastic authority without
stricter checks and balances on requirements. 1

Preconceived ideas from other teachers and counselors

stereotyping minorities as low achievers. 1

Attitudes of the public regarding busing'.

Not sufficient emphasis on our common responsibility as

Americans and members of a world community. v.

Do away with the program altogethex. Because from student

to tea'alers to administrators the racial balance has, is,'

and always will be out Of'belance. 1

I resent spending SO much money on this whole thing- 1

The animosity among students. 1

Wondering hoW long it will last. 1

-

I wish we could forget about it and proceedon an
"all equal" basis. .Minorities should not be treated

as sPecial people! Causes problems. 1

Developing a better attitude towards school for minority

...students.

It is Very hard to understand the way black Students, in

particular, think. .Many of them display a "no care"

attitude.
1

Constant complaints from so called "professional" faculty ,

aboutdesegregation'seffect upon their teaching locations

and the negatiwe remarks about students from certain areag. 1

Student complaints.
1

The awarenegs of differences-anplified by HEW. -1

Its ineffectiveness and the-inequality of the process used'. 1

I am very upset that the real estate folks have divided

Austin With black, brown, and white and left the problem

for tde public schools to handle. 1

C-33
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DISCIPLINE
14

Minority studetts are often trouble makers in class yet if

we send ther to the office we are told that wg are picking

on the minority students, that AISD shows a higher percent-

age of minority groups being given ISS, 3 day suspensions,

or long term suspension. Conse,quently we have to put up

with behavior from minorities.that we would not tolerate

ia Anglo students,
1

Loud,. disruptive Black students in my FOM class. 1

Formation of gangs in ethnic groups.
a .

Lack of fair, consistent discipline for all students without

favoritism for certain teachers a'nd their students or

students referred by them.
1

Discip2ine.

QUALITY. OF EDUCATION

10

Motivating the slow learner.

Why do so many minority st:Idents get to senior high with

elementary reading and comprehension skills? 1

Reading level that is low or lessons for low achievers. 1

Trying to meet the diverse needs of my Students since their

levels and backgrounds are so different. 1

As a parent, concern that my child will not be sufficiently

challenged by his classmates.
1

The largest problem is that sufficient emphasis,.i.s riot

placed upon teaching basic skills to minorities. We

talk abrut it, but we don't do it. ,Therefore students

cannot be integrated in classes on a highef level. 1

Some of the minorities are excellent students, but many

never turn in any work, yet if we fail many of them we

are told we are not doing ouejob and asked to explain

why we have such a high percentage of failures.

Consequently most teachers rather than fight the system

and have to explain why they are such poor teachers go

ahead and pass them and let their next teacher worry

about failing them.

Has diluted our academic program. I don't know the

answer to this--but it has.

Lack of coordination among teachers of lower level ciasses

has created more work and uneven,standards.
1

Wide span of language abilities in regular classes. 1

1

1

Overloading of classes for slow learnc:rs.

C-34
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RESOURCES ' 12

Overcrowded schools. 5

Falling enrollment'in North Austin schools and .booming
enrollment in South-Austin schools,with few resourceP
to provide the space needed for adequate educP,tion ,

requirements of the stUdents. 1

Securing appropriate teaching materials which reflect the
viewpoints of minorities.

The astronomical cast and inconvenience for so little
positive results. I do not think our economy can survive
such economic fiascoes'. 1

Large FOM classes. 1',

1,,fore funds to work with! 1

Amount-of money expended on trips.to Mexico by the Hnman
Relations club is exhorbitant.- I question the.value
of the school providing-these trips. 1

The way some schools who previously had a large amount of
minority students requested physical and staff changes,
but were not granted these wishes until a more affluent
populatioh of students were assigned to that school!

DESEGREGATION 11

Classes homogeneously grouped, top (honors) classes tend to .

be all Anglo, and low-ability classedall minority. I would
like to see more deOgregation at these eihremes. 2

Not enough Blacks in my school. 2

Our school not affected by bussing--problem exists from too
many minorities (boundary lineS need to be redrawn).

Being studied as if desegregation was a schoOl problem
when it is in fact a societal one, 1

Forgetting "Desegregation." 1

Unbalanced ratio of ethnic groups in all classes. 1

The problem of the lack of moral courage in the U.S.
Senate where many (including' both of Texas' represents-

. tives) would vote to weaken the country's system of
checks and balances and hold out hope (probably false)
that the schools need not be desegregated. This further

hampers efforts to make Austin's plot, run smoothly. 1

LBJ needs to be desegregated--it is going to become the
new "Johnston"--if it isn't already. We were not included

in the desegregation order. 1

I feel both the Black Heritage Club and Chicano Club should
be disbanded. I've had several complaints from Anglo
students that this is reverse discrimination.

1

C-35
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INTERPERSONAL RELATIONS,
8

To convince parents that desegregation is the key to living

together "peaceably."

Students that do not want to be in my school and so do not.

cooperate or try.

Teacher attitude toward low-achieving students is still a

problem for me. I find teachers expect the same from

all students.and make little effort to diagnose specific

skill needs of individual students.

Dealing with students who feel they do not belong to a

school community because they were bussed or fear they

won't be bussed next year.

(a) Pressures on minorities, e.g. principals, teachers, and

students (in receiving schools),

(b) Non-participation among miaority teachers in Curriculum

Support Group (separate faculties),
(c). Competitiveness of student's encouraged (academically). 1

Lack of support from "Deans."
1

Most of my concerns center on interaction between ethnic

cultures and between levels of achievement. 1

There are not many minority teachers in my building. (ex.)

I am the only Mexican American teacher in my building. 1

1

1

MISCELLANEOUS

Ronald Reagan.

I really don't have any problems--but these are areas of

disadvantage: unmotivated students, lack of school spirit,

unity in community schools, long term friendships absent,

general student growth problems.

Cut down on number of migrant students.

Additional paperwork.

1

4

1

ATTENDANCE

Students not attending proper schools!!

Students who claim they are needed at home.

Students continue to drop from one school, enroll in another,

then return or repeat process with alarming regularity.

1

1
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PARENTAL INVOLVEMENT 3

Lack of parental support.

NO RESPONSE 41

TOTAL RESPONSES TO ITEM 28 (Elementary and Secondary Teachers) 226

C-37
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Item 26 - "Questions for Teachers" Survey

Are you now doing different things in instruction than

you did last year (the first year of desegregation)?

ELEMENTARY TEACHERS

SUGGESTION

NUMBER
SUGGESTING

PROJECTS/TECHNIQUES 22.

Made more visual materials for children to put their hands on. 1

ESL
1

More games, independent skill sheets, homework sheets to

involve parents and develop study skills. 1

Working more examples with them---more visuals. 1

Each child has a chance to work in some area of leadership--

thus enhancing his self-concept. 1

Mbre comprehension checks and language development. 1

Presented holidays in a different way, making booklets

with stories and pictures for children. And had them

tell us about their own countries. 1

Unit: We are Alike and Different. I encourage the use

of the second language to express ideas whenever

there is an interest or need to do so. 1

Bulletin boards---showing filmstrips. 1

When we study units in S.S. sudh as "I Am Me," skin,
B ack History, etc. we always talk about race and

c lor. We make being different as part of life

b cause we are each different.,

Participating in SWTSU desegregation workshops.,

StudYing cultves, have resource persons come to
Flassroom and explain their specialties, awareness
in clasA of different ethnic groups---accepting

ail nationalities regardless of differences.

I have kept much communication going with all parents.

Taught them lingo/slang of the ghetto, set-up mock

situations (being very rich/very poor), frank

discussions of why there were/are differences.

Stressing cultures and Black History.

Use more details and student involvement in cultural

stUdies than I used to---such as Mexico, Black History, etc. 1

More writing instruction and time for students to write than

before (For grades 2-3). 1

Peer tutoring and more oral instruction.

C-40
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PROJECTS/TECHNIQUES; continued

(Art teacher at 2 schools) .Different projects but sAme

type instruction. Repeated most successful projectS,

in second school. Presented new projects in same

school.

Had to lower standards, don't cover as much material.

1

2

MISCELLANEOUS
14

I have changed teaching situations.
2

First year to teach with AISD.
1

We received only a few more Spanish-speaking, and

they are in a level in which I do not teach. 1

I'm teaching'more and getting much more accomplished. 1

I am teaching a G/T Language Arts class. What a treat! 1

This system is still very segregated. 1

No, because I fail to see a difference in God's children. 1

I have always been involved in desegregation, 1978-82. 1

The level of instructional involvement has decreased

while the level of behavioral management and

maintenance has increased drastically . . . .
1

I have always attempted to treat each child as an individual.

Nothing.
1

No problems!
1

I can concentrate on quality of instruction instead of

a constant hassle w-!.."
1

SCHOOL NOT INVOLVED IN DESEGREGATION

CHANGES MADE NOT DUE TO DESEGREGATION
9

NO,RESPONSE
34
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SECONDARY TEACWERS

SUGGESTION

NUMBER .

SUGGESTING

PROJECTS/TECHNIQUES
11

I am trying to individualize some instruction. I am

also attempting to incorporate'some computer-
assisted instruction into my classes. 1-

I am giving a numerical grade on all assignments.

This is very time consuming but provides specific

feedback.
1

Attempting to read more literature by and 'about

minorities in class.
1

I have stUdents who cannot afford fabric for clothing

class and I have provided them with fabric, pattern,

and supplies. I have had to slow ehe pace of self-

study and offer a wider variety of reading materials

to adjust for the wide range of reading levels in my classes. 1

Working more on student motivation.
1

1) A semi-contract system, 2) more multi-media, 3) more

vocabulary emphasis, 4) more verbal questioning. 1

Teaching, writing, and supporting opinions more. 1

Using more group discussion.
1

Using new method for teaching typewriting that was

learned in Cortez Peter's summer workshop. 1

Each study unit has an area for an essay that follows personal

research.. Less able students are now stimulated to

exert themselves towards achievement of competency. 1

Pull-out program with English teachers---Study hall to

receive elective credit---teacher helps with class

worls or work on improving reading skills. 1

MISCELLANEOUS
6

I was not teaching last year.

"We" have been segregated since this school opened.

Last year was my first year at Anderson and my prior

experience was at a naturally-integrated school.

I don't understand calling last year "the.'first year of

desegregation." I'm at a school with incoming bussed

students for about 9 or 10 years. Nothing is new now.
\

C-42 120
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MISCELLANEOUS, *-inued

We've been under .:ourt ordered integration since 1971! 1

CHANGES MADE NOT DUE TO DESEGREGATION

SCHOOL NOT INVOLVED IN DESEGREGATION

NO RESPONSE
12

'TOTAL RESPONSES TO ITEM 26 (Elementary and Secondary Teachers)
t

79
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Attachment C-5

ITEM 27 - "QUESTION FOR TEACHERS" SURVEY

. 1

(Page 1 of 4)
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C

Item 27 - "Questions fo/ Teacher's" SurVey

Are yau now doing different things to improve intei.ethnic
relations than you did last year (the first year of desegregation)?

ELEMENTARY TEACHERS

SUGGESTION NUMBER
SUGGESTING

PROJECTS/TECHNIQUES 9

Classroom Court, Magic Circles, and Buddy System. 1

Farming the Future Project for all elementary students. 1

Black History:Month, 3

Cultural subject matters in class (food, resource perionnel,

church relationship, etc.). 1

I always work to integrate entire classrOom with projects,
hobbies, discussions, problem solving with students. 1

Change in style rather than principle. .1

Basic principles in getting along with everyone--coveriAg
"Black History, Mexican American history. 1

MISCELLANEOUS 3

Becker has been tntegrated for years.

St. Elmo is a neighborhood integrated school.

Harris Elementary has been doing many things for 6 or more

years to improve interethnic relations.

PARENTAL INVOL'N.TEMENT 1

Encouraging more parent participation.

NO RESPONSE
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SECONDARY TEACHERS

SUGGESTION NUMBER
SUGGESTING

PROJECTS/TECHNIQUES
8

Culture unit on Texas ethnic groups has expanded with

scheduled speakers---written paragraphs about commOn

goals for all ethnic groups.

For some of the projects the students study about

certain cultures and then create a design for their

art design.

Curriculum materials reflect interethnic relations.

I have been working to tmprove relations my entire

professional life as a teacher. I continually use
newspaper articles as a take-off for discussions on
various topics pertai,Ing to pride in yourself, the

role you play in home, school, and community. I

try to insert class projects such as assignments

dealing with various dthnic groups,1 drawings, stories

about ourselves, to express a thought, how you see
yourself as a ,citizen, as a employee, in the home and .

. in school . . .

Concentration on Black History Month (customs, heroes,

goals). Encouraging students with different cultures

to share with the class. 1

When activities are assigned; I use grouping to bring

different ethnic backgrodnds together., 1

Cooperative learning in the classroom by Johnson & Johnson

of Minnesota.

Allow basic free flow of ccmmunication between contrasting

ideals. 1

MISCELLANEOUS 5

I teach Sp. Ed. = mostly minorities. .1

We have been desegregated for several years! 1

I was not teaching last year. 1

I have encountered (noticed) more serious racial problems. 1

Your methodology of soliciting input makes the results of

your survey meaningless. 1

NOTHING DONE DIFFERENTLY
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'ATTITUDES

Treat each student equal. Race and cc:dor shoula not

interfere with the teaching atmosphere.

My previous years of teaching were at a minority

school; so therefore desegregation wab nothing new

to me. Each student is an individual and treated
that way in my class, rega.rdless of color. 1

I haye always had racially mixed classes and have

always tried to improve interethnic relations. 1

I teach care and acceptance of my fellow humans and have

never had a confrontation of any type while doing so.

NO PROBLEMS
3

a

SCHOOL NOT'INVOLVED IN BUSSING

O RESPONSE
1).

.a

TOTAL RESPONSES TO,'ITEM 27 (Elementary and Secondary Teachers) 38
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81.73 Instrument Description: ,Admintstrator Survey .

Brief description of the in'strument:

The "quest for Administrators" survey included 23 questpns. Soma questions were

identical 1:n:hose on the "questions for Teachers" survey to allow comparisons of

responses. Others were unique to thewadministrator survey. Topics covered included

accreditation, desairegetion, personnel, achievement, and quality of education.

OW

To wham was the instrument administered?

A random sample of about 50% of-the District's adminiscretors,'(n-155) was surveyed.

This included administrator., not surveyed last year (approximately 45% of present

administrators) plus 50% of.the administrators new co the Distri4t this year.

Row mane times was the instrument administered?

Once. A second survey and reminder memorandum were sent out in an attempt to increase

the return rate.

When vas che instrument administered?

The survey was sanc through the school mail on March 1. A seCond copy was sant to

thote who had not yet returned the survey on March 12.

Where was the instrument administered?

Through the school mail io administrators' school or building addresses.

Who administered the instrument?

Self-administered.

What training did the administrators have?

Was the instrument administered under standardized conditions?

No.

Were there oroblems with the instrument or the administration that nicht affect

the validity of the data?

None that are known.

'As develooed the instrument?

OffiCe of Research and.Evaluation staff.

What reliability andvaliditv data art available on :he instrument?

None.

Are there norm data available for interoreting the results?

Responses for soma questions are available from last year'i survey. Some iteM

responses can also be compared to those of teachers on their survey.

p -2
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ADMINISTRATOR,SURVEY

Purpose

The Questions for Administrators" survey was designed to collect informa-

tion from AISD adm4.n1stratot.S on issues of concern districtwide and to

specific projects. Specific evaluation questions addressed ate listed in

the ReSults section of this appendix. Major areas addressed by the survey

include: achievement, retention, information dissemination, staff develop-

ment, personnel evaluation, desegregation,Hand,coordination.

Procedure

Instrument. The "Questions for Administrators" survey was developed by

Office of Research aid Evaluation staff during the winter and early spring

of the 1981-82 school year. Input for potential questions was solicited

from each ORE project evaluation staff and froutkey instructional personnel

(Attachment D-1). Some (4) questions from last year's survey were repeated;

others (19) were new this year. The 1981-82 "Questions for Administratora"

survey-is shown in Attachment D-2.

Sample. During 1981-82, a random sample of 50% of the AISD staff classified

as administrators (Code A) by Personnel was drawn. All administrators were

eligible except a few whose involvement in the issues'covered by the survey

was considered limited (Associate Superintendent for Operations, Director

of Finance,.Director of Central Services, Supervisor of Food Service,'Assis-

tent Supervisor of Food Servtce, Purchasing Agent, Director of School Plant,

Supervisor of Maintenance and Operations, Chief of Security, Director of

Energy Management, and Director of Pupil Transportation). In order to mini-

mize the time required of individual staff members, those surveyed last year

were int included in this year's sample. Last year's sample file was matched

with.this year's Employee Master.File. Those-surveyed last year were elimi-

nated frowthis year's sample, which left a sample of 50% of those in the

District last year as administrators and 100% of the new District administra-

tors. New administrators were identified with the help of. Personnel. Then

507. of the new administrators !ere chosen randomly to be surveyed. This

procedure resulted in a sample of 155 of the District's administrators for

1981-82.

Implementation. The "Questions for Administrators" surveys were sent out

March 2 through the school mail. Administrators were asked to complete the

survey and return it through the school mail. An identification number was

printed on each questionnaire so they could be checked in as returned. Even-

numbered surveys had no lines provided-to respond to open-ended questions

21-23. Odd-numbered surveys had two lines printed for each. This was to

enable ORE staff to check and see if response rates varied depending on

whether lines were provided or not. Those who had not Yet returned surveys

D-3
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were sent a reminder on March 12 along with an extra questionnaire.

(Attachment D-3). A total of 131 questionnaires were returned, repre-

senting a return rate of 85%.

Data Analsis. The data were analyzed on the IBM370 computer housed at AISD.
'The 'number and percent of respondents answering each question in various ways

was calculated. Responses,were analyzed for the total group, elementary
school administrators, secondary school administrators, and central adminis-
trators. Special education and'bilingual administrators' responses were
analyzed separately for the question concerning coordination pf regular and
special instructional programs (item 2).

Results

Sample. The final sample included 131 of the 155 questionnaires originally

distributed. The return rate of 84.5% is fairly representative of AISD admin-
istrators, although secondary administrators did not resOond quite as frequently

as the other groups. The final saiple sizes by analyses:groups are shown in

Figure D-1. Special education and bilingual administrators' responses were
analyzed separately only for question two regarding coordination of instruc-

tional services.

GROUP
NUMBER
SENT

''NUMBER
RETURNED

PERCENTAGE
RETURNED

Total Group 155 131 84.5%

Elementary 33 30 90.9%

Secondary 53 33 62.3%

Central 69 68 98.6%

Special Education 6 5 83.3%

Bilingual 6 '6 100.0%

Figure D-1. ADMINISTRATIVE SURVEY RETURN RATES BY GROUP.
Special education and bilingual administrators also

counted in appropriate elementary, secondary, and

central totals.

Responses. All of the responses'for the groups surveyed (total group,
elementary, secondary and central administration) are shown on surveys in

Attachment D-4. This section will present information relevant to the
evaluation questions and highlight other key findings by topic area.
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Throughout this section, results are divided into elementary, secondary,
and central administrator responses: Results from the "Questions for
Teachers" survey for 1982 are also shown for shared questions (Appandix C
shows the complete teacher survey results). If the questions also appeated
on last year's survey, the responses for teachers and/or administrators
are also shown for comparison. It should be noted that the "neutral".
response did not appear on last year's surveys so the results may not be
directly comparable.

Low SES and Minority Student Achievement Decision Question 1:

Based On the data fram the.1981-82 school year, should the third
year of the five-year'priorities plan for improvement of the
achievement of low socioeconomic.status and minority students be
implemented as planned?

Evaluation Question D1-7: Do staff perceive low SES and
minority student achievement to be improving as a result
of the emphasis in this area?

Forty-three percent of the administrators felt the emphasis on low SES and
minority student per,formance had been effective, while 31% were neutral on
the subject, eight percent did not know and 19% felt it had not been effec-

.tive. Over half of last year's administrators felt that the emphasis had
improved the performance of low SES and minority students.

Of the teachers responding, only 34% agreed that the emphasis on low SES
and minority student achievement had been effective in causing improvement.
This year's positive response is somewhat higher than last year's positive
response (29%). This year, 23% of the teachers disagreed with tha statement,
29% were neutral and 14% did not know whether the emphasis in this area
really made a difference.

Question 3: The District's emphasis on the improved academic performance

of low socioeconomic status and minority students has been effective in

increasing the performance level of these students.

GROUP

STRONGLY
AGREE %

AGREE NEUTRAL DISAGREE STRONGLY DON'T
DISGREE % KNOW %

All Administrators-
(1982) 1 42 31 16 3 8

EleMentary 0 38 '38 7 10 7

Secondary 0 42 30 24 0 3

Central 2 43 28 16 2 10

All Administrators
(1981) 1 54 14 1 30

All Teachers (1982) 3 31 29 16 7 14

All Teachers (1980 2 . 27 20 3 48

Figure D-2. ADMINISTRATOR /IND TEACHER RESPONSES ON LOW SES

AND MINORITY STUDENT PERFORMANCE.

D-5
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Accreditation Decision Question 1: Has the Austin Independent

School District made progress towards meeting its five-year goals

as set forth in the Accreditation Plan? Has the District met its

objectives for the second year (1981-82)? Should AISD modify the

five-year plan aS it is specified for 1982-83?

EvaluationAuestion D1-5: Do AISD personnel feel that
improvements have been made in the coordination of
special education, bilingual education, and 'regular"

education during 1981-82?

Question'2: There is adequate coordination among special education,
bilingual education, and "regular" education.

STRONGLY
GROUP AGREE %

AGREE NEUTRAL DISAGREE STRONGLY
% % . DISAGREE %

DON'T
KNOW %

All Administrators
(1982) 0 20 19 45 9 9

Secondary 0 19 23 36 13 10

Elementary 0 24 31 35 3 7

Central 0 18 12 54 7 9

Regular Education 0 20 19 45 8 9

Special Education 0 20 20 60 0 0

(N=5)

Bilingual Education 0 0 17 33 31 17

(N=6)

All.Administratora
(1981) 0 9. 53 27 11

All Teachers (1982) 5 25 20 24 14 13

,A11 Teachers (1981) 3 27 33 12 25

Figure D-3. ADMINISTRATOR AND TEACHER RESPONSES ON INSTRUCTIONAL

COORDINATION.

'This figure shows that:

Only 20% of the 1982 administratos surveyed agreed that coordination

was adequate among special education, bilingual education, and "regu-

lar" education. Over half (54%) felt coordin?tion was not adequate,

and 28% were neutral or did not know.
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These results are more positive than last year. In 1981, only 97.

of the administrators felt coordination was adequate, 11% did not

know, and 80% said coordination was inadequate.

The responses of bilingual administrators were slightly more posi-
tive this year than last (based on small samples of 5-7 per group

each year). Last year, all bilingual administrators felt coordina-
tion was inadequate; this year 34% were neutral or answered "don't

know." Among special education administrators, responses changed
very little. Last year, two administrators felt coordination was
adequate (29%) ; this year, one (20%) Said coordination was adequate
and another ,(20%) was neutral.

About 307..of the teathers agreed that coordination was adequate
during 1981-82 compared,to 20%.of the administrators.

The remainder of the questions on the survey do not deal with specific evalu-

ation questions, and will be discussed by topic area.

Accreditation:

Question 12: The present school goal-setting process is effective in improv-

ing AISD.

GROUP
STRONGLY AGREE NEUTRAL DISAGREE STRONGLY DON'T

AGREE % % DISAGREE % KNOW %

All Administrators 4 49 24 15 2 7

Elementary 3 53 23 17 O. 3

Secondary 3 53 22 19 0 3

Central 4 43 27 13 3 10

Over half of all administrators felt that the goal-setting process is effect-

ive in improving AISD. Of the three groups of administrators, central

administrators agreed slightly less often than elementary and secondary

administrators. Only 17% of FM administrators said that the goal-setting

process is, ineffective.
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Question 21: The best way to improve the present school-wide goal-setting
process might be to:

1. Get more input from everyone involved, principals,
administrators, families, teachers, coordinators,
students? faculties 22

Work on the nature of the goals (the number, and type) 13

3. Provide more training in goal setting 15

4. Change frequency of goal,setting . 3

5. Include mare evaluation and followup 10

6. Keep the process the same--it's fine now 4

7. General 12

Total Suggestions 79

58SUrveys with No Response

Figure D-4. ADMINISTRATOR RESPONSES CONCERNING GOAL-SETTING PROCESS.

The most common suggestion was to get more input from a variety of groups on

the goals. More training for the principals on the nature of the process,
nature of the goals, and on setting goals-pecifically was also suggested
quite often. It was also suggested that the number of goals be limited, that
goals be measurable and specific, and that certain types of goals.be concen-
trated on. Finally,' a number of respondents suggested that more evaluation
and followup be done to monitor the process during the year and determine
whether the goals are accomplished.

A complete list of suggestions is shown in Attachment D-5.
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Staff Development

Question 5a: Districtwide staff development actiVities have contributed to

the improvement of administrator cOmpetencies;

All Administrators
(1982)

2 28 24

Elementary 3 37 27 27

Secondary 3 31 34 28

Central 2 39 24 21

I.

GROUP

All Administrators

STRONGLY AGREE NEUTRAL DISAGREE STRONGLY DON'T.

AGREE % 7. % % DISAGREE % KNOW %

2 43 33

5 5

7

0 3

9 6

8 14

(1981)

Question 5b: Districtwide staff development activities have contributed to

the improvement of teacher competencies.

GROUP
STRONGLY .AGREE NEUTRAL DISAGREE STRONGLY DON'T

AGREE % .% 7. % DISAGREE % KNOW %

All Administrators 5 34 27 21 2 12

Elementary 7 33 27 23 0 10

Secondary 3 33 33 23 0 7

Central 5 36 22 19 3 16

All Teachers 7 32 22 23 13 3

Question 5c: DistrictWide staff development activities have contributed to
the improvement of teachers' ability to teach language arts.

GROUP
STRONGLY AGREE NEUTRAL DISAGREE STRONGLY poN'T

AGREE % 7. % DISAGREE % KNOW %

All Administrators 3 26 34 14 2 20

Eletentary 7 23 43 17 0 10

Secondary 0 24 35 28 0 14

Central 3 30 27 8 5 27

Figure D-5: ADMINISTRATOR RESPONSES TO QUESTIONS ON STAFF DEVELOPMENT.

D-9
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Thirtyeight percent of the administrators surveyed in 1982 felt that,.p.taff

development activities had contributed to the improvement of adminiserator

competencies. Twentyeight percent were neutral, 5% did not know, and 29%

felt the activities did not improve admlnistrator competencies.

When administrators were asked if they thought Aistrictwide staff develop

ment 'activities had contribated to the itprovement,of teacher competencies; ,

39%.agreed that it had, 27% NerP neutral,'23% disagreed,.and 12% did not know.

Out of the three groups, there were fewer secondary, administrators agreeing

.with this statement. Teachers responses were yery similar to those of the

administrators.

Administrators were slightly less positive and more uncertain about staff

development's contribution to improving the ability'of'teachers to teach

language arts; 29% agreed that it had helped, 16% disagreed, 20% did not know,

and 347. were neutral. Secondary administrators agree& the least often with

this statement.

Basic Skills Achievement

Question 1: The District's emphasis on basic skills over the past few years

has been effective in increasing student performance in the basic skills areas.

GROUP

STRONGLY
AGREE %

AGREE
%

NEUTRAL DISAGREE STRONGLY
% DISAGREE %

DON'T
KNOW %

All Administrators 8 . 67 .
14 5 O. ,6

Elementary 17 70 10 0 .
0 3

Secondary 3 82 9 0 0 6

Central . 6 58 18 10 0 8

All Administrators
.

(1981) 8 58 9 1 24

All Teachers (1982) 6 57 13 9 4 11

All Teachers (1981) 4 . -49 13 3 32

Question 4: The District's emphasis on attendance has helped improve achievement

in the basic skills.

GROUP .

STRONGLY
AGREE %

AGREE NEUTRAL DISAGREE STRONGLY
% DISAGREE %

DON'T
KNOW %

All Administrators 6 45 27 9 0 12

Elementary 7 39 32 4 0 . 18

Secondary 9 46 30 9 0 6

Central 4 47 24 12 0 13

All Teachers 9 40 20 10 3 18
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Question 15: The minimum competency requirements in math and reading have

improved graduates' performance in these basic skills. areas.

CROUP

STRONGLY
AGREE'%

AGREE 'NEUTRAL
% .%

DISAGREE STRONGLY 'DON'T

% DISAGREE %, KNOW %

Ail Administrators 2' 48 21 15 0 . 15

Secondary 0 56 22 16 0 6

All Teachers 3 37 16 10 4 31

Figure D-6. ADMINISTRATOR AND TEACHER RESPONSES ON BAsIp SKILLS

ACHLEVEMENT.

Responses to these items showed'that:

Most (75%) of the administrators believed that the District's emphasis

on basic skills has been effective in increasing student performance

in the basic skills areas. Central administrators agreed with this

statement less often than the other groups. Administrators were more

positive about the effect of basic skills' emphasis this year than

last.

. Teachers' views became more positive between 1981 and 1982, but they

were less positive than the adminis-_rators. Of the teachers, 63%

felt that the emphasis on basic skills had been effective while only

13% disagreed. In last.year's sUrvey, 53% of the teachers agreed and

16% disagreed.

Administrators were also positive about the effect of the emphasis on

attendance, but less so than about the basic skills emphasis. About

half of all the administrators felt that the District's emphasis on

attendance has helped improve achievement in the basic skills. Only

9% disagreed, 12% did not know, and 27%'were neutral on the subject.

Teachers responded in a similar way to administrators regarding the

influence of an attendance emphasis on basic skills achievement.
About half (49%) of the teachers contended that this emphasis has

helped impro:Ie achievement in the baiic skills and only 13% disagreed.

Of the two groups of teachers, elementary teachers agreed less fre-

quently (437.) than secondary teachers (53%).

1 Lii
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Half of the administrators surveyed stated that minimum competency

requirements in math and reading have improved graduates' 'performance

in these basic skills areas. Only 15% felt that the requirements did

not help, with the rest replying that they were neutral (21%) or un-

sure (15%).

..Of the teachers responding to the. questionnaire, 40%:agreed that

competendy requirements have beenseffective in improving graduates'

performance. Only 14% disagreed with this statement, with 16%

.responding neutrally and 31% saying they did nor know. Thus,

teachers were more unsure and.less positive about the effects of the

requirements compared to administrators.

Retention/Promotion

Question 13: The new retention/promotion policy is more helpful to principals

in making retention decisions than the Old policy.

STRONGLY 'AGREE NEUTRAL DISAGREE STRONGLY DON'T

GROUP AGREE % .% % % DISAGREE % KNOW.%

All Administrators 20 57 14 4 0 5

Elementary 24 59 14 3 0 0

Central 16 60 16 . 0 0 8

Question 46 (Teacher Survey): The new retention/promotion.policy is more help-

ful to teachers in making retention recommendations than the old policy.

GROUP
STRONGLY AGREE NEUTRAL DISAGREE STRONGLY DON'T

AGREE % 7. % % DISAGREE % KNOW %

All Teachers 25 49 11 4 3 9

Olt

Question 14: Teachers are adequately prepared to foster learning in students

who have been retained in a grade.

GROUP
STRONGLY
AGREE %

AGREE
%

NEUTRAL DISAGREE STRONGLY
DISAGREE %

DON'T
KNOW %

All Administrators -',-7' 15 27 36 6 9

,

Elementary 11 26 26 26 4 7

Central 4 4 31 50 8 4

All teachers 11 39 . 20 20 4 6

Figure D-7. TEACHER AND ADMINISTRATOR RESPONSES ON RETENTION.

D-12 140
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Mogt administrators (77%) agreed that the new retention/promotion policy is

more helpful to principals in making retention decisions than the old policy.

Most teachers also feel the new policy helps them in making retention recom-

mendationP.

1

5

I.

.Administrators and reachers were not as positive about teachers' prepare-.

tion to foster the learning Of retainees. Only 22% of the administrators

felt teachers were prepared for this"adequately. Teachers, were somewhat .

more positiver-50% felt teachers were adequately prepared fot this challenge.

Personnel

Question 20: On a scale of 1-5, how would you rate the new Administrator

, Evaluation system?

VERY , GENERALLY GENERALLY VERY

GROUP INADEQUATE % INADEQUATE % ADEQUATE % ADEQUATE % ADEQUATE %

All Administrators 4 19 52 20 5

Elementary 3 31 48 10 7

Secondary 6 13 59 16 6

Central 3 16 50 27 3

Figure D-8. ADMINISTRATOR OPINIONS ON NEW EVALUATION SYSTEM.

When asked in March, Lost administrators (77%) rated the new Administrator

Evaluation system adequate. At this point in time, administrators knew how
the new system was set up but had probably not been evaluated with it. Of

the three levels of administrators, more elementary administrators (34%) said

the system was inadequate than secondary.(19%) and central administrators (19%).

Question 6: The Office of Staff Personnel is effective in carrying out its,

assigned duties.

GROUP
STR0NGLY
AGREE %

AGREE NEUTRAL DISAGREE
%

STRONGLY
DISAGREE %

DON'T
KNOW %

All Administrators 4 38 25 18 6 9

Elementary 7 41 31 14 0 7

Secondary 0 52 23 16 7 3

Cdntral 5 29 . 26 20 9 12

All"Teachers 4 a 30 31 9 4 22

Tigure 13,9. OPINIONS ON PERSONNEL OFFICE EFFECTIVENESS.

Slightly less. than half of all administrators agreed with this statement. Of

the three groups of administrators, central administrators (34%) agreed less
'flequently that the Office of Staff Personnel is effective in carrying out its
assigned duties. One fourth of ell administrators were neutral.

D-13 t)
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_Teachers were more uncertain than administrators about-the effectiveness

of the personnel office. Fewer teachers agreed that personnel was effective,

but more replied that they did not know if the office we_ affective.

Question 23. The most important thing.that the Office of Staff Personnel

could do to improve its services to the District,would be to:

1. Hire more teachers and administrators of certain 11

,types (minority, special, education, bilingual,

Math, science, .fuil time).

. Hire.hetter quality teachers through improved screen- 7

ing and quicker placement.

3.. Keep teachers in their primary area of certification. 3

4. Let other AISD staff bave more say in hiring.

-5. Assist in firing incompetent personnel.

12

3

6. Streamline and improve office procedures and opera- 17

tions.

7. Provide organized staff development to improve 9

competencies.

8. Complete administrative evaluation system and 4

improve implementation of teacher evaluation system.

9. Communicate better about'activities, events, and
services availabl..e.

10. Be professional, courteous, helpful, ready to listen,
pleasant, eta. with those they coma in contact.

11. Ee objective, consistent, and straightforward on

communications.

12. Improve staffing in personnel.

13. Continue to do a good job.

Total Suggestions

Surveys with No Response

Figure D-10. ADMINISTRATOR SUGGESTIONS FOR PERSONNEL OFFICE LMPROVEMENTS.

The highest number of suggestions were made about various facets of hiring.
A number of suggestiona were also made about ways to improve the operations

of the personnel office and the interpersonal skills of its staff. Complete

comments were forwarded to the Executive Director of Personnel and are also

on file with the original for this report.

D-14 . II
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Dissemination

Question 9: The Messenger is effective in communicating AISD,activities to
District employees and the community.

GROUP
STRONGLY AGREE
AGREE % Z

NEUTRAL DISAGREE
Z %

STRONGLY
DISAGREE %

DON'T
KNOW %

All Administrators 12 , 62 16 5 2 3

Elementary '' 10 67 13 0 3 7

Secondary 13 56 28 3 0 .
0

Central 13 63 12, ' T . 2 3,

All Teachers 7 49 29 6

Question,10: The Messenger!s article formats are appealing:

GROUP
STRONGLY
AGREE %

AGREE NEUTRAL
%

DISAGREE -
%

STRONGLY DON'T,

DISAGREE %' KNOW %

Ali Administrators 12 58 24' . 5 .2 1

Elementary 0 80 13 3. 3 0

Secondary 6 53 , z.. 31 6 3 0

Central 19 50 25 4 0 2

All Teadhers
rio

6 37 39 8 5 6

41ementary 7 46 32 6 3 5

Secondary 5 32 42 10 6 6

Figure 1)-11. OPINIONS ABOUT TIE MESSENGER. , 0

Overall, 74% of the administrators 3tated that the kessenger is effective in
communicating AISD activities to ristrict employees and the community. The

teachers were a little,less pos4.cive; only 55% felt that it waS effective.
Twenty-nine perdent of the te_lzhers were neutral in their responses while only

16% of the hdministrators vere neutral.

It seems that!more administrators (707.) .feel that the Messenger's article formats
are appealing as compared to teachers (43%). Over a third of the teachers
responded neUtrally while only about a fourth of the Admini3trators responded
that way.

Question 11: , The Forming the Future Project is a good way to inform the pulilic
about District goals, trends, and achievements.

GROUP
STRONGLY
AGREE %

AGREE
%

NEUTRAL
%

DISAGREE
%

STRONGLY
DISAGREE %

DON'T
KNOW %

All Administrators 19 .58 13 6 ' 2 2

Elementar7 30 43 17 3 I 3 3

Secondary 9 67 /2 6 3 3

Central 16 61 12 8 2 2 ,

All Teachers 16 40 24 4 1 16

Figure D-12. OPINIONS ON FORMING THE FUTURE PROJECT.

Most administrators (77%) responded that the Forming the Future Project is a good
way to infbrm the public about District goals, needs, and achievements. Ihere
was no strong disagreement on this statement.

D-15
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Of the teachers surveyed, 56% agreed'that Forming the Future Was a good

dissemination tool. More teachers (16%Y thap administrators (2%) said

they "did not know" whether the project was effective.

Desegregatica

Question 7: Students are'as well or better acijusted to desegregation this

year than they were last year,
.

ci STRONGLY *AGREE NEUTRAL DISAGREE' STRONGLY DOleT

GROUP 'AtREE % . % % DISAGREE % KNOW %

All Akiministrators 12 (13)* 57 (64) 16*(18) 2 (2) 2 (2)

Elementary 13 (16) 43 (54) 20 (25) 3 (4) , 0 (0)

'SeCondary 24 (26) 42 (45) 21 (22) - Q (0) .6 (6)

Central 6 (7) 69 (76) 12 (13) 3 (3) 2 (2)

11

.,20

6

9

All Teachers 14 (16). 53 (62) 14 (16) 3 (3) 2 (2) 14

Question 8: Desegregation problems at my-school are.being handled as well or

better this year than they were last year (the first year of desegregation).

GROUP

STRONGLY AGREE NEUTRAL DISAGREE STRONGLY °DON'T

AGREE % % Z Z DISAGREE % KNOW.
All Administraxors 15 (20) 31 (41) 23 (31) 4 (5) 3 (4) ' 25

Elementary 21 (26) 36 (44) 25 (30) 0 (0) 0 (0) 18 '.

Secondary 31 (33) 34 (36) 19 (20) 3 (3) 6 (6) 6

Central 2 (3) 28 (47) 22 (37) 6 (10) 2 (3) 41

All Teachers 18 (21) 42 (49) 23 (27) 1 (1) 1 (1) 15

*The'numbers in par7ntheses indicate the percentage of responses from

administrators and teachers with an opinion.

Figure D-13. ADMINISTRATOR RESPONSES CONCERNING DESEGREGATION.

Responses to these items showed that:

, Most (69%) of the administrators reported that students are as

well or better adjusted to desegregation this,year. SecondarY

administrators agreed with this statement more often than ele=

mentary administrators.

Less than half (46%) of all administrators agreed that desegrega-

tion problems are being handled as well or better this year than

they were last year. Most of the elementary (57%) and secondary
(65%)'administrators agreed with this statement, while only'30%

.of central administrators agreed.

D-16
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Teachers completing the survey responded positively to both items.
Two-thirds (67%) of the teachers agreed that students are as well

or bettcr adjusted to desegregation. Sixty percent of the teachers
agreed that desegregation problems are being handled as well or .

better than last year, compared to 46% Of the administratots agree-

ing with this statement.

It is interesting to note that compare'd with the other administrator groups,

the central administrators ate mote positive about the adjustment of students

and less positive about how well desegregation-related problems are being

handled.

Question 22: What is the largest remaining problem related to desegregation?

Assuring a high-quality education 19

Improving achievement of all students 8

Bussing and Problems related to transportation 20

Stopping white flight 10

Improving attifudes and interpersonal relationshir 15

Coping with declining resources (funds, teachers, C-c.) 10

Improving communication/public relations 6

Increasing parent involvement 7

Reducing segregation within some classrooms/
preventing resegregation 6

Miscellaneous 6

Total Suggestions 107

Surveys with No Response 50

Figure D-14. ADMINISTRATOR RESPONSES TOOPEN -ENDED QUESTION ON
:DESEGREGATION PROBLEMS.

The most common responses to this open-ended question focused on assuring
that all AISD students received a high-quality education and achieved at

the highest possible level. Bussing and transportation problems were also
mentioned quite often; some simply said bussing itself was a problem, while
others were more concerned with specific problems it caused. A complete

list of responses is shown in Attachment D-6.

0
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"";i11":" "wP"cirine":1,t-ipl"1:41)eteba""s

C.Ir:geZ:nAdAMrfIstsoolo- 11

functions have increased attendance by parents of reassigned students?

VERY VERY NOT

GROUP LITTLE LITTLE SOME. MUCH MUCH APFLICABLE 11
.

All Administrators 12 (20)* 20 (34) 18 (31) 4 (7) 6 (10) 41

Elementary 10 (19) 21 (40) 10 (19) 3 (6) 7 (13) 48

Secondary 23 (34) 19 (28) 23 (34) 0 (0) 3 (4) 32

Central 3 (5) 19 (31) 23 (38) 10 (16) 7 (11) 39

Question 19: How many reassigned students participated in extracurricular

activities this year because special busses were available? I
NOT APPLICABLE

GROUP FEW FEW SOME MANY 1411117IAN =LAM
11

VERY

I
All Administrators 3 (4) 3 (4) 34 (49) 22 (32) 6 (9) /31

Secondary 4 (6) 4 (6) 40 (55) 16 (22) 8 (11) 28

Central 0 (0) 0 (0) 14 (25) 43 (75) 0 (0) 43

*The numbers in parentheses indicate the percentage of responses from

administrators who felt the question was applicable to them. I
Figure D-15. ADMINISTRATOR RESPONSES CONCERNING BUSSES

\

.
PROVIDED FOR PARENTS AND EXTRACURRICULAR

IACTIVITIES.

The figure shows that:

Forty percent of the central administra rs reported that they

thought busses prov SAA/SCL fund increased attendance

of parents eassigned stu ents to sch 1 functions at least

to some e ent. Only 20% of the element ry administrators and

26% of t secondary administrators be eved the busses increased

about the fect o e busses on attendance at these functions.
attendanc Thus, centra strators were most positive

11.

Forty-two percent of the secondary administrators and 31% of the

elementary administrators contended that the busses inczeased such

attendance little or very little. '

Over half (62%) of all administrators reported that at least

some reassigned students participated in extracurricular

activities this year because special busses were available.

About 28% said many or very many'students participated be-

cause of bus availability. Only six percent of all adminis-

trators reported that few students participated in extra-

curricular activities due to the availability of busses.

D 1
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Central administrators were More positive about the value of
busses for extracurricular participation than secondary admin-

istrators. However, both groups seemed to think the student

busses were helpful.

Question 17: How much time and energy do conditions in your school allow your

teachers to devote *o teaching this year, compared to last year?

GROUP
MUCH
LESS LESS SAME MORE

MUCH
MORE

All Administrators 0 21 45 31 2

Elementary 0 11 44 41 4

'Central 0 40 47 13 0

All.Teachers 7 23 49 17 4

Figure D-16. ADMINISTRATOR RESPONSES ON TLME TEACHERS SPENT TEACHING.

Seventy-six percent of the administrators reported that teachers in .their

schools were able to devote the same amount of time or more to teaching this
year compared to last year. Again, it is interesting to note the differences

between the responses of the central administrators and the other administrator

groups The central administrators report the teachers fiaving less time and

energy: The teachers' responses seem to be between those of the central And

campus administrators.

Question 18: How valuable have the ESAA site monitors been to your school

this yea ?,

A WASTE NOT PARTICULARLY \ VERY NOT

G 8UP ' OF RESOURCES VALUABLE VALUABLE VALUABLE APPLICABLE

All Adminitrators 2 (4)* (9) 10 (19) 37 .(69) 46

Elemen ary 4 (8) 7 (14) 4 (8) 36 (72) , 50

Central 0 0 25 (37) 42 (63) 33

*The numbers in parentheses indicate the percentage of responses from
administrators to whom the question was applicable.

Figure]) -17. ADMINISTRATOR RESPONSES CONCERNING ESAA SITE MONITORS.

About half (47%) of all administrators reported that ESAA site monitors wer
valuable Or very valuable to their schools. Forty;percent of the elementa
administr4tors rated the monitors as valuable, while 67% of the central a;dmin-
istratorsIresponded this way. Once again, responses to Question 18 show,a
strong difference of opinion between central and campus-level administrators.
Central administrators viewed the site monitors al much more valuable.

D-19 tr. 7.-co
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Effect of Lines on Response Rates

The percent of respondents answering the open-ended questions was calculated

.baSed on whether lines were provided for their answers or not. Results are

shown below.

QUESTION

NO LINES.
#

LINES
%

21. School goal setting 42 61.8 32 50.8

22. Desegregation 51 75.0 38 60.3

23. Staff personnel 48 70.6 34 54.0

Total Respondents to Survey = 131 N = 68 N = 63

Figure D-18. RESPONSE RATES TO OPEN-ENDED QUESTIONS WITH
AND WITHOUT LINES PROVIDED FOR RESPONSES.

As the figure shows, respondents were more likely to respond when no lines

were printed.

44



81-.73 AUSTIN LIDEPLIDL1T SCHOOL DISTRICT
Office of Research and Evaluation

TO:

FROM:

SUBJECT:

October 16, 1981

Persons Addressed

Freda Holley

Questionnaires for Teachers,.Administrators

Attachment D-1.

One of our goals at ORE this year is to decrease the amount of time we ask

teachers and administrators to spend on non-instructional activities. With

this in mind, we are this year sending our yearly teacher and administrator

surveys to about 50% of each group; and including items for all of our eval-

uations which specify staff input.

We will be using a new computer generated form for the teacher survey so

each teacher will receive a random sample of! general questions, plus specific

questions for particular groups (e.g., Title I, secondary, music, reassigned).

Each :.urvey form will be unique, and they will all be brief.

If you or your staff plan to gather data from teachers or administrators, we

would like to include your top priority items on our surveys. This would

save time for e7eryone. If you do have a few items you would like to add,

now is the tims to think about them. We are working on the surveys this

month, and our absolute deadline for input is December 18. We would need

a list of items, and whether they are aimed at any specific group. If so,

we need a roster of the group, with social security numbers.

If you have any questions, please call me, Elaine Jackson, or Nancy Baenen.

EJ:rrf

Persons Addressed: John Ellis
David Hill
James Jeffrey
J. M. Richard
Hermelinda Rodriguez
Mauro Reyna
Leticia Contreras-

Hinojosa

D-21

Lawrence Buford
Ruth MacAllister
Maud Sims
Timy Baranoff
Mike Lehr
Jetta Todaro
Lee Laws
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Attachment D-2
(Page 1 of 2)

QUESTIONS FOR ADMINISTRATORS
SPRING 1982

Each yeas the Office of Research and Evaluation surveys AISD personnel with questions
relevant co the functioning df the District overall and co specific evaluations. This

year, we are sending surveys co half of the Districes administrators and teachers.
Your opinions an theme issues will help in planning improvements for the District.

Individual responses will be kept confidential. The number on the survey will bi used
only to keep crack of return* and code descriptive information.. Please complete this
form and return it through the school mail as soon as possible co: NANCY MENEM,
ADMINISTRATION 3U'ILDING,.10X 79.

rin THE ralownic ITEMS, PLEASE CIRCLE TEE NUMBER WHICH
INDICATES YOUR AGREMEENT OR DISAGIMENT WITH EACH STA/EMIT.

1. The District's emphasis On basic skills over the past few years
has been effective in increasing student performance in the
basic skills areas.

2. There is adequate coordination among special education, bilin-
gual education, and "regular" education.

3. The District's emphasis on che improved academic performance of
low socio-economic status and minority students has been etfut-
tive in increasing the performance level of these students.

4. The District's emphasis on attendance has helped improve achieve-
ment in the basic skills.

5. Districtwide staff development activities have contributed co che
improvement of:

a. administrator competencies
b. teacher competencies
c. teachers' ability co coach language arts.

6. The Office of Staff Personnel is effective in carrying out it3
assigned duties.

7. Students are as well or better adjuscad co desegregation this
year dman they Were list year.

S. Desegregation problems at my school ere being handled as well or
buCtur this YOST than they ware last 70Ar (thill first year of
desesregation).

9. The Messenger is effective in communicating AISD activities to
District employees and the community.

10. The Messenger's article formats are appealing.

IL. The Forming che Future Project is a good way to inform the public
about District goals, needs, and achievements.

12. The present school goal-setting process is effective in improving
AISD.

FOR Mc..."4:DiTARY ADMIN/STRATORS ONLY:

The new recention/prommtion policy is more helpful to principals
in making retention decisions than the old policy.

FOR ELEMENTARY ADMINISTRATORS ONLY:
Teachers are adequately prepared co foster learning in students
who have been retained in a grade.

FOR SECONDARY ADMLIISTRATORS ONLY:
The minimum competency requirements in math and reading have
improved graduates' perforMance in these basic skills areas.

D-22 'JO
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5 4 3 2

5 4 .3 2

5 4 3 2

5 4 3 2

5 4 3 2

5 4 3 2

3 3 2

5 4 3 2

5 4 3 2

5 4 3 2

5 4 3 2

5 4 3 2
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3 4 3 2
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1 0

1 0

1 0

1 0

1 0

1 0

1 0

1

1 0

1 0

1 0

1 0

0

1 0

0
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81.73
16. Row much do you thtnk the busses provided by ESAA/SCL funds to.bring parents co PTA

meetings, parent/teacher conferences, and other school functions have increased
attendance by parents of reassigned students?

SOOL ADMLIISTRATORS ONLY:

Attachment D-2
(Continued, page 2 of 2)

Very Little Little Soma Much Very Munn Not Applicable
2 3 4 5 6

Emma= Smoot ADMLNISTRATORS ONLY:

17. Row much time and energy do canditions in your school allaw,your teachers to devote

to teathing_this_year,campared_toLlast_yearl

MuCh Less Lass Sams More Much More
1 2 3 4 5

18. Row valuable have the ESAA site monitors been to your school this year?

A Waste Not Particularly Very Not
of Resources Valuable Valuable Valuable AppliCable

1 2 3 4. 5

HIGH SCHOOL ADMLIISTRATORS ONLY:

19. Row many reassigned students Participated in extracurricular activities this year
because special buqses were available?

Very Few Pew Soma Many Very Many Not Applicable
(NO busses available)

1 2 3 4 5 6

ALL ADMINISTRATORS (PLEASE GIVE YOUR OPINION):

20. On a scale of 1-5, how would you rate the new Administrator Evaluation system?

Very Generally Generally Very

Lnadequate Lmadequata Adequate Adequate Adequate
2 3 e# 5

21. The best way to Improve the present school-wide goal-setting process might be co:

22. Nhat is the largest remaining problem relaced'to desegregation?

23. The uost important thing that the Office of Staff Personnel Could do co improve
it3 services co the District would be co:

CAMPUS MAIL

Send co:

Nancy Baenen
Administration Building
3ox 79

D-23
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Attachmentff -3

AUSTIN INDEPENDENT Smoot. DISTRICT ,

Office of Research and Evaluation

March. 8, 1982

TO: Selected Administrators

FROM: ancy enen

SUBJECT: Administrator Survey

Help! We really would like to have your opinions about the isSues

addresSed in the Administrator Survey. The form only .takes a few

minutes to complete and responses are confidential. So hurry! Please

send in your form by March 31.

Thank you. If you have just sent in your Administritor Survey,

please disregard this memo.

NB:rrf

Appraved:

Approved:
RUth MacAllister, Assist nt Superintendent for Elementary

Approved:

Director. Office of Research and'Evaluation

David Hill, Acang Assistant Superintendent :or Secondary



QUESTIONS FOR ADMINISTRATORS Attachment. D-4

81,73 _SPRING 1982 (Page 1 of 8)

lack year the Office of Research and Evalmation surveys AISD personnel with questions

relevant to the functioning Of the District overall and to specific evaluations. This

year, we are sending surveys co hall of the District's administrators and teachers.

Your opinions on these Laval will help in plmaning improvements for the District.

Individual responses will be.kept confidential. The number on dhs survey will be used

anly co keep track of returns and coda descriptive information. Please complete this

fora and return it through dhe school mail as soon as possible to: NANCY DAMEN,

AUNLIISTRATION DUIWING, 302 79.

a

FOR THE FOLLOWING ITEMS, PLEASE CIRCLE THE NUMBER WHTCH
LIDICATES YOUR AGREEMENT OR DISAGREEMENT WITH EACH STATEME4T.

I. The Distrint's emphasis on basic skills over che past few years

has been effective in increasing student performance in the

basic skills areas. 13e.

2. There is adequate coordination mnong special education, bilin-

gual education, and "regular" education.

3. The District's emphasis on the improved academic perforap.Ace of

low socio-econamic status and minority students has been effec-

tive in increasing the performance level of dhese studenti.t4--1,31f

4. The District's emphasis an attendance has helped improve achieve-,

menc in else basic skills. Al =-1;.ct

5. Districtwide staff development activities have contributed co the

iaprovement of:

6.

7.

a.

a. administrator competencies NA,.:2.1

b. coacher competencies IA

c. teachers' ability to teach language arts. N.L11-5

The Office Of Staff Personnel is effective in carrying out its

assigned duties. INI=L23..

Students ara as wall or better adjusted to desegregation nhis

year than they were last year. /4,-131

Dasegregatian problems at ay school are being handled as wall or

better this year than they were last year (the first year of

desegregation). W.LAN

9. The Messenger is effective in communicating AISD activities to

District employees and the camatnlity. N- 130

C. The Messenger's article formats are appealing. IA=

11. The Forming the Future Project is a good way co inform the public

about District 30a13, needs, and achievements. N--130

, The present school goal-setting process is effective in taproving

AISD. -1?:0

co
co

1.1 441 in eho

0.0 MS 11.1 415 %Ir

O. III.5 341 14.2.3A

44, ell .211 f3 0.5 al

A.3 3S1 attO la SA
.53-41 3is4, ILO 1.1(

3-3. 0.1 4 PIN 2.4 4.1

Al 25 17.5 4.3 1.1

.545 /1..4' 2.3 A.3 10.1

144 ILI /LS SS 24 Al

12.3 i3-3 /1%144 (.5 3t

11.5 PLT 34 Lf, 1.5 0.S

13.5 61.7 (3.1 4'..2. 2.3 .2.3

3.1 Its Ai 154 1.5 L.q

FOR ELEMMITART ADMLNISTRATORS ONLY:

13. The ne4 retention/promotion policy is more helpful co principals

in making retention decisions than the old policy. N1=510

FOR MDMITARY ADNLIISTUTORS ONLY:
14. Teachers are adequately prepared- to foster learning in studenco

whd have been retained in a grade. tki 55

itte t4.3 40 5.4

7. 14.5 11.3 31p4 £5 q.1

TOR SECONDARY ADMLITSTRATORS ONLY:

15. :he minimum competency requirements in mach and reading'have
improved graduates' performance in these basic skills areas. INI"ig

D-25
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Attachment .D-zi
(Continued, page 2 of 8)aCROOL ADMLITSTRATORS orra:

81.73
r6. How much do you think che busses provided by ESAA/SCL funds co bring parents co PTA

b.aetings, parenc/ceacher confereucam, and other school functions have increased
P actandance by parents of,reassiqned sm.dencs? fingi

Vary Uccle Little Some Much Very.,M4ch Not Applicable
12.00 ,Se 11.41qo 5.6010 0.1 10

ELEMENTARY SCHOOL ADMINISTILTORS OILY:

17. Row much time and anergy do conditions in your school allow your caachars co devote
to teaching this year, compared co last 7ear? N102.

-

Much Less Lass Same More Much More
o.") 244 ols 45.2.% 31.0 10 4.110,

1.8. ow valuable have the mkt sice monitors been co your school this yoar? Ntqi

A Waste Hot Particularly Very Not
of Rasources Valuable Valuable Valuable Applicable

.1.4411. .4.11,1* (WU 36.4% fd..9Mro

/

19. Row many reassigned students participated in extracurricular &Cavities this year
because special buises were available? i1/4.1

HIGH SCROOL AMILITSTRATORS ONLY:

Very Few Few Soma Many

9.1q. 3f.4 AI%ION
Very Many

4.3.4

Not Applicable

(No busses available)

31.3 To

ALL ADMMISTRATORS (ruAsz G1TE YOUR OPMION):
20. On a scale of 1-3, how-would you race che new Administrator Evaluation system? &I z

Very Generally Generally Vary
inadequate Inadequate Adequate Adequate Adequate

11.1q. Ja.olo q.crelw

21. The best way co improVe che present school-wide goal -setting process might be co:

22. tihat is the largest rim-aiming proolem related co desegregation?

23. The most important thing that the Offica of Staff Personnel could do to improve
its services co the District would be co:

..IMN 7MINN MEM IMOIMINIMMIJOIMil MAI/

CAMPUS MALL

Send to:

Nancy Baenen
Administration Building
Box 79

,
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Attachment D-4
(Continued, page 3 of 8)

QUESTIONS FOR ADMINISTRATORS
.SPRING 1982

Each year the Office ,of"Rasearch and Evaluation surveys AISD personnel with questions
relevant co the functioning of the Distrint overall and ca specific evaluations. This

year, we are sending surveys to half of the District's administrators and teachers.
Your opinions on these issues will help in planning improvements for che District.

individual responses will be kept confidential. The number an the survey will be used

only to keep track of returns;amd code descriptive information. Please complete this

form and return it through che school mail as soon as possible co: NANCY BAENEN,

ADM/NISTRATION BUILDOG, BOX 79.

FOR THE FOLIOWLYG ITEMS, PLEASE CIRCLE :BE mon WHICH -

r-mtcitzs TOUR Acluzsma OR DISAGREL4L4T WITH EACH STATZMLIT.

Met-nen-In Adminis1&4or N3 4

=
ci
en

1. :he District's emphasis on basic skills. over :me past few years
has been effective in increasing student perliormance in the
basic skills areas.

. 2. There is adequate coordination among special education, Wain-
gual education, and "regular" education. N,..29

3. The District's emphasis an the improved atademic performance of
low socio-enonamic status and minority students has been effec-
tive in increasing the performance level of these students.

The District's empftasis on attendance has helped improve achieve-
ment in the basic skills.

4.

5.

6.

I.

B.

Distrintwide staff development activities have contributed co the
improvement of:

a. administrator competencies IN; =

b. teacher competencies N. 30
c. teachers' ability to teach language arts. Ai =30

The Office of Staff Personnel is effective in carrying out its
assigned duties.

Students are as well: or better adjusted co desegregation thia
year than they were last year. Ai=30

Desegregation problems at my school arebeing handled as well or
better this year than they were last year kthe first year of
desegregation)..

9. The Messenger is effective in communicating A:SD an:twit-las to.

0Dis trict employees and the cone:unity. N = 3 0

DO. The Messenger's article forzats ire appealing Ni:',30

11. The Forming che Future Project is a good way to inform che public
about District goals, needs, and achievements. A,--3'0

12. The present school goal-setting process is effective in improving
AISD.

FOR ELLMITARY ADMINISTRATORS ONLY:
13. The new recention/promotion policy is more helpful to principals

in making retention decisions than the old pdlicy.

FOR ELEMENTARY ADMINISTRATORS ONLY:
14. Teachers are adequately prepared. to 'foster learning in students

who have been retained in a grada. N 14.1

FCR SECCNUAAY ADMINISTRATORS ONLY:

13. The minimum competency requirements in math and reading 'lave
improved graduates' performance iz these basic skills arena. Pia

D-27 iju

'72,0

zo 0.0 to 3.3

o.0 4.1.1 .51.o 54.5M 41

a. o 314 31.9 4.1 10.3 4.1

3,13 3..I 3.1 etc) ill

3.3 341 4.1 .141 0.0 4.1
b.1 333 ./4.1 13.3 o.0 16.0

p3.3 4.3 )4.1 0.0 10.0

4A 41.4 31.0 134 6.0 1.9

1S3 43.3 ;.0.0 15 0.0 20.0

.210 0.0 0.0 r1.1

10.0 441 10.3 0.0 3,3 4.1

0.0 $04 13.3-13 3.3 0.0

go. o .433 16.11 33' 33 3,3

1.3 53.3 1.13 I.7 di.o 3.3

q.I 131 3.4 0.0 0.0

ILI 15.1 As./ 25,93.1 t

0,0 0.0 0,0 0.0 0.0 0.0.



Attachment D -4
(Continued, page 4 of 8)

81.73 SCHOOL ADMLNISTHATORS ONLY:

16. Hoe . much do you think the busses provided by ESAA/SCL funds co bring parents to PTA

meetings, perentfteacher confirences, and other school functions hive increased

attendance by parents otreassigned students?

Very Little Little Some Much Very Much Not Applicable

10.310 AO-1'7a

Eimarma SCHOOL ADMOISTIATORS ONLY:

17. 3aw much time and energy do conditions in your school allow your teachers co devote
to teaching this year, compared to last year? ii:-;2/

\

Much Less Lass Same More Much MOre
odelo 11.1,g, 444% 4710 3.1%

18. How valuable have the ESAA site Mellitors been to your school this year? N.S
A Waste Not Particularly Very Not

of Resources Valuable Valuable Valuable Applicable

3,4% . % 3.1.% 31f, 5Oo%

RICH SCHOOL ADHLTISTRATORS ONLY:

19. How mar.:y reassigned student' participated in extracurricular activities this leer
because special busses ware.available? t1s0

Very Few Few Some Many Very Many Not Applicable
(Na busses available)

0,04?a 0.0% 0.010 0.0% 0.0%

ALL ADMLNISTRATORS (PLEASE GIVE YOUR OPL4ION):

20. On a scale of 1-5, haw would you rate the new Administrator Evaluation system?

Very Generally Generally Very

Inadequate Inadequate Adequate Adequate Adequate

Vi 10 31.coto ifs.31.1 to .3 To G. 7 %

21. The best way to improve the present school-gide goal-setting procees might be to:

I

N

22. What is che largest remaining problem related to desegregation?

23. Tha mast important thing that the Office of Staff Personnel could do to improve

its services to the Oistrict would be to:

.1q
MINEVINIMMIIIMI WM= MINM OEM OMNI Aft.

CAMPUS MAIL

Send to:

Nancy Baenen
Adolo4st-ation 3uilding
Box 79

D-28



81.73 QUESTIONS FOR ADMINISTRATORS
.SPRING 1982

Attachment P-4
(Continued, page 5 of 8)

Each year the Office of ResearCh and' Evaluation surveys AISD personnel with questions

relevant to the functioning of the DiStrict overall and co specific evaluations. This

year, we are sending surveys to halt of the Discrices administrators and teachers.

Your opinions an these issues will help in planning improvements for the District.

Individual responses will be kept confidential. The number an the survey will baisSed--

only co keep crack of returns and coda descriptive information. Please' complete this

form and return it through the school mail as soon as possible co: NANCY MENEM,

ADMVISTRATION WILDING, 30X 79.

a:
ag

as ..:

x w

FOR TEE FOLLOWING ITEMS, PLEASE CLIME TEE NUMER WHICH
c.14

I...

m

LMDICATES YOUR AGREE/MIT OR DISAGREEENT UTTH FACE STATEMENT. . al :

1 ti 1
x
ci
..: i 1..at X = c/3

S.+ U Da 04
c1.4. 201 4 m a

N-----'.'A rn,ril4r4,i-c. 5 '4Spo^nrinr, AA

1. The District's emphasis on basic skills over the past few years

has been effective in increasing student performance in the 3.D 1,1 .0.0 0.0 1,4

basic skills areas. N.. ?,-5

Z. There is adequate coordination among special educargion, bilin-
, 2.1 3.S

gual education, and "regular" education. N'31
0.0 .6 5 124 VI

3. The District's emphasis on the improved academic performance of

low ocio-econamic'status and minority students has been effec-

tive in increasing the performande level of these students. N=53 P.0 IL! 30.5 af.a. 0.0 3.0

4. The District's emphasis on attendande has helped improve achieve-

ment in the basin skills. N.33

5. Districtwide staff development activities have contributed to the,

improvement of:-

a. adMimistrator competencies P(

b. teacher competencies N30
c. teachers' ability to teach language arts.t4.4.9

6. The Office of Staff Personnel is effective in carrTing out its

assigned duties. pi...51

7. Students are as well or better adjusted to desegregation this

year than they Wept last year.-11.-?)3

8. -Desegregation problems at my school are being handled as well or

better this year than they were last yearItche first year of

desmgragAtion).

9. The Messenger is effective in communicaci:ng AZSD activities to:

otiscrict employees and the community. PI= 3:L.

10. The Messenger's article formats are appealing. ;

11. The Forming the Future Project is a good way co inform tha public

about District goals, needs, and achievements. N--33

t2. The present school Apal-setting process is affective in improving

AISD. N

FOR ELEMENTARY ADMINISTRATORS ONLY:

13. The new recention/promotion policy'is more helpful to principals

in making retention decisions than the old policy. Nut

FOR ELEMENTARY ADMINISTRATORS ONLY:

14. Teachers are adequately prepared co foster learning in students

who have been retained in i grade.

FOR SECONDARY ADMINTSTRATORS

I5. The Minimum competency requirements in.mach and readn have
improved graduates' performarce in these basic skills riaas. P.

D-29

9.1 4$ 363 9.1 0.0 44

V 21.3 VVI Al AO 34

1.3 at". 313 ILS 0.0 4.1
04 344 204 0.0

P.0 614 224 (64 4.6 1 2.

44.4 0.4 4.2. A4 4.J

31.3 344 114 34 4.3 4.

1.44 Al.i 3.1 0.0 0.0

43 13.1 313 4.3 1.1 0.0

chi W1 a. I 4. ,3.p

31 534 A1.9 mi 0.0

1.0

04 04 0.0 law o 0.0

04. 0,0 0,0 loa0

0.0 543 Of 154 0.0 1..3



81.7

SCHOOL ADMLNISTRATORS ONLY:

Row much do you think the busses provided by ESAA/SCL.
meetings, parent/teacher conferences, and other School
attendance by parents of reassigned students? Ai-- 51 -

,

Very Little Little Soma Much
464.t, &ft,

Attachment D 4
(Continued, page 6 of 8) I

funds to bring parents co PTA
functions have increased

Very Much Not Applicable

33-3

ELEMENTARY'SCHOOL ADMINISTRATORS ONLY:

17. Row much time and energy do conditions in your school
to teaching this year, compared to last year?

Much Less

0. Oto

Less
oto

allow your teachers to devote

Same More
AO% 00%

Huck More
0. 0%

18. How valuable have the EiAk site monitors been to.your school this year? N--0

A Wasie Not Parricularly
of Resources Valuable Valuable

0.0% 0.0 % 0.0 %

Very
Valuable
0.0%

Not
Applicable

0.0%

RICE SCHOOL ADMINISTRATORS ONLY:

19. Row many reassigned studentS participated in extracurricular activities
.because spacial busses were available? N.T..a5

Very Few Few Some Many Very Many,

0.0 to 144 S 0 %4.O'b A1401;

this year

Noe Applicable
(No busses available)

2.1.0 fo

ALL ADMLIISTRATORS (PLEASE GIVE YOUR OPLIION):

20., On g scale of 1-5, how would you rate the new Administrator Evaluation system?-N

vary
Inadequate

Generally
Inadequate ,Adequate

t2.5/b -57,61%

Generally
Adequate

15.4Ptb

Very
Adequate

4,0 %

21. Tha best way to improve the present school-wide goal-setting process might ba to:

22. What is.the largest remaining problem related to desegregat;on?

23. The most important thing that the Office of Staff Personnel could do to improve
its services co the District would he co:

WIMMIIMMIOMMMIMMVII

CAMPUS MAIL

Send co:

Nancy Baenen
Administration 3uilding
Bom 49

D-30



81.73
QUESTION.: FOR ADMINISTRATORS

SPRING 1982
Each year the Offioe of Research and FiValuation surveys ALM personnel with questions
relevant co the functioning of die District overall and to specific evaluations. This

year, we are sendincsurveys to halt of the District's administrators and teachers.
Your opinionm,on these issues will help in planning improvements for the District.

Individual responses will be kept confidential. The number on the survey will be used
only to keep track of ireturns and code descriptive information. Please couplet& this
form and return it through the school mail as soon as possible v4 NANCY MEM,
XM1ENISTRATION BUILDING, BOX 79.

Attachthent D-4
(Continued, page 7 iof 8:

FOR TEE FOLLOW= ITL4S, PLEASE CIRCLE TNE amen watca
LIDICATES YOD1 AGREEMENT OR DISAGREEMENT WITH FACE STATMENT.

n ro t Ad h),,,,<-1-rn N

L. The District's emphasis on basic skills over tha past few years
has been effective in increasing student perrormance in the
basic skills areas. 14 =:(.../

Thera ii.acequate coordination among special education, bilin-
gual education, and "regular" education. IN ,(e'g

3., The District's enphasis on the improved academic Performance of
low natio-recommit status and minority students has been effec-
tive in increasing the performance level of these students. poW

4 The District's emphasis on attendance has helped improve achieve-
ment in die basic skills:hy 7.10

5. Districrwide staff development activities have contributed to the
improvement of:

a. administrator coMpetencies
b.* teacher competencies m16(.4
c. .teachers' ability tO teach language arts. ly ,

6. The Office of Staff Personnel is effective in carrging out its
assigned duties. NT. tete

7. Students are as well or better adjusted co desegregation chi,
year than they were last year.

8. Desegregation problems at my school are Leing handled as well or
better this year than dey were last year (the first year of
desegregation). IN

9. The Messenger is effective in communicating AISD activities to
Diatrict employees and the comzunity. N

10. The Messenger's article-formats are appealing. N--Ug

11. The Forming the Future Project is a goad way to inform die public
about District goals, needs, and achievements. Nt=urr

12. The present school goal-setting process is effective in improving
AISD. N1=1,:4

z

5
"C

4.0

Cal

ta 2
CC Crl

C.1< X X

4

=70 % C70

Oa IVY rs.1

o.o vr.4 44 Al WI ti

1. 424. 14.1 t5 103

104" 01.1 }Ss ;Li oolo

(.5 314 Aol to 4.0
35:1 41.41 /LS LI is%

3.0 30.3 ai.5 17.4 41.5 als

1.5 g.: ass L2.I

5M 0.1 11.1 AM 1.5

1.9 vrti loeT

13.a. 41111.1 1.1 1.5 2.1

il.1 50 Ai 4.4 OA IS

'WI 1.1:2, 1;.41 1.5 1411

LI.4 424 sips 13420 uhs

FOR ELMIZITARI ADMINISTRATORS ONLY:
13. The 211rd retention/promotion policy is 30re helpful to priacipals

in making retention decisiond than the old polic7.

FOR ELMMTART ADMLNISTRATORS MILT:
24. Teachers are adequately' spared to foster learning in stUdents

jr,
who have been retained a grade. N -4.,"

VII

14.o 1.4.0 o.0

34 3.$ 30.19'o In 5.1

e FORKSECONDARY ADMINISTRATORS ONLY: .

1
15. The minimum competency requirements in math and reading have '

improved graduaills' performance in these basic skills aress.i\l'itj
,

D-31
164

4.1 31.3 113 13,5 oest3



81.73 SCHOOLADMVISTRATORS ONLY:

Attachment D-4
(Continued, page 8 of.8Il

16. How much do you dlink die busses provided by ESAA/SCL funds co bring parents to PTA

meetings, parent/teacher conferences,
and other school functions have increased

attendance by parents Of ressiigned students? 1.1

Very Little Little Same Much Verv Much Noe-Applicable

3..V10 11,4110 02-49e 4:710 st.1,7a

ELMILTTAXY SCHOOL ADMINISTRATORS ONLY:

17. How much time and energy do conditions it: your school allay your teachers to devote

to teaching dais year, compared to last year? iN

Much Lass Less Sem More Mu hc Minis

04Mo Ve.a041 14010 0.0% 0.041J

18. How valuable haVe the ESA4 site monitors been to your school this year? N

A Waste Not Particularly Vary Not

of Resources Valuable Valuable Valuable Applicable

411:41,/0 0.0070 4.Safeis 4 61 04) .S211.-3,*

1

19. Haw many reassigned students participated in extracurricular activities this year

because special busses were available? N -- 1

Very Few Few Soma Many Very Many_ Not Applicable
(No busses available)

Imo,j 14.310 4 2:1470 0.00)6 fa!Plo

HIGH SCHOOL ADMINISTRATORS ONLY:

ALL ADMINISTRATORS (PLEASE GIVE YOUR OPLIION):

20. pa a scale of 1-5, how would you rate the new Administrator Evaluation system?

Very Generally Generally Very

Inadequate Inadequate Adequate Adequate Adequate

14") 110" a1.4,0 3.2./p

21. The best way to improve the present school-wide goal-setting process might be to:

22. What i the largest remaining problem related to desegregation?

23. The most important thing that the Office of Staff Personnel could do co improve

its services to the District would be to:

,.........1.11

CAMPUS MAIL

Send to :

Wfr10,r4,7,Lpe.r.
anmemommaribar.

Nancy Heenan
Administration Building
Box 79

D-32



81.73

ITEM "Questions for Administrators" Survey

Attachment 1-5
(Page 1 of 4)

The best"way to improve the present school-wide goal-setting process might be to:

Suggestions Number Suggesting

GET MORE INPUT 22

1. Involve as many peopleas possible that are directly
involved in the procesS.

2. Involve principals more.

3: Ivolve more administtators with experience in this
area:

'

7

2

1

4. Get more input from/families on what they want and set

related goals. 3

5. Ask individual teac ers to determine student needs. 1

6. Involve coordinato s at campuses. 1

7. Involve all elementis: ?arentsi administrators, teachers,

students.

8. Have principals wor1 together at pre-school workshop (or
end of school works op) to establish goals that reflect
District goals.

9. Have workshop (like 8 in August.

10. Have local staff devel pment in spring'or August (2 days
extra) for staff planning as done two,years ago.

11. Ask each building or di sion to submit their systemwide
goals and have ORE summa ize them into 4 general list as
District goals (reverse resent topdown process).

1

12. Identify top priority ares by involving faculties in
data analysis, problem ide tification, and needs for
training. Then make quali y, in-dePth development
activities which really pre are teachers to implement
a high-quality ins tructionai program.

D-3
1 G

1

1

2

1



Attachment II-5
81.73 (Continued, page 2 of 4)

Suggestions Number Suggesting I

WORK ON THE NATURE OF THE GOALS 13

1. Insist all goals be measureable; specific; realistic.

2. Develop attainable goals with appropriate staff, input.

3. State all goals in terms of student learning.

4. Set one goal.

5. Don't set too many goals.

6. Submit goals for review/approval.

7. Find ways of more specifically identifying problems as' they

exist in the schools.

8. Broaden scope beyond language arts and social studies.

9. Every department should have a writing goal.

10. Ensure every employee knows the District philosophy following

Forming the Future.

4

1

1

3.

1

1

1

1

1

1

PROVIDE MORE TRAINING 15

1. Provide schools with more training about: the general nature

of the goals and process--how to set goalswhat data to use--

who should be includedrelevancy of goals, etc.

2. Ensure more consistency from school o school through training

and supervision.

3. Utilize successful principals in training principals and per-

haps staff.

4. Provide inservice on goal setting to specific principals in

need.

5. Have a panel discussion by administrators
This would provide good review on process
goal setting.

6. Have principals work together at workshop
reflecting District goals.

7. Give a specific time to accomplish task.

8. Have staff development to teach writing skills to administra-

tors/teachers; everyone should have writing goal. 1

for administrators.
and more effective

to establish goals

5

1

1

1

1

1

1

16,
D734



81.73
Attachment D-5
(Continued, page 3 of 4)

9. Systematically determine top priorities with faculty

input. Then make quality, in-depthdevelopment activi-

ties which really prepare teachers to implement a high

quality instructional program. 1

10. Assess weakest areas of all students served and base goals

on these.
1

11. AISD should offer courses in basic skills in conjunction

with the University to enable staff to update skills. 1

CHANGE FREQUDICY OF GOAL SETTING 3

1. Review goals periodically. 1

2. Change from an "every year" goal setting process to a

more in-depth three-to-five-year process. -

3. Allow at least.two years for implementation of the goal.

1

1

INCLUDE MORE EVALUATION AND FOLLOWUP
10

1. Monitor the process better. Utilize support teams to

assist schools in meeting goals.

2. Have a mid-year followup with staff on progress towards

school-wide goals.

3. Hold schools more accountable for reaching goals.

Evaluate individual schools on goals set.

4. Add assistants to help evaluate the goals--burden is

on teachers now.

5. Offer salary bonus to personnel of school making a

certain percent gain on achievement of District/school

goals (incremental, not all or nothing).

6. Assure that there is follow-up; share results with all

school personnel. Insure that products of process are

used and valued in an on-going planning instrument.

. 2

1

3

1

1

2



81.73
Attachment D-5
(Continued, page 4 of 4)

GENERAL 12

1. Incorporate ideas from Forming the Future plus Ron

Edmund's research.

2. Link goals to a pragmatic system for.allocation of
resources such as gifted/talented, art enrichment,
special services. 1

3. Model the process with administrators who model it
with staff and parents. Have teachers model process

with students. 1

4. Look at failure rate closely and try to determine the

cause(s). 1

5. Get the media (TV, radio) more invollVed. 1

6. Don't know what the process is. 1

7. Make sure that all goals have commonality across schools
but still have room for uniqueness. 1

8. Refine as needed. 2

9. Insist process be used once it's refined. Get state
ments from those who've used the process effectively. 1

10. Tie the gozo..s to the educational process. 1

11. To develop a mutual awareness of a need that should be

addressed. 1

DON'T CHANGE THE PROCESS 4

1. Process is fine now.

TOTAL SUGGESTIONS 79

SURVEYS WITH NO RESPONSE 58



81.73
'Attachment D-6
(Page 1 of 4)

Item 22 - "Questions for Administrators" Survey
Op

What is the Largest Remaining Prbblem Related to Desegregation?

SUGGESTION

NUMBER
SUGGESTING

THE QUALITY OF EDUCATION 19

1. The ability to maintain or achieve high quality and u 5

high academic perforMante for all ethnic grOups.

9. Maintaining an attractive and appropriate curriculum 1

with highly competent and understanding teachers.

3. Teachers (and schools) still don't have the expertise to ,8

deal mith multi-level, multi-cultural classrooms.

4. Assuriag parents of the quality of education. 1

5. Quit talking about desegregation and get on with the

process of education.

6. Enabling students to seek tutorial assistance in a
more feasible way. Many have to do it after school
now and wait a full hour for the late bus.

7. Some slower achieving students, especially on the
secondary level, appear not to receive extra
educational assistance.

8. The insistence in-some schools of placing low SES
(or culturally different) students in special
education rather than having the regular teacher
meet their educational needs,

1

1

1

1

BUSSING 16

1. Required bussing. 10

2. The idea that it is not OK to ride the bus and that
it is to blame for any problems. 1

3. Bad publicity about the bus breakdowns. 1

4. Bus safety. 1

5. Bus drivers--peOple,hired have trouble dealing with students. 1

6. Proper control of noise level, attitude, and decor on busses.

7. Parents and students are still opposed to forced bussing 1



81.73

INTERPERSONAL RELATIONS/ATTITUDES

Attachment D-6
(Continued, page 2 of 4)

15

1. Teacher attitudes,toward students.

2. Prejudiced teachers!

3. Society; racism.

4. Getting rid of stereotype that minority students can't

achieve as well as oth:ers.

5. Teachers not accepting assignments willingly--even eagerly.

6. Insensitivity to minority children by teachers and administrators 4

(especially teachers); being fair to all students.

7. Attracting middle class students to east Austin K-3 schools. 1

8. Dealing with parents/students/administrators who flagrantly 2

ignore the,desegregation order--parents who go to the extreme

in lying about addresses.

9. Interpersonal relationships and skills--particularly among

students and some faculty. Too much concentration on

cognitive rather than affective.

1

1

2

1

2

RESOURCES
10

1. Decreases in funding,
2

2. Continued funding to enable appropriate instruction

of all ethnic groups.

1

3. Minority staffing percentages should equal the

minority student percentages.

2

4. Desegregation--retention--fewer Title I and Special Education

teachers; these combined may lead to problems.

1

5. Inefficiency.
1

6. Lack of adequate support personnel in paired schools. 1

7. Providing tutorial help at times besides after school. 1

8. The underrepresentation of Blacks in higher administration. 1

They thus have little input into the decision-making process.

WHITE FLIGHT
10

1. White flight--it is still driving many students to other

school systems.

7

2. Getting "white-flight" families to return to AISD. 1

3. Providing adequate information to parents aLout the

advantages of attending AISD schools; we have better

2

teachers and more resources than other schools#,, .

D-38
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81.73 Attachment D -6
(Continned, pagp 3 nf 4)

ACHIEVEMENT
8

1. Attaining high academic performance for all 4

ethnic grout's.

2. Determining what changes in "the plan" need to be 1

considered to maximally benefit minority achievement.

3. Decreasing failures of underachievers through increased 1

sensitivity to their needs.

4. Ra'ising the competency levels of minority.students. 1

5. Developing early identification methods for preparing 1

minorities to take advantage of advanced level courses
(e.g. math and science).

INCREASING.PARENT INVOLVEMENT 7

1. A need for more parent involvementmotivate them to
participate in school sponsored activities and assume more
responsibility for students' academic success (via encouragement).

2. Lack of parent involvement and an adequate sense of ownership

among parents of students who attend school outside their

neighborhood (especially minority parents).

3

DESEGREGATION
6

1. Desegregation of students and faculties within buildings--

within classrooms.

2. Designing programs to prevent resegregation (e.g. setting

policy regarding changing attendance patterns in the future;

watching balance over next 3-5 years closely--adjusting

boundaries in a year or so if necessary).

3. Doing the job instead of selling the idea.

2

3

IMPROVING COMMUNICATION/PR
6

1. 1-'roviding adequate information to parents about the 2

advantages of attending AISD schools; we have better

teachers and more resources.than other schools.

2. Providing more PR on the positive things happening 1

in the public schools.

3. Continuing communication with parents and the community.

4. Fragmentation of the school community including the 1

difficulty of managing' an effective school-community

relations effort.

5. The,lack of information dispersal regarding building 1

a new Keeling (Jr. High) as oulined in the Consent Decree.

D-39
1 72



81.73 Attachment D -6
(Continued, page'4 of 4)

MISCELLANEOUS 6

1. Inability to set long-range goals. 1

2. Construction of new facilities. 1

3. Keeping principals in the dark until the last minute. 1

4. Desegregation has not equalized the ethnic balance at all

the schools.

1

Improved attendance. . 1

Too few minorities participating in extra-curricular activities. 1

TRANSPORTATION 4

1. Transportation for after-school prograus at the secondary

level.

2. Getting students where they belong at the appropriate time.

3. Distance/inconvenience. 1

TOTAL RESPONSES

SURVEYS WITH NO RESPONSE

107

50
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Appendix E

SCHOOL LEAVER FILE

E -1
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81.73

File Description.: ,School Leaver File

3riet isscriocion of the data file:

The school Leaver File contains demographic and academic Anformation for 4,829 students
attending AISD schools in 1978-79 and who were 14 years old that year. For details
regarding the contents of this file, see Attachment E-4.

- Which studetts or other individuals are included on che file?

All students'who enrolled in an AISD school sometime during the 1978-79 school year and
'hose birthdays were between 9-2-63 and 9-1-64. Students withdrawing from schools Other
than the ten junior high schools, the nine senior high schools, or the alternative high
school were removed.

Eow oft= is ineor=ation on che file added, deleted. or updated?

To be determined.

7ho is resnonsible for thanzing or addina information to the file?

To be altermined.

How was the it:for:ration contained on :he file Tethered?

The information was gathered from the Student ;Master File End of tha Year tapes for
1978-79, 79-80, and 80-81, the Decemher 198LStmdent Master File, the Student Grade
RePorting (SGR) file and SGR-History file; the OSA History file, and the ORE TestdWg
file. Information about dropout status was gathered from review of local campus records
..?2.1.-=anenr. Record Cards).

Art there oroble= with :he iniorraaciOn on the file chat may affect -he
validity at the dace?

Yes. Drop reasons,'entry date #2, #3, inactive date a2 are not oh the file for 1979-80.

CPA 77-78 is missing for 1062 (20Z) of the sanple. Credits for 77-78 are missing. for'

3,746 students. Math and Reading Competency information was never enteredon file. Test

scores for 79-80 are presently inacceSable due co the data being in "packed" format. No

students were assigned Special Ed. Status.

What data are available dotcerninT the acturacY and reliabilitv of the
infortnacicn on the file?

A printout of variable ranges and the number of blanks and zeros on each variable is
available, as are freciuency tables for Sax, Ethnicity, Leaver Codes, Withdrawal date #1
all four years drop reason 1978-79, 80-81, 81-82, LEP status, GPA 1R77-78, number of
disciplinary incidents 1977-78, and drop code.

Art there' nor:native or historical data availe/e.for internretinz :he

results?

No.

Erie! descriotion of the file layout:

See Attachment E-4.
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scgool, LEAVER FILE

Purpose

The School Leaver File (SLF) was created and used to answer the following

decision and evaluation questions from the ESAA/District Priorities--

Systemwide Desegregation Evaluation Design for 1981-82.

Decision Question D3: Should the District provide additional

attention to the identification of potential dropouts and to

developing programs to keep them in school?

Evaluation Question D3-2: What are the reasons
for withdrawal given in, the student master file?

Evaluation Question D3-3: Are there trends in

the numbers of students leaving AISD in recent

years?...in the reasons that they leave?

Evaluation Question D3-4: Can available informa-

4on be used to identify students who are likely

to drop out of school?

Evaluation Question D3-5; When a groan of students

is followed for several years, what do the findings

reveal about:
a) the number who drop out,
b) the number who graduate,
c) the number who drop out, then drop back in,

d) the number who drop out during the summer
compared with the number who drop out during

the school year?.

Procedure

Development of the School Leaver File (SLF).

The identification of a withdrawn student as either a dropout or a transfer

is a costly process, involving either direct interviews with the student,

or notification from another school that the student has enrolled there.

Because of the cost of obtaining this kind of information, one base ,was

created to answer all of the evaluation questions.

All students who were listed on the 1978-79.End-of-the-Year (FOY) Student

Master,File (STUDMAST) and who had birthdays between 9-2-63 and 9-1-64

were included on the original file. This resultF in 5,149 cases.

E-3 1 ( t)
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Next, the ID numbers of these students were to be maeched with ID numbers

appearing on the 1979-80 EOY STUDMAST, the 1980-81 EOY STUDMAST, and the

December 1981 STUDMAST. This involved obtaining the computer tapes of these

files, tapes which are not maintained longer than a week unless they are

needed for special projects. The 19787.9 and 100-81 tapes were located

fairly easily; but thel1979-80 tape could not be found initially. Instead,

our SLF Was, built using a mid-year Aa7'9-80 STUDMAST tape and aSpring 1980

Student Grade Report. file. This was not the most satisfactory data' situ-

ation, and we detected several problems with the-data;we had from.1979-80.

Our records indicated ten times the usual number'of students withdrawing

before the end of the 1979-80 school year, but with most of these students

returning in August 1980. Unfortunately, we could not be sure that this

was entirely the result of bad data, because Spring 1980, when most of Lie

withdrawals were occurring, was when families were finding out-whether .

their children were'to be reasziignect to another school as part of the .de-

0 segregation plan. 'Thus, this may have been either a real pattern of great-

/ interest to the district, or an artificial pattern caused by the method in

which the data had to be genereed for this year.. Luckily, an EOY STUDMAST

file tape for 1979-80 was located and we rebuilt our SLF using this tape.

The "strange" leaving-pattern
observed for 1979-80 dissappeared to some

extent, although 1979-80 remained the.year that:had the most.number of

withdrawals from the district, and Fall 1980 remained the semester that

had the highest number of "returnees" to the district.

A four-digit "leaver code" was assiped to each student. Each digit re-

presents that student's status during that year (see Figure E.,1 for a

description of each leaver code). A'frequency count of leaver codes oc-

curring on the filerevealed five cases which had "strange" patterns, such

as graduating during the second year of the study and reentering as a

tenth-grade student during the fourth year (a code of 1301). Four of

these five students had left'from one of the "special,schools," and so

.their records were dropped from the file. Another had actually graduated,

and after two years his number\had been reassigned to another student,

who was entering as a tenth-grade student; this student's le-Ner code was

adjusted from 4001 4000.

The nature of the leaver-code information allowed examination of some very

complex patterns of enrollment.
Students who received a leaver code of

1540, for example, entered school At the beginning of the year and stayed

throughout the first year, they again entered at the beginning of the

second school year, but left school before the end of the second year.

They entered on time but graduated during their third year, and of coursel

did,not enter ATSD during their fourth year. To ease interpretation of

this enrollment data, a frequency count of students by leaver code and

drop code was made and the results illustrated witl. "leaver lattices."

Drop code'is a single digit indicating whether a student is a transfer,

a irnpout,an other leaver, a leaver whose status is unknown, or a stay-in.

The method of obtaining this drop code information is described below.

The lattices which were obtained, a guide to reading them, the rules for

obtaining the counts, and the algebraic rules for determining the logical

consistency of the counts are contained in Attachment E-1. One lattice

was generated for every sex by ethnicity by grade level combination where

grade level is above grade level, on grade level,,or belaw grade level.,

1"
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44-7,

This gave-a total of eighteen lattices. These,were comkined over both

sexes, over the three grade levels, and Over the three ethnic groups.

For this'class, it thus becotes possitle to determine the probability .

of aropping out given the student's sex, ethnicity, and'grade level.

A.student who sppeared on the 1978-79 STUDMAST should have appeared on

at least the 1979-80 and 1980-81 STUDMAST files. HoWever, there were a

number of students whose ID numbers did not appear on these subsequent

files. A li.at of these students' names, ID numbirs, and birthdates wete

madi, and these were-manually compared with student's. names, ID numbers,

and birthdates appearing on the later files. These students'had been

reassigned ID numbers; their'ID numbers-on%the 1978-79,.file were changed

to the subsequent ID numbers. Because of the original reassignment of

student numbers, there were sbme duplicate cases appearing on the file,

which were.now removed. This resulted in 5,099 cases remaining on the

base SLF file.

All students who had dropped from Special schoo'ls (see Figure.E-2 for a

list of these schools) were also removed-frOt the file. These students

were removed betause it vis'assummed that:the reas.ons for their leaving

would be quite different,than students leaving fvmthe-ten junior high

schools, the nine'senior high schools, dr the alternative high school.

It was belived that patterne of,leaving frcm theSe special schools wire

quite different from the regular AISD schools, and would represent a..Very

small proportion of all the AISD school leavers. Leaving these students

in our file would have made general patterns less aivarent. There were

now 4,829 cases in the SLF file.

'

High schools were contacted about the Study. The SLF file was used to

print pages containing student namei' ID. number, sex, birthdate, date of

withdrawal,'and'the school 'from which the student withdrew. Only the

recOras of the 1,466 students Who had withdraWn were printed. These forms

were taken to the high schoOls from Which the high school= withdrawals had

left. An example of this forin is included in Attachment These stu-

dents' Permanent Record Cards (PRCs) were located and examined to determine

if the student was likely to have been a transfer 'or,a dropout. This de-

termination was made on the basis of Whether theie whs a notation,on the

PRC that the student's transcript had been. s9t to another sondOle If

it had, the student was considered a."transfer" (coded "0"). and if it had

not, the student was considered a "dropout" (coded '1"). An example of

the PRC is included in Attachment E-3.
a

This determination W.it not clear-cut.- Several students.whO withdrew had

had their transcripts requested by training institutions from which. they

would learn a trade but from which they would.not be obtaining,a high

school diploma. Whether these studenfb can'be considered "dropouts" de-

pends on one's point of view. :They are dropouts in that they are not

completing high school; hoWever,.they are cOntinuing their education, and

are likely to be more employable than someone who_receives-no further

training. These students were combined into a tategory,called "other"

(coded "2"). This category also inc/mded those who had joined the armed

services, those who were incarcerated, and those who were deceased. A

list of,withdrawal status of all of these student is given in Tigure E-3.

.E-5 r
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At La,der High SchoOl, only one out of 190 withdrawals had had a transcript,

request. This Was so disparate from the propOrtion of half dropouts, half

transfers which was found at other schools that it was assummed that this

variance was due to a difference in record-keeping procedures and that it

would not be possible to classify the Lanier leavers as either drups or

transfers using school records. Therefore this group of 190 withdrawals

from Lanier was coded "3," /

For some 15% of the students on our SLF file who had withdrawn, no PRC

could be found. These students' status was therefore unknown. A "second

sweep" of the high schools was donc to reduce this number of unknowns.

Each high school's PRC files were searched for the PRCs of those students

for whom records were not found on the first sweep. This resulted in

reducing the proportion of unknowns in the high school sample to 4%.

Juior high withdrawals were also included in the second sweep of high

schools in the belief that their PRCs may have been sent to the high

schools that they were projected to attend. Eighty of the junior high

withdrawals were identified in this process; forty could not be found

at the high schools. The cumulative folders of unior high students are

maintained at the junior high school where the student was in attendance

for two years after the student leaves the school, unlike high school

PRCs, which are kept forever at the high school. After two years,

these cumulative folders are sent to the Carruth Annex warehouse.

Junior high principals were informed of the study and coders went out

to all ten junior high schools as well as the Carruth Annex to locate the

40 cumulative folders for the junior high withdrawals with "unknown"

status. The remaining total of 120 high school and junior high school

withdrawals of "unknown" status had drop status coded as "4." Figure E-4

provides a listing of the five drop.codes given to(withdrawn students.

The resulting file was then matched with various other data files in an

attempt to collect the information described in Figure E-5. The file

layout is shown in Attachment E-4. A copy of the file was taken to UT

for analysis. The format of that file was modified slightly and does not

match kttachment E-4.

The results are presented below by evaluation question. The specific

procedures used in doing the analyses are presented with the results.

Results

Evaluation Question D375: When a group of students is followed for several

years, what do the findings reveal about:

a) 'the number who drop out,
b) the number who graduate,
c) the number who drop out, and then drop back in,

c) the number who drop out during the summer compared

with the number who drop out during the school year?

E-6 -1?%.1
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'A. frequency count of each leaver code;(Figure -1) was made in order to
obtain information about the numb=r of stay-in and the number of students
who had withdrawn and not come backs 4nd the nu ber who had withdrawn and
returned to AISD'schools. A frequency count of drop codes (0 = transfer,
1 = dropout, 2 = other, .3 = Lanier, 5 = unknown) was made to determine
the number of dropouts and transfers from the saMple; these counts are
documented in Attachment E-5.

As of December, 1981, 3,363 (69.6%) Of the original 4,829 students who
entered AISD schools in Fall 1978 were still enrolled in AISD schools.
Of these students still enrolled, only 2;409 (71.6%) were enrolled con-
tinuously from Fall 1978 until December 1981. About 8% (270) had gradu-
ated before the fourth year. .

Of the1,466students who had withdrawn over the four\yeat period, Permanent
Record Cards (PRCs) could only be located,for 1,361 (92.8% of all withdrawals).
Further, the records of students withdrawing from Lanier High School (N = 189,
or 12.9% of all withdrawals) were not considered usable because transcript
requests were\not reported on the PRCs at Lanier. This left a usable base
of 1,277 withdrawals (87.1% of withdrawals). Of this \group, 573 students
were'classified as having transferred (45.2% of those Tgith usable records),
566 (44.3%) as having dropped,out, 33 (2.6%) as leaving school for reasons
other than dropping out or transferring, and 105 (8.2%) with status unknown.
The present status of all of the students in our sample, is suMmarized in
Figure E-6.

The number of dropouts and transfers given in Figure E-6 are conservative
because students with unknown status but who are likelydropouts have not
been counted. 'A substantial number (189) of these s4aidents with unknown
dropout status withdrew from Lanier High School which did not record tran-
script. requests on student PRCs. If it can be assummed plat the proportion
of school leavers from the .other AISD high schools who are droputs (44.3%)
is a good estimate of the proportion of Lanier school leavers who are
dropouts, it is possible to estimrte the total number oftziropouts from AISD.

For example: Totalnumber'of dropouts = total number dropouts from other
AISD high schools plus .44323 times
the number of School leavers from
Lanier.

This procedure results in the estimates Eound in Figure D-7.

These estimates are also so-what conservative, because students leaving
in the last half of the 1981 school year have not been\counted.

Evaluation Questior D3-4: Can available information be uSed to identify
students who are likely to drop out of schoql?

The School Leaver File contains a great deal of information about the 4,829
students in the original sample. Variables contained in this file are listed
in Figure E-5. In order,to determine with what degree of accuracy dropping
out could be predicted from this group of students, information ,which was

E-7
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known to the school district before any students could have dropped out

Was used to attempt to predict dropping out over the next four years. In-

formation from before the 1978-79 school year which was available on our

file included: name, date of birth, sex, ethnicity, the school in which

the student entered in 1978-79, the date the student entered in 1978-79,

1978-79 enrolled grade, 1977-78 Sequential Tests of Educational Progress

scores (if any), grade point average for 1977-78, nunber of credits earned

in 1977-78, and number of serious discipline incidents in 1977-78 conse-

quented by either corporal punishment or suspension.

The SPSS Discriminant Analysis package was used to determine the function

best discriminating dropouts from stay-ins using as discriminating vari-

ables sex, ethnicity, 1977-78 GPA, serious disciplinary incidents occuring

in 1977-78, and a new variable, "age," defined as "2" if the student entered

a junior high school in 1978-79 or "1" if the student entered a seniot high

school in 1978-79. Because grade level in 1978-79 was available on our

file only for those students who were above grade level, this new variable

(age) was necessarily created.

For the analysis phase of the Discriminant program, 40 percent of the

stay-ins and dropouts were randomly selected for use in identifying the

discriminant function. The stepwise option was utilized in the analysis,

the criterion for variable inclusion being the amount of residual variance

thatthe inclusion of the variable would reduce.

After the analysis phase, the other 60 percent of the dropouts and stay-ins

were classified by the function obtained in the analysis phase. Individual

group covariance matrices were used during classification, rather than using

the pooled matrix, the default.option. This is recommended for more accurate

classification when individual group covariance matrices can be expected to

be significantly different (Nie, Hull, Jenkins, Steinbrenner, and Bent,

1975). Of the stay-ins, 73% were correctly "predicted" as stay-ins using

1977-78 data. This was only slightly above the chance level of accuracy

of 69.7%. Of the dropouts, 70.1% were correctly identified; only 11.7%

would be expected to be accurately clasSified by chance.

The results of the discriminant analysis and classification are contained

in Attachment E-6. The standardized discriminant coefficients (see Figure

E-8) given to each of the variables entered in the equation are of theo-

retical and practical interest. The greater the magnitude of the coef-

ficient, the more highly related that variable'is to dropping out.

Students least likely to drop out appear to be Black males who are at or

above grade leVel, who have high grades, and who have not been in disci-

plinary difficulty. The single most important variable, however, is GPA,

which by itself accounted for 21% of the variance in dropping out. When

the other variables listed above were added, they only accounted for 3%

of the additional residual variance. Whether a student is on or below

grade level by itself accounted for.almost 7% of the variance in dropping

out, but it shares most of this variance with GPA. Looking at the char-

acteristics of the dropout Sample, it would seem that whether or not a

student is Hispanic would be highly predictive of dropping out (22% of

the stay-in sample is Hispanic, but 37% of the dropout sample is Hispanic).

1
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However; the relation between being Hispanic and dropping out drops to

zero when GPA is entered into the analysis, because of a high relation-

ship between GPA and Hispanic ethnicity.

Summary statistics in Figure E-9 (from Attachments E-7 and E-8) describes

the relationship between the discriminating variables and dropping out.

The descriptive statistics describe the dropout sample and stay-in sample

in terms of the variables used in the discriminant analysis as well as

some variables which were not available to predict dropping out in 1978-79.

These data help answer the question: "What are the dropouts like?" A more

interesting question though is "What are a student's chances of dropping

otx given that the sudent has these characteristics?" That question can

be answered by looking at dropout rates for students subgrouped on some
of the discriminating variables. These dropout rates are tabulated in

Figure E-10.

These results iadicate that being below grade level greatly increases a

student's chances of dropping out, particularly for all women and for

Anglo men. Being Hispanic also increases a students chances of dropping

out, even if the student is on or above grade level; this may be related

to English proficiency, however, as the proportion of Hispanic dropouts

who have a home language of Spanish indicates.

The answer to the question "Can available information be used to identify

students who are likely to drop out of scllool?" is clearly affirmative;

with a small number of variables (GPA, ethnicity, grade level, sex, and

number of disciplinary incidents) dropping out can be predicted with 70%

accuracy, a six-fold improvement over guessing.

Evaluation Question D3-2: What are the reasons for withdrawal given in

the Student Master File?

The Student Master File contains information about a student's enrollment

status and information about a student's demographic characteristics. It

contains a student's entry and withdrawal history over one school year,
up to three school entries andtwo school withdrawals. When a student

withdraws from an AISD school, the school's registrar completes a *ith-

drawal form (called a PP300 form) and sends this form to the Office of

Student Records and Reports. The registrar wri,..5es in the reasonswhy a

szudent is being withdrawn on this form. Whe&Student. Records and Reports

(SRR) receives this form, the student's reason for withdrawal is coded
as one ,of 37 possible codes. These are contained in Figure E-11. Fourteen

uf these codes are flagged by SRR as probable dropout codes, and these

foulealcodesare listed in Figure E-12. For example, "going to work" is

considered a reason associated with probable dropping out. SRR counts

the number of students giving any of thesefourteen dmfout-associated rea-

sons and reports this number to the Texas Education Agency as the number ,

of "school leavers" the district has had--that is, the number of students

whom the district does not expect to be.returning to school anywhere.

E -9
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Because the reasons given by school leavers are used to estimate the number

of dropouts, it,is interesting,to examine the relationship between the rea-

son given and actual dropping out. Figure E-13 is a comparison of the rea-

sons given by school leavers in 1978-79 and their actual status as dropouts

or transfers. This information is documented in Attachment E-8.

Anot'her look at the ability of reason for leaving to discriminate dropouts

from transfers is to examine the chances that a student with a given rea-

son is a dropout as shown in Figure E-14. Except for "change of grade"

each of these reasons is one flagged as one given by a likely dropout.

However, the eight of the fourteen reasons which were most strongly related

to dropping out account for only 46 (23.4%) of the dropouts leaving in

1978-79. Thus, using reasons given /Sy school leavers as estimates of the

number of students dropping does not appear to be accurate, although a

student giving one of the fourteen flagged reasons is likely to be a drop-

out. The problem is that students dropping out are almost as,likely to

tell their registrar that they are transferring as are transfer students,

and are not likely to give a dropout-flagged reason.

Evaluation Question D3-3: Are there trends in the number of students

leaving AISD in recent years? In the reasons why they-leave?

4

Previous estimates of the number of students dropping out have been based

on the numbers of students given the fourteen dropout-flagged reasons.

These reasons appear to miss substantial numbers of dropouts uho give

Other reasons, such as "moving out of town" and to misclassify transfers

as dropouts when they are dropped for "nonattendance." It therefore does

not appear to be possible to compare the numbers of students dropping out

from the cohort examined with estimates of dropouts from previous years.
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Entered AISD Did-not Enter AISD

Beginning
of Year

Middle
of Year

Did not .

Leave
During
Year

Did not Graduate 1 2

Graduated 3 4 0

Left
During
Year

Did not Graduate 5 6 0

Graduated 7 8 0

Figure E-1. ASSIGNMENT OF LEAVER CODES. Example: A student enters late

the first year, but stays until the end of the year; the stu,-

dent enters On time and stays the whole second year. The

student enters on time and graduates before the end of the

third year, and does not reenter the fourth year. This stu-

dent would have a leaver code of "2170."

E -12
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te.

SCHOOL NUMBER OF CASES

Special Schools:

14
1

5

2

Austin State Hospital
Bryker Woods Elementary
Clifton Center
Cresthaven Children's Center
Developmental Center 1

Diagnostic Adjustment Center 4

Girlstown 2

Homebound Instruction 3

Lee Elementary 1

Marbridge 2

Mary lee 17

Teenage Parent Center 23

VH/AH Itinerant 1

Private Sb,hools:

Allendale Christian Academy 3

Creative Rapid Learning Center 4

Harvest Time Christian 3

Hyde Park Baptist 4

Perry School 2

Saint Ignatius 2

St. Stephens Episcopal 6

South First Academy 8

Figure E-2: NAMES OF SCHOOLS WHOSE STUDENTS WERE
REMOVED FROM THE LEAVER FILE.

E -13
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e

CATEGORY NUMBER

Educational-Vocational

Adult Learning Program 2

Austin Barber College 1

GED
7

Job Corps
2

SER Training Program 1.

Southwest School of Electronics 1

Texas Rehabilitation Commission 10

Corrections

Texas Department of Corrections 1

Texas Youth Council

Other

Human Development Agency-North
Rusk State Hospital

Deceased 6

Total in "Other" Category 34

Figure E-3. REASONS FOR WITHDRAWAL INCLUDED IN

THE "OTHER" CATEGORY OF DROP CODES.

U.
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4110

0 = Transfer

1 = Dropout

2 = Other Leaver

3 = Leaver From Lanier High School

4 = Present Status Unknown

Figure E-4. DROP CODES ASSIGNED TO
SCHOOL LEAVERS.

E-45
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. 1. Student ID

2. Student Name: Las, Fixst, Middle Ir!tial

3. Date of Birth
4. Sex
5. Ethnicity
6. Leaver Coda (0-8) 1978-79, 1979-80, 1480-81, and 1981-82.

7. School #1, #2, anc. #3 for all four years.

8. Entry Date #1, #2, and #3 for all four.years.

9. Grade for all four years.

10. Drop Reason' #1, #2, and #3 for all four years.

11. Inactive Date #1, and #2 for all four years:\

12. LEP status
13. California Achievement lest scandardscores for 1977-78 and for

1978-79:
Reading Vocabulary
Reading Compreheniion
ReadingIotal
MaiTiaktics Computation
Mathematics Concepts
Mathematics Total

Sequential Tests of Educational Progress for 1977-78, 1978-79

1980-81, 1981-82, and 1982-83:
Reading
Spelling
Capitalization and Punctuation
Mechanics of Writing Total
English Expression
Mathematics Computation
Mathematics Concepts
Sr!ience--
Social Studies

Iowa Tests of Basic Skills for 1979-80, 1980-81' and 1981-82:

Vocabulary
Reading Comprehension
Spelling--
Capitalization
Punctuation
Usage
Visual Materials
Reference Materials:
Mathematics Concepts
Mathematics Problems
Reading Total
Language Skills
Work-Study Skills
Mathematics Total

Test Type (a variable.indicating which test data is available for

that student for a particular year)

14. Grade Point Average for 1977-78, 1978-79, 1979-70, 1980-81, 1981-82,

15. Number of Credits Earned, at the end of 1977-78, 1978-79, 1979-80,

1980-81, 1981-82.

16. Number of disciplinary incidents reported to the Office of Student

Affairt during 1977-78, 1978-79, 1979-80, 1980-81, and 1981-82.

17. Dropout Code (0..transfer. D,.dropout, 2..ather, 3Lanier, 4..unknown).

Figure E-5. CONTENTS OF SCHOOL LEAVER FILE.

E-16
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Group Number Percent

1.

Total Enrolled 1978-79
Graduated before December 1982

4,829
270

100.0
5.6

Still enrolled December 1982 3,093 64.1.

Continuously enrolled, 1978-1982 2,409 49.9

Total withdrawals, have not returned / 1,466 30.4

Withdrew, returned the next year, stayed 205 4.2

returned two years later, stayed 52 1.1-

returned three years later, stayed 3 0.1

Transfers, have not returned 573 '11.9

Dropouts 566 11.7

Other known withdrawals (see Figure E-3) 33 0.7

Status unknown (including Leavers from
tanier) .: 294 6.1

Figure E-6. BREAKDOWN OF SCHOOL LEAVER SAMPLE.

7
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a

Projected Number

Percentage
of Total

Dropouts 650 - 13.5

Transfers 657 13.6

Other Withdrawals 38 , 0.8

Status Remaining Unknown 121 2.5

,Figtire E -7. ESTIMATED NUMBER AND PERCENTAGE OF DROPOUTS,

TRANSFERS, OTHER WITHDRAWALS, AND WITHDRAWALS'

OF UNKNOWN STATUS WHEN LANIER STUDENTS ARE

INCLUDED.

"fl
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Variable
Standardized Unstandardized
Coefficient Coefficient

1977-78 GP& +:1 -.95936 -.1383118
Black (0=81, 1=non-B1) -.32490 -.8312138

Sex (1=Male, 13=Fema1e) .23774 .2381488

Age(2=BelowGrade Level,
I

-1=on or AboVe Grade
Level) -.18860 -.5321712

No. Disc. Incid. .10449 .1171185

(Constant) 12.14663

Figure E-8. STANDARDIZED AND UNSTANDARDIZED DISCRIMINANT
COEFFICIENTS.
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J.
Variable Stay-ins Dropouts

GPA 1977-78:*
Mean 84.08 76.91

SD 6.99 6.61

Ethnicity:
Black 16.8% 15.5%

Hisp'anic 22.0% 37.5%

Anglo or Other 61.2% 47.0%

100.0% 100.0%

Sex:
Males 52.0% 48.4%

Females 48.0% 51.6%

100.0% 100.0%

Grade Level:
Below Grade Level 13.3% 33.6%

On.or Above Grade Level 86.7% 66.4%

100.0% 100.0%

Home Language Status:**
Hispanic &.English Speaking
Hispanic & Spanish Speaking

57.4%
42.6%

37.0%,

63:0%

100.0% 100.0%

Number of Disciplinary
Incidents: .

None 91.3%
c,
81.1%

Figure E-9. DESCRIPTIVE DATA DESCRIBING STAY-INS AND

DROPOUTS.

I.
II

II

II

II

II

II

II

I

*GPA 1977-78 AVAILABLE ONLY FOR 3,762 (77.9%) STUDENTS.

DISCRIMINANT ANALYSIS ONLY INVOLVED STUDENTS WHO HAD

VALUES ON ALL DISCRIMINATING VARIABLES:

STUDENTS:

**HOME LANGUAGE SURVEY DATA AVAILABLE ONLY FOR 4,644 (96.2%)

E-20
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Group Percent Dropping Out

Total 11.7%

Men 11.0%

Men below grade level 19.6%

Black 16.2%

Hispanic 29.3%

Anglo and Other 15.0% -

Men on or above grade level 8.6%

Black 9.7%

Hispanic 16.6%

Anglo and Other 5.8%

Women 12.5%

Women below grade level 26.2%

Black 22.2%

Hispanic 30.8%

Anglo, and Other 23.8%

Women on or above grade level 10.4%

Black 8.4%

Hispanic 13.1%

Anglo and Other 9.9% /Z3

All Blacks 11.5%

All Hispanics 18.9%

All Anglos and Others 9.0%

A11)3elow Grade Level 22.0%

All On or Above Grade Level 9.5%

Figure E-10. PROBABILITY OF DROPPING OUT FOR VARIOUS
SUBGROUPS OF STUDENTS.
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Code Reason

01 moving out of town, state, or country

02 transferring to another Austin school

03 change of grade
04 register change within your school -- no grade change

05 going to night school
06 going to homebound
07 going to college (Junior College)
08 transferring to Special Projects .

09 transferring to a special school or institution
10 going to private school
11 migrant
12 going to vocational school
13 entering the Armed Services
14 going, to work

15 marriage and/or pregnancy
16 physically unable to continue education

17 mentally unable to continue education
18 expelled (by Administrative or Board action)

19 dropping Out
20 non-attendance
21 parents request
22 deceased
23 graduate4
24 suspended - campus review
25 unknown
26 going to place of detention (Gatesville, jail, Gardner House)

27 illness or injury
28 too young
29 too old
30 lives out of district
31 other

32 name change
33 page
34 to take GED
35 did not re-register
36 to Austin Community College
37 delinquent immunizations

Figure E-11. REASONS FOR InTHDRAWAL

E -22
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Code Reason NO. STUDENTS

13 ARMED SERVICE 21

14 GOING TO WORK 261

15. MARRIAGE AND/OR PREGNANCY 40

16 PHYSICALLIfUNABLE 11

18 EXPELLED 8

19 47-- DROPPED OUT 27

20 NONATTENDANCE 427

21 PARENTS REQUEST 184

24 SUSPENDED 56

25 UNKNOWN 345

26 DETENTION 1

27 ILLNESS 18

29 TOO OLD
..,

2

35 DID NOT REGISTER 108

TOTAL 1509*

Figure E-12. REASONS FOR LEAVING GIVEN BY SOME
SCHOOL LEAVERS IN 1980-81.
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Reason Given

Transfers Dropouts

Moving out of town 122 64.2% 76 38.6%

Transferring in Austin 29 15.3% 58 29.4%

*Unknown 8 ,4.2% 8 4.1%

*Going to work 6 3.2% 6 3.0%

*Non-attendance 3 1.6% 9 4.6%

Change of grade 1 0.5% 8 4.1%

*Did not re-register 4 2.1% 6 1.0%

*Parent's request 5 2.6% 5 2.5%

*Marriage and/or pregnancy 1 0.5% 4 2.0%

Other reasons -
11 5.8% 17 8.6%'

Total leavers, 1978-79, 190 100.0% 197 100.0 f

*Reason flagged as likely dropping out.

Figure E-13. NUMBER AND PERCENTAGE OF TRANSERS AND DROPOUTS WHO

RECEIVE EACH CODE FOR DROP REASON.
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Reason

Percent
Dropping Out

*Marriage and/or pregnancy 80,ö%

Change of grade 66.7%

*Nonattendance 50.0%

*Suspended/campus .:7eview 50.0%

*Illness or injury 41.0%

**Going to work 40.0%

*Unknown 24.8%

*Did hot re-register 33.3%

Figure E-14. PROBABILITY OF DROPPING OUT
FOR STUDENTS GIVEN DIFFERENT
DROP REASON CODES.

E -25
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ATTACHMENT E-1

LEAVER LAT ICES. .



ATTACHMENT E-1

81.73 (Page 1 of 39)

Leaver Lattices

"Leaver lattices" were created to illustrate the "traffic flow" from the

AISD class of fourteen year olds in 1978-79 over the following four years.

For each year, a box indicates the number of students who were enrolled

at any time during that year. A right-leading arrow is used to indicate'

the number of students graduating that year, a left-leading arrow indi-

cating the number of students who withdrew from school that year, a,down7

leading arrow indicating the number of students who were enrolled contin-

uously from one year to the next. A left-leading'diagonal arrow rom

the box indicates the number of students who withdrew over the summer, or

who were .3xpected to enroll in the fall but did not. A right-leading

diagonal arrow indicak:es the number of students who withdrew at some time

but who returned to the class that year. These "returnees" had all ..,,

withexawn and returned some time after having enrolled duridg tha 1978-79

school year.

The number of withdrawals are split into leavers who have never returned or

returnees. A down-ward leading arrow from the point marked "withdrawals" in-

dicates the number'of students who are known,to have returned at a later year.

Leavers are divided into four groups: dropouts, transfers, other leavers,

and unknowns.

In order to determine the Lrequencies of students following particular

pattains, each traffic path was decomposed into the "leaver codes" which

made up that path. These leaver codes are illustcated in Figure E-1.

As an example of how each path was decomposed, consider students who

withdraw during the third year. From Figure E-1, it can be seen that a

1t5," indicating a student entered on time, but withdrew before the end

of the year, or a "6," indicating a student entered late but left early,

must appear in the third column of the student's leaver code. Thus, all

leaver codes with a 5 or 6 in the third column, regardless of the values

of the other columns, must be counted to determine the nuMber of students

withdrawing in ehe third year. These decompositiOn rules' are contained

in this attachment.

Because the class is considered a closed system, that is, all 4,829 stu-

dents can be accounted for and3 n6 new Studerts are added.at any time,

the values of the counts which were obtained may be checked by a series

of algebraic rules, also contained in this attachment.

Each pattern decomposition was independently checked by two persons.. In

addition, the algebraic rules were used to check counts, Counts were

made by tallying the frequencies for each leaver code which entered into

a traffic path. The frequencies for each leaver code are contained in

Attachment E-5. These tallies for each traffic path were independently

checked by two raters.

E -27-
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UNKNOWN

DROPS

1

ERS

TRANSFERS
OTHER

DROPS

1

ATTACHMENT E-1
(Continued, page" 2 of 39)

10..y
ENROLLMENT PATH F01419 /3-79 14 YEAR OLDS

W ITHDRAWALS
GRADUATES

UNKNOWN ,

LEMERS ITHDRAWALS

,e/"/_
TRANSFERS

OTHER

CROPS

7RANS7ERS

CROP

UNKNOWN

LEAVERS

OTHER'

,JNKNOWN

3rd rEAR
1980-81

GRAUUATES."

(4
GRADUATES-',

LEMERS WITHDRAWALS

TRANSFERS OTHER

UNKNOWN

I

LEAVERS W ITHDRAWALS

TRANSFERS
OTHER

E-28

5th YEAR
1982-83

GRADUATES

GRADUATES



ASSIGNMENT RULES FOR PATH CHARTS

ATTACHMENT E-1
(Continued, page 3 of 39)

1. This 19 the BASE total' at the bottom of the printout column.
2.

, 4_ I 7 8_
3. 5_ 6_

' 4. IF there is a 1 or a 2 in the FIRST column,wand a nonzero in the sEcop.
5. The SECOND column is nonzero.

6. 3 4 7

7. 5 6

8. IF there is a 1 or a 2 in the SECOND column, and the',THIRD column isnonzero.

9. The THIRD column is nonzero.

10. 3 4 7 8

11. 5 _,

12. IF there is a 1 or a 2 in the third column, NO preceding 3, 4, 7, or8 AND' there is a nonz-e-ro in the FOURTH column.

13. The FOURTH column is nonzero.

14. 3, 4, 7, 8 unknown until fifth year of study.
15. 5, 6,

..

,16. 5 1 , 5,2'_ , 6 5-
, 6 5

2 _, 5 5 _, 5 6_ 1
_ t 6 6 _ _

I17. 1 0 , 2 0

18. SECON*D column is 0, 5, or 6 and THIRD column is nonzero.
II 19. 1 0 2 0

I

20. THIRD column is 0, 5, or 6 and Fourth column is nonzero
21. 1 0 , 2 0

22. 5 0 1 , 5 0 2 _, 5 0 3 5 0 4 _, 5 0 5 5 0 6 _, 5 CI 75 .0 8 6 0 1 6 0 2 6 0 3 _, 6 0 4 _, 6 0 4 _, 6 0 66 0 7 6 0 8 _, 5'0 0 x, 6 0 0 x where x isc,Aonzero.

4.1,1

E-29
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23. 0 0 1,.5 0 0 2, 5 0 0 3, 5 0,0

6 0 0 1, 6 0 0 2, 6 0'0 8,

6 0 2, 6 0,8. 1 0 0 x 2

ATTACHMENT E -1
(ContiOued, page 4 of 39) -11

4, 5s0 0 5, 5 0 0 6, 5 0 0 7, 5 0 0 8,
5 0 1, 5 0 2 5 0 8, 6 0 1,

0 0 x whe-ie x is nonz-ero.

24. Unknown until fifth year of study.
0

25. 5 0 0 0,-6 0.,0 o. THEN, write-in co'.ints of drops.
4'

26. 1 0,0.0, 2 0 0 0, 1 5 0 0, 1 6 0 0, 2 5 0 0,- 2 6 0 0,,3 '5 0 0, 3 6 0 0,

4 5 0 0, 4 6 0 0, 5 5 0 0, 5.6 0 0, 6 5 0 0, 6 6 0 0, 7 5 o 0, 7 6 0 0,

/ 8 5 0 0, 8 6 0 O. Men, list counts of drops.

27. THIRD and FOURTH columns are zero, FIRST and SECOND column are nonzero,

EXCEPT the SECOND column cannot be 5 or 6. Then, list counts of drops.-

28. Unknown until fifth year of study.

E-30
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ATTACHMENT E-1

81.73 (Continued,. page 5 of 39)

PROOFING ENROLLMENT PATHS

r
1 = 2 + 3 + 4 + 17

3 = 22 + 25 + 16

5 = 4 + 16

5 = 1 2 - 3 + 16

4 = 1 - 2 - 3

8 = 5 - 6 - 7

9 = 8 + 18

12 = 9 - 10 - 11

1 = 13 + 14 + 10 + 6 + 2 + 15 + 27 + 26 + 25

L-31



ATTACHMENT E-1

81.73
(Continued, page 6 of 39)

DROPS

A

TRANSFERS

ft

DROPS

UNKNOWN

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

---r

LEAVERS -4--;\---WITWDRAWALS

. IC,
(0.7)

OTHER

Cf

UNKNOWN

45-Z. I (17 N

, '(") .37
.LEAVERS WITHDRAWALS

TRANSFERS OTHER

[ (0.0
GRADUATES

-DROPS

TRANSFER

UNKNOWN

LEAVERS
.4217..

'WITHDRAWALS

OTHER

UNKNOWN

DROPS I

TRANSFERS OTHER

L

i

VERS-4---------WITHDRAWALS

UNKNOWN

1

LEAVERS

TRANSFERS OTHER

A
GRADUATES

TOTAL - ALL S.TUDENTS

(number in parentheses indicatEs percent of totall
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DROPS

.4

TRANSFERS

DROPS

TRANSFERS

DROPS

ATTACHMENT E-1
(Continued, page 7 of 39)

ENROLLMENT. PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

10
EAVERS 5. wmougu.

OTHER

4
UNKNOWN 0)'1';

(4116ca.) $3
LEAVERS WITHDRAWALS

at (63)
OTHER

2nd YEAR
1979-80

UNKNOWN (03

15
111c2

. 3rd YEAR

LEAVER'S 7 W ITH DRAWALS 1980-81

GRADUATES

0°
0331

TRANSFERS

GRADUATES

)1-

GRADUATES

OTHER

UNKNOWN

DROPS I

TRANSFERS
OTHER

UNKNOWN

I

TRANSFERS
OTHER

so

WITH RAWALS

CIO))

A6.)

MA

GRADUATES

WITHDRAWALS

BLACK STUDENTS

206
E-33
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ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

DR0PS -1 I

LEAVERS WITHDRAWALS

0 (o.1
TRANSFERS OTHER

DROPS

TRANSFERS

3
UNKNOWN

(09

4 .12s-co) (V)
I aq

LEAVERS WITHDRAWALS

ATTACHMENT E -1
(Continued, page 8 of 39) I

30
GRADUATES

OTHER

UNKNOWN

4os..4/5 (_o)OROS

0.9

0
GRADUATES

;L
LEAVERS WITHDRAWALS

y,7

TRANSFERS OTHER

UNKNDWN

000PS, I

LEAVERS

OTHERTRANSFERS

DROPS

UNKNOWN

LEAVERS

TRANEFERS OTHER

3rd YEAR

1980-81
0.))

GRADUATE'S

146.

or7.0

OS-(4.1)

ii/A
WITHDRAWALS

WITHDRAWALS

HISPANIC STUDENTS'

E-34

tVA
GRADUATES
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DROPS

TRANSFERP

ATTACHMENT E-1
(Cuntinued, page 9 of 39)

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

LEAVERS' i
WITHDRAWALS

/a
OTHER

UNKNOWN

DROPS

TRANSFERS

DROPS

TRANSFERS

11(41-7t24 30oo LEAVERS WITNORNALS

6t9
4.4) Cra

0.0)
GRADUATES

.az7a
Crz.

OTHER

UNKNOWN Col
is-s

LEAVERS * ei.6) WITHDRAWALS

Co'c)

GRADUATES

OTHER

UNKNOWN

OROPS 1

14P/A_LEAVERS I ,.,ORANALS

TRANSFERS
OTHER

NA

a. 0 6

GRADUATES

C77.7)

ivy
Cos)

UNKNOWN

DROPS I
"IN,........s....

VERS -4.--- WITHDRAWALS

TRANSFERS
OTHER

GRADUATES

Sth YEAR

1982-83

ANGLO AND OTHER STUDENTS

E-35
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ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

DROPS..0)1
cod)

-- -LEAVERS

Ar,,krt a Co-77-1
TRANSFERS OTHER

DROPS

UNKNOWN

'161.7) ar7
ayLEAVERS

) r""

WITHDRAWALS

(so?) 0
TRANS PERS OTHER

ATTACHMENT E-1
(Continued, page 11 of 39).

DROPS

UNKNOWN

TRANSFERS

Z3.S°
LEAVERS W ITHDRAWALS

3417(0.) C7.

OTHER

UNKNOWN

DROPS: I 4
L VERS-4--- WITHDRAWALS

TRANSFERS OTHER

DROPS

L VERS --4- WITHDRAWALS

TRANSFERS OTHER

sth YEAR

1982-83

ON GRADE LEVEL STUDENTS

E
2 _1 u

GRADUATES



ATTACHMENT E-1

81.73
(Continued, page 12 cf 39)

DROPS

ENROLLMENT PATH FOR 1978-79 14 yEAR OLDS

UNKNOWN

al)1 (04 zzo
LEAVERS

10 0.6)

OTHER
TRANSFERS

UNKNOWN

t(V)1`5(i0
DROPS

EAVERS

/1104 (16.3
TRANSFERS

OTHER

DROPS

UNKNOWN

CO) a, a
-s4

LEAVERS 4 WITHDRAWALS

5 i:i (13.

WITHDRAWALS 31

7Y6

GMBUATES
0.1

JA? 3 1WITHDRAWALS

and YEAR

1979-80

GRADUATES

TRANSFERS
OTHER

UNKNOWN

TRANSFERS

tVA
LEAVERS WITH RAWALS

OY

OTHER

UNKNOWN

LEAVERS

I

TRANSFERS
OTHER

4.9

GRADUATES

14/A

GRADUATES

WITHDRAWALS

BELOW GRADE LEVEL STUDENTS

GRADUATES



ATTACHMENT E-1
81.73 (Continued, page 13 of 3:

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

OROPS.
0 0

WITHDRAWALS

TRANSFERS
OTHER

UNKNOWN

DROPS

01 9

9,,,.LEAVERS WITHDRAWALS

TRANSFERS
OTHER

DROPS

0
UNKNOWN-

-13' 112

0 ,......LEAVERS 'WITHDRAWALSI.
cat)

TRANSFERS
10)HER

C)

GRADUATES

GR OUATES

!IA

60.9
37

)
GRADUATES

''sN.%"" 1

.

WITHDRAWALS

TRANSFERS
OTHER

UNKNOWN

DROPS' I

UNKNOWN

I

LEAVERS

TRANSFERS
OTHER

GRADUATES

WITHDRAWALS.

Sth 'YEAR

1982-83

GRADUATES

BLACK STUDENTS ABOVE GRADE LEVEL .
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UNKNOWN

DROPS

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

TRANSFERS

DROPS

TRANSFERS

DROPS

LEAVERS -4C2 WITHDRAWALS

aniER

UNKNOWN

A

LEAVERS

/9
OTHER

UNKNOWN

I
LEAVERS -4

LI 4 coM
OTHERTRANSFERS.

UNKNOWN

DROPS I

a

ATTACHMENT E-1. I'(Continued, page 14 of 39)

GRADUATES

WITH RAWALS

/ 6

C 1

0/A
LEAVERS WIThDRAWALS

TRANSFERS OTHER

avo,
(v-sa

WITHDRAWALS

ta°
(77.

UNKNOWN

DROPS

TRANSFERS OTHER

WITHDRAWALS

5th YEAR
1982-83

BLACK STUDENTS ON GRADE LEVEL

GRADUATES

3
GRADQATES
(o.1)

GRAOUATES

GRADUATES,

1

I.
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DROPS

UNKNOWN

1.0)13 0

LEAVERS

.1

OTHERTRANSFERS

DROPS

TRANSFER

UNKNOWN

i3.4) 27
LEAVEmS

WITHDRAWALS -

4.

04)

ENROLLMENT PATH POR 1978,79 14 YEAR OLDS

WITHDRAWALS
r7

0-4)

ATTACHMENT E-I
(Continued, page 15 of 39)

GRADUATtS

OTHER

,
UNKNOWN

.,

.; (q.3) 33

DROPS / 13

I ot EAVERS m , ,,WITHORAWALS i

%-0 .1. i(0.3) 'I")
OTHER

I

0.7)

z and YEAR

1979-80

1 GRADUAtE;'

TRANSFERS

I.

UNKNOWN.

I

WITHDRAWALS

TRANSFERS OTHER.

,3rd YEAR

1980-81
GRADUATES

a3s"

slit; 1)

UNKNOWN

1

..L VERS-*--------WITHDRAWALS

TRANSFERS' OTHER

GRADUATES

.1114
sth YEAR

1982-83

6. ;)

BLACK STUDENTS BELOW GRADE LEVEL
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ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

147

0 _.,..LEAVERS C3) WITHDRAWALS

1°.
TRANSFERS OTHER

UNKNOWN

CROPS,
I

. .

EAVERS

TRANSFERS
OTHER

Imps
UNKNOWN

0

:TRANSFERS
OTHER

ATTACHMENT E -1
(Continued, page 16 of1,39) II

GRADUATES

WITHDRAWALS

2nd YEAR
1979-80 .0

GRADUATES

UNKNOWN

I

0 L
4

TRANSFERS OTHER

UNKNOWN

DROPS 1

LEAVERS -+-------- WITHDRAWALS

TRANSFERi

a

WITHDRAWALS

3rd YEAR
1980-81

GRADUATES

WITHDRAWALS

OTHER

'a gth YEAR
1982-83

GBADUATES

HISPANIC STUDENTS ABOVE GRADE LEVEL

E -42
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DROPS

ENROLL'MENT PATH FOR 1978-79 14 XEAR.OLDS

UNKNOWN

04)1 I ay) 3
LEAVERS W f11-1D RAWAL S

°
OTHER

TRANSFERS

DROPS 634'
6. (0, cp

LEAVERS'?
°

OTHER
TRANSFERS

DROPS

TRANSFERS

UNKNOWN

I/0 )34 0.5

ATTACHMENT E 1
(Continued,,page 17 of 39)

6-3
LEAVERS i WITHDRAWALS

1) 1 /L1 Co.) (7.'1)
OTHER

UNKNOWN

DROPS I

TRANSFERS
OTHER

-*-±-4 WITHLAWALS

UNKNOWN

LEAVERS

DROPS., I

TRANSFERS
OTHER

HISPANIC STUDENTS ON GRADE LEVEL
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DROPS

LEAVERS W ITHDRAWALS

ENROLLMENT PATH FOR. 1978-79 14

UNKNOWN

1;f (1.)TRAY S ERS
.0 tiER

CROPS

c7.3)UNKNOWN (o.$) 01.1)

301 e (0)
1.EAVERS W ITHDRAWALS

('4.5) (a.1)
TRANS FERS N

OTHER

ATTACHMENT E-1,
(Continued, page 18 of 39)

YEAR OLDS

GRADUATES

317
ex.?)

UNKNOWN

DROPS '13

3
Z.

LEAVER'S W I17-1DRAWALS

(13.1)

OTHER
TRANSFERS

DROPS

TRANS FERS

15.5

7

l

0
GRADUATES

A9A

UNKNOWN

GRADUATES

LEAVERS P.VA WITHDRAWALS

1
OTHER

UNKNOWN

DROPS I

L.AVERS

TRANSFERS OTHER

4th YEAR

1981-82

GRADUATES.

WITHDRAWALS
GRADUATES

HISPANIC STUDENTS BELOW GRADE LEVEL
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ATTACHMENT E -1

81.73 (Continued, page 19 of 39)

(,.

OROPS

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN .

I I

..le....frLEfitilERS.-4-1-704,,i WITHDRAWALS

TRANSFERS
OTHER

UNKNOWN

-31.2)1 S 0-
DROPS

LEAVERS WITHDRAWALS

TRANSFERS
OTHER

UNKNOWN

OROPS

1 3
LEAVERS

AejN01°'
TRANFER8

OTHER'

UNKNOWN

DROPS

LEAVERS
tJ

WITHDRAWALS

TRANSERS OTHER

UNKNNN

OROPS 1

TRANSFERS OTHER

ANGLO AND OTHER STUDENTS ABOVE GRADE LEVEL
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ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

UNKNOWN

CROPS

WITHDRAWALS

(61'5)

OTHER
TRANSFERS

aN,0.
DROPS at

1
(.1

`f
iffa.1.)
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TRANSFERS
OTHER

ATTACHMENT E-1
(Continued, page 20 of 39)

DROPS

UNKNOWN

LEAVERS 4 / 44 WITHDRAWALS

C7.4)
OTHER

TRANSFERS

GRADUATES

071'

e,

GRADUATES

/ CKt
(7g.

UNKNOWN

OROPS I

TRANSFERS
OTHER

UNKNOWN

DROPS
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LEAVERS
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OTHER
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GRADUATES

WITHDRAWALS A
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5th YEAR
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GRADUATES

ANGLO AND OTHER STUDENTS ON GRADE LEVEL

I

E-4 6

I.



81.73

UNKNOWN

OROPS

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

-11yERs
C) '

TRANSFERS
OTHER

DROPS

T1AMSFERS

OROPS

UNKNOWN

y lab&a)
LEAVERS 4 WITHDRAWALS

t 60
OTHER

9

WITHDRAWALS

ATTACHMENT E-1
(Continued, page 21 of 39)

:UNKNOWN

a 1/3.0

GRADUATES

375
(76z.j)

2nd YEAR

1979-80

ca..2 GRAOUATES

(77. 5)

LEAVERS-4---:LS"-L-WITHDRAWALS

TRANSFERSC OTHER

UNKNOWN

DROPS,,... I

TRANSFERS
OTHER

11A

WA

UNKNOWN

OROPS I

LEAVERS WITHDRAWALS

TRANSFERS OTHER

32.6'

3rd YEAR

/980-81

31?

4th YEAR
1981-82

CD,

GRAOUATES

Ns:3-

1441

GRAOUATES

ANGLO AND OTHER STUDENTS BELOW GRADE LEVEL

E 47
2Zu



81.73

UNKNOWN

DROPS 10

LZAVERS

TRANSFERS
OTHER

DROPS

UNKNOWN

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

2.

TRANSFERS
OTHER

OROPS

TRANSFERS

UNKNOWN

I
LEAVERS 4

/S. 4)
WITHDRAWALS

ATTACHMENT E-1
(Continued, page 22 of 39)

)0:4)
OTHER

onmm
DROPS I

LAVERS

TRANSFERS
OTHER

UNKNOWN

I

,L VERS-.4-- WITHDRAWALS

TRANSFERS
OTHER

Kg")

BLACK MALES ABOVE GRADE LEVEL

E-48



1

1

1

1

I.

1

ATTACHMENT E-1

81.73 (Continued, page 23 of 39)

UNKNOWN

lc)

ENROLLMENT PATH FOR 1978-79 14.YEAR OLDS

1-1"IVERS-4---2WITHDRAWALS;040
TRANSFERS OTHER

0

DROPS

UNKNOWN

I

LEAVERS i WIdDRAWALS

TRANSFERS OTHER

UNKNOWN

DROPS lc

VERS

10
TRANSFERS OTHER

'UNKNOWN

DROPS1, I

TRANSFERS OTHER

UNKNOWN

DROPS I

TRANSFERS OTHER

Mix

BLACK FEMALES ABOVE GRADE LEVEL

E 49



81.73

.
UNKNOWN

OROPS.
la

TRANSFERS

DROPS

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

LEAVERS-4---------WITHDRAWALS

/
OTHER

UNKNOWN 0-)

t 3

)2). 0
(GI).

TRANSFESSL OTHER

LEAVERS

OROPS,,

TRANSFERS

UNKNOWN

14,9 7-

..,LEAVERS
WITHDRAWALS

ko..5)
OTHER

ATTACHMENT E-1
(Continued, page 24 of 39) II

0

UNKNOWN

LEAVERS-

I

TRANSFERS OTHER

UNKNOWN

DROPS. I

TRANSFERS OTHER

W/A

WITHDRAWALS

BLACK MALES ON GRADE LEVEL

E -50



ATTACHMENT E-1

81.13 (Continued, page 25 of 39)

ENROLLMENT 0ATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

DROPS

rco,

LEAVERS WITHDRAWALS

n'''/'' <5

TRANSFERS

DROPS

TRANSFERS

OTHER

UNKNOWN

(0-q)
LEAVERS ' WITHDRAWALS

10 (10

OTHER

UNKNOWN

LEAVERS

O.
OTHER

UNKNOWN

DROPS

TRANSFERS
OTHER

UNKNOWN

DROPS' I

TRANSFERS
OTHER

BLACK FEMALES ON GRADE LEVEL

.E 51

2 2



81.73

ENROLLMENT PATH FOR. 1978-79 14 YEAR OLDS

stj17) '

CROPS

.4 WITHDRAWALS

0
TRANSFERS

OTHER

UNKNOWN

. DROPS

TRANSFERS

I

LEAVERS 4

1(0.$)

OTHER

UNKNOWN

CROPS 14.

<EAVERS * '

(M)

ATTACHMENT E-1
(Continued, page 26 of 39)

(4.6)RANSFERS
OTHEK

UNKNOWN

I

VERS

TRANSFERS
OTHER

UNkNOWN

IDROPS

LEAVERSI WITHDRAWALS

TRANSFERS
OTHER

WITHDRAWALS

0.9

WITHDRAWALS

WITHDRAWALS

BLACK MALES BELOW GRADE LEVEL

)
E -52

I.



81.73

DROPS

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

a
LEAVERS - 6-77)---124 WITHDRAWALt

10
TRANSFERS OMER

DROPS

rs-

TRANSFERS
OTHER

UNKNOWN

ATTAMMENT E-1
(Continued, page 27 of 39)

LEAVERS WITHDRAWALS

lo

DROPS

UNKNOWN

15
"ALEAVERS 4

) 1 0 (133)
TRANSFERP.

OTHER

I (st
WITHDRAWALS

UNKNOWN

DROPS: I

TRANSFERS
OTHER

UNKNOWN

OROPS.,

TRANSFERS
OTHER

BLACK .FEMALEg BELOW GRADE LEVEL

0
4 4 0

E53



81.73

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

DROPS I

0 .,...LEAVERS 4 W ITHDRAWALS'

Ae °
TRANSFERS

OTHER

ATTACHMENT E-1
(Continued, page 28

oc)
f 39)1

GRADUATES

UNKNOWN 0 cizs)
1

.LEAVERS W ITHORAWALS

/ )(ra(r).5)'TRANSFERS
OTHER

UNKNOWN

I 0
OROPS

xLEIAVERS

TRANSFERS '
OTHER

UNKNOWN

I NM
CROPS

VERS--.0--- --WITHDRAWALS

TRANSFERS
OTHER

0
GRADUATES

W IrriDRAWALS

3rd YEAR
1980-81 1.3- 614.4)

GRADUATES

UNKNOWN

DROPS 1

ERS

TRANSFERS
OTHER

HISPANIC MALES ABOVE. GRADE, LEVEL

E-54 22

I.



ATTACHMENT F-1

81.73 (Continued, page 29 of 39)

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

,UNKNOWN

Ite?OROPS
:

i WITHORAWA1.S

TRANSFERS
01E11

CROP!:

UNKNOWN

I (4
t

WITHDRAWALS

TRANSFERS
OTHER

UMW'M

CY.3 1
OROPS

) 0

ERS

TRANSFERS
OTHER

UNKNOWN

OROPS,,,N, 1

.......,/ LtAVERS 4 IIVA ..i .
vi i r RAWALS

..ds: /
TRANSFERs'

OTHER

UNKNOWN

V ERS WITHDRAWALS

TRANSFERS
OTHER

N A -

GRACUATZS

HISPANIC FEMALES ABOVE GRAPE LEVEL

E -55



81.73

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS
, .

UNKNOWN

Yo.J)DROPS

3 WITHDRAWALS

0
TRANSFERS

OTHER

UNKNOWN

DROPS

LEAVERS .0-121.42: WITHDRAWALSXi> 0 C6

TRANSFERS
!OTHER

ATTACHMENT E-1 A '

i(Continued, page 30 of 39)

281
00.f)

GRADUATES

DROPS

TRANSFERS

UNKNOWN

1 30A 2 9
EAVERS 4 , WITHDRAWALS

(ol) CT- 9

GRADUATES

92.55

Alic7s:v

OTHER

UNKNOWN

I

TRANSFERS /
OTHER

UNKNOWN

DROP I

TRANSFERS AMER

olp\

C.)

"GRADUATES

334)

P7(7,44.)

WITH RAWALS

GRADUATES

WITHDRAWALS

HISPANIC MALES ON GRADE LEVEL

GRADUATES



81.73

UNKNOWN

IbOROPS

LEAVERS 4

TRANSFERS /CI
OTHER

ATTACHMgNT
(Continued, page 31 of 39)

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN 4 .3.7 (.4,)

3.,)isay)
OROPS

LEAVERS - WITI-IORAWALS

GRADUATES(Y4 IC)
TRANSFERS

OTHER

."',)
(.3) al (7g.$)UNKNOWN

DROPS,it,.....2.)1

LEAVERS -4 2 WITHDRAWALS
i

.TRANSFERS
OTHER

UNKNOWN

OROPSUL

WA-WITHDRAWALS

TRANSFERS
OTHER

UNKNOWN

OROPS I
,

+-

TRANSFERS
OTHER

RISVANIC FEMALES ON GRADE LEVEL

2 3 u
E-57



a

ATTACHMENT E -1
81.73 (Continued, page 32 of 30

DROPS

UNKNOWN

'TRANSFERS
OTHER

ENROLLMENT PATH FOR 1978-79 14 YEAR -CLOS

LEAVERS ; `i.',1...jd) WITHDRAWALS

UNKNOWN 0-1,
DROPS

LEAVERS . mWITHDRAWALS
/

TRANSFER
*OTHER

GRADUATES

UNKNOWN

DROPS.4144

GRADUATES

"LEAVERS ?I'd WITHDRAWALS

.:C1-3). 1°. 11(.21)
TRANSFERS

OTHER

UNKNOWN

LEAVERS-4-1-AWITHDRAWALS

TRANSFERS
OTHER

(3,- 3

UNKNOWN

DROPS..

-4 WITHDRAWALS

TRANSFERSa.
OTHER

05.5
4th YEAR
1981-82 tsW1C1

GRADUATES

GFAGUATES

GRADUATES.

a

'HISPANIC MALES BELOW -GRADE LEVEL

B-58



81.73

TRANSF ERS

DROPS

TRANSFERS

DROPS

TRANSFERS

ENROLLMENT PATH FOR 1.978-79 14 YEAR OLDS

UNKNOWN

61.6)

LEAVERS -4 L.L.--WITHDRAWALS
0 (

OTHER

UNKNOWN

11 17°
C

LEAVERS Al WITHDRAWALSC20.0

1

d

ATTACHMENT E -1
(Continued, page 33 of 39)

OTHER

UNKNOWN

.5.1404)

1

LEAVERS 4 u WITHORAWALS

OTHER

UNKNOWN

IDROPS

LEAVERS -44A WITHDRAWALS

TRANSF 'MS
1OTHER

UNKNOWN

DROPS.,

TRANSFERS
. OTHER

Sth YEAR
1982-83

HISPANIC FEMALES BELOW GRADE LEVEL

2

E-59

GRADUATES

1



I.

81.73

UNKNOWN

DROPS 1

LEAVERS

TRANSFERS OTHER

CROPS

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

0 I 2. 17.0

LEAVERS

OTHERTRANSFERS

DROPS

UNKNOWN

ITHDRAWALS

ATTACHMENT E-1
(Continued, page 34 of 39)

GRADUATES

WITHORAALS GRADUATES

704124

(3 .7).
ITHORAW AL 5

EAVERSL

TRANSFERS OTHER

UNKNOWN

MPS t i
I

LEAVERS -4--Lj-/-,.. Wii7HT3RAWA LS t C)

/
TRANSFERS OTHER

77
(7a- 6)

GRADUATES

UNKNOWN

I °

TRMSFERS OTHER

GRADUATES

I
WITHDRAWALS

ANGLO OR OTHER MALES ABOVE GRADE.LEVEL

E-613

GRADUATES



1

1

1

1

1

1

1

1

1

1

1
1

1

1

1

1

81.73

-ENROLLMENT PATH FOR 1978-74 14 YEAR OLDS ,

UNKNOWN

DROPS 1

WITHDRAWALS

0 67,7

0

ATTACHMENT E-1
(Continued, page 35 of 39)

TRANSFERS
OTHER

DROPS

UNKNOWN

-1I14.0

LEAVERS -4-1-f-- WIMORAWALS
ir 1°

0")
OTHER

GRADUATES

03)

(C)

TRAiiSFERS

UNKNOWN

LEAVERS -1 WITHDRAWALS

4.1 10 6"
TRANSFERS

OTHER

6

UNMOWN

DROPS

TRANSFERS
OTHER

WA

UNKNOWN

DROPS 1

Co-9
113 \
ORAp

(6-7)

GRADUATES

3rd YEAR
1980-81

0 I a3
c ra.,0

0")
1111
GRADUATES

(co)

WITHDRAWALS NIA
GRADUATES

L

i
VERS-r--------WITHDRAWALS

TRANSFERS
OTHER

GRADUATES

ANGLO OR OTHER FEMALES ABOVE GRADE LEVEL

E

r



4,

81.73

DROPS

TRANSFERS

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN

I (Qa)

LEAVERS-*-%--WITHORAWALS

"IIt° (1)
OTHER

UNKNOWN

150.4)
DROPS

1)

LEAVERS WITHDRAWALS 45-
(1)f)

ATTACHMENT E-1
(Continued, page 36 of 39)

GRADUATES

GRADUATES

OTHER OM)

I Si
4UNKNOWN (77.)

7ANSFERS

DROPS c

115(1-1

LEAVERS 4 Ts WITHDRAWALS

OMER

LP.

TRANSFERS

UNKNOWN

OROPS. I

I

1

TRANSFERS
OTHER

UNKNOWN

DROPS 1

.TRANSFERS
OTHER

1.

t4/A WITH RAWALS

0

GRADUATES
emy

r .

os-y-

GRADUATES

-9

WITHDRAWALS

5th'YEAR
1982-83

GRADUATES

ANGLO OR OTHER MALES ON GRADE LEVEL

E-62 2 II.



81.73

°
DROPS

AVERSLE .5111 WITIIDRAWALS

UNKNOWN

ENROLLMENT PATH FOR 1978-79 14.YEAR OLDS

1

1

TRANSFERS
'OTHER

ATTACHMENT E-1
(Continued, page 37 of 39)

1

UNKNDWN 61-0

3.9 1

'''.."<";) `t2.'0 la 9A LEAVERS WITHDRAWALS
-7Z7.77

TRANSFERS
OTHER

0
GRADUATES

94
(805..1)

1
'UNKNOWN

DROPS

I200 .t)

LEAVERS

TRANSFERS
OTHER

UNKNOWN

CROPS I

TRANSFERS
OTHER

UNKNOWN

11 TRIMSe°
OTHER

'II

3

WITHDRAWALS 1

.0)

0
GRADUATES

10
E3a6,41)

04
GRADUATES

3rd YEAR
1980-81

8%
cx.c

154-
(s1.7)

WITHDRAWALS

5th YEAR
1982-83

GRADUATES

ANGLO OR OTHER MALES ON GRADE LEVEL

E -63



81.73

UNKNOWN

DROP

S co.a)
LEAVERS

co.4) Q

TRANSFERS
OTHER

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

DROPS

UNKNOWN

4.0
I i4
(0)

5ALEAVERS -4 --1=-- WITHDRAWALS
a 7.40 10 (if"7) (3-°)

TRANSFERS
OTHER

(0 .9

.)

ATTACHMENT E-1
(Continued, page 38 of 39)

UNKNOWN

DROPS,

4 T

:.(.
LEAVERS W IlliDRAWALS

TRANSFERS
OTHER

UNKNOWN

DROPS
1

LEAVERS

TRANSFERS
OTHER

UNKNOWN

I

TRANSFERS
OTHER

ANGLO'OR OTHER MALES BELOW GRADE LEVEL

E-64 2 ) .

1

1

1

1

1

1

1



ATTACHMENT E-1

81 . 73 (Continued , page 39 of 39)

DROPS

TRANSFERS

DROPS

ENROLLMENT PATH FOR 1978-79 14 YEAR OLDS

UNKNOWN ,

to
LEAVERS i WITHDRAWALS

o

(2.o

OTHER

UNKNOWN

// I iDo)
a.

LEAVERS 4 6") WITHDRAWALS 4

a 0)C2L

TRANSFERS
OTHER

UNKNOWN

DROPS

I

.
(.\

LEAVERS WITHDRAWALS 4

TRANSFERS
(15.5

(2.9

OTHER 6

UNKNOWN

L EA VERS WA WITHDRAWALS

TRANSFERS /
OTHER

UNKNOWN

IDROPS

TRANSFERS
OTHER

WITHDRAWALS

Sth YEAR
1982-83

I1 A
GRADUATES

GRADUATES

ANGLO OR OTHER FEMALES.BELOW GRADE LEVEL

E-65 233



81.73 ATTACHMENT E-2

DATA COLLECTION FORM ON SCHOOL LEAVERS

STUDENT NAME
BIRTHOATE 07 31 44 SEX a

MC OY YR10 NUMBER
WITHDRAWAL BATE _2....41_2S2 LEAVERCODE 112.2

SCHOCL FROM WHICH ORCP TOOK PLACE 222 AND9ISON HIGH ICHCC1'.

HAS STUOENT'S TRANSCRIPT EVER BEEN REQUESTED? YES NC
I. 3IF YES, BY WHOl? (CHECK AS MANY AS APPLICABLE)

ANOTHER SCHOOL IN AUSTIN _
ANOTHER SCHCCL IN TEXAS
AN OUT01F!-S1ATE SCHCOL
A COLLEDE, UNIVERSITY, OK OTHER POSTSECONDARY SChOOLCTHER scHnot

EMPLOYFR
AK4E0 FORCES

OTHER AGENCY (WHAT TYPE?)

IS STUDENT A LIKELY DRCPOUT? YES' N.0

A4SENCES: ulx1_11EILl2 'MAYS PRES= 4.DAYS

19787S

197.c..80

PEO81

1G8142

SPORTS:
1971-0q__ 1q19-R0 19ao-el. 1981-82

CLq8S:
1973-.79_ 107980 _ 1980...81 198182_---

COURSES:
I97379 1970-.80_ 1980-81 198182

illAwARCS, HONORS:
19787G 1979-.80 1980...81 1981-432

IS A PARENTAL PER)fiSSICN TO AITHCRAW PRESENT IN THE STUDENT'S LOCAL FILE? YES_ _

Co 0

E-66

NO



81.73

ATTACHMENT E -3

PERMANENT RECORD CARD

E-:67 -



.02EV 4 7ii

I AS I NAME

FA 111E115 I IX I. Raw

AUSTIN JUNIOR AND SENIqn HIGH SCHOOL RECORD

x

Aimmtrng

I( MN
MC IMO

SIAIE

IMILIHER'S Ai. NAME ATAAILSs

&MORI FRIO GI 0 11011, S( 11tX11 LEI I DATE I AIP4 1% (-HANO) SPH001. ENIUMI) i DA It SCIK101. LEES DATE C AUSI Of C.IIALWA

I

I

'

,

-

_...--,

EXACT DATE FIRST
EN1E-Y 10 EIGHTH
GRADE

SLIKX11

-,
RANK !NCI ASS OF QUARTILE

MATH LEITER _._____ _

READING LETTER . _ ___

SCIENCE LETTER _ ______

.

AVE IIACI DA IE Of GRADUATION

SIGNA MID AIM MIA Of PERSON CERTIr YING RECORD ACCREDITED DY
TEXAS EDUC A HON AGENCY AND SOUTHERN ASSOCIATION OF SECOND
ARY !Also°. h

Kt I f0 GRAIN S CI ASSES N4 EACH SUIL/ECT MEET FIVE
A 190 1001 I MIEN/ 10 SS MINUIE PERIODS EACH MEEK THE
n 010 VII I MI MX; I I NC:III (A EACH QUARTER IS 12 WEEKS
C I/0 PR 10 PAIILING SP ED COURSES 244

sae ow we ow ow am mu um se ow



IIIII UM all MI 'MI UN MI MI NM MI' MI

AUSTIN JUNIOR AND SENIOR HIGH SCHOOL RECORD
.

NAME

Al IEWANCE '
gridEfatitAos

GRADE
EKHTH
GRADE

NONNI
YEAR

MAIM
yr AR

IL I V I NVII,
VI AII

IWI I I III
VI AR

I 2
N

I a a I' 2 I 2

NO DAYS
ENROLLED

NO DAYS
MISERY

_

DRIVER 5 COMA NON

THEORY DATE COMPLETED

ILAIIIORA TORY' DATE COMPLETED

TRANSCRIPT

SOO VO

SEVEN GRADE ElGIllu CHAIR- AC1 IVITIES. HONORS A AWARDS

I).
`.1 1





ATTACHMENT E -4

81.73 (Page 1 of 7)

FILE LAYOUT
ELABELED [..] UNLABELED ", PAGE _i_OF 7

LABEL ID Eqc Lessee, TAPE NO, . -7 -1( )/57° BY : 73 06 44- rr.,,N .

3LOCKS I ZE _3949 CHARACTERS
--'..:\...'!e9

DATE CP.EAT ED :

RECORD S I .7 40 CHARACTERS _:,, , '.,.` SUG. SCRATCH DATE; Ait

--7777777L
DENS ITY BP'I .

,

1.7 SEQUENCE ° 44 4.).;14.,.4. :TA -1:.

DESeR j/PT I ON L 11.cd -_. :3s.,:_____
REMAR S

=CAM' II ;
kY

COLUMNS
COLS':1 FROM TO DATA FORMAT FIELD NAME REMARKS

I--. , / / INv es cr. c.

1 \ - Q:11: IS?c, , C. t....2r /Octen.e.. .

34 ftl Wt.:CA*14- .

40 AL., mon ' a 44, .4 .1,4.. M b 0 4'a R "her"

i
dr\ drk 41 fv,A A 4," e, r; c. 6 e..sk '

1 = (11."`\`'
I 4z. 4-z.. . -e-4,....,,c.;1,..1t -
i 4 l.Pj t (:% 4 t.e..a.os r C.O.1.- 1t119 N Se e. c....'Aade'. cor

i 444- 44 ,, , 1...f..4..rte 4.0.1t. 111To I

1. (k.C. 61c C , LO.ve. r c,,,,te 1 oti \ 0, \ -4 e

, * \a 4. L. L er 1 Of
Z 441 4r41

.

Sertml....1 1

S. so 5+ I

1 ss 1-s- A\4.'0... e A 4r1 A ,

Ct Si AlfkaitUrevte':,:, Ca..e..1t.

5 1 Cq .b rts f (2..ea.t7A

5.- (40 /A Aiurne,r. f. ::^...dk..14.....4tFI ,I m/A lb b
1 I I. I (*".7 I c'-..hool..-lic "/.. ,

I 6g li% Arlcets.ywee444. I., E es14....soke... *2.
.

`44..r..1?-17i)cc.,,3,2, \

61 i'S UthroAxt .4FmItti T:icir lir 2.. IoNn\toT) f

- 1 kir 1 sr PO e,,,,,,.,,; , bra? 'Ra.........-3:;-7J
7 lo :1?Co /1/ vosor:4. ='.....i..441, 6 44-clir 2. \lerler)110'

. b 2 1 13 ne.ftoo L 4! '3

t 1 ci4t. I 4A- jwe.,,,,,....,,,., i EvOry., Clot 4:1.'5

5 ? T Z1 Nuerta-r:- er,k-,./ bf,f.vi .5 / 1 v,I m hrs

41 ct 0 13a. See. AA,04(.4 Sca,b011/4.ii...r Illio 1-4 9..tv..,-'r 4e-e- 40004.e. i

4-'5 1'65 11 it St-I...Atm< golv ra, 4rosc..+ C)r '-\e-M,

41, 11 lolaa ., so.,.011.e..sr (7 tlerz. j--)

--------(22.-----QP--6).ti ' 1 : I" IQ

E-71 2



81.73

FILE LAYOUT
OLABELED ['UNLABELED

LABEL ID TAPE NO.
BLOCKS I ZE 31 Co 0 CHARACTERS
RECORD S I ZE 0 CHARACTERS

DESCR I PT ION

REMARKS

ATTACHMENT E-4
(Continued, page 2 of 7)

PAGE OF :2__
BY:

DATE CREATED:

SUG, SCRATCH DATE:

bels
SEQUENCE

NO . OF
COLS ,

COLUMNS
TO DATA FORMAT F I ELD NAME REMARK;

..FROM

I 1.2,1 a.03 AA '10,-\,4-4,-. e- LE?
I 2.1.0

Z.I....1

jam% .,1t.t)-k-V., - to
I 2.2-11

;

..
_ 214 1/.21; va. ;,3.,,...a , 1 a 1 1- 7 cal"

.22.z_

;4: :01;-2 ..1!-.., 0

0.4) ,,,,,

4 4-t L.
RA e,...4.,.

13 ,V*1 c);51
tnek.4ev. I-05m ,

Ia*o 14,4 ;11tr
1.-ev)r. Tk..qt 11.1i I -Fur C WI"

I

L
3

1 . 023s . 1
C - \1' 1-11 SI Eo -rtII d. qerJre 5

' z ...1-6 \ a-,--6 e
.114 .,,, . ,.. \ ,.. 1...
..2"1 alb is.o.

,3
3 ..140 p 42. Maki...4. Ceti.t.lk-5
3 a4a ,7., e^ct.3

2.. .r S7E-,

0



I.

81.73
ATTACHMENT E-4
(Continued, page 3 of 7)

FILE LAYOUT
[1LA3 ELED ['UNLABELED PAGE 3 ,OF
LABEL ID TAPE NO. BY :

BLOCKS I ZF CHARACTERS DATE CREATED :
RECORD S I ZE CHARACTERS SUG, SCRATCH DATE :

DENS ITY ' BP I

SEQUENCE
DESCRIPTION

REMARKS

NO . OF
COLS .

COLUMNS
FROM TO DATA FORMAT F I ELD NAME

.

REMARKS ,

5
3 S-5 ;,5 R.tuk troy. E. I 1 ot ie -11 C-A:r. S Late s :

e..,st -rot-ca I T..*I 1441 I a b i 1 .1Y a. 44.- CA .%I.,

1-6 5 5---ij
I 1 -..rii i

!

,41.7 1-di.Tme,.. 71-1F7 = cur C 141-7-

1
i

[ F ;

'

2). .1 D I S I57.- a ea .1 yko \ !I

b5.3. .S5' eF,Pelk, A kai g---ict ,D1f°
3 1.1c- 6 1S1 ,I) .......V. ,

t,A, 04. vuarnTbAl
et% 443... e 4. 9 r *SS.. kns.

S a (2.
'S la r9 a-Li Fr-4,21\ ..6 \t-.
3 )..1.-2.. at., 4

1 al I* &".. a t, 1 fewo,(4 ,,,,,,,,i.NI 4.o AJ4( -k.44

,370

.114 76 0,..k- S.)...tt.s 1

,

, ,

,
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ATTACHMENT E-4

81.73 (Continued , page 4 of 7)

FILE.LAYOUT

OLABELED DUNLABELED PAGE _L_PF :7__

LABEL ID TAPE NO. BY:

BLOCKSIZE CHARACTERS DATE CREATED:

RECORD SIZE CHARACTERS SUG, SCRATCH DATE:

DENSITY BPI

SEQUENCE

DESCRIPTION

REMARKS

NO . OF 1- COLUMNS
, I DATA FORMAT F I ELD NAME REMARKS

I II-1 I .1 0 q oc- &Joy\ af 1 ,

3 I ;g1 ;43 12 e..e.....e. ,

3 1 a vA- a.% LI e. qt.\ 1' ro\ t ck Ict-s T..-TSs Stara!"
-pc. 4ii-1 &ilk.,

3 I 9.cm 4-111
4'

3 ;-`13
all('

?,151-
4.18

1,10.0-v..
0 ;,...) A.\ rifkik/re.r.u106

5 car4s
v

3
S ;'°711..;:;01 ae4ert.t t... i1Aa.-k-, I

.

3 I 301- 104 moks,i, ct.A cevrs
3 z 0 1 3 07 enitlA, Prvi,te.,

3 10- i \\' leo

3 3\k l\. re.eki',1 Altor..1
3 a 11/4- i 31.1\ La,vt-,. e ;, \5
1 I ICI bl/ \ v eke- c.k.okm ez it:Ms

3 32o1.322. \ in *v.. -ro \-1,..\
3 -Cor S-ns

1 \
3 92 \ 1,2)53 ,z ("kV% ,.

ItCV ),I (a, CN4*ir 4' f`JIc,#,

'+4c.zg,_L__________
\ C1/41Cak.40 sri-e_, sw,,s,...3

.1.1 0

3 c.tel "5 an S' INN skVi.- CAVKI?lk21.!;:lr... sc..6res c.rd. C...s.,-.444`v-ed

-
3 ..i t, .xoti? ii\...1/4,4.. cAp.r...trk

sc.A 6y,ce.3 )_ooi 501
.3 3 o 2.. o4- ez oc.:t..\ S3evai,5

1 6 7,0C 3;..
l .3 a:b

E-74

1



1

81.73
ATTACHMENT E-4
(Continued, page 5 of 7)

FILE LAYOUT
C2LABELED DUNLA3ELED PAGE - OF 7

LABEL EC TAPE NO . BY

BLOCKS ILE CHARACTERS DATE CREATED :
RECORD S 17= CHARACTERS SUG . SCRATCH DATE :

DENS ITY BP I

SEQUENCE

DESCR I PT ION

REMARKS

coLums
1 COLS.:FROM TO DATA FORMAT

! 1

FIELD NAME REMARKS

la-ci e_e44t's,t L
i 3

,-1
; 3 ;"b3i 1.35 CA.Frio.k,I.T.'4A4p.. --.t..
i

1 3 3 6, I 2.-.1s

I 3 -.0134-1 u bc-tc. '574., rec. Led- ,-,..c..k....t.

1) 34, .2., i 34+ ij ,00-k
5 L 24 11 R.t.tr4ftnce. (VI/LA-4.6a \

2, 11,41.5"50 A r \ k4.4e.. e.resr,,.:.4 pA-S

3 mooto,-..

3' 1.54-i $5.3. 1 fet...44..... C06.9
i 3 !.s--11..2.M i R.e...k..t -11*.-1, 1

1 1,(,013,..Z.-1 (.4,:st walc. 1,Ge..iiS I

34;bl b(cf 1 ! IAJ trAt- Vrosten SA: t S

A
: te qa- = 4e ST'S

3 ;o.k. .F,...-:.%,

-7; .7'1 :,..;-3 et...11',41. e4.tfec.Ai

2) ...0 33 ;. 111 et Vt., 64.1vritsi3r0A-irry,,S 1 fp. Cy& 4.1.14. .

33'5 335"
3-54, 3 1 S ,o.k .z1f.,,Ci... Sc..oraa.a-4,- C.we.4-4. ..A.4te5

1 10. 3.1,9 'zlitl C.;it4.. i

'4),..q 14:Jr '''-e°

1

1

I
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81.73

FILE LAYOUT
OLABELED OUNLABELED

LABEL ID TAPE NO, BY:
BLOCKSI7E CHARACTERS DATE CREATED:
RECORD SIZE CHARACTERS SUG, SCRATCH DATE:

DENSITY BPI

SEQUOCE
DESCRIPTION

REMARKS

ATTACHMENT E-4
(Continued, page 6 of 7)

PAGE

NO,O COLUMNS
COLS,IFI FROM TO ATA FORMAT ,FIELD NAME 1 REMARKS

lt, 1

, A 11.
.

1 1-7- 315- ,

.416 1 11
sF4-kv"`
C. 9 '00, V% LAA4 rk 104 1-$2,. SleSScard5

=. cl,....ile.1,1..

A19 39 \
112. %..,tc. -,14.4-', A.,.

3 615 M1 u ..44..
vz,,v AA ihd.lr.:A-t

,

.SI S Vi. 0
3 5c11 3`t 3 Rer-44-9,...rn..k.ri-..1 t cord CLre,
5 3S4. 5c1 t, PAA4, CA1,11rS

\4"---------211)
6re,..le.

1----3--;-13'3 drop droz- rY\ckielf% Com e

3 4.35, `405" (2, ,..a.', n -17,4). i

3
3 41/4Z4N (.. I ,A.)4rAc-ST:0%.1 C Kq5
a ak2., uckq- ion4.4,4-- -11)A-0A

d,s" AASI ---riv, cM2./ -.-..7) .c-se- -1-5 I

I

3 610 312- at)c.a.in
.iz -air ma.4.,c.f.10.1133,ii.._s lelg1- /2_ c..,--reP S 4.4 re5

Ths lig IA rx.A-in, e...tv".(scriS I. 0-uailalole.
319 'al k 56ewc_e. I

"V AV4 ,
. ..

32* 3- 0 .. '',A; 1- r .

Xd4- 33-1 (.\ ; 1

1 4r\S" dek -re4- (2t4a. 7:: 2.- Pror 5-r -t-i9

E76

1

I.

1



81.73
ATTACHMENT E-4
(Continued, page 7 of 7)

FILE LAYOUT
CLABELED OUNLABELED PAGE __IOF 1
LABEL ID TAPE NO. BY:
BLOCKSIZE CHARACTERS DATE CREATED:
RECORD SIZE CHARACTERS SUG. SCRATCH DATE:

DENSITY BPI

SEQUENCE
DESCRIPTION

REMARKS

NO,OF
COLS .

COLUMNS
FROM -TO DATA FORMAT FIELD NAME REMARKS

1

4 14.1(._ 411 IV 0 In Gri L 6424 71-16 1' 1 V1 9
4.7.1) 141.3

, 4 40-4- 4X7 , 1414o
4 -4-1.- I 431 1

Li. 432. 1 443.5- ,

I

3 k.3l. I ef:i" I e_mila.sg'.(..,2 ?Ill 49VG1
3 41 4 LH I if -143

.

r-c
3 4.0r2_ 4 LC) 1:-Tc-.) *No C re.SCA-, (i..e,\.+ i

4d C L'14-1 I

,4-4 4-SD i/ 4 v-riz.J !

f I 4.s drcl A\?1,0,1j..44,e. -m-igN 7r144,_(,..),../41:7.,,m

I 14s" k.s" i
I -104.0 --). r-( (IA k

I 4s4 4c4I
1 i1 A4.4- 0.

I 4-5S 4-s51
I 451. 14.sol...1

t 4.-si ti..s-1 1 -
Li.. .1..sri &-cs

,

lepto ,r'4 &c,\L
1u-gi N 0 4- vr. i e-

1 , 41,0 4C;o1

!

4(, z. ,t)0 me. r; c.. -. 1-7-1 g
2. Lir -74-1' i !

L 4. 5
2. 4/.1 4-lA

,_..L4223,
' 1 al I

Liri is_
Liii ik....e.e. deGaidt.

1\-il.
On?-,A-. CA-e_ I o-4 ft.

4 -4.3 4120 . Prkr- Fille.4.-
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81.73

ATTACHMENT E-5

FREQUENCY COUNT OF DROP AND LEAVER CODES



so No am we or me um ow

LEAVER
CODES.

RLACK MALES ON GRADE LEVEL

. _ZERO
TRANSFER_

mulP
_ ONE
DRP-OUT

CODES
TWO

_OTHER_
THREE

_LANIER
-FOUR -

UNKNOWN
NOT A
DROP

co

1000 4 3 2 1 .4
1011 -1 LAI

102 0 3

1052 1

1100 2 2

1101
1110 1 5

1111 -110
1112

4
6

' 1120 2 1

1:21 2 _

11122
11 50 1

1152 1 _

1210
1211 1

1212
1220 2

1221 3

1222 - 2

t- 1511 7

2000 3

- 2111 5
2200 1
2211 1

2220
2611
5011

1

1

-5020 .t
15100

5111
5220 1

6251

2 5

5- 5

2

f

I .!



;.

BL ACK

L EAV ER

CODES _

1000
_1111
1121
1130
1230
2000
2200
5111

MAL ES ABOVE GRAOE LEVEL
DROP CODE

ZERO ONE_ _TWO . I___IHREE

TRANSFER_ ORPOUT _OTHER_ _LANIER

0
;

__F OUR-...1 ...NOT A I
UtI(NDWN DROP

I I
e I

0
1-t)

00

INN MI MI MI 11.1 OM 11.1



INN MN OM OM ill II11

BLACK MAL CS BELOW GRA9E LEVEL
LEAVER DROP

CODES -- - TE140- ONE

4.
TR ANSF ER_ DR P.OUT

1000
1021
1022
1100
1110
1111
1112
111 5
112 9
1121
1122 ------ -- --
1150
1151
1152
1160
1200
1202
121 0
1211
1212
1220
1221

." 1222
1511
1512
1521
1600
2000
-2002
2012
2100
2101
2111
2112

' 2121
2122
2200
2202
2211
2220
2221' 2222' 2250
5000

' 5020
' 5110
' 51,11

5122
51 50
5211

' 6100

O

4 1

2
1

1

2_

1

2 3

1

2

3

2

1

1

2

me we 'ow S. go we ow us

CODE S
T WO -

HER._
THREE -

_LANIER
FOUR NOT- A

UNK NOW N I DROP

I 1.

_OT
2 1 I

1

03

1 B/12_ -.- /9c'L

(.4

4 1
64

3

2

1

1

2
I

2

1

1.

_1.
3
3

2

,1 -
2 0

1 rt
J.

G

*P3

eg

0
1.1

2 J 03



BLACK
LEAVER
CODES_

poo
1020
1021
1052

1101
1110

1112
112 0
1121_
1122
1130
11 5a
11 52
1162
1200
1211
1220
1511 _

1551
2000

_

2152
2221
2511
5100
511 0
5200

FEMALES ON GRADE LEVEL
DROP CODES

ZERO_ I_ _ BRE TWO ..._1THREE_
TRANSFER_IDRP-OUT _OTHER_ _LAhIER

-.-
522 0

0
S.

2 1 3 1

L _

2

5

I.

4

2

1

15 4

1

1

_ FOUR
UNKNOWN DROP

1

----137

3
3

-
3

1 19

zzl

2 Lj

CX)

MN MI -- MN MI MB 1111



111111.1.111w
ars NM MI MI SIM MI MN SINNIIIIIN IN INII1 11111-111111

la ACK UMALES ABOVE GRADE
LEAVER
CODES ZERO

ANSF

LEVEL
DROP CODES

ONE T WO I THREE I FOUR
DRP-.OUT _OT HER _LANIER UNKNOWN

NOT A-
DROP

1130
1211
1230
2030

I
I- -

II

25

1

_ SF r

1

r.;

2 G



4

"1

'1

BLACK FEMALES BELOW GRADE
LEAVER
CODES _ ZERO

T RANSF E R_

LEVEL
DROP

ONE_
DRPOUT

CODES
TWO _

_OTHER_
__THREE
_LANIER

_FOUR..
UNKNOWN

MIT_ A _
DROP

1000 3 4 2
1001 _ 1
1010
1012
1020 .1
1021
1022
1100 2 1 _ - 1
1110 6 2
tILL 34
1112 _4
1120 2
1121 4
1122 5
1200 .1 1

1210
121.1
1212 2
1221
2000 2 1 _

2

2100
2110
2111

1 1

3 I f ,

2112 1

2122
2200 1 _ 2 1

2220
2222 1

5000 2_ 2
5020
5100
5111 1

6200
6220

7

Nil we mum ow ow au ow

"



I
00
t.ro

Al

we am ow No so se ow us !IN UN ear ow

HISPANIC MALES ON GRADE LEVEL
LEAVER DROP CODES

CODE& ZERO ONE IWO THREE FOUR
TRANSFER_ DRPCUT _OTHER_ _LANIER UNKNOWN

1000 6 3

1010 1 1

1100 5 9 1 1 2

1102
1110 2 7 1 1

1111
1112
111 5 1

1121
1122
11 50 2
1151
1200 1 1 1

1210 1 c

1211
1212
1215 . 1.

1220 2 1

1221
1260 1

1511
1512
1521
teal
2000 e 3 7 1

2100 -1
2110 2

2111
2112 . _

. 2120 1

2121,
2151
2200 1 3 1

2211
2511
2521
5000 1

5100 1 - -

5110 1

5111
512 0 --
5150 1

6000 1

4 t; )

12- 11 3 .3

NOT A

DROP .

171
10

IL
3

2

_

6

1

-

2

2
-

261i

1.. _



^"s

I

HISPANIC MALES ABOVE GRADE LEVEL
LEAVER DKO CODES
CODES , ___ _ __ZERO. I . LINE_ . _IMO .._ I ._ THREE_ I_E OUR. I_ IsIOT _A .

TRANSFER_IDRP-.OUT _OTHER_I_LANIFRIUNKNOHNI DROP
1000 I 1 I I I
1110 _ . I .. .I. _ . 1 ----- I-- - 1

MI I I I 1 i
1130 I I I I 4

1140 I I. 1.-. I .1.

(.9

effr-

(),,)0

as gis ow EN 11111 EN MI



iuui Os In as we am we Es -NE NA Hi am ow

11

H IS PANI I

LEAVEP
CODES

1000
1010
1020
11001
1101
III 0'

1111,
1112
1415
1I20
1121 -
1122
1150
1151
1152
1160
1200
1210
1211
1220
1250
1256
1511
1612

\ 2000.
2020
2022
2100
2110
2111
2112
2121
2200'
2211
2212
2221
2222
5000
5020
5160

' 5200.
6521

MAL ES BELOW GRADE LEVEL
.:=

DROP CODES

- - ZERO 1 ONE . TWO THREE
TRANSFER_ DRP-OUT _OTHER_ _LANIER

7 6 2

1

3

2

14

9

6

2

6
2

2

6

3

5

1

2

f OUR

UNK NOWN
2

-

3

1

NOT A
DROP

. 78

8

5

2

5

1

4

2

1

1

1

A--

I Ito toil'

13/1SE ,939



HISPANIC HALES ABOVE GRADE tFvFa

LEAVER
CODES

HISPANIC FEMALES ON GRADE LEVEL
DROP

ZERO 1 ONE
TiANSFER_IDRPOUT

CON
Two

_OTHER_

S

THREE 1 EOUR NO1.4
JANIERIUNKNOWN1 DROP

1000 11 1 12 1 1

1010 1

1012
1020 1

1021
1100 5 6 . 3

1101 2

1102 _ . 2
1110 5 12
1111 206
1112 6
1120 3
1121 5

1130
1140

2

1150 1

1151
1200 1

1210 1

1211 .B
1212 Ty

1221
1260
1511 \
1512 2

2000 4 2 3
2010 2

2020 1

2100 .-

2110 2 1 1

2111
2120 1

5

2211
2212 , 1

5000
5110
5112 2

5200 1

5212
6002 1

6100

33 , 3

BASE 35B

^

1

Ai 6 0

Nip mg me we -- --



sum am ow ow am um ma ow
1

HISPANIC P.1A1 ES Anna GP A
LEAVLR
CODES ZERO

TRANSFER_
1040
11041
1110
1111
1121
1130
1140
1230
2000
2130

DE L EVEL.
DROP

ONE .
DRPOUT

1

CODE
T WO

_UT HER_

S

THREE
_L ANIER

1

F OUR
UNK NOW N

NOT -A
DROP

1

9
1

2

3

8/1,CE

2 6

H



ul,CpAmfr miks cc aunwe rnan,

HISPANIC FEMALES
LEAVER
CODES.

1000
1011
1012
1020
110Q
1102
1110
1[11
1112
1115
1120
1121
1150
1151
1200
1202
1210
1211
1212
1220
1511
2000
2010
2011
2100
2110
2111
2120
2151
2200
2220
2222_
5000
5020
510G
5111
6000

BELOW GKADE

ZERO,
TKANSFEK_

6

3

3

2

1

2.0

L EVEL
DROP
ORE

ORPOUT
10

1

4

a

1

5

1

1

1

1

2

1

1

49

CODES
TWO ...

_OTHER_

1

1

a

THREE
_LANIER

1

a

UNKNOWN
6

3

1

I 3

NOT A I

DHOP f

1

1

1

59
3

2

1

4

2

2

1

3

1

1

C4

--

HI. M.

I

$

03
I



iole so No ow so we

ANGLO 01, 0II41R MALLS ON GRADE LEVEL
L EAVER DROP L. OD.E S

CODES ZERO ONE T MCI THREE
TRANSFER_ OPP-*OUT _LITHER_ _I A NIER

. 1000 -57 10 . 14
\1,V0 1 2

J I
1

'4 021
1022
1100 34 11 2 12
1101
1110 20 20 3 5
1111
1112
1115
1120 1 1 1 2
1121
1122
1130
11 50 4
1151
1152
1160
1200 3 1

1210 .2

1211
1212
1221
1511
1512
1516 1

1521
1611
2000 9 5
2010
2100 4 2
2110 2
2111 --
2120 2
2121
2162
2200 1

2211
5000 1_ _

5002
5100
5110
6000 1 2

1 4 0_ OS --2)0

FOUR--
UNKNOWN

4

2

NOT A
DROP

4

t

- 4

70621

-- -14

6

a

39

2

631-

13/1SE (09(0

"I



14 IC pAkt sea* r 4.,- -
ANGLO OK OTHER HALES ABOVE GRADE LEVEL

LEAVER
DROP CODE'S

CODES
ZERO _ ONE _ TWO THREE

TRANSFER_ DRP-OUT _OTHER_ _LANIER

1000
a 1

1030
1100

2 1

1110
2

1111
1122
1130
1170
1210
1211
2000
210)..

2130

_ 3 _

1

1(0

2 1

4

F OUR .

UNK NOW N

_NOT A
DR(JP

_ 6

70
e

5

ow amasume ameimmi wisJoss



A WA. 0 DR
L EAV ER
CODES

1000
1010
1011

L . 1020
1022
1100
1101
1102

.1110
1111

" 1112
1115

" 1120
1121

" 1122
1150

" 1151
1152
1160
1200

" 1210
" 1211
" 1212
" 1511

hr 1512
2000

1 2100
"1 2110

"' '''' 2111
" 2112
el 2120
" 2122
" 2200

2210' 2511
4610
5000

" 5100
5111
51..1
5122
6000
6100

;

OTHER NAL ES BELOW GRACE
DROP

2EKU 1 ONE
TRANSFEPJ DRP-OUT

IIIIII

LEVEL
COO

TWU
_OTHER_

S

THREE
__L ANI ER

17 t 6
1

3

L

16 5

11 12 1 4

1

1 2 2

1

1

- 1

3 1

_ 9 5 3
6
2

2
1 1

2. 1

1 1. 4

2

a-

1

dle

MI IIIIII MS Ell 'MO a

- F OUR I NOT A
unK NOW. i DROP

5

2

2

2
2

1

2

110

7
3

2

2
-1

7
2

12
1

5 29 14 164

bASE 329

2



HISPANIC MAI Fc Afillur Ane curd

4 NGLO

LEAVER
CODES

1000
1001 3 t
1010
1011 _

1030 It
40 21

1100

23 22- 2 6' 1101
' -1110

1111
f 1112 3

_ 1120 .:

1121
1122

' 1130 I 2
' 1150
' 1151

1200 _
Cr' 1202
I 1210 .

1 1221
l' 1220

1211 1

, 1501 _
,

1/1 1511
1"I 1521 J

1551
'1 1615

2000
15
__3

9 6

' 2100 6
/1 2110
" 2111

11

42112
i 2115

, 2120
."1 2121

2150 c
1 .2220

2 21' 2511
i 5000 1

5050 0ii
51001.

11 5111

... ..1..x.. -
1

ri 6000
6100

1.1

I.:1

P .
, 1, -.

4
.11 111. 1111111 MO MI 1.II 111111 MIN AIM OM NM MI MN IIIII OM MI Illi 111111 NM 9

OR 'OTHER FEMALES CN GRADE LEVEL
DROP CODES

ZEKO_ 1 ONE t THREE

TRANSFER_ DRP.CUT _OTHER_ _LANIER

59 30 13

--I OUR .

UNKNOWN
4

2_

-3

1 3

1

155 o4

NOT_ A
DROP

_2.

666
12

14

4

4

_ 1.
21

3
1

23
1

2

2

TIS

_ . .

MSE -= 109T

00



. ,

NM 11.1 0.1 IMM N. MEN Nil OM . MOP

1

A NGI 0 OR

LEAVER
cons

11

41

100.0

1100
1110
1111
1130
1140
1200
1230
1300
2000
2110
2130
5000

OTHER F EHAL es ABOVE GRADE L EVEL
DROP CODE S

ZERO ONE -7 WO -THREE
TRANSF ER_ DRP.OUT _OTHER_ _LANIER

0

.

Ca.

7 3 2

3

i9

5 1

.1

9

-

.1.

UNK NOW N DROP

5'

t

4

115

A

a

BASE = 14 9

2 6



S. 4

tri

16

le

1

ANGLO OR OTHER FEMALES BELOW GRADE LEVEL
LEAVER ... DROP CODES

CODES
,

ZERO _ ONE _ TWO THREE
TRANSFER_ ORP-OUT _OTHER_ _LANIER

7 4 Z1000
1020
1022
1100
1110 _

1111
1112
1120
1122
1150
1151 ,

11 5
1200
1211
1220
1221

_1552
2000
2010
2100
2102
2110
_2111
2121
2210
5000
5100
5200
6000

7

6

1

_ 3

10
a

3

1

7 2

2

1

3

5

FOUR
UNKNOWN

5

2

NOT A _
DROP

1

56
3

2

a-

2

1

1

BASC = 100,

o**
1,/

IIMMININ MI 111 MI MI MN OM II1
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ATTACHMENT E-6

SPSS DISCRIMINANT ANALY5IS OUTPUT'

E -97

4



0

,

I

1

,

It

C

C

C

4

4

,

,

23 JUI 82 11.05.14.

. .

PAGt.

. '

.

N

%

V

1'

)

.

1

A

.

COMPUTATION CENTER .

UNIVERSITY OF-TEXAS AT AUSTIN
.. ..

SPSt STATISTICAL PACKAGE FOR THE SOCIAL SCIEA-CES l..0

CDC 6000/CYBER 10 VERnION 8.0 INSTALLED 21 AUGUST 80.

PAGeSI2E EJECT
RUN NAMt WHICH ARE THE DROPOUTS ANC WHICH ARE THE STAYINS?' .

VARIABLE LIST SEX.ETHNICOCH/81GRAOE18GRACIET9.GRA0E80.GRADE811LEPOESEG.
*

.

SPED0REA0/7,MATHITIREAC781MATH181
REA0801MATH80,REA081,MATH81,GPAY10GPA18,6PA11.
GPA8DIGPA81,CRE0171CRED71CREDT9ICRE0801CPED81.05417.
054 78.0OSA79005A8010SA81.CROP

INPUT MEDIUM DISK '

N OF CASES UNK404W
INPUT FORMAT AT4112F1.111T471F3.0,T560A21T991A2/T22,A2,T65.42.T9913F1.09

,-,..... T102.F3.1.71119F3.0/T10.1F3.00.25.F.3.011841F3.01
T90.F3.0/T10,2F3.0,T56,5F4.21116.5F3.11T101.5F2.0.Ti 11.F1.01

ACCORDING TO YOUR INPUT FORMAT, VAR/ABLES ARE TO HE READ AS F1LLOAS

_ _ _________

,

_

1.0
OD

VARIABLE FORMAT RECORO COLUMNS_ . .... __ . _ __. . _ _ .....

SE X F 1 0 1 41... 41
. . -

tiiiille----i i. 6 1 42' 42
SCH18 F 3. 0 I 4I. 49

.

GRADE78 A 2 1 56 57

GRADEF9 A 2 1 99 log
GRAOEso A 2 e2 22 23

GRADE81 A '2 2 65 66 ,

LEP F 1. 0 2 99 99

DESEG F 1. 0 2 100 100

t,

SPED F 1. 0 2 101 101
REM071, F 3. 0 2 102 104
MATH77. F J. 6 2 lir 10

100 3READ78 F 3. r 12
_

MATHIS F 3. 0 3 25 21

% o-. :..

hl 11

croit

h. --.1" I
-.., 0 ,s..

.....

Ph M

1-. c-4
Cm 1----"--tri

,.

.

.

.

.. .
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WHICH ARE THE DRIPOUTS AND WHICH ARE THE STAY...INS? 23 JUN 02 11.35.14. PA4::

ACCORDING TO YOUR INPUT FORMAT, VARIAeLES ARE TO HE READ AS F4LL04S'

VARIABLE FORMAT RECORD C1LUMNS
,

READ80 F 3. 0 3 84... 86

MATH80 f 3. 0 3 90... 92

REAOBI .F 3. 0 4 10.* 12

M.1.41 F 3. 0 4. 13' 15

GPAYI F 4. 2 4 56. 59

GPA78 F 4. 2 i .so- 63

GPAJ0 F 4. 2 4 64.* 61

GPABO F 4. 2 4 60. rt

GPA81. F 4. 2 4 12-.. 75

CRPTT _F 3. 0 4 1:6- le
CREDY8 F 3. 0 4 79.* MI

CRE019 F 3 0 .4 0?...! kA

CRED80 .4 3. 0 4 89. 87

CRE081 F 3. 0 4 88- 90

OSAI7 F 2. 0 4 101- 102
OSA78 F R. 0 '1 103' 101
OSAT9 F 2. 0 4 109. 106
OSABO F i _107' 100
05A84

22: 0
4. 109*. 110 ..

DROP F 1. 0 4 111- 111

01THE INPUT FORMAT PROVIDES FOR 34 VARIABLES. 34 WILL BE READ.
_ -

PROVICES FOR 4 RECOROS (kARCS*) PER CASE.
MDA ./1AXIMLM OF 119 *COLUMNS& ARE USED ON A RECORD.

_

RECODE GRADE78,GRADE80(11=1)(121=2)(I3=3)(041:4)
(f5.=5)(6&=6)(67':7)(480)(191=9)(°1("=10)011'=11)(112e=12)
(11GR':13)(630=0)/
DROP(BLANK:5)(1=6)

COMPUTE BLACK=Oj
COMPUTE HIS0=0
-COMPUTE OTNER=0
IF (ETHNIC EO 2) BLACK=1
IF (ETHNIC Er) 4) HISP=1
IF (ETHNIC CO 1 )R EO 3 CR E0 OTHEB:1

'IF (SCH18 GT 10) AGE:1
IF (SCH78 EO 10 OR SCH7R LT 10) AGE=2
VALUE LABELS ORM' (0)TRANSFER (1)DROPOUT (2)OTHER (3)LANIER (4)U4KNONIN

(9) STAY..IN
MISSING VALUES SEK,ETHNIC,SC4I78(BLANK)/READ77,MATHT71.

GPAT1(0,BLANK)
COMPUTE SET=1
IF (UNIFORM(I) GT .40)SET=2
DISCRIMINANT GROUPS:DROP(9,6)/

VARIABLES=SEXOLACK,HISP,OTHER,AGE0GPA77,05411/
SELECT=SET(1)
ANALYSIS=SEXIBLACKII4TSP,CIHER,W0PA1TIOSAf11

YARIA7ILES
.METHOD:MINRESTO,

SINCE ANALYSIS= YAS OMXITEU FOR THE FIRST ANALYSIS, ALL
ON THE VARIABLES= LIST WILL BE ENTERED AT LEVEL1..

OPTI3NS 'clv,11,14
STATISTICS I120,415.6

2

IN1.

41,

3



WHICH ARE IHE ORCPOUTS AND Wfq-CH ARE THE STAYIN)S7

00101500 CM REOURCO FOR DISCRIMINANT ANALYSIS -

00101500 CM REOUIREC,FOR DISCRIMINANT CLASSIFICATION

OPIION - 5
PRINT CLASSIFICATION RESULTS TABLE

OPTION - 7

23 JU4 82 11.45.14. P4i 3

PRINT A S NGLE PLOT OF CASES

OWN
PRINT UNGIANDARDIZED DISCRIMINANT FUNCTUIN COEFFICIENTS

OFTION -14
USE INUTirtoun GROUP COVARIANCE MATRICES FOR CLASSIFICATION

ENO dF Flit OK FILE LEAVERS
AFIER REA0/4G 4829 CASES FROM SUBFILE NONAME

tt

41P

1 41

4Ir

.6

-0

C) 1-3
O 1-3

4;
1-4
0
O P

fD

tri P
'0 I

ow ow ow um ow ow tim =I am um as ow
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WHICH ARE THE ORDPOUTS ANA WHICH ARE THE STAY...INS? .

FILE ItChA0E. (CREATION DATE = 23 JUN 82) '
,

.

- .t

. 23 JUq 82
..._.

a.
.

11.05.11.

.

. .

_

Pkii-..
,

,

.

MI II P I IR -
.

.
.

q

,

.

.. .. _ . oiscIeIN.AnT
'0'4 GROUPS DEFINEC BY DROP

.
1

ANALYSIS ,

,

e
_ _ __._ co

I-1 .

4,

4829 (UNWEIGHTED1 CASES 4ERE PROCESSED.
3546 OF_THEg YERT OckuoTo FROM THE A4NALYSIS. 0

'594.HAD MISSING OR OUTOF..R ANGE GROUP COOES.
AT LEAIT ONE MISSINA.DIScRI414ATING..4ARIARLE..

jii HAD BOTH. .. 0
,

.

1881 JERE EXCLUDED BY 7HE SELECT= WARTAALE.

1

.......

.

.

,

-...%

.

.

6

-
.

.

,,,,,1283 TUNWEIGHTECk CASES 4111 OE USED IN THE ANALYSTS.

NUMBER OF CASES BY GROUP :

AUMBER OF CASES
CROP UNWEIGHTED hEIGHTED 1ABEL

1111 1411.0 STAY-IN
iT2 . 112.0

,

_.. ..

.

.

TOTAL 1283 .
I283.0

rj
r.
_a ,

D
-1 GROUP MEANS .

.

,

DROP SEX BLACK HISP OTHER

.,

5 1.92529 .1E632 .22862 .98506_________ .... _____ __. ..

6 196512 .19T67 .40c98 .39519

AM_

_10721?._
1.68615

GPAI!

.3121!/25.
16.91.4/7.-

.41A7Y___

.219822.
.55231

.

----TOTAL 1.93063 .18784 .25253 .559(3

GROUP STANDARD DEVIATIONS

1.84,23 83.11,04

,

.2463.)

.--. :OH
rt at

. .

DROP . SEX' PLACK HISP. OTHER

.99165 .38954 .42013 .49293

1.00231 . .39941 .49270 .49015

Air_7.
1,33411
.46545

,r A 7

o 595T1.. .

6.60545

___J.i.A/1

.. 01140
1.37762

6
0 N-m z
. .

tzi

''CI I,

-Torit w99798 .380,4' 41463 49663

.

.

_

.3599J

.

7.35073 .19344Q.

0
,

(.1 -,

, 0

0
I-h-

Hal..,

. ,

0 t.,.', i
,-..,

,

..

.

.
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WHICH ARE THE DRCPOUTS ANO WHICH ARE THE STAT-IW31

POOLED WITHIN-GRCUPS CoVARIANCE,MATRIX WITH

-SEX BLACK IMP

23 JIPI

(.1.2R1 DEGREES OF FREEDOM

CTHER ACJE

11.15.14. PA0 5

;PAY? OSA7/

SEX
BLACK
HISP
OTHER.
AGE.

.99E5574
-.9E40521E-02
.26E7883E-02
-.6112638E-02
.32402E1E-01

1527799
-.4774562E-01
.1050ii3

-.2409106E-01°
-.,1106494
.9917E04E7p1

.1851563
-.13761O1
-.1448775E-11

.2426450

.385848I1-01 .056021
--GPM

OSATI
1.320469

756885E-01
-.6013510N
-.1654055E-01

1.4/4999
-.82E3550E-11

.8383954
-.81130211-01

49.1105/
r.2.119543 .1959155

-1150.01E074-ITHIN-GROUPS COAELATION MATRIX

SEX BLACK HISP ATHFR AGE GPATT 051111r

SEX 1.00000
---OLACK -.02411 1.00000

4 HISP .00621 -.28312 1.00000

I OTHER .014141 ..7.54552 -.64888 1.00000
F4 AGE .09159 -.11395 -.09495 .22102 1.00000

'13 Gpim .15016 -.30638 -.21517 .43110 .34106 1.00000

OSA/1 .28441 -.04306 -.18804 -.25660 -.32636 1.01U1;

CORRELATIONS WHICH CANNOT BE COMPUTED ARE PRINTED AS 99.01i

4

--41ERS LAMBDA
4 dr, WITH 1 AND

(L-STATISTIC) AED LNIVARIATE
1281 DEGREES OF FREEDOM

F-RATIO

VARIABLE WILKS LAMBOA SIGNIF;CANCE

4

SEX .99982 .2370 .62E5

BLACK .99990 .1257 .1230

HISO 16644 25.56- .0000

OTHER .98305 22.09 0000

AGE .96892 41.09 .1000

GPA7/ .88969 158.8 .0000

TISA77 .18238 23.31 .0000

-1111 MS MN NM IIIIII MN MO NM- NM MI MN NM II11 NM MIL



/I NM I= MO NM MI MI MEIN .111

WHICH ARE THE ORCPOUTS ANO WHICH ARE THE STAY..IN31

FILE hONAME (CREATION DATE = 23 JUN 82)

23 JUN 92 14.05.11. PAliE

NMI

ON GROUPS CEFINED BY DROP

OISCRININA,11. ANALYSI 3

ANALYSIS MAO:3ER 1

STEPVISE VARIABLE SELECTION -

SELECTION RULE... MINIMIZE SUM OF UNEXPLAINED
VARIATIONS (RESIDUAL VARIANCE)

MAXIMUM NUMBER OF STEPS gig. Pt
MINIMUM TOLERANCE LEVEL...., 00100
MINIMUM F TC ENTER g.coqg

PAXIMUM.F TE REMOVE 1.0000

CANONICAL DISCRIMINANT FUNCTIONS

MAXIMUM NUMBER OF FUNCTIONS
MINIMUM CUMLLATIVE PERCENT OF VARIANCE 100.00

'MAXIMUM SIGNIFICANCE a MILKS LAMBDA 1.0900

1-4 PRIOR PRCBABILITY fOR EACH GROUP IS .90000

VARIABLES NOT iN THE ANALYSIS ATER STEP

MINIMUM

VARIABLE TOLERANCE
..

_
TOLERANCE F TO ENTER RESIDUAL VARIANCE

SEX 1.0000100 1.0000001 .2310

BLACK 1.0000000 1.0000000 .1251

HISP 1.0000000 1.0000000 25.5608 .55986

OTHER 1.0000000: 1.0000000 22.0914 .96425

AGE 1.0000000 1.0000000. 41.0865 045'0
GOA/7
OSA11

iaddopoo
1.0000000

1.0000000
1.(motioo

158.8218
23.3120

.4895!

.96225

0
1-3

1-3

H.
0
0
fD ZH

C11

al
1

ON
Og



WHICH ARE THE ORCPCUTS AND WHICH ARE THE STAYINS? 23 4UN 412 11.35.14. PA4r:

AT STEP To GPM WAS INCLUDED IN THE ANALYSIS.

DEGREES DF FREED°M SIGNIF. BETJEEN GROUPS

TiarKs -1-013DA .8896934 1 1 1281.0

. EQUIVALEhT F 15e.e218 1 1281.0 .0000

RESIDUAL VARIANCE .1,895251.

VARIABLES IN THE ANALYSIS AFTER ST:P

VARIABLE TOLERANCE F TO REMOVE RESIDUAL VARIANCE

GPAT1 1.0000000 158.8218

VARIABLE

VARfAHLES NOT IN THE ANALYSIS AFTER STEP

1

MINIMUM
TOLERANCE TOLERANCE F TO ENTER RESIDUAL VARIANCE

trT
S E X .9636325 .9636425 _7..1062 .1fi056

BLACK ..906i29g .9061296 12.0639 .1Y556

1-1 HISP .9534414 .9534418 5.0902 .1835e
_

OTHER ' 8i36318 .8136318 .5989

AGE .8836190 .8836190 4.4861 .78428
.4534815 .5179

4

4

F STATISTICS AND SIGNIFICANCES BETWEEN PAIRS OF GROUPS AFTER STEP

EACH F STATISTIC HAS 1 AND 1281.0 DEGREES OF FREEDOM.

GROUP

GROUP
STAY.,IA

6 158.82

mg. MEM I111 NMI OM MO IS 1111
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WHICH ARE THE DREPOUTS AND WHICH ARE THE STAYIN.5t 23 JU1 82 11.15.14. PA1C

AT STEP 2HLACK 4A5 INCLIAE0 IN-THE ANALYSIS.

DEGREES OF FREEDI" STGAIF. BETWFfN GIMPS\
WILKS LAMBDA .8813865 2 1 1201.0

v -EQUIVALEAT F 86.12870 2 121'0.0 0000

RESIDUAL VARIANCE .775577!

VARIABLE

BLACK
GPA/7

00

--4
La

VARIABLES IN THE ANALYSIS AFTER ITCp 2

TOLERANCE

.9061296

.9061296

F TO REMOVE_ RESIDUAL WAlIANCE

12.0639
1/2.1149

VARIABLES NCI IN THE ANALYSIS AFTE1 STEP 2

MIAIMIH
VARIABLE TOLERANCE TOLERANCE F TO ENTEP R-SIOUAL VARIANCE

121
1 . _

1-..a SEX .9623776 .8125115 8.3435
C) HISP .8183199. 1771698 1.0384

OTHER .6251591 . 6251597 1.0384
AGE .8183547 .8207384 C 5.6714
OSA17 .8559554 .8438644 2.1176

.76612

./743,

. 17439

. 76912 ,

.17316

F STATISTICS AND SIGNIFICANCES BETWEEN PAIRS CIF GROUPS AFTER STEP
EACH F STATISTIC .fAS 2 AND 1280.0 OEGRFES CT FlEEDCM.

GROUP 5

STAY-.IN
GROUP

6 86.129
.0000

3 0
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wHICR.ANE THE DRuPOUTS AND wHICH AOL THE STAY*1,,?

'IN

2.1 Jo, 11, ',.14. P A , I 9

.

...

it

/

,

'

i .

/

AI II di a di 4 Ar.11, Al 6 4 dr 4 ft a 4444444
.1

.

AT STEP I. SEX AS INCLUDED IN THE ANALYSIS.

.. DEGREES OF FREE0a4 SIGNIF. OtT4CEN

4444444 .. 66666666666

GROUPS

C

.

.

WELia--C&ODA .8756740. 3 1 1281.0
- 3 42!9.0 .0000_EQUIVALENT f _

60.52973
,

_

RESIDUAL VARIANCE .166E115

_ ________
,

.

.

.

:"

t.A.)

--,---- VARIABLES IN THE ANALYSIS AFTER STEP 3

VARIABLE TOLERANCE F 7C REMOVE RESIDUAL VARIANCE

SEX .9623716 8.3435

_

.

--BIACK 79-8-4-4-496 12.7000
GPATT .8725115 181.1657

VARIABLES NOT IN THE ANA-LYS/S AFTER STEP 3

_____ __ ______

MINIMUM
VARIABLE ' TOLERANCE TOLERANCE F TO ENTER RESIDUAL VARIANCE
_

HISP.. 8145923 7730181 .6147
.

OTHER ;6222663 6222E6 '
.1 ;6747

AGE .8114730 .7958058 6.0836 .75932
.

.

M-
I 6S-Ar1 .8540386 .81821/4 2.5213 .76329

Cf.

cn

F STATISTICS ANO SIGNIFKANCES BETVEEN PAIRS OF GROUPS AFTER'STEP
EACH F STATISTIC HAS -3 ANO 1219.0.0EGREES OF FREEDOM.

.

'

_________

.

.GROUP .

-.' STAY111

080UP

6 60.530

,

_ _

0000 ,

.

.

.

.

e--.,

0 I-3

0 .
rP

0
A

,

.

3
.. '14

.0 1

gt, CT

M.

.
.

' .
____ __

.

.

. _.

_ __

.

kr3

O

171
aN
,...

.

a

.
-.
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WHICH ARE THE ORCAUTS AND WHICH ARE THE S'T41.IlST
. 23 JIlq

. ,

.

.

10

-.

.

. _ ..
...

. . .

AT STEP 4, AGE WAS INCLUDED IN THE ANALY$15. _ _

.

DEGREES OF FREEDOM sIGnIF. HEywrFN GRouPs

0

,

.

_ ,

.

..

.

.

,,e. . *

.

.

.

03-
I-.
. --

sj
(.4

WILKs 'Joon , .8115253 4 1 1281.0 .

EQUIVALENT F , 47.09864 4 r 1218". .0000
t

RESIDUAL VARIANCE .7593210 .

.

.

VARIABLES IN THE ANALYSIS AFTER STTP 4
, .

a

VARIABLE TOLERANCE - F TO REMOVE _RESTA:41AL YAROUICE' _

SEX .96/4115 8.11499 ,

0

. - ,

c

BLACK .8993384 13.91333
.

;AGE .8174130 6.0836
'WAIT 1958058 .140.9509 1

.

a

VARIABLES NOT IN THE ANALYSIS AFTFR STEP 4 .

- .;"

,
-

trl
i

C3sj

,

e .

MINIMUM
VARIABLE TOLERANCE TOLERAKCE F TO EaTER NES/OUAL VARIANCE

6

HISP .ellt429 .1194636 .4554
OTHER .6200891 .6200891 .4554

..

--

.

.

OSA/7 .834822'9 7640233 1.5090 15161 ,
-

. a ..

F STATISTICS AND SIGNIFICANCES BETWEE4 PAIRS OF gR4UPS AFTER STEP 4

EACH F STATISTIC HAS 4 AND 1218.0 DEGREES qF FRFEDOP.

.

,

,'

..

-, ,
:

.

GROUP 5 ,

- STAYIN ,rt -

GROUP .

4 ,

6 4/.099

'

r 4".
iC1
0 #-3
0

.0000
. . .

. .

. 2. 4
..
.
tii

.,3 1

ch
09
M

_

r-

a

7

4
,I.

.

,

..

0

. .

. 7

.

.

r.;

.. _

3

.

5.); 0

.

.

I--,
Q
0
iii. ...._
I-.
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s..../

_

, 3 t.) ;)
..

0
. .

.
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JU1 82 11,0'.14.
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.

PAGF:

.

11

.

_

-

._ ..

v .

,

.

,

'

,

1
,

AT STEP 5, OSA/7 4AS INCLUDED IN THE ANALYsIst.

DEGREES OF FREEDOM SIGNIF. RETwEE4
0
GROUps

,

_

tik

Co
I-,

u.)

ZTERS LANROA sOTO nir--- 5. 1 1281.0
EQUIVALENT F 31.9.573 5 1271.0 .0000

,

RESIDUAL VARIANCE .1516446

liAATIBLcs IN THE ANALYSIS:AFTER STEP 5

VARIABLE TOLLRANCE F TO REM,VE RESIDUAL VARIANCE
.,

SEX .9596300 1.0331

_.Q.,

.

gERK ----;1644104 15.2702
AGE .8577301 5.0657
GPA11 .1640253 121.9394 .

05.11/1 .8348228 1.5090
_

k

.

VARIABLES NOT IN THE ANALYSIS AFIFER STEP
..

3 VARIAtiLE TOLENANCt. TOLERANCE F TO ENTE-4 RESIDUAL VARIANCE _____
oo

HISP .8080978 .6815315 .5551

________

OTHER .61e0691 .6180691 .5551

F sTAtisties AND SIGNIFICANCES BETWEEN pAIRS OF GRoUpS AFTER STEP
EACH F STATISTIC HAs 5 ANO 1277.0 DEGREES OF FREEDOM.

. .

,.. S

GROUP 5 .

STAT-4A
GROUP

6 37.96

.
.

i..s.

9 1

.0000

F LEVEL OR TOLERANCE OR WIN INSUFFICIENT FOR FURTHER COMPLTATION.

.

_

0
0
m
0.

..

tzi

-0-01-
00

I,
i-4

o

s....0 ..1 A:

.

j)

..,

.

0..

. 111.

1,
cn .

....,

1.1IIIIII OM Mil . , I
-
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VHICH ARE THE DREPOUTs AND WHICH ARE THE STAY-INS/ 23 JUl 82 11.05.14. PAGE 12

SUMMAR/ TABLE

ACTION VARS., MKS
STEP ENTERED REMOVED IN LAMBDA SIG,

1 GRA17
2 BLACK
3 sEX
4 AGE
5 OSA77

RESIDUAL
,VARIANCE LAUEL

1 889673 .0000 .78953
2 .881386 .0000 .77558

'3 .815674 _.QQqg 276612
4 .811525 .0000 .75932
5 .810497 .0000 .15764

PERCENT oF
FUNCTION EIGENVALUE VARIANCE

CANONICAL DISCRIMINANT FUNCTIoNS

CUMULATIVE CANONICAL - AFTER
PERCENT CORRELATION - FUNCTION MILKS LAMBDA CHI-Si/OARED O.F. SItiNICA10E

0 0704961 171.32 5 a

1& .14817 100.00 ioo.00 .35'24651 - -

. MARKS THE 1 FUNCTIoNTS1 To BE USED IN THE REm4ININO_ANALTSIs.

STANDARDIZED CAACNICAL DISCRIMINANT FuNCTIoN COEFFICIENTS

fuNCr. 1

SEx .23774
BLAcK .!.32490
AGE
GOAT/
OSA?? .10449

UNSTANDARDIZED CANONICAL Discp;miNNT FOCTION CiEFFICIENTS

FUNc 1

SEX .2381488.
BLACK -.8312138
AGE 7.5321712
40Art -;1583118
OSA/7 1111185
/CONSTANT) 12.14663

r-

tr1

I

a%

CANCNICAL DISCRIMINANT FUNCTIONS IVALUATEO AT GRrUp MEANS (GPCUP CENTRO/OS)
_

GROUP FUNC 1 314-

0

H

5 -.15164
6 97951



WHICH ARE THE ORRPOUTS ANO WHICH ARE THE STAYINS/ 23 JU1 82 11.1)5.146 PA1r. 13

TEST OF EQUALITY Of COVARIANCE OF THE CANONICAL DISCRIMIPANT FUNCTIONS'

THE RAfiKS ANO NATURAL LOGS OF DETERMINANTS fRINTEWARE THOSE OF_THF _volup
cowAlkiANtE MATRiCs OF THE CANCNiCAL OISCRIMINANT FUNiTIONS.

GROUP LABEL .RANK LOG OETERPINANT

S-S1AVIii 1 ..01147t
1 .0k1,49.

POOLie WITHINGROUPS COVARIANCE
MATRIX (AN IDENTITY MATRIX) 1 0

DOX'S M
;51011

APPROXIMATE F DEGREES OF Fitqoql _SIGNIFICRNC(_
.51883 1, Y58010.1 *4115
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WHICH ARE THE DROPOUTS AND WHICH ARE THE STAY-INS/

SYMBOLS LSED IN PLOTS

SYMBOL GRCUP LABEL

1 5 STAY-IN
2 6

ALL UNGROUPED CASES

-3

23 JUN 82 11.05.14. 'PAU('

ALL-GROUPS STACKED 11ISTO4RAN -

-- CANONICAL DLSCR/m/AANT FUNCTI9H 1 --

t t .

t 2 771_1 1 1_1
7.1 11 tt? t 1 1127 .

17172172211172 2127? .

111.111?111t1t1l1212? 7 .

...1311111111112121212M -

111111111111111111112?2t?
T111111111111111111111121t1 ..

111111111111111111111111122fli .

21i111111111111111111/111121772?
211,11111111111111111111111111222222
744111111111111111111111111111111211_7271 .

1111111111111111111111111111111111111211221 17? 2 .

1111111111111111111411411111111111/11111111121211212 2 2

10'
-2 -1 0 1 2

GRONP.CENTROIDS 2

CLASSIFICATION RESULTS-FOR CASES .SELECTED FOR USE IN THE PAALISIS -

NO. OF PREDInED GROUP PEMBERSHIP
ACTUAL SRoUP CASES 5 6

GROUP: 5 1111 817 294
STAY-IN 73.5 26.5

i GROUP 6 172 51 121
29.7 70+0

UNGROUPED CASES 244 128 116
52.5 47.5

3

PEACENT OF GROUPED CASES CORRECTLY CLASSIFIED - 73.11

5

3 lb

F4
4,

Ch
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WHICH ARE THE DRIPOUTS AND WHICH ARE THE STAYIN7 23 JO; '. 1.1.9').14 PAi..- 15
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c 1

'TLASSIFICATION RESULTS FOR CASES NOT SELECTED FOR USE IN THE P.AILYSIS __

00
I-'

NO. PREDICTED GROUP MEMRERSH-IP
ACTUAL GROUP CA.., . 5 6

,.

'

ON CuP' 5 1641 i 1198 443 .

STAYIN
.

73.0 27.0

GROUP 6 244 13 111

/ 29.9 70.1

DNGROUPEC CASES 350 174 116
49.7 50.3

- -

.,.*

PERCENT oF GROUPE() CASES CORRECTLY CLASSIFIED , 12.63 .

...
.

_ _ - -

CLASSIFICATION PROCESSING SUMMARY
0

-

4O29 CASES WERE PROCESSED.

r,..

° 1061 CASES HAD AT LEAST ONE MISSING DISCRIMINATING VAP/ABLE.
3762 CASES MERE USED FOR PRINTED r'UTPUT. - -- -

-
t21

-

1 CPU TIME REOUIREC.. 16.1170 SECOND!' --,-
. .

E " .

. ! FINISH
! ,

1 TOTAL OPL TIME USED... 16.4I70 SEOONOS
I

- ,..

RUN COMPLETED
t

-
.,

NUMBER Of CONTROL CARVS READ 38
.*-.. 0).

Id i p fiElt cf ERRORS UTEU

-

ED a
ci H
0 H

S re.

IA
.

- 0 . ..
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qg I

319 . . 320 .
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FREQUENCIES DATA ON DISCRIMINANT VARIABLES FOR STAY-INS AND DROPOUTS
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ACCOROING TO, 11 JUR IIPLIT r /WIATI VARI ABLES ART TO "' PL.,0 45 F ILL43
- -

VARIABLE FOR VAT 4C-I°11 C11,1199'3

10°12 F 5, 3
2 --69 13
2 4'3- 49

I lLs11 ,, F !-) . 1

IFP F 1. 2 99.... 59
_F _1. _1_ 2.____MfL1 a

SP'....0 .F 1 . 1 2 In-= 111
41-437? ,f 'II ) 2 _n2ili .

MATH? I F 3. 0 -. 2 117- 119
PLAt1 /4 F 3. 0 3 1,1- 12
11ATH /8 F I. 1 3 25-. 21
REA1/..;_ F 3. 0

F 1. 0
3

1 91- °2
Pt A1)81_ . _ ..F._

11)
,..

2 4
1* / _ _ 4

"tA1H111 F 3. 0 "--13-. It.
(i13/417 F 4. 2 5(,- 9

00

Et

liPA /8 F 4. 2 4 1.1)-. 61
GPA /9 F 4. ? 4 6 11- .0
GPA'11 F 4. 2 4 69 71
4PAH1 FA. 2 4 72-. 75
CRE111 0 3. B 8 lf.o.' 14
C0(:D10 F 3. 0 4 79- P1
CPT.L)/9 F 3, 0 4 82- 134

C°E0°1 F . 0 4 RC- 0-... _ _ _. ...___

CSt 031 i. i. a 4 ns- 03

01A7/ f
OSA r8 F 2. 1 2 l'11 114
-1SA19 'F 2.. '0 4 115- lg.:,

F 2., 0 4 1,71-. IOR
. 21`,.A01 F 2. 1 _ 1,9

nRor . F 1. 1 4 111-= 111

IFB: INPL T F0RMAT PR0VI-0 b FOR )1 V ARIA10.r.S 41. vILL BrRLsD.
IT PROldICI f: F IR 4 PC.C1ROS 1CAP Osi / PER CA57.
A 0.AM IMLN IF 119 ICOLI.BiNS AR= LI3T:0 IN A C110.

t

RC.)UF 5RA-0::"t9E°41-.1 L14-=1/11-24:12)(1317-3/114=41
ii5.7..41.1.6/=511.!7'71/111!=!?It.)°=1.61:/=1))11/10=1111.11.21=12/.
11091=13 /1 13141/
071P(111, A NK=`11 L1=i

V1P1111.7 BLACK =
COMPt.IT':
Cf0IPUTE,
IF 710(TC _FO _21 111.A.C4=1.

`-TH IIC Ell 4 1 HI iP=1
It (1-T4"T(2 El) 1 1.1 .7.1 f ')) 11.1-B 7.=1
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2 1
.03.-
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0) *".1

OQlt

IF (aCtif1 il i,I) A ;7=1 0
IF ( -,CI-11.1 1 '. .1 ;(7.47s tr io t. ;L .:-; _tt
vALU LA9..1.; 11,, ( ')11A isr- ( ! )00.*Pol T 4 '.'1 Air' (l )1 el I: .% ( 4 0 i , " K 1 ) .

() 1T41,7;!! CD
....,

WALli:, .-149.-r4'!!Cor!.C-17:11.114' KW! 107/11&'.111.
i;P 4 1 ' ( . I. A"K)
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STAY-.INS

AL-10 (ERJAY-i0V OiiE = 14 JUL 62)

X

1 4 '4UL PA.,

RELATIV. ADd1STr-6 CUM
AM1ALUTF. FPr0 FP7() FR.0

COCE FRF0 (PCT) (PCTI (PCT)

1 1146

, --

3 16:14
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'1.01,4M, .(C4 171 '1 M1TV = 14 JUL .01
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COW

1
( 1146)

_

4t..A.11

IDE
KLIk1(:AS
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1155 MIS3ING CASF-3 C

330
331

10,



;TATINS.

l'..CNAPE (CciFATI )/ DATE = 14 JUL )

114% P:.

'14 JUL 11 14.12.53. P A

CO

bLACK

CATLiciuRY LAHF.L

,
PfLAT1VC AlJt!ITZ0 CUM

ADS)LVTE FRrg FRED El( 0
'GIDE Pqr0 (PCT) (PCT) (PCT)_ .

U 2)94 83.2 1,3.2 83.7?

1 565 -16.8 47no
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ATTACHMENT E-8

CROSSTABS DATA:

1) REASON FOR DROPPING BY DROPOUT STATUS

2) ETHNICITY BY DROP'STATUS BY AGE BY SEX

3) ETHNICITY BY DROP STATUS BY LEP STATUS



COMPUTATION CENTER
..UNIVERSITY.9F_TEXAS AT AUSTIN

18 JU1 l2 12.35.29. PAGE I

SPSS STATISTICiC PACKAGE FOR THE SOCIAL SCIENCES

. CDC 6000/CYBER 70 VERSION 8.0 INSTALLED 27 AUGUST 80

::::::::
RUN NAME

LIST

INPUT rEolum
N OF CASES
INPUT FORMAT

EJECT
WHO DROPPED OUT 7
IEX.ETHCIgt4CHT8IGRACIE/8AP[AS78.11CH7911BADE/WEAS79L0CH80,

'GRADE800EAS80.SCH81.6RADE81,REAS81e1EP.OES(GoDRDP
DISK
UNKNO4N
(741,2f1.00471F3.00T56,A20581F2.01490,f3.01T941A21
T101.F2.0/T13.F3.00T22.A2.T24.T10102.01T55.F3.)065.A2.T671F2.0
.T9212F1.0/1T/11of1.0)

.1k

ACCOROING TO YOUR INPUT FORMAT, VARIABLES ARE TO eE READ AS.FOLLO4S,

_

VARIABLE FORMAT RECORD COLUMNS.

SEX f 1. 0 1 41 41
rri ETHNIC. f I. 0 1 42... 42
1

11,
tCH78 ' 0 3. 0 I 47... 49

D11110E18 A 2 1 56 57

REAS18 F 2. ti 1 58... 59
SCH79 F 3. 0 1 90 92

.GRADE79 A 2 1 19 100
REAM f 2. 0 I, 1.01 102
scked F 3. 0 ,2 137 15

GRADE80 A. 2 2 '0 22 23

AEAt80 F 2. 0 2 101 102
SCH81 F 3a 0 2 55 57

4RADE81 A 2 2 65... 66

REAS81 F 2. 0 2 67 68
LEO F io 0 2 99 99

DESEG .F 1. 0 2 100 100
DROP F /. 0 4 III... III

1.7

Fri HH
D>

THf INPUT FORMAT PROVIOES FOR 11 VARIABLES. 17 AILL BE READ.
II PROVIDES FOR 4 RECORDS (oCARDS.) PER CASE.
A MAXIMLM OF 111 COLUMNS6. ARE USED ON A RECORO.

BECODE GRADEMIGRADE79.GRA0E801GPADE81(gI'=1)('2=21( *31=30(141=4)

(D R-
H
0.

1 M

tx1

. 403

a

4 4

NM MN maw um a. wim



I= NM INN INV ,11111 I=
ry

4110 DROPPED OUT I 18 JUN 112 . 12.35.29. PAGE 2'

/1) (05#=5/(140=6/(0/11=7)(#84=8)(4198=9)11101=10)(0110=11)(1126=12)
('GRII=11/(412=0/
OROP(8LANK=5)

ALPE LABELS OW (0)TRANSFER (1)!)RCPOUT (2)0THER (3)LANIER (4)UNKNO4N
(5) StAYmIN

:MISSING VALUES SEK,ETHNIC(BLANK)/GRADEVO.GRAOE190GRADEDO,GRA0E81(0.01ANK)
e SCHYRISCH19.SCH80,SCH81(0.BLANK)

REAS70.REASY9.REAS10,REAS81(01PLAN)/LEF,DESEG(8tANK)
CROSSTABS VAR/A6LES=REASYRIREAS1,REASSOIREAS81(0e3Y1DROP(0.5)

GRADE18,GRADE,91GRADEROIGRADE81(0.13)ETHHIC(1051LEP1012)
OESEO(0,1)SCH18liCHT11,SCH80.SCH81(012001,
TABLES=REASYS.REASF9,REASSOIREAS81 BY DROP/GRADE/8.GRA0E191
dkA0E801GRA0E81 BY'OROP BY ETHNIC/ETHNIC BY DROP By LEO/
ETHNIC BY OROP BY OESEG/SCHI8ISCHT9,SCH80,SCH81 RY OROP/,

OPTIONS
STATISIICS 214,5

OPTION Y IGNORED (ILLEGAL NHEN BLANKS DECLARED AS MISSING VALUES)
SUGGEtT RECGDING BLANKS OROER TO USE OPTION

00061400 CM NEE0E0 FOP CROSSTABS

,ENC OF FILE opi FILE LEAVERS
TATTEIFKUAIIINr71A-i9 CAat-fROM SUBFILE NONAME

*
== NARKING == NOR=INIECER VALUES POCNO IN FOLLOWING VARIABLES

HAVE BEiN TRUNCATED TO INTEGERS e.
(NOTE AISSINC-NALUE totEN OCCURS BEFORE TRUNCATION, NOT AFTERI

e

GRA1IE74---ORA0E80 GRADE81

400
406



vho DROPPED OUT /

OLE NONARE (CREATION DATE = 18 JUN 82)

,REASTO

DROP
COUkT I

ROW PCT !TRANSFER DROFOUT
COL PG! I

-1-TOT FCT I I

REAM. I 1
4 ,

i I i2i I 16
I 43.1 I ::::
I 64.2 I

(

I 1.1)./ 1 11.7
I I

I 29. I 58,
i- 14.3 1 28.6
I 15.3 I 29.4

t I 4.5 I ,8.9
I I _t i I I 8

, 1 8.3 I 6,6./.
I .5 I 4.1

I
121 I .2 I 1.2
I I I

..4.-A

Ln I 1 I 0 ,
CO I 2160 I 0

1 o-
I _ 2 I 0
I I

8 I 0 I 1
..,.. I 0 I 100.0

I- o 1 .,

I 0 I .2...
1 1

1 I 1 I o
t 25.0 I 0

...

I .5 I 0
I .i I o
I

10 i J 1 2
I 42.9 I 28.6
I 1.6 I 1.0,
I .5 ! .3

.1 I

1? 1 0 / 9I 0 I o
I 0 I 0

I 0 I 0-

toLhmh 190 111
.

'TOTAL 29.2 30.3
(CONTINUED)

18 JUN 82 12.35.29.. PAGE 3

OTHER

1I 21 3 I 4 1 5 I

1 . 1 . 1 1
3 I 21 I 15 I 36 I 217I

1

/ Ill I. 9.7 1 5.4 I 1299 1 42.9
21.3 I 42.2 I 41.1 I 23.5 I

I .5 I 4.1 I 2.3 I 5.5 I

I I I I ,, .4
I 2 I 18 I 13 I 83 I

I 1:0 I

203
8.9 I 6.4 I 40.9 I 31.2

I 18.2 I 28.1 I 36.1. I 54.2 I

I .3 2.8 I 2.0 I 12.1 .!
1 '1 1 1 I
I 0 1 0 t II 2 I 12
I O' I 0 I 8.3 I 16.1 I 1.8
I o 1 0 I:' 2.0 I 1.1 I
I 0 r" 0 I .2 I .3 I
I I I 1 I

4 0 I 0 1 OIl 4 1 5
1 0 I 0 I 0 I 80.0 I ..8
I o I o i o I 2.6 I

I 0 j 0 I 0 1 6 I
I I i 7re 1 I
I 0 I 0 - q. / 0 I I
I 0 1 0$ 0 / 0 I .2
1 o 1 o 0 1 0 I
I 0 I 0 0 I 0 1

CROSSTABULATION OF
BY OROP

LANIER UNKNOUN STAYIN ROW
TOTAL

1 1 I I
I 1 1 01 0 1 2 1 4
I 25.0 I o a I 50.0 / .6
I 9.1 I o 0 I 1.3 I

I 2 I 0 0 1 .3 I

I I I 1
I 0 I 0 1 I 1 I i

I 0 I 0 14.3 I 14.3 I 1.1
1 0 I 0 2.8 I .1 I

I 0 I 0 .2 I .2 1
I I I I

4 o 1 0 . 1 1 o 1 1
1 o 1 o 100.0 1 o I .2
I 0 I a 1 2.8 j ° L
t i I 0 I .2 :/. 0 /

11 64 36 153 65111 9.8 5.5 23.5 1000

PAGE I OF 3

408

CO

.1.11 NM MN NM OM NM NM NM INN MN MI NM NM AIM MI
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WHO DROPPED OUT /

FILE NONAME (CREATION DATE = 18 JUN 82)

IS JUN 82 12.35.29. PAGE 4

REASI8
CROSS TA BUL A ?ION OF

8Y OROP

DROP
COUNT I '

ROW PCT /TRANSFER DROPOUT OTHER LANIER UNKNCIIN

COL ?CT I
TOT PCT I 0 1 1 t I 3 I 4

REAM _11._-I I I I I

14 I i I 6 I 1 I 0 I 1

I 40.0 I 40.0 I 6.7 I 0 I 6.7
I 3.2 I 3.0 I 9.1 I 0 I 2.8

6 I I .9 I .2 1 0 I .2

I I I I

15 I 1 I 4 I 0 I 0 I 0

I* 20.0 i 80.0 1 o 1 0 I 0
_

r .5 I 2.0 I 0 I 0 I 0

I .2 I .6 I 0 I 0 I 0

6 -I 1 1 I I

to 1-- 0 I 7 J 1- o I o i o

I 0 1 100.0 I o t o I o

I- 0 1- IA 1 o I o i o

I 0. 1 .3 I 0 I 0 I 0

-1 I / 1 I

19 I 0 I P !
o ! 4 1 o

I -I- 01 0 I 100.0 I 0

I 0 I 0 I 0 I 1.6 I 0

I o 1 o 1 o t 2 I 0

-I I
,/

I. I

20 1 3 1 9 I 0 I 2 I 1'

I 16.7 I 50.0 I 0 I .11.1 I 5.6
I 1.6 I 4.6 I 0 I 3.1 i 2.8
I .5 I 1.4 I 0 I .3 I .2

I I I I I

21 I 5 I 5 I 0 I 1 I 0

I 26.3 I 26.3 I 0 I 36.8 I 0

I 2.6 I 2.5 I 0 I 10.3 I 0

1 .6 1.81 o I 1.r I 0

I I I I I
22 i 0 1 I 1 I I o I o

1 0 I 50.0 I 50.0 I 0 I 0

1 0 I .5 1 9;1-- 1 0 I 0

e 1 o .1 .2 I .2 I 0 I 0

1 I t t t
23 I 0 I o 1 0 1 o t o

e 1 o 1 0 I 0 I 0 I 0

t 0 I 0 I 0 I 0 I
,

0

I 0 I 0 I 0 I 0 r -0-
r. 1 1 I I I

COLUPN, 190 .197 ii 64 36

TOTAL 29.2 30.3 1.7 9.8 5.5
(CONTINUED)

40:-3 .7

PAGE 2 OF 3

STAY-IN ROW
JOTAL_

I 5 I

I I

I 1 I 15
I 6.1 I 2.3
I t .7 I

I 2 I

I I

I 0 I

I 0 I .

I 0 I

I 0 I

!
t

!
o I

I
1

0, ; .3
o 1

I 0 I

I I

1 0 T_. .

I 11 I .

I 0 I

I 0 I

I 1

I 3 I 18
I 16.7 I 2.8
I 2.0 I

I .5 I

I I

I 2 I 19
I 10.5 I 2.9
I 1.3 I .1)

I

I
.3 I

. t
1

I

o 1 2 o
0 I .3 rt

1-3
4>

111

1 0 1

I 0 I .O
t
1
i

I

1 t
100.0 I ,2

12.

I
'Xi

.7 / 0
I

OD-
1--

I

---"1-1 04
t

153 651
23.5 110.9

4.



eHO OROPPED Our I

Flit FONAME (CREATION DATE = 48 JUN 62)

18 JUN 92 12.35.29. PAGE 5

CR OSS T A BUL A WN OF
RFA576 87,- DROP

co

PAGE 3 OF 3
1-4

DROP
COUNT I

ROw PCT,ITRANSFER CROPOUT OTHER LANIER UhKNOWN STAY-IN RO4

COL PCT 1 .

TOTAL

TOT PCT I 0 I 1 I 2 1 3 I 4 I 5' I
_

REAS46 .. -/ I 1 . 1 1 I I

24 I 0 I 3 I 1 I 0 t o t 2 I

I 9 I_Acs0 t 16:1_1. 9.___I 1 L__13.3 I .9

I IC I 1.5 I 9.1 I 0 I 0 I 1.3 I

I 0 I .5 I 2 I 0 I 0 I .3 I

-I I I I I.,
I - I

25 1 6 I 6 I 2 I 3 I 1 I I I 23

I 34.8 I 34.6 I 6. 7 I 13.0 I 4.3 U 4.3 I 3.5

I 44 I ___/21__I__15AZ I 10 I 2.1_1 ___2.1 I

I 1.2 I 1.2 I .3 I ,.5 I 2% I., .2 I

- I I I I I I I .....

2i I a I 2 I .0 1 0 I 0 I 1 I 5

I 40.0 I 40.0 I 0 / ,r1 I 0 I 20.0 f .6

1 1.1 I 1.0 I 0 I 0 I 0 L .7 I

1 3 1 t3 L.__ 4 1 V __1_ 0 I .2 I

txi
-I I I I I 1 I

1 30 I 1 I 0 I 0 I 0 I 0 I 0 I 1

F"
ON

1 100.6 1 o 1 o 1 o 1 0 1 o I 2
o I .5 1 0 1 O. I 0 I 0 ! 0 I

i .2 I 0 I 0 I 0 I 0 I 0 I

-I I I 1 1 1 I__L

31 I, 3 I 6 I 0 I 5 I -0 I 9 1 23 v.

I J3.1; I 26.1 1 0 I 21.7 I 0 I 39.1 I 3.5

I 1.6 1 3.0 .1 0 I 7.6 I 0 / 5.9 /

I .5 I .1 I - 0 I . 6 I 0 I 1.4 I

-I I I I I 1
I

_ 35 I 4 I 6 I 0 I L__L a_ _I _5 I 18

I 22.2 I 33.3 I 0 I 5.6 I 11.1 I 27.6 I , 2.6

I 2.1 I 1.0 I 0 I 1.6 I 5.6 I 3.1 I

.

I .6 I .9 I 0 I .2 I .3 I .6 I
("N

-I I I I I I I
R 1

COLUMN 190 191 11 64 36 153 651
0 A:

TOTAL 29.2 30.3 1.7 9.6 5.5 23.5 100.0
,.rt

1-4

CRAMER'S V = .27615

0
M

LAABOA iA-ti PMETOICI =- ! .12634 WITH REASI8 DEPENDENT. = .19163 4/TH DROP DEPENDENT. ta,

LAMBDA (S7MMETRIC).= .16223

.

el !
-NoMBER OF MISSING OBSERVATIONS = 4178

UNCERTAIN/7 CUEFFICIENT (ASIPMETRIC) = .08900 4ITH REAS76 DEPENDENT. = .10230 4I1H DROP DEPENDENT. '0 1

UNCERTAIKTY COEFFICIENT (S7PMETRIC1 = 09519
M ect
oo .-

412 CD

0
1-11

tJ
*sr

umn --me vim ON
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WHO DROPPED OUT

FILE PONAPE (CREATION DATE = 18 JUN 82)

ALL CASES WERE MISSING OR THE VALUE LIMITS GIVEN IN THE VARIABLES LIST
WERE COASISTENTLT EXCEEDED FOR THE TABLE INVOLVING..
RtXr19 OROP

18 JUN 82 12.35.29. PAGE 6

Da.

4.
P) 1. 41.

D>
rt.

0
t 0

R. 4

tZ0--
og
CD

o .

4 13 1

(?:7f1-4



WHO ORLTPEO OUT I

fILE ROAM (CREATION CATE = 18 JUN 82(

18 JON 82 12.35.29. PAGE

!MASAO

total,
COUNT I

CA(0.SSTA5ULATION
DV DROP

OF

ROW PCT ITRANSFER DROPOUT OTHER LANIER ',UNKNOliN STAV44'COL PCT I
to" oei i t--i 1 I 2, I j r 4 I 5 IREAS80 I I I_ 1 I I I*2 1 2 i / I 0 I 0 I 0 1 9 I

1 11.1 I 38.1 I 0 I 0 I 0 I 50.0 I

T101%1L

18
.5

I .6 I lei I 0 I 0 I 0 I .3 I
'I .1., I .2 1 0 1 0 I 0 I .2 I
1 I I I I I 1 .I 31 I 83 I 7 I 11 I 40 I 252 I 394
I 1.41 i 21.1 I 1.8 I 2.8 I 2.5 I 64.0 I 10.7
I 8.1 I 22.2 I 38.9 I 9.1 /.. 15.6 I 9.2 I
I .8 1 2.3 I .2 I .3 I .3 I 6.8 I
I

! I. .. / /
I I

.1317
i' i fit- 1 /66 I 6 'I 42 I 29 I 943 .1

I 9.9 1 12.6 I .5 I 3.2 I 2.2 I 11.6 I 35.8
i 36.8 I 414.4 / 33.3 I 31.2 I 45.3 I 34.2 I1 3.6 I 4.5I 2 I 1.1_ 1 .8 1 25.6 I

(-4 I I I. I . I I I
I

. .. I 142 I

1

96 I 2
7.4 I .2

I 38 I

I 2.1 I

18 I

lei 1

1101
11.2

i

I

1291
35.3tJ I 39.9 I 25.1 I 11.1 I 33.6 I 28.1 I 36.3 1

I -3.9 I 2.6 I el I 1.0 I .5 I 21.2 I.
I I I I 1 16 / 42 I 21 I 3 I 20 I 6 I 483 I .515.e I 7 3 1 3.7 I .5^ I 3.5 I lee I 84.0 I 15.6
I 11.8 I 5.6 I 16.1 I 11.1 I 1.4 I 17.5 I.1_ 1.1 I .t 1 .1 I .5 I .2 I 13.1 I
I I I I I I

7 I 8 I 1 I 0 I 2 I 1_1 66 / 78
I 10.3 I 1.3 I 0 I 2.6 I 1.3 I 8.6 I 2.1

I .4 1 0 ! 1.8 I 1.6 I 2.4 I
f, ...2 i .0 1 0 I =.1 1 .0 I 1.8 I

_ I I I I I... .'- I ItOL00 356 314 18 113. 64 2154 3679TOTAL 9.7 .10.2 .5 3.1 1.1 14.9 100.0

CRAM(R'S V = .09242
LAR66A iAtvmmETAii) = .02964 WITH REAS80 OEPENOFNI.. 0 VIT4 DROP

PAG( 1 OF 1 U.)

rt
P.
0
0
0 Z
04 11

LADEPENDENT.
0 00

LAWBOA (SYMMETRIC( = .02130 .

-04
UNCEATAIRTY COEFFICIENT iiSVPMETRIC) = .01482 WITH REAS80 DEPENDENT. = .02314 WITH OROP DEPENDENT..0 UNCERTAINTY COEFfICIENT (SVMMETAIC(,= .0180/ itu IV

.
,

.....INUMBER Of MISS1A6 OBSERVATIONS = 1150
0A 4

i

we ow ow ea am En sia oie
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wHO DROPPED oUT 1

FILE hONAME, (CREATION DATE = 18 JUN 82)

CROSSWULATION OF
REAM eV DPOP

la JUN 82 12,.35.29. -PAGE

REASel

:

0000 .

COUNT I .

R04 PCT ITRANSFER CR(IPOUT OTHER U4KNO4N STAV-1N Row
cOL PCT I TOTAL
TOT PCT I O''l 1 I 2 I -4 I 5 1

I !, I I . I I

i 1 0 1 o 1 1 t o 1 21 t 22 ,

I o 1 o I -4.5 I. 0 1 9,.5 I 10.2

I 0 I 0 I 50.0 I 0 I 10.2 I

. I 0 It 0 I .5 I 0' I 0.8 t

-i I I I I I

2 I 1 I 3 I 0 I 3 I 21 I 34

I 2.9 I 8.8 1 o I 8.8 I 19.4 I 15.8
I 100.0 lw 15.0 I 0 I 100.0 I 13.2 I

I .5 I 1.4 I 0 I 1.4 I 12.6 I

..1 I 1 1 ! I

3 I 0 i 0 I 0 I 0 1 20 I 20 0

1 0 I 0 I 0 I 0 / 100.0 1 9.3
I 0 I '0 I 0 I , 0 I 9.8' 1

4

1 0 1 0 1 0 1 0 1 9.3 1

I 1 I 1 1 1
I 0 I

t
0 I 0 i 0 1 .1 I 1 0

r)
I 1 ii t o 1 o 1 0 T 100.0 1 .5
h4 I 0 I 0 ; 0 1 ' 0 1 95 I
411
L4 1 0 I 0 1 0 I 0 I '.5 1

I I I I 1 I

1 o 1 o 1 9 I 0 I 5 I 5

1 0 I 0 I 0 I 9 I 100.0 I 2.1 p

I. o i 0 1 b 1 o I -2.4 I

I 9 !
0 1 o 1 o t 2.3 I

4 1 1 I I I I 0

14 1 0I11010121122
,

I 0 1 4.5 1 0 I 0 I 95.5 I 10.2

4 1 0 I 25.0 I 0 I 0 I 10.2' I
1

I a 1 .5 t o t o I 9.8 I

o I I I- I I I r- >
4 iS. i 0 I 0 1 o t 0 1 1 I 1

C") H0 H *

I 0 I 0, I 0 I L I 100.0 1 .5 0 -

41

.....

J 0 1 0 I 0 I 0 I .5 I

1 0 I 0 I 0 I 0 I, .5 I .
51,

11

1 1 I I I I
0

16 1 0 I 0 : O 1 0 1 1 I 1
PI

1 0 t o i o 1 . 0 1 100.0 I .5
.

t=1

I 0 I 0 I ; 0 1 0 I .5 I

I -0 1 7- -a 1 ) 0 f 4 --Y-- .5 I-...r., Irl

. I I I I I 0
COWIN 1 4 2 3 205 215 oo

TOTAL .5 1.9 .9 1.4 95.3 100.0 o
HI

1Lo

,

L.)

(7!.

41-1 418

PAGE 1 OF' 3

( CONY INUED)



WHO DROPPED OUI

FILE hONAME (CREATION DATE = 18 JUN 82)

REAS81_
CROSSTIABULATION OF

DROP
COUNT I

^

- 81 DROP

Row PCI [TRANSFER
COL PCT I

DROPOUT OTHER UNKNOWN STAY-IN ROW
TOTAL

TOT FCT I 0 .1 1 I 2 I 4 5 I

I I I I I

15 I o 1 0 t 0 / le 1 1 1

- I , 6 I 0 I 0 I 0 I 100.0 I .5
I 0 I 0 I 0 / ,0 .5 I

I 0 I 0 I 0 I 0 .5 I

I / I I /

20 ! 0 I 0 I 1 I 0 54 I 55
I 0 I 0 I 1.8 I 0 98.2 I 29.6

, I 0 I 0 / 50.0 I 0 26.3 I'

I 0 I 0 A .5 I 0 2504 I

-I ! -It I I

21 I 0 I 0 I 0 I 0 IT I 11

!.
0 1 0 I 0 I 0 100.0 I 1.9

I u I 0 I 0 I 0 8.3 I

I 0 I 0 T 0 I 0 1.9 I

I I I I I

22 I 0 I 0 I 0 I . 0 1 I 1

t o I o I 0 t o 100.0 t .5
I 0 I 0 I o 1 0 .5 I

I

-I
t 1

I

0 i
t

0 I

..t

0 .5 I

I

24 I 0 I 0 I 0 I 0 2 I 2
I ---0 ' I 0 I 0 I 0 100.0 I .9
I 0 I o 1 o I 0 1.0 I
1 0 t o t o t 0 .9 I

-I I I I ... - I

25 I 0 I 0 f____ 0 f 0 1 8 t a
t o I o I 0 I o 100.0 1 3.1
I 0 t o I 0 I 0 3.9 I

I

-I
29 i 0

1

I.
I

0

o

I

1

/

0

o

I

t
1

0

0

3.1

1

I

I
1 1

t o t o I o 1 0 o Liao.° I 5
I 0 I 0 I 0 I 0. ,.5 I

I 0 1 o t o t o .5 I

-I-
3! 1

I

0

0

I

I

1
0
0

I

!
I

0
0

I

I
I

I

0 15
0 100.0

I

I

I

15
T.0

I 0: I 0 I 0 I 01 1.3- I

I 0 I 0 I 0 I 0 I 1.0 I

-I I I I I I

ckurN 1 4 2 3 205 215
TOTAL .5 1.9 .9 , 1.4 95.3 100.0

AIM OM, 11111 IIIIII

18 JUN 82 12.33.29. PAGE 9

PAGE 2 OF 3
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WHO DROPPED OUT I

FILE KONAME (CREATION DATE = 18 JUN 82)

18 JUN 82 12.35.29. PAGE 10

-. . * CROSSTABULATION OF
. REAM BY vac, .

coPAGE 3 OF 3 r
V A
La

%

0

1

.. DROP
COUNT I

DROPOUTROW PCT ITRAkSFER
COL PO I

OTHER UNKNOVA STAY-IN ROW
TOTAL

Itt OCT i 0 I 1 I , 2 'I 4 1 5 I
REAS81 I I I I I I

* 34 I. 0 I 0 I 0 I 0 1 9 I . 9
I 0 I 0, I 0 I 0 I 100.0 I 4.2
1 0 I. 0 I 0 1 0 I 4.4 1r I 0 I 0 I 0 1 - 0 1 4.2 I-

. -i
I I I I I

COLUMN 1 4 2 3 201 . 211
r TOTAL .5 1.9 .9 1,.4 95.3 100.0

CRAMER'S V = .21552
i LAMBDA (ASYMMETRIC) =

LAMBDA itikmEntlef-.)..-
.04315_WITH
J4iii

REAS81_DEPENDENT., = 0
_ . WITH DROP....._ .... .

DEPENDENT. ).. .. _ .... _

UNCERTAINTY COEFFICIENT (ASYMMETRIC) = .03264 WITH REAM DEPENDENT. = .29660 W1tH DROP DEPENDENT.
w UgeEktAfkli COOfiettO itiO0Etkiti = .05ee1 0

NUNTAii Df-FISSIN4 OBSERVATIONS = 4614

0.

. 42i

tri
A3 Co

OR
0:1

422 Q,

7.



MMO DROFPED OUT 7 18 JUN 8/

FILE NONAME (CREATiON DATE = 18 JUN 82)

CROSSTABULATI.ON 0 F

12.35.29. PAGE 11

OD

.GRADET8
CONTROLLING

ETHNIC_ _

FOR..
HT DROP

VALUE.. 1

P AGE 1 'OF I

DROP
COUNT I

kw, OCT ISTAY-IN ROW
COL PCT I TOTAL
TOT Pe7 I 5 I

GRADE/8
10 I 1 I 1

I 1004 I 100.0
100.0
100.0

-1
COLUMN 1 1

TOTAL 100.0 100.0

NO STATISTICS ABE COMPUTED -
TABLE HAs CNECOOMN.
TABLE ilAS ONE ROO.

;- 424

I

Ili RE MI um um mil elm mom um ism



no EN no ous on me me ma no No Ame ow am no
A

WHO DROPPED OUT 1
16 JUN 82 12.35.29. PAGE 12

FILE RONAPE (CREATION OATE 16 JUN 62)

GRACEVS
CONTROLLING FOR..

.

'ETHNIC
a.

CROSSTABUL A T ION OF
fit OROP

VALUE.. 2
PAGE 1 OF 1

GRA0E76

OROP
COUNT I

ROY PCt tOROPOUT
COL PCT I
irdi ki 1 i

. ./
10 I 1

I 2.2
i loo.o
I 2.2

./

COLUMN 1

TOTAL 2.2

!,.4 STATISTICS ARE CONPUTEO
TABLE HAS ONE ROW.

OTHER

i 2

1

I

I

LANIER

3 I

1

STAt...IN

"5 I

I

ROV
TOTAL

I 1 I 1 I 43 I 46

4 2.2 I 2.2 I 93.5 I 100.0

t loga 1 100.0 1 100.0 1

I 2.2 I 2.2 I 93.5 I

I I I I

1 1 43 46

2.2 2.2 93.5 100.0

425 426

0

1-1.
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WHO DROFFED OUT T

FILE ACNAME (CREATION bATE = 18 JUN 821

.

18 JUN 82

.

12.35.27.

.

.

PAGE 13

CROSSTABULATION
GRACE/8 BY DROP

CONTROLLING FOR..
ETHNIC VALUE.._ . _ _ , . - .

OF

3
, PAGE I OF /

...I

l...)

DROP
COUNT I

06. Ott iiMANSFEA STAY-.IN ROG
COL PCT I TOTAL
iOT PCT I' 0 I 5 I

GRADE18 I I

.

.
-.1-

/0 I 2 I 3 I 5
I 40.0 I 60.0 I 100.0
1 106.0 I 100.0 I

I 40.0 1 60.0 1

-1 i I

COLUMN . 2 3 5'

.

-TOTAL 40.0 60.0 110.0

NO STATISTICS ARE COMPUTED
TABLE 1.AS ONE ROW. .

. ..., _ _

.

-

.

.

.

I- -
CN
Co

.

,

.
.

,

.

.

.

,

eN
.

. .

o 1-3
0 t-3
0
Fri R
0
g q
ii. .

.. 428
0 co

og
0)

1-6
L...)

'

.

0
HI

La
La
,....

OM'En 11111



MI MI NM MN WI MI MI MI
4H0 DROPPED bUT 1

FILE RCRAME (CREATION DATE = 18 JUN 821

CROSSTABULATION OF
111 DROP

VALUE.. 4

GRACC/0
CONTROLLING FOR..

ETHNIC

MINT
ROw PCI
COL PCT

'DROP
I

!TRANSFER
I

DROPOUT

r 10T FCT I 0 I 1

GRACE10 I I

10 I 1 I :. 2r
! 3.2 ! G.9
I 100.0 I 100.0
I 3.2 I G.5

1- I

COLUMN 1 2

TOTAL 3.2 E.5

NO SIAIIMICS APE CCMPUTED

4.

1AOLE HAS ONE ROW

14 JUN 92 12.35.29. PAGE 14

PAGE 1 OF 1

OTHER

I 2

I .

I

I

LANIER

3 I

I

(ARNOW(

4 I

i

STAYIN

.5 I.

i

RON
TOTAL

I 2 I 1 I 1 I 24 I 31
I 0.5 I 3.2 I 3.2 1 /1.4 I 100.0
i 100.0 I 100.0 I 100.0 I 100.0 I

1 1.5 I 342 I 3.2 I TT.4 I

I I I I I

2
1. 1 -.P 31

6.5 3.2 .. 3.2 1I44' 100.0
"

1)

.0.

4-311

°CI I
03

OQ



WHO DROPPED OUT 1

FILE KONAME (CREATION DATE = 18 JUN 82/

18 JUN 82 12.35.29. PAGE 15

H

GRACE18
CONTROLLING FOR..

ETH141C
_ _ .

CROSS TABULA TION OF
OT DROP

VALUE., 5
PAGE 1 OF 1

DROP

COUNT 1

ROW PCT !TRANSFER DROPOUT
COI ?CT I

IOT PCT I 0 1 1

GRADEII8 !. ---- I

LANIEM

I 3

I

:

UNKNO4N STATIN

I I 5

I '1.`"

ROW
TOTAL

I

L.
I 252
I 99.6
1
I

t .

JEL____

to .1 33 \ I

I .134 I

I 100.0 I

I .13.0 I

../ t

13 I 0 I

12
4..8

100.0
4.7

0

I 9'

I 3:6
I 100.0
/ 3.6
I

I 0

I 2 I , 194
I 4,8 A 77.8
I 10060 I 99.5
I .8 I 77.5
t t

1 4 I 1

VI
IH

I 0 I

I 0 I

i a I

..I ..c ../
.

coitiON 33
TOYAL 13.0

0

g
0

12
4.7

1 0

1 9
I 0

I

9

3.6

I 0 I 100.0
1 o I .5
I 0 I .4
1 1

2 191
Al 17.9

I .4

I

I

- /

253
Inoo

WITH DRIP DEPENDENT.

h

CROMEReS 11_=.01359:
EakiiiiiiiiiSTMMETRIC/ = 0 WITH GRADE78. DEPCNOENT. = 0

LAMODkcSIMMETRICL= 9 ,

UNCERTAI4T1 COEFFICIENT (ASYMMETRIC/ = 03839 WITH GRADE78 DEPEWIENT. = .00130 WITH DROP DEPEROENT.
UNCERTAINTY COEFFICIENT ISOMETRIC/ r..- .00252'

.

NUMBER OF MISSING OBSERN TIONS = 4493

43i

ow am ow am um us N. 11.

432,

WE. am. No



I= mu, ma am Aso am was ow ow ow mu =I =I am al
-4)10,DROFFE0 OUT 1 18 JUN 82 12.35.21. PAGE 16

FILE RONABT (CREATION OATE = 18 JUN 821
.44 CROSSTABULATION OF

BY DROP ..

ETHNIC VALUE:. 1

PAGE I OF I

DROP
COUNT I

ROW PCTILANIER ntAv-rN R0 4

COL fCT I TOTAL
TOT PCT T 3 1 5 I

GRA0E19
10 I 1 I. 2 I: 3

,. I 333 I. 66./ , I 15.0
I 100.0 .I f(./ ,I
I 25.0 I' 50.0 I

""I 1 I

11, I 0 1 1 1 1'
I ' 0 1 100.0 1 25.0

4 I 0 I 33.3 I ,

61. 0 I 25.0 I
_

I I I '

.

4 COLOR I 3 4 .
N

TOTAL 25.0 75.0 100.0
. '..

, .

4 PHI = .33333 0

1
LAMBDA (ASYMMETRIC) = 0 WITH GR DEPENDFAT. = 0 WITH om;ti DEPENDENT.til '0 IMM

1-a LAMBDA (SYMMETRIC) = 0 , i
4 WI

1--,

= 0'4 CEATAlkit EFCOFIC1ENT (ASTOMETRIC) = .15101 w/TH GRACE19 DEPENDENT. //.1510/ 4ITH DROP DEPENDENT.
UNCERTAINTY COEFFICIENT (SYMMETRIC) = .15101 .

4

4

c ) H
6 0 H 1 ..

rt
. * ,

0
a M

/
. "

7

°a I

03 00
04

. % m

cm

ci 4.33 .

la
W111 IP' i

.... 0

434



WHO DROPPED OUi

I I I

10 I 2 I

I 1403 I

I 50.0 A
g go.o _I

-I I

11 I 2 I

I 40.0 I

1. 50.0 1

I 10 0 1

'I I

I coLue4 4 .

TOTAL 20.0

CRAMER'S
PAGE LIMI1 EXCEEDED

18 JUN 82 12.35.24. PAGE IT
40

I

1 I I I 1 I 10 1 15

644 ! 6.1 \I 6.4 1 66.7 / 15.0

100.0
5.0

I

g

I

100.0
5.0

Z 100.0
T 5.e
I

I

I

I

lie,
so.o

I

I

I

0 1 o 1 o 1 3 L---5
0 I 0 I 0 1 60.0 I 25.0 \

0 I a I 0 3 23.1 I

0 I 0 I 0 1 15.0 I ,

I
x .. ..I I

1 1 1 13 , 20

5.0 5.0 5.0 65.0 100.0

4 315.

436
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11111 .11111 NM 11111 OM IN 11111 11111 11111 11111 11111 1111. 11111 11111 11111 11111

18 JUN 82 UNIVERSITY OF TEXAS ITO/MA UT20-231

# AZADT76-074

CHARGES THROUGH 18 JUN 82 : TINE $ 3044.75 SUPPLIES 361.21

12.27.27 J08 INITIALIZED.
. 12.21.41 diAoiit
12.2.41 INVALID CONIF.OL COMMAND.,

-11.27.52 DSOS=
12.21.52 TNVALIC CONTROL COPMAND.
12.26.11 REAOOF 1170 ie 0A0PCON
12.28.11 COPIED FILE DROPCON.
12.28.19 EOIT OROPCON
12.30.26 SPSS IxDROPCON
1200.21 ENO SPSS
12.31.12 EDIT OUTPUT
12.34.1G E0It DidPCON
12.34.53 REAOPF 9170 +4** LEAVERS
12,35.01 topitc 011E LEAVERS.
12.35.10 REWALLA
12.35.28 SPSS I=OROPCON 0=LEAVERS NR

4 12.36.13 ENO SPSS
12.36.21 tort outriuT
12.45.20 DISPOSE OUTPUT

4

00

4.

fflU AZA0776.
1171777 AZADT76.
1121112 A2A0776.

438



14 JUL C 11.43.41. PAGE 1

CCMPIJTAT:LN c:%: gl

LNIIIERSIIY OF teiA-3 AT -ALC!)IIN ;

SFSS-- SIAITSTICAL PACKAGr FLm THE SOCIAL GCI:ACE:

CCC 5.1 '/C/HER 7: VERSICri 9 1?LITALLE0 27 AUGUS-

PAGE:11F T.JEC!

RIJN ',AIME ETHNIC el, DROP
VARIABLE LIST sA,LTHhtcoscH7a,c0AOL7a,Toriviotorti2,:GFAEIE79,ronl,

6' A0. 1.1)d- 1 olOi 2.116.A0E81 1 .108 2 0-CP03P-ibis

40E0.REA077.BATH770C407B,HATH7B.
REA0b,,HATH8.1REA0810ATHOIOPATIOPA atC,A7/11

-11PA8 -1,-60A8I-g-e'REUTGUEOi8itRE0791CREO 1;CRE03./11C..1177,
1;47i.00A/9,SA8 tosAel.trep

t.EDIUm 0,C;11

N CF CASES U.HW.P411 \

(1.41112F1. .11561142lar, IF5.,:..T9911A27.17-31P.5.7/

T',12,42,126,F5.1111421F5.viab5lA211-.3905 111145,F.5.

T1'200. fiT10143.7./T1J.PS.',11T251F3.! I
l'1.:12F341gr36,5F4.21T76,F3. Orh1giF2.',T111.F1.-) .

\

-
ACCLRBING-10 Y.:11R INPUT F JRMA ri VARIAHLES ARE TO HE READ AS FC11145

-FOPAr clEC.NAT -CCLUPAS

-----Ttx F 1 1 41. 41

ETHNIC F I. ' 1 42- 42CIiF ' T47 '49

GqAU.-.713 A 2 1 56- 't7
:ciel F 1: 7 y

10742 F 1 76- E.

Gq A tr.-7-9-1- . .

10191 F E. '' 1 13-.

'CR 1 F Jo 2 2,1- 2-

TOir2 F 5. , .2 42- -46

GlAoc-1 A .2 2 E6

1:3:1 440

me we lom m
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! f
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(

i

(

f

f

(

(

I

(

.

(

i

1

,

.

J

.

.

.

.

.

, .

. . .

,Thq:C IV CmCF 14 04. 87: .4.43.41...
_ _ , _ . ...

.

.

rAGE

.
11111

.

2

.

.

.

.

'

.

ACC1R01(46 TC. V:Uq INPUT F.AMATI YAO.ABLiS AR: In UE RFAC ,AS FA.1."4;:i
.

4ARIAHlE FCAMAT RECtAC CCLUMN-_,

. :01/1 ' F 5. ' 2 65- 13

----00-
.

-4
LL,

108LI F 5. , 2 4.-1- .49

LEP F L. . 2 59- 59

.
0E5EU F i. 2 1 - .

:PEE F 1. : 2 i 1- ..1
IF.A[11 F-.-i. 2 1 2- t 4
PATH/Y f 2. ! 2 117- 119

.

.

Fr..AC111 F 1. i
- 1.- 1;

%C11-4P F 5. , 2 et- 21

>EAU, F 3. '
A_ a4- af

PADA_ F_ 3. a- 9,4- 52
.

lc:ACR1 'F S. I. A 1 -

MA111,11 F 4. . 4 13- 1`1

.

1

.

'

.

)

1

.

.
.

,

.

17

'41

. .

CPA77 F 4. 2 4 56- 59
U

EFA/m F 4. 2 A e-,::-. t3

. EP419 F 4. 2 i -24- 67

6)418 F 4. 2 .' 4 A- )1
GPA.9: F 1. 2 : 4 12- it:

C4E071 F 4. ' 4 76- 74

CREC10 F 4. ' 4 79- 84.

C4E079 F 4. 4 42- ,:4

01
1 c,Eue F 3. : 4 +,5- z1

1-4 C'ECIII F 3. : i 68- 5 :

F 2. 4 1 1- 1 .2

C:478 F 2. . 4 1'3- 1 44

.

- ,

C 71%79 F 2, . 4 .1" .- 1.t
:',3A1' F 2. '' 4 1 7- 1 A

.

F 2.. 1 9- 11
CACF F 1. 4 li.- I 1.1 '

.

ThE i1PUT F.;AMAT PRCVICL Ft/ 11 WIABLEF.. 41 WILL 117.R7A0.
3 PP)U:0E1 F1F i i4C0S (4CARC541 PER CA.Z..
4 MAXIMUM CF 119 AC)LU:%44 ARE U3'.".j 01 A 4LCJ0.

4CC711C 1,140'...7Re6:AVM (f1f=1)1=21(f3f=3)(949=4) ,

(54.7.1(of3f=51(1i if=11(13f=S11i9,11(11.-i=1! 10110=1.1/0121=121
1#01'.....1.!11v.,4 = 1/

.

:

_ .

,--... p;.

rio-3---
o H
ri =.

0 ' OF t t I I- 4` . K =51

C1PFOTE BLACK =
MFL _ . _

i CC LI 1,1P=
CCMPLIU 1THLP:.
;F (-.16.4,Z :.) 2) 111.:CK=1

iF (LTH;11.0 i:0 4) 1I.F=1

_

H.
101.

0'

. ..

til

:F (7T1410C :0 1 OR I.c 3 ''M LI :1 JTH 0=1
( "Cii/ . ii 1 I Alit..7.1

:Cli kJ Co 1. :R ..CH/a 1" ... ) AV.:::
uALL LAULL; 0 f:p (,)1PAA,..iV.:At 1:113,.UF 1.Avri-. (,)LANI...A 44)11%1C,..4e.

t 1 -1,4.1-.:"

1.4..t5PIG VALUE1 ,.:Xilt:TMN:C.-CH/8(111.1U.KWT:407-$4A'H/TIF

W Co
00
(I)

N.)

P _

0
P-ti

CrL:JAH- V:4!AFILE=4:Xl:43) C'H.:C(1119) 44.:(1...) 0-'1'1 0.0

.

L.PC.i11/1Aat....i:ZTa.0 al' 0"..P av Agt el' .1iFX/

4 4i ..
i ;

4 42
.

ta .

ca

.

. .



1

ETHNIC EY DRuF EY LEP

c.ThNIC CRCP _44. JUL cla FIGC

SFATIST/CC ILL

11:523. CM NEEDED FJR ZRCSSTAM

.EhO 1F FILE CN FILE.LEAVLAS
110 AF1CR 8EACINC 4829 CASES FPCM SURFILE NOWT

IF)

gra

S

F'

4..

P

12

t.

4

443
a.

tzl

,0 I

44 04
CD

LA3

ow EN ow ow No ow EN ow EN imm EN ma ow Nil-



4

.

.

c

.

.

,

,

i ...f011ic HI C40 14 JA. IQ :4.43.41. PAGE

: #4
.

,

i ELIE TAArt (CRFATICN GAIE-= 14 JUL 92/
,

1.0 CFL .., 4 TAHULATIC" L F-
LT/14/C .*-07 OPiJP

COATROLLIKG F1R..
_ _ _

AGE yALUE..

sEX loy.#1.. 1

le lb
.

1.4
.

' I
La

.
PAGE 1

(ACP 1

COLLO I

ACi PCI IIIIANZFEP.OROFIUT CHEF AAIUN U4NNO411 SFAY..ri P9W
CCL PC( 1 ICTAL.

1

.

.

---
.

ICI FCT 1 ', 1 1 :3, 4 I 1

I trwlic 1' 1 1 r 1 I
1

2 1 lr. I 22 i 4.- 1 3 I 4 I 65 i -i.S-6i
1 7.4 1 i..2 1 1.5_ I 9.6_ I .!.9, I 6:5 /

I 0 : 11.9 '1- 21.411 i 41: o" I Si"ei t 1.3.8 I 2°4)2 I
.

1. 1.8 1 4'.) .1 .4 I 2.4 I .7 I 15.4 I

.

1 I I -1 1 : ,1 r
1 c '3- 1 1 I I I 1 I 2 I 4 I 3

I 1.5 I 12-5.- 1 25. 1. 5 ..'7. I lTi---
,1 1.2 I 1 I I 2.5 I 6.9 I .).4 I

. ..

IP f 2 I 1 I ..j. t- -.4 I .7 t

1 L 1 I : 1 I
4 1 15 -I 51 t .1 : .1 1 13 I \ 91 7 174

1111 ..
1 E.6 I 29.3 1 .6 I 1.7 7.5 1 52.3 I 31.5 ---..___ .......

1 17,0 -; 4/.2 I ..21. 4 8.-i- 31413 I

-

F.
I 2..7 I 9.2 I .-:. Z ..! 1 2.4 / 16.5 1

-.,1 _

.

`-i
f

-. ;.-i- :I r I

5 1 :e 1 '33 I .! i IE I 4. : ill 1 234

,

,

_

I 24.8 1 13.1 I .9 I 1.1 1 4.3 I 47.4 I 42.4

I 41)

1 EH.r .32.4 1 V'. I 31.4 1 34.5 : 3.t I -

.

t:-.:3---/-------;ii I --L.1--. -.:- 1:11 . 2 .1 I -.

1 1 4.--1 I 1 I I
: CALioN q4 13 35 29 291 552 4

' ICIAL 15.2 19.6 .9 6...1 -5.3 J::7 1,...... .

2AW CHI 30UARE = 61.; E52 WITH 13 OLG"...:Es JF FFEEOON. tiIirIFICANCE =

CAANLOS 1 = .192,3
... .

C.INIINGL'NCI COEFFICIEKT = .3150' :

,1 .

i t, LAPADA (ASVPP(IA/Ci .= 05915 NUM ...TNNiC COOLNWAT. =" WIT,/ °RCP DEPENDENT:

.41 LAPBOASTSIPPETAIC) = 328t i .

..-...

0 1-3
ri s'

' -1-XCTTAPI1T ClEraftEhl (ASXHHLTAIC) = . 4.,...62 w1111 EIMIC DEPC.N11%N.T. = .. 4112 WITH DROP

11 L4CLiTA:1TI COEFFICIENT (EYMHEIgic) = . 4.,.3

---k-IiidAL-Li3--1iLE 7.-1:017:- .;1-W.Ple-ct--i7 -.-..--,-1
,

NENO4LL13 TAL C = ....1214= SIGNIFICANCE'. = ..,:rri

' 0 tZMTICSAL-CAPPA =' -.w-491
,

..(JPERbg3 C (A3M0CTRIC) = '-.13)31 4,TH EIPNIC DEPEqa-NT. = -.13crt) WITH )R'713 CEPEhUri.w.

9EPENUENT.

_ ._.

H.ti
----m

m
mi.

tri

,0 1

16 Op
OQ

.

m
N)
IV

o
191

C ISTOPETWICI = -.13P71
() ETA = 15574 1ITI- Erfq.:C OEFUXE%T.

.1774:1 1.11 1. bACP otw:NU?rr. .

i.LAW..)0Nd3 4 =, -.15133 sIGNIFICA%ICE 7 i

,..1

.

lb+
a' .. '.. 4 4 D.

, .

4 4 6
t...)

La
....,



- THNIC HY COCP

FILE ?MAME CCREA7110. DATE = 1.4 JUL 8i7

(.11 ****** el ******
--CRC1.57ADULATICH

:E7H41C
CCAIROLLEA6 FOR.4

4GE-:
iLM

wir DROP
OF

WALUE...
VALUE.. , 1

14 J4L 82 14.43.41. PtIE

[PCP
MAT 1

:
416 RCW-PCI IIRMISPEP 06)FUUT- 3THEP LANIER UNKM:44 STAY-IN ROW

CCL PC7 I
' TOTAL

PAGE 1

Tc1. pcT 1 :. 1 1 i

ETI:41:c
t * 1 1

1 t 1 1 I

1, e I 35.3 I

4 4- .6 -I

I 3. I 4 .. 5. I

t 1 i 1 1 5

I 33.3,. I .2
I 1 .1 y

11 1 .1 I

1 1

I 14 I 25 I 2 1 13 1 3 I 2.1-.1 258

I 1.1 t 77.9 1 13.S

1 6.6 1 15.1 I 14.3 1 18.1 1 13...J I 13.8 /

r .7 -7 -1;3' I .L I r- t 1.4 1

I 1

1 6 1 I : 1 I A 7 1 11

1 35.3 I 5.9 I 5.9 I 11.8 I c I 41.2 I .9
_

I -,2.6 I -.i I 71 .5 I
.3 I .t 1 .: I .1 I .4 I

- _..

4 I -5 I u5 I 4 I 91 6 ! 2i3 I 391

. 6.4 1 16.6 1 1.. 1 . 1 L.5 7 1.4 I 21.1

: 11.8 I 39.2 1 28.6 I 11.3 I 26.1 I 19.5 I

--T.3--T7- 3;3 ---r-------.'Z I-- .4- I .3 : 14.6 I.
: I : -I 1 7 1

; 17 "1---- 74 -I --7 I- 47- I it I 963 I 1-272---

1 13.1 1 5.3 I .6 1 3.1 1 1.1. I 7.7 I 65.5

I 18.8 I 44.6 / 5,'. 1 66.2 P 6 .9 I 6.,.2- I

1 8.4 1 3.8 I .4 I 2.4 I .7 I 49.6 I
_ _

C11...LMA 212 166 14 71 23 1455 1941
..-.. 4..._

.TITA: I:.9 9.6 .7 3.7 -1.2
_. o )-3

-
a 0:-

RA a CNT 55u1gE := 39.7795': 011H J' Dr.G.,..:4 OF FFELDIIH. SI6UF1CAMCA =
m
H.

S. CRAW-R02 71 = .11231
ii

! --CGHT:MGENCY-COEFFIEIENT = .22111,
- . ---- _ __ ...

.

LAPHUA AA5Y4PE1RIC1 = C .IT4 -THhIC DEPEhth Ia. = 0 WITH OR.P us.,pEkDENr. S. 4

4 4'7- L A FON -T51FFET RIC 0 =.
- . -_ _

- .

.

IACE9TAINIT C1EFF1CiENT 1ASYMMETPIC1 = ..2381 4174 ETHNIC DEPENOL4T. = 2495 WITH DROP OLFENDFAv.
. 01
hi I

1. ee

b6CL..J.4:111 CC4FFICI=h1 15.7PME1'ITTC, = ..:2437 OG

4[... KENUALL'S'TAU 8 = .11I3t EIGNEFICAUCL = .474 14 S. m ..

KEKBALET5-711, C -= .11:79- SIG\IF:CANCT. .=-- .474' ts.)

CCU/171011AL 611.YA = .. 288
Lo

.... 3CPERS1.7 C.1131/01EllIC/ = .t151 1:TH .71.1:C D):41E1OCNT. = ...'Ia ..IIT4-DR,:P DEPE74DENT. 0

zJPESS'S C (SYMMETOIC) = 116
Ill

WI c111 = .11137 iliF 1-11-L:c dllanJ,N.T. t w
CIA = ...3 113 61111 OPCP OLPE101-.%I.

L.)

MIN

-PEVA:10W; F .=, =.11768 SI67.:F/CAOCCm



MB OM OM I= MN MI 111

- All-NIC HY CC:0

FILE 114.APE (CATIuN DATE = 14 JUL 82)

14 JUL 8: .14.43.41. PAGE 6

-THNLC
ZLAT,O1LIFG F6R..

A3E
1EX

CR 6 5 TANULATION OF
13Y OR P

VALAPE.:
VALUE.. 3

4

DRCP
COUNT 1

FCI I.TRAh1FER DR1P)UT OTHER
CCL PCT I

LANI01' UNKNOWN NTAY7IN RCW
TOTAL

PAGE 1 OF 1

!CT FC1 r j I 1 I : I 3 I 4 I 5 I
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A SURVEY, OF THE LITERATURE ON SCHOOL DROPOUTS

Students who drop out are put at great social and economic disadvantage.

In addition to the loss of school experience and skills, dropouts are far

less likely to find empl,,yment than are graduates. In 1970, 48.3% of -

Austin men 16-21 who were not high school graduates and were not enrolled
in school Were unemployed, although only 18.4% of same-age, non-enrolled'
high school graduates were unemployed (US Census Bureau, 1970). The

unemployment rate among dropouts in Philadelphia in 1976 was 45%
(Philadelphia, 1977), and for a 1979 nationwide sample of 18-21 year
olds, the unemployment rate among dropOUts was 27.8% compared with 10.5%

for graduates (Rumbeger, 1981). Dropping out affects chances for employ-

ment of different ethnic groups differently: tfie employment discrepancy
between dropouts and graduates is most acute for Hispanic women (35.5%
unemployment'for,dropoutt, 7.0% for graduates) and for Anglo men (20.4%

for dropouts, 6.2% for graduates)(Rumberge-, 1981).

How Many Dropouts are There?

There are basically two.ways to get this information: A) to use school-

provided data on withdrawals, or B) to survey a sample of the population
in order to determine what proportion have not completed high school.

School data is somewhat unreliable, because state education agencies rely

on school district counts of the number of students wham the district
"does not expect" to return to school (e.g., Texas Education Agency, 1980).
In many cases this determination by the school district is not made on

the basis of requests for transcripts after the student withdraws, but

on the reason given by the student for withdrawal. For example, the

Austin Independent School Distiict considers "entering the armed forces"

as a reason given by a possible dropout, but not "moving to another state,"

whether or not a request for transcript is ever made.

The best estimate for the prevalence of dropping out can be had from a

population survey, the most complete of which is the US Census. In 1970

in Austin, 18% of the population aver 25 years of age had less than one

year of high school (US Census Bureau, 1970). In 1979, among a nation-

wide sample of 12,700 men and women age 14-21 (Rumberger, 1981), 187.of

the eighteen year old were dropouts. Dropout rates are higher for minor-

ities than for Anglos: the figures are 36% for Hispanics, 24% for Blacks,

and 16% for Anglos. Among Hispanics, women are more likely to dropout

(39% compared to 32%), but among Blacks and Anglos, men are more likely

to dropout (25% vs. 22% for BlaCks, 17% vs. 14% for Anglos'. While the

rates of dropping ow. in Austin are lower (about" 12%, see Appendix E of this

report), the distribution pattern is similar: twice as many Hispanics as

Anglos drop out, and women are generally more likely than men to drop out,

particularly if they are below grade level.

Xharacteristics of Dropping Out and of Dropouts

Before reviewing research on attempts to identify stUdents at risk for ,

dropping out, it is perhaps informatiVe to review some descriptive
characteristics of dropouts. The peak age for students dropping out is

F-3 .
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.15 to 17 years of age, depending on the school. attendance laws. Most
dropouts leave school during the summer months or during the first two
months of the school year; in a large-scale study of dropouts in
Toronto, 57% drOpped out during these months.(Young and Reich, 1974).
.Registrars and guidance Counselors in Austin report that many students
who eventually drop out have a history of attendance .problems, beginning
each year with high attendance, as if to "give school another try" and
then attend less and less frequently because they fall behind their peers.
academically. Most of the dropouts in the Toronto sample were below
grade placement,,and the average number of credits earned.at the time of
dropping out was half the number of credits earned by graduates at the
same point in tieir high school career. Dropouts also tend to have lower

family incomes than graduates (Rumberger, 1981, Young and Reich, 1974),
and are more likely-to belong to minority,groups, particularly linguistic
minorities (Philadelphia, 1977, Rhode Island, 1977-78, Rumberger, 1981,

Watson, 1976, Young and-Reich, 1979).

The Schoor's Task' in Alleviating the Dropout Problem

There has been quite a long history of attempts by schools to alleviate the
problems faced by dropouts. Schools have been especially interested in

prevention prograis. There are basically two domponents of prevention

programs: A) identifying students 'who are at most risk for dropping out,

and B) developing the appropriate prevention programs. This review will

be focused on past attempts to identify students at risk.

Three Methodologies Used in Dropout Studies

There have been three research paradigms used in past dropout prediction

research. 1) The earliest studies attempted to genreate multiple regression
equations predicting dropping out from information contained in student

records or from information available by survey. 2) Another method is to

identify groups of elementary or junior high students as being at risk for

dropping out and then to follow these students through theix high school
careers. 3) The third group,of studies identified groups of dropouts and

graduates and surveyed them by interview OT questionnaire in order to
identify reasons for'a student's decision to drop out or remain in school.

Each of these three methodologies has advantages and disadvantages when

used to identify students at risk for dropping out. Multiple regtession
approaches, including discriminant analysis, would seem ideal for identi-

fying students prone to dropping out froM large populations. Information

which Is normally collected by the school district could be entered into

such an equation and those students prone to dropping out could be identified

easily and efficiently. However., attempts to apply regression approaches

using a large number of student variables to the identification problem

were made in a number of studies appearing in the 1960's and early 1970's,

and the results were disay)ointing. Usually, less than 20% of the variance

in dropping out or staying in school could be accounted for. Researchers

have moved on to the other methodologies mentioned. However, with'one
possible exception (Dudley, 1971), all of the studies using regression used

a restricted sample--studonts who had been ident!..Eied by school authorities

as at risk for dropping out. Thus most of the vazince in School variables

F-4
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which might have discriminated dropouts from stay-ins may have been removed

when school authorities were asked to identify such students. This method-

ology is atill a promising one, although it may be insensitive.to identifying

specific reasons for dropping out if only school records are entered into

the equation. To identify students at risk, hawever, it may be useful.

There have been few studies of the longitudinal type, probably because of

the cost involved in carrying out a study lasting five years or more. How-

ever, this methodology is valuable for validating prediction procedures and

for generating hypotheses about the mechanisms of dropping out. The only

study reviewed which used this methodology had a high sate of sample attri-

tion: only 1,400 of the original 2,400 aixth graders could be found six

years later (Johnson and Hopkins, 1972). This may pose a difficult problem

o resolve with studies of this type.

a There have been a very large number of studies in the retrospective-survey
type since the mid-1970's. Prediction and prevention efforts may be made

more effective if more could be known about the reasons for students dropping

out. The actual decision process a students goes through in choosing to drop

out may be very important in understanding the process and devising preven-

tion programs, yet this information is usually not to be found in the stu-

dent's cumulative folder, uor can it necessarily be easily quantified for

use in a prediciton equation. eThus, studies Using this methodology could

be wry useful; however, as with the other two methodologies, there are

disac:.vantages. Dropouts who are disinclined to participate are not repre-
sented in the data and the respondent's perceptions of the interviewer and

of tte interviewer's role and purpose in obtaining the information may

possibly bias the results.

Studies A II 01 in Re ression Anal sis to Dro out Prediction

We will begin by reviewing studies applying multiple regression to tne

problem of dropout prediction: The only longitudinal study reviewed (Johnson

and Hopkins, 1972) used regression.analysis to predict outcome at the end of

a sax-year period and will be discussed in this section also. In a-study by

the State 1 Illinois' Office of Superintendents of Public Instruction (1962;

cited in Dudley, 1971), group IQ scores, academic grade point average, number

of grade retentions, reading gain from theifourth to the sixth grade, extxa-

curricular activity participation, days abSent from school, peer status, and

father's occupation all discriminated dropouts from graduates. Some of these

variables have been validated in later studies as discriminators between

dropouts and graduates.

In 1963, the Orange County. DePartment of Education noted that 17% of Orange

County students enrolled in grades nine through twelve left before graduation

(Johnson and Hopkins, 1972). A study was designed so that sixth-grade
students identified as dropout,prone and students identified as most likely

to graduate would be followed through school for six years, at which time the

studen-,s wound have been expected to graduate. As noted earlier, it was

possible to locate only 1;400 oE the original 2,400 at the end of the six

years. The best combination of twelve "academic" variables (sixth-grade GPA,

CAT Reading Comprehension, etc., and sixteen "trait-descriptive" variables

(teacher ratings of: participation in playground activities, tolerance of

authority, etc.) only accounted for 15% of the variance in dropping out

among the students idert-iied in sixth grade as being most likely to.drop out.
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The best single predictors were: student feelings toward. authority
(r=.26), student assumption of academic responsibility (r.25), CTMM-
Total Score (r=.25), high School GPA (r=.22), and high school attendance
(r=.18). These results are disappointing, considering the effort involved;
howevei, there are some flaws in the study's design wfiich should be noted.
First of all, regression analysis was applied to a group of children
identified by school authorities as being most likely to drop out--the
dependent variable being whether of not these children actually did drop
out. This group was therefore homogeneous on whatever variables school
authorities--in this case the students' sixth-grade teachers, principals,
and school nurses--thought suggested pdtential dropping out. This restric-

tion of range on sixth-grade school variables could have accounted for the
lack of power for sixth-grade Variables and high school variables to predict
dropping out from this sample._ Secondly,' we do not know the characteristics
of the 1,000 (42% of the sampfe),who cbuld\not be located; the students who
remained in the sample could have been much More alike on'whatever charac-
teristics might be powerful predictors'of dropping out than was the original
sample.

One of the most interesting results of the Orange ,County study was the
ability of the sixth-grade teachers to predict dropping out. Of the students

chosen as LEAST likely to drop out, 75% of the original sample were found to
have graduated, and 6% had drop'ped out (results for the other 19% are

unknown). Of the students chosen as MOST likely to dropapt, 31% were known
to hare graduated, and 30% were known to have dropped out-. This means that

of the final sample, if a teacher had identified a student as at risk fat
dropping out, there was a 49% probability,the student actually-had dropped
out; if a student was selected as being least likely ta drop out, therewas
a 92.5% chance that the student actually graduated. The rates of dropidng
out and graduating for-a randbm sample of sixth graders not chosen as likely
to drop out or graduate were 11% and 64% respectively. Thus, teacher nomina-

tions alone reduced a lot of the error inkpredicting'drOpping out, but
teacher nomination was not entered into die regression equation and so we do
not know how much error could be removed by teacher nominations alone.

In another attempt.to identify predictor variables, the State of Indiana
(Dudley, 1971) performed a review of the cumulative record information of
dropouts and graduates. Fifty irachiktes and fifty dropoutswere selected
from each df twenty school Systems; these systems accounted for about 7;of
the Indiana school enrollment. For each.of several system-size and system
assessed valuation levela a prediction eguation was developed using discrim-
inate analysis. These equations all contained students' age; father's
occupation, mother's education, and academic grade paint average.. Using
these equations with another;sample of known dropouts and graduates resulted
in 75% accurate classification, a large improvement over the results of the
Orange County study. This-study corrected several of the flawsin that

tudy. Because they started with a known pool of dropouts and graduates,
there was no attrition. Because the sample included students who had either
dropped out or graduated but were selected on-na other schobl variables;
there does notseem to filaAre been a restriction of range on the aependent

v.ariable. However, it's useful to reMember that the chance prediction
----accuracy of this procedure will be 50%.if.dropouts and graduates ate equally -

represented; Indiana's prediction' equation based on student's age, father's I,

occupation, mother's education, and academic. SpA represents a .50% gain over

chance,
F-6
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More pessimisticresults are reported in a study by Delaney and Tovian .

(1972). They identified 165 sophomores and juniors who were-described by

school authorities as potential dropouts. At the dnd f the academic year,

thirty students had dropped out And 135,remained, Infd ael,gp regarding

eleven characteristics fram'the students' cumulative rec rds were7subjected

to a discriminant analysis; only 13% of the variance in ropping out could be

accounted-for by these eleven variables, with the dropqut iroup having lower

GPAs, more absences, more siblings, more class skips, and more detentions.

This study also has the flaw of employing a restricted range,of the dependant

measure -- in thiS'Case, all students in the sample' had been ideAtified by

school officials as potential dropouts. the-predictiVe IaoWer of educator's

judgement over cumulative file data is stillAulknown; but the results of the'

Orange County study suggestdd that it is a powerful predicfor. The second

design-flaw in the Delaney and Toi-(7ian.study is the small size of the dropout

group,-- there were only thirty cases, making generalization to other groups

of drapoUts difficult.

Degracie, Christen, and Helius (1974) entered tweniy student variables in a

multiple regression equaeion to predict which of 525 randomly selected students-

in Mesa, Ariiona would drop out. An equation consistin'of six of the

variables accouned for the most variance (only 22%). ,Piesence of the studene's

father in the- haiii-e---was the best single predictor of drOpPing out (accounting

for 6.25% of the uriique variance) f011oWed bY Metropol/ian'Achievement Test

composite scoresfor the previouS year (0.4%), race (0:2%), specific.high

school attended ( 0.1%), last grade completed (0.1%), and grade at withdrawal

(0.7%). Absenteeism, significantly related.to dropping out in other studies,

had no relation to dropping out for the. Meia sample. In interpreting these

findings, several things Should be kept in mind. The study was over the

period of.one`School year; students who will eventually dropout but did not

dropout that year are considered in the nondropout sample; students who'

dropped out durihg the year but returned the Uextare included'in the'drop-

out sample.; thus, the dependant variatile is not notfinishing high school

vs. completing high school, but leaving schopl during the Course of one year.

This Could represent a restriction of rangelof another type. -Dropping out

during one sthool year may be more difficult to predict because.ii maydepend

more on-Nariables extraneous to the:school than does a longer term dependent

measure suCh as high-school..completion, or dropping out over a longer period

of years.
1

Receptly-,' in an analysis of a nationwide sample of 14 to 21 year olds, Rum.,

.berger (.1981) applied probit analysis uSing a.large number of family and

student characteristics inassessing the likelihood of dropping ont. The

results of this method of- analysis allows one to specify,an increment in the

'chances of dropping out for each increment in the independentsvariagle. For

example, one- would be able to state the imcreased probability of dropping' out'

for each $1,000 drop in family income or for each siblinewho left school.

.In this analysis, amongfamily variables, a "cultural indeX" (involVing

whether the family owned -a library card and how many newspapers add magazines

they subsCribed to) made a large-difference in the chancee of'a student's drop-

ping out, as,did mother's education (for women), latHer's education (for men);

F-7
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number of siblings in the family (for Anglo women),
the family had resided outside of the United States
Among student characteristics, the students educat
friend's educational aspirations (for Anglo males),
marrying before graduating from high school (for wo
a student's chances of dropping out (Rumberger, 19

and whether or not
(for Hispahic men).

ional aspiraions, best
and,having a child*

pen) all' had effects onr
61).

In summary, four-of the six'studies reviewedthus far haVe been flawed
due.to a:restriction in range of the dependent variable. However-, variables

which appear to be good candidates for predictors of Student dropout have
emerged: teacher nomination, presence.of student's father in the home,
father's occupation, father's education, mother's education, student GPA,
number of grade retentions, and teacher judgement of the student's assumption
of academic responsibility. Variables which have not been investigated but
should also be promising as predictor variables are: ngilaber of credits,

earned, student statements of academic goals, student's extracurricular
activity participation, family income, and family history of,dropping out:

Reasons For DroPping Out
,

Concern with-identifying the 'mechanisms of dropping out resulted in a

number of studies appearing in the midr-1970's. These studies primarily
involved surveying dropouts, graduates, and present student's to determine,
the reasons for their'decision to stay in school di to leave'.

The Los Angeles,Unified School Districtr(1974) attempted to determine
what phenomenological characteristics differentiated dropouts from non-

attenders. Nonattenders were those who were not attending sChOol"but

had not officially withdrawn. Attendance-coUnselors interviewed 603
'dropouts and 294 nonattenders, their parents, and/or their neighbprs.
The students were askedtheir main reasons for leaving or not attending,.
Of the school leavers, 34.72, said they left because they had nt'interest
in school, 23.1% left because of academic failure, 11% left because....of_.
home problems, 11% left because of reading deficiency,.9% left to seek
ekployment, and 9% left because of health problems.'"Thirty-five percent
said they planned to retdrnto school. :The main distinguishing features
between dropouts and nonattenderswgre that nOnattenders more Often
reported health problems as their 'reason for nonattendance, and were

more likely ta have plans,to returfi to scno61 (64% vs-. 35% of the drop-
, 6

outs).

There are several'problems with this study. First of all, it is difficult,

to interpret these results, without a comparison to a,group of students
enrolled and attending school (a baseline problem) -- are dropout and
nonattdnders less interested,in schoOl than stay-ins?,- Did dropouts more
okten have achievement problems than stay-ins? If-stay-ins had-as severe
achieverlent problems as 'do many dropouts, would the stay-ins choose dropping

out as ap alternative? Secondly,-the characteristics of, the interview
with theYattendance investigAtor may have biased the results.' How was the

'F-8"
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interviewer's role'and s;;:hool position perceived by the students? Third,

the only stuaents represented in this data are students who were inclined
to participate..

Ina study of Toronto dropouts, Young and Reich (1974) attempted to avoid

the beselin problem associated with the Los Angeles study'. A list of all

students uiithdrawing from Toronto schools between June 1973 and June 1974
was géneratedand every seventh student from this list was selected for the

sample, tlese students were then contacted to:determine if they were trans-.
fers or dropouts. Of 1424 withdrawals contacted, 503 were transfers and 921
were dropots; 670 of these 921 were 4.rterviewed regarding their reasons for

dropping out. Half of the dropout sample were matched to a control group on
the basis of program of study, grade, sex; age, number of credits earned, and

previous year's GPA. To the surprise of the researchers, 56% of the "con-
.

trol".. group had dropped out by the time they were contacted for an interview.
Thus, the matching variables seemed to be good predictors of dropping out.

The most interesting aspect of the Young and Reich study is their character-

ization of six dropout types. Previous attempts to predict dropouts or
attempts to establish dropout prevention programs may have failed because

dropouts were assumed to be a homogeneous group. However,,as Young and Reich

.and other researchers have argued,,dropouts leave school for-different
reasons. Y9ung and Reich characterized the six dropout types as shOWn in

Figure E-1.

The actual control group used in this study consisted of the first 75
control-group students contacted who were still enrolled in sc-jol. The

largest apparent differentiating characteristic between the dropout and

stay-in group as Young and Reich saw-it was parental support: only 39% of

the dropouts' parentsactively opposed their children's decision, but 90%
of the stay-ins reported that their parents wanted them to stay in school.
In addition, the stay-ins seemed to have more specific plans for the future

than did dropouts,

Only 167 of the dropouts deliberated longer than a year about.their decision

to leave sehool; 38% deliberated less than two months. Seventy-four per-

cent showed little or no effort in_utilizing school and community resourcs

in:their decision-making. Half of the dropouts left school because of

some precipitating situation. One third.of the dropouts could be described

as "depressed" with their decision, particularly'the Family Supporter (74n;)

and the Cultural Isolate (89%) groups.
1.

This study has some of the same flaws as the Los Angeles study, such as
the possibly biasing effects of the interview format and the possible,
problems associated with volunteer respondents; however, the descriptions

of different dropout types are useful and the description of the dropout

process by the drOpouts is quite enlightening. It appears that, for students

in Toronto at least, little thought goes into the decision to leave school,

that little effort is made to use guidance resources available in the scho,A

or community, and'that the decision to leave is often the result of a specifi

event ,-)r a particu_ar school situation. .

F-9 476
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Further information regarding the dropout process comes from a study by

the Ontario Institute for Studies in Education (Watson, 1976). Dropouts

from 79 school systems across Ontario were used as a sample; 20,027

dropouts were identified and were sent questionnaires regarding their

reasons for leaving school. Returns were received from 8,141, for a

return rate of 40.6%. Of these, 28% reported that they had left because

of a job offer, 11% left because they were "failing anyway", and 10%

left for personal, nonfinancial reasons. Of 118 dropouts who were

presently working, 62.7% said that school personnel had tried to persuade

them to return to school, and 27.1% reported that school personnel had

not tried to persuade them.to return, Interestingly, 7% reported that

they had not dropped out, but were expelled against their wishes.

Wheeler and Finley (1980) surveyed 267 former dropouts who were presently

attending five alternative high schools in Phoenix regarding their.

reasons for having left school. The most frequently reported response

was "being kicked out for poor attendance" (49.1%), followed by "did not

like my,classes" (40.8%), "did not like my teachers" (37.5%), "got

bad grades, felt discouraged" (26.2%), "didn't like school" (24.7%),

"got kicked out for poor grades" (16%), family problems (16%), personal

problems (pregnanCy, illness, etc.) (15%) and "could not get courses

I wanted" (12.4%).

While this study may be flawed for the same reasons as previously, reviewed

survey studies, it offers additional evidence for the reasons for students

choosing to drop out. Generali.zation from this study to other populations

must be tempered by consideration that Only students willing to continue

their education in an alternative school were represented.

Rumberger's (1981) study of dropouts in the National Longitudinal Survey

of Youth Labor Market Experience also,included an analysis of reasons for

dropping out given by the dropouts in the sample. Classifying reasons as

school related, economic, or personal, the main reason for males leaving

school was school related (primarily, "disliked school"), whereas for

women, the reasons were both school related (32%), primarily "disliked

school" (24%) or personal (337), primarily "pregnancy" (19%). There

were few differences in reasons given for dropping out among Black, Hispanic,

or Anglo men, but among women, Black women left primarily because of

pregnancy (41%), and Hispanic and Anglo women left equally because of

a dislike of school or because of pregnancy. This study verified previous

results that "dislike" of school is a Primary reason for leaving, and,

again, demonstrated that different population subgroups have different

reasons for dropping out.

Summary and Recommendations

Previous studies invOlving attempts to predict dropping out have been re

viewed. Mast of these studies have been disappointing in the discriü4nating

power of the prediction equations which have been attained. However,

these studies have suffered several methodological flaws which would depress

discriminating power:

F-10
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A. Many studies have attempted
graduates within a group of
school authorities as being
amounts to a restriction of

to discriminate dropouts from
students already selected by
at risk for dropping out. This
range in variance problem.

B. Several studies have attempted to predict dropping out over a

relatively short period of time -- the nine-month academic year.

This results in several misclassifications if the purpose is to

predict long-term dropouts; that is, transient students, who

leave but return to school at a later date are represented

in the dropout group, and students who will dr9p out before the

end of 12th grade but after the end of the study's year will be

considered, stay-ins.

Ideally, a group of students should be followed over the course of their

school career, and after their dropout or stay-in status is known, and

after measures of predictive variables are obtained for the members of

'both groups, a discriminant analysis should be performed to determine the

degree to which dropping out over the long-term can be predicted when

there is no restriction of range. Variables whichAre likely to predict

dropping out would be GPA, number of credits .artred, absenteeism, ethnicity,

socioeconomic status, facility in English,/dnd parents' education. Indications

from the survey research are that counselOrs will need to seek out potential

dropouts, in that dropouts do not appear'to discuss their leaving scheol with

'anyone nor do they appear to deliberate for very long about their decision

to leave. Thus, the efficient identification of at risk students is very

important if intervention efforts are to be successful.

7
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DROPOUT PATTERNS

t"

1. Classic Dropout: "Students who have exhibited poor attitudes.to
school, have,poor attendance, are failing subjects, lack credits,

and are among the oldest at their grade level."

2. Work-Oriented Dropout: "Students, usually borderline passes,*who
prefer work to school and leave when they get a job."

3. Homemakers: "Girls, usually boderline pa'Sses, who are oriented
toward homemaking and raising a family, and do not perceive
school as necessary for their goa.ls."

4. Family Supporter: "Students, usually New Canadians, who feel a
responsibility to assist in a family business or to contribute

to thelamily income."

5. Cultural Isolates: ."New Canadians who have a language problem and

who are socially isolated in school."

6. Intellectual Elite: "Students who have the capacity to do well in

school, but who have renounced the system."

Figure F-1. DROPOUT PATTERNS IDENTIFIED BY YOUNG AND REICH

(1974: pp. 17-26).

F;-12
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A Survey ,of the Literature onOchool Effectiveness

Concern about social equity ia 1960's combined with rising educational

expenditures and apparently declining achievement scores in the 1970's,

have created great pressure on schools to becomd More effective. One

approaCh to learning more about practices which improve school effective-

ness has been to identify "effective" schools and to compare them with

"less effective" schools to see how they differ.

Recent work of this sort by Ronald Edmonds (1979) has received much atten-

tion nationally in recent months (New York City Public Schools, 1980).

'Edmonds has proposed the following five characteristics of effective

schools:

1. The principal is a strong instructional and.

organizational leader.

2. There is an emphasis on basic skills instruction.

3. The principal instills in teachers an expectation

that they can affect student achievement.

4. There is frequent monitoring of student progress.

5. The school environment is safe and orderly without

being oppressive.

These characteristics appear to be relatively inexpenelve to bring about in

schools., The implication seems to be that if these characteristics are

instilled in less successful schools, achievement will improve. -However,'

no experimental studies validating,this implication are known to date.

Edmond's (1979) results have been questioned regarding his criteria of

effectiveness (Miller,1981), and for his assumption of larger associations

between effectivenss and school characteristics than.seems warranted by his

own results (ORE, 1980). Despite these criticisms, Edmond's five character-

(2,
istics of effective schools represent a step forward in that they suggeat

ways schools may improve their effectiveness. What follows is a brief

review of what is known about school effectiveness.

In 1964, ten years after the U. S. Supreme 'Court decision which ruled that

separate educational systems for white and minority students cannot provide

equal access to education, the U. S. Congress commissioned James Coleman to

conduct a survey of access to education in the United States (Coleman, et al,

1966). The purpose of the study was-to de:ermine what remedies were necessary

to bring about equal educational opportunity for all groups. The final report

had a tremendous effect on generating school effectiveness research. The

results of Coleman's study indicated that when a student's home background

(e.g., SES, number of books in the home) is controlled, schpl differences in

characteristics and resources account for less than'10% of the variance in

student achievement on standardized tests: thus, it seemed that there was
,2

little that schools could do to improve achievement.

G-3

4 83



81.73

The next f ve years saw-a_nymber of reanalyses.of the.Coleman data (Bowles,

1468; Mayeske, Wisler, Beaton, Weinfeld, Cohen, Okada, Proskek, and Tabler,

1972). The most serious criticism of Ccileman's work involved the order in

which school and home variables were entered in the regression analysis.

Bowles (1968) noted that if some school .characteristics are entered.first

into the equation, their relationship with achievemeht more than doubled.

George Mayeske and his associates (1972) determined that school and hothe

variables acting in consot,t accounted for'34% of the variance in Coleman's

student achievement data.

Thus, in t4e early seventies,.new optimism appeared that achocils may have
at least some effect on student achieVement, but this effect appeared to
operate in interaction with home factors. Interest now turned to identify-
ing schools which were especially successful in promoting student achievement;
that is, schools which produced consistently.high-achieving students relative

to oth(!r schools with students from similar backgrounds. Klitgaard and,Hall

(1973) asked if such schools could be.identified; were there schools which.
were "statistical outliers" from a regression equation predicted by non-
school background variables for six out of eight years? Usinga sample of
-
schools in Michigan, theyyere able to identify such schools.

The question then became: What characteristics distinguish effective schools

from less effective schools?

Weber (1971) identified four inner-city classrooms whose third-grade, low

SES students were clearly above national norms on testS of reading achieve-

ment. Weber described the characteristics which al' four schcols appeared"to

share: strong leadership by the _school principal, high expectations for all

pupils, and strong emphasis on the acquisition of reading skills, frequent

evaluation of pupil progress, and a quiet, orde'tly atmosphere. The princi-

pals had been in their schools long enough (two to fourteen years) to firmly

establish their-tole ahd their educational programs. Notice the close simi-

larity to Edmond's factors.

Unfortunately, these may be characteristics of some less effective schools

as well. Weber did not describe a comparison group of noneffective schools.

This flaw was corrected, however, in a study by New York State's Office of

Education Performance Review, appearing three years later (1974).

0

Two inner-city schools in New York City, serving predominantly poor and

predominantly black populations, wereoselected for in-depth study. One

school was chacterized as having a high level of student reading achievement,

the other a low level. Formal classroom observations were carried out in the
f

(

second, fourth, and sixth grades in both schools, along with informal observa-

tions in other classrooms and programs.,
.

The investigator's conclusions about characteristics differentiating the two

schools were similar to Weber's: the effective school had effective instruc-

tional leadership, specific plans to improving reading in operation, and an

optimistic attitude in its teaching st4ff regarding their ability to influence

student achievement. The ineffectual school was headed by a principal who ,

had been temporarily promoted, and who conceivably did not have enough time to

establish leadership.
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Although this study did provide a comparison between an effective and 4 nqn-
effective school, it contains several methodological flaws. The study com-
Taxed only two schools, making it difficult to generalize beyond the specific,
schools involved. Also, the neighborhood,environments of children attending
both schools appear to have been different: the effective school was located

in an impoverished but well-maintaintd housing project neighborhood. On the

other hand, the noneffective school was surrounded by tenements and high-

risei low-income housing 'projects.still under construction. Thus, there

may have been many variables other than school characteristics accounting

for these differences.

During the mid-1970's school teffectiveness studies coritinued to be con-
troversial. Many writers were not convinced that school effects had
been demonstrated. In fact, in,1981, this controversy still continues
<Miller, 1981). Miller questioned the notion that a casual link had
been established between what administrators do and imptov d achieve-
ment among lower income students.

Lawrence Lezotte and Joseph Passalacqua attempted to demonstrate school
effects independent of student background (1978). Using a sample of

2500 students from 10,Model Cities'Neighborhood elementary schools in
Detroit, Lez4pte and Passalacqua regressed 1973 ITBS-Reading scores on
school buildilg, student SES, and 1972 ITBS Reading scores., They

found that 1972 ITBS Reading scores accounted for 15% of the variance
in 1973 Reading. Knowledge of which school building was attended accounted
for 22% of the Variance in 1973 ITBS Reading scores, although only 16% of

this variance was unique to school building. Using 1972 ITBS 'Reading scores

and knowledge of school building with SES held constant accounted for 40%

of the variance in 1973 Reading scores. These findings are not greatly

at odds with those of Coleman, however.

In an effort that was considered supportive of the Weber (1971) and State

of New York (1974) studies, Ronald Edmonds and John Frederiksen (1979)

reanalyzed a portion of the data on which Coleman's (1966) 'Equality of

Educational Opportunity Survey" was based; and performed separzte evalua-
tions of the schools for each of the eight subgroups of students that
represented two races (Black and White). and four home background levels

(low to high). The sixth-grade reading achievement scores from 812 northern
elementary schools were ranked on the basis of the mean performance of the
pupils in each of the eight subgroups, yielding eight separate rankings
of the schools." Schools.for which the mean achievement of pupils in a

given subgroup was in the 75th national percentile or above were con-

sidered effective for that subgroup.of race and SES.

Edmonds and Frederiksen found that a substantial number of schools were
effectively teaching reading skills to the poorest group of children
(Black and White), but that a school may not necessarily be effective for
both poor and middle-class children. They determined that.pupil performance
'was more closely related to family background than race, but that social
class variables were more highly related to achievement for Blacks than
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for'Whites. And they found that the schools that were effective in teach-

ing reading to poor children were characterized by teachei who had been

assigned to the building (rather than having chosen to,work in their

schbol), teachers whobelleved that a common standard of instruction can

be applied to.all children, a mixing of students of varying abilitie$

and backgrounds, smaller classes, more parental involvement, and a lower

level of racial tension. Finally, their results suggested that schools

which were effective for poor and Black,children were indistinguishable

from less effective schools on measures of pupirSocial background;

thus performance differences must be attributable to the schools themselves.-

Edmonds and Frederiksen's reanalysis of Coleman's data suffers from several

flaws that affect the amount of Confidence that,can be placed in their con-

clusiorA. These flaws involve several possible violations of assumptions

underlying.the technique which was used to'relate student achievement to

student characteristics: Most seriously, ihe assumption of homoscedasticity

underlying Paarsonian correlatiOn may have been violated leading to a

false impression of the strength of the relationship. More importantly,

perhaps, the PearsoniAn r's reported by Edmonds and Frederikg-en ranged

. from .05 to .20--hardly indicating a strong relationship ,between school

characteristics and student achievement. While these correlations may

have been statistically significant, they do not provide much hope that

applying the principles to improving schoolsis likely tq meet with much

success.

While there have been serious flaws in the three previously mentioned research

studies, these flaws afe not impossible to overcome. The five characteristics

of effective schools proposed by Ronald Edmonds receive same qualified support

fram an additional area of research: research investigating the climate,of

effective schools.

Soon after the Coleman report, Edward McDill (1967) identified a pair of

high schools (one ec active, one less effective) in. each of ten regional

areas of the United States. Effective schools were identified by ranking

all U. S. high schools'in terms of the numbers of National Merit Scholars

produced and the-prOportion of graduates who later earned Ph.D.s. From

these, institutions were chosen to reflect varying SES and ethnic composi-

tion. Responses to a series of teacher and studeat questionnaire items on

school climate were factor analyzed ana six,factors emerged, each of which,

was significantly related to student achievement when achievement was con-

trolled for student SES,. IQ; and school SES. Factors identified were labeled:

1. Academic, Emulation: the value of academic excellence.

2. Student Perception of Intellectualism Estheticism.
3. Cohesive and Equalitarian Estheticism.
4. Scientism: degree of scientific emphasis.

5. Humanistic Excellence: degree of artistic emphasis.

6. Academically Oriented Student Status System.



. 8173

'

The,factor most related tO student achievement was "the 'degree to which

academic excellence is valued by the student body:", It wouid be many years

W.:5re McDills studies.of the relationship of school climate to.school

achievement were picked.up by other researchers.

Wilbur'Brookover and'his associates at Michj.gan 'State University have been

developing measures of school climate'sinCe.the early 1960's. In 1979, .

they reported the results-of a large-scale study of Michigan schools in'

which many school cliMate irariables (e.g., student expectations of academic

attainment, eacher's.perception of principal support, etc.) were related
%

14ith 4th-5th grade Student achievement.

There were three sample% studied: 61 predominantly whitesschools, 30 pre-

dominantly black sChools, and 68 schools chosen at random from all Michigan

schooli. Questionnaires regarding s0po1 climate were administered to over

19,000 studentS,.780 teachers, and 158 principals.' In addition, informa-_

tion about mean SES,percent'of student body ,which was White, size of student

body, average daily attendance, number.of school personnel per 12000 students,

average teaching experience, average teacher salary, and percent of teachers

having graduate degrees,were collected.
6

The climate questiohnaire items were factor analYzed. The resulting factors

were correlated with student achievement on a statewide competency exam.

The climate factor most related to school achievement was "student sense

of academic futility" the extent to which students perceived academic

effort as futile or perceived their peers as not caring about good grades.

This factor explained 45% of the variance in achievement at Black schools,

26% of the variance in achievement at White schools, and 60% of the variance

in achievement'in the stateide random sample. All climate variables together

accounted for 72.8% of the variance in Black.schools, 44.5% in White schools,

and 72.5% in the statewide random .sample schools. However, climate interacted

with SES and percentage of White students. Only- 4..1% and%12.0% of the variance

in student achievement was,predicted uniquely_ by climate variables for the

state and for^the White schools, respectively. But climate unIT:e17 accounted

for 36.2% of the achievement in the Bl'ack sample. When climtid variz.les

were conerolled, SES had no relationshie to student echievemc in any of

the three samples. However, Brookover, et al did not contro :k.)r pi

achievement level'. Thus, it is clifficult to interpret how mucn ce

affects achievemene and how much achievement affects climate. k

What support exists in these data for Edmonds' five'characteristics of effec-

tive schools? This study differed frol previous school effectiveness studies

in that a large number of'schools were studied, dot just schools which were ,

achievement outliers, and therefore is worth examining.

Teacher,; expectations for students were correlated .66 with achievement for

the qtatewide sample, but relations of .2 with achievement were found in ,

the' white and Black samples. Teachers! Perceptions of the pr,i.ncipal's

expectdtions for student achievement correlated-.55 with achievement in

Black schools, but was much lower in the other samples. Principal expec-

tations for students correlated .54 in Black schools, and .38 for the state- ,

wide schools, but was very low in White schools. ;Thus, Edmonds' character-

istic of principals instilling in teachers an expectation that they can have

an impact on student achievement is, mildly supported, at least in the Black

sample. G-7
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Principal's raport,Of the percentage of time devoted to instruction was mildly

(.45) related to achievement in_the sLatewide sample, but had no relation to

achievement in the White and Black schools. This' measure may have been fn..

sensitive to the principal's leadership effectiveness, and is probably not .

a good test of Edmond's hypothesis that principal leadership is a'Ariable

influencing schooL effectiveness.

School emphasis on basic skills was-not directly assessed in this study; how-

ever, several schbol climate yatiables related to a basic skills emphasis

were assessed: "student perception of teacher push and teacher norms, was
slightly correlated (.203) with achievement in the Black sample, but unrelated

,to achievement in the other two samples. ,"Student perception of student

academic norms" was mildly correlated with.achievement (I) in the Black
sample, but unrelated in the other samples. Neither frequent monitoring of

student progres4\ nor orderly climate, were assessed in this study.
t"

The problem with çhis type of study, as with viTtually all schooi effective-

ness studies, is hat a simultaneous, comparative methodology was used. We

cannot determing frqm these studies if certain schools are effective because

they have certain -characteristics, or if certain characteristics are found in ..,

certain schools because those schools ate effective; that this effective-

ness is due to some other unmeasured factor or factor. What is needed is an

experimental study where climate variables are manipulated, or a comparative,

longitudinal study in which climate variables and student achievement ary

ovei time. Wondering what climate variables might co-vary with changing
,achievement, Brookover and Lezotte (1979) smapled eight Michigan elementary
schools, five of which were claskfied as "high-need" schools; that is, .

less than half of their fourth graders had attained at least 175% of the

objectives on a 1974 state competency exam, the other three, with more than

hakf.of heir fourth graders attaining at least 75% of object4.ves, were desig-

natetr"low need." All of the "high-need" schools had iAproved in the number
of-students ttaining at least 75% of the objectives; only one of the three

"low-need" schools had improved: the ot'her two declined.

Fieldworkers,then distributed questionnaires to all K-4 classroom teachers
. .

who had worked in the school more than thtee years, and also to some support

staff. Based.on,respovses to questionnaire items, improving schools reported
higher than.expect&I,increases in principal involvement in instruction, in

perceivc_ improvemen'i in discipline, an increase in the amount of evaluation,an
increase,in teacher expectations regarding their ability to influence student
achievement, an increased emphasis on basic skills, and,perceiw,o improvement

in stydent behavior And attitudes. becliners reported greater than expected
improvement-in'principal suppdrt for staff, an increase in parent communica-
tion, and-an improvement in opanness and friendliness of staff. Interestingly,

principals of improving sc,hools rated ptudents as average and not changing

over the'last three years; whereas, principals of'the declining schools
described their student§ as below average and getting worse. TeaChers in,the

declining school rated teacher morale as "fairly high", and teachers in'the

improving schoofs.rated teacher, morale as "average."



Many of these results support Edmoudg' contentions. However, the results are

based on a small number of,schools--there were only two "decliners." This

makes it difficult to gm-dralize results. Also,,re'sults are reported by

frequency of respondents, within the improving or declining category,not by

individual schools. It's impOssible to determine whether high frequencies

mean that schools within that category were actually more often rated as

improving on a particular variable or whether there were simply more

respondents from one class of schools.

In a research study growing outopf studies of conteXt effects on classroom

teaching, Stallings'and Mohlman (190) investigated the oeffects of adminis-

trative policies on teacher morale4 classroom intrusions, litter and van-

dalism, rate of absenteeism, classroom misbehavior, and student time-on-

task. The sample included eight elementary schools: two upper income,

four moderate income, and two lower income schools. The data included

observations of teacher and student behavior, teacher and student ques-

tionnaires, absence records, physical environment observations, and princi-

pal interviews.

In schools where school policies were.collaboratively developed, clear,

well-communicated, and consistently enforced, students were absent less.

.
Teacher morale was significantly related to the principal's being respect-

ful, collaborative in making rules, providing clear, consistent, well-

communicated policy, and providing necessary instructional and support

services. Morale was also positively related to frequent interactive

and productive meetings with the principal, and in these schools students

misbehaved less, were on-task more, and had lower rates of absenteeism.

When policies regarding student behavior were clear and consistently

enforced, there were fewer classroom interruptions and more students on task.

Again, these data were obtained with a very small sample size, and so, again,

generalizations are difficult, particularly with regard to different socio-

economic strata schools. There were only two lower-income schools. Yet

the study is useful in that it investigated variables.which may influence

achievement: time on-task, absenteeism, student morale, and classroom

behavior.

Conclusion - Summary

Concern over differential access to education for different socioeconomic

groups has led to increased interest in methods of improving school effec-

tiveness. This concern, combined with the controversy over James Coleman's

report (1966) indicating that school variables have little impact on student

achievement, generated several attempts.at describing characteristics of

schools that are effective for poor students "despite the odds." The studies

have been consistent in their findings: effective schools are characterized

by strong instructional leadership by the principal, .19hasis on basic

skills instruction, an expectation that teachers can Li:ove the achievement

of their students, frequent monitoring of student progress, and a safe,

orderly atmosphere. Unfortunately, these studies have had many methodological
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flaws: most commonly, sample Sizes are too small, there is a failure to

control for previous achievement level, and the size of relationships are

often overstated. Further research is needed. Ideally, a controlled
experiment in which administrators attempt to make changes in the direc-

tions indicated by the effectiveness research shouli be performed: Only

then can the characteristics be recommended without qualification.
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