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A SUMMARY OF THE EVALUATION
FOR THE

BILINGUAL PUPIL SERVICES PROJECT
1981-1982

The Bilingual Pupil Services project (B.P.S.),'funded by E.S.t.A. Title I,
provided Basic services to 1,869 Spanish-speaking stpdent§-of limited English
proficiency. These students were enrlled in 24 schools in 14 community school
dlstricts in the boroughs of Manhattan, the Bronx, and Brooklyn. The Main pur-
pose of the program was lo improve student achievement in the areas of English
reading, Spanish reading, and mathematics.

In order to atcomOlish its goal the project recruited, trained, placed, and .

supervised 57 paraprofessionals. This'was accomplished by 3.sentral staff of .-

one project directOr, an assistant project director, four fien instructional
specialists, and a number of'support and clerical staff. The staff maintained
close cooperation and coorgination with school and district.staff who also
provided services to the eligible students..

The project had.a well developed and'clearly articulated system for selec-
tion, training, and,supervision of paraprofessionals. They were in constant
'contact with the-f41d instructional specialists and received training at the
school site, their cAntral office, and through college coursework. Close
records of the training and superviiion were maintained by all staff. In fact,
in the opinion of the evaluator, the sound management system with cleArly
articulated expectations and thorough record keeping may be the cornerstone
which has contributed'to the success of the B.P.S: project.

In all'Areas of the curriculum -- English, Spanish, and mathematics -- and
at all grade levels, students with a full year df instruction demonstrated
statistically significant gains in tests of reading in English,and Spanish and
in mathematics. These gains have been consistent for the past three'years.
However; problems of test adequacy have persisted. In 1982-83 the project in-
tends to institute a.new testfng program in response to the previous year's
evaluation report recommendation.

Students exhibited excellent attendance rates ranging from a low o87
percent at the first grade to a high of 90 percent attendance At-the si th.

A questionnaire administered to 57 project,paraprofessionals in May, 1982
w indicated that the majority were females of Puerto Rican background. Sixty-

seven percent were over 31 years old. Paraprofessionals gave very high.ratings,
(ranging between good and excellent) to all Rrogrammatic and training aspects
of the project. However, analyses indicate that the project should review the
adequacy of the training Mr participants who are expecting to receive their
teaching license in the near future. Overall, 88 percent rated the quality,
of the B.P.S. project as "excellent," and all *o responded would like to re-
main in the Rrogram.
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During 1981-82, 16 (or 28 percent) of the participating paraprofessionals
received heir baccalaureate degree as a result of their participation in the
project. Bdsed OQ the project's previous placement record, the B.P.S. project
director anticiRAtes that at least fifteen graduates will be appotnted as
teachers. ,Since the inception of the B.P.S. project in 1972, 782 paraprofes-
sionals have earned their baccalaureate degree and the,majority entered the
teaching profession.
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BILINGUAL PUPIL SERVICES (B.P.S.)

Program Location: 131 Livingston Street, Room 517
Brooklyn, New ...York 11201

Year: of Operation: 1981-1982, eighth year

Target Populatton: 1,369 Limited English Proficient (L.E.P.)
Title I E.S.E:A. eligible fiupils in 'grades
one to six

Target Language: :Spanistl

Budget: $1,073,965.

Program Director: Celia M. Delgado I

INTRODUCTION

The Bilingual Pupil-Services (B.P.S.) project was funded for fiscal year

1981-82 as a continuation, grant under the provision of,the Elementary and

Secondary Education Act-Title I. This period completes the eighth cycle for .

which the program has been funded. The B.P.S. project is a direct service

project serving a disadvantaged bilingual student pOpulation. It operates

within the Office qf Bilingual Education (0.B.E.) of the New York City,Public

Schools. /The project's primary goal has been to enhance the academic prog-

ress and linguistic skills of Title I eligible Hispanic pupils of liMited

English proficiency. During the 1981-82 school year, the B.P.S. project

offered bilingual instructional and s portive s4rvices to 1,369 Hispanic LEP

students in grades bne to Ax. Student eligibility was determined by achieve-
,

ttent of at least one year below grade level, in Spanish reading and mathematics,

and a score below the twenty-first percentile on the Language Assessment Battery

(LAB).

L.', I



Program personnel,"consisting of six professionals, provided fifty-sev n

paraprofessionali with a comprehensive program of on-site in-service tra Ong

workshops and individualized assistance in the Classrooms. Additional y, par-

-ticipants engaged/inIfollege coursework 'through a school system sPons red

program. All training activities were designed to develdop teaching

and an Understanding of the foundaitons of, and development of skill

use of curricula and material's in bilingual education. These activi ies

kills,

in the

.coordinated between project stdff and personnel in the Office of BilingUal

Education, school district offices, schools, and colleges attended by the

trainees.. Paraprofessionals were'placed in 24 schools in 14 community 'school

districts (c.s.n.) im Manhattan, the Bronx, and Brooklyn to assistftn pro-

viding instructional services. Through-this coordinated effort, curricula

and materials were revised and developed; and parents were provided workshops

and or,ientation sessions.

The purposes of this report are the following:

1) to describe-project cohtext, componentg; participants, and
activities; 1

2) to describe staft perCeption of the project:

3) to'report student achievement data;

4) to analyze and interpret project 'and studedt achievemeht data;

5) to suggest recommendations hr,possible project improvement.

4ilihgual Pupil Services iS a mature program with well established objec:-

tives, procedures, and management.systems. pierefore, little change.is evi-
,

denced from year to xear. Those who read the previous year's report will -

find strong similarities in the sections covering'the project's objectives,

(
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organization, sites, target student population, and priacess of "project im-

plementation. Their attention should be principally directed to the sections

dealigo.with the instructional component, summary of staff interviews,- para-

professional s' perception -of the program, findings, and conclusions and recan-

'. mendatioms. These areas include information-not covered -lb the previous

eval uati on report.

-3-
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I. PROJECT GOALS AND OBJECTIVES

The ultimate goal of the project i's to improve the academic' performance

and li ngui stic proficiency of Hispanic CEP stUdents in Engli sh. Its instru--

mental goal is to develop a comprehensive on-site, in-service training and

supervision program to be implemented by tstructibnal and support services

personnel trained in the areas of special ization, r-eitiui red by the target pop-,

ulation. Further, it proposes to develop -curricula and materials for use in

the classrdon, and involve parents in the educational process of their chil-

dren.

Speci fi cal l.y, the project \addressed three instructional and non-i nstruc-

tional ,objectives. These included:

Instructional Objebtives:

1. In reading in Spanish, participating students wi1lchieve a mean
post-test raw 'score that wil 1 surpass their pre-tst score at <the
.05 level .of statistical significance as measured by the Prueba.de
Lectura-Interamerican Series.

2. In reading in Engli sh, par.tici Wing students wil 1 achieve a ;lean

post-test raw score that will .surpass their pre-test score at the
,

.05 level of statistical significance as mee,sur0 by the Test of
Reading-Interamerican Series.

3. In mathematics, participating students will achieve a mean post-
test raw`score that will surpass their mean pre-test score at the'
.05 level of statistical significance as measured by the appropriate
level of the Comprehensive Teit of Bastc.,Skills (C.T.B.S.) mathe-
matics amputation ,subtest.

Non-Instructional Objectives:

1. Paraprofessionals will participate in,staff development activities
in whi they will be supervised and receive training in the teach-
ing of re ing and ,mathematics to bilingual kstudents.

( )

-4-
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2. Bilingual curfllculum materials will be devel p d to meet the needs ,

of the bilingual students in the project'.

3. Parents will be apprised of, project activities and .engage in.those.
activities whenever appropriate. No,

401i



II. CHARACTERISTICS OF PROJECT SITES

Table 1 below lists the districts .and sEhools participating in the B.P.S.

project, as well as the district enrollments, Hispanic register, and number

of Hispanic pupils identified as eligible -for bilingual instruction under the

Consent Decree Program (see Aspire, et. al., v.. Board of Education, et. al.).

The table illustrates the distribution of project ;sites in relation to'the

number of Hispanic students eligible for services.

/

TABLE 1

Participating Community School Districts

Ld

District
District-

Enrollment
Hispanic

-EiiTholiment

'Number of P:S. Project
ElfgitiTe Pupgs_-/School Sites

3M * 11,922 4,425 1,458 P.145, P.I63

12,441 7,341. 2,313 P.72, P.112, P.155

M. 18,931 13,959 5,791 P.98, P.28, P.192
78 * 13,904 8,948 3,279 P.65, P.25

88 20.376 10,141 2,218 P.60, P.130, I.S.74

9B, 27,701 11,913 4,570 P.90, P.114

106 30,482 15,556 4,164 P.79

12B. 13,880 8,693 2,170 P.7, P.211

13K * 16,619 2,781 967 P.133

14K 17,580 11,357 2,095 P.120

-15K 20,500 12,013 2,353 P.1

1.71( 25,158 2;83.4 853 P.189

23K "11,969 2,036 845 P.155

32K 15,479 10,184 2,726 P.123

The fiOres above were published by the'Office of B\ilinguel Cducatioq,'Ne*
York City Board of Educiation, October 31, 1981. (dM* Manhattan, B* Bronx, .

K* Brooklyn).

\



*, tab; qt, these school canmünities coul d be characterlzed at .bil ingual and

bicultural with Hispanics constituting a significant proportion of the poPu-

lktion. For tht most part, the participating schools in the B.P.S. project

refrect .the ethniccanposition of their neighborhoods. For exarñple,in C.S.D.

#17, which is a predaninantly black school',district, the project's partici.:

.pating scho,41, P.S. 189, has a Hispanic Student enrollment of approximately .

.30 percent -- one of the .highest concentrations of Hispanic students in the

. ,di strict'. Even in heavily Hispanic populated districts, the B.P.S. partici-

pating.schools were among.those with the highest Hispanic enrollment in the

di strizts.

' The evaluator visited seven of the 24 schbols ihvolved in-the project.

The schools visited were in the three boroughs served by the B.P.S., i.e.,

Manhattan, Brooklyn, and the BOonx. In every ihstance the schools were lo-

cated in area's evincing signs of extensive urban deterioration. The severity

of this problem ranged from schools located in neighborhoods with pockets of

prosperity along side deteriorating sections, to schools located in areas of

almost total,devastatiön. This contrast is strikingly evident in the neighbor- .

hoods of C.S.D. #3'on-the westside of Manhattan and C.S.D. #8 in the South

iBr.orpc.

Title I E.S.E.A. eligibility is detethrned bx criteria based on economic

status Sand readir3 achievement levels. Although the extent andrfange of

economic conditions of the participants in the B.P.S. project are not statis-

tically illustrated here, published figures for 1980'inilicate that,' of the 24

schools in this project, 18 were ranked as being in the lowest quarter of the

630 elementary and 182 junior 'high schools ranked according, to reading achieve-



TABLE 2

Districts, Schools, and Classes Participating
in Bilingual Pupil Services Project

District School Grades Number of Students
1

13)

6

145

163
72

112
155

28

3/4, 5/6 *
2,3,6
1/2,..3/4, 4

1,2

1,2

1/2, 2, 3/4

35

76

54

54

40
83

I , 98 1,2,3,6 101
192 1,1,4,6 107

'7 65 2,3 42
25 2,3 37

60 1,2,4,6 88
I.S. 74 5,6 33

130 1,4 39
9 90 2,3,4 55

114 1,3,3 78
10 79 3,4,6 44
12 77 1,3 49

211 1,2,3 55
13 133 2,3 52
14 120 2,4/5 37

15 1 1,2,5 59
17 189 1,4 53
23 155 1,2,3 76
32 123 4 19

Total 1,366

,* Slash (/) indicates bridge classes.'

-9-



III. PROGRAM ORGANIZATION AND PERSONNEL

THE OFFICE'OF BILINGUAL EDUCATION (0.B.E.)

The Office of Bilingual Educatiorris a. central adminstrative unit within

the New York City Public Schools. The Office consists of six centers,which

provide numerous support service activities in the area of bilingual education.

The.organization of O.B.E. is illustrated, in Figure 1.

c ,As a-.staff development and instrudtional selwices project, R.P.S. is part

of the Center for Staff Development and Instructional Support Secvlces. "'This

center4.mijor focus Kilithi.h O.B.E. :is to provide training to individuali in-

volvgd in the teaching of limited English sriedWing children in the city school

system. Five distinct projects were included within this Center in 1p81:432.
-

Each of these projects had a particular programmatic purpose as well as A
-A/

role within the Center's overall staff training activities,and O.B.E. goals.

It is interesting to note that the director of the Center for Staff Development

once served a§ director of the 11:P:5. project and the assistant director was

once a field instructional specialist. Of interest also is the fact that

three other,,projects in the Center were designed using the B.P.S model. It

appears'that the B.P.S. project was an early advocate of proviAing in-service

training to bilingual educators while they psrovide direct services to students. s

As part of the Center the director of the B.P.S. prOject reports to the director

of the Center for Staff Development. The organization of the B.P.S. project

is illustrated in Figure 2.
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FIGURE i

Organization of the Bilingual Pupil Services Project
Under the Office of Bilingual Education `4
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STAFFING,,
A,

The following were the full-time staff -positions in the B.P.S. project

and the' responsibilities of each:

The director was responsible for the overall administration, coordination,

and supervision of the project and eacti of its components.'" She functioned as

program liaison wi th state and city officials -and project evaluators in the

administration pf the project. The director has been in the positiorr for

three years and has been with the project for over ten years. The director'

is bi.i'ingual, holds B.A. and M.S. degrees and is certified as an administrator

, and supervisor. She has thirteen years of combined teaching and supervision

experience.

The.assistant director aided the director in the coordinaion of pupil

services, in-service training, and parent canmunity activities with-partici-.s
pating C.S.D.'s and colleges. The assistant acted,as liaison between the

project a-rid school principals, and also assisted in the orientation and super-

( vision of the four' field instructional specialists (F.I.S.). The assi stant*

director assumed his position in February, 1981. Before, then, he was. a F.I.S.

The assistant is bilingual, holdrB.A. and M.S. degrees, and a certificate as

Tan administrator and supervisor, and has seven years of teaching experience.
. -

The project had four F.I.S.'s. In general their responsibilities fell

under the categories of training, supervision, and administration.

Speci fical F.I.S. s under the supervi si on of the di rector and the

: assistant director, provided a variety of in-servi.ce training activities for

paraprofessionals in the content areas of mathematics, reading, E.S.L., and

materials development. In addition, duties included: meeting periodically

-131
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wi th the assi stant di rector to di scuss course_ outl ines, curricul a, 1 esson

pl ans, time. lines, and related Atters.; meeting with other F.I.S.'s regularly; -

i nsuri ng the proper packagi ng , del i Veri ng , and di stributing .of instructional

material; insuring strict adherence to attendance rules; collecting and check,

ing attendance; roll books, and report,ing items of importance to the central

office staff (such as paraprofessionals' response to in-service program con-..

tent); -and acting as the project representative in contact with district school, ;
s.

, staff.

All.the are bilingual , have a minimum of a:Master's, Degree, and

teaching experience ranging from five to nine years. Three F.I.S. were 'experi-

Oced in their jobs as field specialists, having been on the job from...two to

three Rars. The fourth started to work in September of 1981.

The project staff also included an accountant, secretary, payroll -secre-.-

tary, receptionist, and typist, who were respectively respon0b1e-tor financial ,

secretarial , and clerical 4matters, unde the supervi si on of the rector %and

a ssi stant di rector. ,

The project's school site staff included 57 paraprofessiOnals at the, con-

clusion of the 1981-82 school year. The project began the year with 60 para-

professionals but.encumbered three vicancies when two parapOofessionals wqe
.4

appointed to positions as bilingual teachers and one took maternity leave.

The primary responsibility of participating,paraProfessiOnals was to 'provide

bilingual instruction in reading and mathematics to assigned pupils ofilimited

English proficiency, Secondary.was the paraprofessional's required participa-

tion in the'in-service training programs (monthly workshops/in-service) con-

ducted by the P.I.S.'s. They also had to attend college to complete baccalaure-

.ate degree.and required educatiori-credit requirenients needed for state certi-

-14-



6

ffOtion/city licensing as bilingual teachers. Project 'records indicate that

all paraprofessionals were Spanish-speaking and from similar cultural back-

groundas the chil dren. They were selected,on the basis of interviews, oral

and writte,:examinations of Spanish and English language proficiency, and con-

sideration ofiAhe candidate's academic record. Individuals selected were those.

who: a) had cOMpleted a minimum of 60 college credits; b) demonstrated commit-

ment to the field* education;' c) could effectively implement project objec7.

tives by'providing ifistruction to the participating students as well as
N,

enhancing their own skills and knowledqe of bilingual methodology; and d) were

uent in Engli sh and SpaiOsh.

,

SUPERVISION

.

The B.P.S. project kept extensive records on the development of each para-

professional. .These include on-gOing informal assessments of' the performance

% of the paraprofessionals, as well 'AA:Jarmo' lesson and generAl performance

evaluations conducted by the F.I.S: ee Appendix A for sample of evaluation

i nstruments.)

' Field instruCtional specialists were required to make ,daily entries into

the log books, which were checked weekly byAhe director and her assistant.

The logs provide .documentation of All projeCt'activities engaged in by the

F.I.S. at their assigned project sites and at hea4quarters. For example,

these.logs prbvided descriptions of the training Mividual paraprofessionals

\

received at th4ir schools. The logs contained information on the school and

the B.P.S. paraprofessionals, as well as other data re%evant to the implementa-

tion of the project. Also included were observations on the school situation

which had implications for the.. functioning of the paraprofessionals, including

school support for bilingual education.

-15-



The logs also contained records of all contacts between the F.I.S.'s and

the site personnel, including interviews, observ-ations, entries describing

the classrooms, and every visit made. Records were kept of lessons given,

resources distributed, and materials developed. In sum, the logs give a de-

,

tailed description of the activities of the F.I.S.'s in the schools and at
4 ,

the central offi.ce.,

INTERORGANIZATIONAL ARTICULATION

In maintaining and reinforcing linkages with personnel at the project sites

and also with other units Within the Office of Bilingual Education, the B.P.S.

project staff had clearlyArticulated activities. The activities served to

enable, to the extent possible, closer control over project activities despite

the wide dispersion of paraprofessionals throughout a, large number of school

districts and schools. This effort seemed to require much energy and consis-.

tency,-but the impression is one of success.

Specifically, the B.P.S. staff maintained close and on-going communications

with each school administration involved, and to a lesser extent with the ad-

ministration of district bilingual programs. These contacts included both

written and telephone communications, and meetings with school principals

and teachers. The project director and the assistant had both visifed and

were fam'iliar wiih all the project sites. The F.I.S.'s however, were the pri-

mary link between the central office and the paraprofessionals. Approximately

50 perEent of the F.I.S.'s time was spent at the project sites providing super-

.

vision and maintaining channels of communication with local schools'and school .

dig"trict personnel. The percentage 6f time spent by ,the F.I.S. at the riroj-

ea4 sites decreased by 10 percent'from the previous school year. This decrease
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otcurred as a, result of new Office of Bilingual Education regulations requiring

the F.1.S.'s to report back to the central office after site visiis everyday no

later than 2:00 p.m. Nevertheless, since training took place orr a weekly basis,

each F.I.S. came in contact with assigned paraprofessionals every week.

Project staff also collaborated with other resource and training units

within the community school districts, the Center for Staff Development, and

with- other agencies involved in providing training workshopS and conferences

for the bilinguat educator. This cooperat'ion took the fora of presenting at

or participating in scheduled workshops and conferenteS. For. iristance,

B.P.S. staff presented at the Center for Staff Development's prientation, work-

shops, Project Parent Awareness, the Center for Evaluation, the Office.of

Educational Opportunity and to a group of administrators, teachers, and para-

professibnals from the Division of Special Education. -In addition as-part of

the projeet's mOnthly workshOps different guest speakers were used. This in-

cluded four pubiishing campanies that gave workshOps on new E.S.L. readers

and mathenatics materials.

, r



IV. PROGRAM ACTIVITIES

REChULTMENT, SCREENING, AND ORIENTATION OF PARAPROFESSIONALS

All applrcants for the positions of pariprofessionals were evaluated by .

the 'project staff. The educational characteristics,of the applieants were

carefully considered in an effort to identify each applicant's strengths

'andareas of need, and also to ascertain the potential for success in teach-

ing. A total of 55 persons were screened during the 1981-82 academic year.

The screening process was carried out in a well organized manner and included \

the following steps !see Appendix B for samples of screening.ihstruments):

- The Spplicants were notified by mail to appeaf at project
headquartert.

- Each applicant was administered a written short answer test in,
English (Michigan Test of English Proficiency). They were also
requested to write a 200 word compositton in English and one in
Spanish. They were allowed to select from eight topic questions
four each- in English and Spanish. A typical question was "What
Is the importance of incorporating a pupil's interest in an in-
structional program and how can this be accomplished?"

- The aprilicants were interviewed in both EnTish and Spanish.

- Finally, they were required to have a minimum of 60 college
credits.

- The test, compositions, and intervjers were scored.

A final determination was.made as to which applicants' would
be selected. This determination was made with the participation
of the whOle B.P.S. .pedagogical staff. Candidates were selected
based-On pleir scores on the various instruments, on the applicapts'
grades on college transcripts, and the degree to which the
applicants provided evidence of a desire to undertake and
perforrNVe role of paraprofessional, including a .

commitment tctake part in all scheduled training activities:1
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Orientation was provided to new and,continuing OaraprOfessionals in

September, or at the time the Bew employee entered the project. The

orientatsion sessions covered a 'variety of topics. Included among these were:

- Orientation to the Bilingual Pupil Services project

- Duties and responsibilities'of paraprofessionals .

7 Personnel procedures

Title I guidelines and priorities

- Roles of the F.I.S. and other-central office staff

- Relationship of the B.P.S. project to local "district

schools and other outside agencies, such as the parent
advisory groups

- Project evaluation procedures

- Individual professional deveRopmept

- Schedules of project reports and activtties

.- Statistical surveys of ppils end pupil needs

- In-service education program

- Basic classroom operations' -- lesson plan preparation,
resources information, pattern drills, use of visual aids
control of classroom groups, pupil profiles

- Bibliography and glossary

- Pre and post'testing procedUres ana-ScileduieS-

- Bilingual Paraprofessional Advisory Committee

- Persbnal conduct
4

September the school principals and directors of local bilingual programs

were inArmed of which paraprofes;lonals would be assigned to their schools.

New paraprofessionals were personally introduced by the F.I.S.'s tothe directors

'and prqicipals. During this time the principals were oriented concerning the



responsibities of the paraprofessionals and reminded of.the school admini-

>

stration's responsibility i.n adhering to regulations governing the assignm ents

of the B.PS. paraprofessionals. Among these regulations were included the

,foil owi ng :

- Under no circumstances may a paraprofessional be' left alone with
childnen in a classrocM. A teacher must supervise.the parapro-
fessional in the classroom at all times.

- The paraprofessional must not be given.duties which do_not
appear in his/her job description unless the project is con
sulted of these fi rst; for example, no lunch duty.

- The 'paraprofessional 's time card and time sheet- must be
signed by the principal of the school and brought to the
central office. Jf., at anptime this duty ts delegated to
another individual , the central office staff ntust be .officially
informed.

The paraprofsional must report promptly and record time
actu'rately upon arrival ,and departure.

-.All paraprofessionals must follow appropriate procedures in
reporting absences and lateness. The school and the office
musybe notified on the day of.the absence or lateness.

- The paraprofessional's should avoid outside commitments that
would make i; necessary to request,a modificetion of His/her
assignment of days and hours.

- The paraprofessional must provide the school with schedules
showitig assignment of days and hours.

- Paraprofessionals must take their prep,periods at the same
time their cooperating teachers take them. At least one of'
these prep-periods per week must be a supervisory conference
between paraprofessionals and teacher. The topics discussed at
the conference wi 1 1 be 1 ogged. by the pa raptofessional and kept

i n a section of hi s/her lesson plan notebook entitl ed "Super-

vi sory Conference with Cooperating Teacher."

- The participating teacher and., or supervisor with the approval
of the princi pal , inust eval uate each paraprofessional s work
at least twice a. year. The B.P.S. project will provide the
official 'evaluation forms to be used. This appraisal should
'be subject to review and annotation by the pr:incipal before-.
it is forwarded to the project.

.-20-
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- Al 1 paraprofessionals wi 1 1 'be observed formal ly twi ce a year

and informally several times giuring the year. The first
formal observation will take place from mid-November to mid-
December, and the second observation will be from mid-April
to mid-May.

- Use of release time (for school related matters only) must
be approved by the director. Paraprofessionals are entitled
to only 2 1/2 hours of release time a week. No eelease time
in excess of two and one half hours wil) be approved.

INSTRUCTIONAL COMPONENT

The'evaluator visited seven (of 24) project schools and observed a total

Of fifteen paraprofessionals engaged in 'instructional activities. In every

instance paraprofessionals were assigned ork with a bilingual teacher.

Paraprofessionals taught within the classroom, usually in a designated area

of the roan where small groups of dhildren would gather to work with the

paraprofessional . Where the paraprofessionals gathered.with their pupil s

seemed to depend on the size of their assigned student group. All of the

parapreessionals observed had adequate instructional space in relation to

the available classroom facilities.

Each pa-raprofesMonal was requi red to provide fnstructi on in reading and

mathematics- to at least 22 pupils. An intent of the instructional program

was to allow for as much individualization as possible. To that end, the size'

of student groups ranged from four to eight students. Although the daily in-

structional" routines of the paraprofessionals were occasionally altered to

accanmodate particular student needs or because of an activity in which the

whole class engaged, the typical paraprofessional teaching afsignment closely
resembled the schedule below:
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8:40 - 9;00 'Morning activities: attendance, collection, calendar,
weather

9:00 - 9:45 Reading

10:00 - 10:30 Language arts - writing ski 1 1 s

10:30 - 11:15 Mdthematics

11:15 - 12:00 English as a second language (as part of the pre-
readi ng phase)

12:00- 12:30 Lunch

12:50 - 1:30 Mathematics activities

1:30 - 2:00 Reading through content area (ite., social studies)

2:00 - 2:45 English as a second language (as part of the pre-
reading phase)

2:45 - 3:00 Independent reading activities

The evaluator observed the teaching of lessons which ranged fom 30 to 40

minutes, and included the observation of paraprofessionals teaching reading, .

English as a second language, and mathematics. A total of fifteen parapro-,

fessionals were obserxed engaged in instruction. The classroom observation

vi sits were not announced since their intent was. not to render judgements on

the quality of instruction, but rather to observe, first hapd, how project

instructional activities were being carried out.

All of the paraprofessi onal s observed demonstrated knowl edge of the goal s

and objectives of the instructional program. Observation of their teaching

performance indicated that they are able to prepare and present lessons based

on the pedagogical principles in which they were trained. .For example, in

the lessons observed, most paraprofessionel,s had specific objectives, used

varioui motivational techniques, followed an instrdctional sequence in which
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concepts were presented in progressively more complex form, and applied a

variety of learning principles including associative strategies, positive

reinforcement, and behavioral consistency.

Among the paraprofessionali observed, there was a noticeable difference in

teaching performance between those who had participated in the B.P.S. program,

for less than one year and those who had participated for at least one and

one-hVf years. The more experienced paraprofessionals maintained students'

attention by using varied techniques and materials, responded more readily 0

st6dents' cues for clarification, and appeared more relaxed and self-confident,

while teachings To a great extent, this variation in teaching performance

seemed to be a function of the length of time in the B.P.S. program.. The more

experienced paraprofessionals had received more training and feedback on their

teaching performance from the F.I.40.'s and the classroom teachets.'

In the Spanish reading classes observed, the paraprofessionals used a

'variety of approaches, methods, and materials. For beginning readers the

phonetic approach.was predominantly used. This.app.roach to teaching reading

in Spanish has been generally favbred over others due to the linguistic fit

*Of the language, i.e., the-consistency of sound-symbol:correspondence. The
.41,k

paraprOfessionals observed Were able tO apply this approach very well. For

i&vanced students, the paraprofessionals Applied the Spanish reading approach

usgds,ITA the reading series that had been adopted iv the school/bilingual program
4-

to which they were assigned. These included the phonetic, linguistic, visual,

and experfential approaches. While one particular apprqich usually predominated

within a lesson, all the paraprofessionals observed used more than one approach

in teaching Spanish reading. A widely observed combination was that of the

44,
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phonetic and experienti

(11

approaches. In using the latter'approach, the para-

professionals elicited and enphasized vocabulary related to students' activities

in school, at home, and in the neighborhood. The mast frequently observed

method'of teaching Spanish reading was the guided reading, method which iricluded

the folloWing,steps: the teacher (1) introduces topic, (2) asks motivational/

guidtng questions, (3) engages students in a reeding selection; (4) asks com-

prehension questions, (5) engages students in reinforcement activity, (6)

offers studenXs feedback on their performance, an,4 (7) assigns related home-
:

work. Materials utilized by the paraprofessionals in Spanish reading inclbded

both self-developed and canmercially prepared materials. .Someof these materi-

als included :games, pictures, flash cards, stories, and pbems.

All paraprofessionals who were observed teaching Spanish reading used Spanish

consistently throughout the lessons. They, also.used methods of inquiry which

were clearly aimed at deve14ing students' reading ccmprehension. However,

/

the paraprofessionals observed iapped primarily lower level thinking skills

through their questioning. For example, most comprehension questions'required

identificatio0 or,recall while very few required analysis, inferences, syn-

thesis, or generalizations.

TheE.S.L. classes obser d ranged fran beginning levels involving oral

language development to advanced'levels which included reading and writing

in EngliSh. Paraprofessionals working with beginning E.S.L. students used

a'-variety of activities such as 9ames, role playing, and dialogues to teath

sentence pat'ternt and reinforce vocabulary. These paraprofessionals also used

varied, colorful materials which maintained student interest. In mOst of the

English reading classes observed, paraprofessionals follcmed a similar in-

, -24-
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structional sequence inthe process of developing reading comprehension and

reinforcing acquired vocabulary. First, students took turns reading aloud,

followed by a linguistically controlled activity which usually includdd visual

aideS.'to promote understanding. Paraprofessionals then usually checked each

-
student's work individually.

In all E.S.L. classes observed, the paraprofessionals modeled the correct

pronunciation of target vocabulary in complete sentences in order to assist

students. There was also consistent use of positive reiinforcement following

appropriate student responses. In addition, with one exception,"paraprofes-

sionals used English consistently throughout their E.S.t. classes'. It should

also be noted that some of the paraprofessionals observed teaching E.S.L.

had more than eight students in their group which in all instances limited /

the paraprofessional's function of providing individual attention. Also,

as with Spanish reading, the paraprofessionals observed teaching reading to

advanced E.S.L. students tapped primarily the more elementary thidking skills

through their,qUestioning.

Only one mathematics class was observed. Therefore, it is impossible to

generalize and make subsequent recommendations as to math instruction in the

B.P.S. program based on such a limited sample. It is important to note, how-

ever, that the paraprofessional observed presented a well-structured math

lesson aimed at conceptual development rather than rote learning. She used

a variety of teaching techniques'and motivating, self-developed materials to

which students responded enthusiastically.
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STAFF DEVELOPMENT

The project's4b-service training activities were intended to develop those

teaching skills whiCh are essential in instructing the bilingual pupil, and for

familiarizing the paraprofessional with curritulaland materials. Specifically,
ci

these activities'fell into four training areas:

the methods and techniques used in teaching reading and
mathematics in the native and secon0 languages;

b. the sefection.and evaluation of reading and mathematics
materials for use in the bilingyal classroom;

c. the development of bilingual materials for the reading
. and mathematics programs;

o

d. the methods and:techniques uSed ih teaching English as
a second language, before the introduction of reading.

The in-service training plan in 1981-82 required that all new paraprofes-

sionals (and some in their second year who needed additional training) attended

a weekly all-day training workshop. These workshops were conducted on Mondays.

During the fall and spring a total of 23 all-day sessions were,provided. The

fall program began in October and ended in December. The spring sessions began

in January and ended in May. All of the workshops were held at the projgct's

headquarters.

Thet.Monday workshops were conducted by the F.I.S.'s who assessed on a con-

tinuing basis curriculum areas which needed particular emphasis. In general,

however, they attempted to structure Monday workshops in such a way as to

cover all -of the subjects the paraprofessionals were responsible for teaching.

A typical Monday workshop lasted six hours and was scheduled to cover the4

areas listed bel6w:
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9:00 - 9:15 Lab'session (distribution of materials and memos)

9:15 - 10:15 Teaching mathematics

10:15 - 11:10 Teaching reading

11:10 - 12:00 ,Teaching.E.S.L.

12:00 - 1:00, Lunch

1:10 - 3:00 Bilingual materials development

In'addition to providing the skills and knowledge wbich enabled the new
a

paraprofessionals to structure their lessons, the weekly workshops also afforded

the F.I.S.'s the opportunity to establiSh'a rapport with the paraprofessionals.

'It was evident,to the_ovaluator that the paraprofessionals knew mdth about

their assigned F.I.S.'s and viewed them as mentors. In general, they were

appreciative of the direction and assistance provided by the F.I.S.'s and

'welcomed their presence in the classrooms arid schools.

It is estimated that the F.I.S.'s spent appro imately 50 percent of their

work time on the supervision of their assigned paraprofessionals. .This level

of involvement, coupled with the various workshop sessions they provided,

meant that each pardprofessional spent a substantial number of contact hours

with their F.I.S.'s (approximately 150 hours for new par'aprofessionals and 80

hours for others). However, much care was taken to insure that classroom

instruction time was not interrupted. When the F.I.S.'s made site visits,

they arranged to meet with the paraprofessionals either: 1) du'ring,a prepara-

tion period; 2) during lunch; and/or 3) after ichool hours.

After their first semester in the project paraprofessionals are required to

attend only one monthly all(-day workshop. New paraprofessionals are also re-
.

quired to attend these monthly workshops. In 1981-82 these workshops were
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held at one of the participating school4districts or at the B.P.S. project

headquarters and were usually conducted,by the F.I.S. assigned to that group

.of paraprofessionals (there were four groups). The subjects covered at these

sessions were those that had, been determined by the F.I.S.'s to warrant par-

ticular attention. %ring the year the F.I.S.'s condticted nine monthly ses-

'sions: These included:

a. demonstration lessons by papprofessionals and field instructional
specialists,in Spanish readtng, E.S.L., and mathematics;

b. presentations on how to integrate culture into the curriculum;

c. presentations by various publishers om bilingual classroom

.
materials, e.g:, Open Court*Publishing Company, Scotts Foreman

Publishing Company;

d. use of media in the classroom, eig., photography, slides,, film-

strips, and tape recorders;

e. maintaining pupil recdrds;

f. testing and evaluation;

g. materials developmeint.

Another aspect of the sta :development plan involved courses taken by

paraprofessionals toward the ompletion of the B.S. or B.A. degrees. Under

O
the Career Training Program i the Board of-Education paid for up to six credits

At4

per semester for each paraprofessional. The paraprofessionals were free to

attend any'college they desired; however, the Board of Education paid dnly
q

for course work at any of the city col)egest.- The majority of the participants
,..

attended the City College of New York.

This year, during the sprin§ semester`, an in-service course on meeting the
I

special needs of limited English proficiency students was provided. The course

sessions were conduCted py guest speakers anep.P.S. project staff. A total
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of ten sessions were held 0 B.P.S. project headquarters, lasting from 9:00

a.m. to 3:00 p.m.

The director, assistant director, and the F.I.S.'s were.also involved in

receiving training. They attended workshops given by 0.13:E.'s-Center for

, Staff Development which addressed such topics as E.S.L. and language learning

. (

through the arts, evaluation and testing, managerial training, educational law,

and racial and sex stereotyping in textbooks. (For sample schedules of all

staff development activities see Appendix C.)

Paraprofessionals usually remain with the'. project from two to three years.

In 1981-82, the B.P.S. project trained a total of 57 paraprofessionals. Of

these, a total of sixteen (or 28 percent) reCeived their baccalaureate degree

at an approved college and completed their training in the B.P.S. project.

I .

Based on the project's previous placement record, the B.P.S. project director

'anticipates that A least fifteen graduates will be appointed as teachers.

Since 1972, 782 B.P.S. paraprofessionals have-earned their baccalaureate degrees

and the majority havejoined the teaching ranks.

CURRICULUM AND MATERIALS DEVELOPMENT

Curriculum and 'miterials development was the, subject of several in-service

training sessions. ReOing, math, and E.S.L. instructional materials were de-

,

veloped during-the cout'se of the academic year and the Teachers Guide for the

Teaching of Reading in tPanish and Engji.sh as well as the Survival Kit

were-updated.

B.P.S. project staff also revised the manuals that had been developed in

previous years for paraprofessionals, field instructional specialists, and

clerical staff. In addition, reference materials were added to the mini-
-.
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resource library including teachint references, various coMmercial reading

series,.and instructional guides and aides.

PARENTAL INVOLVEMENT

The project director conducted five meetings for the parents of the pupils

receiving instruction, and for parents who,were members of the Parent Adviiory

Committee. Through these meetings, parrts were informed about Title I guide-
..

lines, B.P.S. program objectives, and roles and responsibilities of program

participants. Parentwere also kept abreast of developments that affected the

education of their-children.

,
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-V. SUMMARY OF STAFF INTERVIEWi
. -

As part of the evflluation procedures, the evaluator interviewed the B.P.S.

pedagogical Staff i luding the project dirtctor, the assistant director, and

the four field instructional spectalists. The purpose of the interviews was

twofold:,

(I) to vertfy staff roles and,responsibilities within the program;

(2) to obtain their assessment of the B.P.S. project in tecms of
strengths and weaknesses.

Four of the six staff members interviewed (or 67,percent) believe that

the program's major strengths lie in the commitment, sensitivity, and cre-

ativity of the paraprofessionals and tn the experience and specialized compe-

tence of the F.I.S.'s Moreover, three staff members ,(or 50 percent) agreed'

that the B.P.S. program's contribution'to L.E.P. students' progre in reading

and math as well as the supportiveness and cohesiveness of the pi.oject staff

also represent major strengths. Two staff members (or 33 percent) identified

program Management as a major strength.

There was less consensus regarding program weaknesses. Three individuals

felt that a decrease in time spent by F.I.S.'s'in pr,6iiG' schools due to a

new Board of Education policy resulted in a weakening of services. However,

this is beyond the program's control. Another major weaknesi." was A lack of

coordination between the project and the colIeges attended.by tneparapro-

fessionals. Three staff members felt,that the 'program should assist c011eges

in identifying and meeting paraprofessionals' needs, such as courqes to re-

mediate deficient Spanish/English writing skills, and courses dealOg with

the teaching of culturally diverse students: Although there was little con-
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sensus in other problem areas, one tndividual each mentioned the following

problems: some paraprofessionals remain in the progr& for, more than three

jear:s; it is difficult to expell incompetent paraprofessionals; recruitment )

and screening procedures need improvement; mord coordination is needed in

sclieduling visitors and evaluators which reSult in disruption of school
4g

activities.

In general there was more ,consensus in iden fying program strengths than

weaknesses.



VI. PARAPROFESSIONALS' PERCEPTION I THE B.P.S. PROJECT

4

A questionnaire developed by the Office of ucational Evaluation (see

Appendix D) was completed by the 57 paraprofession ls. The questionnaire is

composed of four types of questions: 1) paraprofess nals' demographic charac-

teristics and educational background; 2) rating, of 12 p grammatic and dmini-

'strative aspects of the program bn a scale from dne (inadequa o live ,

(excellent);,3) rating Of the adequacy of thirteen of the program's training

activities; and 4) general comments And suggestions for improvement of the

program...

DEMOGRAPHIC AND EDUCATIONAL,CHARACTERISTICS

_As indicated in Table 3, a majority of program paraprofessionals" were born

in Puerto Rico with' the next lat:gest'group having been born on the United States

mainland. The Puerto Rican dominance of this group is further enhanced by the
1

fact that of fhe 16 mainland born paraprofessionals, 15 were the children of

Puerto'Rican-born parents. Thus 83 percentrof the group were of Puerto Rican

background. Six were from the Dominican Republic. vast majority (83'per-

cent) were feMale, with only ten males in the group. ,

A breakdown by age group is presented in Table 4. The largest group (42

peiscent) were in the age range of 31 to 40 years of age with more than one-

f)lurth between 30 and 36. One-third of the paraprofessionals were 30 or

younger. In general, then, this was not a group'of young people, but rather,

people with a good deal of life experience in addition to solid educational

backgrounds.
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TABLE 3

. Location -df Birth of Program Paraprofessionals

Location Number Percent Cumulative Peroen

-

,/

Puerto Rico 32 56 56

United States Mainland 16 . 28 84

,Dominican Republic 6 11 . 95

ColuMbia
.

1 2 97

r-
Cuba 1 2 98

Ecuador 1 2 100

TABLE 4

Program Paraprofessionals by Age Group

Age Range Number Percent Cumulative Percent

`J..

20 to 25 10 18 '18 .

..

26 to 30 9 16 33
..

31 to 35 15 1 26 60

36 to 40 9 16 75

41 to 50 12 21 97

Over 50 2 4 100

r
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Teaching experience in the group ranged from two manths to six years, with

an average of 2.413 years and standard daviation of-1.58 years. Experience was

iwell
distributed over the elementarY school years with at least 10 parapro-

,..

4 fessionals having taught at every level from first to sixth. The largest
,

,

number (21) had taught second grade.

. ,
As two yeers or college credit were a requirement for participation in ihe

prpgram, all paraprofessionals hid,had,a good deal of college experience. In
,1

fact, they reported an average of 169.1 college credits (standard deviation =
Or,

27.6) either in prosiress or already completed. One in four paraprofessionils

indicated that they expected to graduate from coll-ege by Jqne, 1982. One
\

c

paraproftssional indicated that he already had a ieaching license and seven

'others expected to receive theirs by September; 1982.

; PROGRAM COMPONENT RATINGS

Each respondent was asked to rate twelve programmatic or administr,ative

, areas of Ole program using the follo.wing ratings:

r

6.

\

r .

" .1 = Inadequate

k ,

2 = Below Average

3 =,Average

4 = Good .

5 = Excellent'

,
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TABLE 5

Means and Standai-d Deviations of Paraprofessional Ratings of
Programmatic and Administrative Components of the Program and

Percent Rating the Component as "Excellent"

P rogram_ Cha racteri sti cs Mean

Standard
Devtation

Percent
,"Excellent"

Ratim

Accessibility to Field Instructional Specialists** 4.54

Adequacy of communication between program staff
and paraprofessionals** 4.49

.0.60

0.63

60
#

56

Quality of on-site training of program.participants 4:55 0.57 59

#
Usefulness and' relevance of the monthly workshops 4.65 0.52 67

Usefulness and relevance of weekly in-service
training/essions* 4.75
,

0.47 77

Usefulness and relevance of materials in the
mini resource center ,4.56 0.54 58

Accessibility to mini resource center materials** 4.5-2

Advisement of paraprofessionals on professional ..

0.57, 54

and academic matters 4.65 0.58 70

Follow-up by F.I.S.'s on paraprofessional needs**. 4.60 0.50 60

Feedback by F.I.S.'s on paraprofessional progress* 4.61 0.49 61

." Scheduling of program activities 4.42 0.57 46

f

Overall quality of Biliogual Pupil
Services Program 4.88

,

0.33 88'

Scale: .1 = inadequate; 2 = below *average; 3 ,= average; 4 = good; 5 = excellent.

* Significance of correlation with expectation of graduating less than .10
** Significance of correlation with expectation of graduating less than .05

,
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As indicated in Table 5, all ratings were extremely favorahle, with average

ratings ranging from 4.42 for "s,cheduling of program activities".to,4.88 for the

"overall quality" of the program. The "scheduling of program activities" was

the only area on which a majority of tA paraprofessionals did not give the

program an excellent rating. On the other hand, 88 percent of the parapro-

fessionals rated the 8.-PS. project as "excellent.'" Other areas in which re-'

sponses indicate that small improvements might be made include communication

betwen staff and the paraprofessionals and in the accessibility of materials

in the mini resource center.

In addition to the ratings of the gener:.al program characteristics, the

paraprofessionals were also asked to "rate the adegdacy with which the a-reas

listed below have been addressed by the variout training activities" of the

program. The same scale was used in making these ratings. Table 6

presents the results.

The program's training activities were given ratings alMost equally posi-

tive to those.given the general program characteristics. Areas rated most

highly include the development of personal qualities useful in the classroom,

instruction on the keeping of student records, and the development and use of

instructional aides. Areas where relatively lower ratings indicate that the

program might focus future effOrt include instruction on the use of content-

,

area material to teach language, the developmeht and use of curriculum, assess-%

ing st'udent language and academic progress, methods of teaching bilingual

mathematics, and inco'rporating the,student's culture in the instructional pro-

\ i
cess. As in the ratings of 'overall characteristics, the small standard lOvia-

---tions and very high ratings indicate that virtually all respondents gave the

goot

program a "good!' or "excellent" rating in almpst.all areas.
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TABLE 6

deans And Standard Deviation& of Paraprofessionals" Ratings
of 'the Adequacy of Program Training Activities in the
Following Areas, and the Percent of Paraprofessionals

Giving an "Excellent" Rating.

Training Area Mean

Standard
Deviation

Percent
'Excellent'

Rating

Lesson planning 4.58 0.63 63

Methods of teaching reading in the bilingU1T
classroom** 4.53 0.54 54

Methods of teaching mathenatics in the bilingual
classroom* 409 0.57 53

Methods of teaching E.S.L. inIthe bilingual
classroom 4.51 0.63 '58

Methods of teaching language through the
content areas 4.42 0.65 51

Incorporation of the students' culture(&)
within the instructional process** 4.49 0.57 53

Curriculum development, adaptation, and
utilization** 4.42 0.65 51

Development, adaptation, and utilization
of instructional aides 4.61 0.53 63

Language and academic assessment of bilingual
students 4.47 0.68 58

Approaches fWmotivAting students in the
teaching/learning process 4.60 0.53 61

Keeping records of students' progress 4.63 0.52' .: 65

Grouping/individualized instruction in the
bilingual classroom 4.60 0.53 61

Development of personal qualities leading tP
effective teaching.in the bilingual classrloom* 4.66 0.48 66

Scale: 1 = inadequate; 2 = below average; 3 = average; 4 = gobd; 5 = excellent.

* Significance of correlati6n with expectatioh of gradliating less than .10
** Significance of correlation with expectation of graduating less than .05
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4,16

RELATIONSHIPS BETWEEN DEMOGRAPHIC/EDUCATIONAL CHARACTERISTICS AND RATINGS

To determine whether paraprofessionals' characteristics were related to.

the ccmponent and training ratings, Peafton product:-Moment correlations we're

canputed between characteristics having.a continuous distribution and all

25 r:ati gs. The continuous variables include the following: number of' years

that 6 paraprofessional had participated in the program, number of college

credits expected to have been completed by June 1982, whether or Dot they

expected to graduate from college by June 1982, sex, and age group. In addi-

tion to these correlations, two noncontinuous variables 1whether the parapro-

fessional had a teaching license, expected to get it soon, or did not expect

to get it, and the location of the paraprofessional 's birthplace) were cross-

tabulated with the four ratings which had the greatest variability and with

the rating of overall program quality.

An examination of. the results of these analyses indicates Qt. there is

little relationship be.tween four of the individual characteristics (years in

" the program, college Credits, sex, and age) and arty of the ratings, while

there are strong relationships with the remaining three characteristics.

Correlations with the paraprofessional 's expectation of graduating from college

were statistically significant (r=.221 or larger) for seven of the 25 ratings

and were nearly signifieant (.08>p>.05) for five more ratings. Those items

whose r'atings correlated with the expectation of graduating are indicated with

a§terisks (*) in Tables 5 and 6. In all twelve cases, the direction of the ,

correlation indicated that those who expected to graduate were more critical

of the Orogram than were those who did not expect to graduate.
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An examination of the crosstabulations of the responses to the question of

whether the paraprofessionallad a teaching license or did or did not expect to

get one soon, suggests a very sithilar pattern to that noted above. Those who

expected to get their ltcense were more.positive about the program than were

those who did not,,or who,-were unsure about getting the license. An equally

consistent pattern emerged from"the crosstabulation with place of birth. Those

born on the Urlited States mainland (as opposed to those borwin:Puerto Rico or

in a foreign country) were again regularly less positive in their ratings.

Perhaps ttiere is a tendency for those who are most sophisticated concerning

. the education system in general to be most critical of the program. Interest-

ingly, however, this is not a funtion of familiarity or experience with the

program itself. This may be a result of expos.mrepto a larger number of alter-

natives gained through greater education and experience in other settings.

Alternatively, those who have pushed ahead may be simply more independent and

critical in their thinking in. general. And, finally, the.approaching achieve-

ment of their own certification may have led them to consider more carefully

alternatives which'they may want to adopt in their own tepching in the future.

SUMMARY

While the educationally more-sophisticated paraprofessionals tended to be

somewhat More critical of a number of the program's aspects or activities,

this should not be interpreted as indicatftig that they were critical of the

program in general. As noted earlier, all ratingi were quite highrsb that

the above statements compare favorable ratings with even more favorable ones.

Another meaure of the paraprofessionals' attitudes toward the program is their

eesponse to item twa, "If funds are available and you are eligible, would you
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like to participate in the Bilingual Pupil Services Program next year?" Al-

-

though two respondents failed to answer this question, no one answered "no."'

As the questionnaires were completed anonymously, it seems unlikely that such

unanimity was coerced. Jbe program was clearly seen as a desirable place

to work. And the final word should go to those who were most critical. Among

those who expected to graduate, among those expecting to be licensed, and among

those born in the United,States, wtlen asked to rate the Overall quality of the

program, in each case better than 85 percent answered, "excellent."
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VII. FINDINGS

ASSESSMENT PROCEDURES, II1STRUMENTS, AND FINDINGS

The following section presents)the assessment ihstruments and procedures,

and the results of the testing to evaluate student achievement in 1981-1982.

Students were assessed in English language development, growth in their

mastery of their native,language, and mathematics. 'The following are the

areas assessed and the instruments used:

English Language Athievement

- Interamerican
(Reading Readi

- Interamerican
(Total Reading

- Interamerican
(Total Reading

Native Language Achievement

Mathematics AchieveMent

Attendance

series, Test of Oral Comprehension
ness, Form C, Level 1).

series, Test of Reading
, Form C, Levels 1,2,3)

series, Test of Reading and Number
, Form D, Level 3)

- Interamerican series, Prueba de Comprension Oral
(Reading Readiness, Form C, Level 1)

- Interamerican series, Prueba de Lectura,
(Total Reading, Form C, Levels 1,2,S)

- ,Interamerican series, Prueba de Lectura y Numero
(Total ReadTng, Form D, Level 3)

- Comprehensive Test of gasic Skills
(Cgmputation Subtest, Form S, Levels A,B,C,1,2,3)

- School and prOgram records,

- 42 -
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On pre/post standardized achievement tests, statistical and educational

significance are,reported.

Statistical significance was determined through the application of the

correlated t-test model. This statistical analysis demonstrates whether the

*difference between pre-test and post-test mean scores is larger than would

be expected by chance variation alone; i.e. is statistically significant.

This analysis does not represent.an estimate of how students would have per-
..

formed in the absence of the program. No such estimate could be made because
>

of the inafplicability of test norms for this population, and the unavailabil-

ity offan appropria comparison group.

Educational .0 nificance was determined for each grade level by. calculating

an "effect size" based on obseryed summary statisticscusing the procedure

recommended b5; COhenl. An effect size for the correlated t-test model is an

estimate in standard deviation units freed of the influence of sample size.

It became desirable to establish such an estimate because substantial differences

.that do exist frequently fail to reach statistical significance.if fhe numberi

of obserVations for each unit of statistictal analysis is small. Similarly,

. statistically significant differences often are not educationally,meaningful.

,Thus, statistical and educational significance permit a more meaningful /

appraisal of project outcomes. As a rule of thumb, the following effect size

indices are recommended by Cohen as guides to interpreting educational signi-

ficance (ES):

a difference of 1/5 = .20 = small ES

a difference of 1/2 = .50 = medium ES

a difference of 4/5 = .80 . large ES

1
Jacob Cohen. Statistical Power Analysis for the Behavioral Sciences

(Revised Edition). New York: Academic Press, 1977 Chapter 2.
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Information is also provided on the attendance rates of s;tudents by grade

level and also by school.

4
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TABLE 7

English Language Reading Performance

Significince of Mean Total Raw Score Differences
Between Initial and Fjnal Test Scores on the

Interamerican Series Oral Cooprehension Test (*OC), Form C,
Interamerican Series Reading Test (**R), Form C, and
Interamerican Series Test of Reading and Number (***RN), Form D,

By Level and Grade.
'*

Test i'Level Grade N
Pre-test
Mean SD

Post-test
Mean SD

Difference
tlf Means

Pre/Post
Correlation T-Test

Level of
Significances

Educational
Significance

OCI 1 301 24.2 7.1 30.2 4.4 6.0 .52 16.56 .001 0.95

-

** Rt 2 342 31.4 17.6 '56.2 18.7 24.7 '.59 27.67 .001
e

1.50

**
S.:1

R21L-\ 3 239 43.4 19.9 60.1 21.3 16.7
;

.76 17.89 .001 1.16

*** RN 4 203 23.6 11.4 33.7 9.9 10.1 .60 15.09 .001 1.116
...

** R3 37 28.9 16.7 35.8 15.4 6.9 .82 4.34 .001 n.71

** R3 ' 145 26.3 14.9 33.6 19.7 7.3 .47 , 4.82 .001 0.40

The following results ar for pupils who had four or fewer months of instruction in the program and were pre- and post-tested in the spring.

** R2 3 44.8 19.6 66.0 21.7 21.2 .76, 8.24 .001 1.46

*** RN3 4 33 31.6 11.1 32.4 9.7 0.8 .76 0.62 NS 0.11

* * R3 5 16 .5 18.7 24.8 10.4 4.3

,

) .23 0.89 NS ( 0.22 '

Students with a full year of in rUction demonstrated statistically significant growth in all grades.

Students in gra s one through ftm had average gains ranging from 6.0 to 24.7 points and of large

educational sfqnifcanc :

. Among students with less than half a year oi instruceion in the program, the third graders had statistically significant gains of large

educational siqnificançe, while fourth and fifth graders did not show statistically significant gains. In the case of the fourth grade,

ceiling effects due to high pre-test score partly explains the Smail gain.
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TABLE R -

Spanish Language Reading Performance
Significance of Mean Total Raw Score Differences Between Initial and Final Test Scores on the

Interamerican Series Prueba de Comprension Oral (*CO), Form C,

Interamerican Series liacieell-W-'-r7E7-1.N7ET7wa,corle C, and

Interamerican Series l'rueba,de Lecture y Numero (***LN), Form D
By Level and Grade.

/A Level , Grade N Mean sn' ' Mean SD Of Means Correlation T-Test Significance Significance
Pre-test Post-test Difference Pre/Post Level of Educational

Test
4/

p ,4 ,

A ktr -

i CO1 1

'I) .
k*kN LI *lvw 2

1 '1*

, **: L2 . 1,?.._ 3

1,
s

LN3

''''\

** 13 5

** 13 ' 6

301

342

238

2.03

37

ki.. '

11 45

;

27.8

40.3.

46.4

26.6

28.8

33.3

5.4

19.4

19.6

9.7

14.3

14.4

31.5

61.4

64.0

34.1

38.2

43.3

4.5

17.5

21.8

9.0

13.2

22.0

"

3.7

21.1

17.6

7.5

9.3

10.0

.24

.61

.79

.56

.80

.60

10.35

23.63

20.23

12.17

6.48

6.82

.001

.001,

\
.001

.001

. 01

.001

0

1.

10.38: \
.

\
1.07

\
0.57

The following results are for pupils who had four or fewer months of instruction in the program and were pre- and past- tested in the spring.'

**

***

**

12

03

13,

3

4
,

5

32

33

16

51.3

36.8

31.3-

20.3

7.8

134

67.2

29.7

37.8

21.7

10.4
.

15.5

15.8

-7.1

''' 6.5

.73

.53

.72

5.82

-4.50

2.38

.001

.001

.016

1.03

4. -0.78

0.60

4.7

Students with a full year of instruction demonstrated gains ranging from 3.7 to 21.1 points which were statistically significant.

7o Students in grades teo through five had average gains of large educational significance.

Students in grades one and six had average gains Of medium educational significance.

. Of students with less than half a year of instruction in the program, the third and fifth grades showed statistically signiic nt

gains of medium to large educational significance while the fourth graders showed a statist4cally significant loss of 7.1 pain s.

Note: Students with less than half a year of instruction in the program composed single classes in different schools. Gains and 1 sses

could be due to teacher effects and/or testing effects. In the case of the fourth graders, ceiling effects due to high pre- est

scores may partly explain the loss of points.
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TABLE 9

. .

. Mithematics Performance
Significance of Mean Total Raw Score Differences Between Initial and Finil Test Scores on the

. Comprehensive Test of Basic Skills, Compulation Subtest, Form S,,e
By Levet and Grade -

1

ib.
.4
t

.

Test A Level Grade
Pre-test

Me/a6 SD
Post-test
Mean SD

Difference* Pre/Post-,
Of Means Sorrelation T-Test

Level of
Significance

Educational
Significance

A

8

C

1

.2'

3

1

2

3

4

5

6

301

.

341

239

203

37

145

13.1

17.3

18.7

26.5

24,7

12.2

4.9"

8.1

7.2

12.1

9.04

5.1

20.3

25.9

24.0
_

37.8

30.7

20.2

1.7

6.9

4.9

9:7

8.9

7.3

I*

7.2

8:6

5.3

11.3,

6.0

8.0

.37-

)0
.50

.51

.53

.39

25.16

20.848-

13.05

14.67'

4.17

13.53

.001

.001
.

,001

.001

401

.001

1.45
--

1.13

0.84

1.03

n.69

1.12

.,......

.

The following results are for pupils_aho had four or fewer months of instruction in the program and were pre- and post- tested in the spring. ,

C 3
/

32 21.2 6.7 23.6 3.6 2.4

..-

.42 2.25 .016 0.40

1 4 33 39.8 8.4' 39.5 7.5 -0.3 .71 -0.31 NS -0.05
..

,
2 5 , 16 26.8 10.8 29.9 9.8 3.1 .51 1.23 NS

..

,.

Students with a full year of i struCtion demonstrated gains ranging from 5.3 to 11.3 points witich were statistically significant.

Students An grades one through four aiid six had average gains'of large educational P,significance. .

.

Of students with less t alf a year of instruction in the program, the third graders showed statistically significant gpins of small

to medium education* significance. The fourth and fifth graders did not demonstrate a statistically significant change.

2--- ., ,
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TABLE 10

Student Attendance Rates by Grade Level

Grade Number of Students Attendance Rate Standard Deviation

4

1 301 87 10.2

2 342 89 8.5

3 279 89 10.8

4 243 92 7.4

5 53 90 9.4

6 145 90 12.2

Attendance rates were essentially similar across all grade levels.

. The attendance rates were fairly high.
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TABLE 11

Student Attendance Rates by School

School No. of Students Attendance Rates . Standard Deviation
,

P.S. 28M 83 91 6.4

P.S. 72M 54 91 5.7

P.S. 98M 101 90 8.3
PS. 1121 54 90 . 8.3
P.S. 14511 35 92

,

5.8

P.S. 155M 40 88 11.1

P.S. 163M 76 91 12.6

P.S. 19214 107 , 93 94
P.S. 25X 37 90 , 9.7

P.S. 60X 88 87 v11.3
P.S. 65X 42 91 6.7

I.S. 74X 33 85 10.3

P.S. 77X 49 90 7.3

P.S. 79X 44 87 10.6

P.S. 90X 55 90 . 8.8\

P.S. 114X 78 86 10.9

P.S. 130X 39 88 10.7

P.S. 211X 55 82 16.0

P.S. 1K 59 89 9.7

P.S. 120K 37 86 11.2

P.S. 123K 19 94 -)6.6

P.S. 133K 52 89

P.S. 155K 76 89 10.2

P.S. 189K 53 92 6.0

Total -1,366 89 9.8

Attendance rates by school ranged from 82 percent to 94 percent.

. Although attendance rates by grade were essentially.,similar, ratesby
school varied somewhat.

. Due to uneven numbers of students, caution should be exercised when
comparing attendance rates of different schools.



VIII. CONCLUSIONS AND RECOMMENDATIONS

In the course of gatRering information for this report the evaluator spent

many hours interviewing various.members of the B.P.S. project -- its director,

assistant director, and parap-rofessionals -- and district personnel -- school

principals, teachers, and dirgctors, of district bilingual programs. In every

instance the evaluator found a sense mnong those interviewed that this project

has made a contribution in ttie instructional progNms Of the participating

schools and to the preparation and conversion cif paraprofessionals into teachers.

In a complex school system like New York City's it is extremely difficult

to sustain from year to year those elements of a centrally controlled project

which are intended to foster a change in individuals and in methodologjf: The

B.P.S. project had been able, to a large extent, to remain basically unchanged

in structure and purpose. The project operations reflect the maturity that

comes from functioning for a number of years. The project has been able to

continue its effectiveness through the talented staff that currently provided

leadershiP and direction to the project. There is mnple evidence of sound

management practice, careful supervision, thorough record keeping, well planned

training, and close cooperation and coordination.

In the opinion'of the evaluator, esseRtial to any centrally administered

project is the liaison arrangement that is established and maintained between

thecentral office and the participating schools. The M.S.'s have provided

this link for the B.P.S. project,and have established good rapport with many

parties within the project and with school personnel.

S.
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Since 1972, the B.P.S. project has consistently achieved its two major

goals -- increased.L.E.P. student achievement in reading and mathematics; and

preparation of paraprofes-sionals to function effectively as teachers of LEP

students. jn reviewing pupil performabce on standardized tests during the

past three.years, statistically.significant gains have consistently been

achieved by students receiving a full year of treatment at all grades in all

areas assessed. Post-test scores have often been outstanding; pre-test scores

have sometimes been high enough to create ceiling effects.

With regard to the latter goal, since 1972, 782 B.P.S. paraprofessionals

have earned their baccalaureate degrees and the majority have eNred the

teaching ptofession. In addition, paraprofessionals' responses to question-

naire items on various programmatic aspects indicate that they rated the B.P.S.

proj.ect as ranging between good and excellent in achieving its training ob-

jectives. Also a measure of the B.P.S. project's success is the consistency

with which evaluators have judged various programmatic activities as appro-

priate for achieving program objectives.

While numerous elements contribute to the suocess of the B.P.S. project

in achieving its goals, three factors appear to figure prominently: (1)

effeciive program management; (2) pedagogical staff competence; and (3) para-

professionals' receptivity to training and commitment to teaching L.E.P. stu-

dents.

The process of managing and-coordinating a program wiji4n twenty-four

schools dispersed throughout New York City is a formidable task. Clearly

delineated staff responsibilities regarding training and supervisiolf of para-

professionals, specific work/training requirements for paraprofessionals,

clearly stated program procedures, and well-articulated feedback and documen-
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tation system, contributed to the B.P.S. prdject's 'ability to accomplish its

goals and generated an exemplarly model of multiple site program Management.

Pedagogical staff competence was another salient feature of the'B.P.S.

project. The results of interviews with program staff, analysis of parapro-

fession questionnaire responses, and a review of curriculum materials

developed by project staff Provided ample evidence of a highly skilled staff

with expertise in diverse educational areas. The employment of a diversified,

highly qualified pedagogical staff represent's a major strength of the B.P.S.

project.

In addition', two vital factors 4 the success of the EU,S. program are

the paraprofessionals' commitment to teaching L.E.P. students and receptivity

. to training. These qualities were manifested in the paraprofessionals' care-

ful planning and presentation of lessons, development of supplementary teaching

materials incorporating students' interests, their involvement in special

class projects, and willingness to apply teaching suggestions offered by the

Fteld Instructional Specialists and the master teachers. Without doubt, the

paraprofessionals make a major contribution to the success of the instructional

component of the B.P.S. projedt.



RECOMMENDATIONS'

1. It is recommended that the training of paraprofessionals include

greater emphasis, on teaching strategies 6imed at developing higher level *

thinking skills in students. In this connection, Bloom's taxonomy of

cognitive skills may be used as a reference in training paraprofessior.lals

to develop comprehension,questions which require progressively more complex

cognitive functions.

2. Although all paraprofessionals gave high ratings to the programotraining

activities, the more experienced paraprofessionals -- those who were about to

complete the train prograM -- tended to be more critical. The program staff

should consider the specific raining needs of this more sophisticated group

ctand determine how their train ng program should be m ified.

3. It is recommended that the program make every effort to limit the
/

number of students that a paraprofessionaris assigned to teach at any one

time to eight. Such a step would help in providing LEP students greater

individpal attention.

4. Improved coordination between the B.,P.S. program and the colleges

attended by paraprofessionals may help to meet participants' existing

educational needs. A staff member should lie assigned to serve as liaison -

between the B.P.S. project and'the collesjes.

5. Given the success of. the B.P.S. program model, it i5 recomMended

that the project director seek to extend project services to LEP students'

in other language groups, e.g. Chinese,'F'rench/Creole, Korean, Greek, etc.

* Bloom, B.S., et al. Taxonomy of educational objectives, handbook
Cognitive domain. NeW.York: McKay, 1956.
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bilingual Pupil services

131 Livingston Street, 5th Floor .

Brooklyn, New York 11201 APPENDIX A

,

. ,

FORMAL LESSON EVALUATION FORM

. .
.

,
*

Name .
School/Grade .

Subject/Language Date

I. - LESSON ASPECTS COMMENTS /

i/ /
-

. A. Objective: well stated.
appropriate
realized

.

.
.

B. Motivation: . i

. creative
,

...--

effective .

.

interesting
.

. related to pupilts.
experiences .

. ,

,

.

C. Lesson Development: .

..

' -.. sequential
well developed .

..-

. final summary .
.

.

.

.
.

D. Questioning:
well worAed . *

. sequential . w-
.

. .

medial summary .

.
,

. pivoial.
.

challenging 1. ,

E. ri :
.

.

.
suitable
creative .

teacher-made
,

4 multi-purposed ,

.

F. Follow-up and Evaluation:
,

appropriate
related

.

effective,

.

. interesting
-55-
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Irmo.

G. Techniques:

.
student-dominated

lesson.
teacher-dominated
'lesson

control f group
use of jhme
i___"dherØ to plan

adap s to needs

\o

The fo a cying sca wi34/be used to rate areas II and III.
41/

47good 3-average 2-needs improvement l-unsatisfactOry
,2

S-outstan

II.. / OVERALL ASPECTS COMMENTS

organized

sensitive to.needs

rapport

motivates effedtively

code-switching

proper use of language

resourcefulness

voice, speech, diction

poise

personal appearance

-

://. Lesson Rating:

Field Instimctional Specialist

: have read and received a copy of this evaluation.

;pproved:
Project Director

S-7-80

Educational Asst./Assoc..



THE CITY SCHOOL DISTRICT OF NEW YORK i

131 LIVINGSTON STREET, 5TH FLOOR
BROOKLYN, NEW YORK 11201

OFFICE OF BILINGUAL EDUCATION
BILINGUAL PUPM SERVICES

PARAPROFESSIONAL EVALUATION FORM FPR PERIOD COVERING'

Name of Paraprpfessional
LAST FIRST

Position Held: Educational Assistant Educational-Associate
School District Grade

Cooperating Teacher

Pleaseirate the paraprofessional using the following scale:

1-needs improvement 2-has shown improvement 3-fair
\

4-good 5-excelleri

A,. terpersonal Relations. Rating . Comments

1. P essionalls rapport with:

4

- a. pupils

I). cooperating teacher .

c. school staff

,

.

.

2. Plans and prepares work with
cooperatihg teacher:

\

.

\
\

\ \

,
,

3. Understands role of teacheripara-
pavfessional'in the classroom:

.

\\

/ .
....---

4. Facilitates positiye group
interaction: .

. .

\

.

B. Evidence of Commitment Rating

1. Adapts instruction to the individual
needs and capacities.of pupils:

2. Makes class instructional progeam
interesting to pupils: .

i

,

N -

\
3. Enriches and supplements the physical

environment of class: .

/

,



4. Shows initiative in obtaining or
making inaterials, and doing re-
search for the effective teach-
ing of his/her lessons:

.

--

,

S. Demonstrates ability to Plan and
organize learning situations:

-

C. Pr4essibnal Potential '' Rating Comments
.

L.,

I. Demonstrates ability to assume
responsibility:

2. Shows initiative and resourcefuln ss
in developing his/her own teach
ing style:

.

,

3. Is able to accept constructive
critidiss:

* ...

, .

--

-

4. Attendance
.

.

,

S. Punctuality
\ ..

6. Oral language proficiency:

English .

Spolish

.

.

,

..

,

,

.

. \

7. Written language proficiency: \

English ''

,

Spanish

8. Growth in teaehing abilities:
1



Please provide additional comments on the paraprofessional's overall

performance and potential for teaching.

\.

*Revised May 19, 1980

IMP

Cooperati,g'Teacher's Signature

Bilingual Coordinator and/or Principal's

-59-
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THE erry SCHOOL DISTRICT OF NEW YORK

131 LIVINGSTON SREET. IIROOKLYN. NEW YORK 11201

OFFICE OF SILINGUAL EDUCAtIOM

BILINGUAL PUPIL SERVICES
ROOM 112

isas.s141
^WILDA ORTA

offiscrom

Dear

APPENDix B

CELIA M. DELGADO
plume= DIIMILCTOR

Your appointment with the screening panel of tile program, Bilingual

Pupil Services, has been scbedaled for

You will be required to do the-following:

1. Take a written short answer test in English.

2. Write a composition in English.
Write a composition in Spanish.

4. Take an oral interview in both Spanish and English.

15. BRING A COPY Or YOUR COLLEGE TRANSCRIPT. Without it

the screening and interview cannot be done. Verifi-

cation of your college credentials is necessary.

6. Change to Evening Session College since the position

with our program is'from 6:45 a.m. te3:00 p.m.
4

It is important that the screening date be kept. Our waiting

lists are vary long. If you cannot come for the scheduled screening date,

you name will be-placed at the end of the roster. The entire screening

procedure may take up to six (6) hours. "lease make arrangements to re-

main the whole day.

Thank you for your interest in our program.

Sincerely,*

Geaat:Ad7)1,
Celia M. Delgado
Project Director

CMD:ms



WILDA ORTA
.cosactorem

THE crrr =moot. oirrrucr or ntrw YORK
131 LIVING.TrON WrREET. BROOKLYN. NEW YORK 11201

oriel= OF BILINGUAL EDUCATION

BILINGUAL PUPIL SERVICES
ROOM 512

521111/141

Dear

=JAM. DELGADO
Men= DIRECTO*

We have evaluated your screening a:moil/nation and find,thatyou
must improve in the areas_listed below before you can be accepted

idto the program:

Michigan Test of Eng.
v

Languagi Proficiency
Written English
Oral English
Written Spanith
Oral,Spanish
College Performance

Zodu may request to be rescreened one year from the date you

appli' .

Should you have any questions, please dc-J not'hesitate to call

our office.

Sincerely,

L6;g,ezet,77e
Celia M. Delgado
Project Director

-61-
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AMU:A ORTA
Immwmat

Date

Dear

ThC crrY SCHOOL. OIST1,0C1 OF, NEW YOPIN

131 LIVIIIGSTON STRUT; IROOKLYN. NEW YORK 11201
-

OFFICZ OF INUNGUAL. azuewnom

8/LINGUAL .PUPIL SERVICES
Room opt*

3224244

Or.

The Bilingual Pupil Services Program is pleased to inz.
form you tivit you have been accepted for the position
of

We look forward to your participation'in our program
and hope it will be a rewardin experience for you and
the children:

Would you'lease ccime to Our
officelms4soon as ixfsible
to .complete payroll forms.

Woula you please,call our
offgEe to make an appointment
to come and meet with your
Field Instructionkl Specialist.

. Your name has been put on our

. matting list. You will be
notified to fill the next .
Available position.

If you have any questions, plek$e do mot hesitate to
xontact me at the aboie telephone number.

'Sincerely,

CND :ms

p.

62"

Celia M. Delgado.
Project Director

AT!:

,

=IA N. 021.0A00
uter imestcroi



.131 LIVINGSTON STREET, BROOKLYN, NEW YORK 11291
_OFFICE OF BILINGUAD EDUCATION

BILINGUAL *PUPIL SERVICES

-

COMMITMENT FORM FOR ADMISSION
.

TO BILINGUAL PUPIL SERVICES
SERVING ELIGIBLE CHILDREN IN TITLE I PROGRAMS

NOTE:

Ow

he following commitment is requested by the State Education
Department and the Boaid of.Education as a requirement for taking
part in -die training program component of the project cited above.
Applicants are asked not.to.sign the form unlesi they-definitely .....

yam to adhere to the commitment as stated below. Approval of the
proposal by the Siete Education Department, Title I Office, is
based on adherence by applicants to this commitment. Nonadherence .

to the commitment places future funding of the proRosal in jeopardy.

training from this project,
serve in a Title I E.S.E.A.
of non -English -speaking chil

Signed AaZir...711.

Celia M. Delgad
Project Director

herehy *agree that after recelling
I will undertake to teach or otherwise
program to meet the eitiona1 needs
dren. .

ya.

MS

173Y

.-63-

(Signature)

:



-ALEO w

September

KIR YORK CITY PUBLIC SCHOOLS

OFFICE OF BiLINGUAL EDUCATION
AWILDA ORTA

DIRIXTOR

CENTER FOR STAFF DEVI:LAMENT
SUPPORTIVE AND INSITRTICTIONAL SERVICES

BILINGUAL PUPIL SERVICES
CELIA-M. DELGADO

PROMIXT DIRECTOR

PEDAGOGICAL dTAFF DEVELOPMENTWORKSHOPS

Calendar

17 Goals and Cbjectives fOr FY 1981-1982
18 Promotional Gates Information

October

30 ESL and Language Learning Through The Arts

Noverrber

5 Eá1ution and'Testing
20,24 Managerial Training Workshop - IAvel I

25 Managerial Training-Workshop - Level fI

_December

16 Managerial Training Workshop - L46.1 III ,,.

10 Open Court: Real Math Workshop I

januarY

6 . Educatimial Law'
14,15,29 Innovative Trends in Evaluation: 'Computer Technology

, APPENDIX C

1



-February A
ts

17 1D.B.E. Conference: Concerns in Bilingual Education

19 Open Court: Real Math VOCrkshop II

March

19,10 C.C.N.Y. Conference-Building on the Strengths of
. children: Culture and Ccumunication

19

. Aoril

None Held

E.S.L. Workshop: British Macmillan4Co.

A

7 Racial and Sex Stereo-Typing in Textbooks

14 O.B.E. Conference



C E
o

%El ynips (ITV P1:111.11: SCHOOLS

OFFICE OF' BILINGUAL Ent:CATION
AWILDA ORTA

oixr.c-roit

g D. ED CENTER FOR STAFF DEVELOPMENT11111

SUPPORTIVE AND INS4TRUCTIO4AL,SF.RVICESS'e, :0
4, BILINGUAL PUPIL SERVICES

ch .'- A L ED-'-.0 CELIA II, DELGADO -1
- o pguJECT tAXECTOX

IN-SERVICE COURSE' SYLLABUS

Spring 1982 Semester

Graduating B.P.S, Paraprofessionals:
Meeting the Special Needs of L.E.P. Children

General Objectives:

- To help participants develop basic elements for composition wri

(Spanish/English) in their students.

- To underline the continuous-use of English/Spanish grammar and its

integratiOn _into other.areas of the curriculum.

- To familiarize participants with cllanges in 1) ASPIRA Consent Decree;

2) mainstreaming of L.E.P.,exceptional child; 3) Bilingual Education

laws; 4). Promotional .Gates; 5) Motivation in a lesson.

- To provide participants with creative ideas and materials' for the

development of bilingual instructional materials in bilingual read-

ing/mathematics and E.S.L.

suggest ways of integrating midi-into other areas of the curricu-

lum.

- To ekpose participants to the basic considerations for developing a

diagnostic andprescripthie approach to reading.

- To pirovilde participants with necessary information for the structure

and impl9mentation of learning centers.

'- To expose participants to the use of media in the classroom alut.

learning instrument.

- To provide participants with classroom management techniques and

recordkeeping information.

- Tdyrovide participants with different methods of teaching E.S.L.

and of its integration intO other curriculum areas.

131 'LIVINGSTON STREET ""- ROOM 512

-66-

BROOKLYN. NEW YORK 11201 522-6941



2

Session #1 - February 8, 1982
i

Topic: Imp-roving Writing Skills in Instructors: Lisandro Garcia-Marchi

, English/Spanish Oahlma LlanOs

Time: 9:00-12:00

Topic: Composition-Content and
Timing

Time: 1:00-3:00

ssion #2 - February 22, 1982

. Instructor: Julio Pedraja

opic: Key Grammatical Considerations Instructor: Yvette Hordof

e
/

in Englith/Spanish

Time: 9:00-12:00

Topic: Integrating Writing (English/ Instructor: Fernando Crespo

Spa'Kish) into other Areas of

- the Curriculum

Time: 1:00-3:00

Session #3 - March 1, 1982

Topic: Culture as Part of the E.S.L. Instructor: Eugenia L. Montal.vo

Curridulum

Time: , 5:00-12:00

Topic: Sample Topics for Creative
Writing Activities ,

Time: 1:00-3:00

Session #4 - March 8, 1982

Topic: The Use of Role-playing and

Puppetry in E.S.L. Instruc-

tion

Time: 9:00-3:00

Instracton: Miriam Moreno

Instructor: Yvette Hordof

teN,



3

Session #5 - March 15, 1982

Topic: St ucture and Implementation )nstructors: Julio Pedraja
of Learning Centers: Develop- Silvi,a Buzzonetti

ment of Bilingual Reading/ d
.

Mathematics Material

Time: 9)00-3:00 .

Session #6 - March 22, 1982

Topic: Informal Testing-Math and
Math Grouping, Classroom
Management

Time: 9:00-3:00 ,

Session #7 - March 29, 1982

Topic: Basfc.Considerations for
Developing a Diagnostic
and Prescriptive Approach
to Readjng ,

Time: 9:00-12:00

Topic: Word Recognition and Com-
prehension Skills;Develop-
ing/Administering an informal

; reading inventory

Time: 1:00-3:00

Session #8 - April 5, 1982

Topic: The use of media in the

..

classroom:

Experience

Time: 9:00-3:00

A media

Instructor: Isabel Rios

Instructor:, Luisa P. Fuentes

-
Instructor: Luisa P. Fuentes

Instructors: Celia M. .Delgado

i
Julio Pedraja



- 4 -

Session .49 - May 3,.1932

Topic: Classroom Management and
Recordkeeping

Time: 9:00-12:00

Topic: Important Information on:
1) ASPIRA Consent Decree:
2) Mainstreaming of the

L.E.P. exceptional child;
3) Bilingual Education laws;
4) Promotional Gates;
5) Motivation in a lesson

Time: 1:00-3:00

Ssion #10 - May 17, 1982

Topic: Development of Survival-Kits
for teaching Reading/Math/
ESL/Bilingual writing

Time: 9:00-3:00 /

se

Allik

Instructor: Fernando Crespo

Instructor: Eugenia L. Montalvo

Instructors: Celia M. Delgado
Julio Pedraja
Silvia Buzzonetti
Fernando Crespo
Eugenia L. Montalvo
Miriam Moreno



BILINGUAL 11UPIL SERVICES

DISTRICT WORKSHOP Pl.

1

Field Instructional Specialist: Silvia Buzzonetti

Date: October 2, 1981

4
DISTRICT SCHOOL ROOK , TIME

23 P.S. 155 Library Room 8:50-3:00

AGENDA

I. Group bynamics. Activity

II. Programatic Matters

A. Pre-test information

1. test packets pick-up date October 9, 1981
check pickets in office

2. -pre-test dates Odtober 14, 15, 16 ,

3. test'packets due back at headquarters by
October 23, 1981

B. Forms to be filled out

1. schedule fqrm
2. college data sheet

4
3. target populatibn sheet

C. Daily Lesson Plans forms

D. Programatic Protocol

LUNCH

III. B.P.S. Manual Quiz

IV. Distribution of Handouts

V. November-Workshop

VI. Workshop Elialuation

-70-



BILINGUAL PUPIL SERVICES

DISTRICT WORKSHOP #1

Field Instructional Specialist: Fernando Crespo

Date: October 2, 1981

(/

DISTRICT

3

SCHOOL ROOM TIME

P.S. 163 220 8:50-3:00

AGENDA

I. GrOup Dynamics Activity

II. Programatic.Matters

A. Tre-test informa ion

1. test packets ick-up date October 9, 1981
check packets-in office

2. pre-test dates October 14, 15, 16
3. test packets due back at headquarters by

October 23, 1981

s'713. Forms to be filled out

1. schedule form .

2. college data sheet.
3. target population sheet

C. Daily Lesson Plans forms

D. Programatic Protocol

LUNCH

B.P.S. Manual Quiz

.IV. Distribution of Handouts

V. November Workshop

VI. Workshop Evaluation

-71-



BILINGUAL PUPIL SERVICES

DISTRICT WORKSHOP #1

Field Instructional Specialist: Eugenia L. Montalvo

Date: October 2, 1981

DISTRICT

10

SCHOOL

P.S. 79

AGENDA

ROOM

Library Room
,

I. Group Dynamics Activity.

II. Programatic Matters

A. Pre-test information

1. test packet's pick-up date Octoberill! 1981

check packets in office
2. pre-test dates October 14,.15, 16 .

3. test packets due back at headquarters by
October 23, 1981

_-

B. Porms to be filled out

4

1. schedule form
2. college data sheet
3. target population sheet

C. Daily Lesson Plans forms

D. Programatic Protocol

LUNCH

III. B.P0.S..Manua1 Quiz

IV. Distribution of Handouts

V. November Workshop

VI. Workshop Evaluation

-72-
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8:50-3:00
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BILINGUAL PUPIL SERVICES

DISTRIrT WORKSHOP 1/1

Field Instructional Specialist: Miriam Moreno

Date: October 2, 1981

SCHOOL

P.S. 65

AGENDA
.10

Bv Group Dynamics Activity

II. Programatic Matters

A. Pre-test information

ROOM TIME

508 8:50-3:

1. test packets pick-up date October 9, 1981
check packets in office

2. -pre-test dates Odtober 14, 15, 16
3. test packets due back at headquarters by

October 23, 1981

D. Forms to-be filled out_

1. schedule form
2. college data sheet
3: target population sheet

C. Daily Lesson Plans'forms

D. Programatic Proto6o1

LUNC

III. B.P.S. Manual Quiz

IV. Distribution af Handotts

V. November Workshop

VI. Workshop Evaluation

-73,-
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BILINGUAL PUFIL SERVICES

DISTRICT 1:10FX.SilaP'#2

4

Field Instrucpilonal Specialist: Fernande Crespo

Date; November 6, 1961

DISTRICT

.r.

3

SCHOOL ROOM 'TIME

P.S. 163 220 8:40 -3:00

AGEN D A

'Group Dynamics-Activity (9:00 10:00)

Proramatic Matters

A. Title I Monitoring Visits -.Ms. Gall Wainrtight-Niang
en November 23, 24, and 25, 1981

B. Informal Obsemations - Week of November 9,, and 16, 1981

C. F'orrnal Observations - Week of November '30, 1281

D. Title - Notebook

E. azreer Training Forms - Deadline Date: 'November 25, 1981

F. December Workshops

G. Parents Conference - Saturday, November 21, 1981

Guest Speaker: PNIfessor Gereildorres of C.C.N.Y. (10:00 - 11:00)

Topic: Integrating Culture in/the Various Curriculum Areas

IV. Presentation by Paraproftssionals of P.S. 98, DistI!..(11:00 - 12:30)

Theme: .PuerteRican Heritage Activities:

Thelma Guerra (11:00-- 11:20) Ramona Garcia (11:40 - 12:00)
'Lillian Acevedo (11:20 4 11:40) Rosa Garcia (12:00 - 12:20)

V. LUNCH

.0)

.

Materials Development (1:30 - 2:30)

V. Wor'kshop Evaluation/Clean-1,p (i30 - 3:00)

-74 -
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BILINGUAL PUPIL SERVICES
4

DISTRICT WORKSHOP #2

4
Field Instructional Specialist: Silvia Buzionetti

Date: November 6, 1981

DISTRICT

4

SCHOOL

P.S. 72

AGENDA

TIME

8:50'- 3:00

I. Group amics Activity -.9:00-9:30

II. Progr tic Matters -'9:30-10:09ai

a) Ti
A*

tile I Monitoring Visits - Ms. Gay Wainright-Niang
on November 23, 24 and 25, 1981

b) Informal observations -Week of November 9 and 16, 1981',

c) Formal observatiOns-- Week ofieNovember 30, 1981
A

Title I Notebook

e) Cateer Training Forms - Deadline date - November 30, 1981

. -

f) Detember Workshops

g) Parents conference - Saturday., November 21, 1981

III, Presentation by Paraprofessionals:
.4

P.S. 112 - Puerto Rico - Yestevlay and'Ioday (10:.00-10:20)

P.S: 155 - D4 - Ethnic Foods in* the Curriculum.(10:20-10:40)

, P.S. 189 - D17, - Dramatizing folktales (10:40.-11:00)
P.S. 72 -1)4 - Taino.Indians (11:00-11:20)
P.S. 155 -1)23 - Integration df Culture into the

Curriculum (11:20-11:40)
P.S. 133 - D13 --Music and the Curriculum, (11:40-12:00)

IV. LUN (12:00-1:00)'

V. Matetials development (1:00-2:30)

VI. Distribution of handouts> workshop evaluation,

cleaning'up (2:30-3:00),

46.

4

8 f
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BILINGUAL PUPIL SERVICES

DISTRICT WORKSHOP 0 2

Field Instructional Specialist: Eugenia L. Montalvo

Date: November't, 1981

DISTRICT

.A1

SCHOOL ROOM 4 TIME

12 C.S. 77 307 8:40 - 3:00

AGEND'A

f I. Group Dynamic Activity -

II. )Programatic Mitters

A. Title I Mpnitoring Visl!ts,,, Ms. Gay Wainwright-Niang,
on NoveMber 23, 24, and 25; 1981".

B. Formal Observations -.Week of November 30.

a., Titl ± - Notebook 41

D. Career-Training Forms - Deadline Date November 25

III. Paraprofessionals Presenting by Schools:

Theme: Puerto Rican Heritage Activities, (Demonstration Lessons)

U N C
.ar

IV. Puerto Rican Heritage -.Materials Dev/ elopment,

V. Distribution of Handouts

VI. December Workshop

VII. Wcirkthop Evaluation

to.t

-76-



H / BILINGUAL SERVICES

'DISTRICT WORZSHOP #2

:nszruczional SpeciaZist: Miriar MOreno

Date: November 6, 1981

DISTRICT SCHOOL

8 P.S. 640

AGEND

ROOM

262

7 Group Dynamics ,(9:00-9:30) *(See attched sheet)

rr. Puerto Rican Herit'age Week Presentations:

A. Poetry lesson

B. Geography Zesson

Science, lesson

D. Mathematics lesson*

E. ut2iiOn Zesson

LUNCH (12:00 - 1:00)

F. 442t and Music Zesson

\

G. Materials Development:

Mathematics and Music
lesson

TIM7

8:50 - 3:00

Onelia CoZon 9:30 - 10:00
Sonia AZicea

Edgardo Figueroa 10:00 - 10:30
'- Sara Gomez

'-

Margalita OZivo
/..'ilte1 A. Colon 10:30 - 11:0

Jr

,Marta Lopez "4 11:00,:- 11

Marina Cruz f'

In4z Fuentes ' il,:30'- 1:60"'
Leonor Gallc;.*.zy

Digno Vega ,1:00 - 2:00
Juanita-Torres
Rosa Reyes
Migdalia Pamos

Maria Negron 2:00,- '3:00

4



Ppc,.,..-..-andzic Matters,

Title I MonitorizIg Visits - Gay Wainright-Niano
-

on November 23, 24, and 25, 1981

3. Informal Observati'ons - Peek of November 9, and 16, 1981

C. /formal Observations - Week of November 50, 1981

Title I - Notebook

Career Training Forms:- Deadline Date: .7ovember 25,.1981'

F. December Workshops

G. Parents Conference - Saturday, November 21, 1981

mg,

I ,

,

S.

0



BILINGUAL PUPIL SERVICES

AISTRICT WORKSHOP #3

* Field Instructional Specialist: Miriam Moreno

,
I .4

Date: December 11, 1981

IASTRICT SCHOOL

8

ROOM TIME

P.S. 60 .23 8:50 - 3:00

AGENDAi

1. Group Dynamics Act:vity

11. Prbgramatic Matters

A. Formal Observations
A

- B. Assignmerqs for future workshop

III. Christmas Learning Centers

IV. Oaterials Development Presentation

X: Marta Lopez
B. Rosa Reyes

V. Christmas luncheon

VI. Workshop evaluation

.-79-
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'BILINGUAL PUPIL SERVICES
0

DISTRICT WORKSHOP #3

Field Instructional Specialist: Eugenia,L. Montalvo

,Date: Deceiber 11, 1981

DISTRICT

12

SCHOOL ROOM IME

C.E.S. 211 Science Room 850 - 3:00

ND.

A G E N-D A

.4

L. -Group pya#mics.Actiyity
"

II. Prograthatic Matters

A. Formal Observations

B. Teacher EValuation

C. Attendance

D. January Workshopl
E. Future Workshops

III. Presentation: Integrating the Holiday Season in the
Curriculum Areas:

A. InirocXction - Eugenia L. Montalvo

B. Presefitation -.Carmen De Lorenzo

. IV. L U N'C H

V.' Materials DeVelopment

VI. Workshop Evaluation/Clean-Up'

-80-



raBILINGUAL PUPIL SERVICES

DISTRICT WORKSHOP 1/3

Field Instructional Specialist: Silvia Buzzonetti

-Date: December 11, 1981

DISTRICT

42

ADDRESS

131 Livingston St.

ROOM TIME

5th flocir

Conference Area

A GENDA

9:00 - 3:00

I. Group Dynamics Activity (9:00 - 9:15) 0
-

I. Programatic Matters (9:15 - 10:00)-

1. Formal Observatibns
Ak

2. Attendance

3. January Workshop

III. Presentation - Integrating the theme of'&1ristmas'
into the Curriculum (10:00 - 12:00)

1. Reading 5. Music

2. ',Math

3. Social Studies

6. Creative Writing

47 Art..

4. E.S.L.

* IV. L'U N C It (12:00 - 1:00)

V. Matdrials Development (1:00 - 2:2)

VI. Workshop Evaluation/Clean-Up (2:,45 - 3:00)

-81-1
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BILINGUAL PUPIL SERVICES

DISTRICT WORKSOP #3 .

r

Field Instructional Specialist: Fernando Crespo

Date: December11, 1981

DISTRI/CT.

3

SCHOOL

P.S. 163

AGENDA

ROOM

220

roup D nalliics Activity (900 -'9:15)

-

It. Progra atit Matters -19:15 -'10:00)

A. Formal Observations
B. Attendance
C.' January Workshop

III. Presentation: Integrating the Hotiday Season in
the Ctirriculum Areas (1000 - 12:00)

'TIME

:50 - 3:00

A. Introduction:

1. Fernando Crespo - Field Instructional Specialist

B. Presentations:.

1. Lorenzo Garcia - Educatidnal Asststant
2. Dolry.Garcia - Educational Assistant

.1. .Angel Seise - Educational Aisistint

IV. LUNCH (12:00 - 1:00)

V. Materials Development - (1:00 - 2:30)

VI. Workshop evaluations/Cleanup (2:30 7 3:00)

-82-



BILINGUAL PUPIL SERVICES

DISTRICT WORKSHOP #'4

Field Instructional Specialist:

Date: January 8, 1982

DISTRICT SCHOOL

8 P.S. 130

Miriam Moreno

AGENDA

Gronp,Dynamic (9:00 7. 9:30)"
t.

Operatifis YotiVtamera (9:30' 10i00)

a. holding your nimera properly
b. film speed
c. sliutter speed

d. lens opening
e. focus%

f. F- stop
g. 'loading the camera

III. Using the Caffiara (10 - 10:30) ,

TIME

32 8:50 - 3:00

It. Developing,the Negatives (10:30 11:30)

a. materials needed !
chanOng bag, developing tank, can-Oener,
D-76 developer.(HC 110), stop bath, fixer,
sciss6rs, funnels, graduates, thermometer

f- 1.

.b. mixing the chemicals - temperaturacior
c. loading the negatives

developing negatives - time factor

-83-
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V. Printing Black and White

a. tixing chemicals
b. contact sheet
c. test strip
d. timing

VI. LUNCH (12:00 - 1:00)

9

A/VII. Developing Prints and Question and Answer Period (1:00 - 2:45)

VIII. Workshop Evaluation (2:45 - -3:00)

At'

:-t



BILINGUAL PUPLL SERVICES

DI CT WORRSHOP #4

Field Instructional Speci st: Eugenia L. Montalvo Ot;
Date: January 22, 1982

DIsTRthr Sanaa RXM TIME

12 C.E.S; 211 Teachers Room 8:40 - 3;00

AGENDA

I. Group' Dynamics (9:00 - 9:30)

. II. Operating-Your Carre_ra (9:30 - 10:00)

rsr"

ao 16laing ycit.t-Cariera*Tropeiiy

ID. film,speed
c. .shutter speed
d. lens opening
e. Bacus
f. F- stop
g. loading the camera

III. Using the Camera (10:00 - 10:30)

IV. r'eveti-ePDIg the Negatives .(10:30 - 11:30)'

a. materials needed:
changing bag, developing tank, can-opener,
D-76 develcper (HC 110), stop bath, fixer,
scissors, -funnels, graduates, thermometer

b. mixing the chemicals - temperature factor
c. loading the negatives
d. developing negatives - time factor

V.

s'

I "IP



V.

VI

How to Print Black and White

a.

b.

C.

d.

ng'Li&$s
contact sheet
test strip

LUNCH (12:00 - 1:00)

VII. Developing Prints and Question and Answer Period

Bibliography

The Basic Bcok of P Loylaphy
1 By Tan Grimm
New American Libr

Julio

Aida Resto
Margarita Perez
Angelo Monserrate
Edna Mantafiez

0

Group

SilVia

Awildä Andino
Carmen Castro
.Benecia Gonzalez
CarMen DeLorenzo
Maria Serrano'

4-867 -

Miriam Santiago
-Loyda Rodriguez
Carmen Cardona
Angela Cin a



BILINGUAL PUPIL SERVICES

:

,,D/STRICT WORKSHOP #4

?

'Field Instructional Specialist: Yernando Cres66---

Date :.- January 8., 1982

DISTRICT, SCHOOL RObM TIME

3 P.S. 163

A G E NJD A

220.

I. Groups Dynainics Activity (9:00-9:30)

II. Programatic Matters "(9:30'-10:00)

A. kiela Visits
B. Formal Observations
C. Ttture WoritOpPP

1Payroll

1- Due Jan. 12,-A1982

E. Checks'

1- January 14, 1982

F.' Time Cards

, fr

8:50-3:00

1- Will not be paid if time is not entered

G. Teacher Evaluations

Presentation of materials developed by parkprotessionals

(10:00-11:30)

IV. Distribution of Handouts (11:30-12:00)

V. Clean up/Set up for Lunch (12:00-12:30)

VI. NEW YEAltS LUNCHEON (1-2,30-2:0o)

*VII. Clean' up (2':00-2:30),

VIII. Workshop Evaluation (2:30-3:00)

-87-
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8ILINdUAL PUPIL SERVICtS

DISTRICT WORKSHOP #4

Field Instructionaf Specialist: Silvia'Buzzonetti

D'ate,: January 29,-1982:

SCHOOL ROOM

12 C.E.S. 211 Teacher's Room

AGE'NDA

I. Group Dynamics (8:40 9:15)

II.' Operating Your camera (915 - 10:00)

a. holding your camera properly
li. film speed
c, lensdopening
d; focus
e. F- stop
f.- shuttei- speed
g. ,loading ehe camera

III. Usig the,Camera (10:00 10%30)

IV. Developing the Negatives .(16:30 - 12:00)

a. materials needed: -
,changingbag, developthg tank, can-opener,
D-76 developer (Hc 110), stop.bath, fixer,

4scissors, funnels, graduates. thermometer

b.. mixing the chemicals - temperature factsx
c. loading'the negatives
d. developing negatives - time factor

-88.7

I

TIME

8:40 - 3:00 .



BILINGUAL PUPIL SERVICES

DISTRICT WORKSHOP #5

Field Instructional Specialist: Pernando Crespo

Date: Feb.ruary 19, 1982

DISTRICT

42

I. Group Dynamics

-64

ROOM TIME

4

5th Floor - 3:00
Conference Room

AGENDA

II. .Presentation on E.S.L. materials

A. Mr. David Van Dillan and Ms.'Sandra Ferguson
Scotts Foresman,

III. LUNCH (12:00 7 1:00)

IV. Programatic Matters

A. Update Schedufes

B. Update College Data Sheet

C. Para Notebooks up-to-dat

D. Teacher Para Evaluations

t")

E. Formal Lesson Evaluations

F. Field Instructional Specialist/Para*Evaluation

G. Lateness

H. End pf Year Activity
,

V. Demonstration Lesson E.S.L.

VI. Materials Development

-89-
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How to Print Black-and White

a. mixing chemiCaLs
b. contact sheet
C. test sttip

d. timing *

VI. LUNCH (12:00 1:00)

4%.o
VII.'

t

Developing,Prints and QUestion and Answer Period

Bibliograpfiy

The Basic Book of Photoraphy
By Tom Grimm
New American Libra

Julio

Mârtd Lopez
Inez Fuentes
Rosa Reyes
Juanita Torres .

Leon* =llotjay

qnelia sldn

Migdali Ramos

Miguel lOn

Sara Go z

4

'Edgardo

Arlemio Quiiiones
'Sonii Alicea
Digno Vega
Margarita Olivo

4
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DliTRICT

/.42'

y0

BILINGUAL PUpIL SERVICES

Nig

DISTRICT WORKiHOP W5

SCHOOL ROOM TIME.

5th Floor
.Con.f. Room

1.

AGENDA

I. troup Dynamics

II. Presentation on E.S.L. materials:

8:50=4:00.

Mr..David Van Dillan and Ms. Sandra.Ferguson

Scotts Foresman

III. Lunch: 12:00 - 1:00

IV. 'Programatic Matter.s

V. Demonstration Lessons

a) E.S.L. - Miriam Moreno
b) Spanish Reading - Marta Lopez



N. BILINGUAL PUPIL SERVICES°

DISTRICT WORKS#5

Fi4d Instructional Specialist: Eugenia L. Montalvo

Date: FebrUary 19, 1982

DISTRICT,

42

ROOM TIME

2nd loor
Confere ce Area

'AGENDA

;
'9:00 - 3:00

I. Group Dynamic (9:00 - 10:00)

Proeathatic Matteis

A. 'Field Instructional Specialist Para Evaluation

B. Teacher - Para Evaluation

C. Para Notebook Up-to date

D. Update,- SChedule.and.Release Time Form (A.S.A.P.)

E. Formal Lesson, Teacher - Para and Field Instructional
Specialist - Para Evaluations

F. Lateness

G. State apartment of Education - M's. Gay Wainwtight-Niang

Ti I Monitoring Vd.sits

End of the Year Activity - Luncheon

III. Dr. Joseph H. Rubinstein and Ms. Isabel Charres
-Open Court PubliShing Company

Topic: Real Math (10:00 - 1200)

LUNCH (12:00.-.1:00)



IV. Materials Development (1:00 - 2:30)-

V. Workshop Evaluation (2:30 ;2740)

VI. Distribution of Handouts (2:40:.-'2:50)

VII. March Workshop . (2:50 - 3:00) .



BILINGUAL, PUPTL SEP7ItES

me,

DISTRICT WCRKSHO.P =6

Field Instructional Specialist: /:iriam Moreno

Date: March 5, 1962

DISTRICT

42

ROOM'. TIME .

2nd Floor
Conference Area

.AGENDA

GrOup DyAamics (9:00-9:30)

II. Programatic Matters (9:10-10:00)

A. Payroll Procedures

B. End-of-Year Activity

III., Presentation (10:00-12:30)

A:' Open Court Math

IV., LUNCH (12:30-1:30)

V. Materialk Development (1:30-3:00)

8:50 - 3:00.



BILINGUAL PUPIL SERVICES

DISTRICT WORKSHOP 116

Field Instructional Specialist: Epgenia L. Montalvo - Silvia Buztonettija

. Date: March 5, 1982

4

DISTRICT

42

ROOM

2nd Floor

Conference.Area

AGENDA

Of .

TIME .

9:00 - 3:00.

I. Group Dynamics Activity , (9:00 - 9:15) 1

II. Programatic Matters (9:15 - 9:45)

/-
,

. 1. :New payroll procedures

I. End-of-Year Aptivity
4

presentation (9-:45 -.12:00)

1. Using Media in ths Classroom

2. Producing Slides

3. Producing Filmstrips.

4. Synchronizing Sound

5. Using Polaroid Camera

IV. LUNCH (12:00 - 1:00)

V. Materials Development (1:00 - 2:15)

VI. Discussion of ::aterials (2:15 - 2:45)

VII. Workshop Evaluation/Cleanup (2:45 - 3:00)

-95-*
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BILINGUAL'PUPIL SERVICES

' DISTRICT WORKSHOP =16

-

Field instructional'Specialist:

Date: March 5, 1982

Fei,nar.ido Crerspo

,1.1

, ..

DISTRICT ROOM TIME
:

42' 2nd Flce .

Conference Anea4

V.

A G.E N D A

Group Dynami,Cs

II. Programatic Matters (9:30-10:00).

A. Payroll Procedures

B. End ofY.ear Activity

III. Pr;esentation (10!0.0-12:30)

A. Open dourt Math

Ty. 1,UNCH (12:30-1:30)

V. Material,s Development (1:30-3:00)

-96-
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BI1INGUAL PUPIL-SERyICES

DISTRICT WORKSHOP

e '

Field'InstrqctiOnal Specialist: Miriam,roretro

Date: April'2, 1982

DISTRICT

,42

SCHOOL

ON,

ROOM TIME '

5th Floor

-0
Conf. Room

AGENDA

8:50-3:00

I. Group Dynamics - film

II. Programatic Matters

i) Career training application.- April 1, 1982
.b) Payroll due - April 7

Checks available - April 7
*Check will be held, if you call Mrs. CarabalIo,

by Tuesday, April%6

(

Demonstration lessons

)

. f

a) Creative Writing - Inez Fuentes
b) ESL,- Leonor Galloway

IV. LUNCH

V. Materials Development

a) Bunny Book
b) Envelopg
c) Basket

-97-
1 6.,



BILINGUAf PUPIL SERVIcES

DISTRICT WORKSHOP #7

Field Instructional Specialist: Silvia Buzzonetti
Eugenia L. Montalvo

Date:. April2, 1982

DISTRICT

42

ROOM TIME

2nd-Floor
Confenence Area

A G E. N D A

I. Programatic Matters (9:00 - 9:30) -

A. Career Training Application
1. April 1, 1982

9:00.- 3:00

B. Payroll
1. Due April 7, 1982
2. Checks available April 7, 1982

a) Checks will be held if you call
Ms. Caraballo by Tuesday, April 6, 1982

3. State Department of Education - Ms. Gay Wainwright-Niang

.
Title I Monitoring Visit - April 5,6,7

II. Presentation on E.S.L. Materials /

A. Mr. David Van Dillan and Ms. Sandra Ferguson .--,Scotts Foiesman

III. Demonstration Lessons - L.S.L. -

,

a) Ms. Eileen Parrilla
b) Ms. Carmen Cardona
c) Ms. Aida Resto

IV. 1 E. 11. C H - (12:30 1:30

V. E.S.L. Materials Development (1:30 - 2:45)

VI: EvalulOiohs

-98-



BILINGUAL iUPIL LRVICES

DISTRICT WORKSHig #7

Field Instructional Specialist: Fernando Crespo

Date: April 2, 1982

DISTRICT

42

ROOM

, 5th Floor

Cdnference 'Area

I. Programatic Matters (8:45 - 9:1

A. Career Tpaining Application
1. April 1, 1982

B. Payroll

1. Due April,7, 1982

2. Checks available April 7, 19

aY Checks will le held if u call

Ms. Caraballo by Tuesday, pril 6, 1982

TIME

8;45 - 3:00

Photography Workshop A.M.- Session (9:30.-12:00 oft)

, A. Presenter
1. Mr. Stephen Fisher

III. LUNCH" (12A0 - 1:00)

*

'IV. Phdtography Wdrkshop P.M. Session. (1:1Db - 3:00 p.m. ) 4

-99-
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Field

BILIINGUAL PUPIL SERVICEi

DISTRICT WORKSHd 1t8

A.

Instructional Specialists: .Eugenia L. Montalvo - Silvia Buzzonetti

Miriam Moreno - Fernando Crespo.

Date: May 7, 1982

DISTRICT' ROOM TIME

42. 5th Floor
Conference Area

AGENDA

I. GrOup Dynamict (8:50 - 9:15)

II. Guest Speaker X9:15 - 11:00)

8:50 - 3:00

III. Programatic Matters (11:00 - 12:00)

a) Teacher Evaluations due May 18 With Payroll 0
Post-teSting May 11, 12, 13, Due May 20th

c) Luncheon
1. "Ochentad"
2. " La Tertulia", June 4, 1982

d) Formal Observations
e) Final District Workshop - June 11, 1982

0 Career Training Forms for Fall 1982
available 13)**''the End of Majr

IV. LUNCH -(12:00 - 1:00) .

V. Data Retrieval Forms (12:00 - 3:00)

a) Attendanceofrom.,October 14 to May 13

-10()
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BILINGUAL PUPIL SERVICES

QISTRICT WORKSHOP #9

Field Instructional Specialists: Silvia Bu;zonetti Eugenia.Montalvo

Fernando Crespo Miriarnoreno

Dat : June 4

DISTRICT ROOM TIME

42 131 Livingston Street 9:00 - 3:00

5th. Floor Conference Area

a

AGENDA

I. Group Dynamics Activity. (9:00-9:30)

II. Programmatic Matters ,(9:30-10:00)

a) Fall 1982 Career. Trainirig Vouchers

b) Last Payroll"due: June, 28

c) Mini Resource Library: Last day for returning

materials June 25

d) School preferences for 1982-1983 Academic Yeai.

Data Retrieyal Forms

a) Comp.letion

b) -Compilation and Packaging

V . LUNCH ( 12 : 00-1 : 00 )_

V. Data Retrieval Forms (1:00-3:00)



TOPIC:

SITE: ,

: BILINGUAL PUPIL SERVICES
131 LIVINGSTON STREET, ROOM 512

BROOKLYN, NEW YORK 11201

.4; `.. .

WORKSHOP EVALUATION FORM.

PRESENT.ER(B):

co.

Celia M. Delgado
Project Director.'

DATE!

A
T1MEf

a.

Please take a few moments to evauluate the workshop. This inforMation will be

used.in planning future workshqp.s. .Ydur,commentssand suggeetions.will be greatly

appreciated.

Please Tate thvorkshop by checking the,appropriate box.at-0)e right.

. ,

le Excelient! Cood "iFairl Poor 1

I1. Clzrity of the workshop objectives 1 '''

_

2. Organizarion of the workshop .....--

!

3. Us-,efulness of the information

4. Time allote for questions & clarifiqations
,

.
.

5. Achievement of the workShop objectives :

.

.

.

6. Overall effectiveness of presentation .

,

I

I Would recommend this type of workshop to:

Teachers; Supervisors, Parents,

4,
I wish the workshop had offered more

Paraprofessionals,
Community Persons.

Additional comments and/or suggliptions.for future workshop topics

THANK YOU FOR YOUR COOPERATION4

-102-



I.

THE CITY SCHOOL DISTRICT OF NEW YORK

131 LIVINGSTON STREET, BROOKLYN, NEW YORK 11201

OFFICE OF .BILINGUAL,EDUCATION
BILINGUAL PUPIL SERVICES

ROOM 512

WALUATION OF MONTHLY DISTRICT WORKSHOP #

tok

Please complete this evaluation of the Monthly District Workshop.

Please fill in the following:

1. Ed. Associate 4 Ed. Assistant°

-,2. Grade

3. Presentation was:

Excellent Fair

Good Poor

4. The materials used and recommended(were:

Excellent. Fair

Good Poor
4

5. Was the workshop content relevant to your needs as a"paraprofessional?

Yes Why?

No Why?

6; Was the materials'development session relevant to your needs as a

paraprofessional?

oe Yes
Why?

No Why?

What was the most significapt.aspect of the workshop?

-1Q-



Ss

POSSIBLE TOPICS FOR Mtn::: WORKSHOPS

Please number according to preference.

I.

1

. ..,-
iLesson Plans _

i Behavioral Objective .

.

Total Format
Time Schedule \\

i

Demonstrations .

\\
_

.

.

,

$

.

Learning Centers
\,

1 i

.

.
.

\.

,

Material Development _
,

,

.

.

'Classroom Management
\,

------- ............

-a--..--

,

Planning Trips .

s\
.

. .

Resume Writing
.\

.

1 T.

.

Interdisciplinary Approach
.

-----........--,.............................,................... ------......-------,.....

List of Recommended Readings -- ..

. .

! 1 .1.` ^Ti e.t.4- . ..... ,.//...T/.1
and their use a \.\

__-

1

i

Using Audio-VisUal"Equipment
/

- ----. -----
.4,-------
--

.

----
,

...-
i

1

...--

Penmanship

i

_

acierview of,Reading in English ..

.

-r-
_
...' -.................

.

.-------.

i

----:_.,_----.........--...--
Overview of Reading in Spanish

.

.,

Diagnostic Testing
.

,
.

I

.,'
.

i

A

.

.

Teaching English,As A Second Language .

.

..

.......0

.

Overview of the Mathematics Currikilum
T

Interpersonal Relationa(Students; Teacher; Parents)

ADDITIONAL COntENTS:

.

a.f\ raiti es .

(Ase ma-tits
,

Pl":71:4'(.11r°
A

0;44. A1."1(4 J 4-

ft.

-104 1 '



-'0FFICE OF EDUCATIONAL. EVALUATI6N
NEW YORK CITY PUBLIC SCHOOLS

QUESTIONNAIRE FOR PROGR41 PARTICIPANTS
R4LINGUAL PUPIL SERVICES

1981-1982

- APPENDIX 'D

1. Please indicate how long yog have participated ill the Bilingual Pupil
Services Program, including this academic year, (1981-82):

,

.

year(s) .
-months

..

2. If funds. are available and you are eligible, wii-uld you like to
participate irthe Bilingual Pupil ServfZes PRogram next year?

yes no

(-

3. Please indidte the grade(s)' you 'have taught during academic year.

1981-82 (check all thatPapply):

1- 2 3 4 5 ", 6

Ye

4. How many college credits tpwards your baccalaureate degretk(B.A. or B.S.)

do you expect to have completed i,n total by'June 1982:

credits

15. During academic year 1981-82, how many college creditS dd you expect
to have completed,by June (F"all 1981 and Spring 1982).

credits

Do you expect to be graduated from college by Ammer" 1982?

yes no

Do you expect to have received your teaching license *September 1982? .

.4

yes

no

I already have the teaching lfcense

don't know

8. 'Whatip your sex? ,r1-

male female

9. Please fndicate your country.of birth



o

f.

a

10. If you were born in the U.S., pjease indicate .5/our parents country/
countries of birth.

11. I am in the following age group:

20 to 25

26 to 30

31 to 35-

36 to 40

41 to'45

46 to 50

51 to 55

56 or over

12. Using the following scale, please rate the following programmatic
and administrative components of the Bilingual Pupil_Services

Program:

1=Inadequat'e 2=Below Average 3=Average_ 4=Good 5=Exdellent

a: Accessibility to Field Instructional Specialists

b. Adequacy of communication between program staff and
paraprofessionals

,

c. Quality of on-site training of program participants

d. Usefulness and relevance of the monthly workshops
*"."

e. Usefulness and relevance of weekly in-service training

sessions

, f. Usefulness and relevance of materfert in the ini-

resource center

g. Accesstbility to mini resource center materiale 1

h. Agwisement of paraprofessionals on professional and
academic matters

i. Follow-up by F.I.S.'s on paraprofessionals' needs

j. Feedback by F.I.S.'s on paraprofessionali""Progress

k. Scheduling of program activities

1. _Overall quality of Bilingual Pupil Services Program

44

4



13. Using the following scale, please rate the adequacy with which the
areas listed below have.been addresed by the various traininig
activities of the Bilingual Pupil Services Program:

1=Inadequate 2=Below,perage' 3=Average 4=Good 5=Excellent

a. Lesson planning

b. .Methods of teacaing reading in tbe bilingual clasltroom

c. Methods of teaching matherdatics in the bilingual
classroom

d. Methods. of teaching E.S.L. in the bilingual classroom

e. Methods of teaching language through the content areas

f. Incorportation of the students!,culture(s) within the
instructional process

g. Curriculum development, adaptation, and utilization

h. Development, adaptation and utilizaiion of Istructfonal
aides'

i. LaAgthige and academic assessmeht of bilingual students

4. APproaches for motivating studenttslin the teaching/
' learning process

. 14. Comments:

k. Keeping records of studebts' progress

1. Grouping/individualized instruation in the bilingual
classroom

m. Development of personal qualities leading to effective
teachingrin the bilingual classroom

107-
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15. 'RecommendationsAo improve the Bilingual Pupil Services Program:.

-11
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