
DOCUMENT RESUME

ED 227 619 EC 151 .064

\AUTHOR Fay-Wilcox, Susan
TITLE .

Project TRACE: Transitional ResOurce Addressing

\ .

Children's Early Education. Program Performance
. \ Report. July 1, 1980-June 30, 1981.

INSTITUTION West Chiogo School District 33, IL.
SPONS'AGENCY Special Education Programs (ED/OSERS), Washington,

DC. Handicapped Children's Early Education
14ogram.

PUB DATE , 15 Sep 81 -

GRANT G007800055
NOTE 49p.; Parti of the document 'have been deleted due to

poor quality of print.
PUB TYPE Reports - Descriptive (141)

EDRS PRICE 14F01/PCO2.P1us Postage.
,DESCRIPTORS *Disabilities; *Handicap Identification;

*Kindergarten; Parent Eauration; *Preschool '

Education; Primary Education; Program Descriptions;
Spanish Speaking; *Speech Handicipst Speech Therapy;
*Transitional Programs

IDENTIFIERS 0' Transitional Resource Addressing Early Education

ABSTRACT
The 1980-1981 perfonmante report is ftenented for the

_TransitionalResource Addressing Children's Early Education (TRACE)
Project, West Chicago, Illinois, which provides developmental

4
preschool and transitional primary-level classes for 3-8 yeai olds.
Screening of 130 preschool children (2 years 10'months through 4
years old) was undertaken to identify spedial needs relating to
speech and language, hearing, vision, motor skills, behavior, and

cognition. The Comprehensive Identification Program was used, along
with a locally developed, comparable program for the'Spanish-Speaking
children, wIlo represented about 20% of the sample. Nineteen children

were ehrolled ifithe-TRACE-Preschool-programi-and-11-students were
enrolled in the Transitional Kindergarten program. Sixteen
preschoolers and five kindergarten children received speech therapy.
Monthly parent meetings addressed a variety of topics includivg4
chilaren's meMory, nutrition, and the family life cycle. Evalpition
efforts included administration of the_Brigance Inventoriei to assess

children's progress. Inservice tfaining wat.provided tor TRACE staff
an&personnel from other'agencieS, and program demonstration and
dissemination activiiieS1Wifi Widertakeii. 'For 1981-1982 year, the

Itinerant Primary program was deleted. (SEW)

***********************************************************************
Reproductions supplied by EDRS are the best that,can be made

from the original document.
*

***********************************************************************



ts)
'N

US. DEPARTMENT OF EDUCATION,

NATIONAL INSTITUTE OF EDUCATION

ECU ATIONAL RESOURCES INFORMATION

CENTER (ERIC)

This document has been reproduced as

received from the person or atomization

originating it.
i Minor changes have

been made to impror

reproduction quality.

points ol view or opinions
stated M this docui

iii Mint donot necessarily represent
official NIE

"4..05ition or PolicY.

0

TRANSITIONAL RESOURCE ADDRESSING CHILDREN'S EARLY EDUCATION

Program Performance Report
September 1, 1981

West Chicago Elementary
District #33
312 E. Forest Avenue
West Chicago, IL 60185

Handicapped

School

1'

Children's Early Education

Grant Number:

Project Number:

CFDA:

Program

G007800055

444AH80060,

13.444A,



Financial Status Repot



.

11.1.Miri 11111.11MIMMI.1111.1...Alma 1917?
tn. PA n hinsi T co I,c if 1'4. At. t. to Ase.

CA I ICI cr r otiLAirriu
WAsiiii:GIDPi. D.C. :vat!:

PrIOGRAM PErtrop.mi,;,...cu nEPOBI (Dir_crftionary Grants)

Ir..
fottM APritovr
OMU NO. tiisic,)l

1118111.A ii, GtIlet troir tit% ink} tw. but u tli pm net be. %filthc:t1 Undcr tins pruzram unlms dus repuit u couipktcd s,id Ned as required

( 1P 1:1.1:s t trr 7.1 7/.

. Date of .3ort:

Part 1
.

AU wantees with awards horn No.:rams listed tinder "Central lnstsuctiohs" above respdhd.

-September .15, 1981

2. Grant Number:

0007800055

treliod of Report: From: .

July 1 , 1980

To:

June 1981

.Grantee Rni ;: arid Descriptive Name of Project:

West Chicago Elementary District 1133

Pro.ject T.R.A.C.E. (Transitional Resource Addressing Children's Early Education)

mation: 1 deray that to the best of my Imowled1e and belief tilis report (i-onsisting of this cnd subsequcnt p;:s-cs and

Ikehrnents) i correct and complete in all respects, except as.rnay be specifically noted herein.

ot Project Director(s) or Principal Investiyator(s): Sisoatwe of Protect Dijector(s) or Pr.ria..ipat Investiesator(s/:

n Fay-Wilcox - Principal Investigator
Borbirn 1). 1..7n 1 1 o- - nc- now... =11

Part 11 (-4 fro mpi 1.1.0:1;:ent- Report ve)

All Dranteo, except for those with aw.ards under 13.443 arc

to respc.nd to this Secnon A. Grantees under 1,3.443 t o to

E of Pisa 11.

-41.1pantees awards under 13.444 sxcept thus: sup-

:led solely for -Oatreach- aClIrities are to follow the
orgatrizatimi or-enes listed below i;! pref.entini:
performance reports. The cateSories are based on activities

tonnuon to all Eady Chtiehoed projects with the exception

nolcd above for projects soitiy supported for outreach

setivitics.

-(1) Disec t and Supplementary SeiViCes for Children%

ervices
Parentframily Participation

(3) Assessment of Chiln Progress
(4) loservice Tra.".^ for Project Staff
.(S)1-raining for Personnel Irom other Programs or

Agencies
(6)11:ntonstration and Dissemination Activities
(7) Coordination writ) other Arcncies
MContinuation,anci Rephca sion

net:Tata application for proerams 13.445. 13.446. 13.450.

.*nd 13.520 prosided (or thc sotiossins functions or aerisi-

ties As categoncel headins sn the budget and narrative

uction.s:

Pistatch and De.:eloprnent Dissemination

IX:monsttauoniSernec Preserviccfinservice
/valuation .

nos 13.451. and 13.452 do not iimally require a
.bh.Aoto since the primary (urictiun or actnity II intrinsic'
to the terroive

f sm.,. SIM

9'-Ak

For each of :he :Iceove programs. funct:ons, or acu r. rt ies lcs
Well CS those of svertcl unpor: felt cmsin prcrcn;s: e.g.,
replication. cch vary ms ep:cni dts:uss
the objectives and subobjeetives presen-tedTri the ac:proved
application N trcrwire jortnct) us terms of:

(a) Accontslishments and miles:ones met.
(b) Slippages :a attainment and reasons for the siipp:igcs.

Refer back in your applition and utiiiie you; cuantim fre
quarterly projections. s,:hecused zlsronolo;:j! ortk; and

tassel dates, and dan: cn:iectcd anti :::aml:in:ej as t en as
Cfficlia and ructliorlo!o:res usad to es...:luzte results for tat
and (b). For prantet's under 13.444. so csc:lIs;irt I ramsn;
or personnel from inner prop.sms. snloJe d:szriptions ot
types'of tranung. instoutions or orvan:za:lons invtbcd. and
pullbors of trainees anti hours of training received.

Aho highlight those phases of the n!ans of a:thin presented
3n your applicaticm drat proved 1110M SUCCC5V;u:. :21S
those that ulion iraplententarson did not ancar frustful.
NOTE: Out read' star.lees ate to discuss aceurnpli3hrocnts
and slippases in temnis ot rep;:-...-at ton and stuuulation of
services. resources presided :Hid ruf.d testing and thssernina.
lion ond trattun" in tcins of t) pes o personnel recesvin
training and the number of hours involved.

Glantees fini3hing this portion of Part 11, so to C of Part 11.

Repoitins for Grantees under-13.443 (Research and Dent.
()inaction).

. .

D;L:uss major activities carried out. major departures from
Ate_urj:itiol plan. problems cocountered.
Inary'findloss. result s.
any final product. Lither include copies of, or discuss: in-
formatmo materials released: reports in nosspupers. IStaiJdea....4.09.. Mswo~.096

1



1.41r.Vmera.aveoweereee*oramM.A.Nosaele4.11.114r~f.

~141Mos

4Iritt,journ31s.
p.%er or:pared lot profct.trinal Inrct.

Ipts:Atzt..)31
tzta:criatt: CrAntnetct1

'tKthI 2nd irr,:ruct:onzi
or or ts It in develop.

tcannio.2es anti mottos de.

1:10:+td;:ca:c.::.;:d
caner maisunn; uevices usca.

tiati finished with this portion of Pact II, )3.643 Lrentoos

to to C of Pair U.

fit tantecs are to resp.ond to this section C. Disci= the

(1) Ur:anticipate?.
or zn:itinztcd spinoffdeve.fonnlents (Lc.

th&s:whIch v,ert no1 g:::r1 yOur onyncnv anorovca

wino:ore earur:non:te:: %-otninIne

11:ott Of li:: i.r.uon fcr
605.,:acit esti co0:rcnec tnicrn:rrnCy

elfor::, a cc-

NallOPNO.I.OVININII/M11,.1100.4.1....I.11.

0. Ass.
A.V.TWor0 ws.f

cision b volunierdsf rurtue et ccrier tn sneetat edu-

cation. new gmbhe sfi:001 nolict :n1cyr1T 11::ndl

aippcd childten srao rcrilar etc Isronms. cr;;;Cfractit of

man:Ivory Or c)1ner Stole IcCr:Lver)n 1 1 re'llny:' early eau-

rdcwat new course opertnss ct

(2),There outputs :ire nunntifled in response to,any portiorf

ofl'est 11, icbte ounntIti:zt:ons tc ct:st czto tor conn;ta-

tatl'On of unit costl. Ana/yze 2nci CX;)1.:In hip-Cost hint

C9 Indicate other matter which you wmild 1i%e*OE to

know about (e..r.; Con:m:11)11v respCm: to zae protect.

mailers COnCerrynz
prolect s wnr:.urc rc1.:11i)nsnip

icchn:cci of OE van', crr any wirer
remmt ad.* I.

Frat

ztantecs V.ith 1 Demonstrcr./Senict-
function or activity,

tzt :at for 13.444 :,anieer.1....no
tie so:tiv suneoricti lOt -0:21.-

kcliVV.;:t. to
an:. IC.

.itecs uns;:r 13.431, zs as 1.-1.1:4 uncer.otner

capped pro;rarns with a Prtscnircrinstrvict
Trzinine activity

arc to cor.-.pt....t.c
rr::ntrcs unazr exct

thor.: who are
su:c; lot o;:trzacns. :Ictratics. art:

tu complete 'fables 111A z;:ci

y.6%./wW.4..R......r
itb1c. 1i Derrion.71::.ttonrcrocc

Activities Dart:

Olildren

t clut,1 priforrssr.cc data for this rtLsort ocriod into the

tr.::r:ale boxer.. Us: 7.IS of Inc 11:::*: Of,tro: on;;;Ini

rEtation, or Or
v.T.tcttevcr :s

zlovci:n..- H. count
oncc, by r.;:nc:^co.

zn* Inciwzie

irpt of 1-tz.n6ica7

tht numhcr of inultiltandicapned in fine 12. Data for tir.cs I

thron^II I I for Inust.'cltrectry scrvco: st-r...,:vs to tile.:

enrol:cd or tccr.s.:...1n; wator tcry:::::s. an:: no: th%),...

rclerrco or tprcn nvolinct

tr!:-.2t Or ri
o t.:*/

Astes I AGo..1 I AgLs

3-5 I 6-9 10-12

Trein:.bte eotzHy RetztrIct.:

OteN11.-4e
fictorcd

spx.if:c Lyzrning

Doaf.Stind43
G. Diallilard of koring

G. Ali:4)4y Hane.icooped

7. Seriously Eriotionatty Distorbtd

Sixech teripa/red

6.10ther ItcAtil Impaircd

M. Orthopedically
impaired

it, 'Cott,

As:Is 1,51

13-18 1 arsa Ocia

*
.'

lowaw,..esof0

3

MtheAtit.% olltic,shove-tjukAlstier
by mom von 10 pcscent 1ioni-acNdai4 orelma11y

ricuincd in ytnii .45IptCACti applic«Mts



lable...44...~ellMmream~.,,,,,,,.,.........,,,,;,..Table INA
Phecincnt or Chi;:trrn Nrticip,tring

Etey ChiJdbutI l'roz77..m Darin?, Ref:aro:I!: PeTiod .......o.

Indi:2te the r,I.-:-;err,:nt oldn who L:rt Your proect dui;ng the year civcred by this report penod.

/VOTE: Count ez:h child once by prunicy rype of p....7c:;nrnt below.

TYPE OP PLACEMENT

fNIEGTIATED Pti.CEMENT P.a. in (e;*-

tiler pies:toms Vegt) rMikJtCi7 t:110 cre NOT

Amdle(ippcd)

Nurozry =hoofs

gtsv.tirepro-jrarni

14.wd Start

Pre-kiridtr9,rten

Kireietc,,,rten

FULLYsrar.;

1

NUMtEri of: CI-111-0a:tiN

PAST ItIr.

First

Vtimw grzcS. Srcond

Othtr (Third)

8

8

,")

9

1
ii

ECIAL EDUCATION PLACEiENT

ar.. In clac.:es on!y for h?ncheb-rpcd
etairen bt xi:lived in n..f,th,7r prr..xr. or

poblic .41,oa

iNZTI1UT1ONAL PLACEMENT

Pro-ttindusarsen

Kir:dergertto

rrialciy fradirs

Rtit

S=ono

:)ther (Third)

SC:ltd.:led to trmftrn an Early Chiidemod
l'co;ocrn an COrnOli yo-ar

Other (rpecify)

11............./r .
1-

CtIrnuIative numt>er ot chtkiren entered into

lat*Dalcd plzument knottn) prior to this

ttivitt period

TALI IIIB

NUML:ii ft

10

PERCENT
Estimeted retention rare of cumu-

lative number in intpgrated ohco-
ment

75%



,o .

...... s rev... .,...,. 1.4.. VIM"4%.soenrrwsvvir:auo.amoot....a.wcysemmrAnfaryotronenats.

1"We In

pro;e4r ritaff rov.-it::11.7. rVit t,a WIcirsicist: ji Tobic IA

Number

11........10.1...,wwydre...............
MA of 'Staff

*iv:sic:net ielv:,.,:i..;
(e'rthl:fif)7

tat.tIcrs

Part-tir:v:
(As Full.rin-.." Er.tAkricq

Halftime Coordinator
Halftime Facilitator

3

/12;.:ofr...v.ion31

3 .pmenFO*Imall...abla,......10.41aak,,e....Pf

"1-We

fft.pplicatle: Servici's to Tho.:e Ifzndic;ipped Hot In:Aided TzbIc IA

ta""le.ro.o.g
tnd Eva:1uve

ice..nvi to 14zed Help

;:wc-ti*As1;:t2r.= ""

130

11

8

Number of f1zn:fic;:pd

.
Table II

Pieltrvitte/Inservice
Treinin?, alte

.
1-larOit3 Area of

NItnar: Ct.....centrzuon

Number of
Nr Idn: fInceived
In:et-vice TrA;nir.1

,

Numbi.r of Stucl:r..::. P.e..c.i.r....::

Pro:erviec Tro:r.in;

AA

I I.

BA
......_,..

4* a*
.

t'S u 1 t i 1) a' nd i c t p p.-.. ci

c ' . .

A' 4 4.i:tration
.

T.

'arty Chile.hood
1

WPII.M.......m.
<,

Trtinable Mentally Retarded

.

.........

.

.........--
Educable hlentelty Retarded

.

$;:teific Learning Disabilitia 20

antniard of Heming

1 _

......
iittU411y 113ndicapped
0......................---............------

dous1y Emotionally Disturtxd

i

25 MEMMEM..w....,....--...

telt linp.airod
_

,

a
Ordlopedcatly and Other Health Impaired

.

............................-- ....,,,

--
love ditty by more tion perecat from dew., tr. yDur approycd appliaation. explum.



,1

Part II

Accomplishment Reporting

--

8



,7



1

PAogAam Ovenview

This program performance report will focus on Project

TRACE progress from September 1980 through June 1981, the
0

third year of demonstration funding. Program development

information prior to September 19gb is available in previous

reports.

As with every year since its initiation, Project TRACE

has endured another staff change. The Transistional Kinder-

garten teacher was replaced mid-year due to a maternity leave.

The transition was smooth due tO specific procedures and mater-

ials utilized in the classroom. This year saw the addition

of a half-time administrator who proved to be an appreciable

asset to the program.

The major event for Project TRACE this year was the con-

tinuation funding that was pledged in April by the Board of

Education for the Preschool and Transitional Kindergarten

components. Based on the stronglikelihoOd that his would

happen, application was made in February for Outreach funding.

It was since confirmed, however, that Project TRACE has not

been approved for Outreach funds.

For the first year a consistent continuous monitor of

children's progress has been employed to measure individual

growth.

Dissemination activities have been a major focus of Pro-

ject efforts this year. Response has been positive and in-

terest more wide-spread than anticipated.

1 U
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Chad Find

Annual preschool screening was held duzing the.week of
+a.

of March 23 - 26th. Children ages 2 years 10 months through

4 years old were screened to identify special needs in the

areaS of speech and language, hearing, viSion, motor, behav-

ioral and cognition.

The Comprehensive Identification. Program (CIP) was used

with English speaking children. A localli, developed, comparable

*
program was used for the Spanish speaking children. The Parent

Interview portion of the CIP was translated to attain infor-

mation from parents. Approximately 20% of children screened

were predominantly Spanish speaking.

A total of 130 children were screened. Of the children

screened, 36 were,referred for vision rescreening, 21 for hear-

ing rescreening, 17 for speech and language evaluations. Four

children were referred for Case Study Evaluations and possible

preschool placement.

Additional sources of referrals throughout the year were:

a parent, Easter Seal Society (s,;eech and language division),

a local speech therapist, and Head Start. The County Public

Health Office made three referrals and one child was referred

through the district Bilingual Preschool Program.

Referrals were considered from classroom teachers for

the Kindergarten and primary grade students.

11



(1) DiAect and Su eepp. i_ netaty Seimiss,A1

TRACE Preschool enrollment reached nineteen including

one student who met the progranO:s exit criteria and was dis-

missed in March. Four students new to the program this year

are Spanish speaking. Therefore, a part-time interpreter was

Ivadded to the TRACE staff to assist the TRACE preschool teacher.'

In addition to sixteen TRACE preschool students receiving

speech therapy, four other children identified by Child Find

were served by the TRACE speech clinician through itinerant

services.

Eleven students were enrolled in the Transitional Kinder-

garten program and ten students completed the 1980-81 school

year with one student enrolled only a part of the school term.

One placement change was'made to a self-contained primary be-

havior disorder program. Five of the TRACE Kindergarten

students received speech therapy. Eight students will be
N

placed in the district's regular first grade program for

school year 1981-82. One student will be retained in TRACE.

Kindergarten and ahother will be placed in a developmental

primary class (a cross-categorical program).

A staff change was made mid-year due to a maternity-child

care leave taken by the TRACE Kindergarten teacher. A smooth

transition was facilitated by allowing the teacher leaving

and the newly hired teacher a week to work together in the

classroom.
...._ _

The Primary Itinerant teacher instructed fifteen students



Vittect and Supptenentany SeAvice4 - Cont'd

for the entire 80-81 school year. Five students received in-

struction for a part of the year. During the year, one place-

ment change was made to a self-contained learning disability

class.

Next year, the TRACE Primary Program will be discontinued.

The district is currently investigating the possibility of con-

verting it's L.D. Resource programs to cross-categorical class-

ification. This would make it possible to accomodate those

children whom Project TRACE has served.

For the 1981-82 school year, eight Primary Itinerant students

will receive added instruction from an L.D. resource teacher.

Two students will be placed in.self-contained classes for the

behavior disordered. One student will continue to benefit from

the services of a social worker. Seven students will receive

no additional services.

Project students continued to receive instruction in each

area designated as a goal in their Individualized Education Pro-

gram (IEP).

In addition to services being implemented by project staff,

a variety of supplementary services were supplied. Five stu-

dents received occupational/physical therapy and one student

received social worker services.

13



(2) Pakent and Family PaAticipation

TRACE sponsored programs for parents including a monthly

meeting that featured a variety of speakers, a series of ses-

sions based on the viewing of Footsteps videotapes and a work-

shop to assist parents with behavior'management.

The first monthly, parent meeting was held in October. A

professor of psychology from a.local college discussed children's

memory. She talked about realistic expectations of children

at various stages of development and means to help children

improve their memory.

The December meeting concerned nutrition. An instructor

from the Child Care and Development Department of the commun-

ity college stressed that most early eating patterns become life

long habits. Time was also given to discussing the effects of

nutrition upon behavior.

The Family Life Cycle wa.s the topic for the January meeting.

Stress and coping with stages in the family cycle (i.e. birth

of children, dealing with adolescents, marriage crises, and

death of family members) were discussed.

After cancelling the February meeting due to the largest

snowfall of the season, our March speaker addressed the topic

of children's self-concept and the importance of self-esteem

to success in school.

The final monthly meeting held in May assisted parents in

determining the readiness of their children for new expeiiences

and tasks.

14



Pateht and Family Pantic.ipation - Cont'd

A series of four discussions centered upon the early

childhood years was offered to parents. One program from

the Footsteps series was shown each week. The topics cov-

ered in the series were: Parenting Styles, Loving Your Child,

Discipline, and Listening to Children. Following the view-

ing of the videotape, a guided discussion was held with the

TRACE facilitator acting as group leader.

The District #33 School Psychologist and a School Psychol-

ogist ,from the Special Education Cooperative, led a series of

four meetings on child management using the "ABC's For Parents".

The "ABC's For Parents" is an educational workshop designed

to teach parents the basic principles and methods of behavior

modification with children. This workshop was designed to

give parents the knowledge and skills necessary for changing

their own behavior 'and their children's. Topics included anal-

yzing, observing, and recording behavior as well as designing

an individual program.tailored for their child's needs.

Feedback from the participants of all these activities

was obtained formally through a questionnaire completed immed-

iately following each group. Informally, comments were solicit-

ed through staff members. The large majority of participants

were appreciative of the program offerings - which were based

on their responses to a needs assessment. Most also felt that

they learned new ideas which they would be able to implement

in their family setting.



(3) A44uhment o Chitdten't, P4094C64

Once again, technical assistance was provided by WESTAR

in an attempt to formulate an effective evaluation design

for children's progress.

At the-end o the first year such an involved pre-post

measurement system was compiled, that we found ourselves

completing the pre-test portion half way through the second

year.

This year we have attempted to use the Brigance Inven-

tories, our continuous progress monitor as a measurement of

children's progress.

The Brigance Inventories consist in two'parts. The first,

for children aged birth to seven years is the Inventory of

Early Development. The Inventory of Basic Skills spans from

Kindergarten to sixth grade levels. The Inventories consist

of eleven and fourteen categories, respectively.

The Inventory of Early Development covers such skill

areas as motor skills, speech-related skills, general know7

ledge and comprehension, written language and math. Each skill

area is arranged in a developmental and sequential hierarchy.

This Inventory was employed in the Preschool and Kindergarten

settings as an instructional management system.

The Inventory of Basic Skills was employed with the TRACE

Itinerant Primary students for the same purpose.

To measure group progress, the Inventories were admin-

istered three times a year at four month intervals, Septem-

ber, January, and May. Rather than simply recording a newly



(3) Aszeasmerit o Childiterez Pnognesz (ConVd)

mastered skill, which continuous monitoring would reqUire,

children were presented tasks until a ceiling level (indicated

individually wfthin sections) was reached.

The children were measured in all applicable areas whether

or not an IEP goal was developed for them in that erea. The

average number of skills gained has been computed for each

group of children: Preschool, Kindergarten, and ,Primary.

There was considerable scatter in the scores throughout

the Inventories in each group. The largest gains were made

in areas which had the greatest breakdown in skills.

The most consistent group gains were made by the Kinder-

garten students. This group had the closest age span, was

the only one to spend the whole day together and was the small-

est in number.

The preschool sample consisted of fourteen youngsters

aged 3 and 4 years.

Although the preschool program is considerably language-

oriented only moderate gains (9.2%) were made in that area as

meaSured by the -Brigance. This could be attributable to_the_

fact that all but 2 of the 14 students were deficiat in speech

and language skills. However, out of a total of 89 specific

objectives, 72 were achieved - 80%. The greatest gains for

this group were in the areas of General Knowledge and preschool

readiness (34.2% and 27.6% respectively). I believe this is

suggestive of the experiential nature of the preschool pro-

gram. Basic Reading (+6%) and writing (no significant gains)





(3) Assesamext oi Chitdnen'4 PnoiyteAs4 (Cont 'd)

skills showed the least improvement'because these were the

skills that were introduced to only a small number of students.

Cther areas of growth were: gross motor (+8.6%) - perhaps

suppressed due to lack of gym facilities; fine motor (+14.2%),

and pie-math (+14.9%).

The figures for the Kindergarten were obtained from 9

students who were in the program for a full year. As mention-

ed, the Kindergarten group was the most homogenious in relation

to chronological age and classroom experience. Again, speech

,

and language is the area with the most minimal gains. However,

the group began with 86% of the tasks outlined in that skill

area attained and had accomplished a satisfactbry 94.8% by

the end of the school year.

The greatest gains were accomplished in the areas which .

the group was'most deficient in at the beginning of the school

year - Basic Reading (+39%), Math (+35.7%) and Writing (35.7%).

It should be noted that the children were introduced to the

skills that this area measures slowly throughout the year

(letter sounds, configuration, and number recognition). In

all areas the children began the year with scores ranging from

64.1% - Readiness, to 79.2% - Self-Help and completed the year

with scores in the 90 percentile range. The exception to this

is gross motor. Again, it should be noted the Physical Education

is not a requirement for Kindergarten students.

The greatest diVersity of gains was evidenced in the

TRACE Primary Transitional group. The age span for these 15

20
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(3) Ase.44men 4 Chacken'4 Pugkezz Cont'd
Atist

students is no greater than in the preschool group. There is

however, a grade differential which appears to account for a

small percentage of differences.

The entry level scores range from 0% (Grammar and Refer-

ence Skills) to 83.7% (Reading Readiness). Percentage of

skills mastered range from 1.5% (time measurement) to 52.8%

(Reading - Word Analysis). It is the wide-age span (from

Kingergarten to 6th grade) that this instrument was designed

to serve and the classroom emphasis on each of these- skilIg.-

areas that would most likely account for this scatter.

The Primary students began and ended the year with the

highest scores in the areas which overlapped with Kindergarten

skills - Reading Readiness (83.7% - 97.4%) and Word Recognition

(53.8% - 78.5%) and Numbers (37.9% - 60.5%). The smallest

gains were made in the areas with the lowest entry scores -

Reference skills (0% - 4.6%) and Time (11.0% - 12.5%) . Only

half of the students had these skills introduced to them in

class. It is encouraging to see the watest aain in the area

of word analysis (52.8%). This was considered a deficit area

for all but two of the 15 representative students and showed

one of the lowest composite entry scores (4.5%). It is be-

lieved that the individualized attention given the.children is

this particular area is responsible for these great gains.
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(3) A64e6sment o Ch,Uclite.n'A PitogiteAz (Cont'd)

Project TRACE had been created and operated on the premise

that mild to moderately handicapped youngsters wto are grad-

ually weaned from special education services will have a greater

opportunity for success in the mainstream of public education

than those who succeed in special education .4nd then are re-

turned to or enrolled in regular educationvithout support.

The process that Proj.ect TRACE had developed was one that

could conceivably continue for six years (two years preschool,

one Kindergarten, and three primary). The most significant

effects of Project TRACE should be measured in the years follow-

ing the completion of the full transition from preschool, self-

contained special education through the itinerant support offer-

ed in the primary grades.

It is not sufficient to Point to the.large majority of

youngsters leaving the Primary Transitional Component (see

services to students) to the mainstream without special educa-

tion assistance. The real measure of success would be in the

years to come when their degree of success in the mainstream

could be determinea.

Only 6% of the 74 students served over the past three years

were not able to continue with the gradual progression out of

special education placement. However, none of the students

who have progressed through'&11 three major camponents have been

observed on their own - the first children to complete all

three steps have just been dismissed in June, 1981.

Since 1974, District 33 has operated a non-categorical

29



(3) AuteAsmemt oi ChitdAen's Pkopke66 (Comt'd)

preschool for mild to moderately handicapped three and four

year olds. This preschool was absorbed into Project TRACE

in 1978 with only minor changes made in the format. The

personnel, curriculum, entry, and exit criteria and location

remained the same. The major change was the introduction

of the inter diate steps beyond preschool.

We have been able to locate seven of the twelve graduates

of the 1975-76 preschool class. Although we could not obtain

any consistent test information on these students sone comments

can-be.offered about their placements.

One child is receiving no special education assistance.

Three children are in self-contained special education settings

(50% or more of their school day) with one in'EMH, one in Be-

havior Disorder and one in Learning Disabilities placement. One

child is placed for 50% of his day in a private school for

L.D. and 50% in the public school. The other two children

are in L.D. Resource programs (less that 50% ot their day in

special education). Despite these statistics, all of these

children had succeeded sufficiently in the preschool program

to be enrolled exclusively in the regular Kindergarten program.
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In order to more effectively identify individual areas

of need, the Staff Development Checklist (See Summer 1980

Progress Report) was refined. It was adminis.qpred.to all

teaching staff in October.
o<

The SDC allowed staff to indicate the'level of competence

they felt was required for specific skills needed in their pos-

ition. Next the individual recorded to what degree they had

achieved the necessary competence in each area. Togethor with

the project coordinator eadh decided where to focus priorities'

for growth in the coming year.

The re,sults of the SDC gave direction to staff training

for the remainder of the Project. Since the needs of the staff

were so diverse, it was decided that these needs,must be met

on an individual basis. As a result, each staff member was en-

couraged to attend a conference or workshop that addressed their

specific need, participate in coursework or do indePendent

readings.

The Project TRACE Presdhool teacher attended a seminar

sponsored by the DuPage Regional Unit of the Chicago Association

for the Education of Young Children. Sessions attended included:

Identification of High-Risk Preschoolers via Self-Concept Assess-

ment and Ideas to Use in the Classroom.

Both the TRACE Kindergarten teacher and the TRACE Primary

Itinerant teachers attended the Illinois Council for Exceptional

Children's Conference held in Chicago last November. Each teacher

attended sessions specific to their needs. In addition, the

^



(4) Inbetvice Maining ion, Project Cont'd

Director and Primary Itinerant Teacher attended the National

Council for Exceptional Chi3dren Conference.

The Preschool Speech TherapiSt :attended two specific con-

ferences sponSored by the American Speech and Hearing Assocication

(ASHA) in the -area.

The TRACE staff meets on alternate Wednesday afternoons

to provide feedback on the progress of the program and to re-

ceive inservice training. This time has been used to provide

direction in the use of the Brigance Inventory of Basic Skills,

and other evaluation techniques employed by the project.

A workshop sponsored by the Orton Society assisted teach-

ers with the implementation of an individualized reading program.
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In order to maximize the Project TRACE effort to main-

stream mild to moderately handicapped youngsters, it is imper-

ative that the cooperation of the regular classroom teachers

in the district be elicited and their skills in individual-
,

izing in the classroom be heightened.

Y,

For these reasons, Project TRACE again developed work-

shops for the district clalsropm tea&bers.

Classroom management/assertive discipline was a prior-

ity need for teachers with mainstream 'handicapped childre92

in their class. A course on the effective use of these pro-

grams was offered,

The Orton Gillingham Reading Workshbp was open to all

district teachers'as well as Project Staff.



(6) Venton4tAa,tion and Aim ernination Activi,tiez

Formal presentation of the Project TRACE model was given

.it the Lake Park Conference; a'regional conference for elemen-

tary and secondary teachers and administrators. Informal

dissemination took place at the National Association for

Education of Young Children through Project Share. Fur-

ther informal sharing of the model took place at the National

Council for Exception Children which was attended by two

Project TRACE staff members.

Project TRACE'was selected by the ISBE, and the Nation-

al Dissemination Network, along with nationally recognized

programs to offer an overview of the model at a state-wide

inservice for daycare and early childhood professionals.

These workshops generated considerable interest - particularly

in the TRACE Itinerant Kindergarten component.

The Council of Administration of Special Education, CEC,

will be highlighting Project TRACE in the June issue of their

Midwestern Publication as an exemplary program that can be

replicated in a'public school setting.

In December of 1980, TRACE received technical assistance

from WESTAR to develop an initial plan for dissemination act-

ivities. It was the consensui of the staff that the Transi-

tional Kindexgarten program would be the focus of dissemin-

ation for two reasons: 1) while other elements of the program

would be continued throUgh funding sources this element needed

the commitment of the local school district to continue and

2) that this was the most unique element of,the model.

34



(6) DemonztAation and AL66emination AcUv.Lte. - Con-t'd

The target audience that received the information dis-

seminated included District #33 poard of Education, all of

the Joint Agreement Agencies in the State of Illinois, other

HCEEP programs that may benefit from a Transitional Kinder-

garten component and other selected early childhood agencies.

The Project Facilitator attended the WESTAR Demonstration -

Dissemination workShop in February. Dissemination efforts

that resulted from the workshop are a TRACE Dissemination

Brochure, a description of TRACE Transitional Kindergarten

and a replication Guide for Transitional Kindergarten. Al

with these newly developed products, the Staff Development

Checklist is being disseminated through WESTAR.

Although, we were later than we had hoped in completing

the Aissemination materials, the brochures have been sent.

District #33 staff will continue to respond o requests for

information on the project through the 1981-82 school year.



(7) CooAdination. with Other,. Agencie4

Our coordination with other agencies continues to be

effective as outlined on previous reports.

Please see "Child Find" which breaks down referrals

that resulted from relationShips with other area agencies.

The Dissemination section outlines the mutual benefits to

Project TRACE and other agencies through the project pre-

sentations and workshops.

0



(8 ) Continuatton and Repti.cation

In April 1981, the West dhicago Elementary School District

433 Board of Education voted to continue Project TRACE in

a modified version.

The Preschool program will be continued in conjunction

with SASED (School Association for §pecial Education in DuPage

County) the area cooperative. The teacher student contact

time will be increased by a half hour daily (from.2to21/2 hours

daily). .The home visit time will diminished but responsib-

ility for these will be sfiared by the classroom teacher and

Speech Therapist to allow for more frequent contact with par-

ents.

The Kindergarten component has been adopted by the Dis-

trict and will continue to operate as it has fOr the past

three years. The model for this component has been studied

by the cooperative (jnich consists of 29 districts). It is

likely that the Kindergarten component will be replicated at

three other sites in the 1982-83 school year.

The Itinerant Primary program has been deleted. It is

anticipated that the district's five elementary L.D. resource

programs will become cross-categorical in the near future

and therefore, be able to accomodate other mild to moderately

handicapped youngsters who are working their way into the

mainstream.



fatheit.) Paitent Advizohy'Counc,i2

The Parent Advisory Council for the 1980-81 school

year consisted of the following:

Susan Fay-Wilcox, Project TRACE Coordinator

Lynne Rutt, Project TRACE Facilitator

Elizabeth Walker, ProjeCt TRACE Primary Itinerant Teacher

Patti Wahl/Candy McMillan, Project TRACE Transitional Kindergarten 0

Barbara Ross, Project TRACE Preschool Teacher

Shirley Justin-Wolff, Preschool Speech Therapist

Kay Bilas, Representative Mainstream Teacher

Fran Bloxom, Representative from Local Nurserli School

Linda Hartigan, Preschool Parent

Kathy Nolan, Kindergarten Parent

Virginia Adams,.Primary Parent

The, Parent Advisory Council met three times this year.

Individuals became most active in.organizing support to be

demonstrated to the Board of Education on behalf of contin-

uation of the Project: Numerous phone calls and letters of .

support of the program were offered for Project TRACE. The

efforts, as earlier mentioned, were successful.

38
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(Othu) , Unexpected Outcome4

,

, The Project TRACE Staff Development Checklist will be in-

cluded in a publication by WESTAR scheduled for this'Fa1l(198l).

Project TRACE has been nominated to CASE midwest, as an

exemplary public school pragram.
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PROJECT TRACE

Kindergarten Program

Ms. Candace McMillan - Teacher

Mrs. Judith Hirst -.Aide
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TRACE KINDERGARTEN PROGRAM - WEST CHICAGO

Project TRACE Kindergarten is funded by a federal grant. It is

part of an early education project (Transitional Resource Addressing
Children's Early Education) which provides for a continuum of educa-
tional services for children from ages 3 through 8. Project TRACE
provides four placement alternatives for young children: develop-
mental preschool, supportive services in private nursery schools,
transitional kindergarten, and transitional primary. The aim of the
program is to help a child gradually move into the mainstream of a
egular classroom.

The class is housed at Pioneer School; 615 Kenwood; West Chicago,
IL .60185. Mr. Doug Weeder is the principal and Mrs. Joan Cavin is
the secretary.

Your child will be attending school for a full day from approx-
imately 8:30 until 3:00. Half of the day will be spent with the reg-
ular kindergarten teacher and students along with the TRACE teacher
and aide. Durincithis ,.ime your child will be following the kinder-

. garten curriculum set up by the West Chicago school district.

. The remaining 50% of the day will be spent with only the ten
TRACE kindergarten students, assisted by the TRACE kindergarten tea-
cher and the aide. This segment of the day is set aside for indiv-
idualized instruction with much of the time being devoted to increas-
ing your child's skills in deficit areas.

The kindergarten staff consists of two classroom teachers', one
who is certified in early childhood special education, and one who is
a certified kindergarten teacher and a certified aide who carries out
instructional duties.

Before entering the program, each child is thoroughly evaluated
by a psychologist and also a speech clinician, if warranted. This pro-
vides the basis for your child's placement_in the program. As a follow-
.up, formal and informal evaluations are conducted by the teacher and the
clinician throughout the year to help measure your child's progress.

The program emphasizes the development of areas considered im-

portant to your child's growth: language, gross motor, fine motor,
readiness skills, cognitive skills, self-help skills, and social-em-
otional growth. The classroomois structured to meet each child's in-

, dividual needs. Your child's continued proigress is dependent upon
close cooperation between home and school. In this respect, the TRACE
kindergarten is considered a parent-child centered program.

PARENTS ARE TEACHERS

As a parent, your participation in the program is expected. Re-
search shows that the most effective preschool program is one in which
parents take an active part in the education of their young child.
You are the primary teacher of your child and play an important role
in his/her development. The kindergarten staff provides an indiv-
idualized, structured prOgram for your child and presents opportun-
ities for parents to learn more about their child and how to help
him/hex. Your active role in the program will help make your child's
school experience a successful one. We need to work as a team, par-
ent and teacher, to best serve your child's needs.

4i



Kindergarten Quarterly Conferences

Kindergarten'quarterly conferences are held in order to inform

parents of their child's progress. The initial conference between
parents and teachers takes place in September. At this conference

we work as a team to develop short-term objectives for each annual
goal which has already been identified. This is referred to as an
individual educational plan (IEP) conference.

In some instances, particularly when working on a behavior-
oriented goal, frequent phone calls, notes, and daily notebooks are
exchanged between the school and home. This allows for the optimum
in consistency which is vital when attempting to change a child's

behavior. Weekly newsletters are sent home informing parent's of
activities and academic goals for the week as well as any other nec-

essary information.

Following are ways both mother and father can become part of the
program._ We realize not all parents can participate in all activities -
particularly if you are a working parent. However, there is enough
variety here to meet the needs and schedules of most parents and we
do hope you can participate in several of the activities.

Classroom Visitations

You are encouraged to visit the classroom every one or-two
months to observe your child's progress and behavior and to
learn teaching techniques and ideas to use at home. You may

be asked to participate at times by joining a game or reading

a story. You may have some experiences you would like to share
with the children such as cooking a favorite treat or doing a

fun art project. You might also participate by becoming a reg-
ular classroom helper - coming in every week or every other week

to fit your schedule.

Group Meetings

Meetings for parents will be held on a regular basis. These
meetings will be held in the evening. They will deal with gen-
eral child development, discipline, language,.nutrition, and
other topics of interest to parents and teachers.

Parent Resource Center

Books dealing with topics from discipline to toilet training to
fun things to do with your child can be checked out by parents.
Pamphlets and articles pertinent to parents of young children
will also be available for parents to check out. We invite you
to add to our collection any artiles which you would like to

share with other parents. To check out books, contact the Pro-
ject TRACE Facilitator, Lynne Rutt, at the Administration Center',

(231-1670).

Home Work

Parents can help oulk at horne by making games and materials for
the classroom and the Parent Resource Center. Materials and in-

structions are provided.
A 42



RE.51STRATION

To register your child in kindergarten, you must -

Fill out an enrollment and a permanent health record

Bring a birth certificate
Have your doctor and dentist complete the School Health

Appraisal Form (This should be returned to school as

soon as possible.)
Pay an $8.00 registration fee

Before your child attends class we will have a placement staffing

at which time specific goals will be established for your child.

During Fall Kindergarten Orientation parents are informed of

school policies, kindergarten goals and objectives and are given op-

portunity to share concerns and questions with teachers and other

parents.

Before your child's first full day of school she/he will be in-

.vited tv spend 45 minutes in the kindergarten classroom becoming ac-

quainted with teachers, staff, students and the room. Cm the first

full day of school your child will then be familiar with both teachers

and classroom thus making his/her first school encounter a more success-

ful one.

If you are a working parent, it is essential that we have your

work number and work schedule in case it is necessary to get in touch

with you. Since many parert work during school hours, it is often

the only time the kinderga en staff can talk with you about specific

problems. Please let us kn w if it is permissable to call you during

working hours.

If your.child is at a baby-sitter's before .or after school hours,

please give us the name, phone number, and address as well as times. '

Rememeber to notify us of any changes.

CONTACTING THE KiNDERGARTEN. STAFF

We urge you to feel free to call us when you have a problem or

question. However, we ask that you not call during class times unless

it is an emergency:

We would appreciate your notifying us if your child will not be

attending school on a particular day. If.your child is absent due

to illness you can leave a message with the school secretary. The

school office number is 231-8060.

BUS TRANSPORTATION

The school district provides transportation for your child with

Kammes Bus. Company.

The bus company will notify you of your child's home pick-up and

drop-off times. It is important that you have your child ready to

board the bus at the time the bus is scheduled to pick him/her up.

Waiting outside or by the door several minutes before the pick-up time

will assure promptness. 43



If your child will not be riding the bus because of absence or

because you have arcranged other; means of transportation for the day

(either before or after.school), PLEASE notify the bus company before-

hand.

Names Bus Company - 668-4380 ext. 7

SUPPLIES

Your child will need

- a paint shirt (An ofd shirt a size or two larger will do)

- a large box of kleenex
- a change of underwear, pants, and socks (ONLY if your child

wets or soils frequently)
- a box of crayons and a pencil

FIELD TRIPS

In order for your child to participate in trips beyond the school

411
boundaries, a signed note is required (this is provided by the teacher).

Without this note your child will need to be left at school under the

supervision of the aide.

BIRTHDAYS

If you would like your child to celebrate his/her birthday at

school, you can send treats such as popcorn, raisins, granola, crac-

kers and cheese. Since some of our students are on noor low sugar

diets, we would appreciate it if you would keep thir in mind when

sending snacks to school.

SHOW AND TELL

There is one day specifically set aside for the children to bring

items from home. Encourage your child to limit show-and-tell items

0to "special" things. Before your child brings the item to school,

talk about it with him/her so that it is a meaningful experience at

school. You will be notified as to which day has been designate as

show and tell day at Kindergarten orientation.

COOKING AND NUTRITION

Since our class is in session for a full day, we will serve a

daily snack. In addition to this, Friday will be reserved for pre-

paring a special food treat. This experience will be designed to

teach basic cooking skills (e.g. stirring, spreading), to expose the

children to new and different food tastes, build up basic nutritional

knowledge, and to develop language skills. You will be asked to con-

tribute food items to the program periodically throughout the year.

SCHOOL CALENDAR

A monthly calendar will be sent home with your child. It will

list your child's day to bring a snack, as well as inservice days,

vacations, birthdays, and other pertinent information.

Every other Wednesday your child will be released,at 12:45 due to

. TAACE Staff meetings.

44:



4

PROJECT tRACE

TransitioAal Primary Program

Ms. Eliz Walker
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TRACE
TRANSITIONAL.PRIMOY.PROGRAM - WEST CHICAGO

4'

-The Project TRACE Transitional Primary Program is funded by a

federal grant. It is part of an early education project (Trans-

itional Re'source Addressing Children's Early Education) which pro-'

a continuum of .educational services for children from ages 3

Project TRACE provides four placement alternatives:

preschool, supportive services in private nursery .

nsitional kindergarten, and transitional primary. The

aim of the program is to help a child gradually move into the main-

stream of a regular classroom.
.

Children enrolled in Project TRACE Transitional Primary Program

are enrolled in the regular class of their home school. The Tran-

sitional Primary Teacher serves the students there on a regular

schedtile. She may be contacted at the Education Service Center,

312 E. Forest, West Chicago, IL 60185 by calling 231-1670. A mess-

0 age may be left at the child's home school also.

The primary staff consists of an itinerant teacher (Elizabeth

Walker) who is certified in special education and regular education.

The program emphasizes the development of areas considered important

to your child's growth: language, gross motor, fine motor, academic

skills, cognitive skills, self-help skills, and socialemotional

growth. Each child has an Individual Educational PrograM (IEP) that

is tailored specifically to his/her educational needs. Parents are

encouraged to be active participants in the dvelopment of IEP goals.

Your child's continued progress is dependent upon close cooperation

between home and school. In this respect, the transitional'primary

program is considered a parent-child centered program.

vides
throu 8.

development
schools, t

PARENTS ARE TEACHERS

As a parent, your participation in the program is encouraged. Re-

search shows that the most effective program is the one in which par-

ents take an active part in the education of their child. You 'are

the primary teadher of your child and play an important role in his/

her development. The transitional primary teacher provides an indiv-

idualized, structured program for your child and presents opportun-

ities for parents to learn more abobt their child and how to help

him/her. Your active role in.the program will help make your child's

school experience a successful one. We need to work as a team, to

best serve your child's needs.

Following are ways both mother and father can become part of the

program. We realize not all parents can participate in all activi-

ties - particularly if you are a working parent. However, there is

enough variety here to meet the needs and schedules of most parenti

and we do hope you can participate in several of the'activities.

Iiinerant Service Visitation

You are encouraged to visit the TRACE Itinerant Classroom every

one or two months to observe your child's progress and behavior

and to learn teaching techniques and ideas to use at home..

4 6
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Group Meetings

Evening meetings for parents will be held on 'a regular basis.-

, They will deal with general child development, discipline,

language, nutrition, etc.

Parent Resource Center

Books dealing with topics from discipline to toilet training

to fun things to do with your child can be checked out by

parents. Pamphlets and articles pertinent to parents of young

children will also be available to parent$ to check out. We

invite you to add to our'collection any aiticles which you .

wouid like to share with other parents.

To check out a book, contact the Project TRACE Facilitator,

Lynne Rutt at the Administration denter - 231-1670.*

411 EMERGENCIES

If you are a working parent it is essential that the child's

school have your work number and work schedule in case it is nec-

essary to get in touch with you.. Since many parents work during

school hours, it is often the only time the staff can talk with

you about specific problems. Please let us know if it is permiss-

able to call you during working hours.

Remember'to notify the school of any changes. Due to the it-

inerant services of the TRACE Transitional Primary'Program, please

notify Project, TRACE of any 6hanges also.

4



Project TRACE

The most important part in working on self-help skills is to proceed by

small steps. It will be much easier for the child tb learn the skills if we

can make each task simple so he can succeed. We cannot expect a child to learn=

self-help skills quickly. It takes time for the child to learn how to do things

for himself.

//
. As adults, many of the self-help skills are reflexible, but for a ,child it

4110
is a real struggle. To help us realize the complexity of even dressing we should

make a list of everything we do when we are putting on a coat.

Following is a quick breakdown of putting on a coat.

1. Take the coat off the hanger.

2. Make sure the sleeves are turned right side out. If not, you must remedy

the situation.

a. put hand into the arm

. b. §rasp cuff of sleeve

c. pull cuff through sleeve

d. let go of cuff

e. follow same steps for other sleeve

Now we can put the coat on.

3. Grasp coat by the collar. (remember to have the inside of the coat facing

away from you.

4. Put one hand into the sleeve next to the hand (if you don't do this correctP1

you may put the coat on backwards).

6. Pull sleeve onto the arm, from the collar of the coat.

6. Pull hand over your head, around the back of your head.

7. Collar is resting on your back and one sleeve is in. (Don't forget to

push your hand through so you can see it.)

EL Find other arm hgle

9. Put arm in the hole, push the arm through the sleeve.

10. Pull coat comfortably around you.

U. Now we have to button', zip or snap. - Maybe even tie or fix a belt.

As you *:can see, thereare many steps involved. No wonder the children want our

help. So please be patient they are just learning.
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Some of the self-help ski'ls that we work on in the pre-school are putting

On coats, shoes, hats, buttoning, zipping, snapping and tieing.

Some helpful hints for working on these skills.

Putting on a coat - have the child place the coat, on the floor; with the

collar facing him. Then the child should put both arms in the sleeves, push them

in, and-flip the ccat over his head. (If the coat is real long, this malbe

difficult.) This works real well with jackets, sweaters and short coats.

To help the child who has trouble with buttons, you start the button by

placing it half in the hole and then the child finishes.. The same is true for

undoing the buttons.
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Zipping is another, difficult task, especially with some of ,the tight zippers.

To begin, help the child just pull up the zipper.

The next step is to see if the child can do the zipping by himself, then

we must work on putting the zipper in the zipper track. You have the child watch

as you put it in the track and begin to zip the zipper up. Then you hold the

bottom and have the child finish. Next, take the child's hands and help him lock

the two parts together. (You will still have to help hold the coat down as hn

zips.) Keep this up unitl the child can do it on his own.

Putting on boots in the winter:

If you can, have the child start practicing by putting his feet in a larger

pair of boots with out shoes on. (Socks slip in much better than shoes.) If you

410.-
don't have big boots, even putting on his own boots with just socks on will be

easier.

When the child begins to put the boots on with shoes, again try to let him

practice using a larger pair of boots. This wi,ll be fun and the child'will keep

practicing. You may try it with boots a little snaller and gradually get to his

own boots.

Now the shild is ready to put on his own boots, over his shoes. If this is

hard, plastic bags around his shoes will help them slide,into the boots more easily.

(Bags from bread apd buns or even the produce department Of the grocery store

work fine.)

These are just a few of the self-help skills we will be working on in the

preschool.
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