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INTRODUTTION

’»Since'the mid 1960's the topic’ofrparent invoivement‘,

¢

in education h S received increasing attention in the educa-;
tionai 1iteratu\ . Various authors have ‘described parent ‘

invoivement ‘as parents participating in school socia1 funce
tions,-parents involved in home,tutoringr(parents assisting -
ciassroom teachers' parents choosing the cunriquum'and' ., | o
materiais, or parents serv1ng on school advisory committees.,s

- 0ften these authors describe the successful 1mp1ementation . b -
of one of these parent invoivement act1v1t1es in a community
and conciude by saying that parent invoivement has enriched d
the reiationship between parents and the schooi.o' ' \

In the studies*which have focused upon the actua1 ef
fects of parent involvement, one of two approaches is u
ly taken: either the researcher seiects one specifbc activ- _ '»'.i
ity which could be caiied parent invoivement (such <as home . ‘)
, tutoring) and 1ooks at the impact*of this activity on par-
.ents, ‘teachers’ and chi1dren, nr”the researcher 1ooks at the
‘impact of a specific proaram (such as parent voiunteers)
which may have 1nv01ved parents in a var:ety of ways. :

In spite of the fact that most of the pubiished
,articies and studies conclude that parent involvement is a X _,d'
worthwhile endeavor,.it has not become aiwideiy accepgéd.
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practice in the schools. This-has Ted a number of research-}'
érs to begin examining the banriers:to parent involvement. e

Some of the parent inyo1vement‘barriers which are commonly

’Cltedlarepshownkin Table 1.

3 . LI ’ a
A - ) '
o

..\_‘ ' . C
Table 1 ’ "
Barr1ers to Parent Invo1vement '

-~

Teachers time is 1imfted by their other duties. e -nﬂ

Parents are often not interested in beingsmore 1nvo1ved

Some feachers may fee1 threatened by parents ' '

Parents . 0p1n1ons are not taken seriousiy.
Teachers lack the commun1cat1on skills to dea1 with
parents. ~

~ The schoo1 adm1n1strat1on does not we1come parent o
1nvo1vement. : :

-

Parents are often not sure how to get 1nvo1ved

Teachers see parents as untra1ned for educa\1ona1
decis1ons. . -

Parents may feel 1nadequate in the schoo1 sett1ng

School policies do not allocate time for working ‘with
parents, . . o
Parents often do not have time due to working.

o
Teachers do _not consider work with parents as part of,
the1r job.

Parents think teachers propgb1y know what is best for
the1r child.

Parents are reluctant to confront the1r ch11dren S
teachers.

Teachers do not ask parents td become inyvolved.

:
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Issues Involved Jn Identifying Barriers p ;nﬂ

, An examination of the barriers 1isted in Tab1e 1 shows o

- L o that the identification of barriers depends ‘to a° great

533 _7 ’ 'extent on whom you ask Parents may see teachers as the

4;i - fgprob1em, teachers may - see parents as the probiem, and both
of them may cite sch001 poiicies or the: school’ administra-.
tion as the probiem Therefore, any systematnc attempt*to
1dent1fy barriers tp parent invaolvement shoqu either B
spec1fy the group being asked, or,preferabiy, shouid ask
each of the groups affected by pgrent invoivement '

Another . issue which becomes c1ear as one stud1es Tabie

| n__;s

1 is that some, of: the barrfers cited reiate to a singie type

of parent 1nvoivement activity, whiie other barriers seem *-

2

K; _ | related to pqrent invoivement in genera1 Therefore, it
seems that a systematic attempt to identify parent invoive- ' o
. ment barriers shou1d either seiect a specific type of parent
14' _ 1nv01vement to- study or shouid Took at ‘the specific barriers
to ihpiementing each.og)the specific .types of parent
Cinvolvement in the literature. - .~d4 o L
A third issueb;%“ge considered is that there are

several types of barriers to parent invoivement. First of

el

all, there are poiicies and procedures which may either

encourage or discourage parent invoivement activities on the

part of both parents and. teachers. Senondiy,?there may be

0
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'vaTue of 1nvoTv1ng parents in spec1fic schooT decisions.

%

att1tudes on the part of either teachers: or pargnts wh1ch

constitu*e barriers toward working with each other. Thk%e

%

may be a Tack of resources wh1ch become barr1ers to parent

'invoTvement. These woqu 1nc1udé pr1mar11y time ahd money

from both parents and teachers. F1na11y, there may be a

lack of knowTedg_ or skills on the part of e1ther parents or

teachers wh1ch serve as barr1ers to parent 1nyoTvement.

| s
|

A Survey of Teachers and Pr1nc1pa1s ‘on Parent Invo]vement

The Southwest Parent Educat1on Resource Center (CENTER)
compTeted a survey of ,elementary sghool: teachers and
pr1nc1pa15 in Arkansas,.Lou1s1ana, M1ss1ssipp1, New M x1co,’
OkTahoma, and Texas. ATthough the purpose of the stUQy was s
to def1ne current practices in add1t1on to identifying
poss1b1e barr1ers, the study was de519ned to address the
1ssues presented in the prev1ous sect1on., The survey was “
sent to both teachers and pr1nc1pa1s to ensure thaty/he dataz
did not s1mp1y refTect ‘the V1ews of a s1ngTe 1nterest group.
In addition, the suryey presented both groups .of reepondents‘
with a broad range'of parent 1nvoTvement activities so they
could g1ve their responses to each one. |

They were asked for their op1n1ons about: parent -

’

1nvoTvement in generaT but they were also asked about the

@
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They were asked to. 1ndicate whether 7 specif1c parent
~ ﬁ‘

dnvo1vement roles -were usefu1 to the schools. Then they

were asked to examine a' ]1st of 28 parent 1nvo1vement

g‘act1vities and to 1ndicate the extent to wh1ch each act1v1ty

~

was typ1ca1 of parent involvement 1n the1r own school.
One object1ve of this survey was to get teachers and

administrators in the field to "define wh:t they saw as the,

. -

proper. ro1e for parents in tne schools, then to determine

‘whether, or not parents in their respective schoois were TR,
adopt1ng this role. ’
Another objective of this'survey:was to determine

'whether the barriers to spec1f1c parent, invo1vement " ) ’

'.act1v1t1es had to do with schoo1 po11C1es and procedures;

.vatt1tudes ofvt%achers or principals, 1ack of resources or a

“

lack of know1edge or sk111s.

. - - .

METHOD - :

ta -

Instrument

The Parent Invo1§ement Questionnaire‘(PIQ),Wasﬁdevefoped
and used as the-data gathering‘instrhment.for this survey ,°
effort. Man; of the 1tems on thds survey -were derived from
the conceptua11zation of parent 1nvo1vement of . Safran
' (1979). Safran conceptua1ized parent involvement as varying
along -a d1mens1on of power sharing, so that certain parent

act1z1t1es 1nvo1ved Tittle power shar1ng, (S1gning report
i ‘
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cards; baking brownie5'ietc')'whi1e other parenf activities

%

in 1ved greater power sharing 1n ‘school decisions (serving
an. adv1sory committees, being dnladvocate for their chiid
serving on the schooi board) Safr@n felt that parents‘
'shouid be increasingiy involved in the edUCationai decisions
'affecting their children, and that teachers shouid be
, \Jtrained to work more effeq)ﬂveiy with parents as well as tor

RS teach children in the ciassroom. -% B ‘

‘ The survey instrument asked principais ‘and teachers
- their. opinions about whether parents, teachers or admini-
strators should 1nitiate parent invoivement activ1ties.‘
They were also asked to. 1ndicate ‘which schooi decisions

'couid best use. 1nput from parents, which parent invoivement

roles were most beneficiai to'the schooi ~and which parent

\~ b invoivement activities were current practices in their
school. Respondents were’ aiso asked to 1ndicate ethnic
. background, gender, years of experience, and other

demographic information.

~Sample : _ _ . ,

| The CENTER contracted.with a market- datkretrievai firm
to- identify the population of e1ementary.schooi teachers and
principais in Arkansas, Louisiana, Mississippi, New Mexico,
Oklahoma and Texas.- They were able to{prov1de names -and '

current addresses for approx1mate1y 85% of “the eiementary

2 i




sc;ooﬁ teachers in each state and dyer 90% ofhthe priné{-
pals. Froﬁ these 1ists, 5 rangom sample of 2000 e1eﬁenfa}y
school teachers was ‘elected to participéte in the survéy._
A random samp1e of 1500 principals was a1so se1ected to
participate 1n the survey of pr1nc1pa1s. Representation

- from each state was approx1ma1e1y proport1ona1 “to the

L4

population of that state.

Data Collection

The survey instrﬁment'was'sént'to approximately 1,v50~

pr1nc1pa1s and 2,000 teachers in e1ementary schools. 0f

those who rece1ved/the quest1onna1re, approximately 4%%

comp1eted'and returned ft., These educator§‘wgrg alt located

.1ﬁ-the states oﬁ Arkansaé, Louisiana, MissiséippT;ANéw
Mexico, Oklahoma, and Texas. The number from each statejwas

. p}oportﬁona1 to state population. + o

Data Ana1ys1s o : o

The data were f1rst ana1yzed to (13 generate an overall

picture of responses to the. survey, (2) obtain a compos1te

description of respondent character1st1cs,~and.(3) plan for , -

subseque;t or secondary analyses. "The first analysis -

1nvo1ve4’generat1ng descriptive statistics for all items on

T

A

the survey quest1onna1re.' The distr bution of responses and .

a description of éentra{;tendency were described by the -

N

rangegof responses, the frequency of different responses,

F'd




the mean re%ponse and the standardtdeviation. Missing data

were not inciuded in the caicuiations of centrai tendency.

Results of the first anaiysis were used to get an

L3

overall p1cture of responses to the survey, to get a

composite description of the respondenrs characteristics;
o

and-to plan subsequent anaiyses. Tables were prepared to

show the mean ratings for 1tems in each section of the

survey questionnaire. A summary of the characteristics gfi

the: respondents rEturning'this survey was also prepﬁred

" The mean’ ratings were used to rank the items 1n each

[y

section of the survey to identify those 1tems receiving the

"strongest positive or negative ratings. Tabies were-

prepared to show those items receiving the”’ strongest re-
sponse in each sectién of the survey in rank order

~’Responses to the items were broken oyt by eaﬂh of 7

demographic variabies to determine whether the variation in
re{zonse might be systematicaiiy reiated to gome factor such

as ethnic background or years of experience.

vn
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RESULTS
Results of data analyses guggesf‘a consensus among
educators surveyed ahout certain aspects of parent invol-
vement. These areas of consensus represent the topic areas
which afford the greatest possibility of home school co11a;

boration. ;n contrast, there'are certain aspects;bf'parent

‘inyoTvement which respondents did not support or upon which

the ‘two groaps .of respbndents didlnot agree. The absence of

consensus in these areas make it.unlikely that they:could bé

the fotus of successful colaborative efforts. Instead,

" these aspects‘of parent'invo1vemeﬁt seem to call for addi-

tional consensus building before they can be included 1in

collaborative efforts. » . T ,

1

14

Aftitudeé Toward Parent Involvement in Education ,
[

Both principals. and teachers ~expressed positive

feelings about parents in general. They agreed with state- .

ments that parenfs were usually cooperative, that parents
werelcapéb1e of- making ratﬁbha1 decisions about their chi1-j

dren when they had adequate informatfon: and that parents

"usually know what is best for their children (see Table 2 ).

Théy agreed that parents should help children with their

homework and that more parents would help children at‘homé

if they knew what to do. They also agfeed‘that pérent ﬁarti--

cipation in all school matter§ should be increased and that
stronger efforts should be made’ to include parents on )
curriculum development committees.

N 9
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S , TABLE 2. - L , *
+ . TEACHERS AND PRINCIPALS X “n

AGREED WITH THESE STATEMENTS :
ABOUT PARENTS

Parents are usually COOperat1ve W1th teachers T

Parents usually know what is best for their e]eventary schoo]
age children.

When a1ven adequate informationabout the1r ch11dren, parents
can make rat.ona1 decisions. ‘

- Parent part1c1pat1on in a]] schoo] re]ated matters should be
increased. . N

"+ Stronger efforts should be made to include parents on curriculum
| developnient boards. N .

More narents wou]d help ch11dren at home if they knew what to -
do. .

Having parents help their children with homework is a good idea.

«
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~"In gummary, tliese responses tﬂdicated a favorable

att1tude toward panents and tOWaré the rgeneral idea of -
/

1nvo1V1ng them in® qdutat1on, whether it perta1ns to the1r

4

/,
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own_ chiTd or to thehr child's school.

This apparent consensus between7teachers ‘and
pr1nc1pa1s was c1ar1f1ed by 1ook1ng at reSponses to- 1tems
whigh spec1f1ed def1n1t1ons of parent 1nvo1vement. Teachers
and principals. were presented w1th a list of dec1s1ons which
are common1y made hy teachers and adm1n1strators 1n/the

ey

schools. They were asked to 1nd1cate the extent to wh1ch

'parent input wou1d be helpful in mak1ng each dec1s1on.'

Teacher rat1ngs of the usefulness of parent 1nput were

very similar to- those of pr1nc1pa15 (see Table 3 ).” Parent

input was seen as most useful 1n_areas re1atedrto family
problems, p1acin§-their(chi1d in specia1 education, sex edu- -
cat1on, amount o# homework assigned and developing 1ntegra-
t1on p1ans (see IEELE 4) Parent input was seen as least
usefu1 in administrat1ve decisions such as making assignw

ments of teachers to c1assrooms, evaluating teachei perfor-

_ mance, h1r1ng or f1r1ng school ;}aff ‘or dec1d1ng budget

pr1or1t1es “for the schoo1 They also saw parent input as

not usefu1 in se1ect1ng teaching methods at the schoo1 (see‘

Table 5). . . - .




*Using a five-point rating scal
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: TABLE 3
COMPARISON. 'OF TEACHERS' AND PRINCJPALS'
o RATINGS OF USEFULNESS INVOLVING :
s PARENTS IN SCHOOL DECISIONS*
o ' - Decisions
1. Grouping children for inStrUCtion..... ; ........ vees
2. Amount of homework ass1gned .................. veeeaa
3f Choosing classrocn d1sc1pl1ne methods...:f\.;‘.Q...,
4., Evaluating pupil per.onnance ........... reeeeeeenas
5;: Select1ng teach1ng methods.,.} ..... ;.' ..... V..;.;:;.
6. Selecting textbooks and ofher 14 arn1ng materials..
7. Emphasizing af‘ectwve skills rather than cognitive
P13 1 B P R ERRLREEY eererecesaaenns ceseee
8. Plac1ng ch11dren in Special Educat1on ........... }.;
9. Curr1cu1mn emphasis on the arts rather than basic .
y 3 T D R R RRAT SRR eeue
. % :
10 H1r1ng/f1r1ng of school SEAFTe eeeesecssanccaascanns
11, Eva]uat1ng ‘teacher perfonnance..;..., ............ ‘o
12. Dec1d1ng priorities .or the school budget....,.;...
13. Emphas1z1ng mu1t1cu1tura1/b111ngua1 education..,...
14. Setting promotion and’ retent/ion standards of
StUdentS...' ooooooooooooooooooooooooooooo 3 -o-oo.p”o”o”ooo
15. Formulating deéegregation/integration pléns........
T6. Making assignments of teachers within a school.....
17. Deciding if family problems are affecting échool
+ performance...... seceseccnaas R R EERTEERREL A
18. Setting schoo] d1sc1p11ne gu1de11nes..;...........;
‘19. ;Prov1d1ng sex role instruction and sex educat1on
. 20,

Setting guidelines for grad1ng.students ........ e

Teadher

Ratings

2.325

 2.648

2.810 .

2,337
1.980

2.349

"2.430

3.199

2.038
1.508
1.947

| 2.262
: -~

2.368

2183
2744
1.486

3.884
2.760
2.986
2,075

Principal:

Ratings

2,399
' 2.809
2.767
2.412
"2.040
2,449

2.599

13,377

2.381,
1.472
1.780

.28
2.318
2.326

2.856
1.426

. 3.764

2.830
2.992
2.300

e from T (Not useful) to 5 (very useful).

1 4




- Teachers'
ank, N Ratings
1. Deciding if family pr;;?em
school performance......... seereeanens .... 3.884
5. Placing.children in Special Education..... 3.199
3. PrOV1d1ng sex ro]e 1nstruct1on and-sex . * .
- educatwon......; .......................... 2.986
4. -Amount of homework aSS1gNed. s eeiereoennns 2.648
5. Formu]at1ng desegregat1on/1ntegrat1on
PIANS. o ouvnrmosnsoenanssnsnanzeeedonrecnns 2.744
" TABLE 5
PARENT INRHT WAS SEEN
AS: LEAST USEFUL IN. THESE DECISIONS.
Teachers'
Rank . Ratings
/
1. Making ass1gnments of teachers w1th1n ;
a SChOOT.veeercocansnecee S R LR . 1.486
2. H1r1ng/f1r1ng of schoo] staff. ....' ........ .].568.
3. Eva]uat1ng teacher performance ............ 1.947
4 * ;
-4 Se]ect1ng teacthg methods....- PR -+ 1.980
5. Dec1d1ng priorities for the schoo1
T Lo -3 A Ceeececnnanns 2,262

- TABLE 4
PARENT INPUT WAS SEEN
AS MOST USEFUL IN THESE DECISIONS

s

Principals’

Ratings .

3.764
3.377 e

2,992
2.809

*2.856

Principals’
Ratings

—

13

) AN

© 1.426
1,472
1.780

. 2.040

2.288
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inother comparison of the responses of principais and
teachers revealed that teachers tended to see parent input
as more useful in decisionsgwhich were usuaiiy made by by
principais,:and that principais also -gave parent input high-
er rathngs for-decis‘ons usually made by teachers (see
Tables 6 and 7). . oy

Responses to Speﬁific Parent Invoivement Roies

- staff.

In an effort to adentify specific aSpects of parent -
involvement. which were seen as most useful by educators, N
téachers and principaiSwwere presented with 7 parent

involvement roles and were asked to indicate how important

it was for schooTs to have parents 1n each role. Again, the

*

responses of teachers and pr1ncipa1s were very 51m11ar. As

1

shown in Tabie 8, both groups favnred parents be1ng 1nvolved

as an audience. for school activities, as supporters of

‘schooi programs and as "home tutors with their chzidren

X

They ‘also gave. their lowest ratings to having parents

'invoived as decisjon makers, as advocates, or as paid school

“

These responses tend to confirm the‘previous resuits
which suggest that principais and teachers favor the 1dea of

parent invoivement in education if it means helping children.

" with homework or supporting schooi activities. However,

there seems to be significantiy less support for parent

14
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’ |  TABLEG6 <. - *
USEFULNESS OF PARENT INPUT INTO DECISIONS A : o
- USUALLY MADE BY TEACHERS: COMPARISON ’ ‘ A
OF TEACHER AND,PRINCIPAL VIEWS '
S '
' . : Teacher Principal
_Decisions ' o Ratings _Ratings
5 Grouping chil rep for instrucﬁion..ﬂi .......... Lo 2325 ©2.399
Arount of HOMEHORRASSTGNEd. «vveesenodngeensssens - 2.648 ~, 2,809
4 . - __— L
«  Choosing classroom discipline methods...... vee.... 2,810 2.767
Eva1uatingéydpf1performahce ............... ...;.;ﬂ* 2;337 o 2.412
- Selectjng eaghing mefhods.....tg.......f ...... L.l 1.980 T 2.040
Selecting textbooks 'and other learning materfals.; -2.349- . 2.449
Emphasizing affective skills rather than o o
cognitive skills...... PRETTERETEY heees seseeenssans 2.430 2.599 .
- TBLE7 - o :
USEFULNESS OF PARENT INPUT INTO DECISIONS ’
o USUALLY MADE BY PRINCIPALS: COMPARISON
. ' OFvTEQ@HER‘AND PRINCIPAL VIEWS
_ Teacher Principalf
Decisions ¢ - Ratings Ratings_
Hiring/firing .of school SEAFF. Suerernnrenenneens 1.508 . 1.472
' Evaluating teacher performanceiﬁa,.........{ ...... 1.947 1.780
Setting promotfon and retention stqndakds ‘ - .
of students............ P R R R TR 2.183 2.326
Formulating desebregation/integration plans....... 2.744 2.856
Making ‘assignments of féacherS'within a school.... 1,486‘A - 1.426

Xy
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) CTABLES
TEACHERS' AND PRINCIPALS' RATINGS
OF PARENT INVOLVEMENT ROLES

2 ¢

: Teachers' Principals'

Roles C .

Audience for school activities (e.g.,

" attending special performances’, etc.)......;..:;. “}.Zgg
'Schoollprogram supporter (e.g., volunteers . -
for activities, field trip chaperones, etc.).V... 4.212
‘Home tutor for chi1dren°(i.e.; helping )
children at home to master school work).......... 3.858
; Co-1edrner,(i;e.;‘parents participate in
activities where they learn about education :
with teachers, students and principals)......cc.qe 3.651
Paid school staff (é.g., aides, parent S
educators, assistant teachers, etc.). ... P 3.202
" Advocate (i.e., activist role regarding - o
school policies and community §SSUES)veeecennanns 3.104
Decision-maker (i.e., partners in school
planning, curriculum or administrative -
decisions)........ O R EIEERETEEE 2.407

16
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§

4.116

a
P

44,094

. 3.648

3,589

3.092

3.120

2.609
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involvement in &ducation if it means hav.ing parents involved -

in decisions which have traditionally belonged to profe51 y

sional educators. - .

’ .

. Current Practices in Parent Invoivement

"In the survey instrument, teachers and principais were

each asked to look at 28 spec1fic p@rent invoivement
*activ1t1es and to indicate the extent to which each activ1ty
was typical: of parent invoivement in tneir own schooi A .
5-p01nt Likert scaie was used in which 1= Not Typicai and
5=Very Typicai.- Mean responses to these items are chown in

Tabie 9.

Aithough the responses of teachers and of principais

L3

'wbre again quite simiiar, they disagreed somewhat about

t

which parent “¥nvolvement activities were most typicai in the

schools. Those activities d scribed as most typicai by re-
Ny .
sponding teachers included attending. open house, chaperoning

e‘for schooi social functions, hoiding fund raisers to support
school needs, attending parent teacher conferences about
chiidren 3 progress and as51sting children with school as-
signments at home Principais atings agreed with those of
teachers, but they tended to give each activity higher | .

ratings suggesting they s aw these activities as more typicai

than did the teachers (see Table 10).

N Y o
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*, DESCRIPTION OF C

1. Setting goals with teachers for é]assroomliearn
2. Assisting children with school assignments at home. .

3. Visiting the scheol to observe in classroom.

5. Participating in actiVities to prepare parents

Activities

1

for home tutoring of their children

6. Preparing and dissemimating parent newsletter ‘

7+ Ho]ding fund-raiseré'tJ'support”séhooi needs

4, Attending open house or "follow-your-children's
" schedule" activities.......... ceeebeseeenettaienanas

8. ' Conducting school public relations activities

in the community

10. Holding social functions at the
Tuncheons,.potluck suppers, etc.)

11. Tutoring students at home....... teeeeenass seaeaes res

13. Assisting in school resource areas, playgrounds, .
and health facilities:in.cceoivriernmcennrrnnecane:

12. Assisting teachers with classroom learning
activities...eeeeeeannen .

9, Identifying commun}ty resoufcesffor the school

schpo1 (coffees,

oooooooooooooooooooooooooooo

14, Chaperoning for 5choo1 field trips, picnics,

parties,. etc..... Tieeeceieaaans T LLEEERE

15. Helping with the improvement of school facilities +
' and the,classroom learning environment N

3

e

- 18
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E9 ) '
PARENT INVOLVEMENT -
PRACTICES ACGORDING ‘TO TEACHERS -
AND PRINCIPALS

2.494

* *sing a five-point scale from 1 (Not Typical) to 5 (Very Typica]);

2
N &
Teach;gy*2%1nazza1
Rgtin ‘ atings
1.483  1.845°
3.2 3.5%.
3
2.286 2.747
3.726  4.217
~ .1.887 © 2.307°
2,122  2.453
©3.621 - 3.810
2.619  2.855
2.568 . 2.780
. . A
© 2.602  2.855
42,290 2.642
2.102 2.629
2.083  -2.437
3.714.  3.853
. 2.803

€
2
a
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TABLE 9. (continued] o ; ﬁf“e‘xy
- Teacher Principal -
‘ Activities ’ Ratings: _Ratings .
- LG. Providing c]ericalaassistance to teachers....... ... 1.828 2.277‘
17. Part1c1pat1ng in parent- ~teacher inservice _ v oo
activities at school. R R R AR ceevereeasesey 1,915 . 2.331
(jf . "18. Attending parent-teacher educational meetings | _
o or conferences away from schoo]......f ............ .. 1.807 - 2.136
19. Part1c1pat1on in schoo] budget p]ann1ng.........:€..' 1.553 1.570
.. '( ! . ) .
20. Part1c1pat1ng in curr1cu1um deve]opment......i}%{Q;. 1.493 1.782 -

21, Ass1st]ng 1n establishment of schoo] s edu- . :
: ational GOATS.seeeseeseeeonosreannansiiarnsonanens 1.594 2.114

22. \P rt1c1pat1on in eva]uat*on of schoo1 programs

d instruction.......... R R eee l1.616 2.008
- 23. Perticipetion in evaluation of sehool staff.eeeeeecns ,:1.323 0 1.439
24. Pért1c1pat1on in eva]uat1on of students...... cerenes 1.400 1.557

25. Part1c1pat1on in dec1s1ons about hiring/ N I .
firing of school staff.........:.................,.. »1,213 1.264
26. IdM§¢1fy1ng needs afd prob]em areas of the school... ° 2.127 2.586

27. Initiating policy changes for the school or :
school d1str1ct.; ............. AL e 1,683_v' 2.086

28. Attend1ng parent- teacher conferences about :
children’ s progress .............. R R R 3.606 3.976
3
b
19




TABLE 10

A TEACHERS' AND PRINCIPALS' RATINGS
‘ OF MOST TYPICAL PARENT INVOLVEMENT ACTIVITIES

Activities =~ .0

Attend1ng open house or "follow-your- :
~children’s. schedule" activities........ HPIPIIR e

Attending‘parent/teacher-conferences
«about children's progress....... PP ceaean

Chaperoning. for. school field trips, picnics,
part1es, etc....;.,..., ....... T PR R R

- Holding . fund raisers to support school needs

at hoME. \ v e viviannvervvmancnnenns beeeaans SERPPRR

Ass1st1ng children w1th schoo’i ass1gnments

L

TABLE 11

o Activities

: Participatidn in decisions about hiring/

firing of school staff..ceeeeconenanaas PP

Participation in-evaiuvation of students..........
Participation in school budget planning...... e
ParLicipation in curriculum deveIopment........;.

- Setting goals. for classroom learning.....c......--

L

20 1
2

at home. ...ocuves B R R AL ceaiads PR _

Participation in eva]uat1on of schoo] staff ..... .

Teachers'

Principals’

Ratinds Ratings
N=873 IN=7265

3.726

3.714 .

COMPARISON OF TEACHERS'. AND PRINCIPALS' RATINGS
- OF LEAST TYPICAL PARENT INVOLVEMENT ACTIVITIES

Teachers'

Ratings
(N=873)

1.213
1.323
11.400

1.493
1.483

4.217
3,976
| 3.853
-"3.'810’

3.596

Principals’

Ratings '
ZN=726$ '

1.264
1.439
1.557
1.570
1782




T _parent participation in schooi bidget pianning as one- of .the

« ’ L]

<

¢

‘Those parentiinvoivement activities described as least (/“
typicai by teachers inciuded partic1pat1ng in h1ring/firing
dec1sions about school staff participating in evaiuation of

,schoo' staff part.c1pating in evaiuation of students, set-

}ting goals fo; classroom learning and participatinq in

curricukﬂ’”deveiopment. Princ1pais 1ndicated generai agree- )

_ment with teachers with the exception that they inciuded

1east typicai ways in which parents were invoived in their
. 0

schoo]s (see Table ll).

¢

E ~ SUMMARY AND DISCUSSION . /\

One of the obJective* of this proaect was to determine
,which aspects of parent invoivement educators support in

order to identify those areas in which there 1s a consensus.

T ——
These areas offer"thE“greatesixpgsslb11ity of coiiaborative

TTTTe—

efforts 1nvoiving parents and educators "~af;N_,a
There appears to be a generai consensus among teachers,
and principals regarding the desirabiiity of having parents
become more invoived in education Their responses to the
survey indicate that they see parents as cooperative, con-
cerned and COmpetent partners in the educational process

However, the educators responding to the survey expressed a

21 A
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' . clear preference for certain types of parent involvement and

! some reservat1ons about others. -

£3

They strongTy Supported parents being more involved

with heTptng,the1r own ch11dren with schooT work. This type

of parent invoTvement compTements the work of the schooT and
~ most directly impacts’ the academ1chsuccess of the child.
' They also favored parents becom1ng more 1nvoTved in -

support roles. f\?“schooT act1v1t1es. Th1s type of parent

invo]vement helps to reduce the extracurr1cu1ar demands on

‘teachers and emphasizes the fact that the school is a com-

mun1ty effort - ‘ \3\

s

They did not* favor parents becoming more involved in

3

vthe curr1cu1um and 1nstruct1on dec1s1ons of the schooT

Teachers and principals 1nd1Cat iﬁhat they were not surerof
parents"competence to make these decisions, they did not

see this type of parent involvement as usefuT; and that it

was fairly atypical of their schools. »

They also did not favor parents becoming more involved

in the administrat1on or governance of the schools. This

3

type .of parent 1nvoTvement received the lowest ratings from

both groups. Even though a majority of these educators

agreed that parent invoTvement in .all school matters shoqu
be increased,; they also agreed that'parents shoqu not be_
invofved in making the decisions which are usually made by

principals in the schools. ‘ .

24
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“In summary, these results suggest'thai'parent
inVoivehent adtivities'which involve parentspin home
1earning or swpport roles for school activities are most
commonly integrated into existing scnool poiicies.- These
types of parent invoiuement are aTso congruent-with the
attitudes of teachers and princ1pais For these two types,

of parent invoivement neither poiicies and procedures nor -

the attitudes of teachers and principais couid be con51dered

ca

barriers Barriers to these types of parent 1nvoivement are

more likely to be related to lack of resources or to 1a k of

nowiedge or skiiis ' .

If parent invoivement is defined as having parents
invoived in curricuium and instruction decisions, or having
them invoived in.decisions about the administration and
governance of the schools, the barriers seem to be more

exten51vZ( These types of pareni involvement ,may be in

onfiict with the poiicies and procedures as well as the

“attitudes of teachers .and principals. #dntil these two

barriers are overcome, it may not be necessary to determine
whether or not there are adequate resources or adequate
knowledge and skills to implement these types of parent

@

involvement.

<




Otper Barriers to Parent Involvement

Pawent involwvement ma; be conceptualized as‘eifher‘a
power struggle or a eo1]aborétive re1étion$hip between
parents and‘the schoo1§. Co11qboratiVe relationships can
best succeed when thg'%he/;911owing conditions are met-

1. There is a consensus on the issue which is-the
central focus of the collabdrative .effort.

s 2. ‘There is a voluntary relationship where either
party is free to terminate at any time.

3. There. is a power distribution in which either
party has an equal (or almost equal) opportunity to
inf1uence the other. ) '

4. There 'is a climate of trusthhich facilitates
the®sharing of information and resources.

5. There is a commitment to making decisions based
upon the best information available, to move toward
- the agreed upon goal. ' '

~ To the extent -that these cbnditions are not met, they can
be considered barriers to any collaborative effort,

including parent iNVo1vement:

Y . .




D1rect10ns for Further Research ) .

One of the object1ves of this project was to determ1ne
which aspects of parent invo1vement educators support in
order to begin identifying those areas in. which there is a -

consensus between parents and educators. These areas offer

the greatest possib11rty of co11aborative efforts invo1ving

parents and the schools. A

The CENTER has completed surveying both teachers and
principals tp determine.what educators support in the area
of parent invo1vement. During the current year, the CENTER
is conducting a-survey about parent involvement directed at
:'parents in the s1x -state reg1on.. Results from this survey
will provide 1mportant information abou t parent invo1vement

-

from the perspective of parents. The results w111 a1so
i

serve to 1dentify ‘areas aof donsensus between parents and
educators regard1ng parent invo1vement .in the schod1s.

Dy.‘
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