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HE CHANGING RUMERICAN ChRILD: THE DPERSPECTIVE OF EDUCATORSH

During +he first post-Carwinian century that has just ended, su
one oI the most important ideas to take root is that of human develorzmant.

-

Childhocd has besn looked at through z much more powerZul lens as eifor:s
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natural to wondsr how today's children ares being influenced by t

. opment aflscted by such factors as the rising divorce rats, chancing

t e

sexual noras, increased tendency Ior mothers to take full-time jobs aven

when their children ars very voung, the gensral uprootednass of families,
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ront their counterparts of 25 to 30 years ago, and examines thelr implica-

ticns for education. The study 1s based on the raztrospective descristions

of change chtained Zrom individual interviews with a large nunber of

experisnced teachers--some 170 teachers, each of whom had taught for over

*Bas2d on a study supperted by a r h grant from t.e William 7.

Grant Foundation. .
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hWe axaminarcion of current behavigr in the light of levels gpraviously
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achisved is usually signalad by intimations of a downward trend in gquallty

that naads to b2 arrested, as exemplified by Barbara Tuchman's rscant
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reen sxpressed at so many different points in history? Have tnhese sane

characrteristics bean undergoing a steady decline over centuriss, or &

This compliscated issue is ndt easily resolved; it should somer efforts to

"

The task of describing patteras of change and gauging thelr overall

Wwe need’ to‘Be concerned not only with
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impacs 1s beset wit

the accuracy of assessments, but with their aptness and comple*teness.

&

Have the most appropriate dimensions of change been singled out and are

v

y

they being measured properly? A failure to detect change may result Irom

the faulty choice of dimensions to study or the inability to achieve valid

xeasurement. Thus, the investigation of change is open not only to the

error of choosing the wrong thing td study, but of assessing the righ

r

thing improperly.
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To Somplicate nmatiers Iurcher, 2 wethod oI assesszment may e corrsct
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a2t one mement in sime DUt not at another. This error is commiztz2d when

manifestly inapproopriate to study the level of motor coordination and

manual dewterizy in todav's child by gauging his or her abilizy to shoot |
marsles or play with jacks even Shough such indices may well have been

to discexn, wnen they neasure a

kY

cnild's woxd Xnowladsge by'ysing a vocabulary test that was standardized

decades befcre or make infaxsnces about a .child's numerical reasoning
ability on the basis of a timed test ol Xnowladge of the multiplica+ion
tables. In some instances, sducators cling to old standards in order o
' ) . : _ . :

reassert the imporzance of abilities and skills that nave begun to De

sidetrackeé or neglected. But, in many cases, educators hold to previ-
ously establishad standards automatically .and arbitrarily, simply Iecause

rty

ail £o racognize thé built-in

I

thev are weost familiar wizth them, and

ct

hiases that discort thair assessment of current pattarns of growth.

One might axpect the study of how children are changing to procéed by

replicating measures available in the data banks oI 20 co 30 years'

v

standing with an ezuivalent sample (in age, region, socioeconomic status,

and@ other relevant variablss) drawn from tcday's c¢hild population.

However, a study using data banks would be ineluctably tied to the acci~

n

dants and fads of measurement 30 years ago and te the vagaries of data

bank storage. Furcher, it is never easy to .replicate a sanple and a

orocedure usad in previous obtained decades, and the failurs to achieve

Q " ecuivalence would nullify the efforts of such & study. In addition,
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®or .thase reasons, it was dacided “c r2ly, instead, on the collective

judgments of expsrienced sducators (i.e., thoss who have been teaching the

.

same agad children Zrom rouchly the same home background for at least 20
vears). Chviously, a method based on retrospsctive observations is
wulnerable to various forms of distortion. People simply do not remember

accurately. Thers is also a tendency to idezlize the past, to rememder i

o

uncommon for the aging and fatiguad sducator to atiribute the dacline in
one's own 2ifsctiveness %o shortcomings in the children. Teachers who
suffer from what we have come tc texrm "burn-out" are likely to magnify the

~ 1
deficiencies of the children. These problems rnotwithstanding, the

e way %o identify the degree to which extended teaching
experience tends to sour the perception of children is to compare th

riptions of children today made by older teachers with thos2 of
less fatigued teachers. By interviewing younger teachers in the same
schools, it was possible to record the dagres to which older informants
harbored more negative assessments of today's children and, thereby, to
approximate the degree to which their comparisons between yestexday and
today were distorted by a negative view of today's children.
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to opreserving and sustaining continuity in society. It is the job of the

1

schocls 4o &transmit the culture and theraby maintain stability. I we
accept the premise that teachzrs are guardians of the continuity of our
cultural heritage, then it may be arzuzd that the school is the last place

in which to observe change. The mere fact that schools have besn with us

for so lony identiiies them as a censervative Zorce. II we interviawed

o
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video game distributors or astronauvits or other persons engaged in occupa-
tions <that did not even exist 30 years ago, it may well be that we would
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turning to educaceors to learn about change in children. Educators are

d2eply immersed in t“e llvea of children and see a full cross-section of
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o typical teacher, but to marshall evidence ZIrom Rany sources.

complex, razuiring the opsarvational skills and integrative cap

numerous peogpla. Each of us is attuned to diiferent aspects

a large number of informants was needsd to begin to cowp et2 the mural and
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aduca=ors who constituted the final group of informants wers an admix

primary ané secondary schools ZIrom urban, suburban, ané rural

private schools frem New York, Massachusstts, Michigan, Onhio,

The g¢goal of the study was not to assess perceptions of change in

/.- . of ss2lsctad and randemlyv chesen tesachers of cnildren at all lavel

ool

and

ic andé |

Cali-

fornia. It should alsc be noted that the study was directed at obsen
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each.cell contains relatively few people. rhé number of rural
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ten teachers interviewad, for example, was comparatively small.

this respect, it should bs noted that there was a remarkable concordance

htd
of viewpoint.of t2achers irraspective of the age of children

ubdivided according to grade level and
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the gsographic locations of their schools. It is not that all t=achers
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brightar, meore quick-witted, and as knowing mors, as they grow oléer their

develogment diverges from %raditionally defined expectations ard the
\ [4 .

accelerated pace of intesllectual growth appears not to be sust
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Teachers oI young children call attention to their greatsr alsrtness and

Thelr presance, their ability to communicate and negotiate for themsalwves
°

Children com2 %to school with a vastly larger and more diwvarse back-
- ¢

ground of iniormation than those of pravious generations. aAbowvse all,

telgvision--but also the great variety of new tooks and publications now
available, to ghildren, the tovs, games, and adudiovisual devices ushersd in

v, ané the increasad opp r;unltv for travel--converge
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of informatioral input. Those children who ars guided
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the use o such resources and who are themselves giftgd and who are
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able to integrats their school learaing with their out-of-school experi-
%

ences show prodigicus amounts of xnowladge and mastery. .They pass through

-

"

sthool with a breadth of Xnowledge and a level of sophistication that

towars above that of preceding generations. 3But, for a great many chil-

. N

dren, school does not seem to be a suitable vehicle for extending and

clarifying what they have already lear . Nor do they show a need for

such an l'fication. Coe ) .
. .

The greatar kxnowlsdge that the woung child brings to, school is
o‘\'

ragarded as a mixed blessing by some sducators. It is often dismissed as
* w3

sketchy and incomplete, as lacking in substance and integration., At the

same time, some teachers are impressed with the. greater rangs o
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with a nore coniused person, one who perhaps is already accustomed to

acguire Irom randécm snatches of television watching.,
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Orientacion to. SCQOV;?

~Jccustoned to paying attention only to that

. -
- . - . R}

which strikes thelr Zancy, to tune out or turn the dial, it is difficult

for today's childresn f{o settle into the more rigid and less stimulating
reginmen oI the classroom. They have been exposed to expertly planned
cemmunications accempanied by dazczling photograpnic illustration and

’ I3
elucidation, and grow impatient with the comparatively modest eZforts of

-
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the classroom te2acher. Most tesachexs bamoan the limited attention span,

and diminished motivation that they £ind in
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today's children, and the insuperable difficulties of competing with the
slick productions of television. Above all, teazhers must contend with

the fact that children no longer zegard the school as the major window to

K
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the wor
4 ¢t

: . In the nrot-too-distant past, the child, upon first arriving at
3 +
school, was pictured as an enmpity vessel gradually to be filled by the
. teacher with prescribed ihformation. Since teachers then constituted a
» ~

nmajor source of stimulation in a child's life, they were in a much
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today's child ZIinds the tunnellzsd pathway of the teacher lass invis=iag new

that ‘biidges and other alternative routes are available. Educators, too,
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have begun to reexamine traditional methods and to adop: a less rigid
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posture with regard to, what and how children should learn. The =
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flexibility allows Ior more interssting and varied early learning,
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Tocm loses some of its power when it lacks the ritual and hombast asscci- ’
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ated with more traditioral education.
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rriculum, undergirded bv holidavs &nd arb bicraxily

chosen major nistorical events, led to a wasteful overlearning of certain

facts to the exclusion of othars. Hcwever, it provideﬁ a structure and-a

N

"

tnow!edge that was purvaved in sch co r and Zostered

~
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the belief that the schocl was leading the child through steps that

o be taken in order to reach the promised land. The old

Y . 5 - = Y .
com.a:;3L§ with the hsightenred sophistication and independance of todav's
~ n
childran, nor could thay compete effactively with the new sources of

Xnowledge 3? modaes of learning. They had the virtue, howaver, of pra-

" .senting a framework that foreshadewed the larger edifice vet to be built

. N
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and providad a common et of réferance points for assimilating and ordar-

$ae

ng new Xnowledge. This dbé?ly rigid, not always illuminating or exciting
N <@
¥
framewoxk, is' in striking contrast with the prevailing mood of rapid

changs and £l lel*" .ané the preoccugation with novelty that is reinforced
1
by advertising, racorded music, and the media. - .

In examining the current pathway of intellectual development, it has .
. : .

been noted that cnildren are reared today under conditions that foster a
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stimulacicon, children are less ready to acguire rew Xnéwiadge by having it
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imposed sron them, by having adults :nform them undsr oppressively didac-

.child, that is, more concrately and hedonistically. The young child

‘behaves in terms of functional, means-ends relationships. Mor
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of gratifjication, tnsre are
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fewer occasions when the child feels obliged to postpone gratification
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nous, vigorous and singleninded in fhe pursui
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pecause of the nszeds or wishes or warnings of a2 guiding adult. In the
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name of fosterin Peater autonomy in children, and hecause adults feel
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‘less n§§@ Yand also want to be relieved of their responsibllity of being
/ Y, .
naeded, theke are Sewer instances in which the adult interposes a delay in
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gratification bacause of the dictates of reality or morality. Receiving
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less adult input and guidance, chilé@ren hear less about abstract and
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1, symbolic reinforcers, with rewards that are shaped and cdefined

bv +he intervening, intermediary role of the caring adult. That is, the

reward system that gov

(D

ment is more dirsc=ly ccncernad with concrete associations and linkages &9

+the gratification that is sought, rather than with affective ties to

|
rns ;ne ‘child's way of navigating in _he environ= .

adults who provide ZFear reduction and a feeling of safety. Fuxnther, cthe

greater autonomy exparienced by children renders the visual world of hers

and now so vivid and compelling that abstract and hidden ideas and mean-

Mors capable of acting to obtain what they nead and want and, con-

antail greater delay, childran encounter fewer da

it mav be speculated that they develop lass tclerance for the delay of
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of dependency to adults, it may be speculated that children have had less

;..:

ays and, consequanzly,

ormad less strong ties

experience in inhibiting the rage and impatience that aras inevitably

arousaed by delays dictatad by adults whose affective ties must, at all

costs, be preserved. These patterns are further rainforced by the fact

that techrological progress is largely defined in terms of speading up of

1=

aducing delays of gratification.

N
In the light of these trends, it is difficult for children to think

in terms

z ~

of longterm goals and to accept the value of a particular learn-
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Children are pore insiscent upon sesing the immediate payoif value of any
action they are asxed to take and are reluctant to expend energy on a

given activity if:its bepefits ares not tangible and immediately forthcom-

to understand and accept. Moreover, the world is changing so rapidly and
unexpeczedly, and so nany institutions and relationships that at first
seemad to be permansnt are now in a state of transition that it is more

difficult Zor childran to seriously ente*t“* the idea of a stable,

pradictarle future =oward which current effort will prove to be a fruitiul
investment. Th2 instabiliiy of modarn lifs does not inspire condidence in
N t
. tha yltimate pavoif of delayed gratificacion. .

Not only @o_children want to be shown thes usefulness of the skills or
Xnowladge thay are 3eing askad to acguire, they are seen as gensrally less
willing to exert effoxt or to face the tedium that ig entailed'in various
aspects of academic learning. Aas a result, activities that requires
concantration, attentio; to detail, and sustained‘repeti:ion and drill,
such as memorizatzion and computaction, are less well developed. In
; addition, ruls-governa2d aspects of academic learning, including spelling

and grammar, are also more-difficult for today's children.

i . Adaptation to wvisual and auvditoryesensory input. éhildren appear to
have changed in their patterns of responsiveness to auditory and visual
aspects of senéory input: They seem to be less tuned in auditorially.
Ehey have muca m; re difficulty in analyzing and differentiating sounds, in
remembering them, and attend less well to spoken messaces. They ars much

} more accustomed to functioning in a visual worlq. It is as though_the
| \) 2 - M - -
| | 18 |
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Cn the other hand, ths visual appearance of things has bhecome so
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pictures anc have grown dependent on tham as the basic method of appre-

hending rsallzy. Worxds amplify and clarify visual images, but the visual

in writing and other Zorms of self-expression, are dominated by television
viewing experience. When called upon to make up a story or to engage ir
scme othar form c¢f construction, children seem to be more stymied than in

. . . ) LY . e s
pravious vears and almost invariably turn to television tnames. It is

more difficulz for children to angage in such imaginative exercises as .

thinking ztoux and acting out how someone might have lived cr Zunctioned
* . \-
. . . °, K Y . ‘
at another time period or in another place. ~

N "

Reading and writing. The wriften word seems less important; childrazn

are less fond of writing than in the past. The

<

are less aware of the

riles of grammar and spelling and less interested in the struccural

ritten language. Ths physical act of writing is itselZ
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discomforting -0 some childwen; they have had less practice.

Similarly, children find it more difficult to process .the written

-

word. They are less motivated to read a dense tract of Ffactual wmateria
and less adept at analyzing and remembering what was statad. Reading is

less often seen as an intrinsically pleasurable activity. when children
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in the past. They are, Zor examplaeY less adept at working with catalogue
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n librariss and other modes of accessing and organizing the
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wrivcen word. They have less patience and less skill in attending to
detail. They raquire more assistance in dsaling with written assignments,
often needing o be guided at evexry step. Children have come to view the

arbitrary imposition of adult authority, and lsarn to avoid it. Their

riting, in Zollowing dirsctions, ané performing clerical tasks hecomes

increasingly imdortant in the uppar school grades, and forms a sarious

ls always, children want to
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get out of school whatever it is that they £ind usefui, while avoiding
getting caught 42 in its numerous opprassive aspects. However, thev hold
the school ia lass awe, fea2l less obligated to "measure up," nmore openly "

disdain for school, and resist schocl more
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Speaking abilitv, Children seem to be much better able to express

themselves and to speak before a group. They are exposed Lo many more
styles of verbal expraession and conversation on television, as well as %o

modes of elaborated discourse usually reserved for adults. Television

also affords access to an endless stream of models of public speaaking.

When cne considers the impact of television, combined with the influence

of changing nmores with regard to self-asserticn and the early social
. . - &
enviroament provided by preschools, it is not surprising that childzén are

found to be more articulate and poised in their speegh.

\ .
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Xnowladge: organizazion and meaniag., It is more diificult Iox
children to ordsr their expanding knowledge. A grsater portisn of thsalir

xnowledge is derived from out-of-school, less explicitly instructional
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unrelatad “ragments of knowledge stimulating and even comiorting. They

incomple=aly understood xnowladge. As the tolerance Zor' such incemplate-
14

as part of the spray of titillaticn that television affords. Just as we
£ind it difficult to learn the grammar of a language that we already know

becausa we “end to be lass intersstad in the indfrastructure of- a knowladge
*

system once we ars Samiliar wikh its superstructure, so children tead to

"be lass raceptive to the study of Zoundations of subject matter akout

whricn thay alrzady RMnow soumetling.
Taachers tend to take a dim view of the widerKE&Qsé of knowiadge that
children gain from television. They dismiss it as swpeyficial, claiming

shat sUch snatches of information are filled with

81

i
ist3rtions and mis-

undarstandings that craats an illusion of knowledge, a é&??é‘t:nge—gunc-
tured by the most el mentary pxobe. \Yet, scme undarstanding is
by access =o television; some phenomeﬁa raceive nmors elaborated and

graphic elucidation on television than they can raceiva .n the classrocm.

At the same time, the scope of knowledge to which children are expcsed is
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than ever bafore, are 2xpos2d Lo many xmore facTs and concepss that Jo not |
make sense to them. Many t2achers, aspecially in the area of socizal

studies, state that one of %heir main educational activities is directed
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tained outside of the classrcom, it beccmes more difficult to adapt to a
o~
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acadenically centerad andé classroom bound. Children are
A
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Zramework that
ill-disposed to lsarn such material and tsachers to teach it. The idea

that childhecd is a distinct epoch recuiring a proloaged and encagsulated

period of growth and learning is being shed as children recelve lass

protaction and are movad mors rapidly into the world of adulthood. It is

. not surprising, then, “oc observe that education is moving toward a pattern

hat is mainly direckad

estaslished “or adult education, an education

o

|
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In striking conkrast to ‘e’ev’s on broadcasting that is geared,to i

a tree of knowledga. The,roots and trunk are learfied f £, ploddéingly,

to produce thorcugh absorztion ané a sound foundat lon/ As the elaboration 3\

3

0f basic facts permits .the comprehension of grea_/fﬂconolex‘-‘, explora-

%xpnyo~vthe‘I1w5 begins. 3But this idyllic image o& solid organizaticn .
—— bl
~—

\\
and structure gradually unfolding.over time seems ?o longer to applv. The

.
.

structure of knowladge is changing so rQBT&&:ﬂthatr not only doss the tree

have many more branches that zre moxre zrichly fo,-aued but the exac: shape

of the tree, incluuing whether it is in fact really a tree at all, is
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callad forth by divearce and/or mothar working, there is less ragularity

guestions, provide clarification and reassurance, and present a sense of

nelp to exglain why teachers see children as lacking an organization and
structure on which to hang thelr facts.
among the Zforces that undermine the development of intagrative

Zunctioning, television stands out. Teachers repcrt that many ch

nildren /
arrive at school with their minds filled with the stimplation and anxisty !
. o {
activatad by the previous unight's viewing., Children deal with the hich
leval of stimulation by talking adcout it. Thay are too filled with the
exparisnce, and oiten teoo agitatad, to confront new tasks and learning
' opportunitcies, Theix heads are in a whirl, Zome are blsary-aved Zronm -

late night wahtching. In very voung children, themes play2d out on tela- | ‘

fv

. . o . . VoL, . . ) .
X vision, usually of violence, dominate their dramatic play, just as thay do
Q )
: o .
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_ s2ctors ol soclety--minoriity grouns and th2 very poor, and children with
L
saeriocus physizal or emotional &isapilities. Such children were craviousl:

sidetrackad in the public schools,  sagregataed and neglected unless they

showed special promise, or excluded entirely if they were judged to Zfall
- i a

short of the minimum level of aptituds or commitment to education. Now,

o

legislation aimed at ending discrirination against minority grzsups and the
handicapped has mandatad the &elivery of- qualiky education to large
-

numbers of children who were previously judgad to be uneducahle, that is,

.7

less® able or willing to adapt to schools as they were censtitutsd.
Although this study focuses on patterns of change in middle-class childcen
' and is basad . thz observations of =ducators who have for the most parc

not taught in schools of the lzast privilaged sectors, all childran hava

. . - - - L3 - P. . 2 - e
keen influanced by the major advances that have been made in significantly
\

childre expectad to receive gquallty

131

3
£
o
(o)
v
A
(7

enlarcing the circle o

aducation. This major extension of, serwvices, an accomplishment of epoch-

making proportions, has brought with it a wave of change ‘that has rever-

®

Thne description of chiléren as more Ifree encompasses many dilfersnt
S

eir develozment, Children arxe mors inde-
¥

ca2nden, they begin to function avtonomously at an earlier age. For a

e

+

variety of reasons, parents have come to view children as requiring less

. nurturance and to give them more indepandence. Whether it is the mounting

, I A

ersonal choice of mothers to work and

[hi
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[e]
N
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econcmic and social pressu
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cr
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£
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ct
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[77

pursue thelr carea2rs, or the greater ogportunity and fraedo
have to engage in scheduled educational or leisurs activities of their

own, or the influence of chlild development specialists who extol the

- ERIC Pl ' ‘

Aruitoxt provided by Eic: -
A




. Q

Aruitoxt provided by Eic:

ERIC

-

virtuas of independance and point o tha damaging conseguences oI ovarpro-

tedtion, children =2nd %o be less closely supervised by their familiss and

wm

en as more capable of fending for themselwves.

[¢1]
LA
(1]
(]
(1]

This altered connection between parent and child begins in early

. -

childhood. The voung child of previous generations occupied a circum~

scrinad 1ifz space tXHat would only gradually be enlarged by grownups who,
kS Py ) P - <

alone, could open the gates to new territories. The child's growing

w

kxnowledce evolved organically out of tha stable events of a life experi-,

ence that was highly pradictable ané the guided sojourns provided by

ceopls close to him. The child was eased into a more complex world,

There was mors of a sense of tuktalage evep if socialization did not

?
of childresaring. The child experienced an unfolding, a continuously
expanding view that was mediated by the perqeptions and rasponsa patterns

~

of an accompanving significant person, and the opportunity to view *he

ct

%
(o]
g
fo)
(o))
rn
iy
a
3]
r
v
<
v
3
ct
fu
Q.
[t]
"
(]
te
=
s
(o]
n
(r
iy
fu
ot
Lol
(V]
"

son. The child's shepherd migh

not have mads an effort to 2xplain matters, might haxrdly even have spoken,

but the framework o introduction to the world was nevertheless Zormed by
) =,

the speech, mood, movement patterns, affective tone, and worldly concexns
of the guiding pexson.

In marked contrast, children of today, by merely £flicking a dial,
redeive a barrage of stimulation unrelated to what they experience in

their families. They view a steady flow of pictures of paople, objects,
events, and places unknown to them and hear a wide variety of cultivated

a

speech patterns ard modes of articulation and discourse. This mystifying,
yet titillating, flood of stimulation is an integral part ¢ their real-

itv., As a result, young children are shielded less Irom frightening,



wa ™

, . . I¥'s
danger at the sane time and in zhe same manner as thelr parsnts, and not .

3]

when and how their parsnts choose to communicate this information to them.
This early exposure renders children less protacted but also less depend- .

ant on parsnts Zor raceiving schcoling. in the ways oI the werld. If the

child is less capable ¢ being shielded, of being takén under the wing of,

* " .
the parent, if the childé nesds the parent less, the parent is likely to -
- - : ‘ At
invest lass emotional energy, has less incentive Zor helping and carin 2
=) Ping
ané nurturing. If a less strong emotional bond is Zormed; i1 there is
less glue between parent and child, there is greater separateness at a
X
1 Y-
- "
very early aga. . -

- of freedom and squality in our society, thers is a spirit of emancipating

and disclosing, of remowving curtains and barriars, an impulse toward
A
:

A
N

demystifying, dsidolizing, and dethroning. These trends ar2’ expressed in
. . .

0,

the overthrowal Qf tradition, Fformality, and religion, again, in order to
K
cast aside values andé customs that create false or arbltrarzy distinctions

and thac block the Zres expression of impulses and impose restrictions cn

sometimes a Sreeing of the selves and sometifhes "a killing of the father.™

In all of this, thers is an investment in neutraliziné\power, in erasing

distinctions between boss and worker and, also, between adult and child., o
_So the paren:\&f 12ft with much less of an aura of respect<ané aémiration,
an aura tha- helped to forge the emotiomal bond (and conflict) betwaen
parent and child. This dynamic, in turn, called forsh in the parent an

L4 -
impulse to reciprocats, to nurture, shield, and love. This raciproral

nurturance has correspondingly been diminiched.

ERIC
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1lédren show much less respect Zor authority.
Today's children are almost universally portrayed as less automatically’

their

th

deferanzial, more challenging and guestioning, and more mindiul o
own richts. &t Zirst glance, the new stance would seem to represent.

prograss, wolld seen to constitute a reasonabls effort to reduce an unfair

~

-~

imhalance of power betwsen teacher. and pupil, long overdue. Howevar,

)...

there ars so many shades of thought ané feel

o : RS

ng associated with the
complax issue of attitudes toward aunthority that any change in its deli-

cate equilibrium may prcduce a wide band of outcomes ranging from measured

altsrations in respense that seam to be commensurate with the charnge in

ct

QJ
3.

szimulus =o 2xzlosive reactions that esntail a major change in adaptation.

-~

Derending on the outlook of the percsiver and the social dyramics oI their

.
<o

schocl environment, childran ars variously described as boldé ard self

assurad or rude and defiant. ¢
In some school communities, the greater informality and new attitude
toward auchority has Zostered its intended cutcomes in children--greatar

intimidation, children ars freer to attend, :to guestion, to

o
participate actively and fully in learning. Aas the psychological distance
hetwear ghildren and teachers is reduced, adults bedome more approachable
and there ensues an easier, exchanging, trusting, and mutually gratifying
relationship between children and their teachers. The grsater self-

assertiveness and self-estesm tha- has been achieved has enabled children

to bring new enargy and depth of feeling to their school woxk.

t

Howaver, in those settings whers authority was perceived as overbear-

ing, the dcminant theme has been that of "getting out from under." In

30U )

N

' +




- such casas, the adversarial character of the relationship betwsan pusil

and teach=2r has been sharpened by the changed climate, The greater
« \
license to express feeling and challenge authority merely places in relief

a tension that was previously brushed aside (at cost, to be sure) in order

to get some work done, Although the more opern expression of opposition
and cdafiance may hawve somg cathartic benefit, it more often producass a

\

oI
(i
(0]
1y

decli: politsness and civility and asventuates in a damaging mean-

spiriiedness. The resulting contagion of disrespect deepens tha schisn

tetween teacher and student.

a

\ In thos% cases where the antagonism is open and widesprzad, anéd has

e re 4

1]
“
ct
[0
]
1
')
0,
(1
o
ot
)
[{1}

ome, parents have become preoccupied with protecting

directed by paraats against the schools, and it is not uncommon Zor

children +£5 Fflaunt their legal rights during momants o conircontation with

In genexral, thexe is less respect accordad the teacher and the school

eir teachers and thev are described as more difificult to

o0}
cr
o
ct
3

attach

7/

e

re2ach. In older\children, the air of disillusionment with adults is aven

-

mora strongly felt and operiy expressed. In response to the meunting

- ;‘
overt cpposition, some teachers tend to withdraw emotionally in their

contacts with chlilldraen,
1

by Ddozh the children and their paraents, Younger children seem less ‘
\
|
|
|

$ a time when the primary emotional

-

Tha pser group. Chaildhood

investments and allegiances gradually shift from one's eldars to coevals,

th -

. rom inside the family to the outside world., <Children today are seen as 1
O -~ \

L~ ) "
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as turning wicth evaen

Teer Child

group.

Lh]

3

=3
=

nfluenced by norms, values, standards essteblishad by

to confide in and sea2x advice and comfort

(2 1Y
th

In the past, th2 sphere of peer *elatxo hi s offared

companionshiz and the oprortunity to engage in play; it provided an arena
Zor developing skills and gauvging and validating one's competence and
growth during the formative years. Deep emotional commitment to pe dicd

orimdary rafersnce group cones into being earlier in the child's life.
I axry g
y .
A = s . : . s:
Most bbservers oI children do not attridute this pattern to an intensiii-
\\
cationx?f the affective bond to peers as much as to the attenuation of the
S

A
connec:ion be4aween child and adult. Thus, the

greater dependence on pesr

group woul seem to have occurrad by default, to have resulted from the
\
weakening of the bond between child and adult.
Vumeroas interrelatad factors convarge ta produce this and, If

dependent on

and inforhality of

earlisr independence

feelings of rivalry with aduipsﬁ to

adults at an earlier age. Furthermlre,

society,

» various davelopmantal landmarks sooner, the tendency 10
BRI /
o . o
he peer group at an earxlier age is in paig/heraxg

e
develop more rapidly,~they bascome less
2 >

QNNess
* Ps

combined wi;H/the greater competence and
,/, hd

v . . -
achievaed by children, give them freer rein to face

express moxe openly the adversarial

\ rd N “
. . . e 5 .
side of theixr relat;onshxp. t may be speculated that this openly ex-
. ///
prassed compet;t;/p -n turn, leads children ‘to detach themselves ZIronm
adults sti ll/m6re, Moreover, in testing the limits of their developing




ence that they ars unabls to handle comiortabdbly but, in their quest Zor .

o

ence, childrzan axes likely to d-saooo nt and

-

and asserticn of indepen

antagonize adul:s who are themselves not prepared for so early a separa-
tion. o , . |

Children are drawn to their peer group not only becaus2 their in- o

creased competence and independence allow them to separats themselves from
<

- .

adults, tut necause thevy have alsd Zound that they cannot count on tham.

Parents ars so busy working, extending and complating their education,
engaging in travel and leisurs, striving to preserve or restorz thelr own
yotth that thev ara simply not available as much, and cn*l ren have no

choice but to adapt to this fact. The resentment aroused by parental
°

unavailability, together with its harsn reality, sarves to further thrust

°

ser group. in effect, children'are Ifinding adults
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b

ato the

b
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e child

than they supposed them to Dbe, collectively as well as
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d parsonally. The lack of resolution in adults'
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becomes- ever more agparent as divorce rates rise and peoola more cpenly .

admit defear and show disarxay. Children's grsater knowladge oI world

events is replets with evidence of widespread moral turpitude as well as

of adult failure to solve problems of overriding importancs. In addition,

&

the pace of social changs is so rapid that intergenerational ccmmunication

may have become more difficult and less useful, As Margarst Mead sug-

-

gested (19), in a rapidly cnarg ing society, adults mav have less guidance
LY
to offar to the next generation.

Another factor contrihuting to the strengthening of the pes2r group

would appear to stam from recent trends in educational reform. In an
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overdue effort o humanize the schools, to maxe the child's school axperi-

ence less humiliating and mors ago-enhancing, and to frze the child to use

resources of Ieeling and thought that were frozen by the demands for

passivity and seli-control, the schools gradually became child-centered.

-

As part of this new ecducational ZIramework, it was recognizad that children
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o resgond saon*aneously and to be able to communicate

wer2 to become more actively involved in_the

’J
(nd
o
1]
fu
¢
4
(o]
ct
4
1]
%
|.4
tn
r
1]
<<

e
'~

grocess of learning and problem solving. In the course of this veritahle

(1}

educational revolution (whose basic value can scarcely be guestioned), the
%

crocess oI pear group identificaticn underwent poweriul reinforcement.

‘)A

Whersas children were once Zorbiddsn to talk to each other and expectad to
direct their attention to the teacher, they now spend nost of the school

day conversing with friends and working on projects togather. Indeesd, the

transiormation nhas besn 50 complets that there are times when the taacher’

is viawed as an intruder, an interloper in the world of children.

The adoption oI child-centered methods of education has had both a
direct and indirect effact on the solidification of the peer group. When
implemantad properly, the new educaition esnables tbe child to sail into a

sea of peer interactioa. But, in many cases, teachers are ill-eguipred

either intellectually or emotionally to adapt to the greater complexity

i

and flexibility that the new sducational methods demand. Originally drawn

to the fi

[21)
[¢4]

1é by images of the “aac iex role that no longer hold and trained
according to the traditional mold, and with only limited access to re-
sources for rat*alwlué, many tea;hers feel defeated and impotent in the
face of professional damands theg cannot meet. Children's encounters with

such adults, especially in an era when there is less obligation to respect

elders, reiniorce their movement away from adults.
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Quher change2s in the aducational miliau, as well, have served &o
shen children's ties to thair pear group. liow that mors and more

chiliren are transporzad to school hy bus, their initiation inito “he world

of school each day is in a conveyance pcpulated by children of varying

.

ages in +which the only adult present is preoccupied with a task that

is
unraslateé to their bdehavior, and who is neither expected nor trained to

supervise the behavior of the children. Thus, the environment that

igzmediately precedes the beginning of the school day is marked by the

dominance oI the gpeer group and the recessive position and inefiectuality

of the adult. Similarly, now that children are encouraged, if not re-—

quired, to eat lunch in schcol, they are once more presented with a

-

large=-grour situation in which there 1is but marginal and larcgely irritat-
ing and ineffectual adult supervision. In effect, the austere, autocratic,
teacher~dominated school of vasteryear has been replaceé by a systgm in

ch children are for the most part laft to themselwves.

$.

wh

An abstract force contributing to £he greater coalescence of the peer

group is the ideology that calls for the solidarity of oppressed peoples,

basgd on *hs conviction that their newly found power derives from group

allegiancz and joint action. Hardly a new concept, it has been reacti-

~
L

vated and given frash meaning and shown to have impressive power in the
civil rights movement and the woman's movement, and by the increasing
sophistication of lobkbyving effects in behali of vestad interests. As

segments of the posulation undergo stratification according to their

vested group irnterests, children take their cue to unite Zrom the group

of linera- J

(24

solidarizy oI others. They are urged on in the curren: spiri

ct

raform by those whose missionary zeal extends to the universally ’

fon}

ien an

]

oppressed cgroup-~children. Thus, children are included in most informal
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victims of opprassion. Thus, inscfar as frzedom for children nmeans

Values and moral development. When asked how children ars changing,

teachers allude to changing meores and valuss, but seldom refer to issues
Y
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in children. Citing the challenging, self-

assextive, olten belligersit style of children today, thev-mourn the

7oung children in the sarly grades of elementary school ars viewed as
wholesomely alert and vigoxous.: Their lack of Zearfulness and respectiul-

[}

v se2n as admirable, as liberating, as a sign of adwvance in

3

&)

ass is large
independence and cempetence. Less cowed by authority, the young child is

thoucht of as ingenuously poisaed to take on the world. as cnalldren grow

? .
older and move into the upper gradss of elementary school, theilr openness

and £frankness become moze cppositional. Their declining motivaticn, lack

ect for teachers, and academic disinterest lead %o tha conclusion

(31
2

(o] es

'Q

. /o . s s
that children value education less, and that they are less concernad with

how they are valued by educators.

The diflsrent meaning of school life for children needs to be exam-

a s

ined in the lizht oI other changes in the child's day-to-day lifs pattern

{ . /
.ané value structure, uhlld en nav° many more possessions. They are given
more expensive gifts and have more mcney at their disposal than belore.
O
- 4 A Y
\ | 36 a
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2 value of meney ané what it can be usad to acguire is much cl2arer o
them; it is a mors saliens commodity in their livas., They.iacw how tc get

it and use it and it means a lot to them. It constituces still another

€ A
1

dimension of adult life previously closed off to children, like sexuality,

acout wnich thev are .now conversant and in which they actively partici-

-

pate. The materialism of children, the

D

r Knowladgeability and emotional

investment in buving and acquiring, in consumerism, is a wore developed

, and operatiye values.

. Desirous of material pecssassions, and less conilicted than adults by

»

alternative demands and responsibilities about ®hé use of meney, children
can ke mora singleminded and self-gratifying than adults in their spend-
Indeed, teachors claim that some of the exchanges of Christmas gifts
amoag children Zrom homes of modest means are astonishingly lavish.
Similarly, many students drive cars. that they themselves acquired which
teachers cannot afforxd. ,There is a nuch closar aporoximation of parity

between children and adults in terms of their material concerns, posses-

sions, sophistication, and awarsness about what they nsed, and where and

1
.

In marksd contrast to the i is
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children's lack of intersst in heroes. They apgear to have far Zfewer
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heroes, and those thev do have are admired Zor diife

hero of todav's ¢hild is more likaly to be a live entertainer cr sports

ry

star. It would seem more appropriate to regard these figuras as an

haroes because thay are often admired for traits not traditionally assocl-

ated with heroism. But the overriding impression is one of a general

-

absence of haro figures. One veteran high school social studies teacher

1

described how he used to start off the semester by asking each member of

Q . ) {
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th2 ¢lass to nama his/her hero along with the

[41Y
e

ive post important avants

unrasponsive to such themes. Almost all teachers note the- paucity of

refarences to hero figures in children's discussions or writing. They

[

tend to interpr2t this absence, along with the rising pooularity ol
antiherces, as evidence of the increased cynicism of young pecple ané

) : . 2 s & : -
thair dininished interest in events of the past.

The behavgo: model to which most children seem to aspire is that o

r4

. - o
in history, but hz has discontinued the custom bescause the students ars so

“he zold, often wise-cracking individusl who is, above all, cool and

.

self-suificient. This demeanor has always appealed to American children,

- 2 - o

especially ado;%s:en:s, but less exciusively and uniZormly than it does
\ N N

tha% affacted children desplv. The family emphasized nurturance and

3ut now that these othar voices ané sentiments, sustainsd

i uncontasted, the Aass of detachment pravails, It is as if the adoption of

a hers Zigurs in ‘cco:dance with traditional, adult-oriented perspectives

\ :

would constitute a;becrayal of the child group. Children have turned away

from such issues apd values. Thoughts about monumental achievaments of

23

- o} - > - . « m . P
the past and feelings of admiration for and identification with persons
who have periormed extraordinary feats applauded by the adult world have

become much less salient in the lives of children.

l‘ . s s
These cbservations suggest that tha identificatory process is less

v

operative and less important in the lives of children. Children have a

different relation %o the adult world. They are, on the one hand, more

i \

ERIC:

, aloof from it; they %eel less enmeshed in the adult world ané less under .
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o goals., They are seen through a Zunctional lans rather than as lofty

42

} odd

d2as worthy oI special raspect.
Cn s2cond thought, teachers report seeing mors flouting, of rules and
more instsnces of dishonesty, but such events seem less siniscer and

insidisus becausa of the orenness and casualness of childran's attitudes

"

toward morality. There is, in fact, more thievery in the schools.

Children have come to assume thaf if items of wvalue are not kept locked

.

up, they will disappear, When something of value is lost, it is inferred

that it will nrot be returrnad. The motion of treating others as we,
o '} - - . . )
ourselves, would lika to-Ba treated raraly surfaces, as though it waré an

elevant %o our times.
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plaved and therafore of no particular merit. As a result, little indigna-

tion is aroused by misappropriation of property. The focus, instead, is
Lal o

on Zforestalling such ewvants.

gradual disappearance of toys provided expressly to amuse children whose

' schedule riguires tham to arrive at school before the onset of the offi-

cial school day, a child responded@ by conjecturiflg that those who nad
taken them must not nave had such items at home. It was as though such a
circumstance justified cheir being taXen. When the teacher suggested that

they ought to try to get them kack, the children matter-oi-factly replied
that once thay ware takan hom2 they would not be returned. The child's

response seemed to provide an accurate appraisal of the motives involved

and what might reasonajly be expected to happen next. and his offhand,

40,
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L
acuepting mannary seamed to imply that whart was at stake wers egually valid

o

and arpitrayry alitarnative rulss of conduct that had clashed.

imong tsenacgers, shoplifting is extremely® widespread. What is

th

) different today is that this activity is casually discussed within earshot

of teachers, .as though it represents an accepbted alternative means ol

A

ur
ct
{3

sécuring possassions., one level, these meant-tc-~be-ovarheard conversa-

|
'
'

tions are a tease and an 2xpression of defiance; at another, they refliect

° PRV -

' a confusion about what is right and wrong. In part, television adds to
# * :
. this confusion by enuring childrsn to acts of crfife and violence. They

&
. A 2

are 2xposad to such a steady flow ©f hideous violent and crimingl acts
that they learn to s2t these events aside and think iess of thepm. And,

n the licht of the flow of

[N

- indead, acts of petty thievery sesm trivial

horrors that children have learned to live with and icnore. Further, it
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taining the viewer from actual tragic events of violence reported in news

N programs. For example, when the Pope was shot and a class was allowed to
watch a talsvision news brogram's rebroadcast of the event, children

moaned in disgus: whan the f£ilm clip failed to show the actual shooting.
N N

-~ -

Teachers cormen: on how quickly children racover from news of tragedies;
[cN

these events evoke only the most momentary reactions of revulsion and
o

disgust. A& noteworthy exception to this pattern is the gentleness and

»

compassicn that children show to physically handicapped children. There

is scmething adbout these phencmena that evoXe their most tender and

generous impul

»

b

n

es.

n

Teachers repor:t that there is much more cheating on tests, partly

<
because children are more used to collaborating and seem not to understand

>

1
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that there is anything wrong with sharing their work on exams as wall, At

[¥e]

level, thls behavior would sesm to raflect a disregard, even

contempt, for anything that stands in the way of goal achievement.

Teachers have also obsarvad that there is mere lying. There is both a

-

falsiZying, as though it wers

LRIC

+

a more eZZlcient, practical roucte O CEAlLiNg Wit & CIODLEm, —are SIso o

greatar boldness and adeptness that is new. When a caild is accusad of

.
N .

It is as though thers is a hesavier reliance on denial as .a means

+

There is no clsar agressmen: among teachers about how warmly and nobly

children trsat each other. Some teachers ses children as more expressive
and genarous ané closer to each othex, as more supportive and helpiul.

raprassnt genuine acts of
a . o

heightansd Zriandship or simply greater reliance and depencdency on the

peer group that is nor necessarily accompaniad by greater warmth and

Cn the other hand, some teachers are impressed with

‘

meanness that slrpasses levels previously observed. What is.more surprig-

.

ing, these acts of cruelty are accepted and passed over as though there is

_a new standard, as though this is the way it really is, as though children

.

expact to be traated that .way. One way of reconciling these seemingly

1
contradictory descriptions of behavioral trends is to posit that children
are simply more opren in dxpressing both their warm and tender feelings

>

toward each other and their feelings of anger and resentment,

S V2
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It has been 2mphasized that, 2y viriue ol television, %the child
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anters tha world cf adults almost Irom the very Seginning of 1liZe (or Irom 2

the tima.the child has access to adult programs and can begin to under-~

S

stand tham), hears the same language, much of the same level of discourse,

and raceives the same’ information. Some of the mysteryv and the diffesxence
S~

he adult no longer obtains. In this

r

betwsan the life of the chilé and

sense, the child and the adult ars peers and are thrust inty the same
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onger trails in the
_Zootstaeps of the parsnt with gaze fixed on the leader.
. . v r
Children are seen as growing up much more rapidly. The kindergart-
’ 2

ners of todav are thought to resemble first and sacond graders of years

back, and l2-year-olds remind teachers of the l4-yesar-olds of vesterday.

[+

The schoolaged child (a temm which, itself, reaquires redefinition as

increasing numbers of children have.begun to attend full-time preschool,
and preschool begins at an earlier age) is viewed as rmore self-assursd,

soised, outspoXken, more comfortable in dealing :with adults, and more

s : [

. capabls of maneuvering in nis environment.

Children become (dimly) aware of worldly matters at an earlier age,

. . - . . . a
. ard davelop means of coping with a much wider, ncre complicated (though
poorly undarstcod) array of forces. Having lsarne¢ to adapt to a more

complax reality, and covating, always, the power and the competence and

. .

the privilege that are associated with being grown up, children show an

earlier readiness to function within an adalt framework. Armed with more
F ’

&

&

xnowladce and coping skills, and finding it sasier to mcdaly patterns o

adult-beravior <from the steady stream of sterkotypic cortravals that )

.

television provides, children pass through the davelopmental cycles mors

Q -
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Thase changas, repcrtad in rural as
setrtings (although the rate of acceleration and Jagrees of soghistication

is crzater in zities), do not necessarily make 2cducation smoothar or more

2ffective. The pariocd of wide-ey2d innocence and thirst for learning i

n

4]

mcre fleeting and lgfss clear-cut. The distractions of sexuality intrud

earlier, and the Ilirtations and boy-girl preoccupaticns are followed by

what is described by teachers to be a less secretive and more widely

participacing and sconer-appearing pericd of saxual activity. By the time
many voungstaers r2ach the middle of high school, they have acgquired so

E 2

manv “matarial DSossessions, experienced so much bought entertainment,

sexual awarsness, and have been

achieved so scpnisticatad a degree o

[}

propellad intec such heights of seli-reliance by virtue of alferations, in
dhe cuality of family support and their own rapidly growing worldliness,
that theyv have achieved many of the most visinie and cherished featurss of
adult s*tatus, aaxd it is difficult for them to think oI themselves as

- s -
n2eding still more preparation for life,

Numerous factors contribute to this Dpattern of accelaratsed awareness
an@ develormant: (1) Because it is no longer pessible to shield children
from frightening and po:entially disturbing events, children are Iozced to

. . . .
confron: and come to terms with disturbing foxces in the envirornment at an

parlier age. (2) For a varisty of reasons, children function more auvtono-

In

mously at an earlier age. Independence is among the most salient defining
2

featurss of adulzhocd. (3) Society has adoptad a mcre open attitude

toward sexuality. The uniquitous lewd magazines in tﬁe cornegr store, the

greater sexual explicitness of television §rograw.ing and motion pictures,

the pornography available on home box ofiice tslevision, and the increas-

ingly sexual charactaer of advertising heightens awareness of sexuality and
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race =5 nave childran r=ach adult competence soonar. (3) Manufacturers of
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tovs and clothing, aware of the fascination, with p:atending/g;;t children
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1lv plunging the child

hus, at school, in the home,
~ . o . ,/ . - . ° - -
on the strset, and in the marketplaces children are helped to fesel that

K
there ars fewer barriers betweeg/ﬁhem ané acdult status.
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3t first glance,.the acCeleration of development would se2em to be an

accomplishmens that ig-emtirely laudable. Insofar as we assbciate child-
i
- X
ne

triumsh over darkness. 3But cuestions nead =o be raised regarding the cost

[1id

of this cuicxened pace of growsh and whether it is solid and integratad.
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Ars children rigening Zfaster or have we found ways to make them look resady

2%

.

socner although cheir internal growth remains essentially unchanged? Is

At least part of the acceleration of develorment has been brought
¢
about bv the greater accessibility of models of adult appearance and
Gemeanor. Growing up nas always entailed emulating the outer appearance
of adults, as when children secretly lock themselves in a room with a
mirror to try on a parant's hat and hegin to minmic adult expressions and
Y E =0

the

®
o
2}
o)
e}
@
n
"
 add
0
A
13
 add
3
th
0
IAS
0
13
o))
fu
o
=
o
[oN
H
1
3
It
o}
|
o)
o
S

mannerisms. This imitativ

TN
<




o

ERIC

Aruitoxt provided by Eic:

ot
[
e
[}¥]
-~
to-
n
s
O
3
¢!
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nate the programming, are replete with messages about the central impor-
ance of external appearance. Clearly, a heightened sensitivity to .the

appearance of things spearheads today's accelerated march toward growing

up. 3But once childrsn look oldar, they are given more freedem and rasson-
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The unevanness oI the accelerated develogment, the fact that it does
not tak2 place across the board, is likely to go unnoticed. When we say,

for example, *“hat children ar2 six months or a ysar ahead of where they

. . : . -

were 12 yesars agc, not oanly is the characterization of change less precise

te .

et
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the guantitative statement implies, but the quantitative esti

than
rapresants an average ¢f chancges that represents a multitude of procssses,

o

ccelerated and others less advanced. Ths synch-

rony of develooment changes along with the rate. We need to begin fo
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exanine the process of acceleration and change in a more analytic and

\

diffsrentiated way frecm a devalopmental and functional standpoint.

The cuestions that need to be asked are longstanding ones. 1In the

past, they were raised in connection with individual cases of growing up
very fast. YNow this state of affairs, in orna way or another, applies to
most children. Does rapid development lead to the assumption of respon-

sibilities that children cannct carxy dnd will it thereby bxing undue
stress? Doas it bring unnecessary failures that damage self-esteen, and

baffling or uvnrewanding relationships and premature sexuality that predis-
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impact? Will it deprive children of valuable time in which to know
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_planning? Is tha acceleration of developmant today skewed in the direc~
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focus on the obsarvable and the external Zoster greater emptiness?

Adding to the complexity of the accelerating pace of development of

children is the failure of most adults (parents and teachers) to apprehend

ané assimilate these changes. As a result, they misjudge or misinterpret
<

r
r

s behavior in ways that adversely affsct their ralationships wich

or exampla, children todar show some o

than in their teeans. This new reserve and guest for independence in the

child of the midéle years may be interpreted by parents as a sign of

-

sturbornness, uncooperativeness, and sersonal rejection. Parents are left
with a sense of failure and with feelings of anger and disappointnment that

N
may l2ad them to withdraw Irom their children at a time when the children

these same behaviors manifested in an older child, they would somehow be
S -

unders-ood or at least seem familiar to the parant, but their =sarlier

onset becomes a source of disturbance and disappointment that ccmpoungs

The schools have falt impelled to fall into line and buy into the
¢
value of the general speedup of things, partly in oxder to accommolate to

4
ace of children's development so that their work with children
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remains age-appropriate. In addition, they are eager to prove to their
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whare it is not useful

uickly, or whether it should itsel:

as any other s2gment oI society ané thersby invite coniidence that chil-
éran ars in the hands of alert. and modexrn guides. How does one slow down

a speeding train? If you stick your foot out andé drag it along the

ground, vou merely wear cut your shoes and run the risk of hurting vour
feor, .
¢
Overview .
In reviewing the Zindings and examining their implications faor

.
.

[N
3

se reemphasized that the informants were selective

£ the patterns of change

Y -

w
o)
3
[14]
o

by changes in the educationzl environment. When teachexrs describe how
chiléren are changing, they speak mainly from the perspective of how’ the
,task of educating children is changing. The changes they observe in

, interwoven with changes in the ecducational

nave elicited these patterns. Changes in the educatlional

are both cause and efisct; they are a

changes in children ané, at the same time, present a stimulus situation

different from that of 30 years ago that evokes correspondingly diflferent
[}
pehavior. Among the changes in the schools that interact wich the nature

the following:

oZ changas in children ara

1, The school has bzcome less proprietary and elitist. It Vas less

exclusive control over establishing standards, selecting students, and

48
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2. The greazar indormalicy of thée schools alters the tone oI tne

alimination of cppressive noral imperatives make Zor a less scmber and
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orograrmed foxrms of instruction to carry out the teaching ZIunctiorn, and

partly because schools are seen less exclusively in an instructionel

-

The acquisition of information is regarded as but one facet of a .

and social davelopment with which the school is
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concerned, now that we have grown accustomed to looking at the school

through a prism of psvchological develogment rather than academic achieve-

asked to taxke on scme Of its responsibilities--to serve meals, rrovide
after-school care, prasent informatior and guidance with regard to sex and

drug taking, and offer counseling. Whereas, in the past, education was
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fZared cultural enrichment dispensed

¢

ened professionals, it is now seen as an integral part cf the child care

system. Curiously, having been assigned a more £fundamental, universal

AY

role, teachars are valued less. They are now seen as auxiliaries to the
sarsnt, as part of a vast natwork of service providers, along with summer

camp cperators, baby sitters, tutors, and coaches who 2ase the incresas-
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5. Changes in the size and lscation of tha physical plant of the

school and in the mod2 of transporting children to school place new

constraints on the rola of tha school and the character of school life,

!

Taking thg above-mentioned factors .into account, the findings of this
/ *
i MY

study of how children are changing na"= implications £or continuing

o
Y

effsr=s to imzrove education that are related to the following issues:

r

1. The vastly expandad rangs of variation among students in back-

" ground knowledge and understanding Tomblicates efforts to teach them.

Children diffsr in their access to the wealth of information that can pe

obtaineéd fron television and other madia and travel, and this variation is
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v to integrate the rising Ilow of

rther broadsned by the fact that
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the doors of schools have bazen opanad widexr to include children who are

2. The propblem of achieving educational excellence has less to do

Y . . - DYRE B

wizh the issue of establishing appropriate standards than with the tas

motivating scudents. Children are less impressed with standards, are less

inzimidated by teachers, and have Zfar less Zsaxr of academic failure.

Children exgerisnce less pressure for academic achieveent from the home
and are less influenced by paraental wishes and expectations. Given their

greater pragmatism, today's children are likely to become invgsted in

o

. academic achievement only if they can see its payoff value, The idea of
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priacinle for children,.3o enmbrace in light of the prevailing schos cf
3070 vine fmmadigeas ploagy> Chilédren hrave mora z~srial cgess3ian and
3@lUuXing lnumeldlatieg pa2asure. ALlQrxen nave noxs naterlial possessilns an

of the adult world, thev have lass to look forward to. Moreover, the

oes not even

97

world thevy live in is so unstable and unresliable that it

'(’

ride in accenmplishment, we nea2d to cultivate greater intrinsic motivation

by using incancives that are more personally dzfined and associated with
inner feelings of satisfaction.
3. The tasX of maintaining and achisving academic standards is

complicated by the growing trend toward individualized education which

for communicating and monitoring an array of different standards and
A 3
expectations that are differentially appropriate for children with differ-

ent levels of ability to learan. Such an arrangement leads to slippage and

]
[0

ofter poszure toward the issue of standards. Although tne standards
set for sach child ars more realistic and meaningful, they ars a less

compelling force becaus2 of difficulties in monitoring so many different

4, The raised consciousness with regard to opsychological states and

psychological well-being, and the greater tendency for children to openly

family life, brings to bear a new perspective
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from which to view the well-being and progress of children in school, one

that ccmpet2s with and diminishes the traditional concern witn academic
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achisvemens. Consicderatisns of psychological support and wa2ll-be
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- 5, ©Cne of the main barriers to academic achisvenent is the lack of
j connactadnass sehween children and adulcs (parsnts and tesachers), Chil-

less likely o be inspiring. Identificatory behavior is a l2ss prominent
foature of psvchological devalodgent today, We need to f£ind ways of

6. The expandad school curriculum is far-ranging, soghisticated, and

confronts issues of gra2at complexity. Thus, it is not uncommon for
tsachers o deal with such imponderablss as the dangers of nuclear war-

ra, the prablem of disapgsaring Zuel sugplies and impending ecclogical
crises, a2nd to begin Lo explore croblams of human adjustment. Though

inerinsically interesting, the discussion of such issues may

nd &aspairing and without a sanse of mastery
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ané clarity abkcut a circumscribed realxm of Xnowledge. Moreowvar, it may be

ening scope, along with the expanding oppertunity ho sawple tidbits,
suggesns that childran will grow up increasingly on a diet of intella<tual
snacks gatherad from a wide range of sources--not unliks the multinatioral
snack bars that are sprouting in the new shopping malls. It will be up to

the school to give the children the experisnce of sittiag Jown tc a full -

nd strengthening children's

o1}

meal., Educators nesd Lo focus on protecting
_sense of groundadness, coherance, and completeness, Toward this end, they
nead to find svstems and frameworks of knowledge that will allow thorough

immersion and mastery.
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) 7. Alsthcugh the decline in academic perioxmance betomes nore ssvers

i the uzger gradses, anéd nhigh school studencs seesm to be the greoup thaz is
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nost disaffsczad Irxcm school, the alianazion cbserved in high school

ldren, when basic attizudes toward .
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0Z the scuring of students than of a failurs to become sufficiently rooted

in the world of schoolwork.

0y

8. The tandency to upgrade thes curriculum by lowering the age level

reassessad desti<e its obvious widespread appeal. Such changes give the
. impression ¢ a speadup, improvement in efficiency, and leave children and
Y

their parants feeling that they are advanced in their development aT@
‘6

achievemenz., But the nei effect is to scale down the depth in which a
- 4
topic is studied and o reinforce the idea that things can be gotten over

wizh in a hurzy and that speed of parformance ané growth is what really

Ef The rola of parents in the educational life of c¢hildren is

ty

largely unsuppor:zive andé cquita undermining of the school. Although

parents ara hettar oducatad and tend to valus education (at the same zire

that they nhave come to take it for granted), they are too busy and dis-

tractad to take an active interest in their children's schoolwork. They

are, for the wost part, unwilling or unavaileble to help children with the /

.o

schoolwsck at home or to Sollow through on suggestions made by teachers.
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At the same tinme, they maintain an unfriendly, adversarial attitude toward .

fort in Dbenalf of

h
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the school. If there is to be a rededication of e
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