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~-Foreword—

The Office of Special Education and Rehabilitative Services
has for many years recognized the value of camping as an
important aspect in the lives of handicapped youth and adults.
Since 1971 when the former Bureau of Education for the
Handicapped provided funding to help sponsor the National
. Conference on Training Needs and Strategies in Camping,
Outdoor and Environmental Recreation for the Handicapped
at San Jose State University, there has been a nationwide
movement toward including handicapped children and adults
in organized camping programs. T

The material contained in this book and other volumes that
make up the Camp Director Training Series are the result of a
three-year project funded by the Division of Personnel Prepa-
ration. In funding this effort, it is our hope that the results of
the project will help make camp directors and other persons
more aware of the unique and special needs of disabled
children and adults; and to. provide information and
resources to better insure that those needs are met.

The Office of Special Education and Rehabilitative Services is
committed to the goal of equal opportunity and a quality life
for every handicapped child in the United States. Opportunity
to participate in camping programs on an equal basis with
their non-handicapped peers is a right to which all handicapped
children are entitled. However, this goal can be achieved only
if those responsible for the provision of camping services are
likewise committed to this goal. .

William Hillman, Jr., Project Offier, 1979-1981
Division of Personnel Preparation,

Office of Special Education and Rehabilitative Services
Sept. 1981 :
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Preface

Emblazoned across the mantle of the fireplace at its National
Headquarters are the words *‘Better Camping For All.”
Nothing more easily sums up the basic purpose’ of the
American Camping Association (ACA) in jts 75 years of
existence than do these words. From its very beginning, the
Association has been concerned about providing ‘‘better’’
camps. That concern has led to a continuing study and
research for the most appropriate standards for health, safety,

" and better programming in the organized camp. »

~~That concern for standards of performance in the operation
of the summer camp led to an awareness of the necessity of an
adequate preparation and continuing education of the camp
director. Various short courses and training events were
developed in local ACA Sections and at ACA national con-
ventions. ‘Many  institutions of higher learning developed
curriculum related to the administration of the organized
camp. .

By the late 1960s, the American Camping Association
began the development of an organized plan of study for the
camp director that would insure a common base of knowledge
for its participants. Three types.of camp director institutes
-were developed and experimentea with in different parts of
the country. In 1970, the Association adopted a formalized
camp director institute which led to certification by the
Association as a certified camp director. Continuing efforts

- were made tQ try to expand and improve upon the progtam.

‘After the first decade, it was recognized that the program
must be greatly expanded if it were to reach camp directors in
all parts of the country. Centralized institutes of a specified
nature often prevented wide participation by camp directors.
This led the Association to consider the importance of
documenting a body of knowledge which needed to be
encompassed in the basic education of any camp director and
to explore methods by which that information could be best
disseminated. o :

During the years 1976-78, the Bureau of Education for the
Handicapped, U.S. Department of Health, Education, and
Welfare, funded a three-year project to determine the basic

- . competencies required of a camp director who worked with
the physically handicapped. Under the leadership of Dr.

"Project STRETCH and three

Dennis Vinton and Dr. Betsy Farley of the University of
Kentucky, research was undertakn that led to the documenta-
tion of the basic components of such education. It was deter-
mined that 95 percent of the information required in educa-
tion of a director of a camp for the physically handicapped
was generic. Only 4 percent or 5 percent related specifically to
the population served.

Meanwhile, the American Camping Association had begun
to recognize that the word ““all’’ in its motto is an obligation
far beyond its extensive éfforts over a number of decades to
insure oreanized camping experiences for children of all racial.
ethnic, and socio-economic backgrounds. Camps began to ex-
pand their services to a variety of special populations to encom-
pass all age ranges and persons with a variety of physical and -
mental disabilities. The message soon reached the Association
that any camp director education program muist help all camp
directors to understand and explore the needs of the new
population the camps were serving. Chief among those new
populations were the campérs with physical and. mental '
disablements.

In 1978, the Association approached the Office of Special
Education. U.S. Department of Education. and reauested
funding for a project to expand its education program based
on the materials developed by Project REACH, a research pro-
ject funded by the Department of Education at the University
of Kentucky; the intent was to include training for directors
working with the handicapped and develop a plan for wider
dissemination of camp director education opportunities.

A subsequent grant- from the department resulted’ in
years of monitoring camp
director education programs, revising and expanding the
basic curriculum for such programs, and developing 'new

~materials for use in expanded programs.

As we near the end of Project STRETCH, the American
Camping Association is pleased to find that the project has
helped to greatly heighten the level of awareness of the handi-
capped and their needs in the camp director community.

This volume is one of several volumes that will insure
““Better Gamping for All”’ in the decades ahead. :
Armand Ball,

Executive Vice President
American Camping Association
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A Brief Overview

As you prepare to embark on an ACA Home Study Counse, it

A5 Ampontant to nememben that as in othen ACA educational
opportunities (institutes, seminans, managerials, etc.),
there 48 a core cwuriculum upon which the course 4is
based. The core cunriiculum has been approved by the

- cwviiculum commitiee 0f§ the American Camping Association.

Through home study, you will have the opportunity for a
one-on-one relationship between you and yourn Ansthuctor.

The instructor will be able 2o gave you his/hen undivided
attention to facilitate your understanding and mastenry

of the study material. Vou will also be able to work on -,
your own time Achedule at your own pace. o

. a _
A unique feature of ACA Home Study 48 our Andividualized
approach. Recognizing the special needs 0§ adult
Learnerns and difgerences between individuals and thein
pregerences fon certain types of activities, ACA Home
Study Courses have incorporated an approach to allow each

. Learnen some independence in designing his/her own plan

0f study with the instructon.

Insthuctons. 1Instructons forn ACA Home Study Counses

are selected and assigned by the National Office on the
basis of thein experience as camp directons on educatons
An the area of camp administration and thein ability to
effectively facilitate the study 0§ other adults seeking
to increase thein knowledge in the §ield 04 organized
camping. Most instructons are happy to confer by phone
should you nun into a problem. Your instructon'i phone
number 45 Listed in your Letten 04 acceptance.

Cownse Onganization. Each counse consisis 0§ gour
pnases. Phase T: Legind with a needs assessment to
determine where your Atnengths and weaknesses Lie in
tenms of the areas to be covered, nesounrces you have
available, and questions or burning issues you wish to
have answerted in addition to the cwuriculum. You are
also asked to complete a vita detailing youn experience -
and previous education. : _ ' :




Phase 11: Consists of the development of a plan of Astudy
fo be followed by you and completed within twelve (12)
months of %ts approval by your Ainstructorn. 1§ necessary,
an extension may be approved by your instructorn for an
additional s4ix (6) months. The plan of work 4is developed
by cooperation between you and your instructorn and At 4s
based on a set of recommended Learning assdignments
provided (Lessons). Note: ALL materndials grom the -
student nequired fon Phase 1 and 11 should be sent fo
your Lnstructon within one week of the notification of
your Ansthucton's name and address. -

Phase 111: TInvolves the actual study. The instructon
assigned 45 available to you any time you need him/her

by Lettern on phone to answer any probfem areas on to com-
ment on your work after you have completed an assignment.
You may send in your assignments one at a time, or all
at once. A brief discussion on each area of the cowuse
48 also provided in Phase 111.

Phase 1V: Concludes the course with an evaluation of your
wornk by the instructor, of the instaucton and course by
the student. .

Texts: There 48 more than one text used for each course.
Because of the Lack of a comprehensive text in the §ield
04 camping gon most arneas, nreadings are required from a
varniety of sources. Agreement on readings which are
rnequined fon the course 48 one of the tasks of the plan
0§ work which 4s developed in Phases 1 and 11,

Begin Course: As soon as you recelve your materials fon
the cowse, begin wornk. Leaf through the study gulde fo.
get a feel fon the couwrse. Complete Phase 1 and 11 within
a week of receiving the Atudy guide and mail all requested
materials (needs assessment, vita, reading List, and

plan of work) to your assigned instructon. i

Your instructon will neview your materials and approve “or
add areas to yourn plan of work. This should be returned
to you by yourn Lnstructorn within one to two weeks. You
Wil then have a maximum of twelve (12) months to complete
your plan of study (4§ needed, you may request a s4ix (6)
-months extension from yourn instructonr). As soon as you
necedve your approved plan of work, begin study. You may
gind 4t easdien to put yowwsel§ on a time schedule %o
complete one area of the course per week and return Lt to
your instrhucton fon his/hern comments, or you may gind Lt
simplen to send in all assignments in Phase 111 at once.



Coreudt time (time between youn mailings untif your
Andtructor neturns a mailing 4o you) takes about two
(2) weeks, -

e [
Evaluation:. Once you have completed all assignments
satisfactonily, complete the evaluation} form and send
At directly to the National ACA Office. A cowrse
certificate of completion will then be sent £o you.

%

Cancellation ahd-Se’ttlement Policy' i"or ACA Home Study Courses

We are confident you witl be Satisfied with youn progham of study through
the Amenican Camping Associatign. Shoutd you decide to cancel, we provide
you with this Liberal cancellation policy. - oo ;

A student may terminate an enrollment at any time by noté‘éying the ACA
National Off4ce. , '

,].

A student requesting cancellation within 7 days/aften the date
on which the enroflment application Ais s4gned shall be given a

negund 04 all monies paid to the American Camping Association (ACA).

When cancelling aftern this 7-day period, and untif your insthucton

- hecelves the finst completed assignment (Needs Assessment), an

administrative fee of 20% on $25 (the Least amount) of the tuition
shall be netained by “the ACA. o ) I
After yourn instructon neceives the firnst completed assignment
(Needs Assessment), and prion to completion of a Plan of Study,
upon cancellation of an enmroflment the ACA will retain an
administrative fee of 30% 0§ the tuition.

. Aften the student has completed the Plan of Study, the student

shatl be LiabLe fon Zhe full tuition and therne will be no negund.
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The Desired Outconies of Camp Diretfor Education

A CAMP DIRECTOR SHOULD BE ABLE TO: : : -

1.

Demonstrate an undernstanding of the Life span characteristics
and needs of the constitutencies which he/she serves and directs
including the effects of bioLogical, psychofogicak, and s0cio-

- cultunal systems on the growth and behavion of these persons.

I11.

. T11,

1V.

V1.

VIt.

VITI.

To detenmine which persons he/she could serve and Lidentify thé
Amplications fon his/hen camp. , ‘

Assess his/hen strengths and weaknesses in nelation to his/her

own philosophy and the phifosophy of other persons Ln the camp-

ing profession, community, and camp, his/her relationy with othens,
and his/hen professional ecompetencies. ‘

State. interpret and defend his/hern camp philosophy, goaks and
objectives and how they relate to the constitutencies which he/
she served and the soclety in which he/she €ives.

Design a camp program to achieve the goals and objectives of
hié/hen camp An tenms of camper development. v

To develop and justify the organizational design most condicive
to the achievement 0§ his/hern camp's-philosophy and objectives.

Develop a comprehensive dtafging plan Ln a manner which implements

his/her camp's goaks and aids -his/her stagf's personal and pho-
fessional growth. '

Know the values of ongandized camping and be able to interprete them

to prospective parents and camperns, staff, and the non-camp com-

T omundity utildzing varied resounces and methods .

1X.

XI.

XIT.

CXTII.

Design a continuous and comprehe..ive evaluation program §on
his/her camps. ' -

Analyze and develop a-comprehensive camp health and Adﬁety Aybtem‘
which 4s» consistent/supportive of the camp philosophy, goals and
objectives. - , ) )

Andﬂyze and Heve@éb a camp's good service system which 48 con-

. sdstent and Asuppontive of Zhe. camp philosophy, goals and

obfectives..

Analyze and devezop'buéiheAA'and.5Lnandxa£ systems consistent and -
supportive of the camp philosophy, goals and objectives.

Anatyze and develop a nomprehensive plan forn sdite(s) and facilities

management consistent and supportive of the camp philosophy, goals,
and object%veé. : : -

1 ) ' 15{
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' ACA Home Study: Student Instructions

1

Phase T: Needs Mée/sbmeh,t, Reading List, and Vita

Attached are the foams you need to complete fon Phase 1. These
Anclude: . ‘ . ) .

1. A Needs Assessment Form: Each cwuiiculum area of this
- cournse 48 Listed on the form with a 1 to 10 scale
underneath the statement. ? ' o
Please nate, yourself as follows:

1 to 2 - 1 have Ansufficient knowledge in this area

R . 3404 - I have knowledge %o Adentify some nesources

5 %0 6 - 1 have performed some work in.this area
: : with assistance

-7 %o & - 1 have performed independent work on Ans tructed
othens in this area

9 to 10- By virtue of Uuu.mng and experience 4in this area,
I could be called upon to apply my expertise
to wnsthuct on consult any camp or constituency

Space 48 also provided for you to comment as to why you
nated yourself in such a manner on each topic.

2. Reading Checklist - To enable your instructor to make reading
assignments, a necommended neading List is attached. Please
mark with a check (V') those materials you own o4 could get
access to. .

3. Vita: To gdve your instucton a better understanding of
your oackground, you are also asked to complete the vita
attached. , _ '

Phase 1 and 11:

Phase T and 11 items shoutd be mailed to the counse instiucton
(Listed 4n your cournse acceptance fetten) within one week 0f the
date you necedved Lt - »
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Needs Assessment Form: Camping for Persons with Disabilities

NAME | ‘ | | : : To be compﬁdad puion to course by
' participant and neturned to Anstructon

NO. VEARS CAMP EXPERTENCE

Below 44 a Listing of the areas identd fied for the course you will be taking in Camping gon Persons with Disabilities.
For each area, please indicate how you would nate yourself in refation to your present ability at pergorming the task.
Use a scale of 1 = Low to 10 = high, putting an X" through the number that best describes your response Lin each
category. Please add any additional comments you . feek necessarny to clarify why you rated your ability as you did.

Yourn Present Ability
(See interpretation of numbers on
previous page) ‘
Low High

3 1. Knowledge 0§ history and current status § ‘camping opportunities fon 1o 2 34 54 7 § 9 10

Tk

persons with special needs. P

2. Knowfedge of common characteristics and needs 04 "persons with
Antellectual, physical, and social cr emotional disabilities.

3. Knowfedge of common developmental impairments frequently associated
with specific disabilities and implications for the camp setting.

| 4 Knowledge of and ability to analyze barriers fon participation (attu- v

dinal, architeciwwl, ete., and select methods gon decreasing on 1 2 3 4 5 6 7 6 9 10
‘ ewunwang them. . ’
£: 5. Knowledge of principles of prognam planning. 1 2 3 4 56 7 § 9 10
ii . 6. Ability to develop a program plan for persons with special needs ’ 1 2 3 4 5 6 7 §°9 10
] 7. Knowledge of the effect of segregated and integnated populations on _ '
!i | disabled and non-disabled persons. - 1234 567 89 10
§. Knowledge 0§ agencies and resouwrces fon ad.d/ctwna.(_’, assistance on 1 2 3 4 5 6.7 8§ 9 10

_ referal ‘
Eg O COMMENTS: - (Continue on reverse sdde)

13




Nekdé Assessment Form (Continued)

IT. The goal of this course is "to help the participant gain an undens tanding
of common disabilities and how to develop a camping progham for persons
with specific special needs.” Please describe what you would Like to
Learn in 2his area (special concerns on problems).

I111.  1n developing a plan of study, it is impontant to know what resouwrces
- you have available to you. Attached is a List 0.4 neadings for this
course. Please check (V) those you own and any others gou can have
access to. : :




Reading Checklist

PLEASE CHECK (V) THOSE MATERTALS WHICH you OwN OR COULD GET ACCESS T0:

AVATLABLE THROUGH ACA PUBLICATIONS: (The Letters and numbers in parenthesis are
the ACA publLication codes fon ondering)

Berger, Jean H. Program Activities fon Camp. 1969. Burgess (PA0Y)

Bogardus, LaDonna. Camping With Retarded Persons. 1970. United Methodist
Chunch. (CM0§) _ '

Camp Progham Planning and Leadership. 1977. Pro fect REACH; Vinton and Farley
(LT26)

Camp Standards With Intenpretations.  1950. ACA. (CSO1)

Dealing With Camper Behavior. 1979. Project REACH: Vinton and Faley. (LT28)

Directony of Agencies Concerned With Camping fon the Handicapped. 1979.
Pro ject REACH. [CM4T) , :

Easter Seal Guide to Special Camping Programs. 196§. National Eastern Seal
“Sociefy. [CMT9].

Evaluating the Camp. Experience. 1979. Project REACH; Vinton and Farley (LT29)

Ford, Phyltis. Youn Camp and the Handicapped Chifd. 1966. ACA (CMT1&)

Knowing the Campers. 1979. Project REACH: Vinton and Faley, (LT25)

Loughm&ﬂﬁen, Campbell. Camping gon Emotionally Disturbed Boys. 1961. ACA
o "{CMT17) .

Loughmillen, Campbell. Wilderness Road. 1965, Hogg Foundation. (CM17)

Onientation to Camping and the Camp. 1979. Project REACH; Vinton and Farley.
[TrzaT. | | for

Shea, Thomas M. Camping gon Special Children., 1977. C.V. Mosby Co. (CM42)

Vanton, Dennis. Camping and Environmental Education gon Handicapped‘chéﬂd&en
and Youth. 1979, Hawkins and Assoc.” [CM33]

AUDTO-VISUALS-

Fitms:

A Place in the Sun. (15 min.) Sonoptimist Camp fon the Handicapped.
Camp Soroptimist, Fort Wonth, TX




Films (Continued)

Camping and Recreation Facilities fon the Handicapped. (20 min.)
Audio-Visual Center, Indiana University, Bloomingten, IN 47401

Camping and Recreation Proghams for the Handicapped (20 mir.) Audio-
Visual Center, Indiana University, Bloomington, IN 47401 ;

Cast No Shadow. = (28 min.) Mentally Retarded Youth. 505 E. Stewart Rd.,
Coluumbia, MO 65211 ,

Minnesota Outward Bound School and the Physically Disabled. (6 min.)
Minnesota Outward Bound Schoof, 308 Walker Ave. So., Wazata, MN 55391

To Lighten the Shadows. (20 min.) Mental Retardation. Psychological
Cinema Registen A-V Librarny, Penn State University, Univernsity Park, PA
16802

Wondertand. (16 min.) Cerebral Palsy. United Cerebral Palsy Assoc.
of Missound, Box 611, Columbia, MO 65205

Stides

Therapeutic Camping. (From the Bridge Program, a comprehensive yean-
round -advocacy progham which serves all troubled children and their
families in Syracuse, NY.) 131 slides, script and tape. Cost $60.
Human Policy Press, Box 127, University Station, Syracuse, NY 13210

ARTICLE (S) IN ACA'S CAMPING MAGAZINE

Adams, Deborah and Dustin, Daniel. "Enabling Campers to Take Charge of Theinr
Lives" (Reseanch) Februarny, 1981. wvol. 53: no. 3 p. 23

’booéiixﬁe, John. "Handicapped Campers Can Also Play the Game." June, 19§0.
vol. 52: no. 7. p. 11

Duncan, William B. "Temporary Systems, a Good Theory for Practical Camping."
April, 1982. vol. 54: no. 5. p. 7 :

ELeis, Jan. "The New Campens {Women 1§-80)." Sept/Oct., 1980. wvof. 53:
no. 1. p. 19. .

Farinetla, Dan and Fornaciand, Gilbert. "Intergrouping Campers Build Bridges
of Brotherhood." Apnil 1982. vol. 54: no. 7. p. 16

Hensely, Dempsey. "Integhating the Mentally Retarded." Sept/Oct., 1950.
vol. 53: no. 1. p. 17 _ S

Kaplan, Nomman. "Blind Teens 'Touch'"Hawa,(;é, Via Trhavel Camp." Manch, 1977.
vol. 49: no. 4. p. 14

-1¢-




- -Other Resounces (Continued)

Breaking Through the Deagness Bawrien. Washington, 0.C. Gallaudet College. 1979

Buchanan, Susan. Study Findings: Camping gon the Handicapped. February, 1974.
San Jose State Unlverntliy, San Jose, CA 95797 '

Croke, Katherine and Fairchild, Betty. Let's Play Games. National Easten Seal
Society. 197§ v :

Dunfee, Ennie. Teaching Persons Who are Handicapped Lo Swim. National Easten
Seal Soc&gty Occasional Papern. 1977

4-H _Leader's Guide: Let's Look at 4-H and Handicapped Youth. Pemn State,
" lnivensity Park, P, T97%

4-H Leaden's Guide: Recreation and Handicappéd Youth. Penn State, University
Park, PAT197%.

Frostig, Marianne. Education fon Dignity. Guune and Stratton. 1976

Involving Impained, Disabled and Handicapped Persons in Regularn Camp Proghams .
Prepared by Physical Education ard Rereation pon thne Handlicapped,
Information and Researnch Utilizaticn Centen (IRUC), 1201 Sixteenth St., Nu,
Washington, DC 20036

Joseph, Stubbins, Editorn. Social and Psychological Aspects of Disability: A
Handtook for Practitioners. .Englewood CRLf§s, NJ. Prentice-Hall. 197§

Lowny, Thomas. Camping Therapy. Springgield, IL. Charles C. Thomas Publishen.
1974 '

. Peterson, Carnol Ann and Gunn, Scout Lee. Therapeutic Recreation Program Desdgn:
Prinedples and Procedures. Englewood CLcffs, NI, Prentice Hall, Inc. 1978

Peterson, Carol Ann,.qnd Connolly, Peg. .Cha&acieazithA 04 Special Pqpuﬂationé:
Implications §on Recreation Participation and Planning. Washingfon, DC
Hawkin: and Assoclates. 1980 ' :

_Roesslen, Richard; BolLton, Brian and Cook, Danief. Psychosocial Adjustment
to Disability. - Baltimone. University Park Press. 1978

Ross, Many Ellen. '"Mainstreaming in Reverse." Eastern Seal Communicaton.
Winter, 1980. p. & . '

Rusting, Ricki. "Sing NYDA." Diabetes Forecast. March/Aprnit, 1981. p. 30
Rusting, Ricki. "Great at Any Age." Diabetes Fonecast. March/Apni, 1981, p.36
Scouting gor the Deag. Boy Scouts of America. Dallas, TX

Scouting for the PhyAanZZy Handicapped. Bog Scouts cf America. Datllas, TX

Widening the Wored 04 Sponts and Recreation forn Pernsons with Disabilities.
National Eastern Seal Society. (Brochunre) :




AMticke (s) in Camping Magazine {Continued)

Kirkpatrick, Jayne and Scherer, Ann. "Special Campens, Children With Epilepsy Can
Reap Campirg's Rewards, Teo." wvol. 54: no. 7. p. 10

NoLing, Kim. "Camp Guides Deaf Teens to Infonmed Refationships." May, 1977.
vol. 49: no. 6. p. 10

Robinson, Frank. "Winter Camping for the Handicapped, Short-team, NOnp&OﬂLI
Camp Benefits Directorn, Staff, and Disabled Children." Januany, 1982.
vol. 54: no. 2. p. 38

Rofand, Christopher C. and Havens, Mark. "Tree ClLimbing, Handicapped Find
Perch exciting.". January, 1982. vol. 54: no. 2. p. 36

Rusdo, Tony. "Mainstreaming Retarded Children.” June, 1977. vol. 54: no. 2.
p. 14

Schenr, Mente. "Asthmatics.” January, 1978. vok. 50: no. 2. p. 14

"Sensitive Network of Communication Eases Steps into Mainstreaming.” Sept/Oct.,
1980. wvol. 53: no. 1. p. 10

Tringo, John and Martin, Edwin. "Mainstreaming in Camp." June, 1979. wvol. 51:
no. 7. p. 11 >

ARTICLE(S) IN JOURNAL OF CHRISTIAN CAMPING

Havison, Arnt.  '"Basic Princaples of Special Population Camping." July/August,
1980. wvol. 13: no. 3. p. 4

Muntean, Kathy. "Prisonéns, Mdafes Get New View of Family Life.” May/June, 19817
vol. 13: no. 3. p. 14
OTHER RESOURCES

A Suwwey of Canadian and American Easten Seal Camps and Programs. Ontario

Soctety for Cnilppled Children. 350 Rumsey Rd., Toronto, Ontario. June, 1979.

Bigge, June L. and 0'Donnell, Patrick A. Teaching Individuals With Physical and
Multiple Disabilities. Columbus: MerulZL, 1976

Bteck, Eugene and Nagef, Donald. Physically Handicapped Children, A Medical
Atlas forn Teachers. Grune and Stratfon, N.V., 1975

Bowe, Frank. Handicapping Amerdica: Baﬂ&&eﬂb to Disabled People Harper and
Row. 1978. New VYork
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ACA Home Study Course Vita

ITA

Please complete the §ollowing information:
NAME _" ~ Phone

ADDRESS | | _ Age

1. Education Name of Schoot Location Dates Majon

College (s)

Othen
Education

Dates ~Comments |

11, Experience Youn Position/Responsibility Location

; . In Onga-
nized
Camping

"B, With Dis-
abled Pen-
Aons




- Home Study Counse - Vita (Continued)

. .Special Thaining Dates | Location Sponson

V. Why do you want to take this codnse?A

. Vi. What 48 your present occupation and your Long-range careen goal?:

oo
-




Phase 11: Pan of Study fun ACA Home Study Cowrse . .

On pages 19 - 22, you will §ind a List 0f recommended Learning
activities for this couwrse. You are not Limited to these activities in
developing yo'wm proposed plan. However, you must select on propose at
Least one activity fon each cempetency Listed and desanibe how and when you
WL report it to the instructor on the Plan of Study Form attached.

Your instructon will neview your plan and make any changes on additions
he/she deems necessary to approve it. Once your plan 48 approved by your
instwetorn and neturned to you, you have 12 months §rom the date the wonk
plan was -approved to complete all assignments and neturn them to your
instructon. 1§ you cannot complete the wonk by the end of the 12 months,
you may ‘equest a 6 months extension from your instructon.

 Your Plan of Study for Phase 11 shoukd be submitted to youn instructon

with the ifems nequested fon Phase I.
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ACA Home Study Individuslized Plan of Study.

CNAME -
COURSE -

Below 48 a Listing of the competencies required fon this counse. Finst nead the List of Suggested Learning
Activities gorn each competency. Then fon each competency, please identify what you would Like to do to gain
knowledge and demonstrate youtr undenstanding of this area. This should be neturned for youn instructon's approval
Your instructon will make additional suggestions on your Plan of Study. You then have 12 months to complete all

work. PLEASE BE SPECIFIC AS POSSIBLE IN COMPLETING YOUR PLAN.

| STUDENT'S PROPOSED PLAN
COMPETENCY ' {to be completed by student)

INSTRUCTOR COMMENTS AND AD- |
DITIONS (to be completed by

1.”‘Knou':£"_édge of histony and cwwnent §tatus 0§ camping
opportunities for persons with special needs. ’

the instrueton)

1. Knowfedge of common characteristics and needs of |

persons: with intellectual, physical, and social
or emotional disabilities. :

3. Knowfedge of common developmental impairments
 $requently associated with specific disabilities
and {mplications for _the camp settling.

4.-.‘ - Knowledge of and ability to analyze ba)me)w gon
~ paticipation (attudinal, architectural, etc.) and

iz delect methods for decreasing on eliminating
em. , -

23




STUDENT'S PROPOSED PLAN

INSTRUCTOR COMMENTS AND AD-

COMPEFENCY (to be compteted by student) | PITIONS ‘ge"f,;‘;"',,”‘,,c“wf;‘,‘ o
. Knou](edge 0f principles of program planniig.\ '
. ' . . ' | \\ - .
\‘\‘\\’ :
o \\\ .
\\ . . .

. Abdu:u 2o develop a pfwg)w.m p&an fon pe/woms E ] - _

‘with special needs N
v ,Knowl;edge 0f the egfect o Aegnegwted and o

integrated populations on disabled and non- - ~

disabled persons. .

Kuowledge 06 agenc.cu and nesources ﬂon‘\‘

nal assistance on neﬂefuw,e :
26



Camping for Persons with Disabilities: Suggested Learning Activities

n

1. Knowtedge of historical and cwwrent status of camping opportunitics fon
persons wtn dpecial needs .

Ontario fon a copy of their 1979 "Survey of Canadian and American

attendance statistics fon Easter Seal Camps. Contact the Ofgice of

20202 for a List of Federal Grants funded by OSE & RS, nelated to
camping forn persons with disabilities. ' _

1. What is the cunprent status of -camping opportunities gorn persons
with disabilities? v .

2. 1s the numbenr oﬁ°oppb&tunixie5 up or down from the past years?

: 3. What 4is being done about the situation cwuently by gfederal
e agencies and what would be of most value to a camp interested in
g . serving disabled campens? - ‘ v

b. Visit offices of at Least six youth denving’ agencies (Scouts, Camp
Fire, 4-H, Pioneer Ministnies, Boys Club, YMCA, etc.) and at Least
84x 0ffices of ornganizations serving a special disability (Mental
Health Association, Epilepsy.Foundation, ete.). Finc out what

- opportunities are available in our state through agencies for main-
stneaming and special camps and how organizations gorn particulan

" for persons with thein disability.

a. Contact Ontnaio[SocieZy_ﬁon Crnippled Cﬁéﬂdnen; 350 Rumsy Rd., Toronto,

Aften contacting one on more sources, answer the following questions:

pnysical, and soclal on emotional disabilities

a. Read at Least two books on characteristics and developmental needs of
: youth and adults, including needs of the disabled. Describe genenal
developmental characteristics and needs of various age groups from 5
Zo 75 yeafs old. How do the devefopmental needs of the physically,
mentally, and social or emotionally handicapped diggen? :

b. Visit a physician, guidance counselon, and specialist in special edu-
- cation. Ask them forn their khnowledge of the majon developmental
characternistics and needs of disabled and non-disabled persons from
"5 %o 75 yearns old. :

N2

Eastern Seal Camps and Programs." ALso, contact the Camping Specialist .
of Zhe National Easten Seal Society fon Crippled Children and Adults,
. : 2023 W. Ogden Avenue, Chicago, 1l 60612, for Angormation on thein annual

Special Education and Rehabilitative Services, U.S. Dept. of Education,
(Donohoz Building, Room 4§19) 400 Maryland Avenue, SW, Washington, DC

handicaps ane {involved in encouraging/ facilitating campingébpponzunitiea

2. Knowﬂedge‘oﬁ.common characteristics and needs® of persons with intellectual,




on .
b. Any book which describes various handicapping conditions.

For either "a" on "b" after neading, prepare a report or chart v the
12 on more common developmental impairments $nequently associated with
specific disabilities and List the implications for the camp setting
{asthma, amputations, Cerebral Palsy, etc.) on develop a slide set/
cassette tape program with the above information which could be used
as a twaining aid. ’ o

4. Knowtedge of and ability to analyze bavviers gor participation (attitudinal,
aretectunal, etc., and select methods 604 decreasing on eliminating them. .

a. Contact.a sowrce such as the Indiana Department of Natural Resources,
Division of Outdoor Recreation, 612 State Office Building, Indianapolis,
Indiana and request a copy of thein Design Criteria gon ELiminating
Achitectural Bawniens, entitled Outdoor Recreation for the Physically

- Handicapped. (See Appendix) ' ,

Review the criternia then visit a nesident camp 8ite and repont what the
d4te has on would need to make the facility accessible.

b, Inteview an adult with a physical handicap who attended a camp. Learn
and nepert what the person with a disability feels are the most.common
bariens (physical, attitudinal, etc.) he/she faced at camp, at work,
and during Lelsurne time. . v

c. Read Goldsiein "Getting Yourn Wheels in the Conﬂe)ience Doon and Other -
Tsdues of Access.” _

5. Knowledge of principles of program planning

a. Review program princdples in the Day Camp Progiam Book on Jean Bergen's |
- Program Activities gon Camp. What would you add o on defete from this
LisL? . ’

& \ s oL
b. Interview three camp directons to determine thein criteria fon principles
04§ program planning. ' '

c. Read Dr. Marcia Jean Carter's paper "Accountability in a Summer Camp."
d. Review Bradfond Woods' planning §orms.




6. Ability to develop a program plan fon persons with special needs

a. Review Dn. Canol Ann Peterson and Dr. Scout Guan's Activity Analisis
' Model contained in their book Therapeutic Récreation Program Desdgn:
~  Principles and Procedunres. Utilize then model Lo analyze six camp
progham activities nommally conducted in a nesident camp settiag fon
at Least six pefisons having different disabilities.

b. Read Chapter 3 of Camping fon Special Children by Drn. Thomas Shea.
Using one of the case studies on pages 45-54, design one day of a camp
program that you geel would meet this campen's needs. Describe why
you feel Lt would meet his needs. L

c. Visdt a camp director who mainstreams handicapped camperns and one who -
directs a special camp for persons with a particular disability.
~ Repont the type of program each offers and analyze the strengths of
each program and how each could be desdgned for maximum effectiveness.

d. Select thhee disability types and'deaign a special camp-and mainstreaming
camp progham (one week gon each type of camp using each disability).
Evaluate the program you designed. '

7. Knowfedge of the effect of segregated and integrated popubations on disabled
and non-disabZed persons

a. Read Part 1 "Rationale and Basis forn Integrated Camping” in the publi-
cation Involving Impained, Disabled, and Handicapped Persons in Regular
Camp Programs. O read the section on Special Populations in ACA Camp
Darectorn Education Book of Readings, and the remaining chaptens of

. Camping for Special Children by Dn. Thomas Shea. '

Describe the effect of muinstreaming versus special programs on dis-
abled and non-disabled populations. Then summarize the advantages and -
disadvantages of each approach. ‘ S

b. Read at Least a combination of 6 books-on mone, pamphlets, on articles
 on eamping for a specific handicapping condition, such as Camging gon
- Emotionally Disturbed Boys, Camping with Retarded Persons, matees,”
. Campaing Magazine, June, 197§; "Blind Teens Touch Hawali via Travel
Camp, Camg&ng‘ﬂdgazine, March, 1977; "Deaf Teens" May, 1977, Camping
Magazine; "Great at Any Age - Innovative Camps for Diabetics,"
(brochure) American Diabetes Association.

Destruibe the appnoach (mdén&tneam&ng-bpeciai camp) each article endonses.
List the advantages and disadvantages of each approach.

§. Knowledge of agenzies and nesounces for additionak assistance or referral

a. Read a directony of agencies concerned with the handicapped. Contact
at Least 6 Local agencies to determine what type of service and resournces
they provide. : -

b




b. Develop a directory 0§ agencies and nesources avaifable on the Local,
state and national Level for additional help.. Describe the services and
nesources they could offer a camp in your area of the country.

c. Wriite to "Equipment, Materials § Supples List' (see Appendix).




: Phabé IT1. - Learning Assignments

A brief introduction/discussion has been wiitten 60& you 2o nead along
with each area you Witk study. ,

This information is to be used as "good” gor thought as d~5ta&ting point
6onfin60nmation. 1t is not the extent o4 thg inﬂonmqtion you need to know
$om each aned 04 study.

AEAO‘cqninined in zhi# section aneiéopéeb'oﬁ the ACA Home Study Learning
Actiuitg Reﬁoni Please attach a copy 06 Ahis fonm to the front 06 each assign-

ment as Listed on the Plan 06 Study appnoued by your instructor. You may send
An mone than one assignment at a time. ' '
Should you have pnobﬁemé with an assignment, your ¢n¢t&ucton 48 on£y a
phone calﬂ Awuy The Anstructon's name is Listed on your Eeiten 04 acceptance.
' You have one year from the date your pﬂan of work was appnoued by youn

Ansthucton o0 ‘complete all work uness he/she has gnanted you an extensdion.
Good Luck! '




Camping for Persons with Disabilities

LESSON ONE

COMPETENCY AREA

Knowledge 0§ history and cumen,t status of camping opportunities 60/1
persons with special needs. _

SUGGESTED READING: .

"A Majon Training Need forn ALE Directons.” Excerpt from ACA Curriculbum
Guide fcn Camp Duec,ton Education. (See Appendix)

" Camping and Evszonmen/tal Education fon Hand&capged Children and Vowth '
{ACA VubLLca,twnA Code CM33]

’ OnLentatLon 1o Camp&ng and the Camp (ACA Publications Code LT24)

'SeAAomb H. Doug!.aA "Oﬁgamzed Camping and Tts Effect on Sdé-
Concept 04 Physically Handicapped L‘hu_dnen " Therapeutic Recreation
Jowmal 18t Quanter 1979. :

OBJECTTVES: .

1. To be able to describe the early’ hutony of campmg 60’1 duabzed
persons.

2. To be able to exptax;n the cuwrent status of camping on the I_oca!.,
state, and national Level forn perons with a disability.

3. To be abfe *0 describe the values, pU.)LIPOAQ and objectives of camping
for special populations and types of camps providing such services.

DISCUSSTON: . i

Each year, .acconding to estimates by the American Camping Association, mone
than nine million youth and adults participate in an organized camping experi-

-ence. These {include day camps, overnight camps, and travel camps, 1In 1980,
0f nine miZlion campens attending a camp, 90,000 Lndividuals who attended

camp had a disability of cne kind orn another. Statistics grom the 0ffice o4

- Special Education and Rehabilitative Services state that approximately one

: Othe)w may beneéx,t mone Mom a special camp.-

out o4 ten persons in this coumy has a disability, eithen physical, mertal,
emotional.

Using this ingormation, we speculate that ‘ongaru.zed camping has ‘a potential

~audience of £00,000 to 900,000 disabled persons who they could serve. This
" means .we cwucenuy are on&y Ae)wmg 1/10th of the poten,ual audience 05 pWOM

with disabilities.
Some handicapped’ md&uduau could be mauwﬂteamed into ILeguLa/z pfwgnamé

L
oo
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Howeven, $pecéa£ camps are not new-non b the idea of mainstreaming. 1In some
parnts of the country, a variety of opportunities is avaifabfe to persons with
disabilities who want to attend camp. In other areas, no opportunities exist.

What is Zhe situation in youn area, state, and the national Level? How has

the state of camping opportunities fon the person who has a disability changed
over the past 100 years? What trhends do we see coming down the nroad?

-265.




LESSON TWwo
COMPETENCY AREA

Knowledge of common cha!mctwlétéc,é;and needs of persons with intel-
Lectual, physical, and social on emotional disabilities.

SUGGESTED READING: |
Dealing with Camper Behavion (ACA PubLications Code LT2§).

Knowding the Campe/us (ACA Publications Code LT25)

Program Activities Jicm Camp - (ACA . pubucwaovw code PA09)

"Heck with Dn. Maslow" (See Appendix)
OBJECTIVES: ;

1. To be able to describe deve,eopmenme characteristics and needs
0§ non-disabled persons from 5 2o 75 yeans otd.

2. To be able to describe the needs of persons with m;(:e&eeotual
phgb&cal social and emot&onal handicaps .

' DISCUSSION.

Thene 48 no such thing as an average person. Each of us s special and has
diffenent needs. However, understanding of how people grow and develop L&

an impontant basic key for camp stadf to possess when working with any clientefe
negandless of thein client's age, sex, Lmte&&égence, on physical condition. .

What are the phyucal_ mental and s0cio-emotional developmental charactenistics
0f 5 to 12 yean ofds, adofescents, young adults, middle- aged on senlon citizens?
Do people have ce)uta,cn basic need&"

Several educatons List the following as areas in ‘which alf of us have a bauc
human need: feeling of self worth, affection orn comuaderie of peens, ability
to master new things, challenges 06 new experience, and decunity of belonging.

Persons with disabilities need to be thought of as persons girnst and as someone
who has a disability second. However, each disability may also necessitate
special needs. ‘ :

- Suppose you were asked to design a camp program for a 25 year ofd man who has
necently Lost his sight. 1t would be useful to know what some common charac-
tenistics wene of young make adults. 1t would be helpful to remember the basic
human needs all people have to enable us to deal sensitively with the person

as a young man §inst and someone who needs special assdistance second. .

What are the common devdapmentd characternistics (mental, physical, emotional)
for’ youth and adults at various Life stages? What are the baA&c human needs
D, Mauow and other humam/su Aay mob/t people seek? *

]

. . . . “ v
. ' " ’ . ' :
e ! v N - L) A}
N . . C . . ) ' oo i“z - ] ,.'~-
‘du‘.“ ) '_'
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LESSON THREE ST . - -
COMPETENCY AREA: -

" Knowledge of common develLopmental Ampairments §requently associated with .
specific disabilities and implications §or the camp setting. - .

SUGGESTED READING:

. Beé'ck’ Euge'ne, P_hyéwwuy Hand,(.cajcped Childnen: A Medical Atlas "\\\\
S for Teachers.” Gnune and Stratien. 1975. _ ™

Camping fon Emotionally Disturbed Boys. ACA publications code CMO5)

Camping for Special Chilfdren. (ACA publications code CM45)

Camping with Retanded Porsons. (ACA pubbications code CMOS)

"In Perspective: Children with Disabilities" [See Appendix) .
OBJECTIVES: | o

1. To be able to describe functional o&aui{icdt(nm gon -persons
with physical, mental and emotional disabilities. -

2. To be able to £ist common Ampainments frequently associated with
specific disabilities and the implications fon the camp setting

3. To be knowfedgeable of assistive techniques, devices, and a.ddpa've
equipment available to facilitate camping fon the disabled.

DISCUSSION: ) .
| Histornically, persons having a physical, mental, on emotional handicap have
been referred to in a negative and often derogatory manner. Examples have
Ancluded: "spastic," "netarnd," "gimp," etc. E :

People have a tendency to put_doun and neject anyone who 48 different,
paiticularly 4§ they have had no experience with, on education about, a
pafbtécw(,a/t medical condition. :

Seven categories used by the Easter Seal Society to describe persons .with a
gunctional Limitation include: . '

mobility Limitations

-bowel and bladder control ELimitations

upper £imb Limitations ’

breathing difficulties

sensony Limitations :

activity Limitations . )
“Learning and behavion difgiculties S S

Perpapop

A
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What arne some 0f the more common disabilfities in Ameﬂ&ca today 4in each of /
the above categonies? What are the 4mp£¢cat¢on4 fon onganized camps 6on each !
6pec&6&c d¢Aab&£¢tu’

" As the panthLpatLon 0§ campers with dLAabLLLtLeA beﬂOmeA more common L

- Amendican camps, At 48 cwedal that directons and stadf become familian with
medical and other functional categornies forn describing various disabilities.
1t L8 also {important that LMpZLcaILOHA 04 each QondLIlOn gon the camp setting
are Apeued out.

Wil mone special p&ognamé be offered? WiLL monre aampé attempt to &ntegnate
the handi-apped? VYou, as a practicing professional or potential camp pro-
fessicnal, have an opportunity to improve the cwvrent situation in your camp,
-community, and beyond. To do this, you must have a §inm ghasp of the currnent
Aduai’x.on

How. would you describe and categonize the different majon handicapping
conditions gorn a camp stagg? Waht implications would you &trness gor various
conditions dwiing a staff training session? Which assistive techniques and
adoptive equipment would be the most eééect&ve to facilitate programs for
hand&capped persons Ln your camp?




LESSON FOUR

COMPETENCY AREA .

Knowledge 0§ and ability to: analyze banniei$ {6& participation (attudindﬂ,a
architectunal, ete.) and select methods for decreasing on eliminating them.
SUGGESTED READING: | / | " '
Camp Standards with lniehpﬁeiationﬁ. ACA-

Ensing, Wabten. "GuideLines for Designing Barien-Free Facilities."
Jowwmnak of Physical Education Recreation. Octoben 1978

GoKdAtenn,_Justh E. "Getxing.Voun Wheels 4in the Conference Door and
Othen 1ssues of Access." Parks and Recreation Magazine. Octoben 1981,

"Making Facilities Accessible,"

"Resources on Accessibility" and "Accessibility Standands". (See
Appendix) | : _ v

OBJECTIVES:
.. To be able to describe common barwriens fon participation.,

7. To be able to analyze a camp and assess how it can best be
modified to eliminate baniiens to someone with a disability.

DISCUSSTON:

Barniens to participation of someone with a disability, come in Manyv
§orms. The most common are physical barierny and attitudes.

Physical barrniens can hange grom a doonﬂsﬁﬁﬁg budlt too narnrow gon some-
. one 4n a wheelchain, to a need gon speciaf medical equipment being made
available. Often a simple s0fution can He used Lo s0lve a problem in-

volving a physical barrien.

renovation, be sure you know what is required by Law and what would be
needed to serve your clientele. Stahndarnds on facilities for the handicapped
nty building inspectons, and the American

Other times a majon nenovation is Zz;¢ed. Before making a majon physical

~are avadlable from most state on c
Camping Association. /

Attitudinal barriens are Less vibible to most of us. How will othen campenrs

- heact to someone with a disability: Anre parents and stadf properly prepared?
How will you handle an attitudinal barnier if someone has a negative attitude
in your camp? . ' : :

Camp Atasg,muat<be~pnepaaed Lo handle the Barnien L&Aue.iﬁ'they wish to en-
. courage participation of Ancreased number of persons w;th‘dLAabiiiiiQA.

i \ o C
\

. R ) ‘ .
N . . : [

K
v
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LESSON FIVE :

COMPETENC

Y AREA:

Knowledge o4 principles 06 progham NMWg

SUGGESTED READING:

/ "Accouniab&l&ty An a Summen ’amp"' (See Appendéx)

"Campern Activity Reﬂeaence Fonm, _Log, Evatuat&on, Skite Checkl&bt"

(See Appendix)

LT26 - Camp Program Planning and Leade/ship
- CM19 - Easter Seal Guide to Speciaf Camping P&;&m '
LT29 - Evatuating the Camp Experience |
PA09 - Program Activities for Camp
OBJECTIVES: o

1.
2.
3.

To bé able to describe the characteristics of a good camp pro guam

' To be able to develop progham goals and objectévé&

To be knowtedgeable of camp Achedul&ng methods and pnognam

‘ p)wcedwtu

DISCUSSION:

What makes the Aeﬂeﬁt&on 0§ one activity mone appropriate than anothen?

A good camp program cannot be planned 4in one aﬂtennoon 1t takes planning.

The 60L€n
1.

wing are some of the items to consider.in planning a camp program:

What ane the goals of the camp? 1s there to be a theme? What
are the objectives? : '

. What arne the cwrent interests, needs and abilities of" the clientele?

What kinds 66 activities should we offer to foster owr goals?
what kRind of stagg <8 needed? (Regulan on neéounce?)

,How‘ can the program be planned 2o ,wtt'l;féze.bun nesounces?

. What e the 54:nanuwe Limitations? L

“ what WLlf the: tentat&ve Achedule be?

QS.What are the pLanA in case 06 bad weather on emmgency7
;g>what modi fécations need 2o ‘be added: to meet special needs?

K}
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1In addition, anyone pzannihg a pnognaﬁ should ask, "What is my'phzﬂqéophg?"

Shoutd camp prognams be "camper centered”? This implies. §exibility
An planning with and for campern interests and needs. ,

- Camping is outdoons. Should optimum use be made of the setting?

- 14 entertainment enough? Should the program be planned as an

enriching, stimulating Learning experience? ,

Db~the pdognam actlvities nelate to the camp's goals and objectives?

- What are some of your thoughts on characteniftics of a good camp program fon
T . campers? Should every minute be scheduled? Should campers be given any
chodce in determining activities they will participate in? Can you describe
a paticular camp's set of goals and objectives? Does that camp’s program
methods and procedures nealRy suppont their wiuiltten goals and objectives?

ot
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»LESSON SIX : | | o S
COMPETENCV AkEA ﬁ |
- Abllity to deveﬂop a pnognam plan 60& penbonA “with Apec&a( needb
 SUGGESTED READING: i

CM33 - Cﬁmmng and Envuwnmemtal. Educwtwn gon Handccapped Clu,?.dnen .
and Vou,th

‘ CM45 - Campmg‘éon Special Children . T _

Involving Imgjjte&,, Daabted, and Handicapped Persons in Regular
Camp Programs. Ameican AZLlance for Health, Physical Tducation

and Dance .
Petenson, Canol and Gunn, Scout. Therapeutic Recreation Program |
Desdgn: Princdples and wacedeeA Eng%ewooa CLi{fs, NJ: Prentice
Hatk. 197§ } '

Robb, Gary. Special Education in the Natural Environment, . Thaining
Guide. Project Torch. Indcana Untversdty. 1981,

"'P/wg)w.m Tdeas and Behavional Domd,én Analysis” (See Appendix)
5 -

OBJECTIVES: | v’g;%gg v

1. 'To be able to duc}ube punuple/s 05 ac,tuu,ty ana,?,ybus Ae,f’.ec,twn
and modigication.

|
2. To:be able to design on modify a camp ac,tuu,ty fon someone with |
*a paticular disability. ' » ‘

\

3. .To be able to desdign a p/wg/uxm fon pe)won/s with Apeual needA
DISCUSSION
15 there a pa/utccw&an model on set 05 steps we can use to analyze activities N
desdigned for someone with a specific dwabMy" How do we determine :

- whether an activity should be structured in the same way fon someone with a
duabwuty ve)qu the way -t 48 offered fon someone without a disability?

Petenson .and Gunn, in their book fhe/capeuuc Recreation Program Design:
Principles dnd Procedunres, describes one model for analyzing: and modi§ying

an_activity fon persons with disabilities. 11 Anvolves breaking the goals
’ and steps of activity down, analyzing it against goals for the program, -+
. - Objectives and cambMu 05 the participant, and then modcﬂymg the
activity 4in a pou,twe mannen. ‘




A camp program is monre than a single activity analysis, it is the total

| experdence from the time a camper arrives until he/she departs. The

purpcse of the program must be Ldentified befone the program is devdapéd
" and ac,tévétéuﬁ_ planned accondingly., ' -

How would you determine which camp activities to offer scmeone with a
. particulan disability? What factorns would you considern? How could you

h(z,f’.()io6 dtaff design an activity and/on progham for persons with special
needs? _ .

..
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“LESSON SEVEN

COMPETENCV AREA

Knowledge 05 the eﬁﬁec,t o4 Aegnegated anu w,tegna/ted pom&aaoyw on
disabled and non-duablied persons .

SUGGESTED READING

CM33 Camping and Enuo onmental Education gon Hand&capped «
Cnildren and’VouA@

CM4S Camping §or Spec&aﬂ Ch&tdnen

Involving Impaired, Disabled, and Hand&capped Penaonb An Rggulan
Camp Proghgms. Amerlcan KTLiance gon Weabth Phys<cal Education,
Recration, and Dance

\\\

- "Sensitive Network 04 Comumcmon Eases Mumtfneamng " Camping
Magaz&ne Sep:t/0ct. 1980 (SeecAPPend&x)

RN
~

OBJECTIVES: . - : N~ .

\\.

“Fo be able to describe the eﬁﬁect& (advantageA and duadvamtage/s)
0§ segregated and integrated popula,twm on disabled and non-
disabled persons. .

<] ) .

DISCUSSTON: S o -

Public Law 94- 142 was the §irst majon plece of 50de/w,€ Legislation which A
emphasized that services fon persons with a handicap™should be pnov&ded ' \\\\\\
in the Least nestrictive environment poM&bI.e

Section 504 04 tha_.RehabMaLwn Ac,t ‘(paA’Aed in 1973), states "No wthejt—é'j
wise qualigdied handwapp”ed indeidual in the United States...shall, solely
by reason 0§ his “handicap, be excluded §rom the pam‘;;upa,twn Ain, be

denied the benegits of, on be subjected to discrimination under any

pro gham orn actevity necedlving Federnal. 5wanc,ca£ assistance.

Both the above pieces of Legislation are a sign of the A&gmﬁ&camf emphaAu
soclety wished to see placed on providing oppo»utunmu for persoins with

a handicap, o
Cu)merutﬁy oppofutuywaus are pnouded th/wagh both mammt)ceammg and /5 pecial
camps. Mainstrneaming is the progess of integhatiiig persons with- disabilities
into a program designed fon. persdns who have no disabilities. Special ,
camps have ‘beér” designed to serve the needs of disabled persons using a .-- o
segregated approach. .

Both mumbceamng and special camps have thein advantages and disad-
vantages. These you will discover §rom you/L readings.
S = ) "o

Lt
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Not every disabled penzon may be capable on ﬁeadg fon mainstreaming., Noa
does every disabled person need to attend a special camp before he can be _

“‘*.\mgénbtaeamed,

14 cdgﬁ”iz\tg\be a AucceAAﬁuLlexpenience for all (disabled and non- -
.disabled) campens, one impontant gacton that should be accomplished 44
that participants no Lengen see a wheelchain, missing Limb, on disability.

We all must see beyond that; necognizing each person as an Andividual
with simiar desines and needs. ~ -

What advantages and disadvantages of mainainéaméng4and special camps would
you present Lo parents, staff, a camp board; and potential campens?




LESSON EIGHT

'COMPETENCY AREA:
Knowledge of agencies and resowrces for additional assistance on referral.
SUGGESTEH READING:

CM41 A Dinectony of Agenc&eé Concenned with Camping for The
Hand{capped.

_ "Equipment, Materials, and Suppﬂiené.ILAt." (See Appendix)

[ 2

OBJECTIVES:

1. To be able to List the agencies and rerources for additional
assistance on referral available on the Locak, state and
national Level. ‘

7. To be able to describe the Ldeal nelationshio of "camps” to
AUpport senvices.

‘OIQCUSSION

Suppose one day gou are- ALtting {n yourn ofgice at camp and a pa&ent calls

asking you whether you mainstream, oxa have a special sessdon gor children

_with diabetes. You have never had dxperience with campers with diabetes.

Where do you go for help on ashistance to find a camp for a camper with
diabetes Lf you feel your camp would not be appnop&¢ate’

Each yean monre camps are getting more 4nqu4ﬂ4eA from. pa&entb with cha@dnen
with a va/uo,tg 04 disabilities. :

New programs are conAtantﬂg Apringing up which are Aponsored by social
senvice agencied and organizations for persons with a particubar disability.

Some examples Lfclude:

- Camping for the Learning disabled

- Seven-Day Adventists' camps for the blind

- National Diabetes Association camps

- National Epitepsy Foundation Camps

- Expen4men£a£ camps fon terminally L children with cancern

The £ist 4s endless. The problem remainsd that there is no central clearing-
house to §ind out who is dodng what. What {8 going on Locally, 4in your
state, and on the nationdl tevel?

Only as all camp directors and stags do some Lnvestigation of thein own
into Local, state and federal ageXcies, will more 0f us become aware of
what A4 happen&ng and how we can e "better camping” for persons with
disabilities a neality.

14
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ACA Home Study Learning Activity Report

gorm to your assicned instructon.

- NAME

STREET

CITY

STATE, ZIP

Date Submitted

This nepont eover sheet should be attached '{0 the §ront of each individual
assignment. (See the Plan of Work approved by younr Anstructon.) Return this

COURSE

Plan of Wonk Assignment (List planned
activity from Plan, on identify Com-

petency Area numben)

Instructon’ s Name

INSTRUCTOR'S COMMENTS ON THIS ASSIGNMENT:

L

Tnsthucton's Signature

Date

\ the instructon's comments. )

STUDENT'S COMMENTS ON, OR QUESTIONS ABOUT THIS ASSIGNMENT:
as you submit this, on further questions you may wish to hes

(Questions you may have
ubmit agter neceiving

hada
S
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Phase 1V: Evatuation

‘nce you have completed all assignments and youn Anstructon has notified
you of your satisgactory completion of all courde work, please §48L out
the attached evaluation f§orm on the course and imstauctor. This should
be returned in the envelope provided to the Nationak ACA Ofgdice.

The Natioral ACA Office will then send you a cetificate of cowse
completion once they receive the instructon's report and your evaluation.

. Co‘n’gna,mea,t/éom -- you have finished the cowrse!

| 16 :
-39-- ' R :
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‘Fon Student to Complete - Retwmn directty to ACA National 0fgice

o

ACA Home Study Course and Instructor Evaluation Form

NAME
ADDRESS

COURSE L _ INSTRUCTOR _

Please help ws improve the Home Study system by évm@ua,téng the following:

1. To what extent was the cowse action ortented? Couwld you apply what you have
Ledarned from this counse? ST

2. How confident do you feel in your ability to impliment the Anformation presented
An a camp setting? .

3. To what extent wene youn own educational needs met by this course?
Minimum Extent 1 2 3 4 5 67 § 9 10 Maximum Extent

4. Please nate the following items. Use the gollowing scale of 1 = Poorn and
10 = Excellent. ' : : :

. Poor : Excellent
a. Appropriateness of format to cowrse goals 1 2 3 4 5 6 7 § 9 10
b. Overall ongswisation of the couwrse 1 2 3 4 5 ¢ 786 9 10

c. Llength of counse in tenms of cove/z,éng'
the subject ) . 1 2 3 4 5 6 7 8 9 10

d.” Claity of dnstructions from ACA and . '
your Ansthucton 12 3 4 5 6 7 8§ 9 10

“e. Plan of Wonk developed with instructon 12 3 4 5 6 7 § 9 10
§. Cireudt time fon information sent to gour

- Anstwucton (amount of time between when
you sent in an assignment and its return

2o you) 1 2 3 4 5 6 7 § 9 190
g. G@c.iange provided by ybm Ans thucton 1.2 3 4 5 6 7 8§ 9 10
h. Prepanedness of youwr instructon 1 2 3 4 5 6 7 8§ 9 10
L. AbLLLLY of your Anstructon to clarify
. problems 12 3.4 5 6 7 8§ 9 10
-41- o
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10.

11,

12.

<

B3

Did this éouﬁAe meet with your expéctaxiong?

What were the majon strengths of this counse?
What AuggeAtionA do you have fon Amproving th;& counse?
Wene the neadings appnpp&iateAand adequate fon thg couﬁbé?v 1§ not, why?

Would you necommend your instructor conduct another home study cournse? Why

orn why not? '

Did youn instrhucton make sufficient comments on your assignments?

¢

Based on youn experience, would you recommend ACA Home Study to a griend?

Any other comments:

THANKS!

-42-
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LESSON 1

XIII. Analyze and dévelop a comprehensive plan for site(s)
and facilities management consistent/supportive of
the camp philosophy, goals, and objectives.

A Major Training Need for All
Directors: Serving the Disabled
Through Camping
Gary Robb, Director of Bradford Woods, Martinsville, Indiana

- Organized summer camping programs serving persons with
disabilities” have been in operation for over 50 years. Whiie
most of the programs that have been in existence for a iong
- period of time serve very specific types of persons with disabili-
ties, they nonetheless have provided very valuable services to
persons who have traditionally been excluded from “‘regular”’
camp programs. o
Historically, summer camp programs for disabled persons
have developed and operated primarily by private or quasi-
private agencies and schools. In most cases, summer camps
serving special populations have originated for the purpose of

supplementing therapeutic or educational programs of hospi-_ .

tals or schools. As an example, Perkins School for the Blind
in Massachusetts sensed the need to provide some type .of
recreational or educational program for blind children during
the summer months, a time when the residents of the school
often had very little to do-and no place to go. As a result, the
director of the school was instrumental in working with a
local "Lions Club in developing .a' summer camp in New
-Hampshire that specifically served the blind girls.of the school
‘during the summer vacation. State hospitals and state schools
for the mentally retarded have long maintained camping pro-
grams on their grounds during the summer months as a part
- of their ongoing recreational programs. State Easter Seal
Societies throughout the country have also becn active in spon-
soring physically disabled children in summer camp programs.
Many states operate their own camp facilities, and hire staff
on a year-round basis to direct_the recreational and camping
‘programs that they sponsor. e
Summer camp programs for persons with disabilities have
been initiated primarily for recreational purposes.-A number
of-camps, however, have started programs to provide an alter-
native setting to .enhance and achieve specific therapeutic
and/or educational objectives. Examples would include camps
- with diabetic children, where recreation is combined with in-
tensive instruction on diabetic education. i.e., how to handle
diabetes, what to do in certain situations, i.e. insulin shock,
diabetic coma, how to give injections, etc.; camps for obese
children, where the primary purpose is to educate overweight
children on proper nutrition, eating habits, exercise, diet, etc.
Two organizations that have developed a number of camps
for the purpose of assisting emotionally disturbed children
and children in trouble are the Devoreaux Schools and the
Eckerd Foundation. ) .
Organizations at the national lével have also played a sig-
nificant role in the development of organized camping for
special populations. The National Easter Seal Society, the
& National Association for Retarded Citizens, the American
Foundation for the Blind, the National ‘Therapeutic Recrea-
tion Society, the Muscular Dystrophy Association, and the
" American Camping Association are just a few major organi-
zations that have long been committed to the concept of
camping for special populations and who have provided
guidance and resources to this end. In addition, Lions Clubs,
Kiwanis Clubs, Rotary Clubs, and other civic organizations at
the naiional, state, and local level have, since the beginnings
":l"\ccial camp operations, been involved in sponsoring chil-
ERIC | S

Aruitoxt provided by Eic:
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-43-

dren and providing manpower and financial resources to
insure the success of hundreds of summer camps throughout
the country. ‘

The number of summer camps for persons with disabilities
has grown dramatically over the past thirty years. Every state
in the nation now has or is contemplating the construction and
development of a residential summer camp (or year-round
camp) that will serve special populations. The types of camps.
are so diverse and serve persons with so many types and levels
of disabilities that there is no single source or listing available.

- However, the Clearinghouse of the Handicapped has published

a Directory of National -Information Sources; the National
Therapeutic Recreation Society will provide a listing of
camping programs with disabled persons along’ with bibli-
ographic information; the American Camping Association’s
Parents’ Guide to Accredited Camps lists. camps serving
special populations that meet accreditation requirements; and
the Directory of Agencies Concerned with Camping and the -
Handicapped, published in 1979 by the University of Kentucky,
provides additional information .on regional, state, and local
directories, as well as partial listings of camps by. regions and
states.”

The development of camping with persons who have disabili-
ties has historically followed very closely, the rationale and.
development of the broader social service system and facilities
serving the handicapped. Perhaps the best example of this is

‘the state hospital systems and the state schools for the

mentally handicapped. Characteristic. \ly, these institutions
have been placed in rather isolated areas, on large tracts of
land; architecturally they have been designed to accommodate
large groups in facilities allowing fittle privacy, but maximum
supervision. In recent years these institutions and the philoso-
phy of treatment and isolation that has existed for years has
come under sharp social and political attack. A parallel can be
drawn with camps that have exclusively served only a- very

specific population, as well as other camps that serve a broad -

cross section of persons with disasbilities. While these camps
have, and will continue to fill a tremendous void, the current

educational and treatment philosophies that call for a ‘nor-

malized’ experience in the ‘“‘least restrictive environment’’ o
must be considered. ‘ :

It has been estimated that only about 10 percent of the chil-
dren in this country with disabilities (over eight million in all)
have had the opportunity to participate in summer camp pro-
grams. This is probably due to a lack of availability of camp
programs, lack of camp facilities that are physically accessible
to persons with mobility problems, and attitudes of camp
operators toward the inclusion of children with different types
and degrees of disability into their programs.

-1t would appear that the potential and opportunity that the
inclusion of handicapped children into ‘regular’ camp pro-
grams would create a real challenge to innovative camp direc:
tors. While it is not sugg=sted that all children with disabilities
should be integrated into regular camp programs (just as it is
not suggested that zll children should attend a camp at all),
there is a vast number of children among the eight million .
identified as having some type of disability that could greatly
benefit from a normalized camp experience. :

__ Training for the camp director regarding the inclusion of
¢hildren with disabilities into their here-to-fore segregated

camp program is essential and can accomplish the following
objectives: '

I. Clq(it:y and identify types and numbers of children with dis-
- abilities that might be potential campers in a particular
camp program. :




.sometimes having to overcome major physical, psychological, -
social, or attitudinal obstacles, can create the type of helping -

. Rcducc stefgotyped attitudes or mlSCOnCCp[l0nS about per-
sons with various types of disabilities.

. Create an understanding of abilities of children who have
traditionally been excluded from regular camp programs

"because of disability.

. Provide concrete program planning and execution sugges-
tions for mtegratmg children with disabilities into a parti-
cular camp.

5. Provide information on external resources and support sys-

tems that are available to enhance the possnblllty of success-

fully integrating handicapped children into the regular camp
program.

6. Provide information on how to cope with potential backlash

from other children and parents regarding thé inclusion of
handicapped children'in the program. :

‘The implications for integrating handicapped children into
a regular camp program are many. All can be positive if
approached properly; but th:y may certainly become negative
if proper training and understanding are not achieved. A
major consideration for camp operators attempting to deter-
mine if they should include children with disabilities in their
camp program is:

Because of new laws and pub'ic mandates, more and
more children are being educated, treated, and recreated
with their nondisabled peers. As this trend continues in
schools, churches, community recreation programs, and
other public places, parents of nondisabled children may
well come to expect that Johnny’s friend, who happens
to be in a wheelchair, should attend the same camp that
Johnny has attended for years. Johnpy may well decide
that he will not go to camp without his friend, who hap-
pens to be disabled .

Laws, potential funding sources, parent pressures, or feelings
of moral obligation not withstanding, the bottom line of ser-
vice to children through residential campmg programs is to
provide children with the best possible experiénce, given the
specific goals and objectives of the camp. In many cases, the
mtcgrauon of persons with disabilities may provnde a dimen-
sion that will facilitate the achievement of many ‘traditional’

camp objectives. Certainly, the person with a disability has
the same types of interests, needs, and wishes for a positive
experience as does a nondisabled peer. Working together,

atmosphere that most camps strive for.

In summary, camp directors will find that with minimal
training, many seemingly unsolvable and complex problems
can be resolved without a great deal of effort. With additional
training, they will learn to effectively integrate persons with

disabilities into their programs for the benefit of all partici-
pants. Things such as architectural barrier problems, caerer
interaction questions, behavior management or seif-help slqll
concerns,; are addressable and altérnatives and/or answers a
available.
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Lesson 2

- .. There are many theories about what makes us do what we do... something we call
méfivaciqq. One theory for what seems to motivate human beings was developed
by Dr. Abraham;ggslow (1954). Briefly, his theory says that people have a set
of human needs. that must be satisfied, and these needs are arranged like stair-
steps, with the very basic needs for survival at the bottom and the needs for
self-fulfillment at the top. These are the so called "ego" needs.

As each set of needs is satisfied, says Dr. Masldé, the individual will move on
. to the next highest...and the next, going to a higher level each time. People
differ, of course, in the extent to which their needs on each level "are being

setisfied. It helps us to understand the behavior of others, however, if we

have some idea which of their needs ARE being met and which ones ARE NOT yet - \;_
- satisfied,. : ) '

Here is a short summary of the HUMAN NEEDS THEORY .

At the very bottom of the triangie are

the basic needs for FOOD, AIR, WARMTH,
WATER. It can be said that "man lives

by bread alone'", ... when there IS no
bread! But when a person eats regularly,
is comfortable with his body and surround-
irgs, 1s rested .and feels satisfied, the

. : basic needs are being met and they no
XYQOD-AIR;WARMTH | - longer create a need. '
< 1 ' ;
N . L - When the basic needs for food, air, warmth

and rest are satisfied, people seek to ful-
fill the needs for SAFETY AND SECURITY, for
protection against danger and threat.....
sort of a "fair shake in life". When an

. individual is confident of this, he is
SECIRITY . ready to take other kinds of risks in life.

When an individual's physical needs are

) satisfied and he is no longer fearful about
his safety or security, his SOCIAL NEEDS
and the need for LOVE become more important.
Thes needs are the needs for acceptance by
LOVE — one's friends, belonging, and for giving
o ' and receiving friendship and love.




Above the social needs are the needs that relate

SELF-ESTEEM.
oneself.
self-esteem.
goals in therapy,
loss of speech,
SELF . -
FULFILLMENT A

-

to a person's SELF-ESTEEM,
self-respect, self-confidence,
" the lower level needs,
self-respect are not always satisfied.

These are needs for
independence.
these needs relating to

“Unlike

Many things .
happen in life. that create I'M-NOT-OK feelings about

Some ¢f these things, such as body im-

pairment from stroke, job failure,
rejection-oftew tend to decrease an individual's
Very positive things,
‘improving skills,
tend to increase self-esteem.

. Finally, at the very peak of the triangle,
-~ . needs  for SELF-FULFILLMENT.
////// ‘ become the very best person we can possibly be--to
; realize one's fullest potential.

personal achievement.

divorce and

such as reaching
regaining the

are the
These are the needs to

It's a need for

The last two needs-for SELF-ESTEEM AND SELF-FULFILLMENT are thought to be especially
difficult to satisfy all thé time but still are "ego needs' that the individual will

always seek to fulfill.

But because the need fcr self-respect and self-fulfillment

are very dependent upon the ways other people respond to us, we often see ourselves
as ''taking one step forward and two backwards'
Good, healthy, understandlng relationships with family members and

"forward' steps?

friends will -do much to help us fulfill personal goals in life.

Maslowg A.H. Motivation and Personality. New York: Harper and Row Publishers,

References
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LESSON 3

N

In Perspective:
Children with Disabilities in Camp

by Stuart Mace, Camping Specialist
National Easter Seal Society

Title shide.

- Slide 2: Each year more youth with disabilities enjoy the
many advantages of attending a resident camp or a day camp.

Slide 3: In some cases these individuals attend special
camps that are designed to meet the needs of persons with
_severe disabilities. :

Slide 4; In other éascs they join their school and neighbor- .

hood friends at camps that serve a broad cross-section of the
population. :

Slide 5: As the participation of campers with disabilities

becomes more common in American camps, it is crucial that -

directors and seasonal staff become familiar with the com-
mon disabilities and their implications for camp programs.

Stide 6: For purposes of this discussion we are dividing dis-
abilities into seven functional classifications. A camper’s
disabilities may fit int6 more than one ciassification.

. Mobility limitations

. Bowel and bladder control limitations

. Upper-limb limitations

. Breathing difficulties

. Sensory limitations

Activity limitations

. Learning and behavior difficulties
Let’s start with mobility limitations.

B W=l )

Slide 7: Individuals with sp‘i'nal“ cord injuries, muscular
dystrophy, or lower-limb amputations often experience dif-

_ ficulty navigating rough terrain, steep inclines, and steps.”

Narrow doorways, small restroom stalls, and some. tradi-
tional building furnishings can also limit the independénce
_of these campers. : A

. Slide 3: Before enrolling a child with limited mobility asa
camper, camp directors should objectively survey their facili-
ties and analyze their programs to determine if the prospec-

tive camper will be able to participate fully. _

Slide 9: Although adaptations should be made wherever
and whenever possible, an entire camp need not be renovated
in order to be considered accessible. :

For example, easy access to a dining hall thay be accom-
" plished through the ram ping of only one entrance. :

Slide 10: Entry into buildings and rooms may be achieved
through the widening of a few doors. - .

Stide 11: Independent use of sleeping accommodations
may be made possible simply through the assigning of camp-
ers with mobility limitations to an already accessible living
unit.

" Slide 12: The American Camping Association’s Camp

Standards with Interpretations is recommended as a guide -

- for evaluating both camp facilities and programs.

o ' | m

Slide 13: A spinal cord injury, caused by accident or
disease, results in paralysis of certain parts of the body and
corresponding loss of sensation. ;

Slide 14: Paraplegia refers to paralysis from approximately
the waist down. Quadriplegia refers to paralysis from approx-
imately the shoulders down. o

Most campers with paraplégia move about with the assist-
ance of double leg braces and crutches. A wheelchair may be
used for long distances. . ' ,

Slide15: Electric wheelchairs are desigred to give individ-
uals with mobility limitations maximum independence.

Slide 16: Muscular dystrophy refers to a group of chronic
diseases causing progressive degeneration of voluntary
muscles. ' :

Slide 17: As the muscles deteriorate, physical weakness in-
creases; use of a wheelchair is often required. Changes in
physical structure may develop and bones may become very
fragile and fracture-prone in advanced stages.

Slide 18: When lifting a child with mus.ular dystrophy, it
is important to remember that the child will be able to of fer
only very limited assistance, if any. Special lifting techniques -
and devices may be needed.

Slide 19: Even partial loss of a lower limb may limit the
mobility of some persons. However, many individuals with

. below-the-knee amputations may walk so well when fitted
~ with amodern artificial limb that their disability is in no way’

apparent. They can engage in most competitive sports, but
allowances may have to bé made for intermittent stump
problems.

Slide 20: Individuals with above-the-knee amputations,
particularly bilateral, may be quite limited in mobility and
require use of a wheelchair part-time. Swimming is an excel-’
lent activity also for campers with above-the-knee amputa-
tion. In most cases, a child with an amputated limb will have

_ clear instructions regarding care of the stump. This informa-

tion isrcrli'c:ial{

Slide 21: The prothesis should also be given special atten-
tion to ensure that it is clean, dry, and in-propes working
order. ’ N

Slide 22: Campers with mobility limitations can usually
participate in all activities, although equipment or rules may
need to be adapted. ' '

Slide 23: Mechanical assistance in the form of wheelchairs,
walkers, crutches, and canes may be used to increase
independence. . .

Slide 24: Most important, appreciate what the person can
do. Remember that difficulties the person may face may
stem more from society's attitudes and barriers than from
the disability itself.

Stide 25: An example of a disability that results in bowel
and bladder control limitations is spina bifida, a condition
present at birth.

[N
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Slide 26: Spina bifida is caused by failure of the vertebral
canal to close normally around the spinal cord. As a result,
the muscles of the legs and feet may be weak or paralyzed.
Sensationn may be weak or absent in the lower back and
extremities. The bladder and bowel-control problems- irise
from inability to sense when the bladder and bowel are full.

. Muscle control and strength necessary to empty the bowel
- _and bladder properly may also belacking.

Slide 27: Perhaps the greatest concern that a camp staff
should have for a child with limited bowel or bladder cc -0l
is the possibility of ‘‘accidents.”” Accidents can be very em-
barrassing for youth and must be handled with care and sen-
sitivity. To reduce the possibility of accidents, many individ-
uals with limited bowel and bladder control follow a strict
elimination schedule It is important that camp activities not
interfere with this schedule.

mthcters or colostomies. The camp nurse or physician should
check with parents about correct procedures for care of these
devices.

Slide 29: There are many disabling conditions that cause
upper-limb limitations. Among them are congenital ampu-
tations, quadriplegia, muscular dystrophy, and cerebral palsy.

Slide 30: Cerebral palsy is a general term applied to a group
of symptoms resulting from damage to the developing brain
before, during, or after birth. Results are loss of or impair-
ment of control over voluntary muscles.

Slide 31: Many times campers with upper-limb limitations
can participate in camp activities by using assistive devices.
Strong, steady surfaces on which the camper’s arms can rest
are particularly helpful to campers in activities such as arts
and crafts or riflery.

Slide 32: Individuals with extreme upper-limb limitations

may need-assistance in some activities of daily living. A coun-

" selor or another camper can be very helpful when |t comes to
tying shoes, buttonlr7g or even eating.

Slide 33: More moderate forms of breathing difficulties
include sinus conditions, allergies, and hay fever.

Slide 34: Asthma, one of the more severe breathing diffi-
culties, is among the most common chronic diseases of chil-
_ dren. lt may be best described as labored, wheezmg breath-
ing caused by interference with the flow of air in and out of

" the lungs. There may be shortness of breath and cough

Slide 35: An attack of asthma may result from dxposure
to psychological stimuli or to stimuli such as allergies, infec-
tions, overexertion, or irritants.

Slnce children with asthma may react to many substances
in the environment, it is important that as many irritants as
possible be eliminated or avoided. As an example, before
enrolling a camper in a horseback riding program; -it-is
advisable to determine how the child will react to animal
dangers.

Slide 36: A chlld with asthma may also be allerglc to certain
foods. At mealtimes, appropriate substitutes should bc av
able'.-

Slide 37' Excrcrsc ma ity induce wheeziness. 'HoW-
ever, ttht be counterbalanced by the
/’9-“”‘* ortunity to participate as fully as possible in

camp activities so that the child with asthma will not appear
m‘be different from others.

2]

* Slide 28: Some people with no bladder or bowel-control use

-48-

-

Slide 38: Games requiring short bursts of physical activity,
such as baseball, are better than cndurancc sports, such &s
soccer or running. .

Slide 39: Loss of vicion comes in many forms and degrees.
Those who experience loss of vision after age five probably
retain an image in the mind of how things look. It is impor-
tant to be aware of this if you are trying to describe something

» to an individual who has loss of vision.

~ Slide 40: A camper with severe or even total loss of vision
can participate readily in most camp activities when certain
adaptations are made.

Slide 41: On a hiking or backpacking trip to unfamiliar
territory the camper will probably need a guide.

"When offering to act as a guide, offer the arm just above
the elbow. Walk about half a st? ahead of the individual.

Never grab the person’s hand, distract the guide dog, or
insist on helping if help is not wanted.

Slide 42: Hearing loss can vary from mild to complete. A
child with a hearing loss is usually eager to communicate
and will know the best way to succeed.

i

Slide 43: With the assistance of hearing aids, some campers
will be able to hear and to speak quite normally -‘Other
campers with more severe losses may prefer to use sign
language or to read lips. Some campers may use both
methods. ’

Slide 44: Regardless of the communication method used,
remember to establish and maintain eve contact during any
conversation when speaking to a person with a hearing loss.
Face the light so that your mouth can be seen. 'Speak slowly
and clearly. Do not exaggerate or raise your voice.

Slide 45: At night it is helpful to shine a flashlight on your
face as you speak. This allows the camper with a hearing
problem to seée the movement of your lips more clearly.

Slide 46:" When explaining dlrcctlons a demonstration
can be more helpful than verbal explanatlons When full
understandlng is doubtful, write notes. -,

Slide 47: Give whole, unhurried attention to the person
who has difficulty speaking. Do not talk for the person but
give help when needed. Keep your manner encouraging rather
than correcting. When necessary, ask questions that rcqurrc
short answers or a nod or shake of the head.

Slide 48: The category of activity limitations includes
diabetes and epilepsy. Both of these are invisible disabilities
that in most cases can be controlled.

Slide 49: Juvenlle diabetes is an inherited disorder in which
the body canpot..use sugar normally because the: pancrcas
does not produce insulin. B

nt
Y

Sllde 50: Dlabcte{can be. controlled by a carcﬂul balancc
between diet, exercise, and administration of insulin. The
better a child with di fidérstands the nature of his or
her_conditi applies the knowledge to self-care, the

' rethe child will-be free to participate fully in the camp
activities.

Slide 51: The key to control for a child with diabetes is
regularity. Many require daily injections of insulin. One way
to judge whether the camper is receiving enough insulin is by
testlng the urine for sugar and acetone. Geénerally the urine
is tested four times dally and recorded.

b))
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amounts and types of food caten and the times they are
eaten daily. Most campers. with diabetes eat five meals per
day: breakfast, lunch, dinner and two snacks—an afternoon
snackgnd a bedtime snack. e ‘

. Slide 83: Exercise works like insulin. When persons with
diabetes exercise they burn sugar but spare insulin._In a
camp setting the possibility of overexercising can be a prob-
lem which can lead to insulin reaction.

-

to stop an activity when a snack is needed.

Stide 55: At present most youths who have epilepsy can
achieve full or partial control of their seizures with medica-
tions. It is important to know about the medications so that
the correct amounts can be administered at scheduled times
by the camp nurse or physicia...

Slide 56: The possiblily of seizures should not restrict
activities, but precautions suggested by parents should be
followed. °

to restrain. Let the child lie down; if possible, clear the area
of objects that could cause injury. Turn the child on one
side. If his or her mouth is open, you may put a soft object
between the teeth to prevent biting the tongue. Following
the seizure the child may require an extended period of rest.

Slide 58: Persons with mental retardation develop at a

learning and social adjustment.

important to structure activities. Attention span will likely
be short and require frequent change in activities. Directions
may have to be repeated and simplified with definite limits
explained to the child. :

Slide 60: Youth with retardation need lots of praise and
affection. This does not mean that they won’t misbehave or
need discipline. Be loving but firm.

Slide 61: Down’s Syndrome, formerly known as mongo-
lism, is a type of retardation. '

Slide 62: Most children with Down’s Syndrome have poor
coordination. Most tend to tire easily and to be susceptible
to infection. Most do no* progress beyond the intellectual
level of fifth grade. o

Slide 63: All children at times have emotional and behavior
problems. A child who has repeated behavior problems may
require professional help. Those categorized s having
emotional disturbance are usually placed in special classes in
- school. i :

-

Slide §9: When working with a camper who has mental
retardation, keep-in mind abilities rather than age. It is '

Slide 52: A child’s diet must be constant in terms of -

Slide 54: A simple measure to prevent insulin reaction is

Slide 57: If a child has a seizure, remain calm. Do not try

lower-than-average rate and experience unusual difficulty in

o

e

Slide“$4: A child who feels much stress and anxiety may
express the feeling through inappropriate behavior. There
are various techniques for dealing with behavior problems;

most of these stress structure and consistency. Parents and - =

teachers are your best sources of .information on how to

handle a particular child’s behavior problems. - °

Slide 65: When people rarely comein contact with persons
who have disabilities, they will more likely base their reactions
to them on stereotypes or misconceptions.

Slide 66: Remember that a person who has a disability is,
like anyone else, a person who may grow in a camp experience
if provided opportunities to participate to the fullest extent
of the capabilities he or she possesses.

Slide 67: For additional information on a particular
disability, contact your library, public or private health
agencies, or professionals who work with individuals who
have disabilities. e

NOTE: A complete slide set- for use with this topic is available from the
Educational Services Department of the American Camping Association,
Bradférd Woods, Martinsville, IN 46151.
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LESSON 4
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Resource Sheet #6
Accessibility Slide Narrative

Following is the narrative portion of a slide set entitled:
““Making Facilities Accessible.” 1t provides good informa-
tion about accessibility. A corresponding set of slides is avail-
able from the national ACA headquarters. Participants may
wish to create their own set of slides to match the narrative,
This example may also serve as an incentive for some to pre-
pare a complete slide presentation based upon specific facili-
ties and demonstrating adaptations incorporated to serve
persons with special necds.

Making Facilities Accessible

: by Bernie Schrader and Sue Stein ¢
(A Slide Seript Prepared for ACA’s Project STRETCH, 1980)

Slide 1:  Current leadership in the professional camping

world believes the opportunity to. participate in organized.

camping should be-available 1o all segments of the population.
However, the design of inany of our camp facilitics has
seriously limited participation of . persons with physical
disabilitics,

Slide 2:  This program has been designed to help vou, the
dircctor, manager, and board, with suggestions for reducing
or eliminating physical barriers in your camp.

Slide 3: A good starting point is to orghnizc a small
committee of five 1o nine interested individuals. Enlist the
assistance of a board member, site manager, director, and
parents and teachers of the handicapped.

Slide 4: Invite a manager‘dircctor of a camp for the
physically handicapped to speak to your group about the
special facilities he has, or make a field trip 10 one or more
special camps. . . =

Slide 5:  Develop a list of questions for the committee to
consider when they survey your vwn site to deétermine archi-
wectural barriers which prevent participation by the physically
handicapped. : R

Slide 6 Some of the qucestions you may wish to consider
are: What is your overall reaction 1o the site? Would & physi-

cally handicapped person feel welcome? Is the parking lote

closeto the facilities? .

Slide 7:  Are the walkways and trails casy to negotiate?
Are buildings and activity arcas accessible to someone with a
mobility limitation?

Slide 8:  Arc dining and living facilities arranged ir. a con-
venient manner?

Slide 9:  Wha! adaptations could be made o provide

casier aceess by the physically-handicapped?

Slide 10:  How are the camp promotional information
and entrance identified as accessible to the handicapped?

Slide 11:  Following the completion of your site survey,
ask the committee to prioritize the list and develop a plan for
implementation to reduce or climinate all barriers.

Slide 12:  The remainder of this program provides sug-
gestions for eliminating barricrs in a new or previously estab-
lished camp site.

a

Aruitoxt provided by Eic

= Slide 16:

Slide 13: Parking is essential if the physically disabled
are going te be able to enjoy your camp. The parking lot is
normally the introduction to the site. Parking spaces should
be provided no further than 200 feet from the main entrance,
at least 12 feet wide, paved with a smooth, non-slip surface
and designed so these individuals do not have to wheel or
walk behind other parked cars. It is recommended that a
minimum of one space be marked ‘*Handicapped Parking.”

Slide 14:  Vertical changes greater than 4" -1 " provide a
formidable barrier to a wheelchair, Care should be taken
when concrete is poured that no barriers are allowed to exist
and if so, that a ramp is provided. :

Slide 15: It is recommended that walkways be at least
36" wide (60" is preferred for 1wo wheelchairs to pass) with
a maximum slope of 20:1 (50:1 is preferred). Plantings or
gravel will warn visually handicapped of a change in surface.

Walks should be of continuing surface and not
interrupted by steps or abrupt -changes in surface. Walks
crossing other walks should blend at the same level.

Slide 17:  Guard rails or curbs should be placed at all
dangerous arcas. Adequate lighting should be added along
walkways used heavily at night, .

Slide 18:  Walks with slopes of more than. five percent
arc considered ramps. A slope of 12:1-is the recommended
guide for ramps. Ramp surfaces should be non-slip.

Slide 19:  Long ramps should have a level resting place
cvery 30 feet. Ramps longer than six feet should have hand-
rails of 30-34" height on both sides of the ramp. If children
arc the primary uscrs of the ramp, a handrail should be pro-
vided at a hefght of 247,

. Slide 20:  Too often design considerations are maximized

for the severely handicapped with litile thought given to -
individuals with braces, canes, or crutches. Properly con-
structed stairs can accommodate these persons as well,

Slide 21:  Ali,risers and treads should be 11 deep and

“steps no more than 7" high, and at least 44" wide. A level

tanding of at least 48" x 48 should be provided at the top
and bottom of the stairs. Handrails should follow the same
guidelines as ramps and be easy to grip.o

Slide 22:  Handicapped persons often feel they are ““back-
door citizens’” because the only entrance available to them is
a back door or loading ramp. Entrances need 1o have a clear
opening or at lease 327 width. (The averge adult wheelehair
is 27 " wide.

Slide 23: [t is. recommended the door open with no more
than eight pounds of pressure and close slowly to prevent
the door from catching the person.

Slide 24:  Sharp inclines at doorsilts should be avoided.
Thresholds should be kept flush with the floor whenever pos-
sible. Avoid loose, thiek doormats that might bunch up-
under small wheels. Whenever possible use door handies or
bars instead of doorknobs.

Slide 25:  Toilet stalls need to be 42 “ wide by 72* deep and

have a door at least 32" wide that swings out, or provide a
curtain closure. Handrails on each side should be 32" - 34"

b
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high, parallel to the floor and 42" long. The toilet seat should
be 17"-19" from the floor. There should also be a clear space
of not less than 48" between the front of the toilet and the
restroom stall door. '

Slide 26: Lavatories, shelves, and mirrors for use by the
handicapped should be no higher than 38" a the.top of the
shelf and bottom of the mirror.

Slide 27: To allow for the turning of a wheelchair,a 5’ x 5
space is desirable. Hot water temperature should be no more
than 120 degrees F. Premixed single temperature waler is
recommended.

Slide 28: Showers particularly need to be adapted for
use. Few handicapped persons have a second chair for show-
ering. The standard wheelchair is not waterproofed. Thus the
person would seat himself in the shower, move the wheel-
chair back into the drcssix:g area, and pull the curtain.

Slide 29: A moveable showerhead or hose allows the per-
son to'turn on the water away from his bodv and adjust the
temperature. '

Slide 30:  Dimensions for the shower stall should be at
least 42" wide with a parallel handrail 327-34” above the
floor. A bench seat should be 16 wide by 177-19” high and
attached to one side of the stall. The shower head should be
no higher than 60” from the floor: controls, soap dish and
clothes hooks no higher than 38",

Slide 31:  Somettines the small elements of a camp facility
are overlooked as attention is focused on major construction.
Drinking fountains, telephones, and tables should also be
considered.

Slide 32:  Water fountain should have spouts and controls
located at the front of the machine and no higher than 33
from the floor. 11 should have a flow of water high enough
to insert a4 " drinking cup.

Slide 33:  Telephones should be mounted no higher than
54" high on an easily accessible wall. Considcration should

é
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Aruitoxt provided by Eic:

be given to a phone with “‘touch tone”’ dialing and an ad-
justable volume control for the hard of hearing.

Slide 34: Tables for the dining room or scenic area should
be high enough for a wheelchair to slide under or up against.

Slide 35: Swimming pools or beaches may use several dif-
ferent adaptations. Some pools have a ramp or stair steps
leading directly into the pool. These have a tendency io
collect algac and become extremely hazardous. thus requir-
ing continued maintenance. :

Slide 36: If a ramp is used, it should be located away
from the center of the area to prevent injury to swimmers
playing as they may collide with the rail or ramp. A ,chairéj ft
may also be used.to adapt a pool or to lower persons infd a

.boat.

'

Slide 37:  Boat docks and fishing piers should provide
slanted railings which allow the person to rest his forearms.
Railing heights should correspand to those given for ramps.

Slide 38: Wood decking should be perpendicular to the
length of the pier and parallel to the shore. It should be
spaced no more than 3/8* apart.

Slide 39: Handicapped trails should be shorter than
normal hiking trails. They can be hard surfaced or contain
natural surfacing. :

Slide 40: Also, it is important to provide many rest areas
and “‘feel-type” exhibits along the trail for the handicapped. .
For the blind, a rope may be erected along the edge for the .
person to hold while walking. An information station for
the blind can be printed in braille or recorded on a cassette
tape.. : A

Slide 41: For additional information on making buildings
and facilities accessible, contact your state capital for in-
formation, state code requirements related (o adapting
facilities for the handicapped; and the agencies/organizations
currently serving the handicapped in your area.

I
{
¢
64
%

N

* BEST COPY. AVAILABLE




Resources on A_cceséibility

- Amerdican National Standards
Institute, Inc., 1430 Broadway,

New Yonk, NY 10018. Amerdican
National Standard Speciflications
gorn Making Bulldings and Facilli-
ties Accessdble to and Usable
By Pnysically Har mﬂcaﬂgec(

- People. 1980.

Achitectural and Thans portation
Barvuiens Compliance Board, Washing-
ton, DC 20201. Resounce GLu.de o

; u,tmaxune on Bawuen-Free Envinon-
qmemté with Selected Annotations.

A 1977

,:‘;’

/

l
AN

= Meetings.

Cormnelius, D. (Ed.) Bavuiern Aware-
ness: Attitudes Toward People with
Disabilities. T987. wru,te “Reglonal
Rehabi{litation Researnch Institute on
Attitudinal, Legal and Leisure Barniiens,
The Geonge Washington Univensity, 182§
L St., NW, Washington, DC 20036

=

Barrien Free Envinonments Inc.,
-P.0. Box 30634, Raleigh, NC 27622.
The PLannen's Guide to Bauvuiern Free
1950

Deparntment of Conservation, Handicapped
Program, Stratton Bldg., Springgield,
ILL 62706. Mainstheaming Handicapped
Individuals; Park and Recreation Design
Standards Manual.

Depantment of Health, Education, and
Welfare, 0ffice fon Handicapped Indi-
viduals and Architectural and Thansporta-
“tlon Barwiens Compliance Board, Washington,
DC 20201. Anchitectural Bann&énA Removal
Publication No. [OHDS] 79-22006

Department of Health, Education, and 4
Welfare, Office of the Assistant Secretary
gon Human Development Services Office gon
Handicapped Individuals, Washington, DC
20201.  Federal Assistance fon Programs
Serving The Handicapped. T1979.

-52-

Department of Housing and Unban Develop-
ment, Office of Policy Development and
Reseanch, Barien Free Site Design. 1975
Fon sale by the Superintendent of

“Documents, U.S. Government Printing Oﬁﬁ&ce,
Wa,éh,cng/t'm, DC 20402

Dept. of the In,te/u'on, wa,a.u 04 Outdoon
Recreation, Washinaton, DC 20240. Outdoon -
Recreation Action No. 45 Fall 1977.

IL 62706

Dept. of Transporntation, Federal Aviation
Administhation, Washington, DC 20590.
Access Travel: Alnports 1979. Write:

Arnchitectunal and Thansportation Baviiens .

Compliance Board, 330 C Street, SW,
Washington, DC 20201.

Fay, Fredrnick A. and Minch, Tanet, Access
to Recreation: A Repent on the National
Hearing on Recreation fon Handicapped
Persons. Wnite: Department of Health,
Education and Welfare, Office of Human
Development Rehabilitation Services Ad-
ministhation, Washington, DC 20201

Human Resources  Center, Albesatson, NY

11507. Modigication of New York State

Panks fgorn Disabled Tndividualyd? 1977
‘ : 7

Jones, Michael Accessibility Standards
Lllusthated. Wnite: The Capitol Develop-
ment Board, 3nd Floon, William G. Stratton.
Bldg., 401 S. Spring St. ,” Springfield,

National Park Service, Dept. of the Inter-
<on, Warhington, DC. Access National
Parks. 1978 ’ '

National Park Service, Information
‘Exchange  Dept. of the Interion, Guide

to Designing Accessible Outdoon Recftea,twn
Faclities. 1980

Plourde, R. Access gon AUZ: A Workbook fon
Outdoon Access{bllity. 1979. Wnite:
Minnesota Dept. of Natural Resources, Div.
0§ Parks and Recreation, St. Paul, MN.




The President's Committee on the Employment
04 the Handicapped, Washington, DC 20210.
Highway Rest Areas for Handicapped Travelens.

Ries, Michael L. Design Standards to

© Accommodate People wifh Physical Disabilities

4n Park and Open Space Planning. 1973. Wnite:

Recreation Resources Cenfen, 1815 University
Avenue, 327 Madison, Wisconsin 53706.

Singh, Dr. S. P. Mainstreaming Handicapped
Indéviduals: Park and Recreation Design

Standgrds Manual.  Wnite: Program Development,

Bureau of Land and Histornic Sites, 1LLinois
Department of Conservation, 405 E. Washington
St., Springgield, 1L 62706
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DOORS AND- ENTRANCES

Standards

Accessibility

- An entry doorway must have a 36"

minimum width, preferably 38",

Any doon should have a 30" to
32" clean opending.

‘The noof should extend overn the

main entrance, and where possdible,
grom the garage to the entrance.

Adjacent doorns should not swing
50 that they conflict.

Enthance doors should not open out
but doons to small rooms may do 4o0.

Doons 4n conners should be easy to

approach.

Stiding doons should have a he-

“cessed Lowen channel, Lif any, and

be used when regular sdde-hung doors
hindern movement of the wheelchain.

Time-defay doons are excellent to
allow sage passage of the wheel-
chain,

‘A doon shoutd open with a single

egpont.

Door hnobs should be 36" above the
gloon.

Verntical doorn handles are prefer-
able to krobs; horizontal barns are
best.

Locks &equ&&&ng the use of both
at the same time should be avoided.

A shelf on Ledge outside the entrance

A8 handy fon placing parcels while
opening the doorn. The shelf should

be 30" above the §Loor on ghound with

clearance underneath.

hands

- Looae‘dobnmaté should be quodded.
Mats may be raised on necessed to
" §Loon Level,

- A threshold should nise no higher than
1/2" and be 0§ g§Lexible design and
construclion. Vinyl orn neopryne strips
An aluminum grames on Apring-action
devices placed aga&nbt bottoms of dOOﬂA
are acceptable.

- Vinye kickplates, placed 13" up grom
Zhe bottom will protect entrance doons
grom scratches and abuse.

- At Least one wsable main enthance io

a multi-stony building showld be on a .

Level whenre an elevaton stops.
B. STEPS, RAMPS, AND CORRIDORS

- The §Loon on éach stony should be Level

throughout; where Ateps are unavoidable,
ramps on LLgts should be provided.

- Ramps should be non-sLip material, but -

heavy carpeting should not be used.

- Ramps should be a minimum of 32" wide
and a maximum of 30' Long on should
provide a Level platforn forn resting
every 30'. An open area at Least 6'
wide should be provided at the bottom.

Fizure 16

Figure 16: Ramps should not rise more
than one foot in 12 feet of length (1

foot in 8 feet in residential areas).
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IS Ramp handrails should be placed 32" to

38" apant and 30" to 32" high.

b

- Connidons should be at Least 36" wide;

1.

‘Eﬁevaiona

54" wide to allow for turning.
FACILITIES COMMON IN RESIDENTIAL BUILDINGS

-ELevatons rnequired in a multi-stony

- building should have time-defay doonrs

wide enough for a wheelchain to pass
through., S

-Control buttons should be-within '
reach; an {nside emengency phone is
recommended.

Water gountains

-Controls and spouts should be at the E.

gront. : ‘

-The 60unta£n Should have a hand on a
hand-and- oot control.

-The basin height shcukd be 36" §rom
the §Loonr. :

-A §Leorn-mounted cooler can be acces-
sible if a fountain 45 mounted to it
30" high. ‘ '

-A fully recessed fountain is not necom-
mended. 1§ a fountain is set in an
aleove, the alcove must be wider than
the wheelchain.

Pay telephones

-Although conventional phene booths are
not usually accessible, they can be
made 80 through planning with the
telephone. company.

-Maximum height §orn dials, handsets
‘and codin sLots 4s 48". '

Panking space

© -A spedial area shoutd be set aside nean

the entrance marked "Reserved fon the
Handicapped.”

-Accessible space should be available on
one sdde Leveld with the walk and 12’
wide. '

- D.

5. Sidewalks

-Public walks should be 48" wide

- with a maximum gradient of 5% and
have no steps on changes 4in fLevel
between driveways or parking areas.

GENERAL ‘CONSIDERATTONS

-1§ the bathroom is exthemely small,
the doon should swing out on sLide
anto the wall. '

-The doon Ahodkd be unlockable from |

elthen sdide.
-Turning space 44 desinable.

-There should be no obstructions to the
doon swing onMto the reaching of
windows .

- FIXTURES

Adaptations chtude consideration of
the following:

I. Water closet - seat height 16" to
-~ 20" above gLoox.

-Seat width 20 inches.

-Accessibility grom gront and side
as an the watll-mounted heceding type.

-A 12" Length from back of opening
to wall. '

-Supporting nails placed on eithen
side 8" to 10" above and 50%
diagonal to seat, minimum 9" Long,
1 1/2" thick and with 1 172"
clearance to the watl, on placed
on wall adjacent to water closet.

-High cistern  fevel to include
backrest.

~Todlet paper holdern with contrhofled
§Low. ~

-Emengency s4ignal -control nearby.

Ref.: See OLson and D. Menedith,
p. 2 of Community Recreation
Bibliography.

Od
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LESSON 5 .
Accountability in a Summer Camp
by Marcia Jean Carter, Re.D.

Inﬂwduc,twn

"There 44 something special about a camp setting, Aome,th,(_ng that we have

been thying to anticulate for several years" (Dustin and Rentschler, 1980).
What does make a camping experience unique? Can these éxperiences be
ddentified? Can the director arrange for campers to experience these Apecjxd

bene §its?

The umquene/sb 0§ camping occurs whe/thejt the setting 45 the New Eng!ﬁand shone,
nokling prairie of the midlands,'br the western Rockies and negardless of

the populaticn served. Pa/utcupam whether they be parent, campen,

counselon, or director, bring to camp an agenda wﬁlﬁuenced by needs, function-
Aing cha/tac,temuc/s abw,ae/s goals and ambitions, a grame of neﬁeﬂence

varying degrees of pnevwws exposure to camping and Mother Nature, and
anticipation and expectation. The camp experience 45 appreciated, /‘Lemembejted _
and valued from a particular individual perspective because the agenda bnoughi:

to the experience by each participant 44 unique.

A second unique efement o4 the camang experience 4is the nature 05 the experi-
ence. Camp 4is real. Life 4n camp 45 not a simulation. Mothen Nature 4s
viewed through the eyes of youth, not between the covers of a textbook. A
thind unique quality of camping A8 Ath va/uabd,oty Camp offers gun and
greedom yet 4is ondered and disciplined. Camping 43 chauenge and adventunre
yet noutine. Camping 44 detached f§rom the "real world" yet i3 a "real workd.”
And, camp 48 a personal expeiience yet embraces the "eAprt de conps.”

The purpose of this paper 4is to introduce a program planning and evaluation
process appropriate to development and management of a camp progham. The
approach uses one systems model, the input, process, output, (I1P0) model,
to onganize, desdgn, and evaluate camp experiences in Light of achieving a
dpecific purpose and participant objectives. A systems viewpo4nt: nealizes
that experiences besides those designed to happen do cccun in camp. Addi-
| tonally, this viewpoint realizes that every experdience 4in cam,o contributes
| : to the total experdience for each campen.

The system's approach desciibed here provides a §ramework 5fwm w&uch the camp
program can be Logically planned, conducted, and evaluated. The model allows
gorn desdign of a quality camp experience with attention given to all aspects
of the campers' experience. 1t allows the camp director to capitalize upon
and Learn grom the unique and special qualities of camp as well as the every-
| day occurrences and anticipated interactions. The task of a camp director '
| 45 to use all available nesources to desdign camp activities meeting the needs -
| 0§ the campens while remaining accountable to constraints and Limitations of
the camp operation. The use of this model permits the camp directon to ,
puonitize decision-making and management functions. The implementation of |
this approach enables efficient and effective use of time, energy and S
nesounces. 1t 45 a descuuptive process which places in proper pe)uspec,twe : l
many of the daily administrative tashks of camp directors. z
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%IW Models

Models are used 4in systems theory to nepresent, interpret and apply theoretical
concepts to neal situations. Models facilitate the decision-making process

by showing how the efements in the camp system interact and are onganized to

bring about an accountable nesult. A modef senves as a pactornial descripton

of the process by which the camp directon will: ddentify, onganize, and manage
human and material nesowrces to achieve measurable nesults within the con-
straints imposed by the camp setling and the conditions surrounding the camp

- operation. One model common to the systems Thought process consists of foun
components: Lnput - all fonces initially defined and organized that influence

“the camp experience; process - experiences that oceur Lin the camp setting;
outcome - nesults of particdpation degined by measurable behavional changes;
and feedback - information gathered during and §ollowing the camp experience:
fon purposes of nevising the othen three components o bring intentions into. parity

with outcomes. Figure 1 presents a camp systems as described by the Input-
Process-Output on "1PG" modek. = ‘

Careful assessments of key input elements encourage the camp dinecton to extend
beyond immediate and present sources to all possible resounces. - External
factors include ingluences directly on indirectly imposing on the camp. The
nesources available to'camp grom sponsoring Aournces, needs of society at Large,
the .purposes of contributing persons and governing bodies, as well as untapped
ginancial, natural, and -human nesounces, comprise this set o4 elements. The
. eason gon campern and Atagf involvoment i85 assessed by consideration of
functioning characternistics, Likes and dislikes, expectations, past and
desired camp experiences, and expressed ARLELs and needs. With special
populations and younger campens, this type of Anformation is collected 4rom
dchool and medical reponts, family historny and interviews with sdgnificant
- others. A thirnd majon component of the Anput phase is an awareness of the
existing agency resources. Materials, Aupplies, pensonnel and natural and
tifieial nesowrces presently being used during the camp program as well as
available but idle nesources are taken into account to determine how best to
make optimal use of an often &imited support base.

Processes are the experiences and interactions in which campers and szaff
partiedpate while camp is in session. 1t 44 in this component of a camp
system that the unplanned fon occurrences surgace.  Progham content is the
medium fon camp-Atagd interactions and the expression o4 behavions which,
posL-session on post-season, are viewed as special and rewarding. Examples
of undique camp experiences include such things as the nonverbal, nonattending
child who Listens and nesponds, the fenst time taste of a 4'mone, and the
Vieudng of a sunnise on sunset over the fLake. Outcomes are the results of
having attended and having been {nvolved in camp. These knowledges, skifls
and attitudes are defined by camper and staff objectives. The crniteria
contained 4in objective statements serve as the standards gon answering the
question "What does camp do fon the participants?” The feedback Loop carries
angonmation obtained §rom evaluation 0§ the outcomes back to the other system
components. Adjustments 4in eithen on both the Anput and process are made to
bring the camp operation into parity with the desired outcomes.
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Y A feature of the systematic process 44 the ordering 0§ sequential decision-
- making steps. Each decision made is dependent upon previous actions and
Angluences the next step 4in the planning process. A model depicting the
Ateps a camp director would §ollow Zo develop a summer progham 45 presented
An Figuné 2. Sofid Rines between each box show the sequence of steps to be
followed. The dotted Line 48 the feedback Loop and shows that information
gathered during evaluation is used to revise any of the steps in the program
planning process. Thus, this approach is dynamic and cyclical. Results of
the camp experience are continuously used to improve on” adjust one aspect of.
the program: To allow forn this continuous exchange of input and output
Anformation, the progham must be flexible and adaptable. This particulanr
aspect of systems design tends to recognize the uniqueness of the camp -
ndence.  As the new faces appean -in camp fo participate in the various
experdences, the camp directon with data §rom the previous experience 4in hand

and newly acquired information, develops a progham suited to the needs of the
participants . : o

Each of the four majorn steps presented in Figure 2 consists of several tasks.
During the assessment phase, the plannen carefully gathens information on
the external features of the camp operation, on the participantinvolved in
the experdence including parents o guardians, stagf, campers, support and
resounce personnel, and on the agency resources Ancluding funding, Ataff,
facilities, equipment and materials and existing mandates. In the program
design phase, the purpose, goals and objectives, as well as the most appro-
puate content and delivery procedunres for the program are specified. The
thirnd phase involves: overseeing the dally operation of the progham. The camp
directon periodically evaluates and adjusts schedules, activities, cabin :
assignments, stagfing patterns and objectives. 1In the §inal phase, evaluation
and revisdion, data on all phases 0f the experience, administration, activities, \
. Leadenship, facilities and equipment, and participants are gathered during a — \
scheduled time period. Revisions on adjustments are made in edithern assessment
procedures on concerns; program purpose, goals, objectives, content, and/on
delivery procedures; and/on in the management and operation of the day-to-day
camp experdence. These changes occur as a Aesult of the feedback grom the
evaluation phase. Information gained §rom the Last phase s used to fjustify
changes in the preceding planning Steps.

Bradfond Woods Planning Model

The summen nesidential proghams fon special populations at Bradgord Woods,
Indiana University's Outdoor Education, Recreation and Camping Centen, were
deveLoped and evaluated using the input, process, output model. The model
used, Figure 3, is a process model. Information 44 gathered and recornded on
a continuous basis while the camp is actually operating. The 1P0 boxes in
the Left column contain desined and anticipated information and consequences
while the boxes in the night column present actual fLgurnes and nesponses grom
- progham operation. Most of the activities Listed in the Left column occun
begonre camp opens orn before a particular session 0§ camp. Those 4in the night
column nepresent functions occurring as the camp L4 4n sessdon. Prion to
opening of elthen a session on the entire season, a change <in planning on
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design might be nequired to betten enabfe the intended outcomes to happen.
Thus, the feedback Loop from outcome to Lnput in the Left column. The same
principle holds when the camp 48 4in.operation. A reorganization of the input
variables might be necessary to facilitate achievement of the desired outcome.
Thus, the feedback Line on the night column. Doubled arrow feedback Lines
_bezween each variable of the two - columns depicts the fLow. of Lnformation
duving the camp operation. 1In this mannen, fon instance, the actual numben
0f camperns who came on opening day L4 compared to- the predicted number of
camperns. Specific camper experiences are compared with the pre-arranged
Achedule of activities. Changes in camper and staff behavion nesulting grom
program participation are companed te the campen and Ataéé objectives.

The design LnéommatLon 48 ongandized in the Left column of Figure 3. The
_Antended input includes 1) personnel, the number, position, and fob nespon-
s4bilities; 2) ginances, 4income and associated obligations, fees, donations,
contributions, expenses; 3) campers, numben, needs, characteristics, skRiLES,
interests, attitudes; 4) areas/gacilities, equipment, supplies, buildings,
use areas; 5)._natuwral nesources, terradn, urusual fand and watern hesources,
and existing conditions; and 6) background information, demographic Linforma-
tion on family expectations and concerns. The intended processes describe
the camp progham and interactions between campers - staff; stagg - staff;
campers - camperns and campens - Atagf, and sdignigicant otherns. This variable
includes the purpose, goals, objfectives, content of the camp experience and
Leadornship procedures fon delivery of the proghams to the campers. 1In the
Last variable of the design sdide of the model, the outcomes are Listed.

These are new o changed behavions of the campers and stafd resulting grom

participation in the designed progham. These are found in the damp objectives.

Operation variables of the camp experience are organized in the same manner
in the night column of Figure 3. Actual input variables include 1) organdiza-
tion of stadd, thein assignments and nesponsibilities; 2) amount of Lncome
and monces expended duwring operation; 3) number, abilities, interests, and
needs of participating campers; 4) areas.and facilities used duning the
program; 5) variations Lin weather and geoghaphic features during the summenr;
and 6) nestrictions placed on campern involvement and/on Apecific nequests
for certain camper activities. The actual process is what happens to the
Atagd and campers as they attend and participate in outdoon oriented expesti-

‘ences. Also Ancluded are the procedures stafd use to manage and dirnect camp

activities.

The U»énd”vafu;ablie outcome, de/sc/béb@s’the behavional chang% modj,éwa,f,wm
and acquisitions 05 campers and stagf. 1t 48 here that the camp directon #
may note the appearance of those special on unique contributions of camping i

that may not have been planned 50n dunLng the design phase of the camp progham.

This model Lends (itself to the native 04 the camp operation. Each of the
* three components 4s continually undergoing self-evaluation, while the entire
plan and operation 48 being redesigned to suit the pantécuza& situation. The
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camp directon thinks in teams of the whole while recognizing the significance
0f each part. Additionally, the cyclical nature of this model instills in
the system §lexibility and the ability %o ad fust ‘to the particular needs on .
desined expertiences. Thus, each sesdion Ais unique, each experience draws
from all past and desired interactions suitable nesounces to best senve the
campe ' needs. Both the unplanned for and the pre-stated consequences
become Ampontant to the nedesign 0f a new session on season. The child who
Adentified a tree properly in a thee book, yet according to the teacher
could not nead, on the child who interacts positively with cabinmates, vet -
An school is Labeled a trouble maker, nepresent desinable but nealistically
unplanned for outcomes of the experience. -The camp directon carefully re-
evatuates both the intended and actual variables to determine what combina-
tion of factons set the envitonment on stage fon these happenings. This’

- peundts betten preparation fon nepeated occurthences 0§ such unique benefits
An the next session on seasons.

Bradfond Woods Evaluation Model

- Progham evaluation 4s often discussed but dngrequently done Ln camping.
Thaditionally, camp programs have edither been without evaluative criteria on
have been nated as successful <if campens appeart to have had a "good time"
and Leave the camp with an dppreciation for "Mother Nature." Othen measures
0f apparent success have been nelatively accident- free infirmany Logs and
continued suppont grom primary §inancial backers. The intent 0§ evaluation

<4 %o detenmine how well the progham is producing the nesults fon which it 4is
desdgned. Evaluation is a process of collecting information on all variables
Zo enable an objective, unbiased, judgment on the value 0§ the camp expesri-
ence. Gathered information is used to make decisions about appropriate campen
and staff experiences while hecognizing the Limitations and Aos0urces avail- -
able. to the camp.

There are several neasons for a paucity 0f evaluation programs in the camp
environment. The time avalable fon data collection is Limited and variable.
Campern attendance varies grom two on three-day Atays o nesddential stays of
elght to twelve weeks. Camp session and season dates vary so that arranging
jor experimental and control groups (4 difgicult. Within a panticular camp,
there 48 a divernsity of functioning Levels, disabilities, chronological age
groups, and skill Levels present. ALso, the focus tends to be on the group
nather than individual pergormance. Thus, desdigning one Ainsthument approphi-
~ate to all individuals becomes another problem. Administrnation 0f this
Anstwument in such a way to avoid internfering with the ghoup process also 44
anothern complicating facton.

'The nature of "camp"contributes to the Anfrequency of available objective
measurements. A foreigner in camp L5 quickly noticed. Observers in the
natural Labonatory when viewed as visitons or guests, face the Likelihood &
o 0§ campeis "pergorming” on attending more to them than to the task at hand.
- -Staff are "gn duty" nearly 24 houns per day «in a nesidential setting. To
add to their nesponsibilities, training on evaluation procedures and the
nequinement to collect data on their campers not only creates mone wonk but
also may <interfere with the campen-staff refationship.




Anocher neason for the Lack of developed <instruments to measwie camper
behavicr has been the desire to evaluate the special as well as the intended
consequences of a camping experience. It 4s diffleult to control the many
variables 4n a camp setting to perumit the use of a standardized testing
procedure. A process model Like the 1P0 describes events on a continuous
cycle. This allows the collection of Lnformation ghom all-camp activities.
This method does not guarantee that alf the unique expeiiences will be
Lidentified. However, when a camper displays a new behaviéon such as an ADL
(Activity of Daily Living) on communication shill, the apﬁea&anca 48 neconded
and can become an objective fon the next sessdion on heason.

‘The evaluation process Lnvolves preparation of data gathering devices fon

each vf the variables Listed in the .nput, process and outeome components

of the model. 1In Figure 4, the significant Bradfond Woods variables fon each
o4 the components are Listed. The Left column contains specific design
Angormation while the night hand column Lists the data gathering devices used -
to accumulate Lngermation. on each of the desdign variables.

The tput box .tn the design column presents all the humin and natural mesources,
and supportive services needed 4on operation of the pa jram. Names forn general
types of ‘camp activities and (nteractions which occun durlng camp sessions are
placed «n the process box. General phrases in the outecime box describe
expected nesults of the camp experdience as found Ln. the camper and stagf
obfectives.

In the night column of Figure 4, each component cf the model contains a
Listing of the tools wused to gather Lngosimation on the specific desdgn variables,
Listed 4n the 4nput box are assessment tools used to secwre Llnformation on the
stafg and campers, and devices which rnegulate the use of nesources during camp
operation. In the process box, are Listed techniques used to gathern Lnformatin
as the camp program (s operating. © Evaluatlon ocecwvdng as the progrham 4s An
proghess L5 neferred to as formative evaluation. This ingormation 48 used to
Amphove ongodng camp operation. ALso, this process evaluation Lays the
foundation for evaluation which occurs at the conclusdion of the program.
Records and neports hept dwiing camp provide gheatern detail and accuracy to
document final program results at the end of a sessdlon on season. The methods
wsed to gathen Linformation at the conclusion of camp are Listed 4n the outcome
box. Summative evaluation attempis to degine how well the camp operated fo
achieve the Lintended nesults. This forum of evaluation determines whethen on
not there 48 a need fon alterning and/on reconsidering progham objectives,
program Lmplementation and/or progham Lnput variables..

Durning the stagg hining process, assessments are designed to gather information
on -previows experience with all populations, academic knowledges, Leadership
srills, and special interests and talents. Stahh applications are desdgned

to allow for short answers and narnrative responsed Ln an effornt o assess
communigation sR{LEES and problem-solving abllities. The Linteruvdew process

and heview of references peamits judgment on personality and charactern thalts.
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\ .
.Dmnog&aplu,c data and pertinent medical and behavioral Lingormation are p}wv&ded
by the camper application. Opening day médicals and parent interviews further
update present functioning Levels and needs of the campers. Regulations of
Ansunring compaindies, government bodies, and the American Camping Association
outline criteria and standards fon operation of the camp. Pre- and post-
Lnventornies note the status of available nesounces. Information gathered by
all of these methods s compared to the Anput desdign variables to determine
Af all the steps necessary fon camp operation have been properly executed.
The camp administraton may discoven a need to hine more on special stafh on
nelease siagh, undertake repain work, and/on reassign campers to anothen
cabin on sessdlon before camp opens.

- While the camp 45 operating, data gatherning Lnstruments coflect Angormation
on campert and stagh participation, behav.iorns, and interactions. This L4
regerrned to as process evaluation.  The camper plan of action consists o4
campen needs as repornted on opening day by parents, camper interesits by
program area also noted on opening day, and three obj featives with activ.cties
selected to enable thein achievement. Staff wriite for each camper a daily
statement necording sdgnificaint performances, responses and/orn conceins.

- Also completed duning camp operation are evaluations o4 each program area by
stagy and evaluations of staff performance by adminis trhative personnel.
Rating scales are designed .to note the degree of change or {mprovement needed
-~ An speccfic Leadershdp functions and staff Anteractions. Decisdons made grom
data gathered may nesult in altering campers' participation schedules, oééejzutg
a progham <n a defgferent Location o at a different time, changing /.vta(é
assiguments, and/on providing additional Lnformation on campw management
techniques. :

Evaluation completed following, a camp sessdon ox season, known as summative
evaluation, defines the deghee to which the objectives have been achieved.

The Last section of the campern plan of action form allows for rating the
succeds of campen achlevement for the three previously wiitten objectives,

and contains subsections for rating social, communication, emotional, and
activeties of daily Living sR4AELS, and recommendation fon future camp atten-
dance. Staf4 discuss with campers and parents on closdng day activ.ity
prefefences, and the quality of the progham, staff, and management procedures.
Responses are recorded on the Camper-Parent evaluation form. Each stafg member
completes a comprehensdave evaluation form on all features of camp, Lncluding
progham, personnel, hesources, policies and procedures, Leadershdp, supportive
senvices and admintstration. Each member 45 asked to make constructive
comments and tecommendations forn future camp operation. The Directon's

neport summasizes staff and camper input as well as Lnformation gathered fhom
sponsons, and when completing the crlternia fon operating codes and standards.
Recommendccaom g PECS phase of evaluation, note needed immediate and Long-
hange adjuAtmemtA in the preparation for and operation of camp. Also, the
deghee to which -the actual nesults coincide wu‘,h the planned fon )Le/.swm A5
noted. In thas way, the unexpected behavions Like the child who talks Ln
complete sentences on the camper who reads gfrom the nature guide senies, both
forn the st time, are Ldentifded and necorded as possible future camper
objec/twe/s This moded provides a way to account fon both the expected campen
expercenced and the unique or special outcomes of the camping experience.
Sample of the data gatherning devices used at Bradford Woods are appended.




Conclusion

ALL camping experiences are neutral; the cowrse 0f thein effectiveness .i»
dependent upon the staf's ability to nefate to the campers.and to ohganized
campern experdences in a dynamic system. The intent 04 evaluation {4 not to
prove on disprove but rather improve. Information collected through progham
evaluation 4s used to contribute to stagg growth and development, to ascertain
effectiveness of program components, to maintain approphiate health and
dafely policies, to justify expenditures and contrhol costs, to adapt eithen
activities, settingd, and/on procedurnes, to note camper proghess and needs,
2o communicate with camp publics and to insune efficient management. A
dystematic approach, such as that implied by wse of the 1P model,. enables
accountability while necognizing the uniqueness of the camping experience.
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CAMPER EVALUATION

Camper Name Date
Cabin Session Evaluator
Section I. Camper Objectives

a. Record input from the camper and the parent (guardian) regarding concerns, needs,
expectations, and interests as expressed upon arrival and during the first 24

" hours of the camp exper1ence

Parent/Camper_Ingut:

b. Identify expressed 1nterests of the camper by p]ac1ng in the column the appropriate -

rating: . ?

Previous Camp Experience 1
Interest in Acquiring More or New- Skill 2
No Interest 3

Adventure Recreation

__Nature games

__Low organized games .
Initiatives and cooperative games

__Low risk or high risk activities
__Team sports
Others: List

CrBative Arts

__Dance (square, folk, modern)
__Music, singing

__Crafts

__Drama

__Audio-visual, i.e. tape recorder,

videotape, photography

Aquatics

__Fishing
__Canoeing

__Boating

Sw1mm1ng 1nstruct1on

__Supervised swimming
Others: List

Nature & Pioneer Living

__Gardening

Hikes

__Ecology study

__Natural history

__Plant and animal studies
__dAcclimatization .

List-

Jdvernites and campouts

F1e1d visits

Others: List Others:
Qutdoor Living Skills Qutdoor Living Skills

__Campcraft __Canoe trips

__Backpacking __Orienteering

Others: List

c. Write three objectives which reflect the input recorded above.
identify at least two activities which are appropriate for realizing the desired

behavior.

1. Objective -

Activities

For each objective, -



2. O0Objective

Activities

3. Objective

Activities

d. Identify the degree to which each objective was achieved during camp by using the
1-6 rating scale. Place the appropriate number in the blank preceding each of
the three objectives.

Demonstrates independently

Demonstrates under supervision and/or motivation
. Demonstrates with minimal assistance
Demonstrates with full physical assistance

Does not demonstrate

Not observed

YT W R —

Section II. ADL

Rate display nf activities of daily 1iving using 1-6 rating scale (see Section I).

_ Dental care ' __Care of belongings -+ __Washing face and hands
__Dressing/Undressing __Feeding/drinking __Bathing
~_Grooming A __Cabin clean-up - __Toileting

Section III. Social/Emotional Behaviors
Rate degree to which behaviors were exhibited using 1-6 rating scale (see Section I).

__Participates as an active peer group member
" Shares, patient, honest, thoughtful
" Demonstrates - ability to follow and obey authority .
__Attends to task/activity . . -
_- Displays self confidence '
__Engages in conversation
__Commun1cates basic needs
__Tries new experiences

Section 1IV. Recommendatidn for future camp .attendance: Yes No

If ”No,” decision based on summary of above 1nformat1on and comments below:
Recommendation made by

Signature

__Participation level, i.e. disruptive, or lack of:

__Functioning level: too low or -too high

__Staff actions, i.e. discipline - need for one-on-one, etc.:




PROGRAM PLANNING SHEET

NAME OF ACTIVITY ° , - PROGRAM AREA:

INSTRUCTIONAL . OBJECTIVE: : Creative Arts
Adventure Rec.
Pioneer/Nature
____Aquatics
___OoLs

' , _ Focal Program:
ACTIVITY PROCEDURES AND RULES: ' Participant Level:
(Step by step) - ‘ : . __Begin; __Intermed;
' __Advanced

TIME: Recommended Actual . ' Project drying time __
PHYSICAL RESOURCES REQUIRED: |

A. Equipment needed (list): 3. Supplies needed (list):
i.e. scissors, kilns, etc. i.e. glue, clay, etc.

FACILITIES/AREAS:
;__.Arts & Crafts Center __ Lilly Lodge . __ Trails
_____Amphitheater __ Krannert Center ____Manor House
____Nature Center ____ Beachfront ____Tipple Area
. Tro Area ____ Gypsy Wagons ___ Gold Creek,
__ Cabin ___ Ropes/Initiative . ____Pine Forest

____ Other: :
STAFF NEEDED:
CAMPER NUMBER: Minimum Maximum Actual

o
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ACTIVITY SKILLS REQUIRED: (List skills and abilities in each domain)

Cognitive
Affective
Sensory Motor
Social

PREREQUISITE SKILLS:

HEALTH/SAFETY PRECAUTIONS:

MODIFICATIONS:

A. Of leadership techniques:

B. Of procedures and ru]eé:

(

C. Of equipment and supplies:

- RESOURCE:

FRESULTS: Was the instructional objective met? Yes No
If "No," explain:
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LESSON 5 - CHALLENGE | |
‘ Volume 10 - Number 4 June - July 1975 ‘ -
] EXPERIENCE/SKILL CHECKLIST ‘

Outdoor Education/Recreation - This checklist has been provided by Steve Brannan, Special Education Department,
Portland State University, Portland, Oregon. As director of Mt.Hood Kiwanis Camp program, Dr. Brannan has been
responsible for development and use of this scale to assess progress. and growth of campers. Both content and
approach can be applied and/or adapted for other types of physical education, recreation, and related programs .

NAME OF CAMPER DATE OF SESSION

EVALUATION SYSTEM: (1) Performs independently without instructions. (2) Performs indepehdent1y following
instructions. (3) Performs only with verba! and/or physical assistance. (4) Unable tc
perform with verbal and/or physical assistance. (5) Not observed at camp.

PERSONAL SOCIAL - ‘ CAMPING/SELF HELP
. iﬁ 12345 Talks courteously Lights a match
' 12345 Communicates needs (verbally Builds a fire

and/or manually) Operates a camp lamp (Coleman, étc.)

=
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12 345 Acquires friends Operates a camp stove (Coleman, Hobo
12345 Initiates conversation ' Stove, etc.) .
123450n time 12345 Operates a flashlight
12 345 Neat in appearance 12345 Prepares own meal out-of-doors
12 345 Practices camp rules (use 1234 5 Eats own meal out-of-doors
of facilities) ' 1 234 5 Rolls/unrolls sleeping bag
12 34 F Practices game rules 1 2 3 4 5 Manages own gear :
(sportsmanship) . 12 3 4 5 Packs a pack
12 345 Clean in personal habits 12 345 Carries a pack
12 345 Helps others 1234 5 Hikes to a close destination
12345 Waits own turn : 1 2 345 Hikes to a far destination
1 2 345 Participates in suggested 1 2 3 45 Demonstrates endurance on a hike
: activities 1 2345 Helps set up camp on overhight hike
12345 Follows instructions during 1 2345 Lays out ground cloth
activities ' 12345 Cooks a marshmallow
12 345 Controls emotions 1.2 34 5 Prepares camp fire treat (s/more's)
1 2345 Practices acceptable eating habits 12 34 5 Makes hot chocolate
e 12345 Tries new experiences ‘
U 7Y 1-2 3 4 5 Engages ‘others in conversation
1 2 345 Participates with the group




I

MUSIC/DRAMA

\‘ NATURE
ﬁinds crugchges (gravel, twigs, 1234 5 Sings.with a group
F::¥§Sai$fc- ¢ text (rocks 12345 Sings alone while others present
bark 1eav:§ensoi?X ;ggi) e 15373 dings familiar songs
Describes differences in rocks i S § 3 g E?ﬁggsoingiigzgs new songs
£¥5;925,55?¥§ure, rock decomposi- i S g 2 5 C?nstructs.a musical instrument
‘ 5 Plays a rhythm instrument
- 823:::§;r1ev§;§ugf]gog$§t (canopy, 12345 Sings at group campfires
,,ILé 34500 {éf : Yf_ . 1 2345 Participates in group skits
1\2 345D serygs ;_?fr’”Q§ oT a ;eet lif 12345 Employs rnythm
12345 F:Z$g1d$?felenir§2$$;i;n(g]gge e [ 53 %5 Employs hand movements in songs
uphill, downhill) ’ i S g 2 g Eerfqrms skit according to plan
1 213 4 5 Forms an environmental interpretation : d:g:;geihgegigga] interpretation
, 1244 5v?geit?}?g§ E;rézl?gp]ants 1 2 3 45 Creates/contributes skit material
~J R
¢ 12 j\é 5 Discovers things that sink (rock, sand,
o etc.) o
12 345 Drinks from a mountain stream
) 1 2 34 5 Observes the current of a stream RECREATION/WATER
+ 12 3 4,5 Discovers a waterbug _ _
1 2 34\5 Feels the morning dew 12345 Baits a fish hook . v
12 345 Listens to the sounds of the forest: 12345 Oper§t95 a fishing pole (casting, reel,
\ (animals, wind, water flowing) etc. , '
12 34 5 Observes cloud formations - 12345 C?tches/1$qd; a fish
12 34 5\Smells fragrance of forest {flowers, 12345 Cleans a fish .
fir trees, etc.) 12345 Prepares a fish for eating
1 2 3 4 5 Matches animals and their footprints 12345 Plays individual games/sports
1 2 345 Describes animal signs (tracks, nests, 1 2345 Rides a bicycle

burrows, droppings, etc.)




LESSON 5 {Continued)

RECREATION/WATER (continued)

1 2 345 Operates an instamatic camera
1:2 3 4 5 Rides on chairlift at timberline
12 3 45 Uses pool equipment as directed
12 3 45 Enters pool safely
2 3 4 5 Clears pool on whistle blast

T 12 34 p ce in water
12345 HgTngﬁFEEfﬁ‘undenwaLg[afh\ -
12 345 Walks unaided across wi of.pool

waist deep . T

1 2 3 4 5-Tuck floats for 15 seconds
1 2 345 Prone glide with kick for 30 feet
12345 Crawl stroke for 30 feet -
1 2 345 Changes directions while swimming
12345 Jumps in water waist deep
1 2 3 45 Relaxes/suntans near pool
12345

Swims/plays in timberline pool
~Jd : -
e
é;) ”

: o

NAME OF DIRECTOR
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ARTS AND CRAFTS

Genefa]
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Cuts with scissors

Tears and folds paper

Selects paints

Paints with a brush

Uses materials/tools correctly
Completes projects

Practices safety precautions
Helps with clean up

Makes a sanc candle &
Tye-dye fabric

Designs a postcard

Writes a postcard

Prints with natural materials

-Makes a God's eye

Makes a pine cone project
Makes a nature collage
Makes a spatter leaf design

«NAME . OF -GOUNSELOR(S)

ye
)
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LESSON 6

Program Ideas B
by Marcia Jean Carter, Re.D. : .

GAME LEADERSHIP FOR SPECIAL POPULATIONS

Make appropriate modifications in the game so that the participants experience

. Success. Substitute walking for running; use a bource, roll or underhand toss

“to replace throwing; catch/hit on the second or even third bounce; reduce the
size of the play field, court, or game area; restrict players to definite places
or positions on the field; substitute Tighter, smaller, and more easily controlled
equipment (use plastic and foam materials and/or balloons and puffballs; use
more than one ball where appropriate; allow players more tries to hit/catch/
throw/kick the ball; require players to take turns in sequence; permit the players
to hold the ball for a longer period of time; replace small objects with larger
materials (softball with playground ball); mix disabilities and assign partners
(wheelchair with ambulatory person); place a handicap on person (use only left
hand) to equalize sides.

Call time-outs to change pace and calm the easily excitable: avoid elimination and
too much position changing; this can cause confusion.

Structure activities so each participant competes against himself for a better

score, greater height, faster time or more distance. In this manner, everybody

is a winner. ‘ A

Adjust the activity to the time of day. Consider the amount of-physical, mental

and emotional energy required in the activity in relation to past and future demands.

Guiding the player through the correct skill sequence assists in overcoming fear,
stimulating interest and exposing the player to the sensation of a new experience.

Be patient. When participants make mistakes, call attention to the mistake, not -
the person, :

Be specific. Assign participants to a position via a visual cue placed on the
~"floor, wall or other stationary object. Ensure the participant that this is his
area. v

Be prepared. Place the equipment where it is readily accessible to you but not
distractable for the participants. .

Verbal directions that are few and supportec by visual cues and demonstrations
.are most meaningful. ,

Kinesthetic, tactile, and verbal stimulation accompanied by'manipulating the

participant through the motion and/or positioning the participant assists in the
acquisition of a new skill. '
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A mechanistic teaching/]earning process enables the participant to learn by
doing. The immediate goal is active part1c1pat1on regardiess of the degree of
comprehens1on at the time. :

Performance is often best during the first few times a skill is attempted. New
skills are best taught early in a planned program with intermittent repetition
utilizing a-variety of stimuli.

Verbal restimulation/remotivation serves to reward the participant during skill
performance. Consistency in words, gestures and tone of voice will enhance his
comprehension, v

Systematic step-by-step teaching using concrete materials (avoid verbal and mental
abstractions) enhances the rate of the learning process.

Skills are acquired through progress from gross accomplishments to more refined
coordination patterns. As skill increases, smaller objects may replace larger
objects and stationary objects and positions may be rep]aced by moving objects.

SOURCES

<

15-22 Jay Shievers and Hollis Fait, Therapeutic and Adapted Recreational Services

(Philadelphia: Lea & Fibiger, 1975) p. 228-229.

*Dorris Willard, "Think Adaptive Programming," Leisurability, Vol. 6 Number 1,
January 1979, p. 28-30. -
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Behavioral Domain Analysis

Psych3motor/5ensory Motor

In breaking down the beBavior domains, we can start with the physical or sensory
motor area. The sensory-moto; domain includes factors like the following:

Bodily movement, manipuldtion skills, coordination balance, sequence
and patterning of movement, endorance, strength, sensory behaviors.

These factors are evaluated in terms of frequency, energy level, and duration
characteristics. Further analysis shows the comprehensive breakdown possible
under the ‘sensory-motor domain -- kinesiological analysis, primary musculo-
skeletals movements, and internal organ/system involvement. A newer scheme
Tists the following behaviors: i
1.4LContactjng, méhipu]ating and/or moving an object
2. Controlling the body or objects as in balancing
3. Moving and/or controlling the body ok parts of the body in space
in a brief timed act or sequence under predictable and/or unpre-
dictable conditions

4. Making controlled, appropriate sequential movements (not time
restricted) in a predictable and/or unpredictable and changing situation

Cognitive
The cognitive domain, less often used in activity analysis, deals with the mental
processes and functions required of the participant. The cognitive factors rate
activities from concrete to abstract mental requirements with each level requiring
more complicated functioning.

1. Knowledge - recognize/recall

‘2. Comprehension - interpret/summérize o

3. Application - alter material utilization

4. Analysis - differentiate elements to detect re]ationshps

5. Synthesis - create new elements from old

6. Evaluation - decision-making using sets of criteria

Affective

The affective domain is the area where little has been done in activity analysis.
It is difficult to quantify an emotional experience. This area is closely aligned
with the social domain. ,
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]. Receiving - aware (listening or attending)

2. Responding - reaction to
3. Valuing - behavior consistent with internal beliefs
4. Organization - set internalization and disp]aying of values
5. Characterization - complete behavior appropriate with internal values
. Social |
The social domain is associated with personal and social adjustment. Social
behaviors evcolve slowly. Most situations can be controlled/developed. However,
nonacceptable as well as acceptable behaviors can be developed in some situations.
As a result, the demonstration of high levels of skill ref]ects the presence of
ideally deve]oped social behaviors.
Major concerns in the ana]ysis of social behaviors include:

1. Conduct, sportsmanship, honesty, respect for authority

2. °Emotional stability - L£ontrol, maturity

3. Interpersonal relations - cooperation, competition

4. Self-fulfillment - confidence, self-actualization, self-image

Cc
-~
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LESSON 7

*

Sensitive Nc'work of Communication
Eases Steps into Mainstreaming

Glenn Job

CAMPING MAoAziNE/SEPT.-OCT. 1980

A mother showed her concern about a proposed ‘‘main-
streaming’’ camping experience for her mildly retarded
daughter when she wrote: '

*‘She is a slowpoke. She will not €njoy any teasing from
other campers or any-unkind remarks about her slowness.”

‘‘But treat her normal,”’ the mother said in disclosing that
her daughter was afflicted by Down’s syndrome. She cau-
tioned also that the child has a fear of heights.

In another instance, the parents of a sixteen-year-old boy
who suffered from fused elbow joints wondered how other
campers would react to their son’s poor coordination. He
could swim and play soccer, they said, but he would not be
good at crafts. ) '

*‘She is afraid of shots, afraid of the dark, and afraid of
fires” a parent said of a young girl. “‘Sometimes she has

. trouble getting to know other kids. She becomes withdrawn
before she has a tantrum. She seems to have difficulty per-
ceiving social situations correctly.”’ .

The parent advised patience. ‘“Talk it through. See if she
cancorrectit.”” = = : )

How do camps that want to embark on ‘‘mainstreaming’’
for the first time respond to these kinds of -concerns (and
challenges) from parents who want to provide their children
with an integrated camping experience for the first time?

What about others who are affected by the decision to
‘““mainstream” —staff who have not worked with disabled

‘campers and are reluctant to do so; other campers; the im-,

mediate and long-range impact on the total camping
program? . . -

The Catholic Youth Organization (CYO) of the Arch-
diocese of Seattle (WA) responded to the critical tests with a

sensitivé communications network that tied together the . ( ‘
should be encouraged to attend the regular camping session

camping program, camp staff, and parents for a common
purpose:. Evaluations of the first year indicate it was done
with favorable results.

The Seattle CYO operates camps Don Bosco, Cabrini,
Gallagher, and Nanamakee in the state of Washington. And
while its. principal constituencies are within the Catholic

population of the diocese, the camps have traditionally

accepted.children without regard to religious affiliation. The
- CYO felt a community need to move into mainstreaming.
The statement of philosophy was broadened to include this
phrase: ““to foster the development of Christian faith for the
total community of the Archdiocese of Seattle through a
year-round outdoor ministries program.’”’ The words ‘“‘total
community’’ would indicate that disabled youngsters would

ERIC

IToxt Provided by ERI

be encouraged to attend the CYO camps.
Mainstreaming defined

The term “‘mainstreaming’ has taken on increased signifi-
cance in recent years. Parents of handicapped children have
sought educational opportunities in the same classrooms with
the non-handicapped. This has not been without controversy.
Opponents have raised questions as to the ability of the
handicapped to keep up with ‘other children, or whether -
teachers will have to spend an inordinate amount of time
with some children at the expense of others. -

Historically, many camps have absorbed children with dis-
abilities into their populations, although the term mainstream-
ing has not been widely used to describe the practice.

Mainstreaming, the Bureau of Education said, refers to
the concept of providing appropriate educational services to
inconvenienced children, regardless of their level of involve-
ment, in settings as near as traditional as possible.

This broadly parallels the CYO definition of mainstream-
ing offered by Ms. Jani Brokaw, director of camping for thé
Seattle CYO, who said, ‘‘Mainstreaming is taking campers
with disabilities and integrating them into the regular camp
program. A child with a disability is housed with seven other
children and a counselor.” ) '

Important to the central idea was an emphasis on their-
abilities—not disabilities, Ms. Brokaw said.

“If a camper has strength in crafts, a strength in swimming,
or some other area, we emphasize the strength and minimize
the disability.”’ , T

1In examining the diocese camping program over the past
year, the CYO concluded that youngsters with disabilities

as part of the outdoor ministries program. Within its own
administration and with the aid of consultants, the CYO
easily answered the question, ““Why.”” Much more difficult
was the second question—what does the CYO have to do to
accomplish this mission well? .

Although the CYO had offered an integrated program for
the hearing impaired and deaf children for many years, pre-
vious experience was limited primarily to a totally segregated
program that served severely handicapped from Rainier
school. Lack of funds in thé Rainier budgei brought an end
to this program.

Glenn T. Job is the editor of Camping Magazine.
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Facilities Important .

‘““‘We knew right away that none of our facilities were ade-
quate for campers confined to wheelchairs,”” Ms. Brokaw
said. ‘‘One of.the biggest mistakes a camp can make is 10
accept children with disabilities that cannoi te dealt with
correctly. In the end, the camping expenence might not be a
good one.’

Don Bosco, in fact, was an old government site. Buildings
resemibled old mlhtdry barracks. There arz steps—no ramps.
And narrow door openings could scarcely accommodate
wheelchairs.

The CYO sought professnonal assistance from Harrison/
Hempe/McCall, a consulting firm in Ames, lowa, and the
Washington Easter Seal Society. Eventually, Bdosco and
Cabrini will be modified for wheelchairs, if the consulting
firm’s site pian is followed.

““We looked for youngsters who were mobile—kids with
strong self-help skills, and kids that could relate to other
people,”” Ms. Brokaw said.

When parents indicated they thought their children had
these qualities, a more thorough screening was undertaken
through a camper profile sheet. Herein another important

part of the communications process took form; there was a

frank disclosure of the child’s difficulty and the opportunity
for the camp staff to'learn firsthdind how to deal with it.

The profile sheet was the basis for the first contact between
the camp director, or counselor, or camp nurse and the
parents. A telephone call was made to each parent once the
youngster had been accepted for camp. The purpose was.to

" foster a climate of understanding the words on paper could

not hope to achieve. It was in this personal communications
link that efforts were made to alleviate some of the normal
apprehensions a parent might experience in dealing with
someone for the first time.

““They are probably the most sincere parents | have ever
talked with on the phone,” Ms. Brokaw said.
to make sure the facilities are good; and they want to make
sure the staff is able to deai with the problem. They want to
visit the site. They want to make sure the child sees the site
‘before the session. They want to make sure they have the
opportunity to talk with the director or counselor in advance

of the session. And they want to make sure the experience in

an integrated situation is a positive one in every way. Other
parents do not normally take.these precautions or the time.”’

The move to mainstreaming was not without some subtle
resistance. While no one said, ‘‘Don’t mainstream,’’ it was
not uncommon to hear, ‘I hope you know what you are
doing.’’

Some staff also .questioned the wisdom of the decision.
They visualized a situation where a large part of their ener-
gies would be spent ministering to the handicapped in facili-
ties not equipped for them.

In part, this communications barrier was dissolved by
‘having professional staff attend a four-day workshop offered
by the Evergreen Section of the American Camping Associ-

“They want

ation. The principal speaker was Pat Dunham Ellis, consult-
ant with Harrison/Hempe/McCall.

Moreover, in employing new camp staff, the CYO looked
for persons with previous camp experience in working with
the handicapped. Eventually, some 30 to 40 percent of the
staff could say they had some experience before CYO
employment. -

Faces Cabinmates

The youngster takes on an important part of the communi-
cations network when he eventually faces his cabinmates
with his dlsabllny

The counselor does not participate in this face-to-face

meeting unless it is necessary.

‘‘Most of the time other kids will find out on thier owri
what the disability is,”’ accordmg to Ms. Brokaw. ‘‘Kids are
curious enough to ask, ‘How come you talk like that or how
come you walk like that?' »

The camper has taced this query before. And by now, he

‘has the answer. If this does not work, the counselor may be

called upon to smooth out the transition.

‘While no handlcapped child attended the first sessions of
the summer, six to eight youngsters were registered for the
remainder of the ten sessions. There did not seem to be any"
problem of attracting campers for the mainstreaming
experience.

A brochure pubhshed on CYO camps noted, “Mentally
and physically handicapped campers are placed each session.
In order to make the experience an enjoyable one, special
arrangements must be made prior to placement.”’ A story in
the Northwest Progress, a diocese newspaper, also pointed
up mainstreaming. Some eight to ten calls were received
each week from parents of the handicapped.

The CYO was prepared to provide some scholarships,
ranging from $10 to $90 toward the full one-week tuition of
$100. Most of the scholarships were for children from
modest income families or where there were extenuating cir-
cumstances, such as the previous loss of a parent.

Youngsters could register for any part of the CYO program,
lncludlng a horse camp. In all they could part|c1pate in
swimming, rowing, hiking, backpacking, canoeing, over-
nights, cookouts, nature awareness, crafts, and archery.

‘“The program was worked for us,”” Ms. Brokaw said.
“In fact, the campers with disabilities probably came to
camp better prepared than other campers because their
parents were concerned and honest. We knew what to do in
particular instances.”’

In /976 the Bureau 0/ Education jr)r the Handlcapped published a book-
let envitled *‘Involving Impaired, Disabled, and Handicapped Persons.”’ Tiie
report noted that impaired, disabled, and handicapped are often used
synonymously and interchangeably. A term preferred by most individuals
with handicapped conditions is inconvenienced, according to he publica-
tion. Mast persons with handicaps regard themselves as having (o live with
the inconvenience.

(]
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LESSON 8

Equipment, Materials, and Suppliérs List

Jennings

Park-Playground School Equipment

P.0. Box 208

Litchfield, MI

517/542-2916

Catalog: Recreation Equipment
.for Disabled

49502

J. A. Preston Corporation

71 Fifth Avenue

New York, NY 10003

Catalogs: Numbers 225, 1095, 100,
. Wheelchair Catalog

U.S.A. Price List

Stainless Medical Products
3107 S. Kilson Dr.

Santa Ana, CA' 92707
714/540-1142 '
Wheelchair Brochures

Everest and Jennings
1803 Pontius Avenue
Los Angeles, CA 90025
- Catalogs: “Rehabilitation and
Patient Aids"

"177 Wheelchair Cata]ogueﬂ

"Power Chairs"
"Premier"

North American Recreation
Convertibles, Inc.

P.0. Box 758 ’

33 Knowlton Street

Bridgeport, CT 06601

203/336-2151 7

Catalogs: Numbers 200, 201-S

Playground Corporation of America
29-24 40th Avenue

Long Island City,-NY 11101
212/784-7070 ‘
Catalogs:

"Rehabilitation Play
Equipment for Special
Education and Play Learn
Products" : ,
"Theraplay Products"
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Flaghouse, Inc.

18 W. 18th Street

New York, NY 10011

212/898-9700

Catalogs: "Exceptional & Element: -y
- Children (K thru 6)"
"Exceptional Children and
Adults"

"Motor Activity Equipment
for Special Populations"

Snitz Manufacturing Co.

2096 S. Church Street

East Troy, WI 53120

414/642-3991

Catalog: Intergration Through
Normalization

COSOM

Division of ITT Thermotech

P.0. Box 701

Lakeville, MN 55044
612/469-4491

Catalog: Institutional Catalog

Fred Sammons, Inc.

Box 32 :

Brookfield, IL 60513
312/971-0610 - .

Catalog: Be 0K, Self-Help Aids

Skill Development Equipment Co.

1340 N. Jefferson St.

Anaheim, CA 92807

Catalog: Home Equipment for Exceptional
"Children

World Wide Games, Inc.
Box 450

Delaware, OH 43015
614/363-2324

Catalog: Same Title

. Hammatt & Sons

1441 N. Red Gum, Building E

- Anaheim, CA 92306

714/632-8530 ‘
Catalog: 1978 Instructional Catalog
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Briggs - - Wham-0 Manufacturing Company

7887 University Blvd. ‘ 835 E. E1 Monte Street
P.0. Box 1698 ° - San. Gabrial, CA.91778
Des Moines, 1A 50306 :
515/274-9221 Childcraft Education Corporation
Catalog: Recreational Games for the 20 Kilmer Road

Elderly and Handicapped Edison, NJ 08817

, Catalog: "The Growing Years Cata]og“
Motor Development Corporation :

P.O. Box 4050 Playground Clearing House, Inc.
Downey, CA 90241 26 Buckwalter Road

Catalog: Adapted and Elementary - Phoenixville, PA 19460
Physical Education ] :
’ New. Toys, Inc.

American Foundation for the Blind 3271 N. Cramer St.
15 West 16th St. , Milwaukee, WI 53211
New York, NY 10011 Catalog: Recreation Equ1pment and Games
Catalog: Aids & Appliances for the
Blind and Visually Impaired Gould Athletic Supply Co.
: 3156 N. 96th Street
Jayfro Corporation ' _ - Milwaukee, WI 53222
P.0. Box 400 _ Catalog: Physical Education, Recreation
Waterford, CT 06385 Athletic Equ1pment

Catalog: "Jayfro"
New Games Foundat1on

GSC Athletic Equipment P.0. Box 79001
600 N. Pacific Ave. : San Francisco, CA 94120
San Pedro, CA 90733 Catalog: New Games Resource Cata]og
213/831-0131 » _ ,
Catalog: GSC Athletic Equipment Recreation Unlimited, Inc:

.820 Woodend Road
Elementary Gym Closet, Inc. Stratford, CT 06497
2511_Leach Road . 203/384- 0802 ‘
Pontiac, MI 48057 . Catalog: Quality Recreat1ona1 Products

313/852-7333 and Games
Catalog: . Elementary Gym Closet, Inc. _ :
Tandy Leather Company

- U.S. Games, Inc. : 3 Tandy Center
Box E.G. 874 i P.0. Box 2686
1029 Aurora Rd. Fort Worth, TX 76101
Melbourne, FL 32935 .
Catalog: Wholesale Catalog S.S. Arts and Crafts .

. Colchester, CT 06415
Wolverine Sports _
745 State Circle . Magnus Craft Materials, Inc.
Ann Arbor, MI 48104 P.0. Box 120 . '
o Cliffside Park, NJ -7-10
The Left Hand T
140 W. 22nd Street J & A Handy-Crafts, Inc. -
New York, NY 10011 : 210 Front Street
. : Hempstead, NY 11550




Sportime
2905 E. Amwiller Rd.
Atlanta, GA 30360

Game Time, Inc.
" 900 Anderson Rd.
Litchfield, MI 49252

Things From Bell, Inc.
12 South Main St.
Homer, NY 13077

Kaplan Corporation
- 600 Jonestown Rd.
Winston-Salem, NC 27103

Help Yourself Aids
P.0. Box 192
Hinsdale, IL 60521
Catalog: " No. 102

. Childscapes, Inc. .

6487 Peachtree Industrial Blvd.
Atlanta, GA 30360
404/457-4371

Landscape Structures, Inc.
Delano, MN 55328
612/972-3391  Mpls. 612/479-2029
Catalog: Park Structures

Catalog 6

Blue Valley Industries, Inc
Box 205

México, PA 17056
717/436-8266 '

- ALL AMERICAN Recreat1on & Sports Co.
P.0. Box 5622

. 5506 W. Markham St.

Little Rock, AR 72205

501/664-8855 or 501/225-5136

Quality Industries, Inc.
Hillsdale Industrial Park
- P.0. Box 278

Hillsdale, MI 49242

Catalog: #680, Sport & Playground Equip.

Landscape Structures
- Delan, MN 55328
"Wheel Course"

Spenco Medical Corporation
P.0. Box 8113

Waco, TX 76710

817/772-6000 or 1-800-433-3334

"Catalog: Health Education Catalog

The Ath]etic Institute
200 N. Castlewood Dr.
N. Palm Beach, FL 33408

Catalog: Program Planning/ & Development
Guide for Community Recreation

Miracle Recreation Equ1pment Co.
P.0. Box 275

Grinnell, IA 50112

515/236- 7536 or TWX 910/520- 2826

American Pro Co.

"P.0. Box 22618

Louisville, KY 40222
502/425-2652
Catalog: Competive Sports Equ1pment

Intermark Educat1ona1 Corporat1on
24 N.E. Wilson Ave.

St. Cloud, MN 56301

612/252-7171 )
SiDiKi Recreational Package

Awfndependent Livfﬁg Aids

11 Commercial Court

Plainview, NV 11803

Aids and Appliances for the B]1nd and
- Visually Impaired

Select Service & Supply Co., Inc.
2905-E Amwiler Rd.
Atlanta, GA 30360

‘Catalog: "In the Mainstream"

The Gamefield Concept

2088 Union St., Suite One

San Francisco, CA 94123

"The Free Whee11ng Gamefield"

Special Education Materials, Inc.
484 So. Broadway, P.0. Box 266
Yonkers, NY 10705

914/693-9060; Toll free 800/431-2924




