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It is very unllkely that any of us so personally

o

1nvolved with higher education can wrlte dlspa551onateiy (;\

about academic standards——how they are or ought %o be

established, evaluated, and sustgined. With our various,

N .

) ‘ o \ _ . ‘

disagreements, pet concerns, episodic and sometimes alter-
/ . . M

fhating bouts with glarm, despair, indifference and, as this

-

Commission exemplifies, energy and“good‘intentions, aca-
demic standards mattér impdrtaﬁtly to usi"At bottom, I
t\rﬁk we believe that colleges and‘un1v§r51t1es, whatéver
else they may do, make students into better people, and
better people, the logic cgntinues, mqﬁe for a better world, N\
a world itself of higher étandardg. That is not a bad

belief, though as an h;iothesis it _sould be difficult to
se%%lé.ohe way or the other, &nd aé an .institutional ideol-

ogy it is uncomfortably condescending toward éhose wh6

stopped after high school or ecrller. What. after all, do

by "bettir people" or a "better world"? D® we mean
]

happier, broader, more rproductive, 1n51ghtful, physically
: ' : . »
fit, compassionate, aesthetic, scienﬁific? As thiculated

in most statements of purpbse in most college catalogues -
the answer, of course, is that wé mean all of these things
eand more. Thus, inasmuch as one of tﬁelseveral dictiona;y

definitions of standard is "; structﬁre built for, gf~serV<

ing as, & base of support for something", we in higher,edﬁ—
. ’ / . 4
~cation have indeed, along with society's other major
_instifﬁtions——the farmily, tke chﬁrch, the state—-claimed a

mighty mandate. Aﬁd if, as is, widely suspected, academic
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standards. have eroded, we do in fact worry about the shift-

v
-, r/

ing sands upon which»civilizatiﬁﬂ rests. Not that we are
the first to contemplate the-decay of civilization in our

time, but the extraordinary and unchecked growth of tech-

nology and population-in & time of dwindling resources cre-

Lt ~

ates a new urgency. We sense the stakes are'highpr, and

that the issue of standards--be they educational, moral,
philosophical or political in the sense of having &n

informed and competent citizenry--id tied to the fate of
. 7

not juét our society, but the planet itself. o

’ ‘ /
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So far this is a rather grandiose beginning for an.

s
r's
.

essay on exit stamdards in the community college.v Commu-

n1ty colleges, however, ‘have almost . 71nce thélr inception
. N
some elghty years ago (née "junior colleges") grandlosely

advert1sed themselves as "democracy s olleges", 1ndicaflng"

4

a deliberate, self- conscious and v1tal linkage between the

~

purposes of the school and the ideals\of'soclety. Indeed,
. S 2 '

the phrase "democracy's college" referred throughout most

of the h1story of community colleges to the providlng of'

opportunities for upwargd mobility, prim%rily thrdugh trans:

fer to four—year‘colleges.for academic.lateébloomers,'and
-~

to a lesser extent through vocetlonal trainlng for those
. ]

wh0‘could not or would not pursue “the baccalaureate. More

~ [N

recently, between 1960 andleTS, the ideological Justifica-

tion for the extraordinary proliferation of community -
. ' ' ) : .

. d - -




colleges--their numbers almost doubled and the student body
more than quintupled (Department of Health, Education and .
\ . \ - .

Welfare, 1976)--again appealed to democratic ideals: an )

. \
open door to the local community for low-coest programs for

minorities, women, the underprepared, the lower and working
N .

-

classes, and evening courses for working adults, including

© Mbmemakers (Astin, 1982, p.1lh1; Vaughan, l980 p.vii).

)

"New students" Patricia Cross callgc them in a phrase which

is-now&established im the community college argotl and, on .
the surface at least, their entree signalled a democratlza-

-

tion of higher educatlon (Cross l971).* ‘ v . - v
'Beglnnlng in the l960 s but accelerating rapidly in
4 ~, . ° .

4
the 1970's, the national ‘trend among community colleges was

~

prey from libergl arts traﬁsfer'curricula and toward occu-
.pational brograms.**/ At the beginning of thls decade, Lo.6

percent of all assoc1ate s degrees awarded were in voca-f
; .

»

tiongl programs; by l979dl980, the last year for which sta-

tistics are available, they acécounted for_62.5 percent of

_all associate's degiees (see Table I). The array of voca- sy

v - R}

tional programs offered by community colleges 1is astonish--

ing. The twenty -seven communlty colleges in the state of : N

- P
Washington,_for example, offer tralning in 1¢7 different

¥Certainly, some ‘'four-year colleges have =a large m1nority -
- or even & majority of "new" students, butthe community
college is the only class of institution to meke a special

claim of expertise in and commitment to helping them in

large numbers. - AN ////'—‘\\\\ . .
o~
3 ot this trend, most

#* There were, of course, excqdptions to
notably in Cedifornia and Florida where the community
colleges were designed to be !feeder s%hools to the

public four-year colleges and universities Even in
‘these states, though, the proportion of vocatlonal stu-
dents grew steadil?ﬁduring the seventies =
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Table T. 'Asédciate De
Higher Education by Typ

N

rd

Brees Conferred by.Ins;itutions of’
e of Curriculum, 1970-71 to 1979-80

a4

Year

Arts & Sciences

Occupational. Percentag
Curriculums

Percentage
of Tctal i

v or General
Curriculums Programs

of Total

19T70-T1
19T71-T72
1972-73
1973-Th
197475
1975-76
1976-TT
- 19T7T7-78
n978-79
1979-80

253,635
294,005
318,234
347,173
362,969
395,393
-409,942

.~

145,473

161,291
165,520
167,634
176,612

" 172,631

158,496

57.4
53.9
50.7

- hT.7

46 .2
Ly .7
ho.1-

* 108,162
135,509
"156,943

195,335.
218,781
237,311

181,653} - l

42.6
46 .1
49.3
52.3
53.9’
55.3
57.9

4o.3
39.0
37.5

L k16,947
“bhoT,4k72
405,378 .

168;052‘
158,738
« 152,169

2k8,895
28,733
253,209

59'7
61.0
462.5

scﬁrce:-‘National Cen§E£>for Education Statistics’(1978,'i981)._

'J

.. ? \

~occupations fron horseshoeing to operating roon technician
* . r X .

\ \

(see Appendix 1). A second major‘trend in the 1970'3 wvas

the eagerness of community colleges to Provide courses, for

credit or othcrwise, in Just about any subject for any
group cf sevén people who wanted it, whether. for ﬁob—

related reasons, glf-improvement, recreation, hobby, home ~ °
? ~ . X , R

: ©
buying and selling, and so on (Riesman, 1980, p.180).

+ A

7 This legacy of the past two dedades has given most

’
.

*

" contemporary community colleges their- three chief distin-

-' y‘.'
guishing characteristics: their untraditionsal students,
- ) . i M

+

their vochticenalism, and their ever—changiqg efferings.®*
. - ‘ . . ‘
It is Just these characteristics, but\especially,the first, ’

N -

.
*

! 9

- ’

— "

*It should be noted that with the dgcline 'in the number of
18-year-olds, many four-year colleges are coming to resém- .
blg'community colleges insofar as” they ‘draw locally, and . .
are increasingly vocational,‘adult-oriented,‘and offering - -
compensatory programs. . . . 8 .

~




which meke the whole issug of standards so difficult in the

v

community college. As sfated by A;thur Cohen and Florence
Brawer:

The guiding and teaching of, students
Unprepared foy traditionsl .college-
level studies is the. thorniest single
problem for community colleges. Some
s institutions seem to have given up,
as evidenced by their tendencies to 7
award certificates and degrees for
v any. combination of" courses, units or X
. ~credits, in.effect sending their stu- % - ‘. \
dents away with the illusion of,
' having had a‘suceeSSful college *
career. Others have mount'ed massiwve
.instructlonal and’counsellng services
especially “for the lower- -ability.,
stratagems designed to puncture the
balloon of prior school failyre. But
in most‘progréms in most 1nsjiin$10ns
expectations for student achlbvement
have declined. The weight of; the low-
ability student hangs like ansanchor
on the community college -(Cohen and
Brawer, 1982, p.232).

"It was no accfdent~that during these two decades
. ¥

great numbers of two-year schqols began changing their

names from junior to community colleges, and the new ones

5eing built were, most bfjfhem;'called the latter from fhe
very etert.\ Studente of’soeial movements tell us that
whenever any group tries to alter its status in society

it usually beglns by chaﬁglng its title, as when Negroes
became BlackS-or Miss and Mrs. becade Ms. It is a eymbolic
gesture but one with deep meaelng,.for it signifies in our

dally language that people want to be Tegarded and’ treated

é
in a new way, and that, if the movement is at all suc¢ess—
2 -

ful, its membérs will enjoy a new‘gonplex of f%ghtsz

" duties, and p;ifileges. In part, then, the switch in title

?
.

“y -
x
. -

LN
/
. h




was a response to very real changes in the purgxseé and

b
\

. ) | characteristiecs of community éolléges, but it also Was;_

. - 4
though not for all community colleges, a defensive reaction

Al

aghinst bei%g too‘closely identified with a local selondary
(} vr < - .
school system. Xven today one still'heafs'references tg

thls 1n‘the pejoratlve descrlptlon of communlty'coﬁleges as

q

"high 'schools w1th ash trays" ' and it is stlll true‘that
co mnnity colleges. are in an ambiguous, twilf//

ht position

in the eaucational‘hierarchy Although more llkely nov to '
be under state than locaI jurlsdlctlon, they stlll retain
their traditional and phllosopplc ties w1th the local )
SCLOOlS\and the commﬁnity Yet despite ghe emphasis on
"being a&é}ghly responsive instltutlon of, by, and for the
community,xrecognltlonﬁghat many of thelr activities are -

» Pl

suff1c1ently different. than those «of high schools leads the
lay public, plannjiag agenc1es, communlty college insiders

and national commissiqns to see them as part of the world
of higher education. : TN
s : oy BN

»

This ambiguous status causes a chronic strain in

community college Iife, one which has much to do‘with stan-

———

aards. How rigid or ﬁiéhwgibulg standards be in’a hybrid'

- institution designed to meet the needs of diverse groups of

sstudents? Raising the standards tdo high, whethe¥ in voca-

\

. . . P T
L~ _ tional or liberal arts curgricule, risks reaching the point

‘of dimiqiéhing.returns with the school turning aweaey in
“great numbers thqse ?ﬁom its ideology puts at center Qtage:
Excessively, low standards, however, are to both studentsf

o _
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. * . . . - . ) . .

and soéietylan dbyious'cheat. 1Although éammunity colléges. e
‘vérx aéggrea£1¥'as senior collegeg in siie,bcuerCuIa; ané
.¥ua}§tx (which makes.it a struggle to genéralize about -

5 @pem),'thgrg is'a widespread'feeliné among'comﬁunify col- .-

'lege insiders and;xin some areas, among state legislators, . .

3 ..O\“,
that they have increasingly been offering.less than

céllegp-lé&el instruction. Though the evidence'ig scant,

where it does exist it shows' thét cOmmunity college stu-

dents épe in fﬁct being .asked to read and?Write less than
é ' . > ' i A
//// in the past, and that academic performance is declining !

- (Cchen and Brawer, p.26-27). A very few communify.collegés,-

»
Y

. most notably Miami Dade in Florida and ?assaié Counfy in . )

o New Jersey, aﬁd some-p??fessidnal 13.8socia‘t.ionx=14,a119_11_ag,khhei’,.,.,,._,‘_w
[] ’ > A,
Academic Senate for California Communiﬂy'Colleges, have

already“respbnded with'programs snecifichlly.desiiﬁed to

1

aigse academic stanﬁards. . More on theseolatér. There _

B}
*

fivst remains the effort to disentangle aR least some of

' the sources of slippage. This ig a terridbly difficult

.
.

task, and my modest hope is to‘poiﬂt.ib:but a few such A,
sourcesk presented in no particulaer order ;f inérgance, \\
igdee&, unéertfin that aéy of thenm ﬂgéﬁfVe.primacy. \\g

One factor is the ambiguous staius of thé faculty. .-
If,9ommunitm cplleges_are in an‘ambiguous position, ;o goo
are thoge wﬁo %eagh in fhem, and there_is.a g:owing body\fff g
literature téstiffgng to the frustrations many cqmmunity‘ T

- R .
college teachers have in defining their roles. "~To meet the

needs and problems of high-risk or untraditional‘students, i

B , .
. . ‘. . . M .
»
! i ' ' ! ‘ @
-~ . i - LA
\
.
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: b g . -
there has been over the past' two ‘decades not only an enor-

mous'increase.in the number of high-riﬁk students but also

4

déw programs,-pgdagdgies and "instructional technologies",

v [y

all of with ﬁ?ich cbmmunity college faculty have had to
familiaride themselves; Furthefmore3 because of the empha-
sis on teachingt\commuﬁity dol%ege instrﬁctoré .spend one-
and-a~-half to }wo times as mapy hours' in the cl?ssroom and
;u;ually with less Béy énd prestige than th%ir contempergfa
ies in four-year institutiops-(Bayer, 197L, b.%ﬁ%*@bhen ana_
Brawef, 1982, p.72—7h). Yet two—jear/facﬁify:hawé not)Had
the larger voice in determining-théif‘cliénteie or academic
:‘or pﬁblic poliéy with Ijes/p‘e'é"t to.their servicei‘ As David
| Riesman\comment;;‘"cgmmuni%y college faculty memw‘ exper—

-

ienced onlyﬁét considerable remove the victory o the fac-

ulty that Jencks and I termed the 'acadenmic revolution'w
 (Riesman, 1982, p.181). Thus, faculty had relatively
little fo'say in creétingaor_endorsing thé oﬁen—ﬁoor

-

policy, and, in fact, many do question it and all fhey are

asked to do in its name, as with, for example, the dim view_br”/

takenLtowérd'individualized learning, a-pedagogy sgizeﬁ'
upon by many community colleges invah aﬁtgmpf/fo manage the
teéZhing prodplems poFed by low gn&'ﬁnﬁerachieving sbudents

-

kBusnell, 1973, p139§xWedd;ng£on, 1976, p.39-40; London,”

Q

1978, chap. 5). . L ': _ .o /"

Amqng faculty in general, there are numerous éep§rts
of lowlfacqltyrmoiale,.frust;atiop and resentment (London,

1980). 1In part, this is due to their relative

L




v .
RN | .powerlessness Zn their dejéings with college administrétbrs,;
ﬁahhich is one reason Riesman cites r&e the earl& success off .
rfaculty unlons in community colleges, the other.being 1he
absence oﬂia strong "ethas of academlcv;rofesslonallsm that v

made the union movementuseem not wholly approprlate

-

(Riesman, 1980, p.18,l). “But there is another kind of pow-

1

erlessness, not having to do with any percelved arbltrarl-

N
.

-ness of adm1n1strators, but rather with students. If we

@

view all, colleges and universities along a continuum of '

2 )

Lcomnitment--and by commitment T mean the extent to which
X f ‘; students are expected to internalize faculty values con<

cerning intellectual york--we may fini_that at one’ end are

.the very best undqrgraduate colleged, éollegesdﬁhere a'

large nucleus of students, perhaps even a small majquty

O

Judge themselves accordlng to faculty-values. At'the oth:q

.
i

pole are most communlty colleges Wthhﬁ given the1r mission

and diverse body of student commuters,lcall fPr little such

M 4

commltpent (Riesman, 1980, pp.ll, I79); Itdwould be a dis-

+ service to ignoreﬂthe effofts of nmany community college
N

//aiachers who work 1mag;nat1vely and with great\dedlcation

td) dTaw Phe best from students. It would also'be'mislead-

-

.ing to omit that there are, of course, §ome students, esﬁ%-

&

~ cialTy older students, who arg¢ committed and eager to hear =

1

what™ teachers offer. But the larger reality is that most

"new students!, particularly those who come right from high

S5
school and are usually in the bottom thirg of their class, -

r

. are Wary, unreceptive, and unenthusiastic (Cross, 1971,

’ b ) . \..
. . : .1 1 N
»
. - N <
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. . Ce ) “'
p.13<16; London, 1978, chap.l).

dlfflcult to _Play w1tH’conv1ctlon

audience. A clue to how w1desprea8ﬁthe Rg

§ }. found in.a l97$\natlonal survey of %wo-y
s instructors. Other tham teachers of @omp
. 'A«" < 4 "ae‘

most felt thHeir job satlsfactlbn wouldsbe .
o ,gag’ e - |
B ulﬁ%ments. . .
. o Out of s1xteen possible cholces,%this anﬁﬁk all o,
'~ - others (Cohen and Braver, 1982, p.236). . - i A I
Iy R4 o g .

' Such a situation poses extraordiﬁary and'padnful

e \ 'aai;iggas £ erlat four or two-year colleges. «\

For Some years now faculty have been unable'to assune that

“students'’ ﬁerformance’in the three R's ls on more than_ag

) elementary or junior high school level. «Putiki:kaside for *
- the moment  an insoitutional response, among the alterna-“ i

t1ves available to 1nd1v1dual teachers there is only one :

thet does not signal a drop in standards, and that .is fo. .
o ‘\' e
retein standards, with orlﬁithoutga-reworking of one's own - Coa

’ 0 . .

teaching methodsf even if that means ?ailing a large pro- :
v o ) v »

7 ,portion of studepts. OthET options involve teachipg the .

o

course wi%h eyes half closed ("faklng 1t") and g1v1ng pass-
e

ing grades w1th the almost certaln knowledge that students

4\ ’
’

have not done the work, diluting the course andfteaching at

g a .reduced léyel of abst;actibn and,comnlexity, not teaching L e =

1

the course as advertised but’instead concentrating on basic .
N . . R B - . . . |
skills, or trying to,ignoreéthe problem by assigning easier

RS L3

reading, less writing and more objective examinat}ons in. =’
) - N . ‘ ‘ L. .

o ! ' ’ SRR

. ) . . .n,'.:,‘»n
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'
0

orfder to avoid students' Q;iting problems. (Similar strat-

egies are found in tﬁe univerSity.? See Trow, 1982, ﬁ.22.)
Community cqflege'facuity; QOwever, have a ﬁuilt-in

rationale for_lessening thebdifficulty of poursghofk aﬁd B

inflating gredes, and that is to bolster the confidence of
L -ae <

.their unsure studenfs. I 5elieve this strategy mdy be as

R

"common and as anguished over now as when, some years agb, I

was- told ﬁyMOne“teacher:

It's -a bitch! Grading is horrendous.

o ) It's a horrendous problem..% you do your’

best...I don't-know, wvhether this is a'

personal thing q;~wﬁat‘[bui] I find

myself being quite lenient -with the

jower end of the scale. In other

) words,’} hes%tate‘very much to flunk
_someone it they'#8 made any kind of
‘effort at all...How do I retionalize
that? Because I'm being very honest

. with you, T do rationalize this...

© It's kin?of e peculia® thing, but I
kind of €ay to myself, "Well, look,

if it was going to be injurious to .

thém, then I wouldn't want to:do that

...but if I give ' a-low grade, I might

eliminate them prematurely". You have

to retain some standards, but if*. '

school is a place for people to g

then: you have to allow for early mis-
. ' fakes for that initial poor perform=

ence and the poor education-they got.

in their high schools (London, 1978,

p.12L4-5).

o~

.
&,

Said another, spmewhat'more directly:

‘I'm grading high. I've established =a
grading system to grade high on purpose
as a motdvating factor, motivating &and
morale, and give the studerts who might
be discouraged by flunking immediately
or thinking he's going to, to realize
that they can succeed and then tighten
up standards as much as you can in regard
to.each individual ds they progress...
But the way I'm grading is still so that

o a C student could get an A (London,

\\ , .1978,. p.124). : )

r\\\\\ | o ‘ ’1:3 .

.
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Another way in which the ambiguous place of the',commu-.
- nity college affects faculty  and the imposition of stan-
\‘ .
dards is by creating some-d;st&nce-between individualé ¥
) Y/ L ) R - ' ]
.- teachers and their acedeﬁfc disciplines. When compared
S with their counferparts in four-year colleges, community

college-faéulty are less likely to read écho;arl& Journals, to

.attend meetings of academic associations (they are often

snubbed or treated as inferior if they d05 and to publish

«

N

1n\scholarly or scientific Journals (Bayer, 19Th p.263

Cohlen and Brewer, 1977, p.109-118),} Distance from disci-

plines is furiher increased by the continued reluctance of

seem more interested in research than in teaching high-

risk students, but-also because of their higher -salaries.

Today, only about 14 percent of community college

faculty hold a ‘doctorate (Cohen and Brawer, 1982, p.T6-T).

Never hawing the opportunity to teach courses beyond the

sophomore lev also contributes to academic isolation by

making it less urgent to keep up in one's fleld whioh'mﬁy‘“ e

in time have an enervating effect (London, 1978 p 115 119)

Perheps this isolation is part of the phenomenon
wherein a higher cultural value is piaced oﬁ\{fe production

of new knowledge than on the diffusion of what is already

-

known. The former always carries with it a hlgher status
because it ultimately helps define the nature of nature and

humen> mature. The closer any profession is to this defin-

L3 3 L ’ . L3 .
ing function, the greater its control over services and

Q . } . ' .o

-~

14

community colleges to hire new Ph.D.*s, especially if'they -?
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o oo . .
clients and the greater is prestige (Hughes,'l963). One

-

wonders whether:the greeter'separation from this fﬁnction

. X \
makes~it'mdre likely that communlty college faculty>feel
removed froq;higher educatlen, however 1mpo:tant their
teachlng may “be for their students. This is not to suggest
that ‘ell community college teachers are frustﬂeted college'
professors. However, that a recent study found that abor
half of all instructors, whilewhappy with the1r current
positiens, would rathei?teach in 'a four-year college or
university.suggests at least some amb1Valence toward thelr
work, and that community college teachers, toe, are suscep-
tible to seeing\themselves as, "less than" rather than the

"qifferent tkan" that the profession's ideology puts forth.

This is an aresa that has not been examined in depth on any-

der about the ‘extent to whlch, throughout the ranks of

. 12
community college instructors, this remove is‘welcomed or |

RN
Y N

lamented.
Let me forward a "worst case scenario”". Among those
.

who lament the estrangement, as already discussed, are many

LY © s ! N
P}

Ipheese,

“thing ,more than a cage- -study basis, and we are left to won- -

for whom the teaching of low-ablllty\students ts particularly

frustrating. There may well be counterValllng and upllft—b
ing deflnltlons of the1r work within the faculty peer .
groups, but if not, then the 51tuatlo; is elearly demoral—
izing and hence not one in which people cen be easily
mobilized %0 fight hard and long for higher ex1t standards.
’ ~

Indeed, suech an efforthmay be, if the sense of

ot
i

15
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’ that faculty frustrations can be used to enlist their sup-

'in 1980, 56 percent (American Association of Community and

"1l

< | s -

bbwe};éésnesé and isolatidnfrun geep enough, quite threat- ’ e
ening to tHe.pleasing~and secure aspecté of the work cul-

' ~ .‘ . , ° ‘
ture that do remain. David Riesman reports that upon

recruitment g neW'facuity menber, eSpeciaily if a Ph.D., is

- likely to be "warned that any attempt greatly to ralse the:

level of 1nstruct10n will prove both unsuccessful and frﬁg;

P

trating" (1980, p.192). A more sanguine possibility is’ .
port in formlng and 1nst1tut1ng new 1nst1tut10nal policies .
de51gned epeciflcally to ralse-atudents' performance, as
has.been done at Miami—Dade (discussed below).

The extensive use of part-timers in community col-

. leges also has its costs in morale and, though difficult to

document, most likely in standards as well. In 1974, one-

talf of allrcommunity ceilege in{tructors were part—timers;

Juaior Colleges, 197L4-1981). 'With the erception of the

nilitary reserves, it is difficult to think of s major

institution in our soeiety where the froat line ﬁork is ’
carried,out'by hundreds of thousands of part-timers. From
an‘adﬁinistrative coat-aecounting'appreach, t£ere.are sey- B
eral advantages to such a heavp reliance: specialized ..

courses can be offered, part-timers are more willing to .

'hold class at odd times and placés, they are less expensive, can

be easily  hired for an unexpected demand, and conversely, can be

easily dismieéed when enrollments fall {Cohen and Braver,

»

\'1982, p.70-1). From a faculty perspective, this can become
: N

P . . .
.

— g ' .
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.llkely .to be h1red qulckly and less like

when they wi 1 bg teachlng, yet w1th the certainty that ~
they w1ll ‘be paid less, recelve no frlﬂge benefits, 'ind
have no offlce space. In regard to the community llfe :}
theécollege, part¥t1me;g rarely-part1c1pate in campus
actﬂv1t1es seldom talk w1th students ut of class and
haveiv1rtually no contact w1th the1r colleagues (Marsh and

Lomb\ l976 Fr1edlan§§: l979) Further ore, they are more"
g;xto be evaluatﬁg
thanhfual t1mers in short they are not as systemaﬁﬁcally
SCreened. There is no data on the exten to‘uhlch iff at
all, standards are dlluted by bpart-timers to curry stu- >
dents' favor in the hope that it w1ll help one to be

-

re-hired. The situation, however is clearly one not

designed to inspire.faculty tot adhere to hlgh standards for

theirastudents partlcularly if that makes more work for

~them (the faculty) while they are. -Tushing about town, as

'«often is the ctase, from one part tlme Job to another.

C

}

Student consumerism also figures promlnently in any

)

explanation of academic decline. In part, this atas g demo-

grephic phenomenon: the great expans1on of h1gher educa-~

tion in genersal and oommunlty colleges*ln partlcular of the
~r

1960's ana 1970's has been: followed by a perlod obxdecllne

in the number of trad1t1onal college-aged s;udents. Com-~

mun1ty'colleges hav1ng already establlshed themselves as

far adults of all ages, and. having already devised
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(’ ' At@trategies for tapping the adult markets (they were never
| shy about marketing themselves} were corre5pond1ngly less'
threatened by éhe decline. A changing populat on pyramid
\ : ) —
3 only explains so much, however,nwsimany of the sivns“of
R .

;

e:osion throughout higher education appearéed long before

the drop in the student pool: grade inflation, "non-

-

punitive'grading",‘sanitized transcripts, the call for rel-

evance, the drogping of;requirements, the'pandering to

R o °
~

what, in some cases, was a sho¢kingly narrow vocationalism,
" and the- elimination of writing asqignments. It was(not
X ﬁ . :ampant but it was a sign of the times when'profegsofs °
ngaﬁ't;ckigé‘ép Roéters tp.advertise their coursesw "Come
ﬁfﬁ~ on in. Thi; course is fun.. It;s easy. I£'$ rightgouéf
Hell, it's downright mellow. What's more, the professor
dresses like'avrgofer andvyou call him Ray..." (Chase,
. '198gi pi10b). A1l of thnis end more is familiar to any
. . . \

observer of higher education, and it is as familiar én com-

B ' / - ’
munity college campuses &as on any other. ¥

In On Higher Educatiof, David Riesman describes,®
. with great insight, how this tr®nd toward student consumer-
ism reflected, indeed yaé a part of, the larger transforma-

tion wrought by the "victory of the counterculture" in the
‘;Aa .’ 1960's and earlf 19%B'§. It is‘w0rth briefly sﬁmgarizing
T z‘his.argumenf, for‘it shédé c;nsiderable light on exit stén-
33 ﬂ;Z%Vﬂs as ghey aie today,-and provides by ig@ilcation a
.

rong rationale for a useful, 1f somewhat general ‘next

step. Riesman carefully distinguishg[ between the

) A




'public interest lawyers, community health p}actitioners,

rd . . -
s

‘countqrculture of the 1960's on which he casts a jaundiced

eye, and the polltlcal act1v1sm of that day,’ WlthLWhlch he

sympathizes. The latter promlsed work, frustratloﬁ, even;
. * p) &

possible arrest" to-those students who aspired to become

. - /

-
o / A
investigative Journalists, and other varieties-of»public

advocates. The counterculture, hOWever, "was & seductlon

-
>

toward a soclallyﬁlrrespons1ble hedonism", meanlng "llbera-

tion" not only in matters sexual and pharmacolégical, but h

~‘also, ,in a section he titled "Meritocracy Defeats Itself",

a deValulng, and' even worse, a delegltlmlzlng of the author-'

Y

”'1ty of the professorate, the unlver31ty, and tradltlonal

academlc values (p. 83~8h) ‘,'.~' g ’ : \

Ironlcally,.many‘faculty Wwere drawn into the eRcesy,
. . “ ¢
ses of the\counterculture,
> .
rapping with their students, casual
about turning in syllabyses . or grade
lists gnd meeting other requiremants, i
dlgmlssed as stuffy and bureaucratic,
counting on the students' own toler-.
ance to allfow them to get away with
the alleged spontanelty of doing their
own thlng (p.85).

"The counterculture not only-won}dut on, campus, but

*hes made its way throughout the
Society, even to the 'hard-hats'
‘underneath whose helmets long hair
is often V1s1ble—-wh1ch in: an
earlier efs, would have béen an
occasion for antagonism ‘between
the affluent in thekir bluejeans
and.the working clhss with its
more conservative cultural

' . values ({p. 83) ¢

4 - - LOLT.




-

y ' ,
Yet when the sQns and daughters of the hard hats-—‘,

”~<

posslbly the hard- hats themselves-—as well ‘as m1nor1t1es

—. found themselves in the communltyvcolhﬁge, and this 'is my

argument; hot David Riesmaq's, it was seldom with the stri-’

dent or well articulated disdain. for thetways and" values of

the middle classes found among the avant-garde on college
. é'.
o and un1vers1ty campuses. As but one 1nd1catlon, the gen:

&

eral 1nc1dence of protest and demonstratlon was never as
high on the two-year campuses as on the four. For then and
‘today as well, there i% among "new students" considerable

. l apprehens;on when it comes to postsecondary educatlon,ﬂ

Although they may learn of . the local communbty college S -

* reputation from frlends who precede.them, higher education
¥ . v

*is- not an 1nst1tutlon w1th ‘which they, through their fami-

: lles, have had any experlence.‘ Thus, as I have written
e

elsewhere, the most anxious s®%udents in communL#{ colleges
are those who %atrlculate as liberal arts majors, the very

act of which is a message to- sfamily- and.frlends that they

w1sh to walk a path that\w1ll take them. away from the
‘ .
'worklng -class world. Suqh a statement, in the face of péer
, pressure apd the student's own self doubts, 1s most often
made at some risk'(London; l978)’. Vocational students;

too, Have 7ometh1ng to fear in th;(discouragement and

embarrassment should they fall to say nothing of possibly
L

A\\,/“\ d1m1n1shed employment prospects. ’&)iﬂ

What is unique about today, however, is that this

pﬁ trepidation exists alonggide the erosion of academicl

\ ¥

;. ~ 20
£
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) authorlty of which Riesman wrltes. To put-this in other v

”acy, students' apprehensions are not necessarlly transmuted

‘;1nto respect for the institution and 1ts values. ‘The situ-

tion--does not command ggtensive moral authority-and, as

‘stated previously, asks for littde commitment 1n the flrst o

.and an. 1ncomplete commltment as people try each other out, means tha

- one 1is always free, if uncomfortadbly so, t0 look at the

words, haying been socialized 1nto the countercultural leg-
(

L]

LN

ation i1s thus one in whlch the institutlon in somne soft,

grey, spread out Way--as part of tpe Eeltgeist of a genera-

- .
. {
C . PR

m

place. Mx feeling is- that this has a deleterlqus effect on ' 5
& ,

<

students' level of effort and their persistence. It is .
. > ‘ , ‘ '
analogous to the epormous increase over these some past

twventy years in unmarried couples living together: dimin- A

. . o : )
ished authority of the~institutione-marriage in this case--

S

-

I . , LI
a%?%ngement with one foot out the “door. ~

- »

Thus while a superficial rationality might suggest
' v

that'"new~students" double their efforts to "impgrove them-
selves", they may well be constra1ned by the ¢ mulativ@‘
effects, of their own biographles and their society's recent
history. éhile this is certainly not a hapﬁy lnterpreta-\ \
tion, it does perhabs tell"&% something aPout how many stu-

dents approach hstandards"‘as e general phenomenon, as well
s '

as indicater but one more factor to .congider ‘in explalnlng . Tooe !

dents.




and ‘block culturally-instilled goals in ways that "cool-

denied can be better induced to take less‘rewarding work,

* 20.

t

Heving just seid thig, 1 BUSt 2150 be sid that tpe
: 'JW ' . N . —_—
community coliege ‘cap and does make g difference” ip stu-

»

N ’ é ° > )
dents' lives. (Some Couples, after.all, do marry success-

Burton,blark Publisheqg his ‘now clagsic article,-ﬁE;e

'Cooling-Out' Function i Higher Education" (Clark, 1960).

those who try. He then argueg that Since not €Vveryone can

make it to the tog, democratie societies must alse limi~

out"'people, that is, that let thenm doyﬁ graduélly and
uqexﬁlosively.» With res;ntmeﬁt deflected ang disappoint-
me@g mollified, People £o Wwhom fur%her oppPortunity ig /
Two-year éolleges Serve Jjust thisg function; Clark conjinued,
gy cooling student;' aspirations through the graduaily |
accumulated evidencg (cgyrse grades, achievemént fest
Scores, Vocational aptitude tésté,fteacheps' qecommendaf

tions, counselor's edvice) .that they Ought to change to o

22

t
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termlnal or vocational currlculum rather than transfer to a -

four -year 1nst1tut10n. A .
2

o

In a recent reconslieratlon of h1s thes1s, Clar%?
’ ' \ .
Warns agalnst extrapolatlng from what goes on w1th1n the

communlty college "to grand theorles about the role of edu-
catlon in soclety" wWleen the great dlfflcultles in apply-

ing social -science to social pollcy, he admonishes us to
“f‘" ' ' .

"tread genﬁly, even upon the cooling-out Process and its

pbviously unattractire features" He argﬁes further that-

-
-

the- coollng out bProcess’ may 1ndeed be necessary as a mec@a-
TS

nism of compromise among the often coupeting value& of

equity, competence, and 1nd1v1duaI cholce (Clark 1980

p.30). Clank s cautlonary words are iy effect, a response

\

to the New Left soclologlsts of educea on of the past two

"decades who, finding a resonance and congeniality between
e . v

his thesis and their social class %heorems,~condncted ;

extensive research along these appropriated lines, Among
4 .

' the many flndlngs were that the coollng cut process did not:

always work smoothly, leaving many students frustrated anéﬁ
B > ! . . ./\

engry. (London, 1978), that.the skills taught in vocational
cnrricu}a were'especiaily subjecét to obsﬁiescence, that
unemployment rates for vocational gradua;es are high, that
with the exception of those in health-related occnpat%ons

there are no significant,difﬁfrences between theLincoEes/of

hi;n school graduates and community college vocational

graduates, that the jots obtained have short and some;imes

no career ladders; énd that from one~hsalf to_three—quarters
- .

S 9 o “

Q2
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(depegding on the,stﬁdy)'of vocational graduates do not get

Jobs related to their curriculumv(Pincus, 1980). More

recently it has been found that the chances of obtaining oo™
> the baccalaureate,'even for higﬁ ability students, are
~ . ' .
o Wiminished if one begins in a two year .rather than =& four

. Year eollege, and that eohmunlty colleges receive sub-
stantiélly less public subsidy for instruction, library
suppdrt,‘student~aid, andleducational and general purposes

(Astin, 1982,%p. 132, 1kok, 192). Coe
. . ) » ‘ -
Such. findings led critics to-believe thereé was little

truth in the appellation "democracy's colleges", end that

the community colleges' real recbmmendetions'are that they
- L

are cheap and nearby. It thgs\became difficult not to

‘eitrapdlate‘from the research, ena the portrait drawn

o~

. was one in which the'hidden function of community colleges
. ' is«to preserve the status quo by obstructing or limivcing

° »

rather than promoting thevgpward~mdbility-of lovwer seocio-
D N " [
economic groups (Karabel, 1972; . Zwerling, 1976; Plncus, l980)

From thls perspectlve the community college at best

. helps students maintain their relative soc¢ioceconomic . \\
' »

. Pogition in the face of a changing technology and occupa-

- tional structure. It is, the argument goes, a cruel hoax '’

’

rlayed on "new students". that when a communlty college
is built in their nelghborhood they are told that & more

traditional or llberal arts educktion is not for them; it

i1s like suddenly finding religion only to be told God

o N i '
-is dead. ' -




gréw from 42.6 percent in 1970 to 62 5 percent in 1980 ‘

-
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The rise in vccationalism is made even more trouble- -’
some by its relationship to minority enrollment As the -
proportion of communlty college students 1n~vocational f

N
(see Table I) so too d1d ;%e proportlon of lower socio- %

-

’eébnomlc stddents, especlally those frcm m1nor%t1es.‘ By ¢

-

the ‘end of the 1970's Blacks, Hisganics, and native

Americans were one-fourth of all community college enroll-
ments, or, from a different angle, community colleges

wefe enrolllng more than hO percent of all minority stu-

- .,

dents in higher educqtion. (See Table II. )

To put it simply, as community colleges became

- * I's

. - -
<'poorer .and less white, they becafle more. vocationei Further-

more, the congeries of preblems assoclated ﬁ{th attend-

ing a community colgége--a larger”prop@rtion of under-

: . * ’

A\

prepared students, fewer and less well endowed Tnstitu-

o

’ ‘ "
"tional resources, the absence of a dormitory experience--

.

exert an effect“af their own: manority students who'attend

P4

-

community colleges do less well achemicaliyfthan those of .
equal ability who begin in & four yeﬁr ‘college, and the -

dlfferential is greater for them than it is for majority ..

students (Astin, 2982, Chapter 5; Cohen and Brawer, 1982,
. ‘ N .

v

p. 48). ‘ : IR R

Whlle it is difficult to be sanguine, the situation
may be neither eas clear nor as 1nsld10us as the detractors_

say. The reliance on statlstlcs, for example, can be mis-

leadlng in that some unknoun number of. students drop out
L .




@

Table II. . Pepcéntage of College‘Students;Enrolled in Different Types of instifutions;
‘ ' Fell, 1978, by Raciel or Ethnic Group - ‘ '

g
Public Institutions , Private Institutions-
. Other Four-Year fTwo-Year . Other Four-Year Two-Year .
Group "Universities Institutions//ﬂ‘Colleges Universities Institutions Colleges . -
Whites D 19.7 2k .8 33.2 6.5 14,6 1.3
Blacks . ' 9.7 30.6 - 39.3 4.3 13.5 2.7
Hispanics : 8.6 25.0 , * 53.3 k.1 T.9 1.1
American Indignsa 12.5 Z 22.h . - 53,0 2.9 T.1 2.1
All Students “ 18.4 - 25.2 C3k,5 6.4 1h .1 1.4,
N
. ®Includes Alaskan Natives . i
Source: Astin (1982), Table 36. - ‘ o B D . .
| - . e
'\ . r. H
| 2
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not becalise they have \failed of because the school has
<

not done well by them. but because their new training Has

qualified them for a Job for which the actual holdlng of

the associate s degree is unnecessary. Cohen and Brawer

also point out that Just because students have moved £rém

‘s liberal arts to a vocatiomal curriculum does_not necessari-j
i : - .

ly mean that they have been coolad’out;~as e%:d:nce the&

note that since the mid l970's more students have: trans—

ferred to un1versit1es from vocationai!curricula (for

‘-

example, a health related field, forestry,vbusiness) than
. ‘ . E A o

[}

‘from the liberal arts.(l982, pa‘301).
f . Another argument ageinst the oritics is tBe persis-
o tence of students in, choosing vocational pfograms. It was
possible in 1872 for Karabel to write, "Leaders of the
occupational eduycation mouement have constantly bemoaned
the lack of'st%Z:nt enthusiasm for vocationsal education;...
The problem, they believe, is the low.status of career
training in a society that worships the bachelor's degree....
dverall, students are voting with their feet against com-.
munity college vocational programs." (p. 2&5—2&6): That
the voting today is more in the occupatlonal direction may
be attrlbuted to several factors\g First the status of,
-~ career tra1n1ng has been ra1sed_by bringing it'into four

[

year collgges and universities, thus making it more attractive.

s

Second, that vocational programs, are already in place gives

them a momentum of their own: they are often well adver-

(A
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1

tized and can be @ fiab;e and convenient alternat%ve for
students who know they do not want or cen not get a
traditional liberal arts e&ﬁéation. Third .the lure of
&:Joy, especially if the initial salary is expected to
5e more than the student has ever made before even if it
isL;ow ceiliﬁg work, is ﬁade more attractive iﬁ'a pre-

: R , . :

carious economy. (Critics respond that such ' subjective

assessments are not consistent with tie objective facts '

that, as already discussed, the prospects for employment o

AN

in one's vocétional field with a two year degree are - ' o
9

chancy, and that if hired the income level is not, likely ° .
to be sugstantially greater than that of a high school |
graeduate. ) ) ' Lt

" The finding that the chances of obtéining a
ﬁgpcalaufeate aere diminished if one begins in a two year

college must. also be qualified by notihg that no stati-

stics are kept on those students who enroll in & community
Ly

college for one or more semesters, drop out, but later

matriculate in a four year college; nor are there reliable
national statistics of community college graduates who go

on for the bachelor's degree a year or more after receiving

~-their &ssociate's degree. It is estimated, however, ¢hat only

about 5 percent of two year graduates transfer to a\ienior‘
insf}tution in the term folloﬁing their graduation (Cohen
and Brawer, 1582, p. 5b4).

Among ﬁhosé'who do transfer, whether immediately or

a

otherwise, are many for whom & bachelor's degree would
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have been impossible without the community éollége.‘ The ’

. . ‘o "‘W'
community college can provide a setting in which, thrbugh

supportive peer groups and positive, informal contact with

facﬁl&Y, Sﬁud§itslare able to overéome‘their-lack of confi-

~dence in their own academic abilities (Negmann and R}esman,‘

1980). Having teken the life histories of several students

over the past two years, the following excerpt tellé us

'_much,about the nooks and.crannies of higher education and

how students, with the help of friends and faculty, can
. ‘

move, through the systemQ The student’ speaking has recently
) ; .

LA .
received her liberal arts degree cum laude from

-.a state university:

-

Beside all the courses [in the com-
h munity collegg] there was also ‘a study
/group you had to ‘attend. It wasn't so
> much a study group, it was this .guy, =
great guy, who'd come in‘and we'd do
 these exercises in ¢ommumicatigh. A
lot of the students needed it They
. needed to feel more comfortable in the
environment that they were in. They
, needed to talk about the college, ,
~interacting with other students, about -
getting involved. was the guy,
and he was really into people knowing »
themselves and figuring out ¥hat they'fe
doing and why they're there.  And it %¥as
0.K. but it Just took up a lot of time
end after being there for about a month
or two, I started getting interested in
other things and I Just ,felt that it was
too much. &giey knew wherever I was all
the time. ke 1f'I didn't show up at -
thaet communication group and I was in
the newspaper office, they'd come down
and get me...I worked for Jhe newspaper.
I did lay out and stuff after I met =a
couple ¢f people. 8So I was really
getting involved .in that kind of stufg
.which was making me very happy because
I started making friends and I had a
place to go at the school where I

’
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could Just go and sit-down and do
nothing. But the communication group
said, 'No, no, you can't do that, u ¢
made your commitment and you' have to come
back here and do thls' - And I don't need {
it. I was getting an A" in the reading,
an A in math, English was easy, my psych
I got an A in that semester. I was-just
doing good. It was easy, because I did
have the skills but didn't know it...
When I got my grades I got a 3.0. I
ended up with two A's, and B and 2,C.

And to me I thought that was the bést e

thing in the world. I thought that was
great. And mean” here I am. I was scared
- to death of -being here and I came in and

~ /I did it. Plus I made - a lot of friends
and I got involved. And the counselor
[the teacher of the communications

coursé] who I did ré&spect told me I should .
have done a lot better and they would like
to see me |stay in close contact with them
the second| semester and, oh Jesus, all
that 'stuff|. Well, like I couldh't
_believe it| They were probably right but
at the time I didn't listen to them~ But
after the first year I started looking at
it saying to myself, 'I'm not going to go
anywhere hlere', because it was only a-
two-year college. I wasn't really into
liberal ants, I really wanted to specialize
but there was not much therﬁ Ein the cur-

time wes real important, money was real
1mportant. Plus I wasn't thinking too
clear, in my other life, which I cali ny
other life from school, there was nothing.
All the people I was stlll ‘hanging around
with were still the same people. I had
one or two friends from school but they
were older. One was 36, she was the
mother of 4, but she was my friend. And
I had_a lot to do with her. We did have
homework on this or that...She was
probably tiﬁ one - ¥ho dregged me to the
newspaper more or less and pushed me into
social situations, and '‘gave me a lot of
confidence about things like that. Plus
she was real smart, I thought. ' She was

a wiz in English and in literature and
all that stuff. She was really good...
She pushed me to go to the cafeteria and
sit down with a group of people I didn't
know, and she'd introduce me and she'd

Vak:

r1culuq} that I wanted to do...Plvs to ne /p

b
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say somethlng funny about me. And I'd
laugh and people would talk to me and I'a

be able to talk with them -

This student S peer group, mostly older women, was ones

-
¢

which encouraged her academic efforts, and comblned W1th o
’.uue te&%ger of the communlcatlons semlndi about whom she

ﬂg%} amb1Valent but who ctlearly had =a p081t1ve effeczdon/,/
her, she was on her halting, erratic road to‘erd emanclpa-‘
tion from. her other non-college fr1ends "who were still the.

]

same people .‘ She 'wiXl, however, .neker show up in the sta-

tlstlcs as a communlty college Success . . She dropped out -

]
'vof the communlty college durlng her second year for per- K
sonal reasons, only to enroll the follow1ng,yearvin a sen-
ior institution, where despite some reoccurrence of the

¥

initial fears, she quickly regained her confidence.

. ) -

‘Her story also helps make clear that to be a suc-
cessful student o}ten‘takes‘more than acadeqic skills; it -
takee social skills too, including confidence and ease wié&\;\—'
.others; Pedagogy snd counseling nay hafe some effect on
performance, these students in effect told me, but it is no
subsfi ute for being gocielized into a group of fr{ends who
want you to do well and who will work with you toward that
end. In other words; the setting of séandards is Just>as
much, if not more, & social pPhenomenon among’equals as it
is en academic matter .between teacher and student.

Indeed, I strongly suspect that ‘compensatory or - N

counsellng programs that are overly bureaucratlzed--that

begin by having students flll out forms and take batteries
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of achievement and personality tests--very quickly, \Perhaps
at the very outset reach the point of d1m1nish1ng returns.r
They are but one more representatlon of an ins¢1tution W1th

4

which students are unfamiliak\and which easily frightens

-

them. Saiad another tudent: - ', . -
TN - During or qntation we had to take these
I , tests and ent to the room we were ' -

Suppesed to go to but there 8 a sign -
that says it-will be~tn this other
building. Well I'm already seared

about this, figuring, You know, what

am I doing here. I don't bélon here.
And I don t know anything abouy,g ese

R

buidding but I saw my car first, and
didn't e¥en think about it but Just
got in and drove home. ‘

“ This hardly ®means that all 1nst1tutional attempts to

raise standards'are futile, But it does implx that the
attempt must be sufficiently dramat1c to - alter the student
culture, at eastTthat part of it which defines how hardA
and~in what gdrection students will work, One way to do
thia, though- it means partly closing the open door is to
do as P%ssaic County Community College{and Miami-Dade Com-
munity College have done: t¥ghtenstandards even if it-
means losing students. In F orida, complaints from the
nublio that too many studen s were'graduatingowith too r
litt)le profiéiency in reading, writing and mathematiéB nd
compllaints from faculty that they were unable to teach
classes with so many sﬂhdents S0 lacking in these same

skills led Miami-Dade, under the direction of its Pre=1deﬂt

N ‘ P/
Robveryt McCabe, to require the Passing of basic skills

L.

<
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courses fé?“those who did not pass their initial placement

]
tests. At the\fame time, a core -curriculum was Phased in,‘

requiring five  courses Spread® among the humanities, social
o ~ ; .
sciences and natural sciences. The goal was to'reverse the

downward spiral of expectations whrch occurs .when, accord-

ing to McCabe, = stuéent is allowed to progress through .
school with little serious attention given %o basie skills
(Dubocq, 1981, P.27). Accompanying the new policies were

new programs to monitor studént progress so that they would

have to demonstrate competence befbre moving on,‘variable
‘ ke
tlmetables to allow students who are further behind suffi-
f
cient time tP complete a curriculum, and a re-emphasis on

counseling SO that qudents have more informd%ion on how to.
v :

resolve academic problems. Furtheimore, the college was

willing to stand by 1its commitment to hold standards'

-

8 000 students were dismissed or suspended since the changes

-

were implemented in 1978. Hardest hit were Black s*udents,’
though by 1980 there yas a/hh percent drop in-the
suspension of Blacks (Dubocq, p.31). Despite great concern
that the new standards might be interpreted as de facto
excluslon, that academic performance has improved (as

reported by the college's own,studies) has won over most
students: i

4 .
It has even won the support of most
Black students...said Bennie L. Wiley,
Jr., associate dean for intercurricular :
"studies and adviser to the United Black s
Students organization. , ]
The newv policles, said Mr. Wiley "have )
made Black students more aware that they




” : . have to have good acadeAic skills in
order to compete successfully in this
society"” (Middleton, 1981, p.h).¥

Certainly, Miami-Dade's program does not solve, nor

b

was it désigned to -solve, the problem of tracking. Indeed,

it might be argued that since most of its;stﬁdents'are

L0 . 4
still in vocational curricula, thé new policies only turn
. ‘ - v

~

out better workers, albeit workers with a® least a core of
w3

liberal arts courses--but Wpfkérs-nongtheleSS. To the’
extent that aspirations are unfairly muted and potentiali-
ties‘stugted, thisis of course'awdebil¢$ating problem to _

both the individual.and éocie@&; and ‘one that this side of

utopia we shoulé’never cease ﬁ ying S resolve. ’ ¢
//; | However, there i; ang;hér sidé to the vocational - .
.coin. If we think:of higher standards mot Jjust as

f{ . '
#*Perhaps Yhis is the reverse of . what Riesman observed of

students (of all races) in the 1960's when they were occa-

sionally surprised that campus authorities accedéd to

- their protest demands. Given the more recent conservative

tenor of students, one W;nders about the intemsity--or
lack of it--of student reaction today to the imposition of
new and higher standards. It might *put studepts between
Seylla and Charybdis, but it is less likely|that politi-
cizing the issup by claiming "standards" is\a code word
for elitism and exclusion wouild find mass- appeal among

' today's students. In an era of fewer ‘students and gFeater
market pressures, however, it is doubtful that many col-
leges will be willing to take the risk for fear of scaring
off potential students. It may be that those colleges
most. in demand by students and thus those that have less
to fear in the declining number of students, can most.
a¢ford to work changes. There is some irony in this-in
that it lumps aogether the Ivy League universities, the
smaller elite liberal-arts colleges, and large urban com-
munity colkleges. : .

F]
“a
L2
g
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improvements in reading, vriting and mathematics, but as the

broadening of horizons, then the issue of standards becomes

. . y
entwined'with”§hat of curriculum. It is of some_signifi-
B

-cance, then, that most community colleges do presently
\ : : ot . ‘
"requir€ a minimum of liberal arts courses in their voca-

~ tional curricula, eveén if it is Hot a common "coref as at
Miami-Dade. Coursee-in English'vsoeial sciences,‘math and
history are almost unlversally required of degree prdgram
students, orten as mandated by the state. Manyocareer Qﬁs-’ .
_— grams requlre addltlgpal 1liberal arts work for example,
law enforcement majors taking urban soclety and race rela- .
tions, or fire sclence students taking dhemlstry,ﬁ It is
undoubtedly, the case that vhatever minimum requirements
v, lexiet_become for many stulents the maximum they tage, yet
it weuld be of great interest to find out how many taﬁe
. , » - ) )
. more as electives. | ) // . o
Stiii, it is true that their'exposure to liQXral
arts ieAnot'the same relatively intense, resociaéizing

experience tnat studente are more likely to encounter &t a

four-year residential college. ‘Fufthermore, wvhen we speak

~the determination of standards of thought and expression

‘in'th four-year liberal arts college, we are'generaliy

J

speakingkof an institution more constrained by traedition:

A}

"and less responsive to the needs of the local labor markets ;

(% . L

than are community colleges;‘ Since part of thie tradition g\“\\\

"is that liberal arts colleges are morewcritically concerned
)

%ith the cultivaetion of broad human sympathges"and the

36
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capacity for independent and critical Judgment that comes ‘ L7
/ u‘ i " ¥
with familiarity with the humanities, arts, sciénces, and

sééial sciences, tgere is considerable merit in the argu-

ment th;f gommunif? colleée vocétioﬁal students are againl
lgsing out. ‘But it is too éééy to agéume/thdt none of the -
goals of a libéral arts curriculum are.cul?ivaté& in the
comﬁunity college! Deépite the péw;rful péer pPressures not ,
to do Foo weil (or at least npt to appear.ﬁg_da?too well)

that I_have docgmented elsewhere (London, 1978), and H - 'a
despite.the’zeitgéist.descriﬁeg\earlier in‘thié-pap;r which

miliﬁates against student achiévement, it would be inéup-

«

I

liberal ,arts is folly or vasted effort. We simply dé not '

know what effect'theseégoursés have on community college 4

T -~

' o /
students. - A : . _ ~

) .‘Aldng these same lines, another consthnt,of‘commq-
nity cdllege life must be-recognized, and that is that oﬁe_
would be hard put to find a community college withou#‘at
least/one instruct&; with a flair for turﬁing‘students on
to ideas. At most community colleges ~there i's }robably a
sm&llkiuéleus of faculty wgo,‘despite the common notion
that the more praématic studgﬁts‘would TSt enroll in‘tﬁeir
courses, can and do draw students precisely because
their élassrooms are;exc{ting‘and challenge.stu@ents'n e

ideas, values, and tastes. ‘ . N

l

.0 ~ . ) , . . :
portable and condgscénding to argue that having students take sdme:

~

\d
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- intellectuals (four-year colleges are nog that e1ther) ‘nor

.\_ . - ‘ S : 35.
\ . . .
However, a teacher need not ‘be dramatlc to be enlighten-.

A

2

ing. As I have observed at more than one communxty col- C

lege (and my own state four-year college) students may not '@waﬁy

M
B .
- o

be responslve in class angm@ay appear to be dolng little
more than watdhing the .$un descrlbg an 4rc in the sky (heli-
A *

@ ‘ , \
otropic, students, I call, them) ‘but list%n in on their con-

1]
versations (in the name .of science only) in the hallways,

cafeteria,‘or on the green\‘would that I could be a gly in -
a commuter s car): and it is not long before you hear talk

of th1s or that teacher, of such and such‘an assignment
..w e ‘
and behold, an idea- that vas d1scussed in'class', I have

-

also talked’ with students who haye read bojoks, assigﬁed or
otherw1se, but who have kept that fact fer their frlahds.'
They may , have been told God is dead but @ome at least pray

in private.

Unfortunately this’ does not oharacterize the experl-v ~

ence of most "new students Indeed what I have just, e

argued and what: immediately follows is not a claim that

N

communlty colleges are really filled with nascent or cloSet

is it an apology for the non-meritocratic track1ng that
' . \

does occur. But to hold that the trackiné of students must
of necessity be in every case immoral is bothersome It
is, of course, unfair\ and does aetract from the legltimacy

of the educational system when reople are channelled, }

either downward or?upward, on the basis of criteria other

then ability. This is precisely the complaint of the edu-

cational ecritics discussed earlier, and there is great

\
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merit to their argument. But, if tob rigidly applied,:and

.

R if in the name of orthodoxy of thought we aré foa'williﬁg

1tq overlook the.éornas'offinstifutiéns‘ih‘which good things
. . . . . «~ ka3 ! ' . “ ' ‘ )
do happen, then their position becomes condescending. It 4
. 4 - - - '

is as if someone who only knew,whit.yemknew would make
"better" career and life décisions. And here we. return .

. once again to ponder ng' the meaning of "better". Is'it,
4 . . 'R )
f

3

4

-

- "better" (happier,‘hore productive?) to find oneself chok-

ing on a white collar in-tpe middle or upper redches of .
some ﬁﬁreaucfacy,'trgding our'integrity for thé illusofy
- , . ' o S .
_ pleasures of security?* Or is it "better" to live close to,

w A S

the belt. and WOrk'at'a‘succegsion of Jjobs which are tedi-. -

“ . -
5 .

ous, alienating, -and lov-paying? ' Th'ese are the extreme-

., - . 7 . . , X
cdnditidgs; fortunately, mbsthbiqgraphies'fall somewheré in
. . . . .. o :
between. ‘ )
“ oD L § )
: . 3 . . . 7
I am not suggesting that gradgates'of comnunity col- .

¢

. lege Yocati?nal Programs 9;e lucky inotheifiigeofance3 th;t
if they only knew yhai was done to them, they'd be upset,l
'éveﬁ furious.; fsaq not Sgying tﬁisfgebause‘I am not sayiﬁg

'~¥hey are igqorént sd,%ﬁat, as one commentator hé§‘put it,

"t ¢

o
- S
- .

- *At least one social éﬂ!tic, Earl Shorrist, thinks that
blue-collar workerswaré_happier'tgan the people upstairs.
Their unions afford thHem a juridicial relationship to~

. their employers $So that they know, unlike many of their
bosses, what .is expected of them, what the grievance pro-
cedure’s are, and show to renegotiate working.conditions.
Also, sincde they are expected to lend bnly their hands to
an enterprise, they will not find themselves having to i
abdicate heart and s . Shorris' recommendatioh is that
middle levels of‘bor%giations themselves become more "Jjur-
idicial”. . . ) | .

' Earl Shorris, Politicsg ‘of Middle ftanagement: Seeenes from
Corporate Life. New York: Apchor.PreSS/DQubledﬁy;,IQBI.

» <

-

o

- .-
e e e BT e n




. , : : TR K-‘ | .
) "Ir community educators want to help”working class and

minority students, they Should provide them with an his-

. -torical and political context from whic¢h to understand t e
dismal choices they face (Pincus, 1980, p.356). Most of
these studénts already know about "dismal choices”, even

*if that ;nowledgzwis not, well grounded historically and
politically; theySknow especially if they have already
experienced economic insecurity or dead-end and meaningless

4

work.* TIndeed, when we speak of standards, we tend to

et the x
forget that while our immedie e conbern is w1th'academic
stancard s Our ultimate concern, that which gives rise to

our caring about acadenic standards in the first place, is with

iy

(’standards of living--for each individual and for ciViliza-

+

ﬁéon as a whole., Ana "standardsof living" refer not Just to

-

economic well-being, as fundamentally important asjthat

is. It also means Vsatisfaction'with life", and while

.

vhat constitutes-"satisfaction' may itself be an artifact

e
.

of ¢lass relations w=s vell as of ethnic culture, to speak
"in a broad wvay of "mede vocationalism assumes that all or
most hlue or white collar proletarians are less satisfied

and. all the rest of us are more satisfied with life.

.Philosophically, that is a difficulthposition to defengd.

o

porary thinking and research about community college stu-
dents, tracking; and curriculum is that it assumes that
it knows What students don't know, and does not idvesti-.
gate what students do know about whet has happened to
them, about choices, about work.

a .
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"I do not mean to belittle in even the smallest way
the anguish that underprepared and unsure students have
dbout the1r fates, nor is th1s--at the risk of overemphasis
-- &n 1mpllc1t endorsement of e status quo which tracks
students on the basls of social class or race. Indeed, i{ .
there is one suggestlon I would be so bold’as.to make to
the Commlssion, 1t would be that glven the serious and ‘/
well- taken reservatlons about vocatlonal programs in the
communlty‘college, the Commission itself’should consider
recommending a prominent liberal arts component in everyﬁ
vocational progran, even.if it means, perhaps especialdy if
it means, fewer vocational courses in a student!s educa-

»

tion. This, of course, bucks the national trend toward

-

ever more vocationalism; perhaps it Wlll put the brakes to

it

Whatever shape & re-invigorated llberal arts core
takes 1n any particuler community college, the purp05e of
it would and should be the same as the ratlonale for the
liberal arts as antldesr to help students--however dir-
ectly or indirectly~--better understend their lives and
their.world so that they make good decisions and Jjudgments
about both. Perhans thatlmeans becoming,politicized,vmost
liEely not. As long as it means that each of us in our own
way lives Just a bit "better™. .Then' the communityrcollege

can be said to have rade a-difference.




Commercial Art: .
Commercial Artist
Interior Designér/Decorator

APPENDIX I

N

-
VOCATIONAL PROGRAMS IN THE 27 COMMUNITY COLLEGES
. OF THE STATE OF WASHINGTON J
~ * , )

Accounting Occupations: Communications: ‘
Accountant . ,Apnoungér, Radio/TV
Bookkeeper ¥ ‘A¥dio-Visual Equipment Technician
Calculating -Machine Operator Broadcast Technician
Income Tax Specialist . Medie Techniciean

’ Micrographics

Administrative Assigtant/ TV Studio Technigcian (Sound Mixer)

Office Manager } * o o .

: : S "Construction: ' ‘ '

Agricultural Production: Carpenter \

) Farmer, General Operating Engineer ‘
Irrigator ’
’ f Data Processing:

Animal Services: - Business Systems Analyst '

Veter1 ary HosP1tal Attendant Computer Operator :
Computer Peripheral Equipment

Appliance lepairer Operator
) ‘ "Keypunch Operator \

Auto Body Repairer f Programmer, Business

Programmer, Detail

Aviation Occupations: ; '

Air Freight Agent \ Dental Occupations:
Air Treffic Control Specialist Dental Assistant
Airframe & Power Plant Mechanic Dental Hygienist
Flight Attendant Dentel Lab Technician ,
Ticket Agent . ,
‘ o Dietetic Technician '
- Barbering/Cosmetology: . B
Beauty Shop Manager Diver (Commercial)
Cosmetologist '
Drafting:
Cabinetmaker Drafter, Architectural
' g Drafter, Civil
Camere Repairer Drafter, Commercial
Drafter, Mechanical
Care & Guidance of Children:
hld Care Attend t Electrical: -

Care Worker Electrical Péﬁgr Technician
Nursery School Teacher . Electrician, Industrial
Teacher Aide Instrumentation Technician

~ Chemical Laboratory Technician ° Electronics:

Bio-Medical Equipment Technician
Biochemistry Technologist
Electronics Mechanic
Electronics Technician
Electronics Technician, Aviation
Electronics Technician, Computer
Electronics Technician, Industrial
Radio/TV Repairer

\-
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Engineering Occupations:
Chemical Technician '
Engineering Technician
. Industrial Engineering Technician
Manufacturing Englneerlng
~ Technician .
Marin® Engineer '
Mechanical Engineering Techn1c1an
, S8fety Engineering Technician
Surveyor Helper
Technical Illustrator
Traffic Engineering Technic¢ian

Farrier (Horseshoer)

Fashion Merchandising:
tDisplay Designer
Fashion De’signer

Finance & Credit:
Bank Manager
Bank Teller
Credit & Collection Manager
\ .
Fire Service:
Fire Chief
Firefighter v =
( .
Food Preparation & Service:
Baker
Cook Helper
Cook, Short Order
Cook, Restaurant
Restaurant Manager
Waiter/Waitress

Food Processing Technician

Forestry:
Forester Aide
Logger, All-Around

Logging Equipment Operator
Park Ranger Assistant
Park Worker

Gamekeeper

Heating/ ling Systems:
-Air Conditioning Mechanic

Refrigeration Mechanic

Horticulture:
Greenskeeper .
Horticulture Supervisor
Horticulture Worker
Landscape Gardener

ot

Lbo.

/ Hotel, & Lodging:

Lodging Facilities Manager

Human Services:
Alcoholism Counselor Aide :
Gerontology Paraprofessional,
Interpreter (Deaf)
Mental Retardation Technician
Occupational Therapy Aide .

Janitor
Jeweler

Justice, Administration of: .
Correction Officer
Police Inspector
Security Guard

Labor Relations Specialirt

Libr;ry Assistant

Machinist

Maritime:
Boat Builder
Boat Repairer
Marine Deck Officer

Marketing & Sales:
Business Services Salesperson
Cashier-Checker

Farm & Gaghen Equlpment SalesPerson

a

Farm Sale

General Food@@ales Representatlve

General Salesperson -«

Home Furnishings Sales

~ Representative

Insurance Agent

Parts Clerk, Auto \

Purchasing Agent

Retail Foods Manager

Sales Manager, Assistan%

Service Representative
(Informdtion .Clerk)

Service Station Attendant

Service Station Manager

Meat Cutter




Methanics:
Auto Mechanic
Diesel Mechaniec

Farm Equipment Mechanic
Fluid Power Technician

Motorcycle Mechanic r

Small Ehgine Repairer

Medical Services:

Echocardiography Technician
Histopathology Technalogist
Inhalation Therapist

Medical Lab. Technician .
Operating Room Technician
~Physical Therapy Attendant
Psychiatric Aide .
Radiologic Technologist (X-Ray)
Ward Clerk )

Millwright
Musical Instrument Repairer

Need¥e Trades:
Power Sewing Machine Operator
Shop Tailor

Nuclear Technician

Nursing: -

. Cardio-Pulmonary Technlcian
Medical Assistant

Nurse Aide
Nurse, General Duty RN .
Nurse, Licensed Practical

Orderly

Source:

Nursing Home Administrator,
Office Machine Servicer
Ophthalmic:

Dispensing Optician :
Optometric Assistant %
Pharmacy Assistant >

Photography:

Photographer,
Photographer,

Biomedical
Commercial

Pilot

4

Printing & Graphics:
Duplicating Machine Operator
Lithogreapher
Offset Operator
Silk-Screen Artist
v
Quality Control:
Quality Control Technician - '
Standards Laboratory Technician
Real Estate: '
Real Estate Agent
Real Estate Broker

Recreational:
Ski Instructor
Swimming Pool Manager

Secretarieal:

Automatic Typewriter Operator
Calculating Machine Operator
Clerk, General Office

Clerk- Typist

Court Reporter

Mediceal Record Clerk
Receptionist o
Becretary

Stenographer

Transcribing Machine Operator
Typist

> File - Clerk

Sheet Metal Worker
Stage Scenery Designer
Trailer Rebuilder

Transpertation: .
Transport Driver \k‘
Terminal Manager

Watch Repairer
Water Resources:
Watershed Manager

Weldihg:‘
Arc Welder
Combination Welder
Heat, Plagtics Welder 4

"Occupatlonal Training in Washington State", Washington
State Commission for Vocational Education,

1979.
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