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A SUMMARY OF THE EVALUATION

¢ OF PROJECT BETTERMENT THROUGH BILINGUAL ISM .
3 ' MORRIS HIGH SCHOOL . : SR {
) 1981-1982 - ’

This prGJect, in its third year of Title VII funding, provided E.S.L.
and bilinqual instruction to 300 H1spanic‘§tudents of limited English
proficiencysin qrades nine through twelve;” More than half of the students
in the program were enrolled in the ninth grade. Approximately 86 percent
of the program students were foreign-born, almost half of these in
Puerto Rico. Program students varied in Enqlish-lanquage proficiency,
native-lanquage ability, and overall academic preparedness.

The major goals of the program were_the development of English-lanquage

goal$ were reflected.in the-program's commitment to providing a strong
network of supportive services and its strictly enforced lanquage policy.
This policy-consisted of a series of quidelines delineating the percentage
of time'English and Spanish must be used in the«;iassroom and for what

‘ skil%s and the prevention of truancy amonq Hispanic students. These

purposes. -The program was highly structured in a1 of its components
and provided students w1th considerable individuall attention.

) Title VII and tax 1eyy funds supported administrative and support staff,
Instructional services were provided by a combination of Title V.II, tax
levy, and P,S.E.N, monies. -Curriculum materials were developed in career
education, history, and science. Development activities for staff members
included monthly meetings, classroom observations, and orientation sessions
for new teachers in addjtion to attendance at workshops and university
courses. Supportive services to program students‘consisted of personal
counseling, educational quidance, ,outside referrals, and family assistance
in the form of home visits, An important component of the counseling effort
was’truancy and drop-out prevention for ninth graders. Parents of program
students participated in a bilinqual advisory council, school-wide and

program activities, and responded to an annual questionnaire soliciting .

suggestions for 1mg~pving the proqram. —

Students were assessed in Enq]ish 1anquaqe proficiency (Criterion
Referenced Englfsh Syntax Test); native-lanquage ability (Interamerican
Series Prueba de Lectura); social studies, mathematics, and science
(teacher-made tests); and attendance (school and program records).
Quantitative analysis demonstrates that:

--Students at tevels I and II of the CREST achieved, qains
of more than one objective per month of- fall E.S.L. °
instruction, Students at Level IIT shoied modest,qains -
and failed to meet “the proposed criterion., 0Overall gain
rates for the spring were very similar to the fall,

--In Spanish reading, students at,all grades and test levels,
with the.exception of two twelfth graders, made statistically
significantsgains an¢/5¥2ained the project's objective,
for this area, .
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"~ ~=In mathematics, during the fall term program students

e

¥

failed to meet the criterion for mastery (that,70
‘percent or more of the students pass teacher-made
mathematics examinations). During the spring term, the
overall passing rate eXceeded the program's objectjve.
In general, ninth graders appeared to experience the
greatest difficulty while students in the upper grades
tended to surpass the criterion level.
4

--In" science, program students achieved overall success rates
which equalled or surpassed the, establishdd criterion. Ninth
graders, however, failed to meet the 70 percent criterion
1ﬁ both the fall and spring.

'--In social studies, students met the program criterion only

_in the spring term. The performance of ninth-grade students
was especially low overa11, as was tenth and twelfth -graders
in the fall term. -

--In native lanquage arts, the program's objective was attained
by students in both terms. Ninth graders showed the Towest
passing rates and eleventh graders achieved.the. highest,

--The attendance rate of program students was significantly
higher than the 72 percent reported for the school as a
whole, Thewproqram~§Eh§tantia1ly surpassed its objective

+in this area. ‘

The following recommendations were aimed at improving the overdll
effectiveness of the program:

--Focusing greater attention on the implementation of career
and vocational education in the content areas and supp]e-
ment1nq this instruction with a gquidance proqram using a
workshop format; ’ .

--Giving priority to the planned revision of curriculum and
instructional strategies for immigrant students with limited
literacy skills in 'their native lanquage; ’

--Under the direction of the resource specialist, identifying
instructional materials relevant to overage students with
literacy skills problems; !

--Developing a counseling program, under the auspices of the
qguidance staff, gqeared to truant students using hehavior
‘modi fication and values clarification techniques;

--Documenting those teaching and counseling techniques which
are particularly effective in working with overage and semi-
literate students;

1
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. ' --Continuing the distribution of memoranda geared toward .
staff development and supplementinag them with more informal -
contacts between the administrative staff and faculty in
order to increase commu;jgation and feedback,;

--Including the family assistant and paraprofessionals in
monthly meetinas and staff development actjvities;

--Continuing and increasing student-centered activities and ‘
- other related activities that both reinforce students' . }
self-confidence.and increase &he visibility of the program,

s
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. *Principal:

BETTERMENT THROUGH BILINGUALI
w« AT MORRIS HIGH SCHOOL [

Location: | . 166 Street and Boston Road

. ‘ ) qpronx, New York 10456

Year of Operation: 1981-1982, third year of
P Title VII funding

Target Language: ‘ Spanish |

Number of Participants: : 300 students

b S Frances Vazquez
~
Project Director: ' ~ Frances Vazquez

Bilingual Coordinator: - © Irma Nesci

" INTRODUCT-ION

3

The Betterment through Bilingualism Program comp]eted its third year of

" E.S.E.A. Title VII funding in June, 1982. The major goals of the program are
N \-)r 3

i

the development of Hi?panic studenfts' Eng]ish-]anguaée skills andethe prgven-

tion"of truancy.

e

The dedication with whicﬁ these goals are pursued by tbp schoo] principal,

the prografi's administrative and supportiVe services staff and the teachers ..

- *

is evident 1n the proceduyres that have been instituted to'systematize instruc-

tion according to very specific¢ objectives. They are a]so ref]ected in the

.

methods used to improve the quality of teaching, in the ‘program's adhererce
to a detailed language policy statement, and in the attention given to school

and class attendance patterns.

.

K The program ‘highly struq%pred in all of its activities, is aiso distin-

guished in the 1ndividua1 attention it gives to. students through home visits,

~

- ¢
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*

and reqular counseling and gquidance sessions. The program staff members work ,
to instill a sense of selR-confidence and worthiness in stidents who strugale

to survive an economically depressed and often psychologically frustrating

home environment, . ‘ t

To dchieve its goals, the program depends on a large staff of administra-
tors, teachers, and supportive services specialists, all of whom are bilinqual
and many of whom belong to the same ethnic groups as the students they serve.

The core staff consists of three persons: the assistant principal for foreign
lanquage, English as a second lanquage, and bilinqual education; the bilinqual

. - T
proqram'coordinator;\and the bilinqual resource specialist.+ The .school princi-
pal, who was the former progran director, has retained that title .and continues
to be a strong influence in the program, particularly in policymaking decisions.

This document represents an evaluation that ericompg#sses inforﬁation from
previous years as{well as the current'year of the project. The descriptive
sections summarize those findings that. were documented extensively in the
1980-81 report, and concentrates on thosg areas that were sinh]ed-out in
1981 82 for further investigation, |

The 1981 82 eva]uation was carr1ed out using the fo]pr1nq procedures:

--Three visits were made to Morrjs High School during the month
of May, 1982. The purpQse of the visits was to interview staff
and students, e11cit _the irnformation specified in the Nffice of
. Educational Eva]ﬁation (N.EvE.) evaluation instruments and
questionnaires, review documents on program. activities and
achievements, and observe classes while in session.
--Lengthy 1nterv1ews were conducted with the prdgram coordinator
. and th'e assistant principal for foreign lanquage, English as
a second lanquage, and bilingual education. Shorter inter- .
'\ ~ views (lasting between 45 minutes to.one hour) were held with -
- the supportive services staff, paraprofess1ona1s, and resource

. specialist. Additionally, meet1nqs were held with students )
. and the school prldcipal.

A
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. A 4 F I
I. STUDENT CHARACTERISTICS

.~ N hd -

Retterment through Bi]iﬁgualismhprovides bilinqual instructioq;?‘and
supportive services to 300 Seanifh-speakinq‘siudents."Of the 300 students » \
v ) in the progFam, approximately 260 or 86 perceﬁt w?re born outside the

~ United States (see Table }); the ‘other 14 percent of the p;oqram sth&éntS‘

were born in the United States, ?monq the students born here, many have

attended schools in New York. These students have a functional knowledge

%

of English, but are neithec able to read nor write it. ) <
‘ TABLE 1
<~ . , h Number" and Percentages of Students by pountry of Birth'."
/ Language: Spanish . -
Country ‘of Birth . "~ Number | Percent
. Puerto Rico ' 137 ' 46 .
Dominican Republic 55 18 !
Cuba . 3 1 :
[Honduras - 6 N 2 .
’ Guatemala ' 2 1
© 'E1 Salvador : 24 - - 8
. Ecuador 29 . 10
Peru - 1 less than 1
s United States 40 o 14
- Toté] . 297 100 ‘ .

. The highest percentage of students (46 percent’) 'was. born in Puerto Rico,
the next highest (18 percent) in the Dominican Republic.

. Only 14 percent of the students are United States-born, VT




. . ta \I . \
L ,' ‘ . —
R The students participating in the bilingual program.constitute approxi-

mately 22 percent of the Spanish-speaking stydent nopUTation (1,359) attending

'

. ‘ .
L ) Morris. The Hispanic population represents 65 percent of the total student

’

, Bbdy at Morris; the remadning 35 percent (732) gire mostly black students.

‘

The. student& share a common Janguage, Spanish, yet differ in the1r 11teracy

in this 1anguage. The .range of 11teracy, according to ‘the program coord1nator,

]

- oS frem the’"banely literate to the very sophisticated." Genera]ly,}students

\

*

who have 11ved and attended schools in urban areas in their countr1es of ori-"

g1n are'mere~11terateQ1n Spangsh than students com1ng from rural sett1ngs. :
Their Engl1sh proficiency is also highly varied; however, when tested with the_~%$%
g . RS N

Language Assessment Battery (LAB), they were all identified to be o 1ﬁmited‘.?’

English proficiency (LEE) as per the guidef?nes of the New York City goardg
ofiEancation. . s | _ L
More than half (15?) of the stydents in the program are enrolled in the

ninth-grade; in grades ten through twelve, the enrollment dec]inee progressively
(see'table 2). The number of students:pranoted is also highest in the ninth
- - grade; however, for all grades, the percent of students pranoted is very 1ow
due to truapcy, Tate entries, and h1gh student mob111ty (see Table 3)

Interrupted schooling or lack of ‘educational opportunity in their native coun-
“try results in many‘stuqents being ovérage for their grade, Table 4 presents

.Ar; . . s

& /tne fumber of students gy'age and gride.

B
s N .
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TJARLE 2

_Number and Percentages of Students by Sex and Grade ~ .

-

o

]

Percent Percent .- Column Total:

Grade Made of Feale | of TOTAL Percent of
N Grade N Grade N . A1l Students
- Al
[
. R . NG , 4 -
9 80, 51, ...78 .49 158 53
10 48 " 64 27 36 75 CoesL . ‘
11 (j 22 - R 39 34 ’ 61 56 . /18
12 2 25 6. 75, .8 3
Total 152 + Bl 145 49 297 100
g Program students are approx1mate1y evenly d1v1ded by sex; there is a
stightly higher proportion of males than females. However, the pro-
port1on of female students is higher in grades 11 and 12.
. Most students, 53 percent are in grade 9. The percentage of stu-
dents decreases as the grade level increases.
TABLE 3 ' '
* - ¢ . >
Enrollment and Promotions by Grade® '
~ * . Number-of _ ,Percghthromotedq. e M em
. . T © 7 "Students Percent (Discounting' Late
Grade Reygister Data Promoted Promoted Entries and Truants)
9 - 155 32 20.6 38
10 82 18 > 22.0 .26
R »- ’
11 - 40 7 17.54. 22
. (v
aInfonna;ién on twelfth graders was not provided.
—_ ‘
. - ‘
16 :
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- ‘ . . LG ‘ R
Age Grade 9 e i1 Gra@e 11 Grade 12 Total

14- 31 .

) - \

15 71
. - 16 92
17 © 62

) ¥
' 18 30

.

[ _ at ‘
i * J\ .
" D 1 0 Vo :
. ¥
. - Total 157 74 : 57 - .8 296
Overage Students: , e L )
I. : L .
. < ’ﬁ . ‘ 1
) Number ~ 78 . ¢ 24 : 27 1 130
. ‘ 1 ’ §;i
[ - ' & 4 .
' Percen- - 4 '
tages 50 32 47 13 44

Note. Shaded boxes inddcate age range expected for the grade.

. Forty-four percent of tﬁe progrem students aFe overage for their grade.
* The highest percentage of -overage students is in grade 9, followed by’ grade

11, The lowest percentage of overage students is in grade 12, y
_ Most stuqents are 16 years of age. , . v
o . . A ; ' .
AQ > v
s ! : 'S .
* PP ks -7-— ‘ -
’ o .
\ . '.\*\ B h 3
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According to the family assistant, a large percentage of the program stu-

dénts'cane from large households heéded onfy by the mether. Moreover, a high

rd

' percentage come from families that receive public assistance.

~ >

'Poverty and broken families.contribute ta a high incidence of truancy,

~

particularly among students who are overage for their érédg. Program staff
members feel that the constant movement of, students between Néw York City and .
their native,countries also contributes to an unstable student population.
Table 5 present}cthe number of studbnts leaving the program. - A]though the
number of students reported is small, the table indicates that return to
tﬁé native counfry is one of the major reasons for leaving ﬁﬁe program.‘
Although stressful living condition§ are coﬁmon.for the majority of the
students in the program, many go on’to higher education or seek training in
prepa}ation for skilled occupations. This group of studepts stands out: they
are acthe if school activitiQ§, have high grades and good attendante reéords,-
'anQ\their names consistently appear on the honor rolls and in Arista's member-
ship roster. The students in the’ program who are achievers may. not be repre-

. sentative of the majority in'the program nor of the schoolwide population, but

they are, as a member of the staff said, “representative of the impact the

program, can have."

N
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TABLE 5

’

Number of Students Leaving the Program

\
® . ’\
- \ — . ,m_'
Reason For . ‘ o
Legvinq Grade 9 | Grade 10 Qnade 11 | Grade 12 Total

. (: Q
Transferred to
another school 2 0 Q. 0 2

]
Return to 4 ‘
native country 3 1 0 0 4
Dischargéd i . . o :
(Marriage) 1 0 1 r .0 & 2
Truant 2 0 0o . 0 2

¢ ‘
Other 4. N 0 0 4 ‘
L Y
—x

Total ‘ 1227 1 1 -

. ’
. L4 . ’ L)

.
.

@ k“‘:

,ﬂﬁggk

‘(‘.‘ - .
Most students who are reported to leave the Program are in grade 9. They
leave for varied reasons, but Yeturning to native*country seems to be the

most typical. \
Students who leave the program during the summer (
are hot\reflscted kp this table.

-9-
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do not return in Septeﬁher)
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s II. PROGRAM DESCRIPTION

»

LANGUAGE POLICY

~

The philosophy of Betterment through Bilingualism is articufafed in its
strictly enforced .language policy. The aim of_the'program islﬁb teach stu-

dents English as quickly as possible while also providing courses in the

-content areas, to develop language skills in Spanish for the low literacy

students, and to maintain and enrich thgkianguage skills of students who

have a strong foundation in Spanish.

¢ ’

'fhe’language policy consists of a series of guidelines deTineatiég the
percentage of time the two 1aﬁguages must be used in the c1assroaﬁ and- for
what purposes. These guidelines, which the principal emphasized are an
"ironclad rule," were adopted to é1iminate students' code-switching and

usiné "Spanglish," as well as the tendency of teachers to rely bn their

@
1
-

stronger language to the detriment of the other. -
The percent of time the two languages are used varies according to .
the content area and instructional’ level. English as a second language

and Spanish courses, which are taught in English and Spanish respectively,

are the only subjects exempted from the guidelines. To.

. . . e .
. Table 6 below provides the distribution of English- and Spanish-language *.

_use by course. -

-10-




Distribution ofelLanguage Use by Content Area

" TABLE 6

e

Course

Percent of Time'
English Used

Percent of Time -
Spanish Used

Global . Studies 2 15 85

Giobéj Studies 3 s Y

Econamics ' 15 85

American History I 15 .85

American H%story IT 1§ 85

. Science 2 ' g ‘85
'.Bio1ogy [ 25 .75

Biology II 25 - 75

" : GeneraL;Math 1 - 15 85
K . General Math 2 ) 15 85

¥ Mgebral ) < 25 .5
" Algebra 2 25 B _‘

!iAlgebra'B 60 40

To enforce the policy, bontgnt-acsé teachers are required to have on the
bTackboara a "do now" assignment in Eng]ish,‘which students must begin at the
» start oquiass. Thisfassiéhmeng_sonsists of a review of the 1§s§on taught
the.precg§§ng day. While the core of\the content-area 1éssons are taught

in Spanish, voéabu]any'is introduced in English. Homework assignments are also’

given in English. (See Content-Area Instruction - Overview for further details ‘

of language policy.) v
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A review of teacher observation reports prepared by the a%sistant‘pqinci-
pal in charge of the bilingual education progfém revealed that the quidelines
are strictly enforced, and their implementation by the classroom teachers is

. 9. { ~;
carefully monitored,. For example, in a report based on"his observation of a

Al

mathematics class, the asgistant principal wrote: .

AN

Bilingual classes are unique in that they strivé to develop

in our youngsters the ability to function-well in two

languages. [ was pleased to witness thé steddy increase in

. : the amount of English used by you in the classroom. ~ Your ~
efforts encourage students to strive to emulate your behavior.

4

~ v '

MLGRAM PHILOSOPHY L '

The assistant principal's feedback to the teacher discussed above also
. h) ) .
embodies the philosophy of the‘program that was evident in all its written

14

. < .
documients and which was articulated by everyone interviewed. The program

©

personnel work hard at creating an environment where dedicationﬁgﬁﬁ per-
formance are taken seriously and evaluated rigorously., ,;;

This attitude 1': exemplified in many ways. Th"é pr:incipa] continuously
tries out new ways of strengthening the curricu]um, reduciné truancy, an&.
increasing retention rates. The assistant principal writes extensive and
meticulously detailed comments after each class observed, describing what
transpired during the period of instruction. The ﬂrogram coordinator, in
addition to overseeing the program's operations, goes out q?.her way to
hpro;ide means whereby the studenés"creativity can be Phrtdred and their
accomplishments positively reinforced, The Eesou}ée'SDecialist‘has.tom- .

“piled an impressive inventory of materials, and the supportive staff per-

\~sonne1 visit the homes of the students, organize group counseling sessions,

// B ‘,( -le-

t
v




. and maintain detai1ed‘brpfi1es on each student. .
C . !

PROGRAM ORGANIZATION AND FUNDING . E :

3

Betterment through Bilingualism had previously functioned as a self-con-

tained "mipi—schoo1" Tocated in" the school anhex. Since the program's move
v

-

to the main.school building, approximately two .years ago, efforts have been

\ '

made to intedrate the prograh more thoroughly with .the rest of the school.

. One of the purposes for the thrust toward integration is to achieve §reater
= R \ - ' f ‘
accessibility to school facilities such as science laboratories and a greater

\
’

.

.

incorporation of program students into Regents élasses.

The bi]ingﬁal‘pnogram now fqp;fiohs‘as a self-contained department undeE
the general directioq of the'schédi prihcipa] who a1so.ho1ds the title of pro--
gram director. Supervision of tﬁe teaching personrel falls within the general

-respongjbi1i$ies of the assistant principal. The bilingual program koordinatq;

'.&hig'reéponsibje for thp'danyo-day activities of the program -- interviewing

students, coordinatiﬁé the parent 5dvisory council, organizing activities for

"the students, supervising the paraprofessionals, and many other functions
related to the program.,

Together, the assistant principal, the program coordinator, and the re--
source specidlist oversee the activitiES“of a Stiff that includes five teachers
of E.E,L., five contentQErea bilingual teachers, fi&e foreign-language teachers,
foqr paraprofessionals, and a supportive servicpf spaff of threea-- a guidanée
counselor, a-family assistant, and a éradg advisor. Table 7 presénts the

characteristics of the professional and paraprofessional staff serving the.pro-

[N

gram students.- : *

-13- ‘ .
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L . : TABLE 7, >
| , ) Staff Characteristics: Professional and Paraprofessional Staffs
T © 7 [} 5 ‘ - - N
\ ’!’v"
. RERRALL Nate Appt. . ‘
For Each To Each Education . Experfience: Experience: Experience:
Function Function Function (deqgrees) Certification License(s) Honolinqual Bilinqual E.S.L.
. A.P. Foreign Lanquage/ . « B.A, Psycholoqy . N
E.S.L. /Bil{pqual L 100 2/81 M.S, Adm, /Super, N.Y.C. 19 Foreiqn Lanq,
Title V1 Coordimator 100 9/80 B.S. Education
M.A. Learn. Dis. Pitman Steno/Type '
M.A. Adm, /Super, N.Y.C. Day High School 15 yr. Sec'l Stud.
Title V1I Resource B.A. History . )
Specialist > 100 9/79  M.A, History . N.Y.C. B11, Social Studies
B . v -
Title VI! Grade Advisor 100 9/79 B.A., E.S.L. N.Y.C. E.S.L. 8 yrs. 8 vrs.
: ’ M.A, E.S.L.* 4 :
. E.S.L. Teacher - . 100 12/80 B.S. PD Soclal Studies 2 yrs. 2 yrs.
H .
»
' E.S.L. Teacher 100 9775 B.A. E.S.L, . p ' .
L. . . . 1 H.A. ELS.L. nmY.C. E.S.L. 7 yrs, | 7 yrs.
£.5.L. Teacher 40 2/ R.A. E.S.L. ° . 5 yrs. 5 yrs.
. M.A. E.S.L. N.Y.C. E.S.L. .
E.S.L. Teacher 100 2/81 B.S. Education . .
M.A, N.Y.C, £.S.L. 9 yrs. 9 yrs.
- [
-y
A
.. 2 4 ‘ - 2 5
\‘1 . L]
. . . y - : ’ ,
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Staff gharac‘teristtcs: Professional and Paraprofessional Staffs (cont,)
S .
i 1 Time Nate Appt, . )
S For Each To Each , Education Experience: Experience: Experience:
Function .| - Function Function (degrees) Certification License(ss Monolinqual 811tngual E.S.L.
Bi1. Soclal Studtes 100 12/75 B.S.
Teacher ‘ M.S. N.Y.C. Bil, Soctal Studiesi .~ Zy@.
. N 1
8it, Soctal Studies Teacher 40 9/75 B.S, + ' N.Y.C, Bf1l.- Soctal Studies 7 yrs.
Bil. Math Teacher 100 10/75 B.S. NY.C. BAY Math 7 yrs. .
. N
~ [2
Bil. Math Teacher 100 9/74 B.S. Ph.D, . N.Y.C. Bi1, Math 8 yrs,
Bil. Science 100 10/79 B.A, N.Y.C. PD Bi1, Science 3 yrs.
[ : - ry
P v -
o1 Spanish Teacher 100 9/69 B, fsh ' ¢
1 M.ANanish N.Y.C. Spantsh 13 yrs, 13 vyrs, i
. S
Spanish Teacher 100 9/17 B.A, Spanish . .
. H.A. Spanish . N.Y.C. }mw 5 yrs. 5 yrs. .
Spanish Teacher ' , 100 10/81 B,A, Spanish A 4 N ‘ o7
M.A, Spanish N.Y.C, Spanish 1yr. ; “
R .
; .
v ‘ A
i
> - :
? N .
. ’ * l v
| ” | | | | 27 |
. . v
) - " -
.El{lC H 26 ; '
J

Aruitoxt provided by Eic:
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. TABLE 7 ) . .
| Staff Characteristics: Professional and Paraprofessional Staffs (cont.)
. N ‘
v ASD)
. X Time Nate Appt. i ‘ o E .
PR For Each To Each Education Experience: Experience; Experience:
Function Function Function (dearees) Certification License(s) * Monolinqual R11inqual E.S.L.
Spanish Teacher 100 9/72 B.A. Spanish )
: M.A. Spanish - N.Y.C. Spanish . 10 yrs,
Spanish Teacher 100 2/m 8.A. Spanish - i
o M.A, Spanish N.Y.C. Spanish Ak yrs, .
P
[ R } ) ‘
. ducational Assistant 100 11/77 . B 5 yrs,
- ‘.' N .
| Educational Assistant 100 21 . 7? ‘s yrs. 5 yrs,
Educational Assistant 100 11774 ] 7 yrs. 7 yrs,
) N : . N
bt ~ ) 7 ™
?’ Educational Assistant 100 9/13 ' 9 yrs, 9 yrs,
Family Assistant 100 9/80 5 yrs, 5 yrs.
. 2 ~ .
3 ‘ -
.l::‘ - * LY . ‘ - ' “ I
. . - ’
. ., . g : . o
1] i -
& !
. v , N
) 1 : ' -,
. w
- ‘ v
2 8 . . . : . ps

. ERIC

r g
Full Tt Provided by ERIC.
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- The core administrative personnel of the program work effectively as a

~ team, rpain]y because each concentrates in those areas for which s/he has
. Ay _ ) : T
particular strengths and expertise.

The organizational chart of the program follows.

¢

S
FIGWRE"1 -

Organizational Chart of the
. "Betterment Through Bilingualism" Program

SCHOOL PRINCIPAL
AN

: 0
. 5 BILINGUAL PROGRAM DIRECTOR

" ASSISTANT PRINCIPAL FOR
] FOREIGN LANGUAGES,"E.S.L.

« AND
BILINGUAL EDUCATION 0

| l

PROGRAM COORD INATOR RESOURCE SPECIALIST

. 1 i {
| | |
| | |
| |
_| BILINGUAL CONTENT-AREA TEACHERS |_ _ _ _ an
| : E.S.L. TEACHERS oo
- -t
I l
BILINGUAL GRADE ADVISOR
FAMILY ASSISTANT ,
GU}DANCE UNSELOR PARAPROFESSIONALS
> R .
Direct Subervision
e Advisory Relationship
» e
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To provide services to bilingual students, the\prqgrdm combines tax-levy,
Title VII, Title I, and P.S.E.N. funds. The following tables outline the
~ funding sources fQ; the instructional and ﬁon-instruction&] components of the
bi]ingqa] program.
. TABLE 8

[ 1 ’
Funding of the Instructional Component

Funding No. of . No. of No. of No. of
‘ Source(s) Teachers Classes Paras Classes
y E.S.L. P.S.E.N. 2 5,6 ,
Supplemental 1 2 , 2 5 each
Tax-Levy 2 5 each -
Reading (English)’ P.S.E.N. 2 2 edch : _
. « Title VII ’ 1 5 - -
Native Language { Tax-Levy < 5 5 each
- L
Math ‘ Supplemental 2 5 each
‘ Title VII 1 5
¢ Social Studies Tax<Levy ‘o 2 2,5 - .
Science . Tax-Levy C 1 3
— Supplemental : 3
"
.
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TABLE 9

Funding of the Non-Instructional .Component

« ¢ ~

2.

Funding Squrce(s) Personnel: No. & Title(s)
Administration & ~ Tax Levy . 1 Assistant Principal '
Supervision . Title VII . 1 Coordinator ¥
1 Resogrce Specialist

Curricu]u@ . . Title VII
Development .

Supportive . Tax Levy 1 Bilingual Counselor
Services - Title VII . 1 Grade Advisor

Staff ! Tax Levy . 1 Assistant Principal
Development - Title VII 1 Coordinator

Parental &

Community - ’ v

Involvement ' Title VII Bilingual Advisory Committee

PROGRAM GOALS,

This section will provide a description of the méjor program goals, with
particular éttention given to revisions made in the program's thrust since
1980-81, - ¥ o \

: _ ’ N ] .
The main goal of Betterment through Bilingualism, as stated in the May

1982 internal evaluation report prepared by the assistant principal, is to

provide a program for ne@]y—arrived Spanish-speaking students dediﬁated to
the development of English-language skills which will make possible a smooth
¢ - . -

transitioh into the mainstream. This transition is negotiated in the context

of an ovéra]] instructional program which is bilingual and bicultural .in

-19-




f
X approach. At the same time, the program staff pursues the following long-range

1

goals: . :

--to build and reinforce in bilingual studénts positive attitudes .
toward themselves -and toward their education, and toward their
future roleé as students, employees, and citizens;

--to conduct research on methodology and curriculum in bilingual
education which will provide a basis for ongoing staff develbpment; -

--to provide parents with the incentive and the-skills necessary
to play a strong and.consistent part in the children's education;

--to afford cu]tura]'opportﬁnitiés to students who may otherwise

g b ] .

not ventufe beyond their neighborhood or borough;

--and to provide the supportive services whigh will help students
to deal with the practical or personal problems which might other-
wise keep them out of tqs classroom, and ultimately out of the

labor market.
S

-

The program proposal outlined specific objectives for each staff position,

-

as well as for parents, and outlined ten areas in which the program might make

an impact on the target population: X .

* N ~

--The growth in English reading demonstrated between the time of
pre- and post- standardized tests will be significantly higher
than that of youngsters in the mainstrean. < ' -

--The improvement in Spanish reading evident; at the time of the’
post-test will be significant. N

. . . » -
--The drop-out rate of the target population will be measurably
lower than their counterparts in the monolingual classes.

--The least 60 percent of the students in the -program will attend
one or more of the extracurricular activities available to them.-
In the past this percentge had been much lower. At least 20
percent of the youngsters in the program will perform in one or
more of the school-wide assembly programs. Such participation
would be an indication of better integration with the school at
large. ' . -

--A greater percentage of the b11jngua4 parents will be encouraged
. . - to take a more active role in the education of their children.

. . . e
¥
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\
--The rate of daily absenteeism of the bilingual students will be

significantly Tower than that of their schoolmates in monolingual
classes.

-

* --Students in the prograg will be afforded the rare opportunity to
study advanced subjectd such as biological ecology and geometry
bilingually. . . -

--Pupils will receive more individualized attention because of the
presence of an educationa] assistant in the classroom.

'r

"--The passing rate in the bilingual classes will be higher than
that in- equ1va1ent\ma1nstremn classes.

--More bilingual papils will be provided with Spanish language
. _ textbooks in the major subject areas.

' ‘ ‘ ' )
The assistant pr1nc1pa1 has concentrated much of his t1me in activities

related to the 1mprevement .of the 1nstructiona1 program. He has tnst1tuted ‘
pr?cedures which are intended to provide more information to teachers on /
matters related to the teaching process, and procedures to monitor the achieve-
ment of students more directly. Informational procedures consist of memoranda
(bulletins) prepared for the teachers. One bu]]etin; for example, consisted
of instructions end §uggestions for preparing students for the wtiting part
of the English citywide test -(see Abpendix A). Besides providing general .
information on tbé«eims of the writing test, explicit examples were included
of assignments t%e% could serve to prepare the students for the test. Other
bulletins pEepare&?%y ‘the assistant principal discussed methods ‘of preparing
tests, and the dseﬁof audio-visuals in the classroom.

The assistant pr1nc1pa1 assumes a direct role in monitoring the students'
academic progress, particu]ar]y in the area of Wr1t1ng skﬁ]]sn by reviewing

writing samples which have already, been corrected and grﬁded by the classroom

teacﬁers (see Appendix B). In this way, the assistant principal is able to

~
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review the writing proficiency of students and monitor the quality of the
feedback teachers give students on completed assignments.

Several of the above procedures are newly institujed and indicate the in-

-

corporation of formal administrative structure. The reaction of the teaching

(4

'staff‘was not discussed. However, the quality and comprehensiveness of the
* /

bulletins, guidelines, and procedures are impressive. They are intended to

enhance the ihstructional program, (See Staff Deve1opment‘¥or additional staff

activities during 1981-82,)

* ) -22-




ITI. INSTRUCTIONAL COMPONENT ' . "

[ 4

ENTRY, PROGRAMMING/, ANQ. TRANSITION

~

Entry Criteria ,\
. Students are tested with. the LAB; they are e11gib1e to part1c1pate in

the program if they score be]ow the twenty- first percentile in Eng]1sh and
*higher in Spanish. This year 300 students were 1dent1f1ed as meeting the
e]igibi]%ty criteria. According to the staff, and unlike last year, a11 lTimited
English pkoficiencyvstudents are enrolled in the.bilinguq1 program.

Thg testing program is coordinated by the graée advisor who is also ree‘ .
sponsible for interviewing all students coming ingo the program. The resource
specialist 4ssists with the administration of the LAB test. ‘

One ‘of the problems confronted by the program is that éhere are 'students
who score below éﬁe twenty-first percentile in the Eng]ish‘ggrt of thé LAB and
only a few points higher in Spanish., .These students are e]f@ib]e for bilin-
gual education under the Consent Necree, and d?e\BTaced in the bilingual pro- ¢
gram. Their English-speaking skills however, may be sufficiently deVe]qped )
éo enable them to participate to some‘exte:% in mainstream classes, and some
may’even have better conversational command of Ené]ish than of Spanish. Their
ability to read and perform academically in Engfish is nevertheless limited.

At the séﬁe time, their knowledge of academic Spanish is no£°we11 developed .
either.A In other words, the educational problems of these students are

_ rélated to their Tow level of competency in reading and writing in both- En-

glish and Spanish; both languages are poorly developed.

£l




As pointed out in the student characteristics section, sixty percent of
the students in the program were born in the United States or Puerto Rico,
and have had exposure to English. Many of those have been here ten or more

years, but still experience difficulties in the use of English. This kind; of:

7’

student poses,a special challenge to the, program (see Recommendations).

~

]

Programming ' .
\ %

The programmihg process takes into account each student's individual needs.

.

At the beginning of the tem, or at the point of enrollment during the year,
incoming §tudents are eVa]uatéd_individua]]y.‘ The records of those studgnﬁs

arriving from outside the éountry are retrieved and reviewed. Students are -
n‘ ~

tested in English by the g}ade advisor, and in math and Spanish by program

teachers. A comprehensive evaluation form is filled out for each student; <

on the basis of the eva]uatfqn form, the grade advisor arrives at a program

[

for the student. The grade advyisor fo]Tows each student, keeping track of
credits and graduation requirenenis. In addition, he maintains for eleverth-
and twelfth-grade students individual folders in which vocational or college

planning materials are assembled. ‘Infonnation on finances, applications,

and recommendations is collected on\a college information sheet.

\

co\
Course and credit requirements guide course selectiop for ninth and tenth

graders. A1l students take the maximaﬁ number of courses possible, including

gym, music, and art. Upper-termers may \ilso elect to take urban'eCol 0gy,

accounting, or other electives. A

A

*  Programming is flexible te the extent ﬁhat students may be referred to

other claSses if a placement has been found ﬁp be inappropriate. For example,
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if a content-aren teacherlfinds that a student is not absorbing material in
either language, a referral may be made to the native language arts class < -

which teaches fundamental skills in English and Spanish.

X

Transition
- :
A student may- leave the program.and enroll in mainstream courses on the
basis.of testing, teacher and staff recommendation, or parépta] option. Partial
transition 15 also possible on the basis of the same criteria.

The LAB is a;mﬁnistered at Morris twice each year. Students who wish to
be tested, orywhosé 1ah§uage.grades\are incongruously high or low, may t;ke
the LAB; if they score above the twenty-first percentile in English, they may
1e?ve the program. |

According to a policy Jntroduged in 1980-81, students who opt out of the
program before testing out are rqtagned i; a.bilingua1 éfficial class fo;
one yearj’or until they score above the twenty-first pefcenti]é on the LAB.
Students who do test out and are fully mainstreamed are.asgigned to a new
grade advisor. However, the bilingual Program's grade advisor follows their
progress to provide conf;gaity‘and to avoid the Tisunder§tandings which have
sometimes occurred. For example, college-bound program stﬁdents have occa-

sionally been pushed into thé general track‘by mainstream faculty who-may

\ have assumed that bilingual students cannot do college-bound work. ' o

¢

ENGLISH AS A SECOND LANGUAGE

Working with paraprofessionals, the program's two tax-levy and three Title I

»

E.S.L. teachers offered an array of courses unusual for its breadth and variety.




The program provided five levels of basié E.S.L..(each é double period of
instruction) to 103 students. In éddition, 189 students enrolled in éne of
10 courses'designed.to reinforce or -upgrade basic reading and writin skills,
and 149 students registered for one,of five transitiona]}coursés, of whicn
several wefevgeared.to studgntﬁ' sbecﬁal interests. Students enrolled in
E.S.L. 1 through 5 took three-periods, of English-language instruction per day,
in classes which (with one excepFion), had fewer than 20 studgqts. Students E;
in the transitional'phase took th period§ of English ea&h day. Table 10 out-
lines the Eng1i§h-1anguégé instructional offerings. Several.of those offeriﬁgs_
are describeq below. . ‘ ) X

A number of courses désfgnated‘S.L.H., S.L.C.R., and A.D.S.L.C.R. aim at
providing basic reading and writing skills in English to §tudents who aré func- .
tionally illiterate in either language. TRZy focus on practical skills -
filling out job aﬁb]icétions, readfng'a driver'; manual, reading food labels.
E.E;Sz courses reinforce repdjng and writing ski]fs; enrolled students are
given workbooks and‘pr6ceed at their own pace; fThe.two R.C.T. courses, offéred
last year to upgrade readiqg and wﬁiting skills to Regents competency level, are
no longer offergd.’ Students at the transitional stage may also éaké elective
classes which supp]gnént the more conventional E.S.L. offerings. Desiéned by

individual teachers on the basis of their own special skills and experience, -

these electives develop English skills by introducing students to basic Eoncepts

. in law, Qviafion, first aid, and the theater.

During the evaluation site visits, one class in the E.S.L. instructional

canponent was observed. The class, English-language skills (E.L.S;), emphasized-

the development of writing)skills. Although the average register data indicated

-
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an enrol]meqt of g8;§tudents,‘18 §tudents were»in attendance.- Studentsxin thi;
~class’ had recently completed en‘és§ignment of writing letters to the school
principal who had returned them with comments to each student.. Part of the
- \ class period was used to go over:the previoue.day'sihomewerk papers’; students
correeteg eaqn other's work. -Those»eho had not done the assignment were gent]y
' reprimanded. Students in the class were ca11ed on by the teacher to part1g1pate
) dn the'lessoh and 1n genera1 part1c1pat1on was quitesTively. ’w
In addition to observrng the E.L. S class, a copy of an observat1on report

-~

completed by the assistant pr1nc1pa1 for the bas1c E S. L course (1ncTuded

1nuAppend1x C) was reviewed.

a1
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2 . : _TABLE 10 '
- _ o o
. ¢, English-Language Instruction . - ea ‘
3 = 1‘ . T i e
P )
N A “', . . - . o
o Number of ‘Average Class Classes Per: .

Classes oI %egjsten. !

Week.

Description

i3

X

Esil,2

v .

E.3. L 4

CES.L. 5 P
. Reading 1© . 1. 13 -
L] . f /‘
Reading 2 . 2 34
et ST

". iReading 4’

4

. ’ .
[
«r

Reading. 5 . ). 1

., for non-natives

. i

Basic Qrammar

&

N

B

©

-\

:Adverbs, ‘perfect tenses,
= ety vocabulany expans1on P

. Comparat1vé, super]atives,
s ot adJect1Ves -

, 5 N Beginning read1ng “for® non-

. F natives

) = “skiaﬂs

5 Beginning re//ﬁ

-

Reéd1ng ¢ "prehens1on,

" expansion/ of. vocabu]ary

. N Y’ B ‘ey ’ ‘t ‘
) o ’Corequas1te 3rd year E.S. L.,

short stories

S.L.C.R." 1° a7 5 “"Bastc read1ng and erting
- 3 A TR sk1lls
v ! . ,’ R L T .
- . . - . ’ oot ., . 3
Ad. S.L.C.R. , X0 A3 L 5 . -:Re1nferce read1ng and
RN ToA T P iesT W S rvpiting sk1lls e
T N Ty TR T SR
N A T A - Basic read1ng*and wr1t1ng
X e . " I ¢kiTls for functnona]]y
';} . ' . _ ST, . 1111terate .
LS. . 2 . 28 5 Lsu.sUansdm#aem
R . : t ‘. " Lin writing skills .
. . ‘ N ; K
] - i ¢ ' : N ;‘28-‘ o o ’: ’ ': *
. T ?% ' 41f} Trasl ;Liﬁ
’ ::'?-"""‘f" , r . e . i4" ey e o ot .

)

Introduction to Englishiz«>-

o Present/past perfect tenses

ng/writing =
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TABLE 10°(¢ontinued) 3
Y ) :_,.
’ Eng]ish-Language Instruction !
" - . -
Number of Average Class Classes Per \
Coutse . Classes Register Week Description
L. . : N : ‘ . " -
£T.6. - 2 BN 22 5  Advanced E.S.L.: short
oot . . . story, poetry, gnalysis-
‘ ; . } ; i of written paragraph
-E.F¢A. 1 .23 k~;, . 5 Transitipnal English
MALLLS. - L 33 |5 Modern American litérature
AVE - . T o2 . 5  Aviation English
First Aid 1+ a L §  English development and
. .o < L : instruction leading to
O L " . < . first aid certificate

. Compared to 1ast yebr," fewer courses, were offered in the E.S.L.

instructional
Drogram. .

\

The.R c,T. rses to upgrade reading, and writing skills have been replaced .

With the N.L.A. courses (see sect1on on Native Language Arts).

. Three special interest. courses offered last year (theater as a second

1anguage,,sen1qr Eng]1sh and law related Eng]1sh) were not offered in the
. spr1ng term. ‘

v
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NATINE LANGUAGE ARTS

A

Native 1anguaq¢ arts in the Morris'ﬂigh School bi]ingﬁa] program refers
to the course of instruction designéd for those students who are English-
daninant but come from Spanﬁsh-speaking homeg, and who fuﬁction minimally
in either language. The four students %n this group took two periods of
N.L.A. daj]y, in addition to one period of Spanish and three content-area
cour§es. /

The bilingual program of fers two courses in response to the special needs .
of these students: N.L.As, which teaches survival skills in Spanish, and a
course designated N.L.A. reading, wﬁ%ch.teaches thé same ski]]g in English.
Students are taught to communicate such basic information as telephone numbers,
days of the week, addresses, etc. They have a range of oral skills in Soth'
languages, and little or no familiarity with reading or wfiting. Mostkdo not
know the alphahbet. o

L A

The program's approach to working with these students has beeﬁ‘fb teach

.

“the fundamenta]s'of Spanish and English in separgéf classes. This has been

found more effective than concentration on only one language; the.separation
of insgﬁigtion into two courses tends to discourage the code-switching’("Spéng-

1ish") to which theSe students are prone.

’ Students who pass the N.L.A. courses are, for the most part, not prepared

g

to enter the first level of E.S.L. They may not have mastered the alphabet,

for example. These students™are placed in the course designated S.L.N.,Awhich

~uses such materials as the Milliken series (Basic Buying Skills, Developing )

Alphabetizing Skills, Money- Management) and the P.A.L. Practical Living series.
Last year's report pointed out that this aspect of the language instruction

program might be in need of further development. The assistant principal ex-

-
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pressed dissatisfaction with the way the'two N.L.A. classes had been function-
ing duripg 1981-82. For next year, he plans to adopt an’individualized student
self- paced curriculum and to -teach the classes himself (the assistant pr1nc1pa1

in addition to hig administrative duties, teaches two c]asses dai1y)

A . L. »
ir:ish-Language Instruction - )

Table {1 indicates the bilingual program's Spanish-]anguagé of ferings. The

program inc]ddes ten levels of Span{sh, ranking from Sﬁanish IN (elementary
Spanish for the native speaker) through Spanish 7/8 (literature, culture, his-
tory) and adYanceq_p]acenent‘Spanish (primarily 1i¥erature). Thére were 66
students enrolled in the most elémentary levels, and 22 in the advanced place-
ment course. This year, one course was added to the sequenceisan introductory
course in Spanish language and culture for the non-aca;;;?E‘student (1anguage
survey). | .

the evaiaator'had the opportunity of visiting the advanced placement Spanish
class. On the day of the visit 15 students“were present. The topic of the ~
Tesson was the development of the Spanish theater through the plays of Lope de
Vega. ‘fhe Spanish usad by the teacher was highly advanced; his manner of con-
_ ducting the class was,very enthusiast}c and throuéhout his.lecture he elicited
'paaticipation from the ssudents by illustrating the c¢oncepts introduced with -
examples from television programs familiar to the students.

-

The lecture was supplemented with a hand-out outlining pertinent facts about °

the Spanish theater and characteristics of Lope de Vega's works.

-31-
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TABLE 11

Spanish-Language Instruction

.
Course ~ - No. Classes. Average Register Description ; ' -
Spanish 1IN 1 27 E]emgntary Spanish for the
native speaker )
Spanish 2N 2 ‘ 18 Elementary Spanish for the
native speaker Lo
Spanish 3N 4 20 Intermediate level reading,
writing, oral skills
Spanish 4N 3 28 Geography, history; reading,
: writing, oral skills
Spanish 5N 2 25 Reinforce skills;
historical traditions
Spanish 6N 3 A 23 ) Preparation for fhree-year_gﬁw
. Regents exam
Spanish 7N 2 30 History, culture literature
of Spain and Lat1n America
4
Spanish 8N 2 18 Representative literary

Advanced
Placement

Language
Survey

works of Spain and L.A.,
12th century to the present

Representative literary
works 18th, 19th, 20th
centu;ies

\
.Introduction of Spanish

language and culture for
the .non-academic student

-32-




A
-

.

CONTENT-AREA_INSTRUCTION . 4_ :

Overview A K
— v

The principal stated that the curricula in bilingual content-area courses

paralleled that taught in the mainstream.

As per the school's language poligy, content-area courses are expected to
) , : ’
be conducted in Spanjsh and English. In order to avoid using "Spanglish," a

written statement on 1anguag£ use outlines the steps to be followed as:,

1. Every bilingual class must be eonducted in both Spanish
and English. Ideally speaking, a class should have at
. Teast 20 percent.of the period conducted in English.

v

2. The recommeﬁded approach is as follows:

-- Ass1gn a brief exercise to be done and reviewed
in English.

»

¥

-- Present key voéabu]ary items in English. Elicit
* -exptanations for the words in English. Do not
“simply translate the words to Spanish.

_-Cénduct the entire body of the lesson in Spanish. ; )

Do not interchange languages.

-- If time permits, have the class give you a second
final summary. This one is to be done in English.

-- When appropriate, assign a‘homewbrk assignment to
be done in English. If you do so, review the
_assignment in English the following day.

Bilingual content-areé courses ;equired for graduation, whenever suffi-
cient interesﬁ warrants, are supplemented with elective courses. Table 12
outlineés the program's content-area offer;ngé during‘the 1982 spring term.

In order not to replicate last year's extensive description of the con-
tent-area offerings, thi§ section of the report wf]] only discuss two of the

courses observed. Readérs Qishing further information.on the organizationa]

S
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structure and iﬁstructipna1 thrust of courses in socia]jstudies;_science,
and mathematics can refer to the 1980-81 report.
TABLE 12
Enro]]men} in Contenf-Aqéa‘Course 0f ferings.

Spring 1982 .

b 3
\\.
: Number of Average Criterié For Selection
Coukse Title® Classes Régister - 0Of Students
Gl obal Stud;;g 2 4 . 35 Required
Global Studies 3 1 28 . Required |
Ecohomics' _ 2 23 Required
e American History 1 . 1. T Required
Ameriﬁan History 2 . ) 2 17 Required
w . Science 2T 2 31 Required ) i
Biglogy 1 . 1 18 Required !
Biology 2 2 ) 23 Required
‘ General Math 1 ' 3 T 32 Niagnostic Test .
General Math 2 . 22 NDiagnostic Test ) ?ﬁ
‘Algebra 1 1 18 Diagnostic Test :
Algebra 2 ' . 1 | - 29 Diagnostic Test

Algebra 3 1 10 ' Diagnostic Test

[\

£
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Class Observations

Three content;area classes were visited, one in gjoba] studies, one in
algebra, and one in science. On the day of the visit, the science class was
taking>a test. However, the evaluator had an opportunitylto examine newly
.*; ", acquired science materials which will enable students to do more laboratory-
related work. ~

A copy of tﬁe test was also reviewed. In accordance with tpe school's
language po]%cy, the test. dimed at assessing the students' knowledge of the j
content area(%n both English and gbanish. The first section of the test
required th 'English definition for terms ‘related to the topic being tefted -
genetics,"The second part of the/test-aimed at testing thé students' abi]ityi
to apgly theoretical concepts of genetics by completing three short éxercisesf.
The test was well constructed and the format showed a high degree of consis-

tency with the language policy guidelines. .

The global studies course had 23 students, .mostily, from the ninth and tenth

grades. The textbook used was Historia del Antiguo Continente, pdb]i%heq in
Col-ombia.

The topic of the lesson concentrated on the history of Turkey, and the
division between Muslims and Christians. Whilg lecturing, the ;eache; used
\a’map tq point out different countries. The major points of the lecture were
written in Spanish on.the blackboard and students diligently copied the notes
into their books. No class participation took place during the observation

period. .
The algebra class observed was for first-time students. Only eight stu-

dents were present out of the 18 students enrolled in the course, thus providing
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N f
an ideal situation for individualized attention. The "do now" assignment for

othis class was quite extensive, asking students té solve several perimeter
problems. Students participated eagerly; questions posed by the teacher were
answered in English and Spanish. The teachén provided several practical every-
day examp]gg of perimeter use. |

The work of each student on the "do now" assignment was checked by the

téachar. Afterwqrds, students were asked to write the so]uféons to the prob-

Tems on the blackboard, as well as to explain fo the class the method used

o

A
to arrive at the correct answer>)

MAINSTREAM COURSES
Al prograﬁ students have two periods daily of mginstream integration in

either physical education, health education, music, art, or practical arts

;?Lsses. . "\\

TABLE 13

Mainstream Classes in Which Program Students Enrolled

o~

-
_ 7
Course Number of Students - Criteria For Selection
’Art 25 Required

Music 23 Required
Hygiene 27 _ . Required
Physical Education 300 Required
Typewriting’ =~ ’ 48 ‘Elective

I
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IV. NON-INSTRUCTIONAL COMPONENT:

SUPPORTIVE SERVICES -

Overview

One of the major strengths of éhis progrém is its supportive services.
Personal counseling, educational guidaqce, and family assisiance are provided
by the guidance counselor, the grade advisor, and the family assistant. To
avoid dup]icating.the descriptive documentation provided in the 1980-81 report,
this section provides information elicited by the evaluator in interviews with -

"these three members of the supportive services staffe

H

Educational and Personal Counseling

The gufdance counselor, with the assistance of the grade advisor, conducts

- group counSe]ing.éessions.on a regular basis. Group Eessions aim at déve]op-
ing students' self-awareness. The guidance counse]or}believes these sessions®
to be vaiuab]e in "the discgveny of feelings" and "the development of trust.”
No specific information was provided on the techniques used in group counseling
sessions.

Another important goal of the counseling effort is to prevent truancy and
Ldrop-outs among the ninth graders. The staff, based on past egper1ence, be-
1ié;e that}if students are retained through the ninth grade, the probability
that they will remain ih school through graduation increases suhstantially.
The st;ff hopes that the recent lowering of standards to qualify for promotioh
t0'thg§tenth grade wtll increase their Hb]ding poyer. i '

The supportive services staff also intervenes in students’ behaviorial

problems; teachers are encouraged to refer students to the guidance counselor

rather than to the dean of discipline.

=37
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Educational guidance, provided by the grade advisor, consists of sponsoring
i .
¢ollege trips and assisting studénts with college and financial aid applica-

~

tions. Career guidance is pqdvided through the Directory of Occupatiohal

Training computer-based progrdns.'

.

Overage students recdive the same supportive services as the rest of the’

L4

no particular strategy has bden used to work with

students in ﬁ)r}‘ogr. ;
this population. In discussing thé problem of overage students, the counseling
staff indicéted_that th? school will allow them éo remain enrolled as long as
they dginot create disciplinary problems.'.Students who opt to leave, or who
are ;sked to leave, are familiarized with other options ava%]able to them
th}ough citxfrun programs.

The coynSe]ing staff maintains records on all students: information re-
m1at1’ng to a student's concerns and the subsequent actions taken by the staff
é}e'notéd each time thé_student visits with or is refe}red.to the counseling
staff. | -

Both fhe‘guidance counselor and the grade advisor are bi]inguai. The éuid- ‘

ance counselor has a master's degree in guidance and counseling and the grade

advisor was to have completed the requirements for that degree by June 1982.
§

Home Visits
The program algb maintains a full-time family assistant who is responsible
for making home visits. During the 1981-82 school year, the family assistant
Had made at least one visit to the homes of the majorify of program students.
Home visits are made every week; the purpose is usually to investigate

the reasons for particular students' problems. The family assistant described

her job as one of "visiting the homes of the students to find the origins of

the problem and aid the family in resolving it, to reduce whatever tension is
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,causing difficulties for the referred student." The majority of these visits

“are to phe homes of students who have excessive absences from school.
NDocumentation on each home visit is rigorously maintained; the case his-
", 'tories reviewed were found to be of high qua]ity, incisive, andﬁnarefu]]y de-

-

f\i t711ed The case studles also show a .great deal of sens1t1v1ty and caring on
af ‘§
qué? ¥he part of the family assistant for the students, their families, and the
¥ nvm :
g“’hardsh1ps they undergo.’
i ‘ -

The family assistant's job is not an easy one. She travels alone to the

'
-

.Students’ homes, and often finds herself in unsafe surroundings. She has-re-
Borted that at times, she has been unable to enter the bremises where a student
lives because a drug deal was taking p]&ce. When this type of situation arises,
she must reschedule her visit for a different day.

.The family assistant described the hygienic conditions;in some households
she\Visited as aep1orab1e. And she added, that the transition from an unkept
home, to a clean, although old school, can often be depressing for the students.

Through her job,.ghe family assistant has developed a wide network of cér-
tacts with public and private agencies. She provided detailed description of
how she has dealt with the welfare department, publ%c health agencies, agencies

that provide proféssional nurses for home cére, and relief agencies that pro-~
vide food and clothing for the poor in order tqf?écure assistance for the stu-.
dents. As a result of her frequent contacts, she has’deve1oped a list describ-
ing each’ agency's-specialization and a "who is who" in each, accbrding to how
helpful they can be. Her resourcefulness enables her to act quickly whenever
an _emergency situation arises.

One of the outcomes of the family assistant's work has been increased con-

i tact between the school and Ehe students' parenRs. Once parents are aware
. . -
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that the school personnel is Spanish-speakingfrand-incLudes members of the

same ethnic group, they are less reluctant to.attend school activities and
. ; ) .

meetings, or t:/jd;t talk with the éounse]ﬁng staff.

CURRICULUM DEVELOPMENT

. . LD B . -
Last year's report included an extens1¢e section on curriculum development

'4- [y

as well as a descr1pt1on of the mdterials ﬁvai]ab]e for each 1nstruct1ona1

&

area. During the 1981- 82 school year, all g;urses of study were revised and
e textbooks used in the science

new materi?s were purchased to supplement t

-
classes. In addition, the resource specialish put together materials needed

for a pre-€olumbian history class offered during the first school term. Thi§
activity fulfilled a goal: for 1981-82 specified §in last yeér's report. The
depargmental staff under the directioﬁ of the assistant principal also worked
to integrate career education materials jnto the c rFicy]um of every content-
area course, se]eéted and adapted materials that fuifilled course curriculum
objectives, and developed strategies to 1n66?50rate\%~fting skills into lessons
to develop students' reading and study skills in qed %;t of -the ¢Jassroom and
to 1mprove their test-taking techniques. The resource‘spec1a1ist also ;ftended
two conferences that addressed topics related to curr1€h1um and 1nstruct1ona1
materials deve]opment, One was sponsored by Bank Stree% College and the other

<

by the Association for Social Studies. . . 1 -

STAFF DEVELOPMENT

In addition to frequent class observations made By tﬁe ass1stant principa]ﬂ‘\\ A
pre-service sessions for two new teachers were held to 1mprove the instructional

process. The assistant pr1nc1pa1 also developed methods of improving test-
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wr1t1ng skills for the teachers, suggested uses of the student notebook«;s an

adgunct to the 1earn1ng process, and instituted a systan of monitoring c1a§s-~

ey

cutting and absentee1sm through the school-home referral system.

Two workshops, organized and presented by the pfogram personne1 Were i

s VY

‘attended by the teach1ng staff, The program coord1nator presented a workshop

on career educat1on, and a onkshop on the use of the ovephead4$roaector and

other audio-vjsua] aids was conducted by the assistant principal and resource
specialist. The department's teaching staff attended monthly meetings to ,

di%cuss,the implementation of goals ang objectives and instructional methodology.

Un1vers1ty Courses - ’"

S1x members of the facu]ty were work1ng toward master's degre(s in f1e1ds

re]ated to their te{%hlng ass1gmnents. Five attended classes.twice week]y
(/
and one attended monthly, at such colleges as Queens, Hunter, and’ Lehman of

“

the City Unlvers1ty of New York and Pace, and St. John S un1vers1t1es. One

W2

of the.paraprofess1pna1s is taking courses at Mercy College, and another is

studying at Bronx Communit§ College. . ' . ': -

) arat1on for competency exams; new graduat1qn Tea

PARENTAL INVOLVEMENT'

\ . N -

- ' * :
The bilingual:advisory council for Morris has a membership of ten parents.

At the May 1982»meeting, the council discussed cooperat{on bétween\the parents

and the schoo] in matters related to attendance, c]asswork, and homework prepu

",el¥‘ .
“»

;uéqts and alternatives;
and participation in the Parent Teacher Assoefa¥ 7o)

'\ ? ‘o .

A Quest1onna1re giving parents an opporﬁhn1ty to make ‘suggestions for <

"-f

ks

improving the program is;a1so d1ssen1nated:oh anﬁannua1~basjs: This year, the

.

B R
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" ,bilipgual- students.

i *

‘questionfaire responses démonstrqted,é greater interest among parents for

courses that integrate tareer and vocational information into“the curriculum.

s ’

As a result,ythe assistant principal utilized 56@3 of the monph]y staff meetings

to discuss ways of incdrporating career education into the conteng-area courses,

L€

and the program coordinator offered a workshop on the topic.

-

Parents are also involved in schoolwide activities. For a Puerto Rican

[ , e

Dis¢overy Day, ce]ebration th1r%y—f1ve parents vo1unteered to cook, typical

foods. Open house/;eetlngs for parents, teachers, and school personne] are

v

held twice a year. ‘Abéut 20 percent of the parents of program students (the
P ’ e .
"same proportion that attends schoolwide) participape. One parent has also
_ became involved in the campaign spéarneaded by one of the schggf teachers to-

designate Morris as a histofical landmark.

AFFECTIVE DOMAIN

»

. . °

Information provided by the prdgram coordinator on students' academic

T, stand1ng, attendance, and part1c1pat1on in extracurr1cu1ar activities suggests

"a pos1t1ve att1tude toward the1r schooling. and the1r future.’“*“*‘l
> Letters wr1tten by program a]umn1 to the staff and the” schoo1 principal

" attest u& the pb§itive fee]ings the”students have -toward”™ the program,

[ .
.

“Academic Standing and Honors , = .

L]

~ Ten seniors.in the bilingual program were in the top one-third of the June

é

1982 graduating c]gss; of t@e'top ten seniors im the graduating class, one was

' * - . , ¢

' a.bilingualﬁstudent'and two others, including the salutatorian, were former
+ ‘ . .
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Attendance A o ‘

For the spring term., ‘the aftendance rate for the school was 81.6 percent
while the bilingual program rate was 85.6 percent. Fewer absences in the
bilingual program aée aftributed to its being. a special program where students
. are more closely monitored, and excessive and frequent absences%%re immediately

investigated by the supportive services staff. According to the assistant
principal's internal evaluation report (May 13, 1982 memorandum) ten percent
fewer students failed ESr e;cessive absenteeism in January 1982 thaq did in
Januyary 1981, Students with five or more unexcused absences are automatically
failed for thg marking period, and students with 15 or more unexcused absences
will fail the school tem.

-

During the second marking period of the spring termm, 27 students in the

-

f P ’
program had perfect attendance.

¢

Extracurricular Activities

Students took part in after-school occupational skills programs, as well

‘e

“as in sports (basketball, baseball), peer tutoring, and theatrical productions.
In addition, the program sponsoréd special events and trips to colleges.
One of the program highlights this year was the publication of a news-

.

. letter -- E1 Vocero Bilingue de Morris (see Appendix D): Students from the

" program conducted  interviews, and wrote articles _on topics such as differences
between the ed;catioﬁal systemé of the United States ahd oﬁher'countries, the
efforts to'designate Morris as a historical landmark, as well as a movie review,

_poems, jokes, and recipes. Students were assisted in this endeavor by the

-,

program coordinator.

3




Honors and Special Achievements

¢ - .

Each month teachers fran the bilingual program are asked to nominate stu-
dents ffan the program who, based on their academic perfommance, sﬁhoo] attend-
ance record, and service to the school community, merit be?ng named Bilingual
Student of the Month. The picture of the student-selectred is placed on a
bulletin board with a short biogpﬂﬁﬁ?zzq sketch highlighting the student's
accomplishments, '

Nine students were inducted into Arista during the spring 1982 tem and -.
twelve students with grade point averages of'8§ and above qualified for
inclusion in the honor roll. The honor roll also had eiqht former bili:gua]

* program students that had .been mainstreamed.

. . o
College Placement

Twenty-nine §tud9nts had applied to college and were granted admissioﬁ.
Nf the 29, 25 had applied to the City University of Ngy York, and the other;
to branches of the State University and other private colleges in the state.
Thirteen of fhe students admitted to college will be attending two-year
‘colleges. '

One student was admitted to Columbia University's School of Engineering
with a 12,000 dollar schd]aEship; anotﬂér student was accepted to William

Smith College and received 11,000 dollars in financial assistance.

. —-

Suspensions and Referrals ’ v

Only two students were suspended during the year; 115 students with truancy

&

and discipline problems were referred to the guidance staff.




) S - ~
' t

Student Employment . . ' . T

Most of the students are unemployed due to the cutbacks in CETA funds.
Because of the lack of after-school jobs, students tend to-participate in

educational programs and-activities sponsored by the schogl.

o

Student Interviews

Several students from the program were intervigwed in Spanish by the eval-
vator. * * 7o A

The students were very emphatic in describing how the principé] (only two
Jyéar;’on the job) has turned the school, from a chaotic place fdll’of “q]ass '
Cutters" and truants into an orderly and safe school, with a strict behavior
code. ‘ ' ;

. The students' observations about the bilingual program were very positive.
One studént said thét the program helped them eﬁotiona]]y by providing a friendly
and stable environment; another that it had he]peq him to maintain a‘gopd aca-
demic record. Thé students pé}ticularly praised the staff's effdrts with regard
to: college placement., - °

- Some of the concérns Qoiced by the students dealt with declining enrollment

at Morris and that as a result, it might be closed down. Several participated
. ¢

: S
in a recruitment activity 'sponsored by the school to attract students from -
. feeder schools; others have participated in the campaign to designate Morris
., as a historical landmark, insuring its continuance.

~0f the students interviewed, the seniors were the most outgoing and more '
willing to engage in discussion with the evaluator; the ninth and tenth graders,

.on the other hand, 1imited their comments to short responses.

-45-




. .
V. FINDINGS

~

ASSESSMENT PROCEDURES, INSTRUMENTS, AND FINDINGS

i

The following section presents the assessment instruments and procedures,

and the results of the testing to evaluate’ student achievement in 1981-82,

.

Students were assessed in English-lanquage deve]opment qrowth in their
Ay

mastery of their native lanquage, mathematics, social studies, and science,

The following are the areas assessed and the instruments used:

En@]ish'as a second lanquage -- CREST Criterion Referenced
English Syntax Test, Levels I, II, III) =™

Read1nq in Span1sh -- Interamerican Series, Prueba de Lectura
(Total Reading, Forms AS and BS, 1ntermediate and advanced
Tevels, 1950 version)

Mathematics performance -:uTeacher-made tegts
Science performance‘-- Teacher-made tests
‘Social studies performance -- Teacher-made tests
Native lanquage performance -- Teacher-made tests
At tendance -- School and program records
~The following ana]yses'were performed:
On pre/post stanEEFdized tests of native-language achievement statistical
-
siqnificancé is reported:
Statistical s1gn1f1cance was determined through the app11cat1on of the
correlated t-test model, This statistical analysis Jshonstrates whether
the difference between pre-test and post-test mean scores is larger than would
be expected by chance variation alone; j.e. is statisticaiay significant, This

analysis doeélybt represent an estimate of how students would have performed in

-

~
‘
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the absence of the .program. .No such’estimate could be made because of the in-
applicability of test nomms for this popu]atfon, and thé unavailability of an
% ' o,

appropriate comparison group.
The instrument used to measure growth in English language was the Criterion

Regﬁ?enced English Syntax Test (CRéST), which tests mastery of specific syntac-

tic skills at three levels. Material at the beginning and intermediate levels
of the CREST is broken down into 25 objectivés per level, such as present-tense

forms of the verb “to be" (Level I), aor possessive adjectives and pronouns

N
(Level IT). Material at the advanced level (Level™II) is organized into 15

objectives, such as refiexive pronouns. At each level, students are asked to
'comp]gte four items for each objective. .An item consists of a sentence frame
‘for which £he student must sypply a word or phase chosen from four possibili-
ties. Mastery of a skill objective is deténmined by a student's ability %o
answer at least three out of four ixeﬁs correctly.

This report provides information on the average number of objectives mas-
tered, and the average 6umber of objeciives mastered per month of treatment.

A grade and level breakdown is reported for sﬁudénts who were bre— and post-
tested with the same test level. ‘

The results of the criterion referenced tests fn'mathemaxic;, social
studies, science, and native language arts are reported»in‘tenms of the number
and percent of students achieving the cpiterion levels set for the participants
' (70 percent passing).- Each temm is qepor;gd‘gep;rate]y, as high school students
may be programmed for different courses each temm. As a result, the two groups.
of sfudents reported in falJtand sPr%ng may not be similar and are nat compared.

Information is providg& on the aiténdance"réte of students participating
in the bilingual 5rogram compared with that of the total school population.

. ) L]
The following pages present student achievement in tabular form. -
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TABLE 14

Results of the Criterion Referenced English Syntax Test

: r ;
(CREST): Number of Objectives Mastered, and Objectives Mgster?d
' Per Month

(Spanish-Speaking Students, Fall)

) - , \
Average Number Of \ Average Objectives
Number of Objectives Mastered Objectivgs Months Of Mastered
Grade Students Pre ° Post Mastered Treatment Per Month
9 59 7.8 11.6 3.7 2.9 1.4
10 39 © 11~ . 14,2 - 2.5 3.2 .7
11 42 —9;0 . 11.9 2.9 3.2 .9
12 B 7 10.5 1202 1.7 3.1 .5 % "
- :
Total 147 9.3 12.4° 3.1 3.1 1.0

aPost-te‘s't minus pre-test.

. In general, students mastered 3.1 objectives, or one objective per month of.
fall instruction. ]

- ~The largest gains are associated with the groups that have the 1owest‘pre-
test scores, grades 9 and 11,

. On the average, the results meet the criterion proposed as the program - _
objective, However, students in grades 10, 11y and 12 failed to meet the

proposed sritenion, - _ o /)




) TABLE 15
bl
>~  performance of Students Tested on the Criterfon Referenced Enqlish Syntax Test
(CREST): Average Number of Objectives Mastered by Grade and Test Level

(Spanish-Speaking Students, Fall)

—_— . S—
e et A — Al — . )
LEVEL 1 é/,,-———/ LEVEL 1T ! LEVEL 11
\
. .
Average Number.of Average Number of Average Number of
Ohjectives Mastereda Gains Objectives Mastered Gains Objectives Mastereda Gains
Grade N Pre Post Galins Month N Pre Post Galns? Month N Pre Post Gains Month
R | o -
9 32 6.8 10.9. ] 4.0 1.5 7 12.1 18.0 5.8 2.4 20 1.8 10.4 2.6 N8
10 3 6.6 12.0 6.0 1.7 10 16.3 20.4 4.1 1.2 26 | 10.5 12.1 1.5 .4
11+ § 9,0 14.9 5.0 1.6 2 12.0 18.5 6.5 1.9 35 8.9 11.2 2.4 o
- 6 -
12 ) ' 71105 12.2 1.7 .5
B \\
Total 40 ‘1.1 1.4 4.3 1.6 19 14.3 19.3 5.0 1.7 88 9,2 11.4 2.1 .6
Note. Mumber of objectives for each level: Level 1 (25), Level II (25), Level I1T (15): ,
3post-test minus pre-test. \ .
. Gains appear to he inversely related to pre-test scores. The higher the pre-test scores, the sma\pler the gain, regardless’ of
level. : T
. . . \
. Students at tevels ! and 11 achieved gains of:4.3 and 5 ohjectives, or over one objective per mont\i\u of fall instruction. . -
Students at Level 111 showed modest gains. of 2.1 objectives or 0.6 pbjective per month. ! ® '

. Gains across gnade§' ;nd Jevels are sfmilar, except grade 9 at L‘evel 11, Which had -reldtively high‘.g\qins. and all grades at Level
111, which hai the lowest gains and failed to meet the criterion proposed. ' A

A

Iy
\
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. . \‘
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TABLE 16
Results of the Criterion Referenced English Syntax Test
¥ 3}
(CREST): Number of Objectives Mastered, and Objectives Mastered
Y
Per Month .
> (Spanish-Speaking Students, Spring)
Average Number Of {Average Objectives ‘
. Number of Objectives Mastered ObJect1v§s Months Of Mastered
Grade Students Pre Post Mastered Treatment Per Month
9 80 10.3 14.6 4,2 2.8 1.6
10 44 10.9 13.3 - 2.4 3.0 7
11 41 10.7 12.9 2.1 3.1 .7
12 ' K} 9.6 11.6 2.0 3.1 .6
Total 168 10.5 13.8 ‘3.2 2.9 1.1
aPost-test minus pre-test. ’
!

. Overall gain rates for the spring are very similar to the fall. In general,
students met thé criterion of one objective per month. However, grades

10, 11, and 12 failed to meet the proposed criterion. This result is due to
the concentrat1on of upper grade students, tested at the upper 1eVels of the
test, in wh1ch students tend to master fewer objectives. _ -

ti:i é o
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) TABLE 17
Performance of Students Tested on the Criterion Referenced Enqlish Syntax Test
(CRESTQ: Average Number of Object{ves Nastered by Grade and Test Level
' (Spanish-Speaking Students, Spring) y
i
- r % -
LEVEL LEVEL I . LEVEL II1
Average Number of Average Number of . Average Number of
: Objectives Hastereda Gatns Objectives Mastered Gains Objectives Mastered Gains
Grade N Pre Post Gains Month | N Pre Post Gatns Nonth N Pre Post  Gatns Month
9 37 10,4 15.1 4.6 1.8 15 12,5 17.4 4.7 1.7 28 8.9 . 12.4 3,5 1.2
10 9 10,1 14.8 4.7 1.5 3 14,0 18.3 4.3 1.4 32 | 10.8 12.4 1.% .5
11 6 10,8 15.0 4.1 1.4 2 10,5 17.0 6.5 2.0 33 | 10.7 12.2 1.4 .4
12 3 9.6 11.6 2.0 .6
“Total 52 10,3 15.0 4.6 1.7 20 12,5 17.4 4.8 1.7 96 | 10,3 12.4 2.0 .6

Note. Number of objectives for each level: Level I (25), Level II (25), Level 111°(15).
4post-test minus pre-test.

In qeneral, 9qains abpear to be fnversely related to pre-test achievement: the higher the pre-test score, the lower the qain,
regardless of qrade or level.

. Students at Levels I and 11 made gains of over 4 objectives, or 1.7 objectives per month. Students at Level 111 showed modest

gains of 2 objectives, or 0,6 objectives per month.
Gatns across grades and levels are similar, except Level 11l students who had IEEEEt qains and fatled to meet the criterion proposed.

The fall and spring results may indicate that the deqree of difficulty in mastering ohjectives at Level 111 may be much hiaher;
therefore, students may.not be expected to master objectives at the same rate as those at other levels.

. R . . s
- ’ -
- . . ‘ -
. .
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TABLE 18
Native Language Reading Achievement

Significance of Mean Total Raw Score Differences Betweén Initial
and Final Test Scores in Native Language Reading Achievement of
Students with Full Instructional Treatment on the
Prueba de Lectura Total Reading, Forms A and B,
.~ by Grade and Test Level

Pre-Test Post-Test' .
Standard Standard Mean Correl.
Level Grade N Mean Deviation Mean Deviation Difference Pre/Post t p
9 16 M3  22.3 8.2  15.7 15.9 .808 4.78 .0001
Total® 18 72,2 21.4 87.7 15.2 15.6 .816 5.24 :0001
9 40 51.8 21.6 73.2 - 17.8 21.4 .839 11.49 .0001
10 17 59.0 18.8 75.1 12.0 16.1 .876 6.60 .0001
Tota]f 58 54.1 20.8 73.6 16.1 19.6 .834 12.92 .0001
9 10 34,7 7;9 57.1 11.9 22.4 ) .101 5.22 .001
10 25 45.6 16.2 60.4 15.6 14,8 .906 10.77 .0001
11 6 55.3 24,1 70.3 11.9 15.0 .930 2.68 .0440
Total? 41 44,4 16.9 61.1 14.6 16.7 .799 “10.48 .0001
10 7 29.0 13,1 49,9 11.6 20.9 .805 7.02 40001
11 18 42.4 13.0 57.7 15.4 15.3 .845 7.88 .0001
12 - 2 52.0 12.7 75.0 19.8 23.0 1.000 4,60 .1360 -
Totala 27  39.7 14,3 57.0 15.5 17.3 .847 10.80 .0001

Totals include small numbers of students whose grade was not reported.

Fifty-six percent of the program participants were pre-tested and post-tested at the

same test level. The remaining participants were excluded from the data analysis ’
essentially because some participants were tested on different levels; others were ‘
‘tested during one semester, but not the other.

\

At almost all levels of the test, and for almost all grades, students made statistically
significant gains. The only exception was those twelfth graders tested at Level 5.
These students made large gains, but .because of the small sample size, statistical
significance was not obtained. '

s 63
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’ : TABLE 19 - -t
Number and-Percent of Students Passing

Teacher-Made Examinations in Mathematics

I
FALL 1981 | SPRING 1982
[
Number Percent | Number Percent
Grade N “ Passing Passing | N  Passing Passing
. | .
9 103 - 41 39.8 139 89 64,0
10 60 3 . 56.7 58 50 86.2
11 45 38 84,4 © 37 34 91,9
12 6 6 100,0 3 3 100.0
14
Total 214 119 55.6 237 176 74,2

. Seventy-one percent of the total number of students participating in the
program were reported to have taken a math course in the fall; 79 percent
were enrolled in this subject in the spring semester.

. Fifty-five percent of the students tak{ing math courses in the fall passed
. these courses; 74 percent of the students taking math courses in the spring
achieved passing grades. .

. .Impressive gains, exceeding 80 percent passing rates, were achieved by
eleventh and twelfth gqraders in_the fall, and by tenth, eleventh, and
twelfth graders in the spring semester.

<
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ABLE 20
Nupber and Percent of Students Passing
) " Teacher-Made Examinations in Science
‘ FALL 1981 SPRING 1982
Number ercent T Number- Percent
Grade SN Passing Passing N Passing Passing |
¢’ 82 43 l 52,4 19 75 . 63.0
10 51 47 Pl 54 85 . 83.3
11 17 14 | 84 16 .15 93.8
5 | y
12 1 1 } 100.0 1 1 100.0
: 77 ) [
, a g
Total 151 105 f 69.5 190 136, 71.2
] ,

. Fifty percent of the total é

umber of students participating in the program
were reported to have takenLa science course in the fall; 63 percent were

enrolled in this type of copirse in tHe spring semester.
. Almost seventy percent of Jhe students taking science courses in the fall

passed these courses; 71. Zépercent of the students taking science courses
1n the spr1ng ach1eved pas§1ng grades. ’

"In both the fa]] and spri gatenns, more than 80 percent of students in the

tenth, eleventh, and twelfth grades achieved passing grades.
f

H
i

|
|
|

<
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~. Number and Percent of Stugents Passing

Teacher-Made Eﬁ%minationé in Social Studies

.TABLE 21

<

73

v

v

’
.

i

¢

LY

~ . FALL 1981 |r .QSPRINGU1982 .
N;mber Percent , . Number ” }ercent
. Gradee , N. Passing « "Passing | N Passing Passing >
2 . 1a8S: l ' a
. 9 " o 27. 27.6 . 137 80 - $8.4
10 67 S SRR I 57 80.3
) 11 . 40 -, 28 700 4 3 eas
2 . 6 3 o 50,0 . 6 5 © . "83.3 "
Total 211 89 42.1 260 185 71.1

". Seventy percent of the total nugber of stJHents participating in the praqram

y ., were reported to have faken a social studjes course in the fall;

-

were enroT]ed in this sub1ect in the spr1nq semest re

87 percent

‘/'
.
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. , TABLE 22
LS [ . Number and Percent of Students Passing
S0t T@acher-Mage Examinations n Native Language -
:é:'
- FALL 1981 ° i SPRING 1982
. Number Percent " Number Percent -
¢ Grade N Passing ° Passing N. Passing Passing
. ot N . 1
' <9 107 © 64 59,8 <, 142 96 . 67.6 .
10 .67 52 776 ¢ . 60 84,5
4 . N ’ ’ .Q, M ‘
11 46 37 . -, 80.4 38, 37 97.4
. 12 %5 .3 60.0 ~ 7 5 71.4 .
, . v .
4 . . vy & s ! v
Ea ‘Total 225 156 69.4 258 198 76.7
. . ~ ‘ r
° . SeJenty-five percent of the total number of. students participating in . g
the program took a native 1gnguaqe course in the fall; 86 percent were '
- enrolled in this subject in the spring semésterss
- . ' v ¢ 1
. 'Sixty-nine percent nof the students taking native lanquage courses in : o
the fall achieved passing grades; 77 percent of the studen q g .
native lanquage coq:igg 4n'tpe spring achievedgpassing des., - '

[
’
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TABLE 23

Attendance Percentage$ of ProgramvStudents by Grade

. ‘ \(.
- Average School-Wide Attendance Percentage: 71.9
. =
" Meany Standard
Grade N " Percentage ) Deviation
9 T 115 | 83.3 i . 18.4
- . ’ «
c 10 & o - 91.8 ., a 10.1
11 50 " 93,9 : 6.0
12 8 : © 93.3 Lo . 4.8
_ Total . 242 C T 88,3 ‘ 14.8

-~
. The total mean percentage of attendance is 16.4 percentage points higher

than that of the s¢hool as a whole, achieving the program's objectives in
this area. A &

’

. The mean percen%age of attendance increases from grade 9 to 10 and from
- 10 to 11, and remains approximately stable from grade 114to 12.

-

. The decreasing numbers of students reported by grade suggests that selection
+ factors may explaim at least in part the increase in attendance rates. It

. is possible that students with iower attendance Pates may leave the program
: (and/or the schodl)-after the ninth grade, leaving the more succes3ful students.

. EEEY
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SUMMARY OF FINDINGS

Knowledge of English Syntax

’ In both fall and spring tenﬁs,-pragrmn students achieved the program's
objgct{re by mastering an average of one curricular objective per month of
,insiruction as measured by pre- and post-administrations of the CREST-test.

In both terms, the largest gains were made by students with the lowest pre-test =

E scores, and by students given Levels I and II-of the test.

K Reading in Spanish

‘ With the exception of a very sﬁa]] group (2) of twelfth graders, students

' at a]]kgraQe and test levels made gainé in Spanish reading achievement which.
were statistically significant. The actual mean gains were large, ranging

4& from 15.6 to 23 raw"score pojints. On the whole, the project's objective was

!

attained in this area. ) , .

Achievement in Mathematics

Ve

, In g iﬁe fall term, program students ach1eved an overall passing rate of
55.6 percent on teacher-made tests of mathematics, a rate considerab1y below
fz the 70 percent cr1ter1on level. Of those tesyed,,n1nth graders demonstrated °
the 1owes£ performance, while eleventh and twe]fth g’ ders surpassed the

Ao -~

R criterion level. ™In the spr1ng} the overa]] pass1ng rate was 74 percent, which

¢

- _surpassed the program s objective. Of those tested in spring, on1y the ninth

- ' graders. achieved a pass1ng rate below 70 percent. In all, ninth graders

appeared to experience the greatest difficulty, as has been nqted in previous
years. The higher achievement rates in the upper grades may be due in part
to student attrition. '

-

I _ y ,-58-
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Achievement in Science °

Students in both fafl and spring semesters achieved rates of;success which
equalled or surpassed the program's objective of a 70 percent passing rate
(overall passing rates were 59.5 percent in the fall and 71.2 percent in the
spring). Achievement was, however, depressed by the performance of the nihth
graders, who achieved passing rates of 52 and 63 pgrcent in the fall agg spring
tems, respegtively. Students in the other grades achié;ed rates which.sur-

passed 82 percent in both semesters.

.
;@?
¢ By
L. -

Achievement in Social Studies C ‘

The pattern of achievgment in this area is similar to that reported above..
Students achieyed an qverall passing rate of 42 percent in the fgj], and 71
percent in the spring, meeting the criterion only }n the second tgnh of the
year. The performance of the ninth-grade group was especially low, as was
that of tenth and twelfth graders in the fall tem. -

7 v

Achievement in Native-Language Courses

.
Generally, the program objective was attained by students in both semes-

ters. Ninth graders showed the lowest passfng rates (60 and 68 percent)
»
while the eleventh graders achieved the highest (80'and 97 percent-‘in fall

A

and spring, respectively). » :
" Attendance . . ‘ -

Tge attendance rate of program students was considerably higher, than the

72 percent reported for the school as a whole. The program substantially

surpassed its objective in this area.
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VI. CONCLUSIONS AND RECOMMENDATIONS .

“ *
In last year's evaluation, the school principal was reported. to have

’

identified several areas for—prograM'focus during 1981-82, These areas were
’qurriculum deve]opment: staff development with particular éttention to lan-

' guage usage in the c]assrodm, vbcational and career education, and the improve-
ment of relations between biTingual program and mainstream faculty members.
 The 1981-82 visits to the program coupled with the documented data pro-
vided by the.staff reveal fhat several important steps were taken in the above-
mentioned areas. The ags%stant principa] assumed an active role in the revision
of all courses of study and in the acquisition of new instructional materials.
Additionally, progress was made toward.the imp]ementat{onAof last yeqr's ‘v

recommendation regarding the use of science laboratories by bilingual students.

. - These activities were consonant with the goals the principal had set for‘1981-

82 at the close of the 1981 school year.
The reports of c]assipbservations prepared by the assistan£ principat
| demonstrate that the language po]iéy the schoo{ has adopted was closely Fﬁlﬁ _
monitored throughout the year. -Moreover, thé instructional process that was
observed reaffirmed that the language policy was being ilplemented in the
classes visited. '

The jnterface between content-area gurticula and career and vocational
education_wés hot evident in program daté and mate;igls reviewed. “%his area
appears to bé in need of further planning and programming. Another majqr area
for program céncern continues to be finding EQ? most effective way of working,

- " o
with those students who are overage and have limited literacy skills in their

native language, as well ad: those students who are limited- in both Spanish and

<~

English.

:; ' ' ‘boﬁ
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Dur1ng the site v1s1ts, the evaluator found no evidence of problems be-
tween mainstream and b111nqua1 faculty. ®

The strengths of the pr9grém are many aﬁd its accomplishments, besides
being impressive, outnumber the shortcomings mentioned above.

Some of the oﬁtstanding qualities of the program are the dedication of
the staff toward the qoﬁ] of building a solid academic program that is re-
spoﬁsive to the diverse educational needs of the students served. ?

LA
e 3

4
Recommendations

: -
On the basis of visits made to Morris, the following recommendations are

offered:
1. that the project c0ncehtrate more attention on the implementation

of career and vocational education in the content areas, and supplement it

with a structured guidance program using a workshop format with materials
available from publishers and the ERIC Clearinghouse for Vocational and

Career Education;
fa

2. that attention be given to revise the curriculum and instructional

strateg1es used with immigrant studé;~§ who have limited 11teracy skills in

o l -~

their native lanquage;

3. that‘attention be given to developing an intensive basic skills
g
program, focussing on English reading and writing, coupled with Engtish-lan-

quage instruction in the content areaSy” for those students Timited in both

b]

Spanish and English;




~

S
4, that the resource specialist identify, through the National

C]earinghouge on Bilingual Education”and other similar organizatiog;, instruc-
tional materials particularly relevant to overage students withiliteracy skills
problems;

5. that the guida&ce staff consider developing a counseling program
particularly geared to truants using techniques of behavior modification (e.g.
contracts, modeling, positive reinforcement) and values clarification;

6. that the staff document reguiar]y what teaching and counseling

~

techniques argﬁparticu]ar]y effective in working with students who-are overage

i

and have limited literacy skills; '

7. that memoranda geared toward staff development be continued,

. - and that they be supplemented with more informal contacts between fhe admiﬁ;-
strative staff and faculty to generate more two-way communication and feed-
back; ) ’

8. to %nc]ude the participation of the fahily assistant and parapro-
fessionals in monthly meetings and staff deve]opﬁent activities; and
F 9. to continue and iécrease student-centered activities such as the

-

#Qf newsletter, bilingual student of the month, and ‘other related activities that

reinforce the students' self-confidence and increase the visibility of the
L

-.program. , : .

*
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'APPENDIX A
MCRRIS HIGH SCHOGL FOREIGN LANGUAGES/ESL/BILINSUAL DEDARTMENT

1Y

FRANCES VAZQUEZ, PRINCIPAL G. Materon, Assistant Orincipal-Supervision

gSu]]etin 720
E 3
< 70: ALL UPPER LEVEL ESL AND TRANSITIONAL COURSE TEACHERS
FROM: G. Materon, Assistant Principal - Supervision

' RE:. PREPARATION FOR THE JUNE 1982 ENGLISH CITYWIDE #2 -
Compositions and Literary Essays . :

i The writing part of the English Citywide amounts to 50
_ points. It consists of two parts: one, an expository type
composition of 150 to 200 words in which a general topic(s)
are provided and students are asked to provide an organized
response; and two, a literary essay in which students e1ther
(1) write 100 to ‘50 words about a designated aspect (i.
ending, characterizaticn, etc.) of a play, novel, or a
. stoty,or(z)wrwte two paragraphs of about 60 words each des- '
cr1b1ng a given aspect of two poems or two short stories. In ™~
all 11terary essays students must name the specific t1t1es
" and authors. .+ . . . -

e
~‘ ?Ati“’

For students to undertake the writing part, they must
be helped through structured lessons:

1. to understand that the writing of & paragraph
requires an arrangement of sentences in 2
logical order, permitting a flow of events.

2. to use transitory expressions to permit a d
flow of events and to make a more unified g
paragraph (Attached is a listing of tran-
sitional words) '

3. to write Qscm‘ptive paragraphs that answer
the questions of "what, who, where, how, .
o ) when, and why".

) 4, to select appropriate cpening and closing
\}sentences

H

5. to proofread accurately.

6. to plan #he majn ideas of “several paragrapbs
3 to build a unified essay

Attached are a class set of composition and literary
essays taken from the previous Citywide examination. Adopt ‘ . .

) ‘ . o . -64- \ (over)
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them to your particular class and circumstances. For example,
AVE might substitute poems or stories on flight. Students may
read novels or stories on aviaticn as a term project and/or
report. P )
You will also find attached a list of 25 topics for com-
positions that hopefully may create interest in students
toward writing. . -

&M/ic : ’ ’ L
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Addition:

Example:

Summary
(or restatenent)

Conclusion:

Comparison:

Contrast:

Cause: -

o Time:

Place:

——— . - LY

TRANSITIONAL WORDS

Joo, a]so, furthermore, similarly, moreover, bes1des, ¢
again, in addition. -

.~

For example, for ihstance, to illustrate, that is, nam€ly,
such as.

-

., That is, in conclusion, to conc1udé, in other words, in
short, in brief, to sum up, on the whole, finally.

So, therefore, thus, accordingly, conseauently; as a
result,_hence, for this reason.

Likewise, similarly, the same‘way.

But, however, hevertheless, on the other hand, conversely,
on the contrary by contrast, in spite of, desp1te yet,
otherwise, at same.time, although, if.

Since, because, ifbun]ess,‘When.'

After, afterward, before, as 1ong as, once, untily when,

whenever, stills then, next, meanwhile, presently, eventually,
later, finally.

Above, below, next to, beyo%d, before, there, whatever,

-66-
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#AORRIS HIGH SCHOOL

AR LS G, SO0 velpAL -FOREIGN LANGUAGES/ESL,BILINGUAL DEPARTMENT

G. Materon,.Assistart Prjncipal-Supervision
25 smmhoxs TO THINK AND WRITE ABOUT

. B} e
Use one of the following situations in an essay or short story. " 8y

DMAGDNE THAT. .. ‘ :
everyone only lived until age 25.

you could trade in your body for a ncw one every year.

all food came in ‘the form of a.pill.
books werc outlawed. -

mirrors never existed.

animals could speak’human language.
humans returned to the barte:-system. .

dogs and cais were suddenl&’smarter then thelir owners !

everyone had to live underground v
you never n&eded any sleep

people grew younger ins%ead‘of older

you could re;ive ong daj in the past .

a transatlantic highway connected North America and Europe
everyone looked exactly the same )

the only colors in the world were white and black ' ..
peoplo could become invisibla at will ' -
humans could live on land and under water without special equipment

photographs came to life'as you looked at them

. you could always tell what-was going to happen in the next five minutes

televisioé uﬁd movies were suddently outlawed
everyone were Self-educated’ ‘

students could leave school at the age of 12

you wore born and hal alwzys lived in a space station

you could swap places with 2 unother porson for a week T

‘

thexre were only one child in every family

-67- go . ®
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=5 , MORRIS HIGH SCHOOL ' PPPENDIX B
Frances Vazquez, Principal . ’

FOREIGN LANGUAGES/ESL/BILIMGUAL‘DEPARTMENT » February 10, 1982
George Materon, Assistant Principal - Supervi‘sion
t . .\‘ [L )
- partment Bulletin No. 6 <
Writing Sanples s
\\‘ * . s

vDeer Colleagues:

- Please prepare writing samples for each of your classes. As per polijcy,
each piece mist be teacher cqrrected, a letter grade ‘given,ard/or commen
written by teacher and complqtely rewritten by the student on%8% x 11 cojmpo-
sition paper
Al wr1t1ng should be doXe as homework ass1gnments SO as not 'to take
up class time. \ .

¥ Teachers are then to collect both copies and keep them on file for
colleGction by me. : . o

The schedule for collectign of writing samples is:

due Monday, March/lst

due Monda}, March 29th

due Monday, May 3rd -
‘&ue Monday, May 31st ‘

T February wr1t¥ng Samp]es
March wr1t1ng Samples
April WritingiSamples
May Writing Sgmples '

Some suggestions for topics are found below. You'l]l 9 tice'that‘many

areas overlap. y
/ ) - 9

Foreign Language . . . . < 2
1. .Resupe of a story; article; speech y . .
2.. Letter to pen pal; request for money from parents
3.’ Newspaper article - human interest; current/events
4. Biography of each other; of famous person; Pf teacher in the school
5. Weather report j
6. Conclusion to a story ,
7. Horoscope - Your "good" and "bad" luck |
g. Who am 1? -- another student in class; a famous person ey

Stimulating topic - (Dea\1ng with studepits' everyday reality)

4

/ N -

A new ending for the story you read

A diary entry based on narrative

A dialogue based on narrative

A news bulletin based on navrative

A letter which one character of the story m1ght write to another
« An advertisement suggested by the:story

o . A description of a character in the story

LRICy e8]
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Page 2 R ¢ A '

8. A fitting epitaph for a character ¢
R 9. Interview parents, ‘teachers, friends for.details. of the1r experiences
: - 10, Write ‘Tetters to fr1ends in another country te111ng them what you are
Ll do1ng here. =~ .. ..

' 11. Describe sghool ru1es for new1y admitted forelgn students a .
' Mathematics o I .
. L. Exp1a1n a mathematical” concept and vocabu]any ' L
' 2. Ask stfdents to write origipal problems for the c]ass to so1ve
. 3. Report on lives of mathematicians . s
’ 4. Describe how mathematical knowledge a¥fects everyday 11fe in at(]egst >
_ , 3 wa s. ) ' ‘ ‘ D
Science - : ) . o oo

1. Advert1sement (for sciel t1f1c product) S K

2. , Class newspaper: - based on unit of work : ) -

3." Da11y diary - on observation of some long-term project (e.g., growth

‘ of a plant from a seek, etc.)
. /4. Group term project - the class is broken up into small roups ear1y .
. - 1in the term. -Each group is given a specific topic to,research and o
L . write up. Thgswgs to be read gp.the class as.a whole. (pr p1ants N

< make fogds How¥sPace stai?bns e prepared in orbit.)
* Y5, “Individual projects - a report i5 'made onusome"tbp1c that requ1res

*

, research (How, a camera works) . -~ . N . . -
6. Letters request1ng information ‘ Lo B )“‘ &
~ _ 7. Wr1tten rev1ew of sc1ent1f1c T.V. 5program o ’ -
" secial Stud1es . .
Make a d1ary-entry LY

1

2. Prepare a news brdadcast .- . -

3. Write an advertisement.. . ‘ ‘ ‘ .
" 4. MWrite an editorial '
5
6
7

Write a job prospectus ’ < .
. Write a letter . ‘ o : .
Write a petitien © T LA ,
. 8.~ Group term project* ’ o N -

* 9. Indiyidual Project, s . ‘ ) . T,
10. Letters .requesting “information ° ’ :
11.. Letters to political figures
- 1z Wr1te ]dng lost ]ettEr from person who 11ved a 1ong time ago.

.
N / . e
‘e , o [y H . . .
. .
w’ - N . , . .
y . ' .
. ‘ N
N
.
‘e

. ' > . . o B ‘ , .
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: : . 2 IR -
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.. MORRIS HIGH SCHOOL - APPENDIX C
'FRANCES VAZQUEZ, PRINCIPAL

R

Observation Of: Mpiummpienyppee Class: ESL 1lIR /
, *Date of Observation: April 27, 1982 Room: 4Q1
‘s 7 Post Observation Date: April 30, 1982 Time: 7:55 - 8:30
Date of Report: May 12, 1982 Register: 12 .
. , ‘Present: 9 '
. ‘ . ©owe  late: 4 '

The aim of your ESL 11R class on April:27, 1982 was:
"Can you read numbers in English a:curateﬁy?"

“ The Do-Now consisted of writing the numer1ca1 symbo]s for five written
* number -
At 7:57, several students were called upen to read their responses.: h

" New. numbe were placed on the board and the .children asked to say them in .
comp]ete sentences. "The number is eight hundred and thirty-eight."

A B " To clarify any difficulty, the place order of numbers wds reviewed
A .~ (thousands, hundreds, tens, and ones)® - //
‘o The purpose/of the day's 1esson was discussed. The students -would pnactfce
*, the reading of numbers rather than concentrate on practicing addition.- The
SRS ksymboTs +, -, Xy and ¢ were reviewed. . . . . .
CE R Ihe class was asked to take, out the“previous day's worksheet . They were .

: :il,' - ‘ipstructed to read the’numbers foﬂnd in the calculation (e.g. “Sixty minus

thirty~three equals twont/-seven"). The\students werked on ten prob1ems in
s wthis, fash1on.‘. 5 ) _,fy : g 34 L
R * . : ‘ . . Lo,
The. dlfference between add1t1on and subtract1on was e11c1ted from the group
before the class, began to work on-the .second. sheat of add1t1on problems. This
sheet was handled 1n the same way as the  first. .

.

As a culminating act1v1ty, the uses’ of numbers were reviewed: time tc]]ing,'
. calendars, etc. The numbers used in time telling were handled orally and written -
on the board. . . i v .
For homework, students were d1rected to comp]ete the wr1t1ng of the numbers
found on the worksheet ) ) .
0 ‘ 3 -, ’ ) \
Among the many.f1ne points in this lesson were the following:
> < "o . ,
1. Oneaspect of a‘good;lesson is that it integrdtes the differernt
parts into a coherent whole. Your Do-Now led directly into’ the
. ay's lesson. The previouszday's work was used to pract1ce with
. and was further uséd for the homework assignment. : The sufimary

. ’ related what was accomp113hed into allied area of-time telling.

F1na11y. your overall purposé of integrating what is accomplished .
in your class with the content areas of mathematics, science,
and social studies is commendab1e and educationally sound,

. Exce]lent'

Y , Ky

‘ , N ; . " 0. ) l . - : ‘ ‘ .
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Observation of:
Date of Qbservation:
*.Date of Report:

April 27, 1982 ' g “
May 12, 1982

Page 2 - .
\ h ' *
— y
2. Although the first period finds most students somewhat sluggish, ‘ ,
you strove mightly to awaken the students' interest and to get
all to part1c1pate.
As 1 have often witnessed’ 1n~your classes, there 1s a healthy tone
that encourages student participation and shar1ng
3. Your purpose was to help students to learn td read numbers. The
lesson provided ample time for oral practice. Thre ughout the
lesson you provided many 0pportun1t1es for students to participate .
on many levels. ‘ \
/ : .
At our post observation conference on April 30, 1982, the following £
suggestions were made: !
. 1. It is a school goal tg enhance students'.ability to write. We
! can do.this by alternating oral and writing exercises dur1ng the
Jesson. Insist that students write their own answers in their
notebooks whiie a child writes on the b]ackboard Dictation
exercises are also useful. . <
2. Attendance should be taken within the f1rst few m1nutes of the
) beginning of the ‘period. K
+3: :The lesson went well and both.you and-the students accomp]1shed L
the aim. You-may, WIsh“to consider alternative approaches in .
future Jessons. LQOG&] drills repeated at an ever increasing.’
Y rate helps wake the c]ass 2ua gets the "“juices flowing". Games '
such as Buzz, etc., played with numbers can reinforce the concepts
you're teaching without the students even beg1n eware tha’ﬂuey
‘are learning and practicing. You'll find many useful games in the
bulletin given to you. . .
. - . ' . )
. In summary, this was a fine lesson. Students left the class with an
enhanced ability “to handle numbers. The aim was achieved.
oL, . . . o .
‘ L Yours truly, ¥ )
S A Y A . -
e / el e é
Frances Vazquez, , . "Georg Materon . i
PRINCIPAL Y Assistant Principal = Superv1s1on N
~ : - _ RPN FOREIGN LANGUAGE/ESL/BILINGUAL DEPARTMENT )
-, Lo PR Koo h - - ’
! v e - . v " () . . )
I have ﬁece1ved and read a copy of th1s observat1on and I undersfand that

L0 a copy will be placed ‘m my schoo] file.. -0 ‘ v
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OUR PRINCIPAL SPEAKS
\ by a Lluberes

-1 was sort of nervous when I went
to Ms. Vazquez' office to interview '
her. She made me feel at ease very
soon.

Ms. Vazquez was Assistant Principal
of the Bilingual Department when
Mr. Wiggen, who was then Princiral,
wanted to retire. Ms. Vazquez became
Principal in September, 1979.

The first thing she did was to get
some discipline in the school.
of students were walking in the hall-
ways. -She felt it would be a better
teaching learning process if teachers
a.nd students felt secure.

She felt that attendance had to
improve. At that time the attendance
of students ran about 60 - 68%. She
wanted more kids coming to school.
Attendance is now 82%.

Ms, Vazquez stated, "I also care
about €lassroom instruction; that's
vhy I go to classrooms when the class
is 4n progress.
that teachers are doing their best."

' Ms. Va.zquez, whp as a teacher was
coordinator of several programs, & .
grade advisor and chairman of program-
ming, likes the school a.nd the kids.
The building, she says, "...looks,

like a castle. It is beautiful!”

She enjoys seeing things' that are
successful.

There have been several new pro-
grams started at Morris since she
became Principal. The Med Tech pro-
gram is for students interested in
working with doctors or in a lab- -
oratory as assistants. The Communi-
cations Humanities Arts Program
(CHAP) 'is for students who are
interested in the field of communi- -
cations (acting, broadcasting, etc.)
Aviation and First Aid courses are
for students who are interested in
the aerospace and health care
' mmtﬁes- '

(Cont. on P. 2)

A lot -

I want to make: sure *”

~ hermoso!”

RUESTRA DIRECTORA HABIA
. por Marcia Lluberes

Me sent{a algo nerviosa cuando fui a la
oficina de la Srta. Vizquez para entrevig--
ta:la. Ella me hizo sentirme tranquils
rapidamente. . -

la Srta. V{zquez: era Vice Directora del
Departamento Bilingliie en 1979 cuando el
Sr. Wi , entonces Director, se quiso
retirar. La Srta. Vazquez se convittis
en Directora en septiembre, 1979.

lo primero que ella hizo fle poper
disciplina en la escuela. Muchos almnos
caminaban por los pasillios. Ella opind que
el proceso educativo seria mejor si los
maest y los estug.ia.ntes se gentian -

seguros

Ella crefa que la asistencia debia de
mejorar. En-aquel entonces 1a asistencia.
era de un 60 - 68%. Ella querfa que mds
estudiantes vinierdn a la escuela. Asis-
tencia ahora es de un 82%.

- La Srta, V4zquez afimd, Tambien me
preocupa la educacién en el saldn de clases,
por eso voy & los salones cuande se estan
dando’-las clases. -Quiero asegurarme que

1os maestros estan haciendo el mejor esmrzo.

Ia Srta. Vazquez, la cua.l fue maestra;
fue coordinadora de 08 programas, conse-
jera.de grado y jefa de programacidn, gusta
de 1la escuela y los estudiantes. EL -
edificio, "...parece un castillo. Es
Ella disfruta viendo cosas que
tienen} exito.

Varios programas Jzevos han cmnenzado ;
-£n Morris desde que ella se conv'lntio en la
Directora. El programa Med Tech es Para
estudiantes interesados en trabajar con
doctores o en l#boratorios como asistentes.
El Commnications Humanities Arts Program
(CHAP) es para éstudiantes interesados en
el campo de las comunicaciones (actuaci&:,
difusidn, etec.) los cursos de aviacidn'y
Primeros Auxilios (First Aid) son para
estudiantes interesados en la industria
aeroespacial y en las industrias rela-
cionadas con la salud. .

-

(Cont. en P. 2) ‘




' for the last 2 years

PRINCIPAL (Cont.)

Our Principal is stressing career
exploration in all the programs so
that students become aware that :
things they are doing in class NOW
will help them find a job in the s

One of the things that has been
difficult to improve is the physical
condition of the school. She hopes
that the roof can be fixed a.nd the
walls painted.

She will contimue to £ind more
courses that meet the needs of

. students and look jnto new programs

that give students more chances to
succeed?

Before leaving I asked’
for advice to students.
"Come to school every day.
school until you graduate,
as you can, get to know t
are irterested in so that
to get ‘specialized trai .
creases your cha.nces of gétting a job."

* * * * *
$0ARD OF“ESTIMATE 70 DECTDE

. MORRIS LANDMARK DESIGNATION
. by RaQl Santiago

The New York City Board of Estimate
is scheduled to meet scmetime in July
‘to decide the fate of Morris High
Schoql's campaign to be declared a~
historic. landmark.

This is the final .stage of a long
and difficult struggle on the part

of Ms, Cynthia Huyler, English.
teacher, and all of those faculty

' members, parents. and students who

have worked with her,

.Ms, Huyler, with the able assistance
of Ms. Loscalzo; guldance counselor,
has directed a campaign to have Morris
declared a building of historic signi-
ficance and architectural beauty. She
has put in many hours of her own time
rder to
achieve this designatio

She requested and was granted two ..
h by the Landmarks Presemtion
Coninission at City Hall., This tire-
* less Iady recruited many students,
(Cont. on P. 3)

3“

.mejorar es la-condicidn

DIRECTORA (Cont.)

]
Nuestra Directora est{ enfatizando 1a
exploracidn de posibles carreras en .
todos los programas para que los alumnos
se den cuenta que las coasas que ellos
hacen en clase AHORA les ayudarén a
encontrar tra.ba:jo en el FUTURO.

Una de las cosas que ha sido. d.i.ffcil
f:fsica. de 1=
escuela, Ella tiene la espera.nza. de que
el techo sea arreglado y n: paredes

‘pintadas. -

Ella va a continuar buscando mis cursos
que llenen las necesidades de loz estu-
diantes y explorar muevos programas que
ofrezcan a los estudiantes mis oporb.mi-
dades de éxl‘bo.

”

N

Antes de partir, le ped{ a la Directora .

un conse;jo*para. los estudiantes. Ella
contesté: "Ven a 1a escuela todos los -
as,
te gradies.. En cuanto puedas aprende
sobre la carrera que te interesa para

" que puedas recibir entrenamiento v

especializado, Eso aumentz lus .
portunida.des de conseguir un traba..jo.
Asistencia & .Conocimien’co \
La Escuels + de Carreras = Empleo
- , - /
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_Stained Glass Window in The Auditerium
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Permanece en la’ escuela hasta que: (. -
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